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I[TposeneHo cpaBHenvie 3hHEKTUBHOCTH TIPSIMOTO U TEHEPATM30BAHHOTO MOAKPEIIIIEHNS TPU OOYUEHUH B PAMKaX TPH-
KJIQ/JIHOTO aHAJIM3a [T0Be/IeHUS HABBIKY Pa3/inyeHus apuMeTHyecKrx olepalnil B MaTeMaTyeckux 3ajjadax. cecie-
Jl0BaHUe [IPOBOJIMJIOCDH B /IBA ATalla Ha IPOTSKEHUH JIBYX HeJle/Ib € yYacTHeM JIeBOYKH 9 JieT, uMeloleil paccTpoiicTBo
AyTUCTHYECKOTO criekTpa. Ha mepBoM sTare mpoBoAMIOCh 00yUeHne HaBBIKAM OTIPEIETEHNST apu(MeTIHIeCKOTo efi-
CTBUS B 33/1a4aX HA YMHOKEHVE U CJIOKEHHUE C MCTOTH30BAHNEM TTPSIMOTO TTOIKPETLIEHNST M 0Oy JIeHTe HaBBIKAM OTIpe-
JesieHnsT aprMeTHIecKoTo AeHCTBIS B 33/1aUax Ha JieJieHIe U BBIUUTAHIE C NCIOJIb30BAHNEM TeHEePATN30BaHHOTO
noakperienusa. Ha BTOpoM aTare TPoIosuKaIoch 06ydeHre OnpenereHnio apnhMeTHIecKIX Oeparniii, Ho mpsMoe
U TeHepaJIN30BaHHOE MOJKPEIJIeHNe UCTIOIb30BAJIOCh B TePeMEHHOM pesknMe. [lomyueHnble pesyabTaTsl HOKA3aIn
OZIMHAKOBYT0 3(h(hEKTUBHOCTD KaK TeHEPATM30BAHHOTO, TAK U MIPSIMOTO MOJAKPEIICHUs TpU 00ydyeHnn pebeHKa aud-
(bepeHITMPOBAHNIO TaKWX ONEPAITUii KaK CIOKEHIEe, yMHOKEHIE, BBIUUTAHUE U JIeJICHIE B OZIHOCOCTABHBIX 3a/[auax.

Kniouegvie cnosa: paCCTpOfICTBO AYTUCTUYECKOTI'O CIIEKTPa, HpHKJIaZIHOfI aHaJIn3 ITOBEICHNA, ITPAMOE ITO/IKPEIJIEHNE,
T€HEPAJIM30BaHHOE ITOJAKPEIJIEHNE, MaTEMaTHUY€ECKasd 3a/la4a, YMHOKEHUE, /1eJIEHNE, CJIOKEHNE, BbIYUTaHUE.
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in the Development of a Skill of Solving of Simple Arithmetic
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Within the framework of the applied behavior analysis, a comparison of the effectiveness of the direct and the gener-
alized reinforcement was made during the teaching the skill of distinguishing arithmetic operations in mathematical
problems. The study was conducted in two phases over two weeks with a 9-year-old girl with autism spectrum disorder
(ASD). The first phase included training of multiplication and addition tasks, using tangible reinforcement, compared
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to the training of the arithmetic performance in division and subtraction tasks, using generalized reinforcement. The sec-
ond phase included the training of discrimination between different arithmetic operations, but tangible and generalized
reinforcements were used in variable mode. The results showed no differences in the effectiveness of both generalized
and tangible reinforcements in the teaching process. The participant successfully learned to discriminate between differ-
ent arithmetic operations as addition, multiplication, subtraction and division in single-component tasks.

Keywords: autism spectrum disorders, applied behavior analysis, direct reinforcement, generalized reinforcement,
mathematical problem, multiplication, division, addition, subtraction.
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BBenenue

[l yeremHoi ajganrtanuy B IIKOJE HeoOXOAMMO,
4To6bl peGEHOK MOT PEryJupoBaTh CBOE TMOBEJICHUE,
UMeJI IOCTATOYHBIN WHTEJITIEKTYalbHbIN YPOBEHD 1 TEMIT
nesTesbHOCTH. TTOMUMO 3TOTO, y JleTell OJIKHBI GBITh
cOPMHUPOBAHBI HAYAJIBHBIE AaKa[eMIYECKIe HABBIKI
YTEHUS U MaTeMaTHYeCKUX orepariii. OJHaKo y MHOTHX
neteit ¢ PAC, ofywaiomuxcsi B WHKIIO3UN, MOTYT Ha-
GJrroIaThest 1eUIUTHE B JAHHBIX cdepax, u TpedyroTest
CIIeIMaIbHbIE METOIUKH, TIPUMEHEHUE KOTOPBIX Oy/eT
c110c0OCTBOBATH OBJIAJIEHUIO HEOOXOIMMbIMU HABBIKAMU
u ymeHustMu [ 3; 5.

OpHUM U3 caMbIX TIPOOIEMHBIX HAIIPaBJIeHUH B yueh-
HOIi ZIeITeIPHOCTU HA PAHHUX JTATAX SIBJSIETCS POPMU-
pOBaHUe HABBIKOB, CBSI3AHHBIX C PeIlleHIeM MaTeMaTH-
yeckux 3az1a4 [16]. [Ipuyem, Hu3kuit ypoBeHb yCBOEHUS
MaTeMaTUYeCKUX 3HAHWII He SBJISIETCS CJEICTBUEM Iie-
arorunveckoil 3amyleHHOCTH, WHTEJIEKTyaJIbHON He-
JIOCTATOYHOCTH WJIM CJIOKHOCTH y4eOHOU TPOrpaMmbl,
a MOJKeT OBbITh CBSI3aH ¢ WHAMBUIYaJbHBIMU OCOOEHHO-
cTsIMU (POPMUPOBAHUS BBICITUX MCUXUIECKUX (DYHKITUI
y nereii [1]. B ¢Bsi3u ¢ 1M HEOOGXOIMMO pa3pabaThiBaTh
METO/IbI OOYUYEHUSsT, KOTOPbIe MOTJIM OBl OBBICUTD yCIIe-
BAEMOCTb BCEX YUAITIXCH.

B pabotax 3apy6eKHBIX YUEHBIX MOKHO YBUETH MHO-
JKECTBO UCCJIEIOBAHUI, HAITPABJIEHHbBIX HA U3YyUYeHUE [PO-
GJIEMBI PElIeHNs MATeMaTHYECKHX 32/[a4 Y IETeH CO CJIOJK-
HocTamu B oOyuernn[ 13], mpeaiaraiorcs, Harpumep:

— KOTHUTUBHAS CTPATETHUS C BbIIETEHNEM KITF0UEBBIX
CJIOB ¥ WJIJTIOCTPUPOBAHNEM yCJIOBUS 3a/1aun [8];

— pellente 3aj1ad ¢ MOCTETTEHHBIM TEPEXOIOM 00y Ue-
HUS OT cJIoBa K (dpase, oT (passl K MPeTOKEHIIO 1 OT
TIPeNJIOKEHUS K 11e10# 3amade [17];

— obyuere HA OCHOBE CXEMATHYECKOTO MPE/ICTABIIE-
Hug matepuasa [12];

— UCTOJIb30BaHUE TPEHUPOBOYHBIX TIpotieyp [18];

— HCIIOJIb30BAHKE CITUCKOB C YKA3aHIeM IIaros, He-
0OXOIUMBIX JIJISI PEIIEHMUS 33/[a4 HA BEIYUTAHKE U CIIOKE-
Hue [9];
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— obyueHue TPeNecTBYIONNM HaBbIKAM MIPU peliie-
HUM MaTemaTudeckux 3aza4 [19]; B ranHom ucciienona-
HUM JleTeil 06yJyaiu TakKuM HaBbIKAM Kak OINpejieJieHue
HAYaJTbHOTO YCJIOBUS, M3MEHEHUE YCJIOBUS, OMpesese-
HHUe MaTeMaTHIecKoil orepaIiii 1 yKa3aHue OTBETa;

— oby4eHHe PeAIIECTBYONMM HaBbIKaM TIPU periie-
HUW JIETHMU 33]1a4 110 YMHOKeHUe U fieienue [16]; B man-
HOM HCCJIeIOBAaHUH JIeTell 00ydasn TaKUM HaBbIKaM Kak
orpejiesieHre GOJIBIIEr0 U MEHBINETO YUCIa B YCJIOBUU
3aj1auu, BBIOOP HY/KHOTO apu(hMeTHIECKOTO AeHCTBUS U
3aIKCh OTBETA B HYKHOM MECTe.

CambiM Ba)KHBIM (PAKTOPOM B MPUKJIATHOM aHAJIU-
3e TOBeeHUs, TOJYYUBIINM IIHPOKOE TPAKTUUYECKOE
NpUMEHeHUe, SIBJISIEeTCs] TOJOXKUTEIbHOE MOIKPerLe-
Hue. [lonkpernyienre — aTo mporecc, MPOUCXOAIIUN BO
BpPEMEHW 1 TIPUBOJAIINI K yuanieHuio moBenerns. [lo-
JIOKUTENBHOE TOAKPETIEHnE MOXKET OBITh PasHBIX BHU-
JI0B — TiepBUYHOE (e/1a, COH, BO/Ia), YCJI0BHOe (TTOXBAJIA,
BHUMAaHWE, UTPYIIKK), TpsMoe (MpefocTaBiasemMoe He-
MMOCPE/ICTBEHHO TIOCTe PEAKIMH) W TeHepaJn30BaHHOe
(3HaKU OTANYMS, JKeTOHBI, fIeHbrn). [To duszmuecknm xa-
PaKTEPUCTUKAM BUJIBI TIOAKPETJICHUS MOKHO Pa3/eIUTh
Ha TUIIeBble U YYBCTBEHHbIE, IPeIMETHbIE, AKTUBHOCT-
Hble u coruasibuble [2]. K cormanbHbIM MOIKPEIIeH UM,
B IIEPBYIO 0Yepelb, OTHOCUTCS ITOXBAJA, KOTOPAs MOKET
6bITh OueHb ahpeKkTUBHA TIPK OOYYEHUN HABBIKAM TH-
[IMYHO Pa3BUBAOIIUXCS JICTEH, HO 4acTo Ge3pesy rbraTHa
1t fiereii ¢ ocobernocTamu passutus [20].

Tl xaskmoro pebeHka MmoAKperienne J0KHO Mojl-
O6UpaThCst ¢ YYETOM WHIAMBHUAYAJIbHBIX CIIOCOOHOCTEH U
WCIIOJIB30BATHCS B TaKOM (hopmare, KOTOPBIN TTPUBOIANT
K MaKCUMAaTbHO ObicTpoMy Haydenwio [7]. EcTb manmbie
0 TOM, YTO TPSIMOE TIOJKPEILIEHIE SBJISIETCST HanboJiee
(D PEKTUBHBIM, OCOOEHHO IS JIIOAEH ¢ OrpaHnYeHHbIM
noBezieHYecKnM perniepryapom [ 14]. Taxke nmpoBoauanch
UCC/IeIoBaHM, [0KA3aBINe, 4YTO [a’Ke OTCPOYEHHOEe
MepBUYHOE MOJKPerieHue AeicTByer Gonee apherTus-
HO, YeM reHepaJI30BAHHOE MOIKPEIIeHue, JJIs Jo/eit
C TsDKeJBIMU HapylieHusiMu pasputus [15]. C apyroit
CTOPOHBI, Ha JIIOJIEH ¢ HauMeHee BEIPAKEHHBIMI 0COOEH-
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HOCTSIMU Pa3BUTHsI IPU 00YUYEHIH HaBbIKaM IIOOIIPEHIE
B (OopMe JKETOHOB MOKET OKas3bIBaTh OOJIbIIeE HOAKpE-
nistioniee BoszeiicTeue [6; 10]. Oxnako ncciegoBanmii,
cpaBHUBAIOMNX 3(M(HEKTUBHOCTh TOTO WM WHOTO BHUIA
MOJIKperieHus pu (hOPMUPOBAHUN aKa[eMUIECKUX Ha-
BBIKOB, TTOKA HEJ[OCTATOYHO.

B Texymem ucciemoBaHUU OIEHUBANIOCH BIUSHUE
MOJIOXKUTEJILHOTO MOJAKPEIJIEHUsT — TPSIMOTO U TeHepa-
JIM30BAaHHOTO — B TIpoliecce 00yueHust peheHKa ¢ BBICO-
KO(YHKITMOHATHHBIM ayTH3MOM Ha HAaBBIK OTIpE/IeIEHIST
B MaTeMaTHYeCKUX 3a/[auax apupMeTHIeCKOH oTepanm
MyTeM BBIYJIEHEHUsT KJII0YeBOW (hpasbl U HA YMEHHE pe-
11aTh 3aa4M.

Meron

YuacTHUK ¥ cpeJia,

B KOTOPOii IPOBOIHIIOCH BMEIIATEIbCTBO

B uccremoBanuu mpuwHSJIA ydYacTue IEBATUIETHSS
nesouka A. ¢ anaraozom PAC. O6mumii ypoBeHb HaBbIKOB
pebeHKa Ha TeproJ POBEAEHUS TIPOIELYPbl 00yYeHUs
cocrasisn 154 6amta o mporpamme ouenku VB-MAPP
[4]. HeBouka yunrcss BO BTOPOM Kijacce o0OiieobpasoBa-
TEeJIbHOI TITKOJIbI, HO €CTh TPYAHOCTH B YCBOEHUU aKa-
JIEMUYECKUX HABBIKOB, 0COGEHHO MaTeMaTudeckux. [le-
BOYKA MOJKET CUUTATD, OMPEIETSATH OOIbINEe 1 MEHbITee
YUCJI0, PEIIATh MPUMEPHI U 33/I1a49H € TPOCTBIMU apudme-
THYECKUMHU OIEPaIusMU, HO HaOJIOJA0TCS 3aTpyAHe-
Hus B audGepeHIIMpoBaHrd 33/1a4 HA CJIOKEHNE U BbI-
YUTAHWE U 33/1a49 HA YMHOXKEHWE U JIeIeHue.

BwmerraTetbcTBO MPOBOAMIOCH MHAMBUIYATBHO B J10-
MAITHUX YCJIOBUSIX POAUTENSIMU peOeHKa: 5 THell B He-
nesio 2 pasa B /leHb, B yTPEHHUE U BeYepHUE Yachl MO
20 MuHyT.

3aBucuMas nepeMeHHast

IlesieBoe moBegeHue: TIOC/Ie IPOYTEHK 3a1aun pede-
HOK TIOJTYEPKUBAET KJIOYEBYIO (hpady W B 3aBUCUMOCTHU
OT Hee BbIOMpaeT apudmeTrHuecKyto oneparuio. Hampu-
Mep: B 3amaue «Y Asenst 66110 5 KoHbert, a y CBeTs B
3 pasa Goubiie. Ckosbko KoHDeT 66110 y CBETHI?» HY K-
HO MOMYEPKHYTH (pasy «B 3 pasa OoJblies, 3aMnucath U

pelmTh MpuMep Ha yMHOXKeHHue <5 x 3 = 15». A B 3a1a-
ye «Y Ausenbl 0b110 5 KoHper, a y Cserbl Ha 3 Goiblie.
Ckouibko kKoHdeT 0b110 y CBETHI?» HY/KHO ITOJUEPKHYTh
(dpasy «Ha 3 GoJibllie», 3alKcaTh ¥ PEIINTh TPUMEP Ha
cioskenne «5 + 3 = 8». AHaJIOTMYHO B 3a[a4aX HA BHIYM-
TaHUe U JieJieHre apudMeTHIecKast oTiepallisi BBIOupaeT-
€SI B 3aBUCUMOCTH OT (hpa3 «Ha (YMCII0) MEHBITIEe»> NN «B
(umncso) pa3 MEeHbIIEe».

WN3amepenue oBeicHUS TTPOBOIUIIOCE TIYTEM MO/ICUEe-
Ta KOJIMYECTBA PEAKI[Hil, B KOTOPBIX peOEHOK BEPHO yKa-
3bIBAJI KJIIOYEBYIO (Dpasy 1 BHIOGUPAJ COOTBETCTBYIOILYIO
dpase apudmernyeckyio onepanuio. IlpaBuibHOCTH
peleHnsI 33/1a4M He YYUTHIBAIACH, TAK KaK JE€BOYKA IT0-
cJie BBIGOpa apuMeTHIecKol omepariy peraia 3a1ady
npasusibHo B 100% ciarydaes.

Ecnu peberox BBITIOMHSAT 0ba JEHCTBUS CaMOCTOSI-
TeJHHO (M MOIYEPKUBAT KII0UEBYIO (hpasy, U BEPHO BbI-
Gupan apruGMeTHIecKyio OTepPanio), TO PEAKINI yIu-
TBIBAJTACH KaK MPaBUIbHAS.

Eciit peGeHOK He BBIIOJHSI OJHO U3 JeiicTBuil (He
MO/TYEPKUBAJ KITIOYEBYIO (hpasy, WM MojgdepKUBaI He-
BepHyIo (pasy, WK BeIOMpaI HEBEPHYIO apudMeTye-
CKYyIO OIIepaIfio), PeaKIusi yYUThIBAIACh KaK Herpa-
BUJIbHAS.

BmemarenscTBO

st 0byuenust ucrosbzoBaica crnucok 13 100 mpo-
CTBHIX apu(METUIECKIX 33j[a4 Ha YMHOKEHUE, JeJIeHUE,
crnoxenre u Bbruutanue mo tumy AxB=C, A+B=C,
A+B=C, A-B=C.

Ilepen xasxmoit ceccreit TPOBOAMIACH OTICHKA TIPE/I-
MOYTEHUI METO/IOM MHOKECTBEHHBIX CTUMYJIOB [11].

BwMmerniarenbcTBO BKIIIOUAJIO TPU TIPOIEYPHI U 2 ATata.

Ilepsuviii sman.

IIponenypa 1. @opmupoBaHe HABBIKA

onpeneieHus: apupMeTHIECKOro e CTBUS

B 3a/laYaX Ha YMHOK€HHE U CIOKEHHE

C HCIOJIb30BaHHUEM MPSIMOTO MOAKPeNIeHHS

Jliist 0OyUeHs UCTIOIB30BaIMCh 2 Bijia OJIAHKOB C 3a-
nanusiMu. Biank A Brirtodas Tabiuity ¢ hpasamu:

Ne 1 — Ha (uucso ot 1 10 10) Gobiire.

Ne 2 — B (uucyo or 1 1o 10) pasa Goublie.

Tabauna 1

Oo6pasen 6;1anka A 1151 00y4YeHust

Ha 4 Gouiblie

B 1 pas 6osbine

B 8 pas Goiblie

Ha 3 6oblIe

Ha 3 6osbnre

B 5 pas Gonbine

Ha 2 Gouibliie

B 4 pasa 6oJblie

B 10 pa3 6osbIne

Ha 2 GoJiblie

Ha 6 6osbre

Ha 7 6oblIe

B 1 pas Gosibliiie

B 9 pas Gosbiie

Ha 7 Gouibliie

Ha 8 Gouible

B 9 pas Gourbliie

B 6 pas GoJiblie

B 5 pas Gobie

Ha 10 GoJbire
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B aueiiky Bosie ¢pasbl peOeHOK HT0JIKeH ObLI BIIU-
caTb BepHylo apudmeTnyeckylo onepainuio. B ciydae
IIPaBUJIbHON pPeaklUK IPEJOCTaBIsAIOCh IIPAMOE I10/1-
kperienre B mporiopriuu 1:1. B ciyyae HempaBuiabHOM
PeakIui TPOU3BOANIACH KOPPEKIIUST OMINOKK C MPeIo-
cTaBjieHHEeM BepOaJbHOI MMOACKa3KK € aKIEHTOM Ha
npeyiore «Hay Wian «B». [loKkpenienne He TIpeocTaB-
JISITIOCh.

baank B comepskast ciiucok uz 10 3a1a4 co crieruasib-
HBIM CBOOOZHBIM IIPOCTPAHCTBOM IIOZ KaKIOH 3amadeit
IS 3AIIUCH PElleHUS.

Pebenok jomken 6bL1 HAUTH U TIOUEPKHYTh B 3a/[a4e
dpasy Ne 1 nm Ne 2, BeiOpaTh TpaBUIbHOE aprubMeTH-
yeckoe JIeiicTBUE U PEelINUTDb 3a/la4y. 3a Kakyl0 BepHO
BBITIOTHEHHYTO TETTOYKY JeHCTBUN peheHOK ToJrydalt
mpsiMoe TonkpenieHre B nporopruu 1:1. Ecim dpasa
ni apudmeTyeckoe aeiicTre ObLIN BEIOPAHbI HEllpa-
BUJIBHO, IPEAOCTABJSIACH BepOasbHast U BU3yasbHAs
mojickasku. BepbasibHas MOJICKa3Ka BBIPAKAIACh B CIIO-
BECHOI MHCTPYKIIUU C TIPEJIOKEHHEM OOpaTUTh BHUMA-
HUe Ha KJII0YeBYIO (hpasy, a BU3yasbHas MOJCKa3Ka IPe]I-
cTaBJIsLIa 060l KapTOUKy ¢ 00pas3LoM KII0ueBoi (hpasbl
U COOTBETCTBYIOIIEN eil apudMeTnyecKoil oreparuen.
[Tonkpernenue He IPEOCTABISAIOCD.

IIponenypa 2. @opmMupoBaHNe HABBIKA

omnpezeeHust apuPMeTHIeCKOro AeiicTBHS

B 33/Ia4ax Ha JieJIeHHe U BbIYUTAHHE

C MICTI0JIb30BaHUEM I'eHEPATM30BaHHOTO MOIKPEILICHUS

31ech TPOBOAIIOCH 0OyueHue anddepeHmari
IEHCTBUU BBIYUTAHUSA U JejeHud. Takke MCIOJIb30Ba-
Jick iBa Buja O1ankoB. baauk C ObL1 aHamornueH OJiaH-
Ky A 1 BKJIOUas (ppasor:

Ne 3 — ma (uucao ot 1 1o 10) menbime.

Ne 4 — B (uuciio ot 1 10 10) pa3 menbiie.

[TpaBuyIbHO BBITIOIHEHHAS I[ENTOYKA MOAKPEILISAIACH
reHepaIN30BAHHBIM MOJKPEIIeHneM (JKeTOHbI) B IIOCTO-
strHOoM nporopuuu 1:1. Heo6xoauMo oTtMeTuTh, 4TO Ke-
TOHHAS CHCTEMa MOAKPEIIEHNH OblsIa BBEIEHA U YCTIETI-
HO WCIOJIb30BalaCh B TeueHue 2-X JieT st o0ydeHust
JIEBOYKUA B PaMKaX MPUKJAIHOTO aHAJIN3a TOBEIEHMUS.
Korma peberok cobupai 10 :KeTOHOB, OH MOJIyYast pej-
MOYNTAEMOE TTOOIIPEHHE.

Baank D 6bur anasoruden O6iaHky B u cogpepskain
3a/lauil HA BbIYMTaHWE U jejieHue. Eciu pebeHOK Tpa-
BUJIBHO OIIPEIEJISIT OMOPHYIO (hpasy U BRIOUPAJ BEPHYTO
apu(MeTUYeCKyIo ONEePAIUIO, OH MOJIy4all JKeTOH B IIPO-
nopuuu 1:1. Tlocse c6opa 10 sKeTOHOB penOCTABIISLIC
JOCTYTI K TIOOIIPEHMUIO.

Koppexkiusa ommbKr 0CyIecTBIsIach Tak ke, Kak B
[Ipotemype 1.

[Tpomiemypa 1 u Iponeaypa 2 mpumMeHsnch Ha Tiep-
BOM 3Tarie WCCIEJOBAaHUS B MEPEMEHHOM pexume. M3
JIBYX CECCHii B JIeHb 00sI3aTeIbHO B OJJHOW ITPUMEHSIACh
ITporiemypa 1, a B apyroii [Tporiemaypa 2, Ho He OBLTO 3aKpe-
MJICHHOTO BPEMEHW CYTOK JIJIT KKIOH M3 TPOIELYP, TO
ectb [Iporemypa 1 Moria mpoBOAUTHCS CETOHS B yTPEH-
HIOIO Cecculo, a 3aBTpa — B BeuepHIoo. [Ipu goctikennn
KPUTEpHs MIPaBUIbHBIX 0TBeTOB B 80%, 00ydeHue mepe-
1IJT0 HA BTOPOI 9Tall ¥ PooJrKuioch 1o [Tpornemype 3.

IIponenypa 3. @opmMupoBaHe HABBIKA

omnpezeeHust apuPMeTHIeCKOro AeiicTBHS

B 3a/layax Ha JiejieHue, BbIYUTaHue, YMHOKEeHHe

U CJIO’KEHHE C UCMO0JIb30BaHUEM MPSMOTO

U TeHePaJN30BaHHOTO MO/IKPeTNJIeHUsT

B maHHOII TIporieype MpOBOAMIOCH 00yueHne and-
(bepentmalium gelicTBUIT BBIMUTAHUS U JIEJIEHUST, a TAKKe
ciokeHus U ymHosxkenust. Mcnosbsosascst 6ank E, B ko-
TOPOM OBLIN 3alUCAHBI 3a/[a4i HA BCE YeThIpe apudme-
TUYECKUE OTepaly B CAy4ailHoM mopsike. Koppekius
OIMOKY OCYIIECTBIISIACH TaK ke Kak B [Ipouenype 1.

Bmopoii aman.

Ha Bropom aTartie ucciieoBanus IIpsMOoe U FeHepasin-
30BaHHOE IO/IKPEIJICHUS HCIOJIb30BAJIUCh B IIepeMeH-
HOM PEKHMMeE: MEHSIJIOCHh BPEMsI CYTOK JIJIsl TIPUMEHEHUST
OJTHOTO WJTW JIPYTOTO BHJA TOAKPEieHust. Ecin yTpoM
MPUMEHSJIOCH TIPSIMOE TIOJIKPETIIEHNE, TO BEYepOM — Te-
HEpPaTN30BaHHOE, U HA0OOPOT.

Jlust uccnenoBanust 9h@GEKTUBHOCTH TTOIKPEIJIEHN I
KCIIOJIb30BAJICA IBYX(Da3HbIH /b TePHUPYIONTUH U3l H.

Pe3yabTatsi

PesysibTaThl MPOBEJIEHHOTO UCCIIE0BAHNS TIOKA3AHBI
B 2paghuxe (cm. puc.). 37ech MOKHO YBHU/IETD, YTO TIPUMe-
HeHUe Kak MPsIMOTO, TaK U TeHEPATM30BAHHOTO TIOKPe-
MJICHWS B CIy4ae IPUMEHEHUs BMeIaTebCTBa K IeBOY-
Ke A. OKazajoch OJANHAKOBO 3P GHEKTUBHO B 00yUeHUU
HaBBIKY OTpeIeJieHUST BEPHOI apnudMeTnyeckoii omepa-
WY [IPU PENIeHUH MPOCThIX 3a/a4. Ecsiu nipu (poHOBBIX
YCIOBUSX KOJUYECTBO BEPHO BBIMTOJHEHHBIX IIETTOUEK
peakimii He mpeBbIiano 30%, TO B KOHIlE BMeEIIaTeTh-
CTBa X KOJUYECTBO BHIPOCJIO U coctaBmio 90—100% —
MPU KCIIOJBb30BAHUM KaK TIPSIMOTO, TaK W TeHePan30-
BaHHOTO TIOJIKPETLIEHUSI.

Tabnura 2
Oo6pa3sen 61anka B 151 00yuenust
Y Maiu 6b1710 3 KoH(eTh, a y Bacu Ha 3 konderst 6oabiie. Ckosbko koHber y Bacu?
Bosuie MmarasuHa cTosiio 2 KpacHbIX aBTOMOOIIS, & 3eJIEHbIX aBTOMOOIIIEN B 2 pasa GoJIblIie.
CKOJIbKO 3eJIeHBIX aBTOMOGUIIEH CTOAIIO BO3JIE MaraguHa?
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Puc. KonnuecTBO PaBUIIbHO BBIIOJHEHHBIX A. [IEMOYEK AeliCTBUIT «IoquepKuBanue (ppasbl — BBIGOP apuMeTudecKoi
oleparu» Mpu PEeHUH IIPOCTHIX 3a/lad Ha YMHOKEHUE, IeJIeHUe, CJIOKEHUE 1 BIYMTAHUE B YCJIOBUSIX 00yUYeHst

O06cyskaeHne U BbIBOIbI

PesynbraThl uccieqoBanus MOKa3aau OJUHAKOBYIO
2D dEKTUBHOCTD MPSIMOTO U TEHEPATHU30BAHHOTO TIOJI-
KperuieHust mpu obyueHun pebGerKa HaBbIKy OIpejesie-
HUs apuPMeTHYeCcKoii onepanuy B 3a1auax. BoaMoskHO,
9TO CBSA3aHO ¢ YPOBHEM (DYHKIIMOHUPOBAHUSA pebEHKa,
KOTOPBIN SIBJISIETCS OTHOCHTEJNBHO BBICOKMM. Tak Kak
pazanuunii B 3(p(HeKTUBHOCTH TIOJIKPEIJIEHNI HE BBISIB-
JIEHO, MOSKHO TIPE/IOJIOKUTD, UTO TPU (POPMUPOBAHUT
JIPYTUX HaBBIKOB Yy ZEBOYKU A. BO3MOKHO C OJIUHAKO-
BBIM YCIIEXOM HCIIOJIB30BaTh 0062 BU/IA MOAKPETIEHNUS,
npudeM Ui (OpMUPOBAHUS HAaBBIKOB € KOPOTKOM
BPEMEHHON TIPONOJIKUTENbHOCTHIO, HAIIPUMED, TaKUX,
KaK 3ayuydBaHUE CJIOB MHOCTPAHHOTO sI3bIKA, ypo0Hee

HCIIOJTb30BaTh TeHepaJn30BaHHOe TOJAKpeIJieHne, a
N1 POPMUPOBAHUST HABBIKOB C BBICOKOH BpPEMEHHOI
MPOJIOJIKUTENBHOCTHIO, TAKUX KaK HANMCAHUE U3JIOKe-
HUsI, — MIPSIMOE TIOJIKPETTIEHHE.

B Oyayuux uccieJoBaHusIX IPUOPUTETHBIM HallPaB-
JICHHEM MOKHO BbIOpaTh MPOBEPKY 2(hD(MEKTUBHOCTH
[PSIMOTO U TeHEPATIM30BaHHOTO MOIKPeIieHus 715t hop-
MUPOBAHKS HABLIKOB PeIleHns OoJiee CA0KHBIX MaTeMa-
TUYECKNX 3a/[a¥ ¥ HaBBIKOB, HE CBI3aHHBIX C MaTEeMaTH-
KOIi, HAIIPUMeED, HABBIKA TOHUMAHUS TIPOYUTAHHOTO, YTO
TaKsKe BbI3bIBaeT OoJIblIne CIokHoCcTH y fereii ¢ PAC,

Bmecre ¢ TeM, BO3MOKHO TIPOLOJ/IKUTL paboTy ¢ Iie-
JIbIO nccyieoBanus 9 MEKTUBHOCTH PA3HBIX BU/IOB TI0/I-
KpeIuieHnsl B paMKax IPYINIIOBON paboThl, HAIPUMeEp, B
KJ1acce.
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