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This study presents the analysis of an intervention, in which the play with social roles was used with the use of
symbolic means for the development of symbolic function in a group of 18 preschool children from Bogot,
Colombia. The experimental training method proposed by Vygotsky was used in the activity of play with social roles.
The analysis is made before and after the participation of the group of children in the program designed to identify
changes in the symbolic function at the levels: materialized, perceptive and verbal. An analysis of the role that is
fulfilled, the rules and the use of symbolic means in the play is also made. It is concluded that the mediatization and
the social situation of development that is generated in the play with the use of symbolic means make possible the
development of the will, which is the most important feature of personality development.
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B cTaTthe npeactaBiaeH aHaIU3 Pe3yJIbTaTOB CTPATeTUM BMELIATENbCTBA, IOCTPOEHHON Ha POJIEBOI UTpe, Mpea-
yCMaTpUBAIOIICH UMUTAIIMIO COITUATIBHBIX POJIEH; TIPU 9TOM YYaCTHUKMU MOJTb3yIOTCS CUMBOJIMYECKUMU CPEICTBA-
MM Kak UTpoBBIMM. BMematenbcTBo mpoBeaeHo B borote, KomxymOus, n onucaHo MpUMEHUTETHHO K TPYTIIe
un318 geteit moikoapHOro Bo3pacta. OCHOBY BMEIIATEIbCTBA COCTABIISIET MOAXO], SKCIEPUMEHTAIbHBIX UCCIIEN0-
BaHU CBSI3U O0YUYEHUS U pa3BUTHUS, NpeaaoxeHHbli JI.C. BeIroTcKuM. AHaIU3 pe3yibTaTOB MPOBEAEH J0 U MOCIe
y4yacTusi TPYIIbI JeTeil B TIporpaMMe, OPMEHTUPOBAHHONM Ha BBISIBJIEHUE M3MEHEHUI (DYHKIMII CMMBOJIOB Ha
YPOBHSIX: HETIOCPEACTBEHHOTO BOCTIPUSITUSI YYBCTBOM (MaTE€pUAIM30BAHHOM), CTIOCOOHOCTH K BOCTIPUSITHIO (TIep-
LIEMTUBHOM), SI3bIKOBOM/CJIOBECHOM (BepOasibHOM). TakKe TpoaHAIM3UPOBAHbI «MCIIOTHsIEMas» POJib, TIpaBUiia
WUTPBI U UCTIOJB30BaHUE CUMBOJUYECKUX CPEACTB B Xo1e Urpbl. ClesaH BbIBOI: MEAUATU3ALIUS PEATbHOCTU U CO3-
JaBaeMasi UTpoBasi CUTYalUsl Pa3BUTHUS C COLIMATBHBIMU POJISIMU CITOCOOCTBYIOT (DOPMUPOBAHUIO U YKPEIJIEHUIO
BOJIEBOI COCTaBJISIONIEH, BaXKHEe el B TMYHOCTHOM Pa3BUTHUU.
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In English
Introduction

The activity of play with social roles can be under -
stood as a particular type of cultural activity. Such activ -
ity is predominant characteristic of preschool age, which
involves collective and emotional communication
between children and adults. In this activity, the children
together with adult’s guidance learn to use symbolic
means. In play with social roles activity, such means
might be used on different levels, such as materialized,
perceptual and verbal in a reflective and creative way
[15]. The creation and use of reflective symbolic means
represent the main form of cultural development of the
child during pre-school age. According to previous psy -
chological research, it has been identified that guidance
is necessary for children to start using symbolic media
during the play with social roles [15]. The orientation of
the materialized, perceptual and verbal actions in the
play with social roles allows to propose different solutions
to the problems that arise during pre-school age. This
enables children to develop stronger and more stable
social bonds with the peers, which is a positive indicator
of personality development. Symbolic materialized
actions refer to the possibility of substituting one object
for another when an action is performed that represents
the object being substituted [17]. Symbolic perceptual
actions consist of the possibility of representing at the
graphic level the substitutes of objects that can already be
understood as perceptual symbols [26]. Symbolic verbal
actions refer to the most complex level of performance of
the actions, equivalent to the linguistic aspect of the
action, and arise as a product of a long development pro -
cess [24].

The social play with roles is an excellent opportunity to
experience emotional bonds with other children and a wide
inclusion of symbolic means in the shared activity, in which
the personality develops.

In the process of the development of personality, vol -
untary activity is considered as a central line of develop -
ment [5]. Personality involves the ability to master one's
own behavior and psychological processes [29], as well as
the ability to internally self-regulation. The basis of psy-
chological personality might be understood as gradual
changes in particular structure of the subject's joint activi-
ties, which arises at a certain stage in the development of
his human links with the world, together with the possibil -
ity of reflection on such activities [2, pp. 171]. At the same
time, for Elkonin [6], the formation of personal behavior
is the emergence of voluntary actions and behavioral acts.
Voluntary action is directed towards proper established
goal, towards the means and methods of external and
internal activity and requires awareness of one's own
actions, that is, it requires at least the reflective work of
consciousness, as Smirnova wrote [5]. It’s clear that spe-
cific kinds of activities might guarantee positive develop-
ment of both features of personality: self-reflection and
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voluntary self-regulation. Recent research on the trans-
formation of the play with social roles by stages (social
play with social roles and with the use of material objects,
play with social roles with object substitutes, play with
social roles with the use of objects and object-substitutes,
play with social roles with increased initiative and narra-
tive play with social roles) have proved to contribute effec -
tively to the development of voluntary activity and person -
ality [15; 17; 24; 26].

In the same way, psychological research indicates that in
play with social roles with the use of material objects, the
child represents social situations with the help of objects
(toys) that correspond to roles or actions [1; 9; 27]. For
example, for the restaurant play plates, pots, forks and
spoons are used. In the play with social roles with the use of
object substitutes, the child begins to use objects as substi-
tutes for others, performing the actions corresponding to
that other object that he imagines [15; 27].

In the play with social roles with the use of objects and
object substitutes, the child uses objects according to
their cultural use and, at the same time, uses objects
imagining that they might be other objects with other dif -
ferent functions. So, the child performs the actions cor -
responding to that other object which represents [15]. In
the play with social roles with increased initiative, it is
observed that the child proposes roles, imaginary situa -
tions, problem situations, and ways to solve these prob -
lems [15; 27]. In the narrative play with social roles, the
child manages to play the role of the characters in a story,
change and invent situations in which there is a problem
and it is solved with elements that are part of the imagi -
nation and reality [15].

The objective of the article is to characterize the
development of the reflection about the elements of the
play with social roles before and after their participation
in the program designed for the introduction to this
activity. The characteristics are taken up in relation to the
role that is fulfilled, the rules and the use of symbolic
means that children make in the play. To achieve this
goal, questions have been developed that allow children
to understand the elements of the play: the role, the rules
and the symbolic means. The materialized, perceptive
and verbal means have been taken into account to make
this characterization.

Method

This research is guided by the formative experimental
method proposed by Vygotsky [29], in which it is studied
how a group of preschool children use symbolic means
(materialized, perceptual and verbal) in the play with social
roles. The research analyzed how the use of symbolic means
contributes to the development of reflection and voluntary
activity as a central aspect in the development of personality.
During the play with social roles, different means on differ-
ent levels were used: material means (objects), materialized
means (use of object substitutes), perceptual means (draw-
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ings) or verbal means (dividing the task into steps, explain-
ing its procedure or giving examples). The various types of
orienting aids have been studied in detail in activity theory
and have been referred to by the term orientation base of
action (OBA) [1; 28].

Participants

The study involved 18 children aged between 5 and
6 years. The children were the pupils of the last grade of
preschool official educational institution in the city of
Bogota (Colombia), of which 9 are girls and 9 boys with a
mean age of 5.4 years.

Procedure

At the beginning and at the end of the school year, all
participants were assessed with the help of protocol of the
play with social roles designed by the authors of the article.
After the application of the pre-test, the intervention pro-
gram began. The program was carried out during a school
year. The total of 130 play sessions were carried out. Each
session was performed during 1 hour inside the educational
institution in accordance with the Direction and the par-
ents. The intervention program was designed considering
theoretical and methodological contributions on the play
[1;9; 20; 27].

For the intervention, the stages of the activity of play
with social roles were considered: social play with the use
of objects [15; 27], social play with the use of object sub -
stitutes [15; 27], social play with the use of objects and
object substitutes [15], social play with increased initia -
tive and finally [15; 27], narrative social play [15; 20].
The concept of zone of proximal development was con -
sidered, for which various types of support aimed at dia -
logical conversation were considered to broaden and
expand the content of the interactions that were part of
the actions of the roles [29].

Instrument

Play evaluation protocol was applied. Orientation was
important as a reflexive element of each action. The Table 1
shows the tasks by type of play (directed play, free play) con-
sidered in the applied evaluation protocol.

Results

The results are presented considering the types of answers
for the pre-test and for the post-test. The characteristics of
the reflective and creative use of symbolic means are also
presented by levels of development (materialized, percep-
tual and verbal). Finally, positive and negative indicators of
development in the play are presented.

It is observed that negative development indicators were
present in the pre-test and positive development indicators
were identified in the post-test (see table 3).

The use of symbolic means in a reflexive way allowed the
possibility for creation of new symbolic means in the play.
Consequently, the understanding of the meaning of symbolic
means and the shared use of creative means was transformed
and personal individual ideas that were expressed in creative
actions of the children. These new forms of representation
and the use of symbolic means were based on external actions
with objects as substitutes for others, on visual images (icons)
and on language as a verbal sign that was enriched and
acquired new forms of expression. The table 4 presents the
characteristics of the reflective and creative use of symbolic
means by materialized, perceptive and verbal levels.

During the playing activity with social roles, the chil -
dren planned their actions at the beginning of the play,
then they carried out the actions and during this execu-
tion, they planned new actions that were expressed as a
sequence of actions that included transformed details. This
means that these forms of planning helped establish links
between the events of the play. Here is an example of a
conversation for one of the play activities «The pigs build
their house»:

Table 1

Tasks by type of play

Play type

Tareas

Directed play

1) What play do you like? Why? How do you explain that play?

2) Imagine that you are going to play hospital with all the children in your room. What would you use to play hospital?

3) If you play hospital with all the children in your room, what roles do you think they could play?

4) In the hospital play with all the children in your room, how do you choose the roles? Imagine that everyone wants
to be a doctor. How do you get them to agree to choose different characters? Do you propose any other option?

tell him that? What does that mean you say?

5) Imagine that you are the doctor. What would you say to a patient? What else could you tell him? Why would you

Free play
What play do you propose?"

play and its variants and rules are suggested.

Some toys are placed on the table and it is said "here we have different toys, how would you like to play with them?

Materials: plates, doll, cutlery, pot, sticks, cubes, rectangle, square, triangle Execution: the possibility of the child to
propose and organize the play independently is observed, as well as the knowledge and mastery of it. If necessary, the

Help: If the child does not start then the adult proposes the play. Imagine that this child is very hungry, what do you
think we could prepare for him? The child is expected to continue.
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Table 2

Types of response in the pre-test and in the post-test

Types of answers

Play type Task

v yp Pre-test Post-test
Directed | What play do you like? I like to play ball | I like to play hospital, supermarket, shoe store, veterinary
play and hide and seek | clinic, to discover treasures.

would you use to play hospital?

Imagine that you are going to play hospital
with all the children in your room. What

I would use
syringes and that's

it. in order.

I would use a device to listen to the patients' hearts, a
gown, some cards so that the nurse can call the patients

In the hospital play with all the children in

I do not know.

your room, how do you choose the roles?
Imagine that everyone wants to be a doctor.
How do you get them to agree to choose
different characters? Do you propose any

I would use a pirinola so that the children know what role

we are going to play.

If all the children in my room want to be doctors, then we
could not play hospital because we need the patients, the
nurses, a janitor and a hospital director. I think we could

other option?

let one doctor do the heart, one the head, and one the legs
and arms. We could have three doctors.

Table 3
Indicators of development in the play
Play Task Pre-test Post-test
type Negative developmental indicators Positive developmental indicators
Direc- | What plays do you like? * Unspecific use of objects * Follows the direction of the adult
ted play * Does not follow adult guidance * Maintains the objective of the activity
* Misses the objective of the activity | * Reciprocity is evidenced in dialogic conver-
* does not answer sation in the roles of speaker and listener
* Responds with support from adult * Answers that he likes the roles,
guidance mention some of the themes
* Cannot explain the reason for the the plays that were considered during the
choice of plays intervention
* Can't explain how to play the plays |* Maintains the objective of the activity
he chooses
Imagine that you are going to play | * Cannot identify objects that could * Choose some objects, substitutes for objects and
hospital with all the children in your | be used to play hospital does not symbols characteristic of the hospital theme such
room. What would you use to play |answer as: the notebook, sheets, pens, the cross symbol,
hospital? * Misses the point of what is being asked | the role symbols, the closed and open symbols,
* Cannot identify the roles that could |the shift symbols patients, gowns, caps
participate * Maintains the objective of the activity
* Confuses roles with objects to use * Mentions characteristic roles of the hospital:
does not answer doctors, nurse, patients, toilet man, cashier,
* Misses the point of what is being administrator
asked * Maintains the objective of the activity
In the hospital play with all the * Does not answer * Mentions that he could use the pirinola, or
children in your room, how do you |* Can't choose the roles the color roulette or that each child chooses
choose the roles? Imagine that * Misses the point of what is being the role he wants because it is the one he likes
everyone wants to be a doctor. How |asked the most
do you get them to agree to choose * Maintains the objective of the activity
different characters? Do you
propose any other option?
Imagine that you are the doctor * Does not answer * Mentions characteristic phrases that uses the
what would you say to a patient? * Cannot identify what to say to a doctor with patients:
What you could more say? patient «good afternoon», «what hurts»,
Why did you would you say that? * Misses the point of what is being «how does it feel»
‘What does that mean that you say? |asked * Maintains the objective of the activity
‘What rules do you think we need to |* Does not answer * Poses rules of the play in a way deployed
play hospital? * Cannot identify rules in the play * Explains the use of rules for the play
* Misses the point of what is being asked| * Maintains the objective of the activity
Free Propose a play using different sym- |* Does not answer * Suggest a play
play bolic means * Fails to propose a play * Use items with a purpose
* Misses the point of what is being * Poses the use of objects as substitutes
asked * Participate in the roles of speaker and listen-
er in a deployed way considering the theme
* Maintains the objective of the activity

34




Toncanec-Moperno K. X., Conosvesa IO. PedbaekcuBHOe

¥ TBOPYECKOE MCITOIb30BaHNE CUMBOJINYECKUX CPEACTB B UTPE,
UMUTUPYIOLIEH UCIIOJIHEHUE COLIMAJIbHBIX POJIei
CoBpeMeHHas 3apy0eskHasl [ICUXO0JIOTUSI.

2022. Tom 11. Ne 2 C. 31—49.

Gonzalez-Moreno C.X., Solovieva Y.
Reflective and creative use of symbolic means
in play with social roles

Journal of Modern Foreign Psychology.
2022. Vol. 11, no. 2, pp. 31—49.

Table 4

Characteristics of the reflective and creative use of symbolic means by levels

perceptual actions

Level Reflective use Creative use
Symbolic * Children are aware of their actions with objects as substi- | * Children use an object as a substitute for another,
materialized tutes for another and use them in an expanded way in their | attributing multiple functions to it in the play
actions roles and relationships with others during play. according to the needs that are generated in a group.
Symbolic * Children are aware of the use of graphic symbols (icons), |* Children propose the use of graphic symbols

they attribute sense and meaning to them to plan and solve
problems, and they use them in an expanded way.

(icons) on their own initiative and attribute emo-
tional meaning to them.

Symbolic verbal
actions

* Children are aware of what they say to establish dynamic
communicative relationships with other roles.

* Expression of their own ideas to create imaginary
situations and stories that they manage to represent
through roles.

* Images created by imagination arouse real feel-
ings and emotions.

* Children manage to communicate feelings and
emotions to the other participants in the play dur-
ing their interactions.

Child (SB): My house is very strong.

Boy (JG): My house is very resistant to big bad wolves.

Researcher: I am the big bad wolf and I am going to
knock down the house of all these little pigs (hehe).

Boy (Al): Look the wolf blew and threw something
strange.

Researcher: Now everything has turned upside down.

Child (DP): Backwards?

Researcher: Yes, now everything in this forest is upside
down.

Girl (MC): Oh yes, look I'm not walking forwards but
backwards.

Children: All the children start walking backwards.

Boy (HS): And my socks are no longer on my feet but on
my hands.

Children: (Laughs)

Boy (SB): That's fun.

Boy (JD): I don't think it's that funny.

Child (HS): My little feet are getting cold, we have to do
something about the big bad wolf.

Girl (KC): We have to do something about that magic
spell the big bad wolf cast on us.

Child (JD): What could we do?

Child (CI): I don't know.

Child (JL): I don't know what we could do either.

Child (AL): I have an idea.

Girl (AD): What's your idea little pig?

Child (AL): Let's say the wolf liked music.

Researcher: I'm going to eat these little pigs.

Boy (JD): That big bad wolf scares me.

Girl (KG): Come with me little pig JD.

Girl (MV): And what if we play a magic flute so that the
wolf is happy.

Child (AI): And we could play a magic guitar.

Girl (EC): I think the wolf likes the color green.

Girl (MV): I can make the magic instruments to enchant
the big bad wolf because everything is backwards.

Girl (MC): We keep walking backwards.

Girl (KC): How about we all play our musical instru-
ments at the same time to make them sound nice.
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Researcher: I like that sound (lalala).

Girl (MV): The wolf likes music.

Child (HS): But we continue backwards.

Girl (AD): We need to do something more powerful to
end the Big Bad Wolf's reverse spell.

Girl (EC): I know we can use a little bottle enchanted
with hearts I'm going to draw it. This little bottle protects us
from the spell of the wolf.

Girl (MV): Yes, everything is fine now, I can walk well.

Boy (HS): Yes and I have my socks on my feet.

Child (AI): It worked.

Girl (EC): This is a magic little bottle that has magic of
hearts so that the wolf becomes good.

Researcher: (Starts to jump and hug the children-pigs)
I'm very hungry.

Girl (MV): Yes, now the wolfis no longer ferocious, now
he is a good little wolf.

Girl (AD): Little wolf we can invite you to eat ice cream.

Child (CI): I'm hungry too.

Child (HS): I am making ice cream for everyone (imag-
inary actions).

Child (AI): These ice creams are very tasty.

Our results have pointed out that, through the graphic
perceptual means, the children were able to express the play
experience in a concrete way, giving greater meaning to the
decisions they made during the play (see table 5).

The children needed the adult to establish specific rela-
tionships between the roles and their actions verbally and
through their representation, which captivated them and
made it possible to expand the arguments by increasing and
making the actions more complex. The children understood
the meaning of their actions in the play, which made new
actions appear. The actions with the concrete objects were
transformed into symbolic and imaginative actions and then
into actions that were part of the roles. For example, the
children identified various real objects (glasses), then they
identified actions that they could perform with them (to
drink juice with the glass or to imagine that the glass is
magical and inside they can find special powders to turn a
real child-animal into an imaginary child-animal), then
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Table 5

Example of the sequences of symbolic means in the graphic plane in the play «The little pigs build their house»

House building symbol
MV girl

Symbol of the big bad wolf trying to
enter through the door of a house of the
little pigs

Symbol of the character who launched
the wolf when he tried to knock down the
pigs' houses
Al child

Symbol of the musical instruments used
to enchant the big bad wolf
MYV and Al group drawing

Symbol of the enchanted bottle that
transformed the wolf into a good and
kind wolf
EC Girl

Celebration ice cream symbol
AD child

they identified that they could perform actions with the
glasses to relate to the other roles (such as the fairy who uses
the glasses to give the children of the enchanted castle col-
ored magic potions in each glass to make the cat not ate the
tooth goblin). This means that at the beginning, the mean-
ing of the play was centered on the actions with the real
objects and with the substitutes of objects, later the meaning
was reflected in the relationships with the other children and
then the meaning was based on the characteristic relation-
ships of the role that was played represented and related to
the other roles in a creative and imaginative way considering

the rules [15]. The Table 6 shows the transformations of the
elements of the play with social roles in the post-test.

Discussion

Within activity of play with social roles with broad
emotional involvement, the children as psychological sub-
jects of own the activity, learn to use symbolic means at the
materialized, perceptual and verbal levels in a reflexive and
creative way. In our study, the use of the objects was trans-

Table 6

Transformations of the elements of the play with social roles

Elements of social role play Pre-test

Post-test

Role Unstable participation in the role

Deep emotional involvement of children with their role

Difficulty accepting the rule, ten-
dency to act impulsively

Rules

The rules are linked to the way of communicating the experience
and vision of the world

Difficulty in using diverse symbol-
ic means in a creative and open
way at the levels: materialized,
perceptual and verbal

Difficulties were identified in pro-
posing and maintaining an objec-
tive in the activity

Use of symbolic means

Possibility of creating and representing different imaginary situa-
tions. Use of narrative language to represent real and imagined
experience

The use of symbolic means at the materialized, perceptual and ver-
bal levels helped the development of voluntary activity because it
made it possible for children to direct their actions towards an
established goal considering the interactive social relationships with
the other roles
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formed from the use of object substitutes and the use of
imaginary objects, in the same way. The space in the play
was transformed from the use of objects to the use of words
and actions, which made it possible to create narrative
situations in the last stage of intervention in which adven -
ture and fantasy themes were observed, as proposed by
Hakkarainen and Bredikyte [20]. The children gave mean -
ing and sense to these symbolic means in the proper
actions of the play, which is an indicator of the develop -
ment of voluntary activity, as Leontiev [3] states. In addi-
tion, this presupposed the formation of new motives at
each stage of play with social roles guided by adult’s oral
and material orientation, which led to the psychic devel-
opment of the group of children [4]. Adult’s orientation
and constant communication during the playing with
social roles allowed children to learn to use different sym -
bolic means with the purpose of the play and to express
their ideas more easily, according to the content of each
play [8]. In the play with social roles, affective and verbal
communication was developed; the children's verbal
expression was displayed, acquiring a voluntary character.
This means that the play with social roles with the use of
symbolic means allowed better interpersonal relationships
of trust, patience and empathy to be developed in relation
to the other participants of the play with social roles. The
adult's language helped regulate the children's actions
through the use of various reflective symbolic means.

The children changed their attitude with the role they
represented considering the understanding and meaning of
each role and correspondent actions as the intervention ses-
sions passed. As a means of signifying actions, children used
language (verbal expressions). At the beginning, the chil-
dren used language as a mean of communication with the
other roles. Later on, they used it as a means of regulating
behavior (they spoke to plan actions or while performing
various actions with substitute objects or with imaginary
objects). The action became more complex as the children
became aware of the identification of the actions of the roles
of others and those of their own role, which allowed them to
separate from the other and execute their actions in the best
possible way to characterize the character they were portray-
ing [15]. The development of the child's personal awareness,
his or her own position regarding the role and relationships
with others is the result of the complexity of the actions in
the play, as proposed by Elkonin [6].

Just as Elkonin [9] says, the role and the actions related
to the role in terms of their performance constitute the unity
of the play, in the role the affective-motivational aspects of
the activity are represented in an indissoluble unity. The fact
of adopting the posture of a character and assuming a cer-
tain role feeling what he did and said led the child to behave
beyond his development, which allowed finding the zone of
proximal development [15].

The rules did not arise arbitrarily in the play with social
roles, but appeared according to the imaginary situations
recreated in the play. The rules did not appear from the
beginning of the play, but originated when the children
understood their roles, when the need to relate to others was
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generated and when the children wanted the play to last over
time. When the play became more developed, the more
internal rules there were and the greater number of playful
aspects were extended: the interrelationships of the roles,
the meanings attributed to the toy and the continuity in the
unfolding of the argument [20; 27], as well as the invention
of objects and imaginary situations.

At the beginning, in the stage of play with social roles
with the use of objects, the children's interest was specifi-
cally oriented towards objects, later this interest was direct-
ed to social relationships, which made it possible for them
to develop effectively in the face of specific situations that
arose in the play. In this way, relationships with other people
were transformed because they learned to resolve conflicts.

It was also observed that the children in the play learned
to carry out actions in the materialized, perceptive and ver-
bal plane according to the role they represented, the estab-
lishment of joint objectives, the subordination of motives
(they were transformed from external to internal), the
mediation of rules (with the use of materialized, perceptive
and verbal means considering the theme and the intention
of the play) and respect for moral rules (respect for the point
of view of others, being kinder to others, delivering what
better self), which made it possible to regulate their own
behavior, develop skills to create and maintain relationships,
conflict resolution, the communication process, initiative
and the negotiation of meanings.

One of the characteristics of the will in children was its
conscious character, as stated by Smirnova [5]. The aware-
ness of the action (external and internal) was expressed with
the use of language, which allowed self-control through the
organization and planning of actions [29]. Another charac-
teristic refers to the relationship of the motive (concretion of
the need for the activity) with the objective, which accord-
ing to Leontiev [3] is the main characteristic of voluntary
activity. With the passing of the intervention sessions in each
of the stages of the play, the children began to behave with-
out depending on the specific circumstances, but began to
be directed by their own objectives, that is, establishing a
hierarchy between the motives, as well as what raises
Bozhovich [8]. This is expressed in the possibility of choos-
ing the roles, the themes, the symbolic means and the
imaginary situations and in the need, which was generated
to participate actively establishing social bonds with others.
The content of the motives addressed the social relation-
ships that the children established with the other roles. They
began to be careful about what they said and did during the
play with social roles.

In addition, with the help of adult guidance, the children
learned to become aware of the collective motives of the play
by establishing relationships of emotional reciprocity with
the other roles in each theme of the play. Likewise, it was
identified that the children learned to form the intentions,
which were directed to social relations. It was identified that
when the children's own desires arose to give the best of
themselves in each action corresponding to the roles they
represented, they made this action voluntary, as Elkonin [6]
states. At the beginning of the play, the motives were pro-
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vided by the adult, later the children themselves began to
consider joint motives.

In each play session the children were given the oppor-
tunity to talk about what they needed to play (objects, sub-
stitutes for objects, roles, actions, rules, imaginary situa-
tions, details corresponding to the scenarios that they might
need) which did part of planning and served as a precursor
to the thoughtful use of symbolic means. Planning is one of
the essential components of reflexive intentional behavior in
the play, as proposed by Bodrova, Germeroth and Leong
[7]. The planning was carried out verbally and by means of
drawings, which made it possible for the children to project
details of the imaginary situations for the resolution of the
problem situations.

It was observed that during the course of the interven-
tion, the children began to exchange some needs for others,
which moved their psychic development forward because it
made it possible to set motivating objectives, that is, affec-
tively charged ones. The distribution of the roles from the
very beginning of the intervention was done randomly,
which constitutes a means to guide the children through the
use of external means [27].

Conclusions

The results of the research allow to conclude that the
formation of the child's personality in preschool age is
determined by the correlation between the place that he
occupies in the system of human relations accessible to
him (and, consequently, between the corresponding
demands that are made) of on the one hand, and on the
other, by the psychological peculiarities already formed as
a result of their previous experience, as proposed by
Bozhovich [8, p. 142].

In Russian
BBenenne

AKTHBHOCTb, TIPOSIBJIsIEMasi B UTPe C COIMAIbHBIMU
pOISIMU, MOXET pacCMaTpMBAThCS KaK OTHEJbHBIM THII
KYJbTYPHOU [esTeJIbHOCTU 4ejioBeka. MMeHHO Takoit
BUI IeSITEILHOCTH Ipeo0ianaeT B JOIIKOJIHLHOM BO3pac-
Te, MO OIPEAeICHUIO O3HAUYaloIIeM OHTOTCHETUUYECKUI
9Tall KOJUICKTUBHOCTH CO3HAaHUSI M SMOIIMOHAJIBbHOCTHU
B3aUMOJEHCTBUS CO CBEPCTHUKAMU M B3POCJIBIMU.
B pamkax 3Toit 1esITeIbHOCTHU IETH, TIPY HAaIIpaBIISIOIIeM
YJ9aCTHUM B3POCIIBIX, O0OYyUarOTCS MOJIb30BAHUIO CUMBOJIM -
YEeCKMMM CpeICTBaMM. B urpe ¢ conmaabHBIMMU POISIMU
TaKMe CPEICTBAa MOTYT OBITh MCITOJIb30BaHBI Ha Pa3HBIX
YPOBHSIX: MaTepUaJM30BaHHOM, TEPILENTUBHOM M Bep-
0aJTbHOM — TOCPEICTBOM pediekcun (CImocCoOHOCTH
aHAJIM3MUPOBATh OOCTOSITENILCTBA) M TBOPUYECKOIO Havaja
(kpeatuBHOCTH) [15]. DoOpMUpOBaHUE U I10JIb30BaHUE
CHMBOJIMYECKHUX CPEACTB, OTPAKAIOIINX PeaTbHbIC COLIM -
aJbHbIe (PYHKIIMU — BaXKHEMIIIee COCTaBIISIIONIEE CUCTEM -
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Likewise, it is concluded that, by representing different
roles in the play, the children learned about various aspects
of human relationships and their meanings, and began to
reflect on the world and on themselves. That means that the
play with social roles allows children to begin to consciously
influence the reality that surrounds them, transform it and
transform themselves, as proposed by Bozhovich [8]. It is
hypothesized that these changes occurred because the sym-
bolic media served to formalize and regulate the play activ-
ity [27]. At first, these means were proposed by the adult and
later the children give another meaning to the same means
and use them with independence and initiative in the play.
This means that symbolic media require behavior that is not
free but specific and very particular, corresponding to the
actions of the roles that are part of the content of each par-
ticular play imaginary situation.

In the same way, in preschool age, the symbolic function at
the complex level led the child to experience changes in social
activity and personality, as well as to generate affective bonds
with the other participants in the play. This affective bond
facilitated a development in the emotional area, which ensured
a balanced general personality development. Playful activity
was presented as an organized and guided activity in contrast
to the view of freedom and free interaction as a better form of
psychological development. Planned, organized, and adult-
guided with play with social roles offers deep affective com-
munication and collaboration within the group of preschool
children [10; 11; 12; 13; 14; 15; 16; 18; 19; 21; 22; 25; 27].

In this research, it was found that in the play with social
roles the child's action was transformed, it went from being
determined by the order of the adult (shared action between
people) to become an action regulated by the child himself
[23]. This became a fundamental characteristic of the vol-
untary activity and the reflection about the use of the means
that the child achieved in the play with social roles.

HOr0 IIEHHOCTHO-HOPMATUBHOIO pa3BUTUS peOeHKa Ha
MPOTSIKEHUU JTOIIKOJBHOTO BO3PACTHOTO Ilepuoja.
CoracHO NpeAIIeCTBYIOIIUM UCCISIOBAHUSIM B 00J1aCTH
TICUXOJIOTUHU, JIJISI TOTO, YTOObI CTUMYJHUPOBATH MCITOJb-
30BaHME CUMBOJIMYECKUX CPEICTB BO BPEMSI MTPhI C COLIM -
aJbHBIMM POJISIMU, ACTSIM HEOOXOIMMO PYKOBOJCTBO CO
CTOPOHBI B3pocJoro [15].

OpUEHTUPOBAHHOCTb UIPHl C COLIMAJIBHBIMUM POJISIMU
Ha MaTepuaJM30BaHHYIO, MEPLENTUBHYI0O M BepOAJbHYIO
AKTUBHOCTD IMO3BOJIIET MPEIIOJIOXUTh, YTO CYIIECTBYIOT
pa3IMYHbIe IIyTH pPELICHMS MPOOJIeM, XapaKTEePHBIX s
JIOIIKOJILHOTO Bo3pacTta. Takas BapMaTUBHOCTbL IaeT
pebeHKYy BO3MOXKHOCTb YCTaHaBJIMBaTh ropasuo OoJjiee
MPOYHbBIE 1 00JIee MTOCTOSTHHBIE KOHTAKThI CO CBEPCTHHMKA-
MM, YTO, B CBOIO OUYepPE/b, CBUACTEILCTBYET O IIOZUTUBHOM
JIMYHOCTHOM Pa3BUTUM.

AKTMBHOCTb, CTUMYJIMPOBaHHAsI MaTepHaIM30BaHHBIM
CHMBOJIOM, ITO3BOJIIET 3aMelllaTh OAUH OOBEKT IPYTMM B
ciydae, KOIZa BBIMOJIHSETCS JIeiCTBUE, CUMMBOJIM3UPYIO-
1ee 3aMEeHSIEMbII OOBEKT, Pa3bsICHAIOIIEE €T0 CYITHOCTD,
onuleTBopsitoiiee ero [17].
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AKTUBHOCTb, CTUMYJIMPOBaHHAs MEPUENTUBHO, COCTO-
WUT B peaju3aliu BO3MOXHOCTU HaIJISIAHOTO, (rpaduye-
CKOr0) MPEeICTaBIECHUS O 3aMEHUTENSIX 00beKTa U MOHU-
MaHHMU UX Yepe3 TepLeNnTUBHBIC CUMBOJBI [26].

HakoHel, nedcTBUsl, CTUMYJIMpPYyEMble BepOaTbHO,
OTHOCATCS K HauboJiee CJI0XXHOMY YPOBHIO I€SITEIbHOCTH,
HamnpsiMyl0 CBSI3aHHOMY C YPOBHEM BJIAIEHUS PEYblo, U
OHU BO3HUKAIOT B XONI¢ NJIUTEIBHOTO Mpoliecca pa3BUTUS
pebeHka [24].

CounaibHO-OpUEHTUPOBAHHAS PoJieBask Urpa — Mpe-
KpacHasi BO3MOXHOCTb [IJI YCTAHOBJIEHUSI SMOLIMOHAJb-
HBIX KOHTAaKTOB C IPYTUMU JETbMH U IIMPOKOTO MOIKIIO-
YEHUs CUMBOJUYECKUX CPENCTB K paclpeneaeHHON nesi-
TEJbHOCTU, CITOCOOCTBYIOINIEH TUYHOCTHOMY Pa3BUTUIO.

B xone pa3BUTHUS JTUYHOCTUA MPOU3BOJIbHAS NESITENb-
HOCTh WHAWBUAA TPAAULIMOHHO pPAacCMaTPUBAETCS Kak
rJ1aBHasl COCTaBJIsIIoIAas 3TOro pa3putus [S]. CTaHOBIIeHHE
JIMYHOCTU TOAPA3yMEBAET CIIOCOOHOCTh peOeHKa pacilu-
PSATH pernepTyap MOBEAEHYECKUX U MICUXOJIOTUYECKHUX MPO-
sBJIeHUI [29], paBHO KaK U €ro CloCOOHOCTh K CaMOpeTy-
Jauuu. B ocHOBE MCHUXOJOTMYECKON KOMITOHEHTHI JIMY-
HOCTH, KaK MPaBUJIO, JEXUT MOCTENIEHHOE U3MEHEHUE B
OIpENeSIEHHBIX CTPYKTYpax COBMECTHOW C OAPYIMMU JAesi-
TEJIbHOCTU CYOBEKTa, KOTOPOEe JaeT O cede 3HATh Ha Ompe-
JIEJICHHOM 3Tafe Pa3BUTUSI €ro CBS3EN € OKPYXKalolUM
MUPOM OHOBPEMEHHO CO CITOCOOHOCTHIO K pediekcuu mo
OTHOIIIEHUIO K TaKUM BuUAaM JesiTeJbHOCTH [2, c. 171].
B 10 ke BpeMs, coryacHO paboraM DjbKOoHUHA [6], dop-
MUpPOBaHNE WHINBUAYAIbHBIX (POPM TTOBEACHUST HAaUMHA-
€TCsl ¢ BOBHMKHOBEHUSI TTPOU3BOJILHBIX IEHCTBUI U TOBE-
JNeHYeCcKMNX akToB. [1pon3BOJIbHbBIE AEHCTBUS OPUEHTUPO-
BaHbI HA YETKO MOCTaBJIEHHYIO 11€J1b, HA CPEACTBA U CIIOCO-
OBl BEIpaXXCHUSI BHYTPEHHEH M BHEIIHEW aKTUBHOCTU U
TpeOYIOT OCO3HAHHOTO OTHOIIEHUS K COOCTBEHHBIM Jeii-
CTBUSIM, T. €. TPEOYIOT pedJEeKCUBHOW padOThl CO3HAHMS,
Kkak nuiier CmupHoBa [5]. [ToHSTHO, 4TO ompeneseHHbIe
BUIbI AEATEJLHOCTM MOTYT TapaHTUPOBATh MO3UTUBHOE
pa3BUTHE ABYX JUYHOCTHBIX KaueCcTB: camMopedaeKCUu 1
MPOU3BOJBHOUN camMoperysiiiuu. B coBpeMeHHbIX ucclie-
JNIOBaHUSAX, KacalolllMXcsl MO3TalmHOU TpaHchopMaluu
WUTPBl C MPUHSITUEM Ha ce0sl COLMAbHBIX poJieil (urpa c
COLMAIbHBIMU POJISIMU C UCTIOJIb30BAHUEM MaTE€PUATbHBIX
00BEKTOB; UTrPa C COLIMATIBHBIMU POJISIMU, TJE MCIHOJIb3Y-
I0TCS IPEAMETHl U UX 3aMEHUTEJIU; Urpa ¢ COLMaIbHBIMU
POJISIMU M MHTEpIIpeTalMOHHAsT TeMaTudeckasi CUTyallu-
OHHAasl UTrpa-u3JI0XEHUE UCTOPUU C COLUATIBHBIMU POJISI-
MM), TOKa3aH €€ BKJIA[ B Pa3BUTUU MPOU3BOJbHON Jaesi-
TEJbHOCTH W JIMYHOCTH B 1iesioM [15; 17; 24; 26].

CxonHbIM 00pa3oM MCCIeIOBaHUSI, BBIMOJHEHHBIE
CIeMaTIUCTAMU-TICUXOJIOTAMU, CBUIETEIbCTBYIOT, UTO B
UIpax ¢ COLMAIbHBIMU POJISIMU, T/l€ MIPUMEHSIOTCS MaTe-
pUajibHble OOBEKTHI, JETU C TMOMOIIBIO 3TUX OOBEKTOB
(urpyliek) MpOUTpbIBAIOT COLIMAJbHbBIE CUTYallUM COOT-
BETCTBEHHO POJISIM WM AercTBusIM [1; 9; 27]. Hanpumep,
B CIOXETE€ WIPbl «B PECTOpPaH» HCMOJb3YIOTCS TapesKH,
KacTpIOJn, BUWIKU U JIOXKU. B Xo/e posieBoii UTpsl ¢ COLU-
AJbHBIMU POJISIMM, TAE UCIOJb3YIOTCS OOBEKThI-3aMEHU-
Tequ, peOEHOK HAauMHAeT KCIOJIb30BaTh OAHU OOBEKTHI
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KaK 3aMEHUTEIU APYTUX, BBIMOJHSS JEWCTBUS, COOTBET-
CTBYIOII[MI€ TOMY APYroMYy (3aMeHSII0IIEMY) OOBEKTY, KOTO-
phIii OH cebe MpeACTaBiIsieT B BooOpaxeHuu [15; 27].

B urpe ¢ conmaabHbIMU POJISIMU, TII€ UCTIONB3YIOTCS KaK
HUCXOAHBbIE OOBEKTHI, TAK U UX 3aMECTUTEU, NE€TU JEHCTBY-
0T ¢ OOBEKTAMU COOTBETCTBEHHO UX KYJIBTYPHO-CJIOXUB-
meMycsi TpaIuIMOHHOMY Ha3HAYEHUIO U B TO XK€ BpeMs B
BOOOpaKeHUU MPEACTABIISIOT ce0e, UYTO Ha MECTE STUX 00b-
€KTOB MOTYT OBITb U APYIUe, C UHBIMUA U Pa3HOOOPa3HbIMU
dyHkuusiMu. Takum 00pa3zoM, peOEHOK BBIMOJIHSET Aeii-
CTBUSI, COOTBETCTBYIOLIME TOMY IPYTOMY OOBEKTY, KOTOPbIi
MBICJIEHHO mpeacTasiset cede [15]. B urpe ¢ conuanbHbiMu
poJISIMUA MOXHO Hab0AaTh 3a TEM, KaK peOeHOK Ipeiara-
€T POJIv, BOOOPaKaeMble CUTYalIMU, TPOOJIEMHbIE CUTYALIUA
U CITOCOOBI pellieHus 3Tux 3aaa4 [15; 27]. B cioxxeTHO-TeMa-
TUYECKOI (HAppaTUBHOI) UIPE C COLMAIbHBIMU POJISIMU
peOeHKY yaaeTcsl OThIrpaTh POJIM T€poeB pacckasa, h3Me-
HWTb U TIPUIyMaTh CUTYalluM, B KOTOPBIX BOBHUKAET HeKast
MpobJjieMa ¥ OHA PeIaeTcs CO CTPYKTYPHBIMU dJIeMEHTaMU
1 BOOOpaxkaemMoro, u peajpHoCcTH [15].

3agaya ctaTbd — OMMUCATh PA3BUTUE Y AETEH TOIIKOIb-
Horo Bo3pacTa peduieKcuu (O0OAyMbIBaHUSI CUTyallUu C
GopMUpoOBaHUEM O0Pa30B) BJIEMEHTOB UTPbl U UX COOT-
HECeHME C COLUAIBHBIMU POJISIMU IO U TIOCJIE YJacTUsl B
nporpamMMme, pas3paboTaHHON IJisi MPUOOILIEHUST K 3TOM
nesaTeabHOCTU. OCHOBHOE BHUMAaHUE OYyIEeT yOEaSIThCs
TOMY, KaK COOTHOCUTCS MOBeeHUEe pedeHKa C UCTOJHSIe-
MO POJIBIO, €r0 CIIOCOOHOCTHIO COOJTIONATH MPaBUIa UTPBI
U UCMOJIb30BaThb CUMBOJIMYECKME CpeicTBa B urpe. s
MOJIyUeHUSI HYKHOTO pe3yjbTaTa ObUIM pa3padoTaHbI
BOMPOCHI, MOMOTAIOIIUE AETSIM MOHSTh 3JIEMEHTHI UTPHIL:
CBOIO pOJIb, OOLIKE MpaBUia U CUMBOJUYECKNE CPENCTBA.
B pacuer OyayT npuHUMAaThCS MaTepUalIu30BaHHbIE, TIEP-
LIENTUBHBIE U BepOabHbIE UTPOBBIE CPENCTBA AETEH, C TEM
YTOOBI aHAJIM3UPOBATH OCOOEHHOCTh UX UTPHI 10 COBOKYII-
HOCTU XapaKTePUCTUK.

Merton

B ocHoBe wuccienoBaHUST JIEKWUT TPEITOXKEHHBIN
JI.C. BeirorckuMm ¢GopMUPYIOIIMI SKCIEPUMEHTATbHbIA
Metos [29], ¢ moMoLIbI0 KOTOPOro U3y4yaeTcsl MCMHOoJIb30Ba-
HHME TPYMIOi JOIIKOJbHUKOB CHMBOJUYECKUX CPEICTB
(MaTepuaiM30BaHHBIX, TEPLENTUBHBIX U BepOaJbHBIX) B
WUTPE C COLMAJBbHBIMU POJIIMU. B TaHHOM MCCIen0BaHUM
MPOAHATM3UPOBAHO, KAKMM 00pa3oM MCIIOJIb30BAHUE CUM-
BOJIMYECKUX CPEJICTB CITOCOOCTBYET Pa3BUTHIO peieKCUM U
TIPOU3BOJILHOM NESITeTbHOCTH KaK IIEHTPaTbHON TMHUY pa3-
BUTUST TMIHOCTU. B Urpe ¢ colManbHBIMU POJISIMUA MCTIONb-
30BaJINCh Pa3HbIE CPEICTBA HA PA3HBIX YPOBHSIX: MaTepralb-
Hble (MPeAMETHI), OBELIECTBIEHHBIE C 3aMEHOM (MCIOJb30-
BaHUE 3aMEHUTEJIEl MPEIMETOB), ePLENTUBHbBIE (PUCYHKH)
WU BepOaibHbIe (pa3neeHue 3aaHusl Ha 3Tallbl, OObsSICHE-
HMe ero XoJa WM WITIOCTpalus nmpuMepaMu). PaziuuHble
BUJBI CPEICTB MOTHMBAlIMOHHOW «HACTPOWKW» TIOAPOOHO
MU3Yy4eHBI B TEOPUM JEATEILHOCTH WM TIOJYYMIM Ha3BaHUE
opueHTalMOHHOI ocHOBHI aerictBuii (OO) [15; 28].
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YyacTHuku

B uccnegoBanum yuyactBoBasiu 18 mereit B Bo3pacTe
5—6 JIeT, BOCHUTAHHMKM CTapIIMX TPYIIT JTOIIKOJbHBIX
oOpa3oBaTeJbHBIX  yupexaeHuit ropoma  borora
(Konymbust); cymmapHO B BBIOOpKE HACUYUTHIBAIOCH
9 neBouek 1 9 MaTbUMKOB (CpenHUA Bo3pacT 5,4 roaa).

Opraﬂusauml JIKCIIEPpUMEHTA

B Havasie 1 B KOHILIE BpeMEHHOr0 MHTEpBaJla, aHAJIOT Y-
HOTO T10 UTUTEIbHOCTU Y4eOHOMY TOMY, y4acTHUe BCEX JeTeil
B MCCJICIOBAHUY OBIJIO OTPAKEHO B OIICHOYHOM ITPOTOKOJIE
WIPHI C COLIMATBLHBIMU POJISIMM, pa3pabOTaHHOM aBTOPaMM
cratbu. Ilociie TpeaBapUTEIbHOIO TeCTa CTapToBaja IPO-
rpaMMa BMellaTeIbCTBa, IIPOBOAMMAST B TeUEHUE YKa3aHHO-
ro BpemeHU. Bcero Ob110 npoBeaeHo 130 UrpoBbIX 3aHITHIA.
Kaxnoe 3aHsTHE B 00pa30BaTeIbHOM YUPEXKICHUM TTPOBO-
JIWJIOCH TI0 COTJIACOBAHMIO C IMPEKIIMEil 00pa30oBaTeIbHOTO
YUpEXKIeHUs U poauTesIsiMu. B TiporpaMmmy BMelaTebCTBa
BKJTIOUEHBI TEOPETUYECKUI KOHIENTYaIbHbII U METOI0JI0-
TMYECKUI OJIOKM, ¢ YKa3aHUEM MX 3HAYeHUS JIJIsl KauecTBa
pesyabTartos [1; 9; 27; 20].

UYrto KacaeTcst HemocpenCTBEHHO BMElIaTeIbCTBA, 00CYXK-
JAJIMCh 3TAIlbl IESTSIbHOCT B paMKaxX UIPhI C COLMAIbHbI-
MU POJISIMU: COILIMAJIbHASI MIpa C MCIOJb30BAHUEM HEIo-
CpeACTBEeHHO TipenMeToB (00beKTOB) [15; 27], counanbHas
WUTpa ¢ UCTOJIb30BaHUEM 3aMeHUTeN el TipeameToB [15; 27],
colMaJibHasl UTpa C MCIOJIb30BAHUEM M IIPEAMETOB M UX
3aMeHuTesei [15], MHUIMATUBHAS colMalibHasg Wrpa M,
HakoHel [15; 27], crokeTHO-TeMaThuecKasi coluaibHast
urpa [15; 20]. C yyeToM KOHUEMIMU 30HbI OJIMKaNIIero pa3-
BUTUS UCIIOJIb30BAIUCH PA3IMYHBIC BUIBI TTOMIEPKKHA UTPO-
BOI aKTMBHOCTH JI€TEi1, B YaCTHOCTH OeCeIbI-TUAIOTH!, TIPH-

3BaHHBIC PACHIMPUTL KOHTEKCT B3aMMOACHCTBUI, TIpemyc-
MOTPEHHBIX JEHACTBUSIMU B XOJIe UCTIOJIHEHUS poJeit [29].

HNucTpymenTapmii

Bbin  mpuMeHEH OILICHOYHBI TIPOTOKOJ UTPHI.
OpueHTanust ObUla BakHa KakK pedJEKCUBHBIA 37€MEHT
Kaxjaoro aedctusi. B Tabn. 1 mpeactaBiaeHbl 3a0aHus MO
TUIMY WTPbI (HampaBJeHHas/1iesieBasi, CBOOOMHAsI), pac-
CMaTpUBaeMbI€ B MPUJIATAEMOM OLIEHOYHOM MPOTOKOJIE.

Pe3syabTaThi

Pesynbrathl 1pecTaBiaeHbl ¢ yUeTOM TUIIOB OTBETOB Ha
Mpe-TeCT U Ha MOCT-TECT (IO M IMOcJe BMENIaTeJbCTBA).
XapakTepuCTUKU pedIeKCUBHO-TBOPUYECKOTO MCITOIb30-
BaHUSI CUMBOJIMYECKUX CPEICTB TaKKe TPEICTABICHBI 10
YPOBHSIM pa3BUTHs (MaTepUaM30BaHHOMY, TEpIENTUB-
HOMY ¥ BepOasibHOMY). HakoHelr, ipecTaBIeHbl MOJIOXHU-
TeJIbHBIE ¥ OTPULIATEJIbHBIE TTOKA3aTeIM Pa3BUTHUS B TIPEI-
JIO)KEHHOM clieHapuH (Tabu. 2).

CrenyeT OTMETUTb, YTO B IPEIBAPUTETHLHOM TecTe
TPUCYTCTBOBAJIM OTPUIIATEIbHBIE TTOKa3aTesd pa3BUTHS,
TOT/Ia KaK B TTOCT-TECTE BBISIBJIEHBI MOJIOKUTETbHBIE TTOKa-
3aTen pa3BuTus (Tad. 3).

PednekcuBHOE UCTTONIB30BAHUE UMEIOIIMXCS CUMBOJIU-
YECKUX CPENCTB MO3BOJIUJIO BBECTU B CIOXKET UTPHI HOBBIE
cuMBoJiMyeckue cpencrsa. CrenoBareqbHO, TMOHMMaHUE
3HAUEHUSI CUMBOJIMYECKUX CPEJICTB M COBMECTHOE MCITOJIb-
30BaHME TBOPUYECKUX CPE/ICTB (T. €. pecypca KpeaTUBHOCTH)
TpaHC(hHOPMHUPOBAINCH U B TMYHbBIE MHIWBUIYaTbHBIE TIPE/I-
CTaBJIEHUsI, KOTOPbIE BBIPA3UIMCh B TBOPYECKUX MHUIIMA-
THUBAxX YYaCTHUKOB UTPBI. DTU HOBbIe (DOPMBI TIPECTaBIIe-

Taonumna 1

Ballal-ll(lﬂ COOTBECTCTBCHHO THUITY UI'PbI

Tun urpst

3apanusa

HanpasnenHas

1) Kakas urpa te6e HpaButcs? [Touemy? Kak Thl MOXelllb pa3bsICHUTD €€ CMbICIT?

2) IpencraBb cede, UTO Thl COOMPAEIILCS UTPaTh B OOJIbHUILY BMECTE CO BCEMU ACTbMU, KOTOPbIE HAXOSTCS B
KoMHare. YeM Obl Thl MOJIb30BAJICS/aCh LISl UTPbI B 00JIbHUILY?

MHEHUIO, OHU MOTJIU Obl UCTIOTHSTh?

3) Ecu ThI Urpaelib B 00JbHUILY BMECTE CO BCEMU I€TbMM, HAXOASIIUMUCS B KOMHATE, KAKUE POJIH, IO TBOEMY

4) B urpe B 00JIbHUILY BMECTE CO BCEMM JEThbMH, KTO HAXOJAUTCS B KOMHATe, Kak Thl BbiOMpaelib poau? [Ipeactasb
cebe, YTO KaXIblii XOUeT ObITh TOKTOPOM. Kak ThI MOTydYuIIh MX COIIache Ha BBIOOP Ipyroro repcoHaxka? Tol
MPEITOXKUIITL KAKOM-JIMOO0 IPYroii BApUaHT WA MPEAOCTaBUIIb IIPaBo BeIOOpa?

5) llpenctasb, 4TO Thl JOKTOP. UTO ThI cKazaj/aa nauueHTy? O yeM ele Thl MOT/Jia Obl TOTOBOPUThH C HUM?
[Touemy nmMeHHO 00 3TOM? YTO THI XOTEJ/a OBI BEIPA3UTh CKA3aHHBIM?

CBoboaHast
Kakyto urpy Tbl npeiaraenib?»

TOJIbHUK

€TCS1 CIOXKET UTPhI, €r0 BApMaHThI U MpaBuUIa.

Ha crton kaayT HeCKOJIbKO UTPYLIEK U TOBOPST: «BOT nmepea HaMu pa3Hble UTPYIIKW, KaK Thl Urpaj Obl ¢ HUMU?
Mamepuanwi: TapelIKy, KyKJia, CTOJIOBBIC IPUOOPHI, TOPIIOK, MAaJOUYKM, KYOUKH, TIPSIMOYTOJbHNK, KBaapaT, Tpey-

Hcnoanenue: HAOMOMAIOT U (GUKCUPYIOT B JAHHOM MOMEHTE BpEMEHH, HACKOJIBKO PEOEHOK MOXKET CAMOCTOSITEIHHO
MpeiaraTb ¥ OPraHU30BbIBATh UTPY, a TAKXKe 3HaHUE MTpaBUI U oBlaneHue uMH. [1pu HeoOXOAMMOCTH TIpeara-

Tlomowb: ecv peOEeHOK He HAUMHAET UTPy, TO B3pOCiblil npemiaraet ee. IlpeacraBbTe, UTO 3TOT peOEHOK OYeHb
TOJIOJICH; KaK BBl [yMaeTe, 4YTO MbI MOIJIM ObI €My IIPUTOTOBUTEL? OXMIACTCS, YTO PeOCHOK Pa30BhET TEMY.
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Taonumnoa 2

Tunsl 0TBeTOB Ha TecToBbIe 3a1aHus: 10 (Pre-test) u nocie (Post-test) BMemareabcTBa

Tumnsl 0TBETOB
Tun urpst 3ananue
Pre-test Post-test
Hanpasnennas | Kakast urpa tedbe HpaBuTcs? S mo6mo urpath B | MHe HpaBUTCSI UTPaTh B OOJILHUILY, CYyIIepMapKeT,
MsIY ¥ B TIPSITKA 00yBHOIT Mara3uH, BeTepUHAPHYIO KIIMHUKY, UCKaTe-
JIEW COKPOBHUILL
[Ipencrasb cede, 4TO THI COOMpPa- 51 6Bt 51 ObI McTIOIB30BAJ/a TPUOOP AJII MPOCTYIIMBAHUS
eNTbCSI UTPATh B OOJILHUITY BMECTe | UCIIOJIb30Basl/a ceplell MaeHTOB, XalaT, HeCKOJIbKO KapTouek,
CO BCEMH JIETbMU, KTO 37I€Ch Ceifuac | MITpUIIbl, U Ha YTOOBI MeNICECTPa MOTJIa BHI3BIBATH IMAIIMEHTOB IO
Haxoautcs. YTo Tedbe moHaao0ouI0Ch | ITOM BCE MOPSIIKY
OBI 1UIs1 UTPBI B OOJBHUILY?
B urpe B 60JIbHUILY BMECTE CO He 3Hato $1 6BI IPUMEHMIT BOJTYOK (10JTY) M pa3birpas Obl PO
BCEMU JIETbMU, HAXOISIIIMMUCS B TUTST BCEX JIeTell, UTOObI KaXbli 3HAJ, KOTO eMy MpH-
KOMHaTe, KaK Thl BbIOepelIb posn? BezeTcst urpath. Eciu Bce ety B 9TOM MOMEIIeHU U
[Ipencrase cede, YTO KaxKIbIi XOUeT XOTST OBITh JOKTOPOM, TOT/Ia Mbl HE MOTJIM OBl UTPaTh
OBITh TOKTOpOM. Kak ThI rmoryaunrs B OOJTBHUILY, TIOTOMY YTO B UTPE HY>XHBI U ITAIIUSHTHI,
OT HUX COTJIacHe Ha BBIOOP MPYTUX HSTHEUKU, KIIMHEPbI, BaXTep, TUPEKTOP OONLHUIIBL. S
riepcoHaxeit? Thl MpenIoXuIIbL TyMato, MbI MOTJTN ObI OCTaBUTh OJHOTO JOKTOPA,
KaKo#-11mbo Apyroit BapuaHT? KOTOPBIN JICYUT CEPILE, OMHOTO, KOTOPBINA JICUUT
TOJIOBY, OTHOTO, KOTOPBI JISYUT PYyKU U HOTU. MbI
MOTJIM ObI UMETb IUISI UTPhI TPEX TOKTOPOB
Taonuima 3
WnaukaTopsl pa3BUTHS B X0/1€ UTPbI
Pre-test Post-test
Tun urpst Bonpoc-3ananue
HeraTusHble MHIMKATOPBI PA3BUTHS Ilo3uTHBHbIE HHANKATOPbI PA3BUTHUS
Hanpasnennas | Kakast urpa tedbe HpaButcsi? | PebeHOK He orpeesieH ¢ BbLI0OpoM PebeHok ciemyeT yKazaHMSIM B3pOCJIOTO;

00beKTa;

HE CJICAYET YKa3saHUAM B3POCJIOTro;
HE€ ITIOHUMAECT CMbICJIa TOTO, YTO CJICOAY-

€T BBITIOJTHSITH;
HEKOHTaKTeH (He OTBEYaeT);

pearupyer Ha IOIIEPKKY B3pOCIIOTO;
HE MOXET MOSICHUTh MOTUB BBIOODA

WUTPBHI;

HE MOXET IMOSICHUTh, KaK UTPaTh B Te
WUTPBI, KOTOPBIE OH/OHA BLIOpas/a

MOAAEePKUBACT 1IeJIM UTPOBOIA AeSITeIbHO-
CTH;

B IMAJIOTE B POJISIX TOBOPSIIIIETO M CITyIIIa-
OLLIETO MPOSIBJISIET B3AUMHOCTD;
OTBEYAET, YTO eMY/Cii HPaBITCS POJIH,
IIOHKMMAET CMBIC]I TEM TeX UTDP, KOTOPbIE
00CYXIal0TCsI ¢ HUM/HEl B AUAJIOTe;
IMTOHMMAET CMBIC]I TOTO, YTO TPeOYyeT OT
Hero/Hee poJib

IMpencrasb, uyTo TebOe npe-
CTOUT UTPaTh B OOJIBHULLY
BMECTE CO BCEMMU AETHMU,
KOTOPBIE 3[1€Ch HAXOMSITCS.
Yro Tebe moTpedyeTcs st
UTPHI B O0JIbHUILY?

PebeHok He MOXET UIEHTU(DULIMPOBATH
00BEKTBI, KOTOPbIE Obl MOHATOOMINCH
IIJISI UTPBI B OOJIbHMILY, HEKOHTAKTeH/a;
YIYCKaeT CyTh BOIIpOCa, TEPSIET TEMY;
HE MOXET UAeHTU(DULMPOBATL POJIU,
KOTOpbIe MOT/J1a Obl BBITIOJHSTh, yya-

CTBYSI B UTPE;

nyTacTCd B TIEVICTBUSIX C 061)€KTOM,

HCKOHTAKTCH,

HEC ITOHUMACT CMBbICJIa BOITPOCOB

PebeHok BbIOMpPAET HEKOTOPhIE MpeaMe-
Tbl, 3AMEHUTEJIU MIPEIMETOB U CUMBOJIBI,
XapaKTepHBIE IS TEMbI OOJBLHULIBI, TAK1E
Kak: OJIOKHOT, JIUCTBI, PYYKH, CUMBOJI
KPacHOTO KpecTa, poJieBble CUMBOJIBI,
3aKPBIThIE U OTKPBITHIE CUMBOJIbI, CUMBO-
JIbI CMEHBI TTALIMEHTOB, XaJIaThbl, KOJIIAKU;
MOJIEPXKUBAET LIEJIU UTPOBOU NIEATEbHO-
cTH;

TepeynCIsieT XapakTepHbIe YepThl poJeil
B Urpe B OOJIbHULLY: TOKTODP, MEACECTpA,
MaLKeHT, CAHUTap, KacCUup, aIMUHUCTPA-
TOp

B urpe B 6071bHMIY BMecTe
CO BCEMU JAETbMU, HaXOMsI-
IIAMUCS B KOMHATe, KaK Th

BBIOepe1b poan? [IpencraBb

cebe, YTO KaxKIbIii XO4eT
ObITH TIoOKTOpOM. Kak ThI
MOJYYMIIIb OT HUX COTJlacue
Ha BBIOOD APYruX MepcoHa-
Ken?

PebeHok He oTBeuaer;
HE MOXXET BbIOpaTh POJIN;
YITyCcKaeT CyTh BOIIpoOca

PebeHoK roBopuT, UTO OH/OHA OBl
HCTIOTh30BaJl/a BOYOK (T0JTy) WIIM 1IBET-
HOI KpyTsiuiics 6apabaH v pa3bIrpaTh
POJIY, YTOOBI KAXKIbIil peGEHOK MOT IIOJIY
YUTh POJIb, KOTOPYIO OH XOYET, [IOTOMY
YTO BCEraa eCcTh TaKasi Pojib, KOTOPYIO OH
XOYeT OOJIbIIIe BCETO;

MOJIEPKUBACT 1IEIM UTPOBOIA IEATETbHO-
CcTH
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Pre-test Post-test
Tun urpst Bonpoc-3ananue
HeraTusHble MHHIMKATOPBI PA3BUTHS Ilo3uTHBHDbIE HHAMKATOPbI PA3BUTHUS
Tol npenoXxuib Kako-
160 ApYroit BapuaHT?
[Ipencrasb, uTo Thl JOKTOP. | PeOeHOK He OTBevaeT; Pebenok popMynupyeT xapakTepHbIe
UTo T cKa3an/a Obl MallM- | HE MOXET OINpPENeNUThCS, O YeM ToBo- | pasbl 1JIs1 AMaora JOKTopa ¢ MalueH-
eHty? YTo Tl MOr/j1a Obl K | pUTD C MALIMEHTOM; TOM: «J10OpBIii AeHB», «YTO BecrioKonuT?»,
aromy n06aButh? [Toyemy | ymyckaeT cyTb Bolpoca «Kak camouyBcTBUE?»;
THI CKa3ajl/a UMEHHO 3TI MOIIePKUBAET 1EJIM UTPOBOIA AeSITeTbHO-
cioBa? Yto THI X0TEN/a cTH
3THUM CKa3aTh?
Kak TbI tymaenb, Kakue PebGeHok He oTBeyaeT; PeGeHok pa3zBepHyTO U3naraer npaBuia
TpaBWIa HY>XHBI IJISI UTPHI B | HE MOXET UASHTU(MUIIMPOBATH MPaBUIA | UTPHI;
0oTbHULLY? UTPBI B OOJTbHULLY; MOSICHSIET, KaK MOJIb30BAThCS MPaBUIaMU
yIIyCcKaeT CyTb BoIpoca WUTPBI;
MOIIePKUBACT 1IeJIM UTPOBOI AeSITeTbHO-
cTH
CBobogHast [Mpennoxu urpy ¢ ucnoyb- | PebeHOK He OoTBevaeT; PeGeHok npeanaraer urpy;
30BaHUEM Pa3HBIX CUMBOJIM- | TEPITUT HEyIauy, Npeiaras urpy; WCITOJIb3YeT MPEeIMEThI TT0 Ha3Have -
YECKUX CPENCTB yITycKaeT CyTh BOIIpOca HUIO;
TIPENCTAaBIISIET UCTIOJIb30BaHNE TTPEIMETOB
B KAQYE€CTBE 3aMECHUTEJIEH
y4acTBYeT B JUaJIOre MO TeMe B POJIU U
TOBODSILIETO, U CITyLIATENIs;
MOICPKUBACT 1eJIM UTPOBOIA AeSITeTbHO-
CcTH

HUIA U UCTIOJIb30BAHWSI CUMBOJIMYECKUX CPEICTB OCHOBBIBA-
JIUCh Ha BHEUIHUX JACUCTBUSX C MpEAMETaMU-3aMEHUTESI-
MM, Ha 3pUTEIbHBIX 00pa3ax (KapTUHKAxX) W Ha sI3bIKe Kak
CJIOBECHOM 3HaKe, KOTOPbIIi oOoraiiajcs W IpuoodpeTat
HOBbI€ (hOopMbI BeIpaxkeHusi. B Tab1. 4 mpeacTaBieHbl Xxapak-
TEPUCTUKU PEDICKCUBHO-TBOPUECKOTO HCIOJIb30BaAHMUS
CUMBOJIMYECKUX CPEACTB Ha MaTepUAIM30BAHHOM, Meplien-
TUBHOM U BepOAJIbHOM YPOBHSIX.

Bo BpeMsi UIpoBOil JeATEBHOCTH C COLIMATbHBIMU
POJISIMU JETU TUTAHUPOBAIA CBOU ACUCTBUS B HAUaJIe UTPHI,
3aTeM OHM KX 3aBeplIaiv, U B XOIE€ WCIOJHEHUS poJieit
TUTAaHUPOBAJIM YK€ HOBbIE NEWCTBMS, YTO BBIPA3WJIOCH B
MOCJIENOBATEIbHOCTU JI€MCTBUM, BKJIIOYAIOILIEH JeTalu

TpaHcopMaluy. DTO 03HAYAET, YTO JaHHbIe (DOPMBI ILI1a-
HMPOBAHUS TTIOMOTAIOT 00ECIIeYUTh COPSIKEHHOCTD MPOU-
IPHIBAEMBIX COOBITHIA, CO3/IaTh CBSA3YIOIIYIO KAapTUHY CIOXKe-
Ta. /lanee mpuBeaeH npumep Oeceanl epcoHaxei B popma-
Te auasiora B criektakie «[lopocsta cTposiT 1oM».

PeGeHok (SB): Moii 1ToMUK OYeHb ITPOYHbIIA.

Manpbuuk (JG): Moii 1oM HaBepHsKa YCTOUT MPOTUB
OOJIBIITNX 3JTBIX BOJKOB.

WccnenoBatens (B3pocibiit): S OObILIONI 37101 BOJK U
cobupaloch HaOPOCUTBLCS Ha JOMUKHU BCEX MaJleHbKUX
MOPOCHT (Xe-xe).

Manbuuk (Al): CMOTpUTE, BOJK AYHYI U OPOCUI UTO-
TO CTpaHHOE.

Taobnuua 4

IToka3zarenu pedieKCMBHOTO M TBOPYECKOTO MOJIb30BAHNS CUMBOJIAMH HA PA3HBIX YPOBHAX

Yposenn PeduiekcuBHoe nosb3oBanue

TBopueckoe nojib30BaHUue

JlevicTBUs C MaTe-
pUaTU30BaHHBIMU
CUMBOJIAMH

JIPYTMMU YYaCTHUKAMU BO BPEMSsI UTPbI

JleTr OCO3HAIOT CBOM JCHCTBUS C OOBEKTAMM KaK
3aMEHUTEJIIMU IPYTUX W UCTIONB3YIOT UX PacIiu-
PEHHBIM 00Pa30M B CBOMX POJISIX M OTHOLIECHMSIX C

JleT UCTIONB3YIOT OIUH TPENMET KaK 3aMeHY IpyroMy,
TIPUTIACHIBAST EMY B UTPE HECKOIHKO (hYHKIINIA B COOT-
BETCTBUU C MMOTPEOHOCTSIMU, BO3HUKAIOIIMMU B TPYTITNE

JleiicTBus € TIep-
LIETITUBHBIMU CHM-
BOJIAMU

FOT UX PaCUIMPEHHO

JleTr OCO3HAIOT CMBICT UCTTOJIb30BaHMS Tpaduie-
CKMX CUMBOJIOB, IPUAAIOT UM CMBIC] U 3HAYCHUE
JUIsI TUTAHUPOBAHUS U PELICHUs 3a/1a4, UCTIOb3Y-

JleTu mpenaraT UCIOIb30BaTh rpapuuecKrue CUMBOJIBI
110 COOCTBEHHOI MHUIIMATUBE U MPUIAIOT UM 3MOLIMO-
HaJIbHYIO OKPACKy

JeiicTBust ¢ Bep-
OaJIbHBIMU CUMBO-
Jlamu

HCTI/I OCO3HAIOT CMBICJI TOI'O, YTO OHU T'OBOPAT,
YTOOBI YCTaHOBUTb JTMHAMHWYHbBIC KOMMYHUKAaTUB-
HBIC OTHOIICHUA C UCITOJTHUTEIIAMU APYTUX poneﬁ

BeipaxkeHue coOCTBEHHBIX U co3aaHusI BooOpaxkae-
MBIX CUTYalllii ¥ UCTOPUIA, KOTOPbIE UM YIaeTCsl U30-
Opa3uTh Yepe3 PoIIu.

O06pas3bl, co3maHHbIe B BOOOPaKEHUH, BBI3BIBAIOT HACTO-
SIIIME YYBCTBA U SMOILIUU.

JleTsim ynaeTcs nepenaTh YyBCTBA U SMOLIMU IPYTUM
YYaCTHUKAM UTPbI BO BPEMsI UITPOBOT'O B3aMMOJEHCTBUS

42



Toncanec-Moperno K. X., Conosvesa IO. PedbaekcuBHOe

¥ TBOPYECKOE MCITOIb30BaHNE CUMBOJINYECKUX CPEACTB B UTPE,
UMUTUPYIOLIEH UCIIOJIHEHUE COLIMAJIbHBIX POJIei
CoBpeMeHHas 3apy0eskHasl [ICUXO0JIOTUSI.

2022. Tom 11. Ne 2 C. 31—49.

Gonzalez-Moreno C.X., Solovieva Y.
Reflective and creative use of symbolic means
in play with social roles

Journal of Modern Foreign Psychology.
2022. Vol. 11, no. 2, pp. 31—49.

Wccnenosatenb (B3pociblif): Ternepb Bce MepeBepHYJIOCh.

Pe6enok (DP): 3agom Hanepen?

WUccnenoBatens (B3pocibiit): [la, Tenepb BCE B 3TOM
JIeCy BBEPX THOM.

Hesouka ((MC): O na, cmoTpute, 51 UAYy He BIepel, a
3a/10M Harepes.

Hetu: Bce netn Hauaau UATU 3aJ0M Harepe/.

Masnbuuk (HS): 1 Mou HOCKM yXe He Ha Horax, a Ha
pyKax.

Hetu: Cwmerotcsa. Manpuuk (SB): DTo mpuUKOABHO.
Masbuuk ((JD): A s1 He nymaro, 4To 3TO 3a0aBHO.

Pebenok (HS): Mou HOXKM MEpP3HYT, MbI JOJIKHBI
YTO-TO C/IEJIATh C OOJIBIITUM 3JIBIM BOJIKOM.

HeBouka (KC): Mbl OTKHBI YTO-TO CAEJIaTh C TEM BOJI-
MeOHBIM 3aKJIMHAHWEM, KOTOpOe HAJOXWJI Ha Hac 00Jb-
1LIO1 3JIOU BOJIK.

Peb6enok (JD): A 4To MBI MOXEM ceaTh?

Pe6enok (CI): He 3Hato.

Pe6enok (JL): He 3Hat0 BoOOI1IE, MOXEM JIM MBI UTO-TO
chenarh.

Pebenok (AL): Y MeHs unes.

Hesouka (AD): Kakas y Te0st uaest, mopoceHouyek?

Pebenok (AL): nmaBaiiTe mnpenmoioxuM, 4YTO BOJK
JIIOOUT MY3BIKY.

WccnenoBatenb (B3pociblil): A coOuparoch CheCTh 3TUX
TOPOCHT.

Manpuuk (JD): BToT 60JbI111011 371011 BOJK MEHS ITyra-
er.

Hesouka (KG): IToitnem co MHOM, mopoceHok JD.

HesBouka (MV): A 4To, ec/ii Mbl CHITPAEM Ha BOJIIIEO-
HOM duteiiTe, 4TOOBI BOJK ObLI CUACTIIUB.

Pebenok (Al): MoxHO urpaTth 4 Ha BOJILIEOHOU TuTape.

Hesouka (EC): ymaro, 4To BOJIKY HpaBUTCSI 3€JI€HBII 1IBET.

HeBouka (MV): 4 Mory cnenath BOJIIEOHBI MHCTPY-
MEHT, YTOOBI 04apoBaTh OOJBIIOrO 3JIOTO BOJIKA, TTOTOMY
4YTO BCE U TaK 3aJ0M Hariepen (Bce Ha000poT).

Hesouka (MC): Mbl npoaoJikaeM MITH 3aJ0M Harepe/.

Hesouka(KC): Kak HacueT TOro, 4ToObl MbI BCE OJHO-
BPEMEHHO 3aUTpaJIi Ha HAIIIMX MYy3bIKATbHBIX THCTPYMEH-
TaxX U YTOOBI 3TO 3BY4asI0 KPacuBo.

HccnenoBatesb (B3pOCblil): MHE HDABUTCS 3TOT MOTUB
(151 711 J1st).

HeBouka (MV): Boyiky HpaBUTCS My3bIKa.

Pe6enok (HS): Ho MbI mpopoJizkaem IBUTaTbCs 3a10M
Harepen.

HeBouka (AD): Hano cnenath 4yTo-TO 60J€€ CUIBHOE,
YTOOBI TMOKOHYUTH C OOJNBIIUM 3JIbIM BOJIKOM, HYXKHO
00paTHOE 3aKJIMHAHUE.

Hesouka (EC): 4 3Hato, — Mbl MOXeM NPUMEHUTh
MAaJIEHBKYIO 3aKOJIIOBAHHYIO OYTBIIOUKY C cepaeyKamu, s
ee ceiiuac Hapucylo. DTa MajieHbKasi OyThLJIOUKa 3alllUTUT
Hac OT yap BOJIKA.

Hesouka (MV): la, Bc€ nmpuroautcs. U 1 cMory XoauThb
HOPMAaJIbHO.

Masnbuuk (HS): 1a, u y MEHSI HOCKY BEpHYTCS Ha HOTH.

Pe6enok (Al): Bro cpadorano. Iesouka (EC): O1o Ta
MaJieHbKasi OyThIJIOUKa C BOJIIEOHBIMU CEpIeYKaMH Tak
MoJelicTBOBaIa Ha BOJIKA, UYTO OH CTajJ XOPOIIUM?
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Hccnenosarenb (B3pocCibiil): (HauMHAET MpbIraTb U
0OHMMATh TTOPOCHT) A 0YeHb XOUy KylIaTh!

Jesouka (MV): [a, Terepb BOJK 0OJIbIIIE HE CBUpPE-
MBI, OH MPOCTO MaJ€HbKWI XOPOIIWI BOJTYOHOK.

JeBouka (AD): BomuoHoK, Mbl mpuriamiaem TeOs
MOeCTb MOPOXEHOTO.

Pebenok (CI): 4 Toxe nmporosonancs.

Pebenok (HS): 4 rotosnio MopoxkeHoe Ha BceX (MMU-
TUPYET JeHCTBUS).

Pebenox (Al): DTo MOpoXeHOe O4eHb BKYCHOE.

AHaM3 TIOJIyYeHHBIX DPE3yJbTaTOB TOKa3aj, 4TO C
TTOMOMIBIO TpapUIeCKUX CPEACTB BOCTIPUSITHSI IETU CMOT-
JIA BBIPA3UTh UTPOBOI OIBIT KOHKPETHBIM 00pa3oM, Tpu-
naBast 0oJblllee 3HaYeHUEe PEIeHUsIM, KOTOPbIe OHU CaMU
MPUHUMAJIN BO BpeMs UTPHI (Tad. S).

HetsaM ObuT HEeOOXOIUM B3POCIbBIA U YCTAHOBJICHUS
OTpe/IeIeHHBIX M TOYHBIX COOTHOIIIEHWI MEXIY POJISIMU U
NEUCTBUSIMU UCTIOJIHUTENEH, CJIOBECHO U Yepe3 U3o0paxe-
HUE; 3TO MX YBJIEKAJIO U JaBajio BO3MOXHOCTb PaCIIUPUTD
U YCJIOXHUTDH CIOXKET U poJieBble NelcTBUs. [leTu MOHSIIN
CMBICJT CBOMX POJIEBBIX NCHCTBUII B UTPE, YTO TPUBEJIO K
TIOSTBJICHUIO HOBBIX JeHCTBUIA. JIeicTBUSI ¢ KOHKPETHBIMU
MpeMeTaMy TPaHC(HOPMUPOBAIUCH B IEHCTBUSI CUMBOJIU -
yeckue u oOpasHble, a 3aTeM B NEWCTBMS, BXOIUBIIUE B
CTPYKTYPY POJIEBOTO MEPCOHAXA.

Hamnpumep, netm uaeHTU(UIIMPOBAIM pa3IUIHbBIC
peajbHble MpeaMeThl (CTaKaHbl), 3aTeM OINpPeAeIsIn Ae -
CTBUSI, KOTOPBIE OHU MOTJIX ObI C HUMU COBEpIIaTh (TTUTh
M3 CTaKaHa COK WJIW MPEICTaBJsATh, YTO CTaKaH BOJIIIIEO -
HBII, @ BHYTPU HaXOIATCS CTIeMAIbHbIE TTIOPOIIKHU, TIpe -
Bpallaloliue pealbHOro pedeHKa B BOoOOpaxaemMoro
3BepsI), 3aTeM OHU OMPENETWIN, YTO MOTYT BBITIOJHSITH
JNEUCTBUSI C OYKAMU, OTHOCSIIMECS K APYTMM POJISIM
(HammpuMmep, ¢es UCMOAb3YeT OYKM, YTOOBI MaTh JETIM
3aKOJIZIOBAHHOTO 3aMKa IIBETHBbIE BOJIIICOHBIEC 3€JIbsl B
KaXJIOM CTakaHe 1 4TOObI KOIlIKa He Chejia 3y0 JIellero).
DTO 03HayYaeT, YTO B Ha4Yayle CMBICT UTPBI OBLT COCPENO -
TOYEH Ha JEHUCTBUSIX C peaTbHBIMM ITPEAMETAMU U C 3aMe -
HUTEJISIMA TIPEIMETOB, 3aT€M CMBICJ TIepelie Ha OTHO-
LIEHUSI C IPYTUMHU I€TbMU, 3aT€M CMBICJI OCHOBBIBAJICS Ha
TBOPYECKOM OCMBICJIEHUN OTHOIIIEHWI CBOETO MepCcoHa-
Ka ¢ IPpYruMH, ¢ yueToM npasui [15]. B ta6i1. 6 moka3aHbl
TpaHchOpMaIIUK JIEMESHTOB UTPHI C COLIMATbHBIMU POJIS -
MM B TIOCT-TECTE.

Oo0cyxneHue

B paMKkax BHyTpUUTPOBBIX ACUCTBUIA, B POJIEBBIX COIIU-
aJTbHBIX CUTYaIUsX CO 3HAYMTEJbHOW SMOIMOHAIBHOMN
BOBJICUEHHOCThIO YYACTHUKOB JIETHU, KaK CYOBEKThbI COO-
CTBEHHOM TICUXOJIOTMUECKOU NesITeIbHOCTH, YJaTcsl ped-
JIEKCUBHO-TBOPYECKN HCITOJIb30BaTh CUMBOJMYECKHUE
cpelcTBa Ha MaTepruaaIu30BaHHOM, TEPLIETITUBHOM U BEp-
OasbHOM YpOBHSIX. B 3KcrepuMeHTe HCIOJIb30BaHUE
peaybHBIX 00BEKTOB OJMHAKOBO TPaHC(HOPMUPOBAIOCH B
WCII0JIb30BaHKE 3aMEHUTENIEl OOBEKTOB U UCII0Ib30BaHKE
BooOpaxaeMbIX 00beKTOB. CIOXET Urpbl pacIIUPSIICS 3a
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Taonuuma 5

IIpumep mocie10BaTEILHOCTH CUMBOJIOB, rpadmuecKu oTpazKawmux cueHapuii cnekrakis «Ilopocsara crpost nom»

CHMBOJI CTpOSIIIETOCS J0Ma
JleBouka MV

CuMBOJI OOJIBIIIOTO 3JI0TO BOJIKA,
CTaparonerocst MPOHUKHYTH B JIOM
MAaJICHBKHX TIOPOCSAT Uepe3 IBEPh

CHUMBOJIBI MY3bIKaJIbHBIX

CuMBOJ NIEpCOHaXKa, BCTYMAIOIIETro B
60pBKOY CO 3JIBIM BOJIKOM, KOT/Ia OH
cTapaeTcsl IPOHUKHYTh B TOMUKH

HHCTPYMEHTOB JIJISl 3a4apOBBIBAHUS
OOJIBIIIOTO 37I0T0 BOJKA
I'pynnoBoii cOBMECTHBIN PUCYHOK

MOPOCST
Pebenox Al

nereit MV u Al

CHMBOJT 3aKOJTOBAHHON OyTHUTOYKH,

MPEBPATHUBIIICH 37I0T0 BOJIKA B
XOpOIIEero U A00poro
Hesouka EC

CHMBOJI BOOOPaKaeMOro
MOPOKEHOT'0
Pebenok AD

Tao6numa 6

Tpaﬂcd)opMauml JJICMEHTOB B UTPe C COUATIbHBIMUA POJIAMH

DJIeMEHTBI COIMATbHOI
POJIeBOIi UTpbI

Pre-test (10 BMemaTeibcTBa)

Post-test (nmocsie BMemaTeibCTBA)

Poinb HecrabuibHasi BOBJIEYEHHOCTD B I'yGokast SMOLIMOHAIBHAS TIOTPYKEHHOCTD JE€TEH B CBOM POJIU
poJib
Ipasuna TpyaHOCTH MPUHATHS MpaBui, TeH- | [IpaBuia MPpUHUMAIOTCS KaK IyTh K B3aMMOJCIHCTBUIO B MPOXKKBA-

JCHIMA K UMITYJIbCUBHBIM JNEVCTBU-
AM

€MOM CL€Hap1n U BOCIIPUATHUIO OKPYKAIOIIECIO MUpa

ITonp3oBaHME CUMBO-
JIMYECKUMHM CpEeICTBa-
MH

TpyaHOCTH B TOJIb30BAHUH Pa3HO-
00pa3HBIMU CUMBOJIMYECKUMU CPEI-
CTBAaMU OTKPBITO ¥ TBOPYECKU HA
YPOBHSIX: MATEPUATM30BAHHOM, IIEP-
LENTUBHOM, BepOaJlbHOM

TpyaHoCTH B MPeUIOKEHUU U TIOJI-
JIep>)KaHUU aKTUBHOM pabOTHI C CUM-
BOJIaMU

B Haymmuum pecypc KpeaTMBHOCTH ¥ ITOICPKAHUST Pa3IMIHbBIX
BoOOpakaeMbIX CUTyaluii. Mcronb3oBaHe HApPaTUBHOTO SI3bIKA
IUTSI TIPOUTPBIBAHUS PEATbHBIX M BOOOPaXkkaeMbIX COOBITHI

Hcronb30BaHKe CUMBOJIMUECKUX CPEACTB HA MaTepUaIM30BaH-
HOM, MEPLENTUBHOM U BepOaJTbHOM YPOBHSIX CIIOCOOCTBOBAJIO Pa3-
BUTHIO CO3HATEJIBHOM JESITeIbHOCTH, TIOCKOJIBKY ITO3BOJISLIO IETIM
HAIIpaBJIATh CBOM JEHCTBUS Ha IIOCTABIEHHYIO LIEJIb C YYETOM
MHTEPAKTUBHBIX UTPOBBIX COLMAIBHBIX OTHOLIEHUH ¢ IPYTUMK
[EPCOHAXAMMU B CLIEHAPUAX

CYET TOI'0, YTO MCIMOJb30BaHUE PECATIbHBIX IPEAMETOB 1 UX
3aMECTUTEJIEM TTOCTETIEHHO CBOPAYMBAJIOCh U B Urpe BCe

Yanie UCIoJIb30BAIIMCH PEUYEBbIE CUMBOJIBI U JIENCTBUS, UTO
TMO3BOJINJIO CO31AaTh Ha MOCJEAHEN CTaAUN BMEIIATEILCTBA
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ITOBECTBOBATE/IbHBIE CIOXKETHO-TEMAaTUIECKUE CUTYallH, B
KOTOPBIX TIPOCMATPUBATUCH Jaxe TPUKIIOUEHYECKUE U
(boHTE3MITHBIE TEeMBbI, KaK 3TO CHOPMYJIMPOBAHO Y
XakkapaitHeH u bpeaukute [20]. DTUM CUMBOJUYECKUM
cpencTBaM JAETH TIpUIaBaJId Hajjiexalllee 3HaueHue U
CMBICII, UTO SIBJISIETCS TTOKa3aTesieM Pa3BUTUST TIPOU3BOJIb-
HOM JesITeIbHOCTH, KaK yTBepxKaaeT JleoHTeeB [3]. Kpome
TOro, HabJomaeMble (hakThl MO3BOJISIIOT MpeAroJiarath
(bopMupoBaHrEe HOBBIX MOTMBOB Ha KaXKJIOM 3Tarie Urpbl C
COILMATTLHBIMU POJISIMU KaK pe3yJIbTaT UX OPUEHTAIIUU Ha
CJIOBECHO-MAaTEePUATM30BAHHYIO MTOAIEPXKKY YJaCTBYIOIIE-
TO B3POCJIOTO, YTO MPUBOAWIO K IMOABMXKKAM B IMCUXUYE-
CKOM Da3BUTUM Tpymnmnbl naeted B ueaom [4].
OpueHTHpPYIOIIe BO3IEUCTBUS B3POCIHBIX U TTOCTOSTHHOE
0OIlleHNe MX C NETbMU BO BpPEMsI UTPBI C COLIMAJIbHBIMU
POJIIMU TIO3BOJIMJIM JIETSIM HAyUUThCS MCIIOJIb30BaTh pas-
JIMYHBbIE CUMBOJMYECKNE CPEACTBA, COOTBETCTBYIOIIUE
LIeJISIM UTPBI, U CBOOOIHEE BhIpaXKaTh CBOU MBICTH B COOT-
BETCTBUU CO ClieHapueM Kaxaoi urpsl [8]. B urpe ¢ couu-
TBHBIMU POJISIMU Pa3BUBAJIOCH aD(heKTUBHOE U BepOab-
Hoe 00lleHNe; TeTcKast BepOaibHasi aKTUBHOCTD ITPOSIBIIS -
Jlach, MproOpeTast TPOU3BOJILHBIN XapakTep. DTO 03Haya-
€T, 9YTO UTPa C COLMATBLHBIMU POJISIMU C WUCIIOTb30BaHUEM
CUMBOJIMYECKUX CPEACTB I03BoJMIA 3(P(PEeKTUBHEE pa3-
BUBAaTh MEXJIMYHOCTHBIE OTHOIICHUSI JOBEpUsI, TEPIICHUS
U corepekuBaHus M (GOPMUPOBATH ITU TUIHOCTHBIE Kade-
CTBa y KaXIOTO yJaCTHUKA B OTIEIbHOCTH, OIIpPEAessis
00111y10 aTMOC(EPY OTHOIIEHUS KaXK0Io UTPOKa K OCTaslb-
HBIM. SI3BIKOBBIN pecypc B3pOCTOTO IMOMOT OTPEryanpo-
BaTh IEUCTBUS IETel-y4aCTHUKOB UTPHI B UCTIOJb30BAaHUN
Pa3IMIHBIX peIEKCUBHBIX CUMBOJIMYECKUX CPEICTB.

JleT M3MEHUJIM CBOE OTHOIIEHWE K JOCTaBIIECS UM
poJI, KOTOPYIO OHU TIPEICTABIISUIM, Bce Oojiee TpuHUMast
BO BHMMaHWE 3HAUYeHUE KaXJIOW POJM M COOTBETCTBYIO-
IIUX POJIEBBIX JICUCTBUI 1O MEpe MPOXOXKIECHUSI CEaHCOB
BMeIlIaTeTbcTBA. B KauecTBe cpeicTBa 0003HAUYEHUS JIeii-
CTBUI NIETU WCIOJb30BaN SI3BbIK (CIIOBECHBIE BBIpaXKe-
Hus). BHavane neTM MCTONb30BaM SI3bIK KaK CPEICTBO
OOIIEHMST C IPYTUMU TIepCOHaXXaMM. B nmanbHeiiem oHu
HCITOJIb30BAJIM €r0 YXe KaK CPelCTBO PETyJIsIluU MOoBeIe-
HUS (CIIOBECHO TIIAHWPOBAIIM ICUCTBUS C TIPEAMETAMU, UX
3aMEHUTEJISIMU WJIM C BOOOPaXKaeMbIMU TIpeIMeTaMu).
JeiicTBUS YCIOXHSUIUCH TI0 MEpe TOTO, KakK JIeTU CO3Ha-
TEJTbHO OTOXIECTBIISIA POJIEBBIC ACHCTBUS IPYTUX MEPCO-
HaXXel CO CBOE POJIbIo, YTO TTO3BOJISLIO UM JUCTAHIIUPO-
BaTbCsl U BHITIOJHSTH CBOW POJIEBBIE IEMCTBYSI HAVITYUIITUM
00pa3oM, B MOJHOU Mepe MpeacTaBisisi U300paxkaeMblii
nepcoHax [15]. Pa3Butue camoco3HaHusi pedOeHKa, ero
COOCTBEHHO MTO3UIIMKA OTHOCUTEIHHO PO U OTHOIIIEHUI
C OKpPYXalOUIMMU SIBJISIETCS] PE3yJIbTaTOM YCJIOXHEHUS
JEMCTBUIA B UTPe, KaK IoJjiaraeT DJIbKOHUH [6].

CoryacHO DAbKOHUHY [9], poab U AeMCTBUS, CBSI3aH-
HbIE C POJIbIO B TUTAHE UX UCTIOJTHEHUST, COCTABIISIIOT €IUH-
CTBO UTPHBI, U B J10OOI ponu apPeKTUBHO-MOTUBALIMOH-
HbIE CTOPOHBI JESATEIBHOCTU TPEACTABIEHBI B HEPA3PBIB-
HoM eauHcTBe. CaM (hakT MPUHSTHS TIO3UIINY TIepCOHaXa
U B3SITHSI Ha ce0sl OIpeie/IeHHOM poJiv, TTPOYyBCTBOBAaH-
HOCTb TOTO, YTO MEPCOHAX JIeTaeT W TOBOPUT, TTPUBOIVII
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pebeHKa K MOSIBJICHUIO TTOBEIEHUST, KOTOPOEe KaK OBl «ITOI-
HUMAaJIOCh» HaJl €ro TPAaeKTOpUel pa3BUTHSI, BEIXOIUIIO 3a
ee paMKH; Takue 3((PeKThl MO3BOJIIOT HAIyaTh KOHTY-
PbI 30HBI OmxKariiero pa3putus [15].

[MpaBwia He BOZHUKAIM B CLIEHAPWU UTPHI C COLIMAITb-
HBIMU POJISIMU TIPOM3BOJILHO, a TOSIBJISUIUCH B COOTBET-
CTBUM C BOCCO3[aBa€MbIMU B IbeC€ BOOOpaxkaeMbIMU
cutyauusimu. [lpaBuia He MOSBUIUCH C CAMOro Hayajia
WUTPBI, a BO3HUKIIM, KOTJa AETU MOHUMAJA CBOW POJIH,
KOT/Ia Y HUX BO3HUKAJIa TIOTPEOHOCTD B OOIIIEHUHM C IPYTHU-
MM YYaCTHUKAMU U KOTIA JETH XOTeJI!, YTOOBI UTpa TMpo-
nokainach ganbiie. [To Mepe pa3BUTUSL UTPbI BO3ZHUKAJIO
Bce 0O0JIbIlIe BHYTPEHHUX UTPOBBIX TIPABUJI U TEM OOJIbIIIE
paclIMpPSIOCh TOJIE UTPOBBIX ACMEKTOB: B3aMMOOTHOIIIE-
HUI TIEpCOHaXKEW, MPUITMCHIBAEMBIX UTPYIIIKE 3HAYCHUH 1
MPEEeMCTBEHHOCTU B pa3BepThiBaHUU coObITUii [20; 27], a
Takke M300peTeHWe W BBEICHUE HOBBIX IPEIMETOB U
BOOOpaXkaeMbIX CUTYaIIUA.

Bnauaste, Ha 3Tarne Urpbl ¢ UCMIOJIb30BAHUEM TIpEIME-
TOB, MHTEPEC JeTeli ObLUT HAapaBieH UMEHHO Ha MpeaMe-
ThI, B JaJbHEWIIIEM OH OB HaIlpaBjJeH Ha COIMaJbHBIC
OTHOIIIEHUSI, YTO MO3BOJIMJIO JeTIM 3(PDEKTUBHO pa3BU-
BaTbCs B KOHKPETHBIX YCIOBHBIX CUTYAIIMSIX, BOSHUKIITNX
O CLIEHApUIO UTPbI. TeM caMbIM OTHOLIEHUS C OKPYXKalo-
IIMMHM JIIOJBMU Y JeTeil U3MEHWINCH, TIOTOMY YTO yJacT-
HUKHW HAYIWJIUCh pa3peniaTb KOHMIUKTHI.

Taxcke ObLJIO OTMEUEHO, YTO JETU B UIPe HAYYUIIUCh
OCYIIECTBJISATH JACMCTBUS B OBEIIIECTBICHHOM, TTEPIETTHB-
HOM U CJIOBECHOM ILJIaHE B COOTBETCTBUU C POJIbIO, KOTO-
PYIO OHU UCTIOJHSUIM, Yepe3 YCTAHOBJIEHUE COBMECTHBIX
LieJIeid, TepenoJuMHeHe MOTUBOB (OHU TpaHC(hOPMUPO-
BaJIUCh M3 BHEUIHMX BO BHYTPEHHHE), OIMOCPEIOBaHUE
MpaBui (C UCMHOJb30BAHUEM MaTepUATU30BAHHBIX, TEp-
LIEMTUBHBIX U BepOATbHBIX CPEICTB C YYETOM TEMBI U
3aMbICJIa UTPBI) U Yepe3 COOI0IeHNE MOPAJIBHBIX MPaBUI
(yBaxkeHUEe K TOYKE 3pEeHUSs IPYTUX, JT00pOTa, pa3yMHBII
3rou3M), 4YTO AAJI0 BO3MOXHOCTb PEryJIUpOBaTh COOCTBEH-
HOE TIOBeJIeHUE, Pa3BUBaTh HABBIKM CO3MIAaHUS U TTOIIEP-
>KaHUs OTHOIIEHUH, pa3pellieHus] KOH(MIMKTOB, Mpolecca
OOIIIeHWST, THUIIMATUBBI U COTJIAaCOBAHUSI CMBICIIOB.

OnHoOil U3 0COOEHHOCTE BOJEBOTO KOMIIOHEHTA y
JIETeil IPUHSITO CYUTATh €r0 CO3HATEIbHBIN XapaKTep, Kak
otMmeuaeT CmupHoBa [5]. Oco3HaHUue AeNCTBUS (BHEILIHE-
IO U BHYTPEHHEr0) BBIPAXAJIOCh C MOMOIIIBIO S3bIKa, YTO
MO3BOJISVIO OCYLIECTBJISTh CAMOKOHTPOJIb IMOCPEICTBOM
OpraHu3aluu W IUTaHUpOBaHUs neictBuil [29]. dpyras
0COOEHHOCTb OTHOCHUTCS K CBSI3 MOTHBA (KOHKPETU3AIINU
MOTPEeOHOCTHU B IESITEIHOCTH) C LI€JIbIO, UTO, 10 JIEOHThEBY
[3], ssBAIsIETCST OCHOBHOM XapaKTePUCTUKOU MPOU3BOJIbHOMN
nesatenbHOCTH. [lo Mepe MpOXoXAeHWsT WHTePBEHIIMOH-
HBIX CEAHCOB, Ha KaXIOM 3Talle WUIrpbl, JeTH HAYMHAIU
BECTU ce0sl BHE 3aBUCHUMOCTU OT KOHKPETHBIX OOCTOSI-
TEJTHCTB, HO HAYMHAJI OPUEHTUPOBATHCSI Ha COOCTBEHHBIE
LIeJIU, T. €. TPOUCXOAUJIO YCTAHOBJIIEHUE UEPAPXUU MEXIY
MOTUBaMM, KaK 00bsICHSIET 3TU HaOMoaeHus: boxxosuy [§].
DTO BBIPAXKAIOCh B BO3MOXHOCTU BbIOOpA pOJIeii, UTPOBBIX
CIOXETOB, CHUMBOJMYECKUX CPEACTB U BOOOpaKaeMbIX
CUTYyalllil, a TAKXe B BO3HUKIIENH MOTPEOHOCTU y4aCTBO-
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BaTb B aKTMBHOM YCTAHOBJIECHUW COLIMAJIBbHBIX CBSI3Ei C
npyrumu. CozmepkaHue MOTUBOB COOTBETCTBOBAJIO COIIM-
JTbHBIM OTHOIIIEHUSIM, KOTOpbIE JETH YCTaHABIMBAIM C
JIPYTUMM UTPOKAMU U UX repcoHaxkamu. OHU cTajiu BHU-
MaTeJbHO OTHOCUTBLCS K TOMY, YTO TOBOPWIIM U NI BO
BpPEMSsI UTPBI C COITMATIBHBIMU POJISIMU.

Kpome Toro, 1os pyKoBOACTBOM B3pOCIIBIX IETH HAYIH-
JIUCh OCO3HABaTh KOJUIEKTUBHBIE MOTUBBI UTPBI, YCTaHAB-
JIMBasi OTHOIIEHWSI SMOILIMOHAIBHON B3aMMHOCTH C JPYTH-
MM POJISIMU B KaXKJIOW UTPOBOM Teme. Takske ObIJIO BBISIBIIC-
HO, 4YTO JIeTM HayIWwInch (HOpMUpPOBATH HaMEpeHUs,
HampaBJeHHbIe Ha COLMabHble OTHoIIeHUs. OKa3aioch,
YTO KOIJIa y JIeTeil BOZHUKAIO COOCTBEHHOE XeJlaHUe MaK-
CUMAaJIbHO TIPOSIBUTH Ce0sl B KaXKJIOM JIEHCTBUU, COOTBET-
CTBYIOIIEM TIPEICTAB/ISIEMBIM POJISIM, OHU COBEPIIAIU 3TO
JEACTBYE ITPOU3BOJILHO, KaK YTBEpXIAeT DJIBKOHUH [6].
B Havase urpsl MOTUBBI 33aBaJT B3POCJIbIiA, TI03KE COBMECT-
HbIE MOTHUBBI CTAJIM PACCMaTPUBATh CAMU JCTHU.

Ha xaxxmom UrpoBOM 3aHSTUM IETSIM J1aBajld BO3MOX-
HOCTb paccKasaTh O TOM, YTO UM HYXXHO JUJIS UTPHI (TIpe-
METhI, 3aMEHUTEJTU MIPEAMETOB, POJIU, IEUCTBUSI, TIpaBUIIa,
BoOoOpaXaemble CHUTyalluu, JAeTajid, COOTBETCTBYIOIIME
ClIeHapusIM, KOTOpbIe WM MOTYT ITOHAIOOUTBCS); STOT
MOMEHT CJIy>KWJT YacThiO IJIAHUPOBAHUS M TIPEAIIeCTBEH-
HUKOM BIYMYMBOTO WCITOJIb30BAHUS CUMBOJIUYECKUX
cpenctB. [lnanHupoBaHue SIBJISIETCSI OMHUM M3 CYIIECTBEH-
HBIX KOMIIOHEHTOB pe(IeKCUBHOTO WHTEHIIMOHAJIBHOTO
MoBeJieHUsI B Urpe, Kak rojaraiot bomposa, I'epmepor u
Jleonr [7]. TlnaHupoBaHUE OCYILIECTBISIIOCH YCTHO U
MOCPENCTBOM PUCYHKOB, UTO TTIO3BOJISIIO JETSIM ITPOEIIUPO-
BaTh JIETAJIM BOOOpaXkaeMbIX CUTYalIMi JUISI pa3pelieHust
CUTYyalMii TPOOJIEMHBIX.

Bruto 3aMedyeHO, YTO B XOJe BMeIIaTeNIbCTBA NETH
CTaJIM 3aMEHSTh OJHU IMOTPEOHOCTU Ha Jpyrue, 9To Ipo-
JBUTAJIO UX TICUXUUYECKOE Pa3BUTHE, TTOCKOJIBKY TTO3BOJISI -
JIO CTaBUTH Niepen coO60ii MOTUBUPYIOIIIUE, T. €. adPEKTUB-
HO 3apsDKeHHble, Lenu. PacnpeneneHue posieit ¢ camoro
Havajia BMeEIATeJbCTBA IMPOU3BOIMIOCH CIIy9allHbIM
00pa3oM, — TaK peaju30BBIBAJIOCH PYKOBOJACTBO JIEThbMU
3a CUET UCIOJIb30BAHUS BHEITHUX CPeacTB [27].

3ak/oueHne

PesynbTarhl nccaenoBaHKs MO3BOJISIIOT CEIaTh BHIBOT
0 TOM, UTO (hDOPMUPOBAHNE TUIHOCTH peOEHKA B JOIIKOJIb-
HOM BO3pacTe ONpPENessieTCs] COOTHOIIEHUEM MEXIy
MECTOM, KOTOPO€ OH 3aHUMAET B JOCTYITHOI eMy cucTeme
YeJIOBEYECKUX OTHOUICHUN (M, CIeAOBATENbHO, MEXIY

COOTBETCTBYIOIIMMU MPEIbSABISIEMBIMU TPEOOBAHUSIMU) U
yXe chOpMUPOBABIIUMUCS B pe3yabTaTe MpPeablAyIIero
OIbITA MICUXOJOTUYECKUMU OCOOEHHOCTSIMU, KaK MOJIaract
boxosuu [8, c. 142].

Takxke MOXHO CKa3aThb O TOM, YTO, UCIOJIHSISI B UTPeE
pa3Hble POJU, JAETU Y3HABAIM O PA3JIUYHBIX CTOPOHAX
YEJIOBEUYECKUX OTHOILIEHUN M MX 3HAYEHUU B XKU3HWU,
HauMHAaIU Pa3MBILUISITh O MUPE U O cebe. DTO O3HaAyYaeT,
YTO UTrpa C COUUAIbHBIMU POJISIMU TTO3BOJISIET NETIM
HayaTh CO3HATEIbHO BO3EUCTBOBATh HA OKPYXKAIOUIYIO0 UX
JIEUCTBUTEIBbHOCTD, TPE0OPA30BbIBATh €€ U MPeoOPa30BbI-
BaTh cebsi, Kak cuutaeT boxosuu [8]. IIpennonaraercs,
YTO OTU U3MEHEHUS MPOU30LUTU TOTOMY, YTO CUMBOJINYE-
CKME CPEACTBA CIYXWIM (opMamu3alryd U PEeryasiuu
urpoBoit nestenbHocT [27]. CHavana 3TH cpeicTBa mpe-
JIaraJiucCh CO CTOPOHBI B3POCJIOro, a 3aTeM JeTU NpuaaBaiv
TEM X€ CPEICTBaM APYroil CMBICI M CAMOCTOSITEJIbHO U
WHUIMAaTUBHO WCITOJb30BAIM WX B UTpe. DTO O3HAYaeT,
YTO CUMBOJUYECKME CPEACTBAa TPeOYyIOT IMOBEICHUS HE
CBOOOJHOTO, 2 KOHKPETHOTO U BeChbMa 1ieJIeHANPaBIeHHO-
r0o MO XapaKTepy, COOTBETCTBYIOILETO IEWCTBUSM TEX Mep-
COHaXel, KOTOpbIe NMPUCYTCTBYIOT B KAXIOW KOHKPETHOM
UTPOBOI BOOOpAXKaeMOU CUTYyaIlUU.

TOYHO TakK e U B JOIIKOJIbHOM BO3PacTe CUMBOJIMYE -
cKas (pyHKIMS MPU UCHOJb30BAaHUU Ha 60Jiee BHICOKOM
YpPOBHE TPUBOAUT peOEHKA K M3MEHEHUIO COLIMabHON
AKTUBHOCTA WM JIMYHOCTH, a Takke K (hOPMUPOBAHUIO
ahGEeKTUBHBIX CBS3€i C NPYTUMU yYaCTHUKAMM WIPBHI.
OTta addekTuBHas CBI3b CHOCOOCTBOBAJa Pa3BUTUIO
SMOLMOHAJIBHOU cdephl, 4TO obecrneynBaio cOaTaHCU -
poBaHHO€ o0lliee pazBuTHe JUYHOCTU. MrpoBas aesTeb-
HOCTb MPEACTaBISAIACh KaK AESATeIbHOCTh OPraHU30BaH -
Has U HampaBjsieMasi, B OTJIMYKE OT B3IJIsia Ha CBOOOIY
U CBOOOJHOE B3aUMOJEUCTBME KaK Ha Jydlnylo dhopmy
rncuxojiornyeckoro pasputus. CruiaHupoBaHHasi, opra-
HU30BaHHAas U YIpaBjsieMasi B3pOCJIbIMU UTPa C COLIAAITb-
HBIMU POJISIMUA B IepcriekKTuBe (GopMUpPYET TIyOOKYlO
abbEeKTUBHYI0O KOMMYHHUKALIMIO U COTPYIHUYECTBO B
rpymnrie aeteit qoukogbHoro Bospacta [10; 11; 12; 13; 14;
15; 16; 18; 19; 21; 22; 25; 27].

B sTOM HccienoBaHuu ObIJIO YCTAHOBJIEHO, YTO B UTPE
C COLIMAJIbHBIMU POJISIMU JEATEIbHOCTh pebeHKa TpaHC-
¢dopmupoBanach; OHa U3 NETEPMUHUPOBAHHON MPUKA30M
B3pOCJIOTO (COBMECTHOE NEWCTBUE MEXIY JIOAbMU) Tpe-
BpaTWiach B JEWCTBUE, PETYJINPYEMOE CaMUM PEOECHKOM
[23]. DTO cTal0 OCHOBHOM XapaKTEPUCTUKOM MPOU3BOJIb-
HOU NesATeIbHOCTU U TIpeAcTaBieHUus o0 3(hdeKTUBHOM
KCTIOJIb30BAHUM TEX CPEACTB, C KOTOPBHIMU PeOEHOK B3au-
MOJIECTBOBAJ B JAHHOW POJIEBOM UTpE.
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