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Accumulating evidence demonstrates the important role of self-regulation in children’s academic success and
development of social and emotional wellbeing. Binns, Hutchinson and Oram Cardy proposed a framework
designed to help clinicians to understand the impact that stress can have on children’s ability to attain a state
of regulation and engage with their environment and, simultaneously, to support children’s communication
and self-regulation capacities. In this article, I review challenges in the domain of self-regulation specific to
children with autism and share special considerations for applying our framework to autism intervention.
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Self—regulation is widely recognized as a
critical capacity for children to develop,
as it is a strong and positive predictor of both
academic [7; 21] and social wellbeing [6; 25].
Self-regulation involves recognizing, moni-
toring, and managing internal states such as
stress, energy, and emotions with the goal
of attaining and maintain optimal levels of
arousal [12; 13; 22]. It is a capacity that de-
velops over time, beginning in infancy and
continuing through to adulthood [8]. In its
simplest form, an infant who reflexively turns
his head away from an over stimulating noise,
or averts his gaze from over stimulating visual
information is thought to be self-regulating
his behavior. His actions help him to maintain
an optimal level of arousal and avoid becom-
ing overwhelmed by sensory information [10;
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16; 24]. The more cognitive and deliberate
component of self-regulation relies on chil-
dren’s development of executive functioning
and metacognitive skills. These skills help
children to problem solve, plan, set goals, self-
monitor, and reflect. They develop slowly and
gradually, within the context of co-regulating
interactions with others [8].

In a recent publication, Binns, Hutchinson,
Oram-Cardy [4] discussed the important role
that speech-language pathologists can play in
supporting children’s development of self-reg-
ulation capacities. We examined the role that
stress can have on children’s ability to engage
in self-regulation and shared a clinical frame-
work intended to guide clinicians’ consider-
ation of stress and self-regulation in speech and
language intervention. Throughout this article,
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I will refer to this framework as the Stress, Self-
Regulation and Communication (SSC) frame-
work. Within the framework, there are four
overarching phases. The first phase involves
identifying stressors that might be contribut-
ing to a child’s state of dysregulation, and then
co-regulating the child to reduce stress and
support her readiness for learning. The second
phase focuses on providing scaffolding strate-
gies intended to enhance children’s develop-
ment of the skills needed to self-regulate (e.g.,
executive functioning skills, comprehension
of vocabulary). The third phase provides sug-
gestions that clinicians can use to scaffold chil-
dren’s autonomy in the self-regulation process,
and the final phase occurs when the individual
is self-regulating. The SSC framework was
designed to be used with a variety of children
who experience a range of speech, language,
and communication challenges (e.g., develop-
mental language disorder, fluency disorders, at-
tention-deficit/hyperactivity disorder, motor
speech disorders, autism spectrum disorder).
See Figure 1 for a visual representation of the
four phases in the SSC framework. The pres-
ent article is intended to be an extension of the

Self-
Regulating

original tutorial and considers how clinicians
can use the SSC framework in autism interven-
tion. First, I will briefly discuss self-regulation
capacities in children with autism spectrum
disorder (ASD). Then I will share how this in-
formation may be used to inform our applica-
tion of the SSC framework in autism interven-
tion (see figure).

Self-Regulation and Autism

It is well documented that children with
Autism experience challenges in the domain of
self-regulation. In studies comparing the self-
regulation capacities of children with ASD to
their non-ASD peers, parents rated autistic
children as slower to adapt, less persistent, less
able to focus and shift attention, more easily
distracted, and more temperamentally chal-
lenging [9; 19]. Autistic children also scored
more deviant ratings in the domains of self-
regulation compared to children with Down
Syndrome [3]. Regulating emotions can be
particularly challenging for autistic individu-
als. They are more likely than their peers to

Scaffolding to
support autonomy

Scaffolding to support
foundational skills

Identifying and co-regulating to reduce stress

Fig. A visual representation of the phases in the Stress, Self-Regulation, Communication (SSC)
framework introduced by Binns, Hutchinson and Oram Cardy, (2019).
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have poorly differentiated emotional respons-
es, display less positive affect and more flat
or negative affect, and have limited cognitive
insight about their emotions and emotional
experiences [20]. Self-reports from autistic in-
dividuals have echoed challenges in emotional
and overall self-regulation domains [14; 18].
Because a child’s ability to engage in the
process of self-regulating involves using ex-
ecutive functioning and metacognitive skills
(i.e., problem solving, planning, reflecting), it
is important to have an understanding of how
autistic children use these skills. A recent me-
ta-analysis concluded that children diagnosed
with ASD frequently demonstrated evidence
of overall executive dysfunction [11]. On av-
erage they performed significantly worse than
their non-asd peers. However, no consistent
pattern of relative strengths or challenges were
found when examining individual subdomains
of executive functioning (i.e., concept forma-
tion, mental flexibility, fluency, planning, re-
sponse inhibition, working memory) [11].
Understanding how children with autism
use executive functioning skills during tasks
that require them to self-regulate their be-
haviors or emotions is also of interest. Behav-
ioral coding of children’s responses to a mildly
frustrating problem solving task revealed that
autistic children displayed greater variabil-
ity and inconsistency in their use of adaptive
strategies, compared to non-ASD controls,
and the adaptive strategies autistic children
used were less likely to be successful [1; 2;
19]. Autistic children were also less likely to
use ‘conventional’ strategies to regulate their
behaviour during a problem solving task. Spe-
cifically, high rates of perseverative errors and
difficulty in maintenance were observed [1; 2].
These challenges are not exclusive to children
with autism. Adults with autism were also
more likely than age matched peers to use less
adaptive emotion regulation strategies (e.g.,
cognitive reappraisal) and more maladaptive
strategies (e.g., suppression of emotions [20].
Understanding the important role self-regula-
tion plays in child development, and recogniz-
ing that autistic individuals consistently face
a range of challenges in self-regulation that

persist into adulthood, it is essential for clini-
cians to support autistic children’s develop-
ment of self-regulation.

Special Considerations for Applying
the SSC Framework in Autism
Intervention

The SSC framework proposed by Binns et
al. [4] is not a prescriptive way to approach
intervention, but rather designed to guide cli-
nicians through the process of thinking about
how to support self-regulation and commu-
nication development. How clinicians use
the framework should depend on children’s
individual differences. It can be used along-
side children’s intervention programs and
aligns particularly well with developmental
social pragmatic models of intervention (i.e.,
DIR Floortime, Play Project, PACT) [5; 15;
17; 23]. In this section, I will highlight a few
special considerations for applying the SSC
framework to autism intervention.

Consideration 1: Collaboration

Phase 1 of the SSC framework suggests
that clinicians consider collaborating with
other professionals (e.g., occupational thera-
pists, mental health professionals) when try-
ing to understand what stressors might be
underlying a child’s dysregulation. Because
Autism is characterized by challenges in mul-
tiple domains, the benefit to collaborating
with parents and other professionals is logi-
cally amplified.

Consideration 2:
Parallel use of co-regulation
and scaffolding strategies

Children with autism are also likely to expe-
rience more dysregulation than their peers when
engaged in simple executive functioning tasks
(i.e.,object permanence task). Therefore, the par-
allel use of co-regulation and scaffolding strate-

AyTV3M 1 HapyLuenuns passutma. T. 17. N2 2 (63). 2019

36 Autism and Developmental Disorders (Russia). Vol. 17. No 2 (63). 2019



Binns A. Applying a Self-Regulation and Communication Framework to Autism Intervention
BuHHC A. lprMeHeHe MoZeny caMoperynaumm u KOMMyHUKaUMm 451 KOppeKymm ayTmama

gies is recommended. The co-regulation strate-
gies introduced in phase 1 of the SSC framework
(designed to mitigate a child’s dysregulation)
can be used alongside scaffolding children to de-
velop executive functioning and metacognitive
skills (phases 2 and 3). For example, a child en-
gaged in a problem solving task (e.g., trying to
find his missing shoe) may benefit from an adult
using leading questions to scaffold him to make
a plan for where to look, while simultaneously
using co-regulation strategies such as selecting a
quiet space with few visual distractions to make
the plan, using simple language, and using visu-
als (e.g., writing down the plan). See Table 1 for
examples of the strategies suggested within the
SSC framework (see table).

Consideration 3: Depth and Breadth

The higher rates of reduced cognitive in-
sight about emotions in autistic individuals
suggests that a therapeutic emphasis on de-
veloping autistic children’s understanding of
emotions is warranted. Within phase 2 of the

SSC framework, suggestions were provided for
helping children develop a depth and breadth
to their understanding and use of mental state
vocabulary (e.g., emotions) often used in the
self-regulation process. When autistic children
are showing signs of readiness to learn mental
state vocabulary (e.g., the ability to sustain at-
tention during social interactions, using inten-
tional communication reciprocally), interven-
tion should focus on helping them to develop a
comprehensive understanding of how emotions
might be experienced personally and how oth-
ers might experience emotions.

Consideration 4:
Respect the unconventional
use of self-regulation strategies

Respect that individuals with autism may
use self-regulation strategies that are uncon-
ventional (e.g., flapping hands, rocking). The
goal is to help them identify and use personal
strategies that are effective — for them.

Table

An overview of the strategies discussed in the Binns et al. (2019)
SSC framework, organized by phases

Phase 1: Coregulating to reduce stressors

Examples of strategies:

Modify the environment

Modulate exposure of sensory information
Add elements of predictability

Be warm and responsive

Read and acknowledge the child’s intent

Reduce the cognitive load
Follow the child’s lead

Validate children’s feelings and their right to experience a range of emotions

Acknowledge that our ability to self-regulate helps us to be an effective co-regulator

Phase 2: Scaffolding to support development of foundational capacities

Examples of strategies:

throwing away the instruction manual)
* Use co-construction

» Engage children in problem solving (e.g., using communicative temptations and open ended toys,

» Create pragmatically appropriate self-regulation vocabulary

Phase 3: Scaffolding to support autonomy

Examples of strategies:
e Think aloud and model
» Co-construct a tool box of strategies
» Use Strategic questioning
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Conclusions and Summary

Development of self-regulation capaci-
ties are important for child development and
children with Autism are more likely than
their peers to experience challenges in the do-
main of self-regulation. The SSC framework
proposed by Binns et al. [4], which was de-
signed to support development of both self-
regulation and communication in children
with a range of communication disorders, can
also be applied to autism intervention. Tak-

ing into consideration the specific challenges
that autistic individuals may experience in
the domain of self-regulation, I have provided
special considerations for applying the SSC
framework to ASD. These included placing
importance on collaborating with others (e.g.,
parents and professionals) to understand why
children might be experiencing dysregulation,
using co-regulation and scaffolding strategies
in parallel, supporting comprehensive under-
standing of emotions, and respecting differ-
ences in how children might self-regulate.
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IIpumenenue Mmoaean
caMoOperyJisiuu U KOMMYHUKaIUU
IIJIsl KOPPEKIUM ayTU3Ma
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COBOKYITHOCTH HAKOTIJIEHHBIX JTAHHBIX CBUIETETBCTBYET O BA)KHON POJIM CAMOPETYJISIINH B aKa[leMIUEeCKOIT ycIie-
BAEMOCTH JIeTeil 1 (hOPMUPOBAHUHN COMMATLHOTO W AMOIMOHATLHOTO Garonosyunst. Burrc, Xatanucon u Opam
Kapau (Binns, Hutchinson and Oram Cardy) npeaiouim Mozesib, IPU3BAHHYIO IOMOYb KIMHUIKCTAM IIOHSITh
BJIUSTHUE, KOTOPOE CTPECC MOKET OKA3bIBATh HA CIIOCOOHOCTD IETEH IOCTUTATH COCTOSHUS PErYJISIIIUN 1 B3aUMO-
MEICTBOBATD C OKPYKEHHEM, A TAKIKE OJHOBPEMEHHO MOIEP;KUBATH BOSMOKHOCTH OOIIEHUST 1 CAMOPETYJISIIUAN.
B crarbe pacemarpusaiorest ipobsieMbl B chepe CaMOpPeryJisiiiig, XapaKTepHbIE JJIsT IETeH ¢ Ay TH3MOM, U [TPUBE]IE-
HBI 0COObIE 3aMEYaHUS 110 IPUMEHEHUIO Pa3pabOTaHHON ABTOPOM U KOJIIETAME MOJIEJIH JIJist KOPPEKIUU Ay TH3MA.
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Knroueenie cnosa. AYTHU3M, CaMODPETYJIAINA, TEpallnsd, KOMMYHHKaIWA, CTPECC, Hada/IbHasA 1IKOJIa, IIKOJIbHBIN

BO3PACT, HAPYIICHUS PEUH.

CaMoperyJIﬂumI MIMPOKO TIPU3HAETCS Kak
YPE3BBIYAHO BasKHAsI CIIOCOOHOCTD JIeTeit
pasBUBATbCS, TIOCKOJIBKY OHA SBJISIETCS CUJIb-
HBIM ¥ TTO3UTHUBHBIM TIPEIUKTOPOM KaK aKaje-
Muueckoro [1; 7], Tak u corpanbHoro 6J1aromo-
ayaust [6; 25]. Camoperysisiiiust penoJiaraer
pacrio3HaBaHMe, OTCIAEKUBAHUE U yTIPaBJIeHUE
BHYTPEHHUM COCTOSTHMEM, BKJIIOYas CTpecc,
9HEPTUIO U HMOINU, C TeJIbI0 JOCTIKEHUS U
MO/IZIEPKAHUST ONITUMAJIBHOTO YPOBHST aKTUB-
Hoctu [12; 13; 22]. Do c11ocobHOCTD, KOTOpast
CO BpeMeHeM Pa3BUBAETCS, HAUMHAS ¢ MJIa/IeH-
yecTBa U /10 3pesioro Bospacra [8]. B kauecTse
HarboJIee IPOCTOTO PUMEPa MOKHO ITPUBECTH
pebeHKa, KOTOpbIil peIeKTOPHO OTBOPAYNBAET
TOJIOBY OT CUJTBHOTO IITyMa WJTH OTBOJIUT B3TJISI]T
OT Ype3MEepHO CTUMYJIMPYIOIIe BU3YaJIbHOM
nH(OpMaI U TeM CaMbIM CaMOCTOSTEJNBHO
peryaupyeTr cBoe mnoBefieHue. Ero jgeiicTBus
MOMOTAIOT €My TO/JIEPXKUBATh ONTUMATHHBIN
YPOBEHb aKTUBHOCTH ¥ U30eraTh N30bITOUHOTO
BO3/IelicTBUS ceHcopHOo# nHdopmaruu [10; 16;
24]. Bonee ocMbIc/IeHHBIN U TieJeHATIPaBIEH-
HBIII KOMIIOHEHT CAMOPETYJISIUN 3aBUCUT OT
Pa3BUTHUA Y JleTell NCITOTHUTETbHBIX (DYHKITUI
U METAaKOTHUTUBHBIX HABBIKOB. JTH HABBIKU
[IOMOTAIOT JIETSIM PeliaTh MPOOJIeMbI, TLIaHK-
pOBaTh, CTAaBUTh 11€JIM, KOHTPOJIUPOBATh cebst 1
peduiekcupoBath. OHM Pa3BUBAIOTCS MEJIJIEH-
HO ¥ TIOCTETIEHHO B KOHTEKCTE COBMECTHOTO pe-
TYJTMPOBAHUS TIPU B3AUMO/IEHICTBUU C IPYTUMU
moaemu [8].

B nemaBHeil nyGaukariyn bunne, XaTyuH-
con, Opam-Kapau (Binns, Hutchinson, Oram-
Cardy) [4] ob6cyauim BaxKHYIO PoOJib, KOTOPYIO
MOTYT UTPaTh JIOTOTIE/IbI B TIOZIJIEP;KKE Pa3BU-
THST CIOCOOHOCTEN JleTeil K CaMOpPETyJIsIni.
MbI paccMOTpesi BAMSIHKE, KOTOPOE MOKeT
OKa3bIBaTh CTPECC Ha CIIOCOOHOCTDL JieTeil K
CaAMOPETYJIAIINHN, W ONUCAIN KJIWHUYECKYTO
MO/IeJib, KOTOPOiIl MOTYT PYKOBO/ICTBOBATb-
sl TPAKTUKYIOIME BPAYu MIPU PACCMOTPEHUU
pOJI CcTpecca W CaMOPETYJISIUU B TIpoTiecce
KOPPeKIMK peun U g3bika. [lo xomy aToil cra-
ThHU 51 OYLy CCBLIATHCS Ha YIOMSHYTYIO MOJEb
«CTpecca, CaMOPETYJIAINT 1 KOMMYHUKAIUN»

40

(stress, self-regulation and communication —
SSC). B pamkax aToii Moziesid 1pecTaBIeHbBI
gyeTbIpe ocHOBHBIE (hasbl. [lepBbIii aTam BKIIIO-
YaeT BbISIBJIEHE CTPECCOPOB, KOTOPbIE MOTYT
c1oco6CTBOBATH HAPYIIIEHUIO PETYJISIIIAH TTI0BE-
neHus pebeHKa, a 3aTeM COBMECTHYIO ¢ pebeH-
KOM BBIPA0OTKY PETYJUPYIOIIETO MOBEIEHMS,
HAIPaBJICHHOTO Ha YMEHBIEHWe cTpecca M
MO//IEP/KKY TOTOBHOCTH K 00yuenuio. Ha Bro-
POM aTare OCHOBHOE BHUMAHWeE y/IeJISIeTCsT pas-
pabotke crpareruii nopuepxku (scaffolding),
HEOOXOIMMBIX JIJIST CAMOPETYJISIK  (HAIpH-
Mep, HaBBIKOB MCITOJHUTENBLHOTO (hYyHKITMOHU-
POBaHWS, TOHUMAHUS PEYEBBIX KOHCTPYKITUIA ).
Ha TpeTtpeii dasze maiorcs pekomeHaanum, Ko-
TOPBIE KIMHUIIUCTHI MOTYT UCIOJIB30BATh TPU
CO3/IAaHUK OTIOPHOI CTPYKTYPbI aBTOHOMHUH Y
JieTell B Mpolecce CaMOPEryJIsiiiuy; U TocCJIe]l-
HsIs (hasa HACTyIaeT, Korja peOeHOK yiKe CIIo-
cobern k camoperyJsiimn. Mozgeas SSC Obita
paszpaboTaHa JIJIsl UCTIOJB30BAHUST TIPU paboTe
C Pa3HBIMHU JIETHMH, KOTOPbIE UCITBITHIBAIOT PSI/
1pobJIeM € PEYbIo, I3bIKOM U KOMMYHUKaIHEH
(HampuMmep, MpU HAPYIIEHUsIX PEeYeBOTO pas-
BUTHS, TJIABHOCTH PEYM, MPHU CUHAPOME JIe-
dbunrTa BHUMaHUS C TUIIEPAKTUBHOCTBIO, TPU
MOTOPHBIX PEYEBBIX HAPYIIEHUSX, PACCTPOIi-
CTBaX ayTUCTUYECKOTO criekTpa). Huke, na pu-
CYMKe, HATJISITHO TIPE/ICTABJIEHBI YeThIpe (hasbl
B Mojiesit SSC. 1lesb HacTosMIel cTaTb CTaTh
IPOJIOJKEHNEM OPUTHHAJIBHOTO y4eOHUKA; B
Hell paccMaTpUBAIOTCS BAPHAHTBI BO3MOXKHOTO
ucnoJsib3oBanug Mojen SSC IpaKkTUKYIONH-
MU CIIEIUATUCTAMU JIJIsT KOPPEKITNH ayTH3Ma.
Bo-niepBbIX, s1 KpaTKO PaccCMOTPIO BO3MOKHO-
CTH CaMOPETYJISIIUM y JleTell ¢ paccTpolicTBa-
mu ayrtuctudeckoro crnekrpa (PAC). 3arem
s OTINTITY, KaK 9Ta MHMOPMAIIS MOKET ObITh
MCIIOJTh30BaHa /17151 ipuMenenus: moziesin SSC
IIPU KOPPEKIINH ayTU3Ma.

CamMoperyJsius 1 ayTu3m

Xoporo u3BecTHo, 4to getu ¢ PAC uctbi-
TBIBAIOT MIPOOJIEMBI ¢ caMoperyJisiiueil. B mc-
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CJIeJIOBAHUSX 10 CPABHUTEJILHON OIleHKe CII0-
cobHOoCTH K camoperyJisiiinn y fieteii ¢ PAC mnx
CBEPCTHUKOB, He cTpajaomux PAC, poaurenn
OIIEHUBAJIH JIETEI ¢ ayTH3MOM Kak OoJjiee Me/I-
JIEHHO aJIalITUPYIONINXCI K CUTYalluW, MeHee
HACTONYMBBIX, MeHee CIIOCOOHBIX KOHIIEHTPH-
POBaTh 1 MepeKII0YaTh BHUMaHUE, H0JIee JIETKO
OTBJIEKAMOIINXCS M UMEIOIINX 6oJiee CIIOKHBII
temuepament [9; 19]. ¥V nereii ¢ aytusmom npu
OIleHKE CaMOPETyJISIIINN TakKe HaOJIoIaIinch
6oJiee OTKJIOHSIONIUECS OT HOPMBI PE3YJIbTATHI
110 CPaBHEHUIO C JIeTbMU ¢ cuHApoMoM JlayHa
[3]. Ocobentibie TPYAHOCTH JIOAN C Ay TU3MOM
WCTBITBIBAIOT TIPU PETyJsinu aMorii. OHu
yare, 9YeM WX CBEPCTHUKH, JEMOHCTPUPYIOT
10Xo auddepeHInpoBaHHbIE AMOITMOHAb-
HbIE PEaKIINH, B MEHbBIIIEN CTETICHU TTPOSIBISIOT
HO3UTUBHBIN addexT 1 B GoJIbIeil cTerneHn —
VIJIOIIEHHbIN NIn HeraTuBHbIN addexT, a Tax-
JKe MMEIoT TIPOOJIEMBI ¢ OCO3HAHMEM COOCTBEH-
HBIX SMOITUH 1 SMOITMOHAIBHBIX TIePEKNBAHUI
[20]. Pe3ynbTaThl caMOOIIEHKH JIFOZIEH ¢ ayTu3-
MOM OTpaskaioT MPoOIEeMbl B 9MOIIMOHATBHON
cepe u ipu ob1eit camoperysrsiiyu [ 14; 18].
ITockosibKy CrocOOHOCTh pebeHKa  yda-
CTBOBATh B TIpoOIlecce CaMOPETYJISIUN TIPe]-

Camoperynanus

1I0JIaTAeT WCIOJb30BAHUE MCIIOJTHUTETbHBIX
(OYHKITMI 1 METAKOTHUTUBHBIX HABBIKOB (T.€.
perienne 1poOJieM, IIaHUpPOBaHue, pedirek-
CHI0), BA)KHO UMETh TTPEICTABJIEHUE O TOM, KaK
JeTH € ayTU3MOM MCTOJB3YIOT 9TU HABBIKM.
[To pesysbTaTaM HeJJaBHETO MeTaaHAIN3a ObLT
cJleJIaH BBIBOJL, UTO /ieTH ¢ quarnozom PAC mo-
CJIEZIOBATEHLHO JIEMOHCTPUPOBATIM TIPU3HAKH
001I1eT0 HAPYIIIEHUsT UCTIOJTHUTETbHBIX (DYHK-
nuii [11]. B cpeanem oHu BBIIOTHAIN 3a/1a-
YW 3HAYUTETHHO XyKe, YeM WX CBEPCTHUKHU
6e3 PAC. OxHako npy M3y4eHUH OTAETbHBIX
ACTIEKTOB HCIIOJTHUTEIBHOTO (DYHKIIMOHUPO-
BaHus (a MMeHHO (HOPMHUPOBAHUS TOHSITHIA,
ICUXUYECKOM THOKOCTH, CKOPOCTH 00paboTKN
BOCIIPUHUMAaeMoi MH(OpMaIuu, MJIaHuPOoBa-
HUS, TODMOKEHUST OTBETHOM peakiuu, pabo-
Jeil maMsATH ) He ObLII0 00HAPYIKEHO KaKOU-JIH-
60 3aKOHOMEPHOCTH COOTHOIIEHWS CUJIBHBIX
cTopoH wyu npobaem [11].

Takske rpescTaB/sieT UHTEPEC TIOHUMAHUE
TOTO, KaK /IETU C ayTU3MOM HCIIOJIb3YIOT Ha-
BBIKM HCHOJHUTETBHOTO (HYHKIIMOHUPOBA-
HUS BO BPeMs BBINIOJIHEHUS 3a/1a4, KOTOPbIE
TpeGYIOT OT HUX CaMOPETYJISIIIUU CBOETO I10-
Bejienus uin amormii. [loBegenyeckoe xKomu-

Ilonnepxkka
CTaHOBJICHUS
aBTOHOMHOCTH

IMoanepxka GopMHUPOBAHUS
(yHIaMeHTaIbHBIX

HaBBIKOB

BI)IHBIICHI/Ie 1 COBMCCTHAA PETYIIAIUA )11 YMCHBIICHUA
cTpecca

Puc. Harnsnoe nipencrasienue a3 B Moziesin «Crpecc, camoperyiisitius, KommyHukaiusi» (SSC),
npezcrasienHoi Binns, Hutchinson u Oram Cardy (2019).
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poBaHUe OTBETHBIX peaKIuii y JeTell Ha 3a-
JIaYM 10 PelieHnio TpoOsIeM, BI3BIBAIOIINX
JIeTKyto (ppycTpaiuio, moKasauio, 9To JeThu C
AYyTU3MOM TIPOSIBJISIOT GOJIBINYIO Bapuabesh-
HOCTh U HETIOCJIe/I0BATEbHOCTD B MCHOJIB30-
BaHUU AJIANITUBHBIX CTPATETHIT 110 CPABHEHUIO
¢ nerbMu 6e3 PAC 13 KOHTPOJIBHOI TPYIIIbI,
a aIalITUBHbBIE CTPATETWH, KOTOPBIE MCIIOJh-
30BaJM JIETU C ayTU3MOM, OKa3aJuCh MeHee
yenemnbivu [ 1; 2; 19]. [letu ¢ aytusmom Tax-
JKe peske MCTOTb3YIOT «TPAJUIIMOHHBIE» CTPa-
TETUN JIJII PETYJIMPOBAHUS CBOETO MTOBEIEHUS
IIPU BBITIOJIHEHNHU 32/1a4 110 Pa3pelieHunio 1mpo-
6JeMHBIX cuTyaluii. B yactHocTH, Habmoa-
JIM BBICOKYIO YaCTOTY TOBTOPHBIX OIMUOOK W
CJIOKHOCTH B pyHKIIMOHUpoBanui [1; 2]. Itu
IpOOIEMBI BCTPEYAIOTCST He TOJIBKO Y JeTeit
c ayTuaMoM. Bapocible ¢ ayTU3MOM TaKiKe
yaile, 4eM CBEPCTHUKH, IPUMEHSIN MeHee
aIaITUBHBIE CTPATETMU PETYJSAIUA SMOIUIA
(HanpuMep, KOTHUTHUBHYIO II€PEOlleHKY) u
GoJtee e3aanTHBHbBIE CTPATErnu (HAIPUMED,
noziasyienne amonnit) [20]. Ilonnmas BaxHyto
POJIb, KOTOPYIO UTPAET CAMOPETYJISIINS B Pa3-
BUTHM pebOeHKa, U MPU3HABAsI, YTO JIIOJH C ay-
TU3MOM TIOCTOSTHHO CTAJIKUBAIOTCS C IEJIBIM
psAZoOM TIPOOJIEM B CAMOPETYJISIIIAN, KOTOPbIE
COXPAHSAIOTCS BO B3POCJOM BO3pPacTe, BaXKHO,
4TOOBI TIPAKTUKYIOIINE Bpaund 00eCedrnBaIn
MO//IEP’KKY B PA3BUTHH CAMOPETYJISAINN Y Jie-
Teil ¢ ayTU3MOM.

Oco0ble 3aMevaHust M0 MPUMEHEHHUIO
Mozenu SSC 171 KoppeKuu ayTu3ma

Konnermmust SSC, npennoxennas bunnc
¢ coasr. (Binns et al.) [4], — 210 He uncTpyk-
st 1o crocoOy Koppeknuu aytnsma. Ckopee
MOJIeJIb IIPeHa3HaueHa JJIsk TOTO, YTOOBI IIpaK-
TUKYIOIIII€ BPayll MOTJIM PYKOBOZCTBOBATHCS
€10 TIpu 00lyMbIBAHUU CIIOCOOOB MOAIEPKKH B
Pa3BUTHUM CAMOPETYJISIINNA 1 KOMMYHUKAIIUN Y
Jrofieit ¢ aytuamMoM. CriocoObl UCTIOTb30BAHNS
MOJIeJI  TIPAKTUKYIOIUMU  CHEIUATACTaMU
OyIyT 3aBUCETh OT WHAWBHUIAYATbHBIX OCOOEH-
HocTel y feteil. Moiesib MOKHO UCTIOJIb30BATh
BMeCTe C ITporpaMMaMU JIPYTUX BMENIaTeIbCTB
y JieTell, M OHa 0COOEHHO XOPOIIIO COUETAETCSI C

MOJIEJISIMU BMETITATEbCTB JIJIst (POPMUPOBAHUS
TIOJIE3HBIX COIMATIBHBIX HABBIKOB, YUHThIBA-
IOIUMU  YPOBEHb (DYHKIIMOHAJIBLHOTO Pa3BU-
tust peberka (Hampumep, DIRFloortime, Play
Project, PACT) [5; 15; 17; 23]. B aTom pasze-
Jie sl OCTAHOBJIIOCH Ha HECKOJIBKUX 0COOBIX 3a-
MEUYaHMIX, KaCatoUXCsl TIPUMEHEHUST MOJIEITH
SSC nig koppeku ayTusma.

3ameyanue 1: cOTpyJHUYECTBO

®aza 1 momenu SSC mnpejarosiaraer, 4To
MPAKTUKYIOININE BPaull PaccMaTPUBAIOT BO3-
MOKHOCTb COTPYZHUYECTBA C JAPYTUMH CIie-
nuaguctaMu (HarpuMep, IproreparneBTaMiu,
CTIEIMAJINCTAMI B 00JIACTH  TICUXUYECKOTO
3/I0POBbBSI ) IPU TTOMBITKE MOHSATD, KAKKE CTPec-
copHble (haKTOPbI MOTYT JieKaTh B OCHOBE Ha-
PYIIEHUsS PEryJIsiiiiy TOBeJeHNsT y pebeHKa.
[Tockompky PAC xapakTtepusyrorcst mpo0Jie-
MaMU BO MHOTHX cdepax, COTPYIHUYECTBO C
POUTENIIMU W IPYTUMU CIIEIIMATUCTAMU MO-
JKET MPUHECTHU TI0JIb3Y.

3amMeyaHmue 2:
napaJjiebHOe UCII0Jb30BaHNe
CTpaTeruii COBMECTHOM pPeryJisiiuu
U NOJIJIEPKKH

Hapyiienue peryngainuu y jeteil ¢ ayTus-
MOM, BEPOSITHO, BBIPAKeHO B OOJIbINElN cTe-
IEeHN B CPaBHEHUW CO CBEPCTHUKAMU IIPHU
pereHnyn 3a/1a4, 3aJelCTBYIONUX IPOCThIE
ucnosHuTeNbHbIe (byHKIUN (T.e. 3a/1a4, CBA-
3aHHBIX C MTOCTOSTHCTBOM 00bekTa). I[TosaTomy
PEKOMEHJIYeTCs TapajjiebHOe HMCIO0JIb30Ba-
HUe CTPaTeruii COBMECTHOU PeTyJIsIiug 1 MOJI-
nepxkn. CTpaTeruy COBMECTHOMN PETYJISIINH,
MCII0JIb30BaHHble BO BpeMs ¢das3bl 1 Momenn
SSC (npennasnavenHbie 11 yMEHbITEHUS
HApYIICHUS PEryysiiiui y pebeHKa), MOryT
HCIIOTB30BAThCS  HAPSy CO CTPATETUsIMU
MOJIEP’KKN  [IJIT  PA3BUTUST  MCTIOTTHUTEJIb-
HBIX (DYHKITUN 1 METAKOTHUTUBHBIX HABBIKOB
(daswr 2 u 3). Hanpumep, pebEHOK, 3aHATHII
perireHreM po6eMbl (ITbITAETCST HAUTH CBOIO
MPOTABIIYIO TYHJIII0), MOKET MOTYYUTD MOJTh-
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3y OT TOTO, UTO B3POCJIbIN 3aj1aeT HABOASIINE
BOITPOCHI, YTOOBI COCTABUTH TIJIAH, I7IC NCKATh,
OJTHOBPEMEHHO 3a/IefiCTBYsS CTpaTeruul Co-
BMECTHOTO PEryJIMPOBaHMUsI, TaKHe KaK BHIOOD
JUTSE BTOM TI€JIM TUXOTO MeCTa ¢ HeOOJbITIM
KOJINYECTBOM  BU3YaJbHBIX  OTBJIEKAIONTUX
(hakTOpOB, UCHOJB30BAHUE IPOCTOTO S3bIKA
U BU3yaJbHBIX KOMIIOHEHTOB (HarpuMmep, 3a-
nuch miana). [Ipumepst crpareruit, mpeso-
skeHHbIX B Mojenn SSC, M. 6 mabauue.

3ameuanne 3: riryOMHa U INKPHHA

Bosiee BbICOKast yacToTa CHUKEHUSI KOT-
HUTUBHOTO OCO3HAHUSI IMOIUN Yy JIofell ¢
AyTU3MOM CBUJIETETHCTBYIOT O HEOOXOANMO-
CTH YIeJuTh 0co00€e BHUMaHUe IPH JIeYeHU !
Pas3BUTHIO TOHUMAHUS dMOIIMI Y JIeTel ¢ ay-
tusMoM. B pamkax 2 dassl mogesn SSC 6buin
BBICKA3aHbI TPEJIOKEHUS 110 OKa3aHUIO T10-
MOIIK JeTSIM B yTJAyOJ€eHUU W PacIiipeHnun
VX TIOHUMAaHUS W TI0 WCIOJb30BAaHUIO CJIOBa-

Pl ICUXOJIOTUYECKUX COCTOSTHUI (Harpumep,
3MOI[MI1), YaCTO UCIBITBIBAEMbBIX B IIpollecce
camoperyJssiuu. Korzia et ¢ ayTusMom jie-
MOHCTPUPYIOT TIPU3HAKU TOTOBHOCTU K W3-
YYEHUIO CJIOBApPd TCUXOJOTHUYECKUX COCTOL-
HUIl (Hampumep, CIIOCOOHOCTDh YIep/KUBaTh
BHUMaHNe BO BpeMsI COIIMAIbHbBIX B3aUMO/1€eii-
CTBU, MCITOJIB3YsI 3apaHee 00[yMaHHYIO KOM-
MYHUKAIIMIO), BMEIIATENbCTBO JOJKHO OBITH
HaIPaBJEeHO Ha TO, YTOOBI ITOMOYb M Pa3BUTh
BCECTOPOHHEE TOHUMAHWE TOTO, KaKue OHU
MOTYT CaMU HCITBITHIBATh 9MOIUU, W KaKue
3AMOIIUM MOTYT UCIIBITBIBATD JIPYTHE JIIO/IH.

3aMeuaHue 4:
BHUMaHUE K HeTPaJUIHOHHOMY
HCII0JIb30BaHUIO CTPATeruii
camMoperyJsiiun

YuureiBaiitTe TOT haKT, YTO JTIOAM C AyTU3-

MOM MOTYT HCIIOJIb30BaTh HETPAAUIIMOHHbBIE
CTpaTeruu caMoperyssiiiuu (HarpuMep, XJIo1-

Tabauma

0630p ¢as crparernii mogean SSC [4]

®aza 1: CoBmecTHAsE PEryJIsiiysl Ui YMEHbIIEHUs] BO3/IEHCTBUSI CTPECCOBBIX (DAKTOPOB

[Iprnmeps! cTpaTernii:
* 3MeHsITEe OKPYKAIOIIYIO CPELY

» JlobaBisiiTe 2JIeMEHTBI IPEACKA3YEMOCTH
* Byabre apyskeat0OHBI U OT3BIBYNBBI
*  YMeHbIIUTE KOTHUTHBHYIO HarPy3Ky

o Cuenyiite 3a pebeHKOM

TITECTBJIATD IIPOIECC COBMECTHOM peryiaanmnmnu

e Moayaupyiite BO3/IeliCTBIE CEHCOPHOI uHbopMaIum

e Pacnosnasaiite u HpHHHMaﬁTe BO BHUMaHHE€ HaMEPEHUA pe6eHKa
° HOI[TBGp)KI[aI;'ITe omymeHu:A I[eTefI 1 X ITPaBO UCIBITHIBATH pa3HbI€ 9MOIINN

 TIpuMmuTe BO BHUMaHIE, YTO HAIIA CIIOCOGHOCTD K CAMOPErYJISIIIU ToMoraeT HaM 3 (heKTUBHO OCy-

Daza 2: [Tonxepsxka hbopmupoBanus HyHIaMEHTATHHBIX HABBIKOB

[Ipnmepsr cTpaTerntii:

HUIO)
e Hcnonb3yiiTe COBMECTHOE KOHCTPYHUPOBAHNE

 TIpuBJiekaiite jieTell K perieHuo mpodaeM (HalpuMmep, 3a CYeT UCTIOJIb30BAHUST KOMMYHUKATHBHBIX
MIPUMAHOK U UTPYIIEK, €3 YeTKUX OrPAaHUYEHMIT, He PYKOBOACTBYSICh HHCTPYKIMSIMU 110 UCIIOJIb30Ba-

° Cosz:[aﬁTe MOAXOISIIINMI C HpaFMaTI/I‘{eCKOfI TOYKH 3PpEHUA CJI0BAPD [MJIA CaMOPETryJIAIun

Maszsa 3: HOZIHGP}KKB. CTaHOBJIEHUA aBTOHOMHOCTH

[Tpumepst cTpaternii:
e JlymaiiTe BCJIyX ¥ MOJIEJIUPYHTE
* CoBMecTHO co3/1aliTe KOMILJIEKC CTPAaTeruit
* Vcnosp3yiiTe cTpaTernyeckuii ompoc
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KH, packaunBanue). [lesb cocTtouT B TOM, UTO-
ObI TIOMOYb MM OTIPEICJIUTDh W HMCIOJIh30BaTh
coOCTBEHHBIE CTPATernit, KOTopbie 3P HEeKTUB-
HbI UMEHHO [IJISI HUX.

3akiouyeHne u KpaTKHE€ BbIBO/IbI

@opmupoBaHue CIHOCOGHOCTH K camMope-
TYJISAIAN UMeeT Ba)KHOe 3HadeHue I pas-
putus nereit, u geru ¢ PAC uame, dyeM ux
CBEPCTHHKH, CTAJKMBAIOTCS C MIPoOJeMaMu B
chepe camoperyssaunu. Mogenbp SSC, nipen-
noxenHas bunnc ¢ coasr. (Binns et al., 2019)
[4], koTOpast 6blta pazpaboTaHa JJist pa3BUTHS
KaK CaMOPETYJISAINH, TaK 1 KOMMYHUKAIIUWA Y

feTeil ¢ KOMMYHUKAIIMOHHBIMU TTPOGJIEeMaMH,
Takyke MOJKHO TTPUMEHUTD /IJIT KOPPEKITNY ay -
tusMma. [IpuHumas Bo BHUMaHMe KOHKPETHbBIE
IPOOJIEMBI, ¢ KOTOPBIMU MOTYT CTOJIKHYTHCST
JIIOJTV C Ay TH3MOM B OOJIACTH CAMOPETYJISITIH,
s TIpuBesia 0co0Oble 3aMedYaHust MO MpPUMeHe-
nuto mozesin SSC nipu PAC. Onu noguepku-
BAlOT BAKHOCTb COTPYAHUYECTBA C JPYTUMMU
JOABMU (HATIPUMED, POAUTENSIMU U CIeIu-
ATMCTaMU ) JIJIsI TOHUMAaHUS TPUYWH Hapylie-
HUS PEryJIAINAN y IeTel, NCITOJIb30BaHNe CTpa-
Ternil COBMECTHOU PeryJisiiiui U TOAJNEPKKA
HapaijieJibHO, CIIOCOOCTBYSI BCECTOPOHHEMY
MOHNUMAHUIO SMOIIUH, W MPUHATHE BO BHUMA-
HUE Pa3JInIHii B CIOCOOHOCTSIX K CAMOPETYJIsI-
IUU Y Pa3HbBIX JIeTE.
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