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Boundaries-crossing from university to workplaces is one of the most meaningful crisis for the profes-
sional development of the young people. Students need to develop cultural tools to solve their inner con-
flicts typical of this phase. In this study, the Dialogical Self Theory is used, inspired by Bakhtin, to define
cross-boundaries in terms of identity positions development. The Trialogical Learning Approach is applied
to design collaborative activities implemented during the course, aimed at building professional objects,
designed together with some companies. During the course, students are required to build and maintain
e-portfolios, which we consider as the place where cross-boundaries of I-positions can be observed. One
case is selected as representative of the trajectories toward the so-called trialogical position that has a pro-
fessional nature and takes into account the objects built. The results show an expansion of the student
identity position repertoire, including future, professional and collective positions. Furthermore, the object
designed with the company is perceived as a boundary-object that supports the shift from present to future
positions and from university to professional communities.

Keywords: dialogical identity, Trialogical learning, boundary-crossing, boundary objects, I-positions.
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ITepexojt rpaHUIIbl MEK/Y YHUBEPCUTETOM U OYAYIIUM MECTOM PabOThI MPEACTABIsET COOOI OMUH U3
BaKHEHNIIMX KPUSUCOB B IPO(PECCUOHATIBHOM Pa3BUTUN MOJOABIX Jiojel. CTyaenTaM HeoOX0AUMO COBEp-
IIIEHCTBOBAThH CBOU KYJIbTYPHBIE CPEICTBA JIJIsT PEIlleHUsT BHYTPEHHUX KOHPIUKTOB, XapaKTePHBIX JIJII 9TOTO
arama. B marreit pabote NCIOMB3yeTCs TEOPUsT AMATOTHYECKOTO S, BIOXHOBACHHAS waessMu baxTuna, 17
onpe/ieJIeHKst IPAHUIL ¢ TOYKU 3peHHst pasBuTHs SI-nosuiuii. Tpuanornyeckuii moaxos K 00y4eHuo npume-
HSIETCSI TIPU IJIAHUPOBAHUYM COBMECTHOI JIeITEIbHOCTH B PAMKaxX y4eOHOro Kypca, HallpaBJIeHHOI Ha CO3-
naHue poheCcCuOHAIBHBIX 00BEKTOB, KOTOPbIE Pa3padaThIBAIOTCS COBMECTHO C HEKOTOPBIMU KOMITAHUSIMU.
B pamkax y4e6HOro Kypca CTYAEHTDI CO3IaI0T U BEAYT CBOU JIEKTPOHHDIE TIOPT(OJIIO, B KOTOPBIX MOKHO
HabI01aTh TPAHUIBI MEXKIY PasJIUIHBIMU S-TT03uIMsiMU. Bblur BRIOpaH OAUH pernpe3eHTaTUBHbII crydait
B KayecTBe UJLTIOCTPAIINY HATIPABIEHUS IBUKEHUS B CTOPOHY TaK Ha3bIBA€MOH TPUATOTMTYECKOM TTO3UINH,
uMeroIeii mpoMecCHoHAIbHY0 IPUPOLY U yYUThIBaIONIEN pagpaboTaHtbie 00beKTbl. [ToyueHHbIe PesyJib-
TaThl YKa3bIBAIOT HA PACIIMPEHKE PelepTyapa MO3UIMil UACHTUYHOCTH CTYAEHTa, BKIKYast ero Oyaylue
npodecCOHAIbHbIE U KOJUIEKTUBHBIE no3uliu. Kpome Toro, 00beKT, paspaboTaHHbIil B COTPYIHUYECTBE C
KOMIIAaHKMEH, pPaccMaTpPUBAETCsl Kak TPaHMYHbIN 00BEKT, KOTOPBIN 06ecriednBaeT mepexo MesKILy TeKyIei
u OyyTeil MO3UIUAME JIMYHOCTH, a TaK/Ke MEPEX0/l U3 YHUBEPCUTETA B TPOhECCHOHATBHOE COOOIIECTRO.

Kntouesvte cnosa: Jrajiorndyeckad UJEHTUYHOCTDb, TPUAJTOTNYECKOE O6y‘{6HI/I€, repeceyeHre rpaHuil,

rpaHugHbIe 0OBEKTDI, SI-MO3UINN.

Introduction

The crises in the job market recorded in the last
decade has psychological implications in particular
for young people attempting to enter the professional
world with higher education [28]. It is expected uni-
versities accompany students in the transaction from
education to professionalization. Unfortunately, the
current economic crisis is challenging this function.
Public and private employers often do not consider
sufficient and satisfactory students’ professional back-
ground. Consequently, students attending universities
do not perceive themselves as ready to enter the job
market. The feeling of transition is, therefore, accompa-
nied by a sense of inadequacy that make the university
experience a crisis [30]. According to Vygotsky [30],
a crisis is a special period of transformation having a
double nature: it supports development and transition
toward new levels and, at the same time, it influences
personal development. A crisis emerges from an inner
contradiction and conflict. Examples of inner conflicts
are those occurring when experiencing different “I-
conceptions” or roles, during the transition to a new
system of relationship [21]. Some researches [1; 21]
investigated what types of conflicts emerge in the tran-
sition towards adulthood or workplaces. Alsup [1] has
found three kinds of conflict in her study on university
students: conflicts between being a university student
and a professional in workplaces; conflicts between per-
sonal beliefs, skills and professional role expectations;
conflicts between what is taught at university and
what is experienced at the workplaces. These evidenc-
es should guide in helping students to deal with their
conflicts between internal and external expectations,
personal and social environments, and supporting self-
development in boundary-crossing challenges. To this
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aim, conflicts should not be considered as obstacles, but
rather as resources for the development.

Identity as dialogical positioning

Bakhtin [5] used the metaphor of “polyphonic novel”
to describe the relation between inner and social world:
mental processes are created within dialogical language
activities [24]. The inner world is in continual tension
between contrary forces that Bakhtin, [5] calls “centrip-
etal” and “centrifugal”. Centripetal forces push toward
unity, agreement and monologue, while the centrifugal
forces seek multiplicity and disagreement. Bakhtin’s
metaphor of the polyphonic novel has been a source of
inspiration for many dialogical approaches to the iden-
tity development; one of these is the Dialogical Self The-
ory (DST), formulated by Hermans [9].

Therefore, the Self emerges from a constant and con-
tinuous dialogue within oneself and with others and it
can be conceived as a “polyphonic novel”, a combination
of various voices embodied in one. Self is not static but
transformed by the internal dialogue with ourselves and
with other individuals. DST acknowledges the multi-
plicity of the Self, preserving, at the same time, its coher-
ence and unity [10]. Therefore, the Self is populated by
different positions, called I-position, organized as parts of
a unique structure. This organization guarantees a cer-
tain degree of coherence and continuity in the self, de-
spite the “polyphony”. As Bruner [7] suggested, people
are constantly engaged in sense-making to give coher-
ence and continuity both to their reality and their selves.
This activity is shaped by narrative and self-narrative.

Hermans has conceptualized different types of I-po-
sitions. He distinguishes “internal” (e.g., I as a student, I
as an athlete, I as a daughter) and “external” positions,
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belonging to the extended domain of the self (e.g., my
fellow students, my coach, my mother). These positions
do not function in isolation; rather they are often com-
bined in flexible ways. The external positions could be
defined as the constructed and reconstructed voices of
the others, created by the imagination, under the influ-
ence of the internal positions. Hermans also distinguish-
es also between personal (e.g. I am emphatic) and social
positions (e.g. I as tutor, as teacher) that reflect social
expectation and role-prescriptions.

Other types of positions are “third position”, “meta
position” and “promoter position”. A “third position”
emerges from the energies originating in the conflict
between two positions and combines them allowing fur-
ther development. A “meta-position” is described as an
“observing ego” and keeps a certain distance from one or
more other internal and external positions. It provides an
overarching view, which allows one to consider different
positions simultaneously including their relevant link-
ages. The “promoter position” produces and organizes
a diverse range of specialized but qualitatively different
positions, at the service of the development of the self as
a whole. The promoter position allows the integration
of other I-positions in such a way that a person is stimu-
lated to make choice or take an action. The adult or the
more capable peers described by Vygotsky [30] can be
assimilated to the “promoter position” which allow the
development of the self as a whole. Lijen and Kullasepp
[13] applied the DST to support students in crossing the
boundaries between university and workplaces taking in
account their professional identities.

According to the abovementioned issues, in this pa-
per identity development is conceptualized as re-negoti-
ating of existent positions, as emerging of new ones from
the conflicts generated at the boundaries-crossing such
as the one occurring when university students are invit-
ed to enter a professional community and to act as pro-
fessionals. This is not merely an internal process but in-
volved internalization and externalization of I-positions.

” o«
)

Boundary objects and boundary I-positions

Boundary crossing requires students to enter onto
unfamiliar territory and to face the challenge of nego-
tiating and combining different experiences and hybrid
situations to achieve novel goals [3]. Several authors [3]
have drawn attention to the way in which intersections
of cultural practices open up third spaces that allow
negotiation of meaning and hybridity, that is, the pro-
duction of new cultural forms of dialogue. In the third
generation of CHAT [8], boundaries in the form of con-
tradictions between activity systems are seen as vital
forces for change and development. Hytonen and col-
leagues [12] underline the importance to interconnect
academic and workplace to support professional identity
building. They say that becoming a professional is a pro-
cess of fusing theoretical and practical aspects, but these
two components have traditionally been separated in
educational and working life practices. Successful inter-
connection of academic and practical settings in training
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context could provide a fruitful basis for developing ex-
pertise, professional practices and identity building.

Boundary objects are artefacts that support boundar-
ies crossing by fulfilling a bridging function, intersecting
words and practices [25]. Boundary objects have differ-
ent meaning in different social worlds but, at the same
time, they have a structure that is common enough to
make them recognizable across these worlds [3].

To support boundary-crossing processes, it is neces-
sary to provide the adequate resources. Paavola and Hak-
karainen [16] developed a learning approach — called
Trialogical Learning Approach (TLA) to reduce the gap
between university education outcomes and the demands
of the knowledge society, emphasizing the role of both
contamination between communities and boundary object.
The term “trialogical” refers to those processes where
people are collaboratively and systematically developing
shared, concrete “objects” together. In trialogical learn-
ing setting, students collaboratively develop new objects
of inquiry, such as knowledge artefacts, practices, ideas,
models, and representations. The main intent is to inte-
grate three perspectives on learning: a) the ‘monologi-
cal’ nature of learning, where emphasis is on individual
knowledge and conceptual processes; b) the ‘dialogical’
perspective, inspired by Bakhtin [4], based on the role of
social and material interactions [15; 20; 22]; ¢) the ‘tri-
alogical’ learning including the intentional processes in-
volved in collaboratively producing knowledge artifacts,
shared and useful for the community. This latter element
is the most original in this approach and it allows going
beyond the traditional dichotomy between the acquisi-
tion and the participation metaphors of learning [23] by
embedding both of them within the knowledge creation
metaphor. The line between dialogic and trialogic is not
clearly marked because dialogue is required to realize a
trialogical work; the main difference consists in the focus
on participation in a shared object development. TLA
greatly emphasizes the cross-fertilization between edu-
cation and society, conceived in terms of need to involve
real stakeholders from outside the learning contexts, so
to offer authentic challenges toward the development
of innovative knowledge practices and “boundary-ob-
jects”. In this sense, TLA supports crossing boundaries
between education and society by motivating students
for a useful learning and promoting the acquisition of
professional skills [18]. TLA is profoundly connected to
the emergence of ICTs that can be used to transform in-
tangible ideas to share digital boundary objects and to
create easily connections between different communi-
ties. Mobile technology and social media can be used as
boundary crossing tools to promote learning mechanism
of identification, coordination, reflection and transfor-
mation [18].

How individual and collaborative activities around
“boundary objects” are involved in the development of
new I-positions in learning and boundary crossing situa-
tions is, so far, poorly studied. The mentioned researches
have considered the dialectic between participants but
not how I-positions develop in a situation of cross-
boundaries during which boundary objects are planned
and built.
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The research presented in this article is specifically
targeting this point considering an Italian university
course where TLA has been applied.

Designing a university course to support
boundary-crossing

To support cross-boundaries between university and
professional world, a blended course has been purposely
designed. The content is on Educational Psychology
and e-learning. The course lasted 13 weeks and it was
divided into two modules: six weeks for module 1 and
seven weeks for module 2. Module 1 covered the curric-
ular content, whilst module 2 was devoted to activities
designed and performed together with companies op-
erating in the e-learning market. During module 1, the
teacher formed groups inspired by the Jigsaw method
[2]: “expert” groups studied the same material while “Jig-
saw” groups compared and combining what it was learnt
in the “expert” groups. Module 1 started with a teacher’s
lecture during which she proposed a so-called research
question guiding the module activities. Students were
required to collaboratively find an answer to such ques-
tion, discussing it via web-forum and face-to-face and by
building individual and group-products (e.g. conceptual
maps, reports). Students were also required to perform
some specific roles designed to support responsibility
taken and the emergence of new I-positions. Three of

Amendynu @., Tuzopuo M.B. Cmost na epanuue: poio...

the roles tested in our experience were 1) the leader of
the web-forum 2) the responsible for the realization of
collaborative products and 3) the researcher of study
materials . These roles could also be covered during the
module 2, with the foresight to assign a role to students
that did not cover it in the first module. The main aim of
module 1 is to allow students to acquire the theoretical
basis about e-learning.

Module 2 has a more practical nature. At the outset of
this module, the teacher involved companies and entre-
preneurs relevant in the field. In our case, companies ac-
tive in e-learning were invited to introduce themselves,
either in presence or via Skype or webinars and they pro-
posed objects that students could build in the span time
of the module. Students then choose the company they
wanted to work with. The TLA guided the activities of
this module through six design principles [17] described
in Table 1.

Along the two modules, students were requested to
maintain two kinds of e-portfolios. E-portfolio can be de-
fined as a purposeful aggregation of digital items — ideas,
evidence, reflections, feedback etc. — to show to a select-
ed audience the evidence of a person’s learning and/or
ability [6]. Students were initially introduced to e-port-
folio within the platform used for the course (Forum-
Community). Later, to stress the social and professional
nature of the e-portfolio, students were invited to use
their LinkedIn profile as an e-portfolio. In ForumCom-
munity, students were required to open two discussions

Table 1

The six Trialogical Learning Approach design principles

Design Principle

In this course

1: Organizing activities around shared
“objects”

The objects are defined together with e-learning companies. Examples are:
(a) An APP for job placement; (b) A serious game, addressed to school
students to learn about the Italian Constitution; (¢) A MOOC course
about critical thinking for teachers; (d) A Storyboard for a Learning
Object about leadership.

2: Supporting interaction between personal
and social levels

Students can choose the company to work with, according to their
inclinations and interests. Within the groups, individual responsibilities
are assigned through the role-taking.

3: Fostering long-term processes of knowledge
advancement

Students are supposed to figure out how their objects could be actually
placed into the market.

4: Emphasizing development through transfor-
mation and reflection between various forms of
knowledge and practices

The shift from module 1 to module 2 encourages the reflection upon the
connection between theoretical knowledge and knowledge in practice.

5: Cross fertilization of various knowledge
practices across communities and institutions

Working directly with the companies implies a strong cross-fertilization.
Students are invited to participate to corporate digital environments and
to participate to professional activities.

6: Providing flexible tool mediation

Many free tools are used:

1. ForumCommunity for web-forums

2. WhatsApp and Skype for organizational matters and decision making
3. Padlet for brainstorming

4. Google drive for documents sharing

5. Webinars for companies presentations

6. LinkedIn for professional e-portfolio
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for each module, named Zone of Actual Development
(ZAD) and Zone of Proximal Development (ZPD).
In the ZAD, students focused on skills and knowledge
acquired during the module. In the ZPD, students de-
scribed goals, aims, skills and knowledge they would like
to acquire during the subsequent module or beyond the
course. Both these two sections are clearly inspired by
Vygotsky’s ideas [28]. The ‘friend of the zone of proxi-
mal development’ (friend of ZPD) is a special role played
within the e-portfolio. Each student could nominate a
friend of ZPD, selecting one of the peers participating to
the course, based on personal sympathy and trust. The
friend of ZPD is required to monitor the performance
of the student by which s/he has been selected, express
opinions and offer comments, tips and advices useful to
support progresses in the upcoming activities.

In LinkedIn, the e-portfolio students were required
to write a summary, the professional and the skills ac-
quired during the course.

In this work, e-portfolio plays an important function
for three reasons. First of all, it supports self-reflective-
ness through self-narration. It also a space for the emer-
gence of new zones of proximal development through
peer dialogue and interactions. Finally, e-portfolio al-
lows to track down the development of students’ skills,
the trajectories towards new positions, and the negotia-
tion process at the borders between being a students and
becoming a professional.

The research

The participants

Participation took place on a voluntary basis. Stu-
dents not interested or not motivated to follow the
blended course could attend only the face-to-face lec-
tures and carried out the examination in the traditional
way, based on an oral interview. Conversely, students
that cannot attend the lectures could take the course by
following the online activities only.

Among the 34 students that attended the course
(22 females., 12 males., average age of 22,3 years) we se-
lected the most complete e-portfolios for in depth quali-
tative analysis. This case well illustrates the trajectories
of I-positioning at the boundaries between university
and professional identity.

Aims of the study

The main research question guiding our analysis is:
how working on shared objects may affect the trajecto-
ries of students’ identity positions?

To answer this question, we considered e-portfolio
the most suitable place, within our course, for students
to describe their positioning and, consequently, to de-
tect the emergence of new I-positions and the trajecto-
ries of cross-boundaries.

! A fictional name is used to protect the student’s privacy

Method of analysis

Following Strijbos et al. [27] recommendations, each
note has been segmented into parts that we call quotes.
By quote we mean a sentence or a group of sentences
having a complete and self-sustained meaning. The
quote is our unity of analysis and each note could have
more than one quote.

The quotes recorded into the e-portfolio were ana-
lyzed through content qualitative analysis [11; 19].
We first built a grid of positioning able to describe
the identity trajectories. Such grid was built through
several cycles of data reading and grounding and re-
grouping them considering the research question, as
suggested by the Grounded Theory [26]. Three re-
searchers were involved in this phase. Two of them
read the row data separately and checked the con-
vergences and dissimilarities; to solve the latter, the
third researcher was consulted by the authors of the
present work. Finally, 100% of agreement was reached
and the final list of positions allowed coding all the
posts. The positions found were clustered into three
categories: monologic, dialogic and trialogic. Mono-
logic positions are internal positions (e.g. I think, I am
a student, I want to...); dialogic positions define the
relation between two or more positions (e.g. my fellow
told me, the tutor said us, our group); trialogical posi-
tions concern the relation among internal or external
positions and a shared object [14].The final grid of po-
sitioning is reported in Table 2.

In analyzing the case, additional information about
the student was used coming from online material, sur-
veys and questionnaires. The narrative description of the
case is based on the I-positions described in Table 2.

Carla’s case.
Towards collective and professional positions

Carla' is 23 years old and, at the outset of the course
in her LinkedIn e-portfolio, she described herself in
terms of past and present positions, both connected to
professional I-positions (M? — past position and M —
professional position 12%; M — present position and
M — professional position 31%).

Excerpt 1 “I did an internship for CAPS (social coop-
erative), in a centre for people who live in extreme poverty.
(...) This experience allowed me to work in a team, in which
I developed my work group skills and my abilities to listen
and to understand other people needs.” (LD, M1%).

In her ForumCommunity e-portfolio, she states that
reflecting upon her own abilities “is not easy”.

Excerpt 2: To answer to the question “What can you
do?” is not easy at all, but I will try to list skills acquired
during and before this module 1 (FC, M1)

The difficulties Carla reports are common. We found
that 53% of the students of our course reports similar dif-

2 M: monological position; D: dialogical position; T: trialogical position
3 The data were collected from LinkedIn e-portfolio (LD) and Forumcommunity e-portfolio (FC), in the Module 1 (M1) and in the

Module 2 (M2).




Amenduni F., Ligorio M. Beatrice. Becoming at the borders...

Amendynu @., Tuzopuo M.B. Cmost na epanuue: poio...

Table 2

Grid of Positioning Categories

Monologic
positions

Personal position
Student position
Formal role
Professional position
Meta-Positioning
Past position
Present position
Future position
Promoter Position
Dialogical positions ~ Peer otherness
Teacher/tutors otherness
Professionals otherness
Shared object — Personal

Trialogical posi-
tions

Shared object — intra student groups

Shared object among student and
future target

ficulties in talking about themselves at Module 1. This
proves that filling an e-portfolio requires meta-reflec-
tions and the emergence of meta-positioning.

Carla describes herself through a list of “skills ac-
quired” in the past experiences and she adds her expec-
tations for the subsequent module.

Excerpt 3: At the end of the course in “Educational
and E-learning Psychology” I would like to develop:

— Specific e-learning knowledge that I can use to ap-
ply on the field

— The ability to design and to assess learning object

— To analyse real professional contexts (thanks to the
company’s collaboration)

— To improve my work team attitude (FC, M1)

Carla expects to acquire skills to be used outside
university contexts, “on the field”. She aims to improve
these skills through the (dialogic) relation with profes-
sional others “thanks to the company’s collaboration”.

Carla’s positions trajectories seem to develop along
two levels: within the university contexts and after the
university. These two future levels are both connected
to her professional I-positions (M — future positions
and M — professional positions 27 %).

During module 1, Carla’s friend of ZPD highlights
the different Carla’s positions (role, professional, stu-
dent, personal, past, present and future positions), as we
can see in Excerpt 4.

Excerpt 4: Carla covered these roles:

— Class supervisor: at the 17th of November she took
notes about “learning techniques and collaborative learn-
ing online” and her notes were clear and well organized;
she used picture and maps to explain the concept the best
she could;

94

Personal emotions, ideas, attitude

I as student

I as tutor [one of the role assigned during the course |
I as skillful, oriented to professional role
Reflections about the current position

Positions in the past

Positions in the present

Positions in the future

Giving support and suggestions to another student
Explicit or implicit reference to other students
Explicit or implicit reference to tutors and teacher
Explicit or implicit reference to professional tutors
Interaction between a student and the object
Interaction between students of the same group and the object

Reference to people that can re-use the shared object

— Supporter for experts’ group: she always commu-
nicated with the group researcher and they both covered
the “leader” role, sustaining the discussion around the re-
search question;,

— Discussion evaluator: she was efficient and good
also in the jigsaw group (Carla’s Friend of ZPD, FC, M1)

Carla’s friend of ZPD acts like a “promoter posi-
tion” because she tries to outline the different Carla I-
positions. Moreover, the friend of ZPD promotes the
emergence of new professional positions (the dialogical
promoter positioning and the monological professional
position 24%) and future positions (the dialogical pro-
moter positioning and the monological future position
14%). In Excerpt 5, the friend of ZPD suggests how to
improve Carla’s self-branding strategies in her LinkedIn
profile.

Excerpt 5 As you can see in her “self-assessment” she
covered the assigned roles in an excellent way.

(...) Her LinkedIn profile is continuously developed
and I can confirmed many of her skills.

Suggestion: It would be good to write a summary to
help the readers finding important info (Carla’s Friend of
ZPD, FC, M1)

Carla follows the suggestion and modifies her sum-
mary in the module 2, expanding her position’s reper-
toire (Excerpt 6).

Excerpt 6: I graduated in Pedagogical High School in
2011 and I developed a strong interest in humanistic top-
ics; (...) I decided to take this course, very different from
my academic background, because I love to challenge my-
self in new situations and to study new topics.

I have been developing a particular interest in e-learn-
ing field, thanks to this e-learning course that allowed me
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to know virtual environments and the latest generation of
software. I would like to find a job in the field of training
and human resource development. (LD, M2).

In module 2, Carla includes future positions con-
nected to Future positions and Professional positions
15%, also in LinkedIn e-portfolio. She expands further
her repertoire, including trialogical positions, as it can be
noticed in the following excerpt.

Excerpt 7: I collaborated with the company to realize
an App to support vocational guidance. The App’s aim is
to support young people in build their professional careers
and to face labour market requests and change. Graduat-
ed students of University of Bari who are looking for their
first job are the App’s targets (LD, M2).

In Excerpt 7, two different types of trialogical posi-
tions are retrieved: 1) Trialogical positions encompass-
ing the company and the object (T-Shared object and
D-professional otherness 30%); 2) Trialogical positions
composed by the object and the future target (young
people) (T-Shared and T-Shared object among future
target 12%). These trialogical positions allow Carla to
cross the boundaries between university and profession-
al context and to create a bridge between her present
and future professional positions.

In her e-portfolio in ForumCommuity (Excerpt 8),
Carla describes her trajectories from past to present and
future self by re-posting the Zone of Proximal Develop-
ment she wrote in module 1 and adding comments and
reflections about the changes she experienced.

Excerpt 8: I re-post my ZPD of the module 1: (..) I
wrote this list about a month ago and it represents what T
wanted to achieve at the end of the course. And now, I am
here, at the end.

I didn’t think that within three months I could devel-
oped so many different skills. I think I have achieved all
my goals during Module 2 (FC, M2).

Carla not only modifies the content of her e-portfo-
lio, but also the way she describes herself. In module 1
she posted a list of skills (Excerpt 3), while in module 2
she uses self-narrations to speak about herself (Excerpts
8 and 9). The use of self-narration in module 2 suggests
Carla’s attempt to re-organize her experience and to fa-
cilitate her own self-understanding.

Excerpt 9: “We had the opportunity to work with e-
learning companies and to explore the kind of reality that
usually students know only out of the university context.
The company’s task helps the group to become a real work
team. Each of us had a specific role and this aspect sup-
port the creation and development of the shared object.
My group and I (Sbam*) have designed and App for voca-
tional guidance, that helps users to acquire knowledge and
tools to build their professional career.” (FC, M2).

In module 1, Carla described herself mainly from a
monologic point of view (Excerpts 2 and 3), whilst in
Excerpt 9 she mentions both her group and company’s
tutor. In particular, Carla wrote that the customer’s task
helps the group to become a “real work team” (D — pro-
fessional otherness and T — Shared object 30%). In this

*This is how Carla’s group was named
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way, Carla explained that in her experience the “trialogi-
cal” object plays a crucial role to transform the students
group in a professional group and this impacted both
collective and individual Carla’s positions. Indeed, Carla
stated (Excerpt 10) that the creation of the object al-
lowed her to improve professional knowledge, to develop
self-confidence and to understand better the theoretical
concepts studied in module 1 (D — Shared object —
personal and professional position 11%). In Excerpt 10,
Carla reported the skills she thinks she acquired during
the course.

Excerpt 10: Creating this product has allowed me to
acquire specific skills:

— Good knowledge of new software to realize the App
(AppyPie)

— Self-confidence in work and time management

— While we were designing the App, I realized I have
acquired e-learning theories and concepts and I used them

— How to understand real company needs

— Team building: within the group we been close to
each other and collaborative since the beginning, and the
climate was both professional and educational (FC, M2).

Conclusions

The aim of this study is to understand how collabora-
tive work around shared object affects the trajectories of
students’ identity positions. The construction of bound-
ary objects — defined together with companies relevant
for the field of the course (namely e-learning) — has been
proposed to support cross-boundaries from student/past
to professional /future positions. A set of positions has
been defined, based on theoretical suggestions coming
from DST and the TLA, together with a deep reading of
the data. Three different types of I-positions have been
singled out: Monological (stressing individual perspec-
tive); dialogical (considering the collaborative dimen-
sion); and trialogical (including the shared objects). We
specially looked at students’ e-portfolio as places where
the identity trajectory at the borders between university
and workplace could emerge. One case study has been
selected — as the most representative — and analysed in
detail through the distribution of the I-positions.

In module 1, Carla self-descriptions contain mainly
monological positions. Carla in ForumCommunity dis-
closed her lack of confident in talking about her skills
and abilities, whereas in LinkedIn she reported profes-
sional positions related to past and present positions.
Initially, she preferred to describe herself through a list
of skills instead of a narrative description. Her friend of
ZPD supported the emergence of dialogical positions
and helped Carla in integrating different positions. In
this case, the friend of ZPD acted as a “promoter posi-
tion” that supported the emergence of future and profes-
sional position.

In module 2, Carla used also dialogical and trialogi-
cal positions to describe herself. LinkedIn is a profes-
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sional Social Network that explicitly requires reporting
professional experiences and skills. The “trialogical ob-
ject” displayed by Carla can be considered as a positive
sign of her professional identity. Carla’s summary in
LinkedIn included future positions connected to pro-
fessional positions, together with trialogical positions
connected to professional customers and the object’s
future target.

Finally, in module 2 Carla used self-narration to
point out how her student group became a “real work
team”; this has happened through the “triangulation” be-

Kpnsplc Ha pBIHKE TPy/a, OTMEYaeMbIil B TIOCJHe[-
HUE JeCATUJIETUS, OTPa3mJics Ha HACTPOCHUSX
MOJIOZIBIX JIIOJIEH, TBITAIONTUXCS TIOCTPOUTH CBOIO TIPO-
(heccMOHAIBHYIO Kapbepy IMOCJe OKOHYAHUS BBICIIETO
yuebHOro 3aBenenust [28]. OT yHUBEPCUTETOB OKU-
JIAI0T OKAa3aHWs CTyAEHTaM IMOAJIEP:KKU MIPU Hepexojie
u3 yueOHOro 3aBejieHust B IPOheCCHOHATIBHYIO KU3HD.
K coxkanenuio, B yCJIOBUSAX COBPEMEHHOTO 9KOHOMM-
YECKOTro Kpu3uca 3Ta 3ajlaya HAMHOTO YCJIOKHUJIACD.
TocymapcTBernble U 4acTHbIE PabOTOAATENN HEPEIKO
CUMUTAIOT IOJTOTOBKY CTY/€HTOB HEJOCTaTOYHON U He-
yoBjaeTBOpUTebHON. Kak ciefcrTBue cTyeHTbl yHU-
BEPCUTETOB COMHEBAIOTCS B CBOEW FOTOBHOCTH BBIUTH
Ha PBIHOK Tpyza. Ha BoHeHWS, cBI3aHHBIE C HTUM Te-
pexo/IoM, HaKJIabIBAeTCs OIIyIeHe HeKoeH HecocTo-
ATEJTBHOCTHU, B PE3YJIbTATE YETO CTYNEHTDI EPEKUBAIOT
kpusuc [30].

Cornacuo Boirorckomy [30], kpusuc — 310 0cOObIA
nepuos IpeoOpasoBaHus, MMEIOIINN ABOWCTBEHHYIO
MPUPOY: OH CHOCOOCTBYET PasBUTHIO U TIEPEXOLY Ha
HOBBIIl YPOBEHDb 1 OTHOBPEMEHHO C 9TUM BJIMSET Ha Pa3-
BUTHE JINYHOCTHU. VICTOYHMKOM Kpu3uca sBJISeTCs BHY-
TpeHHee MPOTHBOpeYne U KOH(JIUKT.

B xauectBe 1IpPUMEPOB BHYTPEHHUX KOHMIUKTOB
MO>KHO TIPUBECTU KOH(MDJINKTHI, CBSI3AHHBIE C PA3JTUIHbI-
MU S-KOHTIETUSMT, WA POJISIMH, TUIHOCTH TIPU Tiepe-
X0jle B HOBYIO cucteMy oTHomenuii [21]. HekoTtopsie
uccyxenosaresu [1; 21] udyvanu, kKakue MUMEHHO THUIIBI
KOH(MDJIUKTOB BO3HUKAIOT TIPU TEPEXOJie BO B3POCJIYIO
JKU3HB WJIA B MIEPUOJ Havasia IpohecCuoHaabHON es-
tesbHOCTH. Asicent [1] B mccieoBanuu, MoCBAIEHHOM
CTYZICHTaM YHUBEPCUTETOB, BBISBUJI TPU TUTA KOHMJIUK-
TOB: KOH(JIUKTBI MEXKIY CTaTyCOM CTyJeHTa YHUBep-
CHUTETa U CTATycOM MpodeccHoHa a Ha CBoeM pabodeM
MecTe; KOHGMIUKTBI MEXKIY JTUYHBIMU YOEKICHUIMH,
HaBbIKaMU U OXUJAHUAMHU OT CBOEH HOBOH JOJIKHO-
CTH; KOH(MJIUKTBI MEXIYy 3HAHUSMH, TOJTYYEHHBIMHU B
YHUBEPCUTETE, U MPAKTHUECKUM OIMBITOM PaboOThl. DTH
MPUMepPbl TPU3BAHbI MTOMOYb CTYZEHTaM TIPEOOJIETh
MPOTUBOPEUMS MEKY UX BHYTPEHHUMU OXKUJAAHUSIMU U
peasbHOM IeCTBUTEIbHOCTBIO, X BHYTPEHHUM MUPOM
U CONMAJIBHBIM OKPY’KEHUEM, a TaKyKe COJIEeCTBOBATH
Pa3BUTUIO JIMYHOCTHU B CJIOXKHBIN IePeXOHbIH epuo.
C 310l 11e71b10 KOH(MIMUKTDI CIEyeT paccMaTpuBaTh He
KaK IPeNgTCTBUA, a KaK BO3MOKHOCTH JIJIs1 laJibHeli1e-
IO Pa3BUTHSL.

Amendynu @., Tuzopuo M.B. Cmost na epanuue: poio...
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tween the students’ group, the company, and the object.
The process of “becoming professional” concerns both
her group and herself.

To conclude, we fully acknowledge that the case here
describe has many limits. For instance, more research is
needed to prove the solidity of our analytic method. Nev-
ertheless, we believe our study gives an initial contribute
to understand how the collaborative work around shared
“boundary-object” can support students to enlarge their
I-positions repertoire and to face the challenge of bound-
ary crossing from university towards workplaces.

In Russian

NnenTnyHOCTDh KaK JHAJIOTHYECKOE
MO3UIMOHUPOBaHUE

bBaxtuu [5] umcrnonb3oBan meradopy <«mosdoHn-
YEeCKOTO pOMaHay JIJIs ONMUCAHUS OTHOIIEHWH MEXITy
BHYTPEHHUM MUPOM Y€JIOBEKA 1 €T0 CONUATBHBIM OKPY-
JKEHUEM: JIyXOBHBIE ITPOIECCHl BO3ZHUKAIOT B pAMKaX /[a-
JIOTUYECKON SA3BIKOBOM ZieATeIbHOCTH [24]. BHyTpenumit
MUD HaXOAUTCA B TIOCTOSHHOM HANPSIKEHUU MEKIY
MTPOTUBOTIOJIOKHO HAIMPABICHHBIMU CHJIAMHU, KOTOPbIE
DBaxtun [5] Has3biBaeT <IEHTPOCTPEMUTEIBHBIMUY> U
«IeHTPOOEKHBIMU>.  «[[eHTPOCTPEMUTENBHBIE>  CUJIBI
TOJIKAIOT B CTOPOHY €IMHCTBA, COIJIACHS U MOHOJIOTA, B
TO BPEMsI KaK «I[eHTPOOEIKHBIE CHIIBI CTPEMSITCS K MHO-
JKECTBEHHOCTH U PA3HOIJIACUIO.

Metadopa momudorndeckoro pomana baxrtuHa 1mo-
CITYZKUJIAa UCTOYHUKOM JIJISI MHOTUX JIMAJIOTHIECKIX MO
XOJIOB K Pa3BUTUIO UIEHTUIHOCTH; K MX YUCITY OTHOCHUT-
cst reopust quanornueckoro S (Dialogical Self Theory,
DST), chopmynuposannas Xepmancom [10].

Cornacuo Xepmancy, 51 (Self) Bosuukaer u3s mocro-
STHHOTO W HEIPEPLIBHOTO JIUAJIOTa ¢ caMuM cOOOU U ¢
JIPYTUMU JIIOJIbMU ¥ MOKET PACCMaTPUBATBHCS KaK «I10-
audonnyeckuii poMaHy, Kak coyeTaHue pasjndHbIX ro-
JIOCOB, CJIMBAIOIUXCA B e[lMHOe 11esoe. 1 He cTaTuyHo;
OHO TTPeobpasyeTcs MojL IeHCTBUEM HAIIETO BHYTPEHHe-
TO ZINAJIOTA ¢ CAMUMHU cOOO0¥ U ¢ IPYTUMU JIMIHOCTSIMIL.
B pamkax Teopuu amasornyeckoro S mpusHaeTcsi MHO-
JKECTBEHHOCTH S, KOTOpOe TIPU 9TOM COXPaHSeT TIeJb-
HOCTH U enHCTBO [9]. MHBIME cioBamu, S BKIIOUaeT B
cebst passinuHbIE TIO3UIMK, Ha3bIBaeMbie S-no3uuusmu
(I-positions), OpraHU30BAHHBIMU KaK YaCTH €IUHOM
crpyktypbl. IlomoGHast opraHusanusi obGecredrnBaeT
OTIPE/IEJICHHYIO CTEIeHb IIeJBHOCTA U TIOCIe/I0BATEb-
Hoctu S, HeB3upas nHa <«noaudonuios. Cormacuo bpy-
Hepy [7], moau MOCTOSHHO 3aHMMAIOTCA paboToil Haj
c0601t 4TOGBI TOOGUTHCS IETBHOCTH U MOCJEI0BATEIBHO-
CTH KaK B OKpy»Kalolllell UX PeajlbHOCTH, TaK U B CBOEM
BHYTPEHHEM MUpe. ITa AeATebHOCTD CKJIA/bIBACTCS U3
MMOBECTBOBAHUS M BHYTPEHHETO TTOBECTBOBAHUS, /IPECO-
BaHHOTO camoMmy cebe (self-narrative).

XepMaHC BBIZICTAJ TPU Pa3TUIHBIE TUTIA S -TIO3UTTHIA.
OH pa3anuaeT <«BHYTPEHHME» MO3UIUU (HANpUMeEp,
«d — crynenr», «<d — cnopremen», <« — moub») n
«BHEIIHKUE» TO3UIH, OTHOCAIIUEC K OoJsiee MMPOKOit
obsactt §1 (Hampumep, «MOM OIHOKYPCHHUKH», <«MOIi
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TPEHep», «MOsI MaTb»). JTO He M30JMPOBAHHbBIC JAPYT
OT JIpyTa TIO3UINH; OHU HEPEAKO 06PasyioT pasindHbie
KoMOuHaIy. BrHenrHne MO3UIIMH MOKHO OMUCATh Kak
[IOCTPOEHHBIE U IIEPECTPOEHHDIE T0JI0ca IPYIUX JIOJEH,
CO3/TaHHBIE BOOOPAKEHNEM MO/l BIUSHUEM BHYTPEHHUX
nozunuii. Kpome Toro, XepMaHc NMPOBOAWUT pas3indyue
MEKYy JUYHBIMU MO3UIUAMU (Hampumep, < aMmaTu-
YeH» ) U CONUATbHBIMU TO3UTINAMU (HampumMep, <5 Kak
e/Iaror, Kak yYuTesbs ), KOTOPbIe OTPAKAIOT TO, YE€TO OT
HAC OKMJIaeT OOTIECTBO, M POJIEBBIE TIPEANUCAHUSI.
lpyrve TUIBI MO3UIUI — 3TO <TPETh TTO3UIIMSI»,
<METAIO3UIMSA» U <IIO3ULKI CTUMYJsATOpa (promoter
position)». «TpeTbs mo3uimsi»> BO3HUKAET U3 IHEPTETU-
KU, KOTOPasl, B CBOIO 04epe/ib, OOk AaeTcs KoH(IMKTa-
MU MESKY BYMST MO3UIMSIMU U OOBEANHSIET 9TH TTO3H-
1IN B TEJISAX JTAJbHEHIero pasBuTHs. «MeTamosuus»
OTTHCBHIBAETCS KAk «HabIoIatotee Aro» 1 OCTAeTCS INC-
TAHIMPOBAHHON OT OHON Man GoJiee APYTHX BHYTPEH-
HUX ¥ BHeNTHIX nogunuii. Ona obecrednBaeT obiiee Bi-
JIeHe, KOTOPOe TO3BOJISTET HaM HAOMIOATh PA3TNIHbIe
MO3UIIUK OTHOBPEMEHHO, & TaK)Ke CBS3U MEK/Y HUMU.
«Ilozumus-cTumynaTop» GopMUpyeT U OPraHu3yeT pas-
JIMYHBIE HAGOPBI CIIEIUATBHBIX, HO KAUECTBEHHO Pas3JIny-
HBIX [TO3UIINI U CJYKUT LEJISAM pa3BuTHs S Kak eZAnHOro
tesioro. [osunusi-ctuMyisaTop obecriednBaeT oObean-
HEHUe BCeX TPOUNX S-mo3uIuii Takum 06pa3oM, 4To 9T0
oGy KIaeT JTUIHOCTD CAETaTh BHIOOD WM COBEPIIUTDH
MOCTYIOK. Bapocibrit 4enoBek wan 6osee crmocobHbie
CBEPCTHUKH, O KOTOPBHIX TwmmieT Berrotexuit [30], mo-
TYT CIOCOOCTBOBATH «MO3UTNH-CTUMYJISITOPAY, KOTOPAs
obecrieunBaet pa3BuTHe S Kak eMHOTO MEJIOTO.

Jluiten n Kynnacenn [13] mpumensiu Teopuio aua-
JIOTUYecKoro S jijisi Toro, 4ToObl TTOMOYD CTYJEHTaM
nepecedb rpaHUIly MEK/y YHUBEPCUTETOM U paboToii ¢
Y4eTOM MX NpodhecCHOHATBHON UIEHTHYHOCTH.

B cBete BbINIEU3IOXKEHHOIO Pa3BUTHE WIEHTUYHO-
CTU PaccMaTpPUBAETCS B KauecTBE COIJIACOBAHUS Cyllle-
CTBYIONUX TTO3UIINH, KaK [T0SIBJIEHNE HOBBIX IIO3UITUI 13
KOH(JIMKTOB, BO3HUKAIOIINX IIPU llepecedeHny TPaHULL,
HalpuMep, KOT/a CTy/AeHTaM YHUBEpPCHUTeTa IIpejJiara-
eTCs IPUMKHYTH K TIPOGheCCHOHATPHOMY COOOTIECTBY 1
HauaTh CBOIO AEATETBHOCTh Ha MPOGhECCHOHATHHOM TI0-
mputiie. Peub WeT He TOIBKO O CyTYOO0 BHYTPEHHUX TTPO-
Leccax; [Ipu 3TOM HUMeIOT MeCTO KaK MHTepHaIU3alud,
TaK U 9KCTepHATu3aIus S-1mo3uImid.

rpaHH‘IHbIe 00BEKTHI U rpaHU4HbIEC ﬂ-l’[OBI/IHI/II/I

[lepecevyenne rpaHUIIBI TTOIPA3yMEBAET, UTO CTYAEHT
BCTYIIaeT HA HE3HAKOMYIO €My TePPHUTOPHUIO M CTaTKHU-
BaeTCsI ¢ HEOOXOMMMOCTLIO COTJIACOBAHUST M COYETAHUS
Pa3INYHBIX BUIOB OINbBITA W PA3HOPOIHBIX CHUTYyaIWi
IUTsE IOCTVIKEeHUsT HOBO#I 1tesu [2]. Psim aBropos [2] 06-
paiaoT BHUMaHNE Ha TO, KaK PAa3JINIHbIEC TIEPEeCeUeHUS
KYJIbTYPHBIX TPAKTHK 00PasyiT HOBOE MPOCTPAHCTBO,
r7ie BO3MOKHO COIJIACOBAHUE U CKPEN[MBAHIE, NWHBIMU
CJIOBAMHM, CO3/IaHUe HOBBIX KYJbTYPHbIX (POPM AUATIO-
ra. B TperheM MOKOJIEHUN KyJbTYPHO-UCTOPUUIECKOIT
teopun jearenbHoctu (KUT/) [8] rpanuier B hopme
NPOTUBOPEUNNT MEKIY Pa3JINYHbBIMU CUCTEMAMU JIes-
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TEJBHOCTH PACCMATPUBAIOTCS KaK JKU3HEHHBIE CHLIIBI,
HEOOXOMMBIE JIJIsT UBMEHEHUST U Pa3BUTHs. XIOTOHEH U
coaBTOpHI [12] MoAuepKUBAIOT BA)KHOCTh HAJIAKUBAHUSI
CBsI3ell MeXKy yaebHOi cpemoit u MecToM paboThl JIJist
YCIIENTHOTO TOCTPOEHUST TTPOheCCHOHATBHON UICHTHY-
Hoctu. [To ux MHEHWTO, cTaHOBJIEHUE TTPOheccoHaIa —
3TO TIPOIECC CAUSHUS TEOPETHUECKUX U TTPAKTUYECKUX
aCTMeKTOB, TIPUYEM J/[BA 9TH KOMIIOHEHTA TPAUIIMOHHO
Pa3IENAIOTCS KaK B 00pa30BaTe/IbHBIX MPAKTUKAX, TAK
U B X0/1e TPO(ecCUOHANBHON JesITeTbHOCTH. Y CIIENTHOE
HaTKUBAHKE CBSI3el MEK/LY YIeOHBIM U IIPAKTHYECKUM
OKPY’KEHUEM B X0/ie 00yUeHUs TI03BOJISIET CO3/IaTh IPOY-
HBII QYHIAMEHT JIJIsT IOJIYYEeHUST CIIeIUATbHBIX 3HAHUI,
pasBuTHS MPoecCHOHATBHBIX HABBIKOB U (hOpMUpOBa-
HUS NIEHTUIHOCTH.

I'pannuHble OOGBEKTHI — 9TO UCKYCCTBEHHO CO3/[aBa-
eMbIe CPeJCTBa, 00JIETUAOIINE TIEPEX0/] Yepe3 IPaHuILy,
BBITIOJIHATONNE (DYHKITUIO TIEPEXOJHBIX MOCTOB MEXKILY
cJI0BOM U JieJioM [25]. TpaHuuHbie 0O0BEKTHI UMEIOT pas-
HOE 3HaYCHWE B PA3JTMYHBIX COMMATBHBIX OKPY/KEHUSX,
OJIHAKO TIPU 3TOM OHU MMEIOT HEMAJO OOIIEro B CBOEH
CTPYKTYPE, YTO MO3BOJISIET Y3HABATh UX HE3ABUCUMO OT
oKpyskenwus [2].

Jlns obJieryenust mepexojia yepes rpaHuily HeoHXo-
AUMO 00ECTIeYNTh COOTBETCTBYIONINE CPEJCTBA M BO3-
MmoxkHocTH. [TaaBosia u Xakkapaiinen [17] paspaboranu
0co0bIi OAX0/ K 00yUeH N0, HasbiBaeMblil Tpuaaornye-
ckuM moaxonoM K oOyuenuto (TITY), amst cokpalieHust
paspbiBa MEKYy YHUBEPCUTETCKUM 00Pa30BaHUEM U T10-
TpeOHOCTIMU OOIIECTBA, OCHOBAHHOIO HA 3HAHMIX, TEM
CaMBIM MTOTYEPKUBAS POJIb KAK 83AUMOBIUSHUSL PA3TUY-
HbIX CO00UECMS, TaK U 2PAHUYHBIX 006EKMO8.

TepMmuH «TpuasorudecKuii»> moapasyMeBaeT IMpoIec-
CBI, B X0JIe KOTOPBIX JIIO/IU COBMECTHO U CUCTEMATUYECKH
paspabaThiBaiOT 001IHMe KOHKPETHBIE «OOBEKTBI» B CO-
TPYAHUYECTBE APYT € APYroM. B Tpuamornyeckoit yueb-
HO¥T Cpe/ie CTYIEHTBI COBMECTHO Pa3pabaThiBAlOT HOBbIE
0OBEKTBI UCCIIEIOBAHNUS, TAKUE KaK TIPEIMETHI, 3HAHMS,
MIPAKTUKH, U/IeU, MOZIETHN 1 TpesicTaBieHus. OCHOBHAS
3aaya — OOBEIMHNUTH TPU TOYKKM 3PEHUSI Ha MPOIECC
0OyUeHUST: a) «MOHOJIOTHIECKUIT» XapakTep 00ydYeHus,
B KOTOPOM TJIABHYIO POJIb UTPAIOT COOCTBEHHbBIE 3HAHIISI
U MBICJUTEbHAS JIEATENBHOCTD; 0) «IMAJOTHYECKasT>
TOUYKa 3peHus, npenioxenHas baxtuubiM [4] U ocHO-
BaHHas HA POJIU COIMAJIBHOIO M MATepPUAIbHOIO B3au-
mogeiicteus [15; 20; 22]; B) Tpuasiorndeckoe oOydeHue,
KOTOpOE BKJIOUaeT B cebsi HaMepeHHbIe JIeHCTBUS, Ha-
[IpaBJieHHbIE HA COBMECTHOE CO3/[aH¥e IPEJIMETOB 3HA-
HYist, OOIIUX U MTOJIE3HBIX JIJIST BCETO COOOIIECTRa.

[Mocnennuit smeMeHT — 9TO Hauboiee OPUTHHATb-
Hasl COCTABJIAIONIASI ATOTO TIOAXO0/A, KOTOPAs MO3BOJI-
€T BBIUTHU 32 PaMKH TPAJAUIIMOHHON JUXOTOMUN MEKILY
MeraopaMu 00pasoBaHUs KaK YCBOEHUs 4ero-aubo u
coydactust B ueM-n60 [23], 0ObeTMHNB UX B paMKax
Meraopbl 00pazoBaHus Kak co3paHust 3HaHus (the
knowledge creation metaphor). Paspenurenbras gunus
MEKY IUATOTTUYECKON U TPUATOTUYECKO TOUKaMu 3pe-
HUsI HE CIUIIKOM OTYETJIMBA, TIOCKOJIBKY TUAJIOT TT0/Ipa3-
YMEBAeT TPUATIOTHYECKYI0 PabOTy; OCHOBHOE pasjinine
3aKJTI0YAETCS B TOM, KaKasi IMEHHO POJIb OTBOAUTCS TIPU
HTOM yYacTHIO B Pa3paboTKe COBMECTHOTO 0OBEKTA.
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TIIY yuensieT orpoMHOE BHUMAaHUE B3aUMHOMY 000-
ranieHnio o6pa3oBaHus U 0OIIECTBA, MOHUMAEMOTO B
KOHTEKCTe HeOOXOAMMOCTH MPUBIEKATh K yueOHOMY
MPoIecCy 3aMHTEPECOBAHHBIX JIMI[ M3BHE, TEM CaMbIM
npeiarast peniath peagbHbIC 33/Ia4l 1 Pa3BUBATh MHHO-
BallMOHHbBIEC TTPAKTUKU TIOTYYeHUS 3HAHWI W CO3/MaHUS
«rpaHuuHbIX 00BeKTOB>. C 3T0i ToukwM 3peruss TITY
MO/JIEPIKUBAET TEPEXO/l Yepe3 TPaHuily Mexay yded-
HBIM 3aBeJleHreM U OOIIeCTBEHHO KU3HbIO, I00YKIast
CTY/JIEHTOB K YCBOEHUIO TIOJIE3HBIX 3HAHUH U K TTproOpe-
Tenuio npodeccrnonHanbubix HaBbIKOB [18]. TIIY Tecno
CBSI3aH C NOsIBI€HUEM UHMOPMAIIMOHHBIX TEXHOJIOTUI,
KOTOPbIE MOTYT WCTIOJb30BAThCS JIJIsI TIPeoOpasoBaHus
HeOCsA3aeMBIX H/Iel B 061IHe TidPOBbIE TPAHITYHBIE 00b-
eKTBI ¥ /IS HAJIQ)KUBAHUS CBSI3EH MEXK/ITY Pa3iIUnIHBIMU
coobrectBamit. MoOMIbHBIE TEXHOJIOTHHU U COIIHATbHBIE
CETH TaKKe MOTYT MCITOJb30BaThCS B KAYECTBE UHCTPY-
MEHTOB TlepeceUeHusT IPAHMUI] IS OAEPKKN yueOHbBIX
MEXaHU3MOB WIEHTU(DUKAIINN, KOOpAUHAIINN, pedek-
cum u Tpanchopmarmn [18].

Bompoc o ToM, KakuM 06pa3oM WHAUBUyaTbHAS
U KOJUIEKTUBHASA paboTa ¢ «IPaHUYHBIMU OOBEKTAMU»
CBsI3aHA C Pa3BUTHEM HOBBIX S1-TI03UIINIT B PA3IUYHBIX
cuTyanusax obydeHust U MepeceyeHust TPaHwuil, 0 CUX
MOP TJI0X0 M3yYeH. B yrmomsiHyThIX HaMu paboTax pac-
CMaTpHUBAJIACh IUAJIEKTUKA CTOPOH, HO HE TO, KaK pas-
JIMYHBIE $1-TIO3WIINK DPa3BUBAIOTCS B CHUTYAI[UU Tepe-
CEYeHUsT TPAHUIIBI, KOTZ[a TPOEKTUPYIOTCS U CO3/IAI0TCS
rpaHUYHbIEC OOBEKTHI.

WccnenoBanue, mpecTaBisieMoe HUKeE, HAITPABJIEHO
HA M3y4eHIe UMEHHO 3TOTO BOIIPOCa, C YY4ETOM YIeOHOTO
Kypca B UTAIbIHCKOM yHUBepcutete, rae TIIY mpume-
HSIETCS1 HA TIPAKTHUKE.

Pa3pa6oTKa yHUBEPCUTETCKOTO Kypca
JUIS YIPOIIEHHS EPECEUEH s TPAHUIBI MEKILY
o0pas3oBaHueM U padOTOit

Jlnst obJierdeHust mepexoja U3 YHUBEPCUTETA B TPO-
(hbeccHOHANBHYIO JKU3HB OBLT CIEIUAIBHO pa3paboTaH
cMeranHbiil Kype. Cozepkanue Kypca Kacajloch Tefa-
FOTMYECKON TICUXOJIOTUN U KOMITBIOTEPHBIX CPEACTB 00-
yuenud. [IpogomxurenpHocTs Kypea coctaBuia 13 ne-
Nesib, ¥ OH ObLT pasjiesieH Ha aBa MopayJs: Moayab 1
JUTUJICST 111eCTh Heeb, Moysib 2 — cemb Hesenb. B Mo-
nyse 1 usydanach obssaresnbHast yueOHAsA MPOrpaMMma,
a Moaynb 2 GbLI TIOCBSIIEH JEATENbHOCTH, KOTOPas
GblTa 3alIAaHUPOBAHA U OCYIIECTBIISIIACH COBMECTHO C
KOMTTaHVSIMHU, PAOOTAIONNMU HA PHIHKE KOMITHIOTEPHBIX
CPEZCTB OOYUEHNST.

B pamkax Moayns 1 mpenogaBatesnsb dhopmupo-
BaJl TPYIIBI TI0 «METOAY rojioBosioMku (the Jigsaw
method!)» [2]: «akcIepTHBIE IPYIIIIBI» U3yUYaJ OIIMH
U TOT K€ MaTepHaJl, a TPYIIbl «coOUpaTesiell ro0Bo-
JIOMKHU» CPaBHUBAJIM W OOBEAUHSIIN TO, YTO H3yda-
JIOCh B «dKCIIEPTHBIX Tpytiax». Moaysb 1 naunnamics
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C JIEKI[UU TIPETNOIABATe s, B X0/[e KOTOPOH CTyIeHTaM
MpeJIarajics Tak Ha3bIBAEMBIN BOMPOC JJIS UCCIEN0-
BAHWA, KOTOPBIH OTPeNessi AadbHel iy paboTy B
pamkax Moayss. CTyaeHTbl ZOJKHBI ObLIN COBMECT-
HO HallTH OTBET Ha 3TOT BOMPOC, 0OCYKIast €ro Ha
nHTEepHET-hOpPyMe WU JIPYT € IPYTOM, a TaKKe CO3-
JlaBasi MHAWBUIyaJTbHbIC U TPYIIIOBbIE TPOIYKTHI (Ha-
puMep, KOHIENTyaTbHbIE CXeMBbI, oKJaa/bl). Kpome
TOTO, CTYZEHTBI JOJUKHBI ObLIN BBITOJHATD OTIPejie-
JIEHHbBIE POJIH, pa3pabOTaHHBIE [IJIs1 TTOBBIIIECHUS UX
OTBETCTBEHHOCTU ¥ TOSIBJIEHUS HOBBIX MMO3UITHI JINY-
Hoctu. Tpu posu, onpobGoBaHHbIE B PaMKax Hallero
aKkcriepuMenTa, 3to: 1) Mozepatop uHTEpHET-hOpPY-
Ma; 2) OTBETCTBEHHBII 32 M3TOTOBJEHIE COBMECTHBIX
MPOAYKTOB; 3) OTBETCTBEHHBIH 3a U3yvenne yuebHO-
ro Marepuaga. ITH POJIU TaKKe MCIOJIb30BAJINUCh U B
MoyJie 2; uX JOJKHBI ObLIN UTPATh T€ CTYAEHTHI, KO-
TOpPbIE He BBIMOJHIIN 9TU POJU B paMKax Momyis 1.
OcHoBHOI 1esbio Moayiis 1 6bLI0 1aTh BO3MOMKHOCTD
CTyZIeHTaM MPUOOPECTH TEOPETUUECKYIO Oa3y 3HAHUIT
0 KOMITBIOTEPHBIX CPEACTBAX 00yUEHMSI.

Moayab 2 umen 6ojiee IPaKTUYECKHIT XapaKTep.
B camom mnavaie mnpemnojaBaTenb TPUBJIEKAJT IPO-
¢dburpHBIE KOMIAHUU ¥ HpeanpuHuMmaresneii. B ma-
IeM CJIydae pedb IIa 0 KOMIaHUsX, paboTaiomux Ha
PBIHKE KOMIMBIOTEPHBIX CPEACTB OOYUYEHUsI, KOTOPHIM
MBI TIPEJIOKIIN pacckazarh o cebe aubo ouHo, a6
yepes Skype, snbo npu momoIinu BeOMHAPOB, a 3TH
KOMIIAHWW, B CBOIO OYEPE/b, MPEATOKIIN 00BEKTHI,
KOTOPBIE CTYIEHTBI TOJKHBI OBLIU MOCTPOUTH B paM-
Kax yueOGHOTO MOAYJIS. 3aTeM CTYAEHTBI BBIOWPATH
KOMIIaHUIO, C KOTOPOi1 oHu xoreau 6b1 paborarsh. TITY
HATPaBJIsLI PabOTY B pAMKaX 9TOTO MOJIYJISI B COOTBET-
CTBUM C IIECTHIO MPUHIUIIAMU TManupoBanus [17],
KOTOPBIE TIpe/icTaBaeHbl B TabI. 1.

B xoze usyuenuss 060ux MOyJI€i CTYIEHTHI OJIK-
HbI OBLJIM BECTH CIEIMAJbHBIE AJIEKTPOHHBIE TOPTHO-
JIN0. DJIEKTPOHHOE TOPTHOINO MOKHO OXapaKTepH-
30BaTh KaK IeJieHapaBIeHHoe coOupanie miuhpoBbIX
(digital) marepuanos — ujeii, tpuMepoB, pedJIeKCuii,
OT3BIBOB U T. . — C 1€JIbIO TIPEIbSBICHUS OTIPEeIcH-
HOW ayZIMNTOPUN CBUIETENBCTB MOJTYyUEHUS YETOBEKOM
3HAHUN U/MJIN HaBBIKOB [6]. V3HA4anbHO CTYAEHTHI
3HAKOMUJINCH C CO3ZITAaHUEM 3JIEKTPOHHOTO MOPTGHOINO0
Ha 1ardopMe, MCIIOJIb3yeMOil st 1eeil yuebHoro
kypca (ForumCommunity). 3arem, utobbl momyep-
KHYTb COIMAJIbHBIN 1 MPO(EeCCHOHANbHbBIN XapaKTep
9JIEKTPOHHOTO TOPTHOINO, CTYAECHTAM OBIIO MPEIIO-
JKEHO MCII0JTh30BAaTh B ATOM KadyecTBe CBOU Npoduian
Ha LinkedIn.

B ForumCommunity cTyaeHTbl AOJZKHBI ObLIH OT-
KPbITh JIBa OOCYIKACHUS 10 KAsKAOMY MOJYJIIO, KOTOPBIE
TOJTYIHJIA HazBaHNe 30HBI aKTYaTbHOTO pa3BuTus (3AP)
u 3onbl Onmskaiimiero passutust (36P). B 3AP cryen-
TBI OBLJIM COCPEIOTOUECHBI HAa HABBIKAX W 3HAHUSIX, TTPU-
obperaeMbIx B X0/1e u3yueHust MoayJist. B 3BP cryneHTs
OIMCHIBAJIN 11€JIU, 34/[a4H, HABBIKM U 3HAHUS, KOTOPbBIE

! TpynmoBoit Metos 00yuenus, paspaboranibiii B 1970-e . aMepuKaHCKUM IICUXO0JIOTOM DJLIHOTOM APOHCOHOM; Ha PYCCKOM SA3bIKE HE MMe-
eT OOIIENPUHATOrO Ha3BaHWsI, B YaCTHOCTH MCTIONB3YIOTCS CIEAYIOIIHE CIOBOCOYETAHUS: <METO MO3aUKI», <MO3ANYHBIN METO/», <IPYTITIOBOI

nasi». — [pum. peo.
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Tabauma 1

IllecTs NPUHITMNOB MIAHUPOBAHUS B PAMKaX TPUATOTHYECKOTO MO/X0/1a K 00y YEHHUIO

IIpyHIMn nIaHUpPOBaHUS

JlesiTebHOCTD B X0/I€ Y4eOHOro Kypca

1. Opranusanms 1eaTesbHOCTA BOKPYT
001X «OOBEKTOBY

OGbeKThI BBIGUPAIOTCSI COBMECTHO € KOMITAHUSIME, PabOTAIONIMME Ha PhIHKE
KOMITBIOTEPHBIX CPeicTB 00yuenus. Hanpumep: a) npuiioskeHue /st pa3me-
meHust uHGOPMAIMK O TPYAOYCTPOICTBE; 6) cepbe3Has Urpa JJIst KOJIbHU-
koB 1o uzyuenuio Uranpsuckoit Koucrurymuu; 8) kypc MOOC (Maccosbie
OTKPBITbIe OHJIAITH-KYPCHI ), TOCBSIIIEHHbII PA3BUTHIO KPUTHYECKOTO MBITILITE-
HIISI Y TTPETIoJIaBaTeieil; T) HarJIsIHAs IPE3eHTAINsI, TIOCBSIIEeHHAsT YIeOHOMY
00BEKTY Ha TEMY JIHIEPCTBA

2. CopelicTBre HaJTA)KMBAHUIO CBSI3EH MeK-
1y JIMYHBIM 1 OOIECTBEHHBIM YPOBHAMMU

CryzieHTbl BBIOGUPAIOT KOMIIAHUIO, C KOTOPOI OHM OyayT paboTarh, B COOT-
BETCTBMU CO CBOMMHU CKJIOHHOCTSAMM U HHTepecaMu. B rpyminax nmpoucxoaut
pacrpeziesietvie o6s3aHHOCTE B (hOpPME HasHAYEHUSI PA3IUYHBIX POJICii

3. Pasputue criocoOHOCTU MCIIOIb30BAHMS
3HaHUI JUJLA TOJITOCPOYHOTIO IJIaHUPOBaHU A

CTy[[eHTbI JIOJIZKHBI ITPEJICTAaBUTD ce6e, Kak paspa60TaHHbIe UMU OOBEKTHI
MOJKHO pa3MECTUTDb Ha PbIHKE

4. Ycunenue pazBurtust 6Jarogapst us-
MeHEHUIO 1 pedhIeKCUK Ha/l Pa3JIMYHbIMU
(hopmamu 3HAHMIT ¥ TPAKTUYECKOTO OIIBITA

[Tepexon ot Moayss 1 k MomyJtio 2 3acTaBiisieT 3a[yMaTbCsl HaJl CBSI3bIO
MEJK/Ly TEOPETHYECKUMU U TIPAKTUYECKUMU 3HAHUAMU

5. Baaumnuoe oboraienue 3a cyetr oOMeHa
3HAHMI MekK/y PasJMYHbIMK COOOLIECTBA-
MU M YUPEKAEHUAMU

Pa6ora HAIIPSIMYO ¢ KOMITAHMSIMU [IPE/IIOJIAraeT B3aUMHOE 0OOrallleHIe.,
CTy/IeHTOB [IPUTJIAINIAIOT YYaCTBOBATH B KOPHOPATUBHOM BUPTYAJIbHOM 001I1e-
HUH, & TaKKe B TPOHECCUOHAIBHON /I TeIbHOCTH KOMITAHNN

6. BO3MOKHOCTD MCITOIb30BAHNS PA3JINY-
HBIX HHCTPYMEHTOB [1Jist 0OMeHa nudopma-

MO3KHO HCIOJIb30BATD 1EJIblil Psiji OeCILIATHBIX MHCTPYMEHTOB:
ForumCommunity st unrepuet-gpopymos;

e

WhatsApp u Skype 1715t yrakuBanusi OpraHu3aimoOHHBIX BOITPOCOB U MIPHU-
HSATHS PEIeHwi;
Padlet st ocyniecTBIeHUST «MO3TOBOTO IITYPMa»;

Google drive mist obMeHa JOKyMeHTaMu;

Bebunapbl A/ IPeACTaBICHUS KOMITAHUI;

LinkedIn anst coszmanmst mpodeccnoHaIbHBIX 3JIEKTPOHHBIX TIOPTHOJIIO

OHU XoTeJi Obl IPUOOPECTH B Pe3yJIbTaTe U3YUeHMUsT Clie-
JIYFOIIIETO MOJLYJIsI FJTH 32 paMKamu yueOHoro Kypca. Ob6a
paszena, 6e3ycJ0BHO, OB BIOXHOBJIEHBI UjesiMu Bbi-
rorckoro [28]. «ZIpyr u3 30HbI GJIMKANIIErO PA3BUTHS>
(«apyr u3 3BP») — 3710 ObLIa ClIeNUaNbHasT POJIb, pea-
Jin3yeMasi B paMKax 9JIeKTPOHHOTO 11opTdosino. Kaskbiii
CTYJIEHT JIOJIKeH ObLT HasHauuTh Apyra u3 3BP, BeiOpan
JIUTST 9TOTO OJTHOTO M3 CBOMX OJHOKYPCHUKOB, MCXOJIST M3
JIMYHOM cuMmatuy 1 gosepust. Jpyr us 36P nomken 6b11
CJIEINTH 3a yCIleXaMu BbIOPABIIIEro €ro/ee CTy/IeHTa, Bbl-
CKa3bIBaTh CBOM MHEHUST U OCTABJISITHD KOMMEHTAPUH, TTO/-
CKa3K¥ ¥ TI0JI€3HbIE COBETHI Ha Oy yIIiee.

B ssexrpontbix noprdosro Ha LinkedIn crymenTsi
JOJIKHBI OBLTH HATTMCATh AHHOTAIIMIO M OMTHCATH TIpodec-
CUOHAJIbHbIE 3HAHUST ¥ HABBIKH, TIPHOOPETEHHBIE UMU 32
BpeMst yueOHOTO Kypca.

B 9710i1 paboTe s1eKTPOHHOE TTOPTHOIUO UTPALT BasK-
HYIO POJIb 10 TPeM IpudrHaM. Bo-1epBbIx, OHO MOOIIpPsi-
eT K Pa3MBIIJIEHUsIM Hajl cOO0 uepes pacckas o cebe.
Bo-BTOPBIX, OHO CO3/AET TIIOMIA/IKY /IJIST TOSIBJIEHUST HO-
BbIX 30H OJIMIKAIIIET0 PasBUTHS Ye€Pe3 JUalor 1 B3auMO-
JIENCTBUE C OIHOKYPCHUKAMU. B-TpeTbux, ajieKTpoHHOEe
OpTHOINO TO3BOJISIET OTCIEKUBATH PA3BUTHE HABBIKOB
CTYJIEHTOB, TPAEKTOPUH JIBUKEHWS B CTOPOHY HOBBIX T10-
3UIUI, @ TAKIKE TIPOIIECC COTTIACOBAHUS yrKe CYIIECTBYIO-
MIUX MTO3UINI HA TPAHUIIE MEK/Y CTATYCOM CTyAeHTa 1
cTaTycoM TpodeccroHaa.
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YuacTHUKH. YUacTue B MCCJAEI0BaHUN OBLIO 100pO-
BOJTBHBIM. CTYZIEHTBI, KOTOPBIE HE W3BSBUJIN WHTEpeca
U JKeJIaHWsT IPOUTH CMEIIAaHHBIN Kype 0Oy4eHuUsT, MOTJIN
TTOCETATH OUHBIE JICKITH 1 CIABAJIN 9K3aMeH TPATUITUOH-
HBIM C1I0co60M, B opme yeTHOIT Gecesibl. CTYIEHTBI, KO-
TOpbIE HE UMEJI BO3MOKHOCTH TOCEATh JIEKIIUN, MOTJIN
MPOXOUTH OOYUEHIE JUCTAHIIMOHHO, Yepe3 VIHTepHeT.

W3 34 crynenToB, mpoxoauBnmx Kypc (22 meByniku,
12 mosonpIx Jrojieit, cpeiauil Bo3pact — 22,3 Toja), Mbl
BBIOPAJIN CTY/ICHTOB € HANGOJIEE TTOTHBIME JJIEKTPOHHBIMU
opTGOINO ATt YrIyOJEHHOT0 KayeCTBEHHOTO aHaJIn3a.
[IpuBenenHbIil TPUMEP XOPOIIO WJLTIOCTPUPYET Tpaek-
TOPUH JIBVYKEHUS TTO3UIINN JIMYHOCTU HA TPAHUTIE MEXKITY
YHUBEPCUTETCKOHN 1 TPO(eCCHOHATIBHOM HICHTHYHOCTBIO.

Iemn wuccrepoBanusi. OCHOBHBIM BOIPOCOM UC-
cJIeZIOBaHUS, KOTOPBIN OIpeNesny X0/ Halllell aHau-
TUYECKOIT paboTel, ObLIO TO, Kak pabora Ham oOLIMMU
00bEKTaMU BJIMSIET HA TPAEKTOPUU ABUKEHU O3UIMIL
UJIEHTUIHOCTH CTy/leHTa. /[y oTBeTa Ha 9TOT BOITPOC MbI
COUJIM DJIEKTPOHHOE TOPTGOJIO HauboJIee IOAXOIAIUM
MECTOM JIJIsT OTTMCAHUS CTY/IEHTaMU CBOUX ITO3UITUHN M,
Kak CJIeACTBIE, 1Jisi OOHAPY/KeHHsI HOBBIX SI-TT03UIMI 1
TPaeKTOPUH IBMKEHMS HA TPAHUIIEe MEXK/Ty YHUBEPCUTe-
TOM U paboTOii.
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Metoauka ananusa. B cooTBeTcTBUM ¢ peKOMeHA-
musavu Crpuiiboca u ap. [27] kaxkmas samerka (note)
paszensanach Ha GparMeHTHl, KOTOPbIe MBI HA3BIBAJIH CO-
obuenuamu (quotes). ITox coobiieHneM Mbl TOHUMAJIK
TPEeTOKEHE VTN TPYTITY TIPEIOKEHNH, 06Iaiatonmne
MOJIHBIM W CaMoJoCcTaToOYHbIM 3HaueHueM. Coobiie-
HHe — 3TO Hallla e/IMHNIIA aHAIN3a, IPU 3TOM Kak/1as 3a-
MeTKa MOTJIa COfiepKaTh GoJiee OHOTO COOOIEHNS.

CooOl1iieHust, 3allliCAaHHbIE B 9JEKTPOHHOM IOPT-
omo, uccienoBaNIUCh ¢ IPUMEHEHEM MeTO/a Kaue-
CTBEHHOro aHajmM3a copeps:kanus (content qualitative
analysis) [11; 19]. Buauaje Mbl IOCTPOUJIA MATPHILY
TO3WIMI TSI OTMCAHUST TPAEKTOPUIl WMIEHTUYHOCTH.
Matpwuria 6bl1a coctaBieHa B X0/I€ HECKOJBKUX IIUKIIOB
U3y4eHust, 000CHOBAHUS ¥ TIEPETPYTITHPOBKU TAHHBIX C
YIETOM MCCIENYEMOTO BOTIPOCA, B COOTBETCTBUM € 060-
croBanHoil Teopueit (the Grounded Theory) [26]. Ha
9TOM 9Tarme paboTain TP uccaenoBaTess. J[Boe m3yda-
Ji HeoOpabOTaHHbIE JaHHbBIE OTAETBHO JIPYT OT APyTra U
CPaBHWBAJIM CBOU TOYKHU 3PEHUS, BBISBJIAS COTIACUS WJIN
PaCXOKIeHUsT BO MHEHUSIX; JIJIST PA3PelieHus HOCTeIHUX
aBTOP HacToAIeld paboThl COBETOBAJICA C TPETHUM HC-
cienoBareneM. Hakomer, mocje AOCTUKEHUST TOJHOTO
corJlacusi BO MHEHMSIX M COCTABJIEHUSI OKOHYATEIBHOTO
CITHICKA MO3UIIMIT MBI TIEPENTH K KOAUPOBAHUIO 110 BCEM
MyHKTaM. BBISBICHHBIE TIO3UIINY GBIITN CTPYTITHPOBAHBI
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B TPU KAaTErOPWH: MOHOJIOTHYECKHE, TUATOTUYECKUE U
Tpuasornyeckue. MOHOJOTHYECKUMU SIBJISIIOTCSI BHY-
TpeHHue nos3utu (Harpumep, <5 aymaio», <A — cTy-
JIeHT>, «S1 Kesaro...» ); AMaJoruyecKue Mo3uIun orpese-
JITIOT OTHOIIEHUST MESKLY ABYMSI WU OOJIee MO3UITUSIMU
(manpumep, <«/Ipyr ckasanm mue», «HactaBHuUK ckazan
HaM, Hallell rpyImmes); TpuaJornieckue Mmo3uinm Kaca-
IOTCSI OTHOIIEHUI MEK/y BHYTPEHHUMU U BHEITHUMU
HO3UIMAMK U 001uM 06bekTOM [14].

OKoHuaTesbHAST MATPUIIA TIO3UIUI TIPeCTaBIeHa B
Tab. 2.

ITpu anamuse BIGPAHHOIO IIPUMepA UCIIOIb30BaNACH
JIOTIOJIHATE IbHAST WH(pOPMAIMS O CTy/leHTe Ha OCHOBA-
HUM CBeJeHNil, coOpaHHBIX yepe3 VIHTepHeT, Py MOMO-
11 OIIPOCOB U aHKeTupoBaHus. HapparuBHoe orucanue
ATOTO cJiydasi OCHOBAHO Ha S1-TIO3UIUSIX, TIPECTaBIeH-
HBIX B TaOJI. 2.

Cayuait Kapibl.
JIBUzKEeHHe B HATIPABJIEHUH KOJUIEKTHBHBIX
U npo¢eCcCHOHATBHBIX MO3UIIHIA

Kapua?, 23 roza, B caMoM HavaJjie Kypca B CBOEM 2JIEK-
TporHoM 1oprdoano Ha LinkedIn onucana cebs ¢ Tou-
KU 3PEHUs MPOIIION W TeKyTeil mo3uiuii (oTperBox 1),

Tabauma 2

Marpuna KaTeropuii mo3ummii

MomnoJiornue- JIlnunast rmosuims

JInunbie IMOLMH, Ujen, OTHOLIEHHE K 1{eMy-JII/I6O

CKUe TTO3UTUN
[Togunus crynenra

A — crynent

DopmasbHast poJib

A — macraBHUK (0/1HA U3 poOJIElt, KOTOPYIO CTY/IEHTHI UTPATTH BO BPEMs
yueGHOro Kypea)

[Tpodeccronamprast mo3uIms

S — omnbITHBII, OPUEHTHPOBAHHDIH Ha TIPOMECCHOHATBHYIO /ICATEIbHOCTD

Meranosuius

Peduexcuu o Texyieit nozuiuu

[Iponnas mosurus

[losumus, kotopyto 51 3aHnMas(a) B MPOIIIOM

TeKyIua;{ O3 UA

HOSI/IHI/IH, KOTOPYIO § 3aHUMal0 B HACTOAIIEM BpEMEHN

bynymag nosunus

TTosunus, KoTopyio st 6yay 3aHUMaTh B OyLyHiemMm

[loznmms-ctumynsatop

HO/IZ[CP)KKH. 1 COBCTHI IJIA IPYTOTO CTY/ICHTA

Jumanormae-
CKHe TIO3UTN

Buenrnee okpyskenne — oiHO-
KYPCHUKH

SBHas 1 o/ipadyMeBaeMasd OTCbJIKA K IPYTUM CTYJI€HTaM

Buemnee okpyskenne —npeno-
JlaBaTe/ib/HaCTaBHUK

Asnasn Io/IpadyMeBaeMad OTCbVIKA K HaCTaBHUKaM U IIPpero/iaBaTes 1o

Buernrtee mpodeccuonanbioe
OKpYsKeHue

SIBHAs 1 ozIpa3yMeBaeMas OTCBIJIKA K HACTABHUKAM M3 YHCJIA [1PO-
deccronanos

O061nit 06bEKT — JIMYHOCTD

BsaumozeiicTBue MEXK/Ly CTYAEHTOM 1 0ObEKTOM

O6mmuit 06beKT — BHYTPH
IPYIII CTYJEHTOB

Tpunanormue-
CKHe€ TTO3UIUHI

BsanmopeiicTBre MeX/Ly CTYIeHTaMI BHYTPHU TPYTIIIBI K 00BEKTOM

OO61muit 06bEKT IJIsT CTYAECHTOB
n OyyTieit 1esieBoi ayanTopun

OTChIKA K JIIO/ISIM, KOTOPBIE TaK/Ke CMOTYT IIOBTOPHO UCIOJIb30BaTh
061Nt 06BEKT

2 BoIMbIIIIEHHOE HMsI, UCITIOJIb3yeMOoe U1 COXPpaHEeHNA aHOHUMHOCTU CTY/ICHTKH.
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Ka)k[ash 13 KOTOPhIX Oblla CBs3aHa ¢ IIPOdECCUOHAb-
ueiMu S1-iosutusimu (M? — mpomtast mosutinst U M —
npodeccronanbras nosuius —12 %; M — tekyias 1o-
surust 1 M — mpodeccrnonanbras mosuiius — 31 %).

OtpeiBoK 1: <4 npoxoduna npaxmuxy ¢ CAPS (couu-
ANLHDLI KOONepamus), 6 yenmpe Onst J00etl, HUBYUUX 6
kpatinet nuweme. (...) Imo 6vLL onvim padomoL 8 KOMa-
de, 20e 51 cMOZIa PA3BUMb HABLIKU KOJLEKMUGHOU pado-
MbL, @ MAKICe YMenue CAyuamy Opyzux u NOHUMAMb UX
nompeonocmus (LD, M17).

B cBoem asexktponnom moptdonno Ha ForumCom-
munity oHa muIeT, 4to pedIeKCupoBaTh Haj cOOCTBEH-
HBIMHU CIIOCOOHOCTSIMU «HEJIETKO» (OTPBIBOK 2).

OtpoiBok 2: «Omseemumv na eonpoc "Ha umo muot
cnocoben?” coscem Henpocmo, Ho s NONbIMAIOCH NEPEULC-
JIUMb HABLIKU, KOMOPble s npuodpena 00 u nocie 3mozo
Moodyns 1> (FC, M1).

TpymrocTH, 0 KOTOphIX TuIeT Kapsa, oTMevaroTcs
y MHOTHX. Mbl 0OGHapysKuiu, uTo 53% CTYAEHTOB Ha-
Iero Kypca IMHITyT O TOM, YTO CTATKUBAIOTCS ¢ TAKIME
JKe TPYQHOCTSIMU, IIBITAsICh PAcCKa3aTh 0 cebe B paMKax
Mopuynst 1. ITo 10Ka3bIBAET, UTO 3AMIOJTHEHUE DJIEKTPOH-
Horo 1optdo/aro TpedyeT MeTapedIeKCHN U MOIBICHII
METATO3UITHH.

KapJyia onuceiBaercst cebs uepes CIUCOK «Ipuodpe-
TEHHBIX HABBIKOB»> B PE3YJIbTaTe CBOETO MPOIIJIOTO OTIbI-
Ta, a TakKe 100aBJSIeT CBOU OKMIAHUS OT CJIELYIOIIEro
y4ue6HOTO MOy Jist (OTPBIBOK 3).

OtpeiBoK 3: «B konue kypca "Iledazozuueckas ncuxo-
JI02USL U KoMnvlomepivle cpedcmea obyuenus” s xomeia
O

— npuobpecmu Cneyuarbible 3Hanus 6 00IACIU KOM-
nvlomepuvix cpedcme obyuenus,, Komopvie s cmozia Ovl
NPUMEHUND HA NPAKMUKE;

— npuobpecmu ymenue NIAHUPOSAMsd U OUCHUBAMND
yuebnwiil 0bvexm;

— npuobpecmu ymerue AHaUSUPOSAN> PeAbHbLE YCIL0-
sust pabomoi (bazodapsi cCompyoHuuecmsy ¢ KOMIAHUelL);

— paseumv nasviku padomul 6 kosiexkmuees (FC, M1).

Kapia okupaer nmproOpecT HaBBIKH, KOTOPasi OHa
CMOKET UCTIOTh30BATh BHE CTEH YHUBEPCUTETA, «HA MTPaK-
Tuke». OHA TUIAHUPYET Pa3BUTh 3T HABBIKU OJIarogapst
(ZIBYCTOPOHHWM ) OTHOIIEHUSIM C IPYTUME TTPOhecCuoHa-
JamMu «GJIaroiapst COTPYJAHUYECTBY € KOMITAHUETT>.

[TpencrapisieTcst, YTO TPAEKTOPUM PA3BUTHS TO3U-
nuit Kapsbl MpoxoasiT Ha JBYX YPOBHSIX: B YHUBEPCH-
TeTe U Mocje OKOHYaHus yausepcutera. Oba Oymymmx
YPOBHSI CBSI3aHbI € TIPOGhECCHOHATBHBIMU S -1TO3UITHSIMI
(M — Oyayume nosuiuu 1 M — npodeccuoHanibHble
mo3uIy — 27 %).

B pamkax Mogyna 1 apyr Kapasr u3 3bP ormeua-
eT passinunbie no3uiuu KapJier (posieBasi, mpodeccro-
HaJIbHAs, CTYJeHUECKasT, IUIHAS, TPOIIJIast, HaCTOSIIAs
u Oyyiast HO3UIAH; CM. OTPBIBOK 4).

OTpsIBOK 4: «Kapna uzpaem ciedyrowue pouu:

— yuebnozo memooucma (Class superovisor): 17 1os6pst
ona nucana o "mMemoouxax ooyuenus u coemecmiom o0y-
uenuu wepes Unumepuem”, u ee 3amemu ObLIU YeMKUMU

U XOPOWLO OPZAHUI0BANHBIMU; OHA UCNOJLIOBANA UJLTIO-
CMPawuIo u cxemvl 4mobvl ayuuLe 06pACHUMYb C6OU UeU;

— NOMOWHUKA IKCNEPMHOU ZpYNNbl. OHA NOCMOSIHHO
06waemcs ¢ ucciedosamenem us Mo epynnot, u OHU 06a
uzparom poav “mudepos”, 06cyicoas usyuaemulil 60npPoc;

— aKcnepma no ouenKe OUCKYCCUU: OHa maxdice -
pexmusno u xopowo pabomana 6 cocmase epynnvl “2010-
sosomxu”s> (npyr Kapuast uz 3bP, FC, M1).

[pyr Kapsasl u3 3BP BbicTymaer B pojm «CTUMYJIsi-
TOPa», MbITASICh BBIJIEIUTD PA3JIUYHbIE TIO3UIIUU JTMIHO-
cru Kapast. Kpome Toro, ee npyr us 3BP crocob6erByer
[TOSIBJIEHUIO HOBBIX NPODeCCHOHANbHBIX MO3UII (1na-
JIOTMYeCKasi MO3UIUsT CTUMYJISITOPA W MOHOJIOTHYECKast
mpodeccuona bHast o3It — 24%) u GYAyIINX T0-
3UNWI ([IaTOoTHYeCcKas TO3UIINS CTUMYJISITOPA U MOHO-
Jorndeckas Oyaymiast mosuius — 14%). B orpbiBke 5 ee
npyr u3 3BP mozckaspiBaer Kapie, kak oHa mMorsa ObI
VIIYYITUTH CTPATETUIO CBOETO MPeJICTaBIeHus B podu-
Jsie va LinkedIn.

OtpsiBOK 3: «Kak movL mozau eudems us ee "camoouye-
HUuBanus”, OHa OMIUUNO CNPABISIEMCSL CO CBOELL POJIbIO.

(...) Ee npogunv na LinkedIn nocmosiumno nononnsem-
Csl, U 5L MOZY NOOMBEPOUMD, UMO OHA PEATHHO NPUOOPEL
MHO2Ue U3 YKAIAHHBIX HABHIKOB.

Cosem: BvLio 6vl HENIOX0 COCMABUMb KPAMKYIO aAH-
Homauuo, umobvl uumamensim Oblio nPouwe Haxooumo
sadcnyio ungopmayuios (npyr Kapmst uz 3bP, FC, M1).

Kapna mocieqioBasia coBeTy U BHecCJa U3MEHEHUS B
CBOTO AHHOTAIIMIO B MojyJie 2, paciimpuB TiepedeHb CBO-
uX 1osuiuii (OTpbIBOK 6).

OrpoiBOK 6: <A 3axonuuna Iedazozuueckuii uncmu-
mym ¢ 2011 200y u ouens saunmepecosaracs 60NPOCamu
eymanucmuueckou ncuxoaoeuu. (...) A pewuna npoumu
amom Kypc, KOMOPwlll CUILHO OMIAUYAEMCSL OM panee no-
JIYUEHHBIX MHON 3HAHULL, OTOMY YMO 5 JH0OMI0 CIABUMDb
neped coboil Hovle 3a0auu U U3yuamv Hosvie memvl. A
0COOEHHO  3AUHMEPECOBANACH KOMNLIOMEPHLIMU  CPEO-
cmeamu obyuenus, u 61azo00aps sMoMy Kypcy s CMozid
USYUUMD GUPMYATLHYIO CPedy U HOBeLUe NPOZPAMMDL.
A xomena 6wt natimu pabomy ¢ obracmu 06pa30eaHUsL U
passumus uenogeyeckux pecypcogy» (LD, M2).

B Moayiie 2 Kapiia gobaBiisteT MO3UIINH, CBSI3aHHbIE
¢ OyIyIUMY TO3UIMSIMA 1 TIPO(ECCUOHATBHBIME TI0-
surusmMu, — 15 %, Takike B 3JeKTPOHHOE TOPTGHOINO
na LinkedIn. Owna ee Gosbine pacimpser ux CIUCOK,
1106aBJISASA TPUATIOTIYECKIE TO3UIINH, KAK CJIEIyeT U3 OT-
pbIBKa 7.

OtpbIBOK 7: <4 compydnuuana ¢ komnanuet no pas-
pabomie npuLodceHUst 8 NOOOEPIHCKY NPODecCUOHANLHOL
opuenmavuu. Ilenv a3mozo npunoicenus — nomMoub MoJo-
ObIM TH00SIM 6 NOCMPOEHUU UX NPOPECCUOHATLHOU Kapbe-
Pbl, COOMBEMCMBOBAMY MPEOOBAHUIM PLIHKA MPYOa u
YUUMbIBATL NPOUCXO0SUUE HA HeM U3Menenus. Bunyck-
nuku Ynusepcumema bapu, komopvie énepevle uwym pa-
bomy, AGAAIOMCS UENEBHIMU NOTBI0BAMELIMU IMO20 NPU-
aooxcenus» (LD, M2).

B orpbiBke 7 MOKHO OOHAPYKUTD J[BA PA3HBIX THIIA
TPUAJIOTUYECKUX TTO3UInii: 1) Tpuajormyeckue 1o3u-

3 M: MmoHoJIOrHYeCKas mo3ulst; D: quanornyeckast no3uiyst; T: TpHaIornyecKast Mo3uiusl.
4 Jlanmpie Ob1n coOpanbl U3 aJeKTpoHHbIX nopTdosuno Ha LinkedIn (LD) u Forumcommunity (FC), B pamkax MomuyJist 1 (M1) u Moayiis 2 (M2).
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K, oObeAUHAIONIEe KOMIAHUIO U 00beKT (TpHasio-
TUYeCKuii 00U 00BEKT M AUANOIMYECKOe BHEITHEee
npodeccuonaabioe okpyskenne — 30%); 2) Tpuanoru-
yecKue TMO3UIMN, COCTOsIIINE U3 00beKTa 1 Oy yIieii 1me-
JIEBOM ayZIMTOPUM («MOJIOZIBIE JIIOIN»; TPUATOTHIECKII
o61IHii 0OBEKT ¥ TPHATIOTHUECKUN 0011l 00beKT ¢ Oy-
JyTeit meaeBoi ayautopueii — 12 %). 9tu Tpuasoru-
YyecKue TTO3UINH TT03BOJIAI0T KapJie mepeceysb Tpanuily
MEJK/Iy YHUBEPCUTETOM U TIPO(eCCUOHAIBHON CPeloit 1
HABECTU MOCTBI MEXKIY ee TeKyllell mosuuueil u Gymy-
UMY TTPODHECCUOHATBHBIMU TIO3UTTUSIMU.

B cBoem astekTpontnom noprgosmo va ForumCom-
muity (orpsiBok 8) Kapia onuceiBaeT cBou TpaeKTOPUH
JBVZKEHUST OT IIPOLIJIONO K HACTOAIIEMY ¥ K OyIyIIeMy,
HOBTOPHO OIyOJMKOBAB 30HY OJIMIKAMIIEro PasBUTHS,
KOTOPYIO OHa paspaboraia B MozyJie 1, u 106aBUB KOM-
MEHTapU¥ W PA3MBINIIEHNUS O MPOUIOMIEANINX C Hel
nepeMeHax.

OtpoiBOK 8: <A nosmopno sviioxcuia ceoro 3bP us
Mooyas 1: (...) A cocmasuna 3mom cniucok oKoi0 Mecsua
Hasao, u 6 Hem YKasamo mo, uezo s xomeia 00OUmocs 6
Konue kypca. M eom amom momenm nacmynui. A we mozia
nooymamn, 4mo 3a Mpu Mecaua cMozy Paseumy CMoibKo
pasivix Hasvikos. A dymaio, umo docmueia écex ceoetl ue-
neil, nocmasiennvix ¢ Mooyae 2» (FC, M2).

Kapsa mamenuna He MpocTo cojiepKaHUe CBOETO
AJIEKTPOHHOIO TOPTHOIN0, HO TakKe crocob Ipe-
craByeHus camoii cebs. B Moayie 1 ona ony6anko-
BaJla CIIMCOK HABBIKOB (OTPHIBOK 3), B TO BPeMs Kak B
Monyre 2 oHa UCHOJNB3YeT CIOBECHOE OTMCAHUE IS
pacckasza o cebe (orpeiBku 8 u 9). Mcnonb3oBanue ca-
MoHappaTtnba B Mojyie 2 yka3biBaeT Ha TIONBITKY Kap-
JIbL YIIOPSIOUUTD CBOM OIIBIT, YTOOBI JIydllie IIOHUMATh
camy ce0sl.

OtpbiBOK 9: «Mot nomyuun 603MoNcHOCTL COMPYO-
HUUAMD ¢ KOMNAHUAMU NO PA3PAOOMKE KOMILIOMEPHBLX
cpedcme obyuenus U NOIHAKOMUMBCS ¢ 0COObIM MUPOM,
KOMOPbLIL CIyOenmol 3HAIOM MOALKO U3 YHUBEPCUME -
cKkux npozpamm. 3adaua, nocmasiennas nepeo Hamu
KOMNAHUETL, NOMO2A 2pYNnne CMamy HAcmosuwell padouetl
xomandoil. Kaxcoviil us nac uepan onpeoeiennyio poiv,
U 9MO NOMOAN0 HAM 6 cO30anuu U paspabomxe 0buezo
obvexma. Mot ¢ moetl zpynnoi (Sham®) nanucaiu npu-
Jlodcerue Ost NPOPecCUOHATLHOU OPUSHMAUUU, KOMOPasL
NOMOJNCEM €20 NOIb30BAMENAM NOLYUUMb SHAHUSL U UH-
cmpymenmot, HeobxoouMmble 0L NOCMPOEHUs. UX npodec-
cuonanvnoll kapvepors> (FC, M2).

B Moayse 1 Kapia onucsiBaer cebst B OCHOBHOM €
MOHOJIOTUYECKON TOYKM 3peHust (OTPhIBKU 2 1 3), B TO
BpeMsI Kak B OTPBbIBKE 9 OHA yIMOMUHAET W CBOIO TPYII-
Iy, U CBOIO KOMIIaHUIO-HAacTaBHUKa. B yactHocTh, Kap-
Jla TIMIIET O TOM, YTO pelleHre MPWKJIAJAHON 3a/a4u
TTOMOTJIO WX TPYTITIE CTaTh «HACTOSIIENR paboUeit KoMaH-
noii» (D — Brenrree npodeccnonanibHoe OKpysKeHue 1
T — O6mwmit o6bekr — 30 %). Takum obpasom, Kapia
Jlajia OHATh, UTO B €€ CJIydae «TPUAJOTHYECKUiT> 00b-
eKT ChIrPaJjl KI0Y€eBYIO POJIb B IPe0OPa3oBaHUM IPYIIIIbL
CTYZIEHTOB B TPYIIY MPO(MECCHOHATIOB U TIOBJUSI Kak

Amendynu @., Tuzopuo M.B. Cmost na epanuue: poio...

° Tak Ha3bIBATACh TPYIIA, B KOTOPO yummach Kapora.
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Ha KOJIIEKTUBHBIE, TAaK U HA UHAWBUIYATbHbBIE TO3UIIIH
Kapuer. Tak, Kapma ormeuaer (otpsiBok 10), uto cos-
namue aToro 06hEKTa TO3BOIUIO UM TIOJIYYUTH HOBBIE
poeccoHaNbHble 3HAHWS, CTaTh GoJee YBEePEHHBIMI
B cebe 1 JIydIiie TTOHSATH TEOPETHUECKHE OCHOBDI, M3y UeH-
mbie B Momyme 1 (D — O6muit 06beKT — JIMIHAT U TPO-
beccnonanbuast mosuimst — 11%). B orpsiBke 10 Kapia
TIATITET O HABBIKAX, KOTOPBIE OHA MTPUOOPETa B XO/IE ITOTO
yueOHOTO Kypca.

OtpoiBok 10: «Cozdanue amozo npodyxma no3eonuno
MHe npuodpecmu CNeyuaIbHble HABIKU:

— Xopoulee 3HaAHUE NPOZPAMM OISt CO30AHUSL NPUTLO-
acenust (AppyPie);

— yeepennocmy 6 x00e pabomvl U ymenue niaHupo-
eamv 8pemsi;

— K02da Mvl paspadbamlean NPULONCeHUe, s Tyuue
noHALA NPUOOPEmenHble MEOPEMUUECKUE SHAHUSL 0 KOM-
NHIOMEPHLIX CPEOCMBAX OOYUEHUSIX U UCNOTLI0BANA UX;

— 51 CMAna NOHUMAan> mpebosanus PearvHol KOMAAHUU,

— cozdanue pabouezo KOIIeKMUea — 8 epynne Mol pa-
Gomanu naeuwom K nieuy ¢ camozo Hauaia, u 06cmanosKa
Ovua oonospemenio paboueil u yuebnoii> (FC, M2).

BoiBoabl

[lesibro Hamrero mccjefoBaHusi ObLIO MOHAThH, Kak
UMEHHO KOJUIeKTHBHast paboTa Hax oOIUM O00bEKTOM
BJINSIET HA TPAEKTOPWH M3MEHEHUS MO3UTINIA WCHTHY-
Hoctu crynerTa. Co3/anne rpaHudHBIX 0OBEKTOB, OIpe-
JICJIEHHBIX COBMECTHO C MPOGUIBHON KOMIaHUeH (KOM-
MbIOTEPHBIE CPEACTBA OOYUYEHUST), MPEITIArajioch JiJist
MOJIIEPIKKU  TTEPEXOJIOB OT CTYAEHUECKUX /TIPOIILIBIX K
podeccnoHaIbHbIM /Oy IYIIMM TTO3UIUsM. Dbl 3a1aH
HeKuii HabOp MO3UIMII Ha OCHOBAHMM TEOPETUYECKIX
njieid, MOYEPIHYTHIX W3 TEOPUU TUATIOTMYEcKOTo S u
TIIY, ¢ yruy6ieHHbIM M3y4YeHHeM JaHHbIX. Mbl Bbizie-
JIWJIW TPU Pa3HBIX TUIA SI-TIO3UINIT: MOHOJIOTHYECKHE
(cocpenoToueHHbIe HA CaMON JIMYHOCTH); JIUAJOTHYe-
ckre (YUYNTBIBAIONINE KOJIEKTUBHOE U3MEPEHNE) U TPU-
ajorndeckue (BKIodaompe odmme o6bexTs). Mbl pac-
CMaTPUBAJIN 3JIEKTPOHHBIE MOPTHOINO CTYAEHTOB KaK
TOUYKH, OTKY/Ia MOTYT BO3HUKATh TPACKTOPUM PA3BUTUS
UIEHTUYHOCTY HA TPAHUIIE MEXK/Y YHUBEPCUTETOM U OY-
ayuieil paboToil. Bour BeiOpan oguH cirydail jJst ucciie-
JoBaHusl — HanboJiee perpe3eHTaTuBHbIN, OH OBLI 11O/
POGHO TIpOAHAIM3UPOBAH HA IPEAMET PaCIIPeNeIeHIIs
MO3UINI JIMYHOCTH.

B Moayne 1 onucanue Kapioii camoii cebs co-
JIEP’)KUT B OCHOBHOM MOHOJIOTHUYeCKHe mo3uiiuu. Ha
ForumCommunity Kapsa o0HapykuBaer Hezxocra-
TOYHYIO YBEPEHHOCTh B cebe, paccKasbiBasi O CBOMX
HaBBIKAaX M YMEHUsX, B TO BpeMst kak Ha LinkedIn oHa
pacckaspiBaeT 0 MpoheCCUOHANTBHBIX MO3UTINSAX B CBS-
31 C TPOILJIBIMA M HACTOSIIUMU MO3UIUsAMU. V3Ha-
YAJIbHO OHA TPEANOUIA OMUCHIBATE ceOst IPU TTOMOIIN
CIIMCKA HaBBIKOB BMECTO ITOBECTBOBATEIHHOTO OIIH-
canusi. Ee npyr uz 3bBP nojyepsxan nosisnenuve jaua-
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JIOTUYeCKUX TOo3uIuil 1 omor Kapie cBg3arh apyT c
IPYTOM pasJinyHble TTO3WINH. B aTOM ciydae apyr u3
3BP neiicTBOBaM B KaUeCTBE <MTO3UITUU-CTUMYJISITOPAY,
OCHOCOOCTBOBAB MOSIBJICHUIO OYAYIINX U TIPpodheccro-
HaJIbHBIX TTO3UTIHH.

B Mogyne 2 Kapna ncnomp3yeT Takke AUaIOTHIe-
CKWe W TPUAJIOTMUYECKUE TTO3UIUN JIJIS OTUCAHUS CaMOM
cebs. LinkedIn — aro npodeccronanbias conpaibHast
ceTh, KOTOpast B siBHOI (hopMme TpebyeT OmucaHust mpo-
(peccroHANMBHOTO OMNBITA U HABBIKOB I0JIb30BATEJIS.
«Tpuanormyecknii 00beKT», IpeacTaBIeHHblii Kapioi,
MOJKHO PAacCMaTPUBATh KaK ITOJIOKUTEJIbHBIN 3HAK ee
npodeccuoHaNbHON UjeHTHIHOCTU. AHHOTaIU KapJibr
Ha LinkedIn comepskut Oymyiiue mosuiinm, CBsi3aHHbIE €
IpoheCcCOHATBHBIMY TO3UIIUSIMH, BMECTE ¢ TPUATIOTHU-
YECKUMU MO3UTIUSMU, CBSI3AaHHBIMU € TTPodeccnoHaib-
HBIMI 3aKa39nKaMu 1 OYIyIel 1mesieBoii ayinTopueit ee
o0beKTa.
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Haxkownert, B Mopyste 2 Kapsa uctoJib3yer 1moBecTBo-
BaTeIbHOE omucanue o cebe, 9TOOBI TOMUEPKHYTh, KakK
CTYIEHTBI €e TPYIIBI CTATN <«HACTOAIEH paboveii Ko-
MaH/IOM»; 9TO MPOU3OIIIO0 GIATOMAPST «TPUAHTYIISAIINN>
MESKY CTYICHTaMU TPYIIIBI, KOMITAHHEH 1 0OBEKTOM.
ITporecc «cTaHOBIEHNS TPOGMECCHOHAIOMY> KacaeTcst
KaK ee TPYILIDL, TaK U ee CaMO.

B 3asepienue Mbl XOTesM Gbl OTMETUTD, YTO MOJTHO-
CTBIO OT/IaeM cebe OTYET B TOM, UTO ONUCAHHBIN 3/1€Ch
cay4ail umeeT psii orpannueruii. Harpumep, HeoO6xo1u-
Mo 6oJsiee oApoOHOE KCCae0BaHyE /Jist 0O0CHOBAHUS
Hallero aHAJIUTUYECKOro MeTo/ia. Tem He MeHee MBI 110-
JlaraeM, 4To Hallle 1ccieloBaHue BHOCUT 1IePBbIil BKJIAJ]
B TIOHUMaHWE TOTO, KaK KOJIIEKTHBHAS paboTa ¢ o6ImM
«TPAHUYHBIM OOBEKTOM> MO3BOJISIET CTYAEHTAM PACIITH-
puTh penepryap S-mMo3uImii U CHpaBUTHCS C 3aadeit
nepexojia uepes TPaHUIly MeKIy YHUBEPCUTETOM U Oy-
nytieir paboToii.
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