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The work presents the results of approbation of the approach to expert evalu-
ation of inclusive practices in educational institutions developed at the Institute 
for Problems of Inclusive Education of the Moscow State University of Psychol-
ogy and Education based on the integration of inclusiveness criteria and evi-
dence requirements. The assessment involved 25 federal experts on inclusive 
education, who evaluated 30 cases in three nominations of inclusive practices 
submitted to the federal stage of the competition. The assessors scored the ap-
plications by completing expert protocols, which were processed to determine 
the level of inclusivity of the practice (zero, initial, basic, or advanced). Then 
a reflective discussion was organized on the application by experts of the ap-
proach we developed to assessing inclusive practices according to the criteria 
of inclusiveness and evidence, the results of this discussion were subjected to 
thematic analysis. The study revealed that the distribution of expert assess-
ments of inclusive practices by levels differs from uniform (p<0,01), confirming 
the effectiveness of the criteria as an assessment tool. At the same time, the 
reproducibility of the results of the expert assessment turned out to be at an 
acceptable level (83%), taking into account the unreliability of differentiation 
of the zero and initial levels (sample of repeated measurements: N=12). The 
thematic analysis of expert reflection showed the usefulness of evaluation cri-
teria as a tool not only for examination, but also for the development of expert 
thinking of the experts themselves, as well as the professional development of 
the contestants. Also, the results of the thematic analysis revealed the need for 
a broad discussion and further study of the key categories of inclusion (diver-
sity, participation, acceptance, etc.) to operationalize them more accurately as 
inclusion criteria.
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competitive procedures; peer review; expert thinking.



34

Алехина С.В., Быстрова Ю.А., Самсонова Е.В., Шеманов А.Ю. Использование в конкурсных 
процедурах критериев оценки инклюзивных практик на основе доказательного подхода
Психологическая наука и образование. 2023. Т. 28. № 3

Funding. The study was carried out within the framework of the state task of the Ministry of Educa-
tion of the Russian Federation dated February 8, 2023 No. 073-00038-23-01 “Expert-analytical and 
scientific-methodological support for the development of an inclusive educational environment of or-
ganizations of general and additional education in the regions of the Russian Federation.”

For citation: Alekhina S.V., Bystrova Yu.A., Samsonova E.V., Shemanov A.Yu. Use of Evidence-
Based Evaluation Criteria for Inclusive Practices in Competitive Procedures. Psikhologicheskaya 
nauka I obrazovanie = Psychological Science and Education,  2023. Vol. 28, no.3, pp. 33—46. DOI: 
https://doi.org/ 10.17759/pse.2023280303 (in Russ.)

Использование в конкурсных процедурах 
критериев оценки инклюзивных практик 
на основе доказательного подхода
Алехина С.В.
ФГБОУ ВО «Московский государственный психолого-педагогический университет» 
(ФГБОУ ВО МГППУ), г. Москва, Российская Федерация
ORCID: https://orcid.org/0000-0002-9374-5639, e-mail: ipio.mgppu@gmail.com

Быстрова Ю.А.
ФГБОУ ВО «Московский государственный психолого-педагогический университет» 
(ФГБОУ ВО МГППУ), г. Москва, Российская Федерация
ORCID: https://orcid.org/0000-0002-1866-0993, e-mail: BystrovaYuA@mgppu.ru

Самсонова Е.В.
ФГБОУ ВО «Московский государственный психолого-педагогический университет» 
(ФГБОУ ВО МГППУ), г. Москва, Российская Федерация
ORCID: https://orcid.org/0000-0001-8961-1438, e-mail: samsonovaev@mgppu.ru

Шеманов А.Ю.
ФГБОУ ВО «Московский государственный психолого-педагогический университет» 
(ФГБОУ ВО МГППУ), г. Москва, Российская Федерация
ORCID: https://orcid.org/0000-0003-3925-3534, e-mail: ShemanovAYu@mgppu.ru

Работа представляет результаты апробации разработанного в Инсти-
туте проблем инклюзивного образования МГППУ подхода к экспертной 
оценке инклюзивных практик в образовательных организациях на осно-
ве интеграции критериев инклюзивности и требований доказательности. 
В оценке участвовали 25 федеральных экспертов по инклюзивному обра-
зованию, которые оценивали 30 кейсов в трех номинациях инклюзивных 
практик, поданных на федеральный этап конкурса. Эксперты оценивали 
заявки в баллах, заполняя экспертные протоколы, которые обрабатыва-
лись для определения уровня инклюзивности практики (нулевого, началь-
ного, базового или продвинутого). Затем было организовано рефлексив-
ное обсуждение применения экспертами разработанного нами подхода 
к оценке инклюзивных практик по критериям инклюзивности и дока-
зательности, результаты этого обсуждения подвергли тематическому 
анализу. Исследование выявило, что распределение экспертных оценок 
инклюзивных практик по уровням отличается от равномерного (p<0,01), 
подтверждая работоспособность критериев как инструмента оценки. 
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При этом воспроизводимость результатов экспертной оценки оказалась 
на приемлемом уровне (83%) с учетом ненадежности дифференциации 
нулевого и начального уровней (выборка повторных измерений: N=12). 
Тематический анализ экспертной рефлексии показал полезность крите-
риев оценки как инструмента не только для экспертизы, но и развития 
экспертного мышления самих экспертов, а также профессионального 
развития конкурсантов. Результаты тематического анализа выявили не-
обходимость широкого обсуждения и дальнейшего изучения ключевых 
категорий инклюзии (разнообразие, участие, принятие и др.) с целью их 
более точной операционализации в качестве критериев инклюзивности.
Ключевые слова: критерии инклюзии; инклюзивные практики; доказа-
тельный подход; конкурсные процедуры; экспертная оценка; экспертное 
мышление.
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Introduction
Since inclusive education (IE) became 

a requirement of Russian federal legislation 
(following the ratification of the UN Con-
vention on the Rights of Persons with Dis-
abilities in 2012), professionals are looking 
for new stimulos to wider implementIE in 
educational institutions (EO) [14]. Contests 
among Russian educational organizations 
and nominations for the best inclusive prac-
tices (IP) are beginning to have an impact 
on the development of inclusive education.

In this study, we usedthe operational 
definition of the Inclusive educational 
practices (IEP) adopted at the Institute for 
Problems of Inclusive Education of the 
Moscow State University of Psychology 
and Education. IEP is a set of interrelated 
organizational, administrative, pedagogical 
and social actions aimed to widly support 
an active participation of all parties of the 
educational process by providing a diver-
sity of educational needs and the inclusion 
of all students in the educational process. 
We can also discuss the concept of the 
inclusive practices since this article refers 

to inclusion as implemented and assessed 
in contestant procedures not only in public 
organizations, but alsoin recreational insti-
tutions for children, where it may not be so 
much about educational inclusion as about 
social inclusion. At a preliminary level, such 
a definition will practically repeat what we 
stated above, except that instead of inclu-
sion in the educational process, we will be 
talking about involvement students as ac-
tive participants in any activity relevant to 
the given conditions. Therefore, further in 
the text we mainly use the abbreviation IP.

IPs are components of the inclusive 
educational environment (IEE) of the or-
ganization. There are several approaches 
to increasing the evidence of assessment 
procedures in social work and education 
that take into account both the objective 
and subjective components of the achieved 
results, which also include assessment of 
the beneficiaries’ satisfaction ( in the case 
of basic education — parents and their chil-
dren studying in public educational institu-
tions). Expert assessment which requires 
developing more equal and detailed criteria 
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to help experts evaluate IP in the process of 
holding contests [16] occupies a significant 
place among assessment methods..

It should be taken into account that when 
we apply an evidence-based approach in 
the field of assessing the effectiveness of 
educational institutions, a number of spe-
cific problems arise. These problems have 
become the subject of discussion within the 
international community [24; 29; 30; 32; 33]. 
One of them is the difficulty to conduct con-
trolled randomized studies due to the wide 
variety of special educational needs (SEN) 
of students with disabilities [24], insufficient 
consideration of the specifics of SEN in stu-
dents with severe and multiple disabilities or 
severe intellectual disability [30] etc.

Discussion goes on relating to methods 
for determining evidence-based practices 
in domestic and foreign literature, such as 
discussion of methodology issues. One of 
the most important issues of discussion is 
the use of qualitative methods to substanti-
ate the effectiveness of practices [7; 8; 9; 
10; 26; 27; 31; 34; 35; 36; 37; 38].

The Institute for Problems of Inclusive 
Education has developed criteria[2; 3; 4; 
5] for assessing IP in general educational 
institutions, that are based on a system 
analysis, taking into account scientific lit-
erature, integrated with the requirements of 
an evidence-based approach in assessing 
social practices [7; 8; 9; 10]. The criteria 
were tested and applied in the expert as-
sessment of applications recieved from 
participants of the contest “Best Inclusive 
School of Russia”.

The goal of this article is to demonstrate 
the results of this testing, including the re-
flection of the experts who applied these 
criteria as their application seems produc-
tive and what problems arise.

The article puts forward a hypo-
thesis,thatthe expert assessment will re-
veal differences in inclusiveness between 
the assessed inclusive practices used in 
the environmental conditions of kindergar-
tens, schools, recreational institutions for 
children, etc. and that the assessment of 

various experts, who used the proposed 
criteria, will not differ significantly. Apart 
from that, it has been assumed that the 
reflection carried out by the experts would 
reveal a number of proposals relating to the 
contest procedure and the evaluation crite-
ria that were used by the experts.

Research methodology
The developers of the procedure for 

expert assessment of inclusive practices 
based on an evidence-based approach are 
the team of authors of the Institute for Prob-
lems of Inclusive Education, Moscow State 
University of Psychology and Education.

The development of the expert assess-
ment procedure has been carried out in 
several stages.

1. The expert survey helped to identify the 
key principles of inclusive education [2; 4].

2. The criteria for assessing of the inclu-
sive practices were developed according to 
an evidence-based approach and key prin-
ciples of inclusive education [2; 3; 4].

3. The analysis of the evidence standard 
made it possible to identify the main pa-
rameters of inclusive educational practices, 
which were included in the requirements 
for describing the best inclusive practices 
within the framework of the contest “Best 
Inclusive School of Russia”. The descrip-
tion of a successful IP with an evidence-
based approach involved the presentation 
of a practical case.

4. An expert protocol was developed as 
a tool for assessing IP in the form of the ta-
ble that includes 6 criteria for the inclusive-
ness of practices (acceptance, participa-
tion, accessibility, variability, adaptability, 
support and individual approach) and 4 in-
dicators of evidence (regularity, validity of 
data, achievement of educational results, 
validity of data on the educational results 
of the practices), grouped into three levels 
of practice — initial (1—3), basic (4—7), 
advanced (8—10).

5.30 cases from 3 nominations came to 
the federal stage of the call for applications 
and were evaluated by 25 federal experts. 
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They have been examined in order to test 
the expert protocol

6. The data from expert protocols and 
a video recording of a webinar with the 
experts, which reflected their opinions on 
the assessment procedure and criteria as 
well as their proposals for improving the 
assessment procedure and tool, including 
the expert protocol, were considered as a 
result of the assessment of cases by the 
experts. Some experts also provided their 
thoughts and suggestions in written from.

7. The data obtained from the expert 
protocols, as well as the results of the ex-
perts’ reflection, were processed. The arith-
metic mean was calculated for each expert 
protocol based on the points assigned by 
the expert and the number of headings of 
the completed protocol. the IP level was 
determined Based on this average: zero, if 
the average was less than 1, initial — from 
1 to less than 4, basic — from 4 to less than 
8, advanced — from 8 to 10. Thus another 
category for evaluation of competitive bids 
was added, i.e. a zero level, since many 
experts not only spoke in favor of its intro-
duction at the reflective webinar, but also 
used it in practice during the assessment 
process. Following that we have tested a 
statistical hypothesis about the difference 
in the frequencies of competitive bids falling 
into various categories (zero, initial, basic, 
and advanced levels). The results of the 
reflection were subjected to thematic anal-
ysis. A one-sample chi-square goodness-
of-fit criterion was applied as a method of 
statistical processing of the distribution by 
category of competitive bids, which helped 
to verify the difference between the empiri-
cal distribution and the uniform distribution.

8. The reflective approach was used as 
a thematic analysis methodology, which was 
considered a form of systemic theoretical 
activity aimed at creating and understanding 
the social product, its actions and their laws 
based on G.P. Shchedrovitsky and his fol-
lowers’ theory [1; 19; 20; 21]. The reflective 
approach involved experts analyzing their 
first experience of working with protocols de-

veloped on the basis of criteria for evidence 
of inclusive practices while evaluating com-
petitive works. Particularly valuable for us 
was the reflection on the understanding of 
the criteria and indicators developed by vari-
ous experts, who are experienced teachers in 
the field of inclusive education, in relation to 
various competitive works. This way we have 
implemented a cycle of the experts´ reflective 
activity: analysis and evaluation of competi-
tive works (control); criticism (correction of 
criteria and evaluation protocol); proposals 
for regulation of the criteria. The reflective 
approach not only allows to organize a dis-
cussion based on complex communication, 
highlight expert opinions about the strengths 
and weaknesses of the assessment tool, but 
also helps design changes within the assess-
ment tool [1; 16; 19; 20; 21].

Selection. The assessment involved 
25 federal experts on inclusive education, 
selected according to the criteria of having 
at least 5 years of experience in inclusive 
education, a scientific degree and publica-
tions on the issues of inclusive education.

30 cases from three categories of in-
clusive practices (“kindergarten”, “school”, 
“health and recreational intuitions for chil-
dren”) submitted to the federal stage of the 
contest of applications and offered for expert 
evaluation have been carefully reviewed.

Results
Table 1 refers to the results of the ex-

pert scoring of competitive bids (inclusive 
practices presented in three nominations of 
the contest).

The presented results show that only 
3 out of 12 paired expert assessments dif-
fer from each other in the level to which 
competitive bids are distributed. These 
are inclusive practices, the assessments 
of which are presented in the 2nd, 15th and 
22nd rows of the table, which is 25 % of all 
cases that passed double examination. 
Accordingly, in 75% of cases, the experts’ 
assessments in the distribution of cases by 
level coincided. Moreover, the discrepancy 
in line 15 may be caused by the fact that 
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initially the experts were asked to divide 
practices into three levels, i.e. without zero, 
since the criterion for differentiating be-
tween zero and initial levels is unreliable. 
Taking this into account, from our point of 
view, the percentage of matches turned out 
to be quite good (i.e. 10 out of 12, or 83%), 

which is an argument in favor of the repro-
ducibility of expert assessments, although 
the small selection would not allow us to 
evaluate this reproducibility quantitatively. 
This may indicate that experts understand 
the assessment criteria in a similar way, 
and that the subjective factor has no undue 

Table 1
Expert evaluation of competitive inclusive practices

IP case number Expert 1 Expert 2 Average Level

1. 0 0 0 0

2. 1.17 5.21 3.19 1

3. 9.5 9.5 3

4. 2.25 2.88 2.56 1

5. 2.46 2.46 1

6. 2.0 0.5 1.25 1

7. 2.16 3.12 2.64 1

8. 1.75 1.75 1

9. 2.21 2.67 2.44 1

10. 1.79 1.79 1

11. 1.5 1.5 1

12. 1.375 1.375 1

13. 0.71 0.71 0

14. 2.62 2.62 1

15. 1.0 0.3 0.65 0

16. 1.42 1.42 1

17. 0 0 0

18. 0.83 0.83 0

19. 4.04 4.04 2

20. 0.5 0.5 0

21. 1.17 1.17 1

22. 6.83 2.75 4.79 2

23. 0.625 0.2 0.41 0

24. 2.21 2.21 1

25. 2.17 2.17 1

26. 0.125 0.125 0

27. 2.75 1.92 2.34 1

28. 5.5 5.5 2

29. 4.71 4.67 4.69 2

30. 1.42 1.125 1.27 1

N N=12 ( paired scores) N=30 ( total scores )
Note: zero level — the average expert assessment for the case is less than 1; entry level — 1—4; basic level — 
4—8; advanced level — 8—10.



39

Alekhina S.V., Bystrova Yu.A., Samsonova E.V., ShemanovA.Yu. 
Use of Evidence-Based Evaluation Criteria for Inclusive Practices in Competitive Procedures

 Psychological Science and Education. 2023. Vol. 28, no. 3

influence on the assessment results in this 
selection of experts.

Table 2 demonstrates the results of a 
frequency analysis of expert assessments 
by level, including the zero level we intro-
duced post factum, since it was actually 
used by the experts themselves.

The data and their statistical analysis 
referred to in Table 2 show that the frequen-
cies of cases assessed as meeting the zero 
and initial levels greatly predominate in the 
competitive selection — 27% and 57%, re-
spectively. At the same time, experts classi-
fied only 17% in total as basic and advanced 
levels. These results clearly demonstrate 
that the vast majority of practices, accord-
ing to experts, poorly meet the inclusiveness 
criteria and standards of evidence used.

Following that we have carried out a 
thematic analysis of the results of the ex-
perts’ reflection transformed into written or 
initially represented in the form of the text, 
and identified on its basis three categories 
of expert opinions and proposals regarding 
(1) the usefulness (beneficial effect) of the 
assessment tool, (2) changes in the proce-
dure for interacting with contestants, and 
(3) changes to the assessment tool itself 
(criteria for inclusivity and evidence, which 
includes procedure and expert´s protocol).

Table 3 represents expert opinions re-
garding the usefulness (beneficial effect) of 
the assessment tool used.

The results represented in the Table 3 
demonstrate that experts find the tool they 
used in order to evaluate competitive prac-
tices based on the criteria of inclusivity and 
evidence very useful both for themselves 
and, potentially, for the contestants. A fairly 
common and important suggestion is that 
the assessment tool should be used during 

the preparatory stage of a contest to cre-
ate criteria-based recommendations to fa-
miliarize contestants with its requirements 
and following that bring practices into con-
test format as far as the requirements for 
inclusivity and evidence are concerned. 
We have also discussed the usefulness 
of criteria for identifying the strengths and 
weaknesses of practices, existing deficien-
cies both in their implementation and in the 
presentation of results achieved on their 
basis, the requirement to recognize the 
risks of the practices, etc.

Experts made proposals regarding spe-
cific changes in the requirements for the 
contestants:

1. Introduce a mandatory requirement 
to describe inclusivity as a result of the 
practice and means to confirm the result, 
including based on substantive criteria, and 
not just formal quantitative ones.

2. Draw up methodological recommen-
dations for the contestants and/or a check-
list for preparing a description of the IP for 
the contests, which would include recom-
mendations on methods for justifying the 
effects of the IP.

3. Set contestants specific requirements 
for regulations on describing IP.

The experts’ recommendations refer to 
desirable changes in the requirements for 
contestants. To a large extent, they come 
down to the two main ones. The first gen-
erally recommends the creation of more 
detailed regulations for describing prac-
tice, which can be presented in the form of 
recommendations and/or, for example, a 
checklist for the contestant, and the second 
refers to the content of these requirements, 
which must necessarily include a descrip-
tion of the inclusiveness of the practice 

Table 2
Results of the expert classification of competitive inclusive practices by level

Level Zero 0 Initial 1 Basic 2 Advanced 3

Frequency 8 17 4 1

Note: Pearson chi-square goodness-of-fit test (goodness-of-fit with uniform distribution). Result: χ 2 
Emp =19.332, 

the null hypothesis is rejected at p< 0.01, df =3 (χ 2 
Crit =11.345).
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and, accordingly, what the contestant con-
siders inclusion, recommended evidence-
based procedures/methods, description of 
goals and objectives, as well as the results 
of practice and whether and how the task 
of ensuring inclusion has been solved and 
how it is confirmed.

Experts made proposals for changes to 
the criteria and assessment protocol:

1. Detail the criteria within the levels.
2. Eliminate duplication in criteria.
3. Enter a zero IP level into the assess-

ment protocol.
4. Enter a comment column into the 

evaluation protocol.
5. Create a glossary of criteria for ex-

perts.
6. Expand the result of practice as an 

object of assessment: introduce other 
types of results in addition to the educa-
tional ones.

7. Clarify the characteristics of each 
level.

8. Clarify the wording (acceptance, par-
ticipation, support, individualization etc.) 
and a set of criteria.

The criteria for evaluating practices 
themselves generated the greatest number 
of comments and suggestions, but there 
are also important proposals regarding the 
examination procedure and protocol. That 
said a number of experts proposed intro-
ducing a comment column for the expert 
into the protocol, as well as expanding the 
number of assessed levels by adding a zero 
level. Moreover, there is a recommendation 
to clarify and detail the criteria for assign-
ment to various levels and scaling within 
them, in particular by adding an indicator 
of practice reproducibility for the advanced 
level, and a requirement for internal pro-
fessional expertise for the basic level. Ex-
perts point out the desirability of having a 
dictionary (glossary) that explains the main 
parameters of evidence and the terminol-
ogy used in the criteria. It has also been 

Table 3
The effect (usefulness) of the criteria for experts and contestants, according to 

experts

No. Effects Examples of the statements

1. The requirement to prove IP has been 
introduced as an assessment criterion

“We were always looking for innovation, something new, and not 
looking for evidence”
“...We saw in this tool and in these criteria a new approach to 
the practice assessment”

2. The criteria help identify the strengths 
and weaknesses of a practice.

“The tool makes it possible to identify the strengths and weak-
nesses of the description of the practice and based on this 
determine areas for its improvement.”

3. Criteria help identify practice risks “Practitioners provide no description of the risks; they are unable 
to do it. But the risks are taken into account in the criteria, which 
is good.”

4. Criteria help identify resources, 
deficiencies, gaps in goals and 
objectives, gaps in goals and actions, 
actions and results

“This tool helps the expert... show practitioners in which direction 
they can move, where there is the strength , the resource, large 
deficits , gaps between goals and objectives, goals and actions, 
or actions and results”

5. The criteria help determine involve-
ment (of parents and other partici-
pants in the educational process)

“In many practices (cases), parents are only nominally repre-
sented, there is no real evidence of their active involvement and 
attitude to it (their subject position) as a parent’s position”

6. For the contestants, familiarity with 
the evaluation criteria contributes 
to the professional development of 
teachers designing and creating IP

“The tool is good not as much for selecting practices, as for their 
analysis, development and examination... how to help achieve 
similar growth, to further design a practice”
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proposed to expand the concept of result 
beyond the educational one (for example, 
social inclusion etc.) , due to the presence 
of different nominations (for example, holi-
day camps, kindergartens). Experts high-
lighted the presence of duplication in the 
criteria, which may unjustifiably inflate or 
underestimate the score. The key criteria 
for assessing inclusivity, such as participa-
tion and acceptance, received particular 
number of comments, while other names 
have also been proposed for these criteria, 
which, according to the expert, clarify their 
content and eliminate ambiguity.

The discussion aboutthe results
The results obtained, from our point of 

view, need to be discussed in several inter-
related aspects. The criteria become the 
subject of reflective discussion in the com-
munity of experts, and thereby develop ex-
pert thinking in the field of inclusion; it be-
comes the object of change by experts and 
a means of self-change in the thinking of 
experts. This reflection as a process of self-
change in expert thinking in the field of in-
clusion is not something accidental: it is the 
result of the presence of disputes and dis-
agreements in international practice regard-
ing the very idea of inclusion [22; 23; 24; 25; 
26; 29; 32; 33], which are not removed even 
by the efforts of the UN Committee on the 
Rights of Persons with Disabilities, which is-
sued General Comment No. 4 on the right to 
inclusive education [17].

A key point of discussion was the inter-
pretation of what the “participation” criterion 
means. whether it consists of the realiza-
tion of the right of everyone to participate 
in general educational conditions through 
reasonable adaptation of these conditions, 
however with the main emphasis on the im-
plementation of this right, or whether it is in 
deciding the issue of placement of students 
based on the balance in the implementa-
tion of this right along with other — the right 
to receive the highest quality education, 
i.e. the one that meets the needs of stu-
dents with special education needs in the 

least restrictive environment, without how-
ever compromising the exercise of their last 
right? T.O. Archakov and E.Sh. Garifulina 
further developed the matter of in their re-
search paper by means of introducing into 
the context of this problem the issue of tak-
ing into account the opinion of the children 
when making important decisions affecting 
their interests, which is a requirement of the 
UN Convention on the Rights of the Child 
(Article 12) [6; 15]. The need to take into 
account the views of children when making 
important decisions poses many complex 
problems, such as finding a balance be-
tween the objective developmental needs 
of children and achieving an acceptable 
level of their subjective well-being, devel-
oping their competence in expressing their 
opinions and attention to their subjective 
preferences, building partnership with them 
and accepting social and cultural norms 
that are important to the community they 
enter as they grow up.

A similar duality exists regarding the 
concepts of individual approach and indi-
vidualization, where the question has been 
raised about supporting the subjectivity of 
each student on the one hand, and about 
an individual approach to his training and 
education, where he is not the subject, but 
the recipient of educational influences on 
the other hand [13; 17].

These are just a few aspects of the 
complex problems associated with the 
implementation of expert reflection in the 
assessment of inclusive practices.

Conclusion
As we see, the results of testing the 

criteria for expert assessments of inclusive-
ness and evidence-based educational and 
social practices, expressed in the results of 
expert assessments and reflection on the 
experience of using the assessment tool 
and its criteria, obtained in the work, prove 
that the tool is productivem the assess-
ments are reproducible and suitabile for 
the validation of the IP expertise and for the 
professional development of contestants. 
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The hypotheses posed in the article have 
been confirmed. The peer review tool has 
demonstrated that it can be used by ex-
perts to differentiate competitive practices 
according to the levels of inclusivity and 
evidence. The reproducibility of expert as-
sessments can be defined as acceptable, 
although it doesn’t have quantitative char-
acteristics of reproducibility yet. The results 
of expert reflection revealed a number of 
important issues for further development 
and specification of both the basic con-
cepts underlying the assessment tool and 
its parameters and procedures.

First of all, the experts confirmed the 
importance and usefulness of the devel-
oped IP assessment criteria, not only for 
examination, but also, as a potential tool 

for the professional development of the 
contestants.

In the second place, the results of reflec-
tion have shown that a number of key cat-
egories for the concept of inclusion, such as 
diversity, participation, acceptance retain a 
significant amount of uncertainty for domestic 
experts, and therefore for practicing special-
ists in general (school teachers, educators, 
psychologists, speech pathologists, etc.).

This means that they not only need 
situational clarification, for example, in the 
proposed examination criteria, but they also 
need further broad discussion and empirical 
verification in the scientific literature and at 
scientific and practical conferences that’s 
why they have to beoperationalized and reli-
able verification methods should be chosen.
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