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The relevance of the research subject is determined by the tendency to imple-
ment the axiological approach in education to ensure the creation of a single
space for the training of pedagogical personnel. This places a special impor-
tance on the issue of establishing a correlation between value expectations
from the teaching profession. The aim of the study is to determine the value
foundations of pedagogical activity as seen by teachers and learners. The
sample of the study comprised 61 pedagogical class pupils and 425 teachers.
The adopted methods involved the operationalization of the existing standards
(educational and professional) and conceptual content analysis, which made it
possible to develop an author’'s methodology of explicating and updating values
laid down by the educational and professional standards and adapt the MUST-
test for diagnosing values-goals. The results show that learners are mainly self-
focused, while teachers give attention to creating conditions for their profession-
al activity. The major values of the teachers include the ability to implement an
individual approach to the child and knowledge of developmental technologies.
The latter prioritizes knowledge of characteristics and technologies for creating
a safe and comfortable educational environment. Teachers and learners attach
an approximately equal significance to all values, but they set different personal
meaning into them.
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PeaynbTaTthl NpencTaBneHHOro B cTaTbe 3MMUPUHECKOrO UCCNENOBAHNSA OTBEYa-
10T Ha BOMPOC O COOTHOLLIEHUW LIEHHOCTHO-CMbICMOBbLIX OXMAAHWIA OT negarorun-
4YecKom NPoteccUn B KOHTEKCTE HEMPEepLIBHOCTM U MPEeMCTBEHHOCTY neparoru-
Yyeckoro o6pa3oBaHnsl B CBA3WN C HEOOXOAUMOCTBIO KOHCTPYMPOBaHWSA €4UHOro
NPOCTpaHCTBa NOArOTOBKM Neaarornvecknx kagpos. OnpenenstoTcs LeHHOCTHO-
CMbICI0BblE OCHOBbI MEAArorM4eckon EATENBHOCTU C TOYKU 3pEHMS MeJaroroB u
YHYEHVKOB Mefjarornyeckmnx Knaccos. Bolibopka McCnegoBaHus: B OHNanH-uccne-
JOBaHUM NMPUHAKW y4acTue 61 yyalmincs nepgarorm4eckux Knaccos n 425 yyu-
Tenewn obLleobpasoBaTtenbHbIX LUKOA. MeToapl: onepauvoHanm3aumus OencTByo-
LMX CTaHAapToB (06pasoBaTesibHbIX 1 NPOECCUOHaNbHbBIX) U KOHLENTYarbHbIA
KOHTEHT-aHanu3, No3BonvBLUMe padpaboTaTb aBTOPCKY0 METOOMKY LIEHHOCTEW,
3anoXeHHbIX 06pasoBaTenbHbIMU U MPOoeccnoHanbHbIMU cTaHgapTamu, 1 agan-
TupoBatb Metop MUST-TecT (mns AMarHoCTUKM LeHHocTen-uenen). MNokasaHo,
YTO LUKOJMbHVKM OPUEHTMPOBAaHbI NPENMYLLIECTBEHHO Ha cebs, a nejarorm — Ha
CO3fiaHve yCnoBuin Ans cBoen deatenbHocTv. OTMevaeTcs, YTO cucTemoobpa-
3yloLLMe LIEHHOCTW Y MEPBbIX — CMOCOOHOCTb OCYLLECTBAATh UHANBUAYaTbHbIV
NOAXOA K Pe6eHKy M 3HaHWe pasBMBAalOLLIMX TEXHOMOMNIA, a y BTOPbIX — 3HaHWe
XapakTepucTUK U TEXHONOMMIN co3paHusa 6e30nacHon U KOMOPTHOW obpa3oBa-
TenbHou cpepbl. O6palLaeTcs BHUMAHME Ha TO, YTO B CO3HaHUM 1 Nefaroros, 1
yHaLmMxcs BCe LIEHHOCTU BbIPaXXeHbl MPUMEPHO B paBHOM Mepe, HO 06e rpynmbl
MCMbITYEMbIX BKNAAbIBAKOT B HAX Pa3MIMYHbIA IMYHOCTHBIN CMbICHT.

KnroyeBble crnoBa: neparornyeckme LEHHOCTH, I'IpOCbeCCVIOHaJ'IbHaH nearenb-
HOCTb, LEHHOCTHO-CMbICJ10Bble OPUEHTUPbI, nNegarorn, LeHHOCTU, akcnonorusa,
06yqa|ou.mec;| neparorn4eckux Kraccos, LLKOJIbHUKNA.

®duHaHcupoBaHue. Pa6oTta BbINonHeHa B paMkax rocyfapCTBEHHOro 3agaHus MuHucTepcTBa npo-
ceeleHns Poccuiickont ®epepaummn Ne 073-00077-21-02 Ha BbINOSIHEHUE Hay4HbIX WUCCNEQOBaHWUM
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no Teme «Hay4Hoe 060CHOBaHME 1 BbipaboTKa METOA0MOMM obecneyeHns npeeMmcTeeHHocTn ®rocC
o6LLero, cpeHero NPotecCMOoHaNbLHOMo 1 BbICLLEro NeJarorn4eckoro 06pasoBaHns B HTepecax cos-
JaHusa earHOro o6pasoBaTesibHOro MPOCTPaHCTBa NOAroTOBKY Negarornyeckmx kagpos» (Ne peectpo-

BoW 3anvcy 7300009.99.1.5BO9AA00006).

Ansa umtatbl: AHcumoBa H.I1., Jlegosckas T.B., ConbiHnH H.3. LIeHHOCTHO-CMbICNIOBas OCHOBa nepa-
rOrM4eCcKoM OeATeSIbHOCTU: CPABHUTENbHBIN aHann3 OTHOLLEHUS NeaaroroB U yvallmxcs negarornye-
CKuMx Knaccos // lNcuxonornyeckasn Hayka n obpasosaHnue. 2022. Tom 27. Ne 1. C. 37—51. DOI: https://

doi.org/10.17759/ pse.2022270104

Introduction

The system of pedagogical personnel
training sees the promotion of principles of
consistency and continuity among its ma-
jor goals. Their implementation is based
on the current trend of using the axiologi-
cal approach in education which meaning
and content are to be determined by value
orientations. In Russia the training of the
pedagogical personnel is provided at a few
interrelated stages: a pedagogical class
(pre-professional stage), teacher education
college or pedagogical university (profes-
sional stage) and advanced training courses
(postprofessional stage). At the same time,
neither the uniform basis nor the vectors
of teacher education continuity have been
defined in normative regulations or scien-
tific studies. The current research is based
on the idea of ensuring the continuity and
consistency of teacher training through the
commonality of professional value orienta-
tions at all levels of pedagogical education.

The results of our previous research
show that value orientations are formed
through activity and are based on personal
experience, world outlook, educational
background, professional requirements,
professional norms, and regulations. Reg-
ulatory provisions and requirements for
teachers serve a crossing point for value
formation structures developing in the sys-
tem of pedagogical education and those
evolving as part of a teacher’s individual
culture” [5, p. 18]. This leads us to conclude
that educational and professional standards
as well as curricula and training programs

should be developed with regard to the
value framework of the teaching profession.
Thus, a teacher's behavior [9] and their
values become a part of the pedagogical
practice passing on to the pupils and being
determined by the correlation between value
expectations from teaching [24]. To under-
stand the mechanisms of pedagogical value
formation as well as identify the presence of
signs of their continuity, one should address
the question of value expectations held by
learners interested in the teaching career
and see whether they are in line with reality,
which in its turn requires research into the
value orientations of practicing teachers.

Research results suggest that knowl-
edge and experience gained at school are
essential for accepting the value and moti-
vational foundations of the teaching profes-
sion [15; 23]. It is notable that 5 to 30% of
school learners become teachers later in life
[17; 23]. Thus, the provision of the standard
educational continuity at various stages of
education is an indispensable condition
for gradual professional development and
establishment of the efficient pedagogical
resource.

Literature review shows that teenage
learners name personal qualities, special-
ized knowledge, and teaching skills among
the fundamentals of the teaching profession
[7; 11]. At the same time, there is a gap be-
tween the expectations [22] and apprecia-
tion of the importance of specialized knowl-
edge for teachers: learners underestimate
the significance of this value category for
teaching [11].
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The image of an ideal teacher built up by
learners embraces the following personal,
communicative and professional values [4;
13]: the teacher is patient, oriented towards
learners’ development, capable of demon-
strating authority, intelligent, engaged in sci-
entific research [13], friendly and consider-
ate [6; 13], emotionally stable, flexible, pen-
etrating, scrupulous, etc. [6]. The values of
achievement, hedonism, independence and
stimulation, security and agreeableness are
more significant for teenagers at the level of
behavior rather than normative ideals. Tradi-
tions and power are more important in terms
of convictions and beliefs [3]. Furthermore,
today’s schoolchildren consider education
and learning to be basically defined by such
value categories as knowledge, complexity,
and prospective viability. Notably, teachers
share this vision complementing the list with
the value of "interest " [8].

The major values of pedagogical activ-
ity indicated by teachers are time manage-
ment, work and life balance, searching for
the professional aims and meanings, keep-
ing training records and documents, pres-
tige and standing for the teaching profession
[18], responsibility, justice and impartiality,
understanding of learners, awareness of
the learners' individual and sociocultural dif-
ferences [14; 25], career aspirations, social
contribution [21].

Researchers also observe that the
sphere of values is exposed to the impact
of the sociocultural situation, which means
that the educational environment as well as
learners' psychological security takes center
stage in value formation [3].

Current psychological and pedagogical
studies pinpoint the need for moving away
from the particularistic and superficial ap-
proach to value analysis in the context of
teacher-learner interaction [25]. Thus, we
have implemented the system-genetic ap-
proach [10] as adapted to the research of
the problem under discussion [2] and axi-
ological approach seeing values as the key
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orientations of teaching. These outline the
methodological framework of the research
in hand.

Sample and Research Methods

The methods adopted within the given
methodological framework involved:

the operationalization of the existing
standards (educational and professional)
regulating teacher qualification and job de-
scription requirements;

conceptual content analysis.

The data obtained enabled us to devel-
op an author's tool intended to identify the
values promoted by the standards in test
subjects. It involved three value lists (val-
ues-relations, -qualities and -knowledge) of
18 items. Each list contained value orienta-
tions related to the following target objects:
"the child as the central priority and value
of teaching activity, the environment as a
space where the teacher fulfills their tasks,
and the teaching profession as a type of
activity targeted at performing certain peda-
gogical functions" [9, p.12]. The diagnostic
procedure implied ranking the values in
descending order. The control sample com-
prised 75 people — all university professors
and lecturers. In statistical verification of a
ranking-based methodology, the question of
its psychometric indicators cannot be tack-
led effectively by using statistical techniques
only. It all comes down to the issue of the
concept adequacy — that of the theory of
values in this case. In other words, the con-
cept validity and conceptual validity of the
methodology (i.e., its consistency with the
original concept) becomes crucial [1]. Based
on the research findings, the test-retest reli-
ability, i.e., the ability of the test to produce
similar results over time, equaled rt=0,54
where p<0,01. The statistical difference
between the test-retest scores was t=0,332
where p>0,05. The survey questionnaire reli-
ability calculated by applying the Spearman-
Brown prediction formula for two halves was
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rt =-0,51 in April and rt = -0,64 in May. The
test internal consistency was measured by
calculating Cronbach’s alpha coefficient and
equaled a = -1,250. The conceptual validity
was tested by the experts of the Curricula
Department of Yaroslavl State Pedagogical
University (I.G. Kharisova et al.). The com-
parative analysis showed complete consis-
tency of the survey questionnaire content
with the main normative legal documents for
the Science Education group of academic
programs.

We adapted P.N. lvanov and E.F. Kolo-
bova’s MUST-test (N.P. Ansimova, T.V. Le-
dovskaya, N.E. Solynin, LY. Tarkhanova,
I.G. Kharisova et al.) aimed at identifying an
individual set of commitments and obliga-
tions (values-goals). The results allow one
to compare the objectives-expectations the
test subjects have stated about teaching
and the "irrational beliefs". Ours is a more
flexible method similar to a projective one in
terms of the form and content: the test sub-
jects were entitled to use free verbal expres-
sion when describing their values, while the
approach to the result processing was simi-
lar to the content analysis algorithm used for
processing a structured interview.

The mathematical analysis was con-
ducted by using the SPSS 22.0 software.
Methods of primary descriptive statistics,
Mann-Whitney U test, Spearman rank cor-
relation coefficient, and structural analysis
were used for the research.

The research was conducted in online en-
vironments between March and May 2021.
The invitation to take part in the survey was
extended via the administrative bodies of the
educational institutions informing the pro-
spective participants of the research objec-
tive as well as voluntariness and anonymity
of participation. Two groups of subjects took
part in the survey: 1) 61 pedagogical class
pupils from comprehensive schools, the age
range being 13 to 18 (M=16,49; SD=1,7);
and 2) 425 school teachers, the age ranging
from 19 to 70 (M=42,2; SD=12,7).

Research Results

The research allowed us to define and
compare the most significant values by ped-
agogical class pupils and teachers.

Pupils and teachers participating in the
survey have shown clear agreement on
choosing the three most important values
(in bold type). However, the analysis of
value intercorrelation matrices allowed us to
conclude that the two groups of survey par-
ticipants do not stand in full solidarity when
articulating the meanings of the chosen val-
ues. Thus, teachers reveal a negative asso-
ciation of "development of rules for school /
class life through negotiation with learners"
with "tolerance of diversity of the educational
process participants" (r=-0,165; p<0,01) and
"cooperation, professional mentoring and
mutual support" (r=-0,123; p<0,05), however,
it is positively associated with "development
of learners' self-regulation skills" (r=0,118;
p<0,05) and knowledge of the ways to achieve
such a development (r=0,101; p<0,05), i.e., it
implies the introduction of uniform rules and
the necessity to follow the standard pattern
established by the teacher. At the same time,
for pupils the above value is negatively as-
sociated with teachers' professional solidarity
(r=-0,292; p<0,05) and positively associated
with the awareness of the ways to develop
behavioral skills relevant in the modern so-
ciocultural milieu (r=0,277; p<0,05), so learn-
ers find it crucial that teachers are oriented
towards their (learners') problems and needs.

The values ranked the lowest and thus
classified as deficit type are also different for
the two groups of respondents. They are re-
spect for every learner and professional co-
operation in the teacher respondent group
and encouragement of learners' initiatives
and creation of conditions for developing a
learner's personality potential in the group of
pedagogical class pupils.

Thus, teachers and pupils attach an ap-
proximately equal significance to values fo-
cused on the educational environment and
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Table 1
Medium Rank of Value Orientations of the "Relations" Group
Pupils Teachers
Values-Relations Mean | Rating | Mean| Rating
rank | position | rank | position

Leading by example*** 1,7 3 1,5 2
Development of rules for school / class life through 1 1 1,4 1
negotiation with learners**
Readiness for interaction with other specialists to help learners | 2,8 8 3 9
overcome difficulties™*
Social significance of a teacher's professional activity *** 1 2 1,7 3
Providing learners with individual assistance in mastering 2,4 5 2,7 6
educational material*
Feedback in the process of education*** 3,2 11 3,4 12
Enrichment of learners' life experience* 2,9 9 2,2 5
Responsibility for educational outcomes*** 2,5 6 2,9 8
Support of parents' (legal representatives') pedagogical effort* | 2,5 7 2,8 7
Support of learners' independent, conscious and responsible 3,8 13 3,1 10
choice of life values**
Encouragement of learners' initiatives and development of 4.6 17,5 3,2 11
their self-regulation skills**
Professional solidarity*** 2,2 4 2 4
Lifelong learning and self-improvement, professional and 4.6 15,5 4.4 16
personal development™*
Creation of a safe and comfortable educational environment** 3,4 12 3,6 13
Creation of conditions for developing a learner's personality 4.6 17,5 4 15
potential*
Cooperation, professional mentoring and mutual support in the | 4,6 15,5 5 18
teaching community™**
Tolerance of diversity of the educational process participants™ | 4,2 14 3,7 14
Respect for every learner® 3,2 10 4.4 17

Note: * — "child" value-goal, *™* — "environment" value-goal, *** — "profession" value-goal

professional activity. However, it is discour-
aging to note that values aimed at the child
take lower places in the subjective rankings.

The situation repeats for the second
group of values (see table 2).

Values related to professional develop-
ment prospects and methodological exper-
tise gain the lead in the pupils' and teachers'
rankings. However, as it was with the first
value cluster, the ideas associated with
them are different for the two groups of
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respondents. The correlation analysis indi-
cated the presence in pupils of a conviction
that professional growth aspirations provide
for the development in a teacher of the abil-
ity to implement an individual approach to
each child (r=0,378; p<0,05), while teachers
believe that they help find a personal mean-
ing in their professional activity (r=0,193;
p<0,01). From the pupils' standpoint, the
implementation of various training and edu-
cation techniques is a condition for teachers'
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Table 2
Medium Rank of Value Orientations of the "Qualities" Group
Pupils Teachers
Values-qualities Mean | Rating | Mean | Rating
rank | position | rank | position

Implementation of various training and education 1,9 2 1,3 2
techniques ***
Willingness to devise a career strategy based on the 0,8 1 0,6 1
recognition of prospects for a teacher's professional
growth ***
Provision of an individual approach to each child* 2 4 2,1 6
Ability to help learners in self-determination, self-fulfilmentand | 3,1 8 2,4 8
self-affirmation*
Commitment to take responsibility for their activity*** 2,3 7 2,2 7
Aptitude for professional creativity*** 2 3 2,9 9
Determination to perceive their professional activity as 2,1 6 1,7 3
having a personal meaning***
Ability to interact with other specialists on a child education 2,9 10 3,4 11
issues™™
Ability to interact with parents (legal representatives) on a child | 3,7 14 4,8 17

education and upbringing issues**

Ability to control their psychoemotional state***

3,4 13 3,9 13

institution development**

Ability to motivate learners, engage them in different activities™ 4,7 16 4,7 15
Ability to objectively assess learners' achievements™ 3,3 9 4,7 14
Ability to assist learners in organizing self-regulation** 2,9 11 2,0 5
Ability to organize the educational process according to the 2,1 5 2,9 10
requirements of the Federal State Educational Standards ***

Ability to devise and implement the program of the educational 3,3 12 2 4

Ability to design lessons, devise educational activities and 5,2 18 3,7 12
programs tailored to the needs of learners and their parents

*kk

Ability to create success situations for learners*

4,3 15 4,8 16

Ability to combine rigor and respect for learners*®

5,1 17 4,9 18

better understanding of their pupils (r=0,356;
p<0,05), while teachers consider them as
a mean to overcome difficulties in various
pedagogical situations (r=0,131; p<0,01).
The third place is given to the aptitude
for professional creativity by the pedagogi-
cal class pupils, while teachers here prioritize
their determination to perceive professional
activity as having a personal meaning. The
respondents' attitude to pedagogical creativity

differs significantly (p<0,01): the pupils see it
as an essential quality of a good teacher not
bound to the framework of the mandatory
standards (notably, they consider the ability to
organize the educational process according to
the requirements of the educational standards
no less important). The teachers in their turn
are somewhat skeptical about the necessity of
being particularly creative when teaching since
it can interfere with the implementation of the
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development program single and uniform for
the educational institution (r=-0,133; p<0,01)
as well as intervene with the scheduled class-
es and other activities (r=-0,272; p<0,001).
Teachers and learners proved to be
more unanimous in respect to the ranking

of knowledge-values: greater significance is
attached to the knowledge needed for de-
vising a teacher's career strategy as well as
knowledge on the legal and ethical frame-
work for teaching and teaching methods
(see table 3).

Table 3
Medium Rank of Value Orientations of the "Knowledge" Group
Pupils Teachers
Knowledge-values Rating | Mean | Rating | Mean
position | rank | position | rank
Knowledge on the legal and ethical framework for teaching*** 1,2 2 0,8 2
Knowledge of teaching methods and awareness of their impact 1,4 3 1,2 3
on the learning process™**
Knowledge and understanding of their subject *** 2,1 6 1,6 4
Awareness of learners' individual differences* 2 5 2,7 8
Knowledge-based approach to devising a teacher's career 1 1 0,7 1
strategy™*
Knowledge-based application of diagnostic and remedial 1,6 4 2,5 7
technologies*
Knowledge-based approach to learners' engagement into 3,4 11 3,5 6
different activities (project, research, reflection, etc.)*
Knowledge-based approach to parents (legal representatives') 3,3 10 3,8 12
engagement into their children’s education and upbringing
process™*
Awareness of ways and means to analyze their professional 3,2 9 2,8 9
performance in terms of results and efficiency™*
Awareness of ways and means of productive collaboration with 3,6 13 4 14
all participants of the pedagogical process**
Knowledge of ways to prevent and correct deviating juvenile 3,1 8 3,6 11
behavior **
Knowledge-based approach to the development of teaching 2,8 7 3,2 10
skills and professional capacities™™
Knowledge-based approach to the development of learners' 4,2 15 1,8 5
self-regulation skills**
Knowledge-based approach to the formation and assessment 3,5 12 3,9 13
of educational outcomes*
Knowledge-based approach to the development in learners of 57 18 4,5 16
behavioral skills relevant in the modern sociocultural milieu*
Knowledge of methods provided for learners' effective goal- 4,3 16 4,5 15
setting, planning and organization of independent activity*
Knowledge of developmental education technologies* 3,8 14 53 18
Knowledge of characteristics and technologies to create a safe 4.8 17 4.6 17
and comfortable educational environment**
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Value interpretation is diverse here as
well. The pupils perceive the importance of
knowledge on the ways to devise a success-
ful career strategy as an established truth
based on the assumption that it is good to
build a career (this value does not correlate
with any other values in the value structure).
For teachers, it is directly related to finding a
personal meaning in their professional activity
as well as their commitment to take responsi-
bility for their actions (r=0,114; p<0,05).

Pupils associate knowledge of the legal
framework for teaching with the effective
organization of learners' self-regulation
(r=0,32; p<0,05), ability to implement an
individual approach (r=0,252; p<0,05), as-
sistance in learners' self-determination and
self-fulfillment (r=0,26; p<0,05) and objec-
tive assessment (r=0,268; p<0,05). From
the teachers' perspective, it can provide for

a proper implementation of training and edu-
cation techniques (r =0,142; p<0,01), carv-
ing out an effective career (r=0,133; p<0,01)
and strengthening the learners' motivation
(r=0,136; p<0,01).

The following phase of the empirical study
involved estimating the statistical significance
of variance in the degree of expression of the
values in question (see table 4).

Table 4 demonstrates that pupils have
a greater appreciation of the social signifi-
cance of teaching than teachers themselves
(p<0,05), although this value ranks high in
the ratings of both groups of respondents.
Moreover, pupils believe that social recog-
nition of teachers' professional activity will
create proper conditions for the encour-
agement of learners' initiatives and treating
every learner with respect. Teachers as-
sociate this value with the enhancement of

Table 4
Statistical Significance of Variance between Pupils' and Teachers' Values
Values Mann-Whitney | p . e
U test
Social significance of a teachers' professional activity 9409 0,000
Encouragement of learners' initiatives and development of their self- 10355,5 0,006
regulation skills
Ability to help learners in self-determination, self-fulfillment and self- 10654,5 0,021
affirmation
Aptitude for professional creativity 10060 0,003
Ability to interact with parents' (legal representatives) on child education 10611 0,020
and upbringing issues
Ability to assist learners in organizing self-regulation 11298 0,038
Ability to devise and implement the program of the educational institution 10847 0,009
development
Ability to design lessons, devise educational activities and programs 10669,5 0,017
tailored to the needs of learners and their parents
Awareness of learners' individual differences 10661 0,022
Knowledge-based application of diagnostic and remedial technologies 9732 0,001
Knowledge-based approach to the development of learners' self- 8840,5 0,000
regulation skills
Knowledge-based approach to the development in learners of behavioral 10513,5 0,013
skills relevant in the modern sociocultural milieu
Knowledge of developmental education technologies 10624 0,018
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responsibility for the educational outcomes
and objectivity of their assessment as well
as tolerance of diversity of the participants
in the educational process.

Significant variance is noted for values
related to assisting learners in the organi-
zation of self-regulation (p<0.05), devising
and implementing the program of the edu-
cational institution development, and pre-
paring lessons and educational activities
(p<0,01), to which teachers attach far more
importance than pupils. This brings us to the
conclusion that from the pupils' perspective,
values-qualities are more of expectations
held regarding the skills and capacities
every good teacher must have rather than
objective requirements to a teacher's profes-
sional excellence.

Significant variance observed in respect
to a teacher-parent interaction (p<0,05) is
quite alarming as well. Both teachers and
pupils attach little importance to this aspect;
however, the situation is understandable if
not natural only for teenage respondents
notable for their profound sense of maturity.
The value being ranked the second lowest
in the teachers' list only emphasizes that
teachers do not see working with parents
as their first priority despite the fact that it is
deemed one of the most pressing problems
of the educational process organization.

From the pupils' perspective, capacities
and skills related to lesson preparation and
activity development are the least relevant,
which is not surprising since pupils have
no teaching experience. Teachers consider
the ability to combine rigor and respect for
learners as the least important.

Significant variance noted for such values
as the awareness of learners' individual dif-
ferences (p<0,05) and the knowledge-based
application of diagnostic and remedial tech-
nologies (p<0,01) cannot be neglected either.
The pupils clearly recognize the important
role these values play in the educational
process, thereby highlighting their discontent
with the current situation in education.
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Pupils do not regard the knowledge on be-
havioral skills required by the modern socio-
cultural milieu as particularly important, which
should be taken as an indication of their hav-
ing no expectations from teachers being able
to give them any relevant or useful knowledge
in this sphere. Teachers consider knowledge
of developmental education technologies as
having little significance. We tend to link it
to the lack of appreciation for the value of a
child's personality development rather than
associate it with the excellent command of
such technologies teachers generally have.

The final phase of the statistical process-
ing involved conducting the structure-function
analysis of the results following the method
developed by V.N. Druzhinin, A.V. Karpov
and repeatedly tested in researches done
within the framework of the systemogenesis
of activity (V.D. Shadrikov, V.N. Druzhinin,
AV. Karpov, V.A. Mazilov, G.A. Suvo-
rova, A.A. Karpov, N.V. Nizhegorodtseva,
N.P. Ansimova, M.M. Kashapov et al.) [2].
The calculation of the structural weight of
the components was made by using figures
obtained from counting the number of links
each value has with the other values of the
structure modified by the correction factor
(links significant at p<0,001 were estimated
as having the weighting factor of 3 (points),
links significant at p<0,01 were estimated as
having the weighting factor of 2, links sig-
nificant at p<0,05 were estimated as having
the weighting factor of 1). Values with the
greatest weight form the internal frame of the
structure serving the basis for the develop-
ment and compensation of other values. The
structural analysis thus allowed us to define
the system-forming values for each group
of respondents. For pupils it is the ability to
implement an individual approach to the child
(structural weight 14) and the knowledge
of developmental technologies (structural
weight 14). For teachers it is the knowledge
of characteristics and technologies for cre-
ating a safe and comfortable educational
environment (structural weight 38), which
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indicates that pupils are mainly self-focused,
while teachers channel their attention to cre-
ating conditions for their professional activity.

Discussion

The results obtained by our research
group correlate with those published by
other authors, including international teams.
They claim that there is a discrepancy in the
perception of teaching outcomes held by
teachers and learners [20]. Values centered
around the child rank the lowest as far as
the teachers' opinion is concerned.

It is worth noting that teachers reveal a
tendency to replace actual values with those
declared. Thus, stressing the importance of
values related to the enrichment of learners'
life experience, provision of an individual ap-
proach and individual assistance in mastering
the educational material and support of the
pedagogical effort of learners' parents (legal
representatives), teachers tend to underesti-
mate the knowledge of developmental edu-
cation technologies and methods of effective
goal-setting, independent activity planning
and organization provided for learners. Such
values as respect for all learners, the ability to
create success situations for them, awareness
of the ways and means of productive collabo-
ration with all participants of the pedagogical
process, including parents as well as ability to
motivate learners in their activities are held in
low esteem too. The MUST-test results show
that teachers are primarily concerned about
low (under their estimates) salaries, uncomfort-
able working conditions, reluctance of parents
to participate in the child upbringing process,
low social evaluation of the teaching profes-
sion and other problems that have no direct
connection with the learners' development.

These results strongly correlate with
those obtained by J.H.E. Assen, F. Meijers,
H. Otting and R.F. Poell who point at the
discrepancy of the teachers' beliefs and their
actual behavior when teaching. According to
their study, "tutors prefer learner-oriented be-

liefs, but in their teacher behavior they show
a more traditional approach to teaching" [12].
Discrepancies between the declared values,
necessary pedagogical actions, and their ac-
tual performance were discovered [16].

Conclusion

The research in hand showed that de-
spite the formal similarity of the pedagogical
values acclaimed by teachers and peda-
gogical class pupils the respondents put a
different meaning into them. This brings to
the forefront the need for consolidating the
views of practicing teachers and learners
who would like to choose a teaching career
in future to acquire mutual understanding.
It also emphasizes the relevance of the fo-
cused analysis, formation and development
of pedagogical values at all stages of teach-
er professionalization, including the reorga-
nization of pedagogical class work.

Thus, teachers and pupils attach an ap-
proximately equal significance to values fo-
cused on the educational environment and
professional activity. However, values aimed
at the child take lower places in the subjective
rankings. From the pupils' perspective, val-
ues-qualities are more of expectations for the
skills and capacities every good teacher must
have rather than objective requirements to a
teacher's professional excellence. Values re-
lated to professional development prospects
and methodological expertise gain the lead
in teachers' rankings. Teachers and learners
prove to be more unanimous in respect to the
ranking of knowledge-values: greater impor-
tance is related to the knowledge needed for
devising a teacher's career strategy as well
as knowledge on the legal and ethical frame-
work for teaching and teaching methods.

In connection with the above, contradiction
between the actual values and those declared
remains relevant. Therefore, it questions the
feasibility of achieving the educational goals
established by the State standards and ex-
acerbates the problem of providing teachers'
professional and personal growth.
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The comparative analysis enabled to
make an updated list of orientations that can
serve the basis for defining the indicators of
pedagogical competences and developing
a value model of consistent result formation
at different stages of pedagogical education.
With regard to the previously identified orien-
tations deemed essential for teachers and
educators, pedagogical competences were
divided into three groups: those focused on
(1) a child's harmonious development, (2) a
positive environment, and (3) a teacher's
professional self-fulfilment [9]. The results
to be achieved at each stage of pedagogi-
cal training are defined through indicators
specified with reference to the phasing of the
pedagogical competence development and
reflecting gradual formation in a prospective
educator of certain qualities, attitudes, rela-
tions and knowledge. The assessment of the
competence formation maturity is planned to
be carried out in the near future using diag-
nostic test materials based on the principle of
formative evaluation (dialogue simulators, a
pool of cases etc.). The assessment will not
only enable to identify the deficiencies devel-
oped at the previous stages of a teacher's
training and chart ways to correct them but
also to create the necessary conditions for
strengthening the teacher's motivation for
lifelong professional and personal growth.

Thus, the detection of the most significant
values as well as those of the deficit type at
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