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The article describes the conceptualization of the health and personality self-
preservation among students with disabilities, which is associated with the
necessity to expand the methodological boundaries of the study and social
modeling in inclusive education. There are considered features of the denoted
social group self-preservation reactions, self-preservation behavior and self-
preservation strategy. Starting from the assumption that self-preservation
presupposes reaction to threats of different levels, a three-level model of the
phenomenon is proposed: 1) physical and mental health self-preservation
as reaction to internal and external threats; 2) self-preservation personality;
3) self-preservation of the social environment. The development of the model
is based on the principle of contextually taking into account the uncertainty of
modern society status, which involves numerous threats to human health and
life. The connection between the conscious necessity for self-preservation and
active behavior is emphasized. Within the inclusive university framework, it is
possible to create successful self-preservation strategies, despite the stringent
requirements for professional training, which are observed through compre-
hensive support for students with disabilities.

Keywords: concept of self-preservation; self-preservation of health and per-
sonality; students with disabilities; inclusive education; self-preservation be-
havior; self-preservation strategy.

Funding. The reported study was funded by Russian Foundation for Basic Research (RFBR), project
number 20-01-00001 “Self-preserving Strategies of Russians in a New Normality” (conceptualization
of the problem of self-preservation of people with disabilities, justification of a three-level model of the
phenomenon); GZ No. 4452-23 Ensuring the activities of a resource educational and methodological
center for training people with disabilities and people with disabilities (Altai Territory, Trans-Baikal
Territory, Irkutsk Region, Kemerovo Region, Novosibirsk Region, Altai Republic, Republic of Buryatia,

Republic of Tuva, Republic of Khakassia).

For citation: Osmuk L.A. Self-Preservation of Health and Personality among Students with Disabili-
ties in the Inclusive education as a Problem Statement. Psikhologicheskaya nauka i obrazovanie =
Psychological Science and Education, 2023. Vol. 28, no. 6, pp. 45—52. DOI: https://doi.org/10.17759/

pse.2023280604

CC BY-NC

45




Ocbmyk J1.A. TocTaHoBKa Npo6rieMbl CaMOCOXpaHeHUs 300POBbA U JIMYHOCTU CTYAEHTOB
C VHBaJIMQHOCTBIO B YCMNOBUSAX VHKITIO3MBHOIO 06pa3oBaHus
Mcmxonornyeckasn Hayka n obpasosaHue. 2023. T. 28. Ne 6

NocTtaHOBKa nNpo6sieMbl caMOCOXpaHEeHUS
340pPOBbS U JIMYHOCTU CTYAEHTOB

C UHBaJINQHOCTbLIO B YCIIOBUAX
MHKJTI03MBHOIro ob6pa3soBaHus

Ocbmyk J1.A.

OreQyY BO «HoBocMOMpCKuiA rocyfapCTBEHHbIN TEXHUYECKUIA YHUBEPCUTET»
(®Preoy BO HI'TY), r.Hosocunbupck, Pocecuinckan depepaums;

OrAQY BO «[Mepmckuin rocyfapCTBEHHbIN HaUMOHasbHbIA UCCeaoBaTeENbCKNIA
yHusepcutet» (GrAQY BO MNIrHWY), r. Nepmb, Poccuiickas ®epepaumns
ORCID: https://orcid.org/0000-0002-4896-3055, e-mail: osmuk @ mail.ru

MpefncTaBneHa aBTopckas NonbiTKa KOHLeNTyanusauun npobnemsl camo-
COXpaHeHUst 300POBbS U NINYHOCTU CTYAEHTOB C MHBaNMAHOCTb0. OTMeYa-
eTcsl, 4TO 3TO CBA3AHO C HEOOXOAMMOCTbIO PacLLUMPEeHNs METOA0NOMrMYECKNX
rpaHuL, U3y4YeHUst 1 CoLmManbHOro MoAeNMpoBaHUsA UHKITIO3UBHOMO 06paso-
BaHusA. PaccmaTpmBatoTcs OCO6EHHOCTU CaMOCOXPaHUTENbHbBIX peakuui,
CaMOCOXpPaHUTESIbHOrO MOBEAEHUS W CaMOCOXPaHUTENbHOW CcTpaTeruu
0603Ha4YeHHOM coumanbHon rpynnbl. OTTankMBasch OT NPEeAnosoKeHUs,
4YTO camMOCOXpaHeHWe npegnosiaraeT peakuuio Ha yrpo3bl Pa3HOro YpoBHS,
npepnaraeTcsi TpexypoBHeBas mofesfib eHomeHa: 1) camocoxpaHeHue
(hV3MYECKOrO U MCUXMYECKOrO 3[0POBbSl KaK peakuusi Ha BHYTPEHHWE U1
BHELLHME Yrpo3bl; 2) CaMOCOXPaHeHUe JIMYHOCTU; 3) caMOCOXpaHeHne co-
umnansHom cpefbl. PaspaboTka MOAenM OCHOBLIBAETCS Ha MPUHUMMNE KOH-
TEKCTyanlbHOCTU: Y4UTbIBAETCA COCTOAHME HeonpenenieHHOCTU COBPEMEH-
Horo o6LecTBa, npegnonarawllee MHOMOYUCTIEHHbIE YrpO3bl 300POBbIO
M XM3HM YenoBeka. MogyepkmBaeTcs CBA3b OCO3HAHHOW HEOHXOOUMOCTMU
CaMOCOXpaHeHUsi C akTUBHbIM MoBeAeHneM. B pamMkax MHKMO3MBHOrO BY-
30BCKOro 06pa3oBaHmnst BO3MOXHO KOHCTPYMPOBaHWE YCMELLHbIX CTpaTerni
CcaMOCOXpaHeHUsi, HECMOTPSI Ha XXeCcTKne TpeboBaHMA K npodeccuoHarnb-
HOWM MOAroTOBKe, YTO O6ecrneyvnBaeTcsl Yepes KOMMIEKCHOE COMpPOBOXAE-
HUWe CTYAeHTOB C MHBAJIMOHOCTbLHO.

Knro4yeBble csioBa: KOHLENT CaMOCOXPaHEHNS; CAMOCOXpPaHeHMe 300PpOBbs U
JINYHOCTU; CTYAEHTbl C MHBANIMOHOCTLIO; UHKITIO3MBHOE 06pa3oBaHue; camo-
COoXpaHuTenbHOe noBeneHne; camMmocoxpaHuTenbHas cTpaTerus.
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Introduction

Modern society offers people with dis-
abilities inclusive education, or general
education on common terms in regular (non-
specialized) higher educational institutions
with the obligation to assist them during the
process of receiving professional training/
specialty. The author’'s work experience on
this issue allows to assert that it has recently
compensated for the physical disabilities of
students and allows them to hope for a fur-
ther successful life and professional scenar-
io. However, the problem of disability is an
obstacle for a person, with which they cope
with while enrolling in university, during the
course of their studies, and when graduat-
ing. Disability is associated not only with the
destruction of the body, but also the person-
ality. In this situation, enrolling in university
and studying in a general (inclusive) group
is, by and large, a self-preservation strategy.

Numerous risks to human life and health
that have arisen in modern society make
the problem of self-preservation extremely
relevant; it is a question of humanity, the
survival of humanity and its societal system.
In science, this question arose in the 70s of
the 20th century in the West and was con-
nected with the active formation of a position
in relation to someone’s own health, and
then a decade later this scientific direction
became popular among Russian research-
ers: A.l. Antonov, |V. Vereshchagina,
I.V. Zhuravleva, G.M. Igoshev, A.A. Kovale-
va, |.B. Nazarova, L.A. Popova, L.S. Shilova
and others. It is worth noting that the interest
of scientists is gradually shifting from gen-
eral methodological problems of self-pres-
ervation to life and health self-preservation
in various social groups. Among the last,
persons with disabilities are of particular in-
terest, for whom health self-preservation is a
matter of quality of life.

The health of these people has already
suffered, so the subjects are faced with the
task of continuous self-preservation of what
is left, including through regular rehabilita-
tion courses and the finding of opportunities
to integrate into society under this condition.

One of the options for it is an educational
lift, while for people with disabilities (to be
precise, with intact intelligence) it is impor-
tant to acquire a comfortable educational
environment for personal development.
Such a successful environment is the in-
clusive educational space of the university.
The purpose of this article is to present the
results of work aimed at creating the au-
thor's model for solving the problem of self-
preservation for students with disabilities in
inclusive education conditions.

Methods

As the method is the theoretical model-
ing and conceptualization of the health and
personality self-preservation of students
with disabilities in inclusive education condi-
tions. The introduction of the role of a person
with special educational needs in the model
of the process of educational inclusion
sets a new perspective on the methods for
studying this process. We consider the con-
structed model as an ideal representation of
the solution to the identified problem. This
meets the needs existing in the situation of
the development of social and educational
policies regarding persons with disabilities,
which we have observed over the past twen-
ty years. Our approach is aimed at identify-
ing the personal traits of self-preservation
among this category: the nature of their self-
preservation behavior and self-preservation
strategies. Conceptualization, from the spe-
cialist’s point of view, is the process of con-
structing some recognizable concept [10]. In
this case, the proposed model is necessary
for an expanded vision of the inclusive edu-
cation phenomenon.

Results

When we speak about self-preservation,
we mean the actions to preserve one’s own
life and the normal state of life-supporting
systems on the part of an individual living
being or an entire community of such be-
ings. For a person with his biosocial es-
sence, the problem of self-preservation is
described in two aspects: biological and
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social. In the first case, we are talking about
preserving human life and health, as well
as the whole world as a civilization, in the
second — about preserving the individual
and, by and large, society and all social
systems, ensuring their vital functions. At
the same time, for a person, self-preserva-
tion as an action can be at different levels:
from reflexive to meaningful and planned/
organized. The author’s experience in the
comparative analysis of animal and hu-
man behavior allows us to assert that self-
preservation is a human reaction (the hu-
man body, his personality, a social subject)
towards external threats to life and health.
Like all living beings, the human’s instinct
of self-preservation manifests itself through
pain and fear, which stimulate some mean-
ingful or unconscious actions. Unlike ani-
mals, which are capable not only of basic
physiological reactions, but also of com-
plex behavioral programs of adaptation to
climatic conditions, humans use the entire
arsenal of social systems and developed
technologies in self-preservation programs.
Human programs for self-preservation are
multivariate, since they differ for each per-
son and for each social group.

Self-preservation presumes a response
towards threats of different levels, which
differ among representatives of different
social and socio-demographic groups. In
this case, we are interested in how self-
preservation occurs at the designated lev-
els among students studying in an inclusive
educational environment

1. If the self-preservation of a disabled
person as a complex phenomenon consists
of actions directed against threats of differ-
ent levels, then we should first of all highlight
the internal level: negative processes occur-
ring in the body and psyche. In this case,
we are talking about the self-preservation
of health (somatic and mental). The World
Health Organization notes that disability is
“a common phenomenon that many people
experience throughout their lives. It is the re-
sult of the interaction between certain health
conditions (dementia, blindness, spinal cord
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injury, etc.) and a number of environmental
and individual factors” [4].

Interaction with the external environ-
ment for a disabled person is painful and
requires efforts on his/her part. The health
status of a person with a disability depends
on the potential of the body itself to re-
spond to illness or injury, as well as on the
conditions in which the person finds him-
self. Studying at a university or college is,
by and large, a test time for the atypical stu-
dent. The stress that arises during admis-
sion, when speaking in classes, defending
projects, and exam sessions, gives rise
to self-doubt, as well as fears about each
subsequent situation. The consequence of
the situation is the deterioration of health. A
student with a disability must prove every
time that he can be no worse than the rest
of the norms of typical students, often to the
detriment of his\her health. As a way out of
the situation, the self-preservation instinct
must be triggered, transformed into a con-
scious strategy for supporting one’s health.
It must be recognized that inclusive support
at universities is aimed at supporting the
self-preservation strategy. The complexity
of such support, including the pedagogical,
socio-psychological, and medical areas,
can provide the greatest possible positive
result. But medical rehabilitation is not a
part of the functions of the university; the
only correct solution may be close commu-
nication with medical institutions, centers
and rehabilitation specialists.

Since disability is often associated with
comorbidity, in the process of develop-
ing self-preservation strategies, students
themselves must be aware of the possibil-
ity of comorbidity. From the point of view
of doctors, “in real life, an ideal organism
from the point of view of nature every sec-
ond encounters a multitude of pathological
agents, under the influence of which its
individual components fail, leading to the
development of a disease” [2, p. 4]. Ac-
cordingly, by definition, the non-ideal body
of people with special needs reacts much
more sharply to any negative factors.
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Separately, we should highlight the
threats to the mental health of a student
with disabilities. Many people with special
needs often already have mental health or
emotional disorders. Entering university is
associated with fears, self-doubt and prob-
lems with the adaptation to an inclusive
group and an inclusive educational space.
Typically, a child/young person with a dis-
ability will be more isolated from social life
prior to enroliment. At the university, he/
she gets him/herself into an intense stu-
dent life with a large number of stimuli that
require active involvement and emotional
reactions. Further professional training is
associated with situations requiring sig-
nificant effort in terms of the preparation
for classes and the necessity to keep up
with students in good health. The inability
of a student with disabilities to complete
a task efficiently activates psychological
defense mechanisms. The situations are
complicated by the general discourse of
continuous risks in modern postmodern
society [7], anxiety, uncertainty and fears
are supported by the external atmosphere,
which significantly complicates the imple-
mentation of essentially optimistic self-
preservation strategies.

2. The second level of threats affecting
the self-preservation of a person with dis-
abilities is threats against the individual,
or more precisely, personal development.
Since personality is characterized by the
flow of mental processes, it is not pos-
sible to separate the previous level of self-
preservation from a self-preservation of
personality. Based on the self-concept, it
is much more difficult for a person with a
disability to maintain integrity and identity.
Thus, if a young person enrolls in an inclu-
sive university from a special educational
institution, he is forced to rebuild his identi-
ty. Staying in a special educational institu-
tion (school) in most cases is much more
comfortable for a person with a disability,
since such limited isolation is gentle on his
personality [13]. A situation arises when a
young person, on the one hand, strives to

preserve their personality (what is formed
at the moment), on the other hand, they
feel the need to develop and overcome
him/herself.

3. In turn, the personality is a socialized
individual, which presupposes interaction
with society, socialization and the presence
of social connections: “Society and the indi-
vidual interact according to the principle of
two systems, one of which is dominant in
relation to the other. This already presup-
poses a strategy for self-preservation of the
individual as a system” [8, p. 274]. Conse-
quently, preserving oneself as an organism
and as a person requires another level —
the preservation of a relevant social envi-
ronment in which there are stable relation-
ships that support a person with special
needs [15]. For a person with a disability,
threats from a social environment that is
not fully accessible mean a personal chal-
lenge that requires social activity and join-
ing forces to support the social institutions
of inclusion. Self-preservation is always a
response (reaction) to risks arising in mod-
ern society: man-made, environmental,
social. Barriers increasing the social disad-
vantage for people with disabilities, accord-
ing to the World Disability Report (2011),
lead to poor health and learning outcomes
[3]. It must be admitted that the awareness
of threats forces people with disabilities to
mobilize and look for opportunities to pre-
serve themselves as personalities in soci-
ety. Self-preservation here becomes not
only a reaction to risks, but also a social
need to ensure one’s safety.

Professional higher education is one of
the resources that ensures self-preserva-
tion. Higher education provides protection
and recognition to a person with a disabil-
ity. However, a fairly small percentage of
people with disabilities can and do decide
to enroll in university. The problem is that
a person with a disability finds themself
between the possibility of complete fail-
ure, leading to self-destruction, and the
growth of his/her capabilities, leading to
self-preservation. For a special student, the
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situation of studying at an inclusive univer-
sity is associated with the constant over-
coming of oneself. For obvious reasons,
inclusive education can only be effective
in the conditions of an accessible environ-
ment, ensuring a comfortable existence for
atypical students, and their inclusive sup-
port. But without a self-preservation strat-
egy developed by the student with special
educational needs, efforts on the part of the
university will not be successful. The con-
nection between self-preservation and suc-
cessful learning at an inclusive university is
obvious, and the three-level model of self-
preservation for people with disabilities fits
quite organically into the inclusive context
that the university poses.

Conclusion

The development of inclusive educa-
tion in higher education is built on the
basis of successful practices, first foreign,
and now our own, domestic, ones. It is
probably needed to admit that the transi-
tion from a rehabilitation model to an in-
clusive one was rapid. In this regard, at
the moment, the necessity of the general-
ization of the accumulated experience re-
quires conceptualization. For specialists,
having a well-formed concept will allow
them to build a holistic system with more
effective technologies that can be applied
in practice. In turn, it is the methodologi-
cal base that can and should serve not
only for qualitative changes in inclusive
education, but also for consolidating this
educational policy and social practice in
those territories and in those universities
that have not yet accepted and fully mas-
tered it. The understanding of the signifi-
cance of methods in a seemingly practi-
cal issue has already matured in Russian
science, for example, from V.M. Rozin
we find an analysis of the methodologi-
cal approaches to inclusive education
applied by researchers and specialists
[11]. In connection with the development
of inclusive education in university, works
devoted to the psychological character-
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istics of students with disabilities appear
in scientific literature; the position related
to the socio-psychological adaptation of
students is especially emphasized [12, p.
246], and the problem of activity of stu-
dents with special educational needs [1].
But, in the same row, there is the problem
of self-preservation, which is based on
active behavior and an active position. In
this regard, this concept should be taken
into account in the methodological basis
of inclusive education.

The practical orientation of the problem
a priori connects it with organizational and
managerial models, which makes it neces-
sary to address two levels. Issues about
the specific behavior and psychological
characteristics of students with disabilities
inevitably lead to the formulation of or-
ganizational problems and technological
solutions. This part talks a lot about the
concept of universal design as a method
for building an inclusive educational space
in universities, about interdepartmental
and interstructural interaction in solving
the problems of students with disabilities.
In other words, many ideas are emerging,
among which the most important for us
are those that meet the issues of preserv-
ing the health of students with disabilities.
Here it is important to take into account
a certain “dilemma” that every inclusive
university solves: on the one hand, when
implementing inclusive education, the
health capabilities of students with disabil-
ities should be taken into account, but on
the other hand, it is necessary to provide
high-quality professional knowledge and
prepare a specialist in a certain field. Re-
searchers have already noted that inclu-
sion gives rise to a number of paradoxes
[14], but this fact must also be taken into
account in the method. It was precisely the
methodological “inadequacy” that made it
possible to raise the question of develop-
ing the concept of the self-preservation
of the health and personality of a student
with disabilities. The formulation of this
problem is not completely new; it returns
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us to the issue of rehabilitation, posed
earlier by the WHO [5], but the problem
of self-preservation was not raised in the
discourse of educational inclusion. When
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