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The contours of Perezhivanie: Visualising children’s
emotional experiences in place
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In this paper we use the visual method Vygotsky explored in the Psychology of Art (1925) to consider
how perezhivanie might be represented and mapped as a unity of emotional experience in place. We il-
lustrate the method with regard to children’s experiences recorded during an environmental education
excursion that deployed a pedagogy based on narrative drama. The visualization method foregrounds the
dynamic relationship between children’s emotional experiences and the specific places where such experi-
ences were embodied. The method also foregrounds time by mapping experience-in-place as remembered
(analepsis) and foreshadowed (prolepsis) within an unfolding narrative. Using two case studies, we identify
the most important places in the excursion that were emotionally engaging for the students. By tracking
their reflections on the experience across time we identify how their experiences in place continued to re-
verberate on their sense of self in the past, present and the future. The visualization method is an attempt
to bring together three related aspects of perezhivanie, namely emotional experience, place, and time, into
a unified analytical approach.

Keywords: perezhivanie, emotional experiences, narrative.

KoHTypbsl nepe:xuBanusi: BuayaabHoe npeacTaBieHue
JIeTCKUX NepeKUBaHU HA MeCTe JIeHCTBUS

M.B. Pawmoc,

Yuusepcutetr KBunciaenna; [llkoma megaroruku, Ksuncaena, ABctpanms,
m.valenteramos@uq.edu.au

I1. Penmoy,
Yuusepcuter Ksuncaenna; [llkona nenaroruku, Ksunciena, ABcrpanus,
p.renshaw@uq.edu.au

For citation:

Ramos M.V., Renshaw P. The contours of Perezhivanie: Visualising children’s emotional experiences in place. Kul'turno-
istoricheskaya psikhologiya = Cultural-historical psychology, 2016. Vol. 13, no. 1, pp. 105—128. (In Russ., abstr. in Engl.). doi:
10.17759/chp.2017130110

Jloist nMTaThr:
Pamoc M.B., Penwoy II. Kontyps! nepexxuBanus: BusyanbHoe mpe/icTaBienne eTCKUX epekKNBaHnil Ha MecTe AelicTBus //
KyznbrypHo-ucroprudeckas ncuxosorust. 2017. T. 13. Ne 1. C. 105—128. doi:10.17759,/chp.2017130110

* Valente Ramos Marcelo, PhD student, The University of Queensland; School of Education, Queensland, Australia . E-mail:
m.valenteramos@uq.edu.au

** Renshaw Peter, Professor of Education, The University of Queensland; School of Education, Queensland, Australia. E-mail:
p.renshaw@ugq.edu.au

Banenme Pamoc Mapceno, actmpant, Yuusepcuter Ksumcnenma; Illkoma memarormku, Ksumcmenm, Ascrpanms. E-mail:
m.valenteramos@uq.edu.au

Penwoy ITumep, npodeccop nemnaroruku, Yuusepcurer Ksuncienna; [lkona nemaroruku, Ksuncaenn, Ascrpasust. E-mail:
p.renshaw@ugq.edu.au

105



Ramos M.V., Renshaw P. The contours of Perezhivanie...

Pamoc M.B., Penwoy 1. Konmypuvt nepexscusanusi...

B Hacrosiieii craTbe Mbl UCIOJIB3yeM MeTO/l BU3yaJusalui BbiroTckoro, npuMeHsiemMblii uM B pabore
«[Tcuxomorust uckyccrBay (1925) st HCcae0BaHISI TOTO, KAK MOKHO H300Pa3uTh U CXEMATHYECKH TTPe/-
CTaBUTb C/IMHCTBO AMOIMOHAJIBHOTO IIEPEKUBAHMSA B KOHKPETHOM MecTe. Mbl UCIIOJIb3YeM 3TOT METO/ [Tt
U3y4eHUsl IeTCKUX BIleYaTieHuil, 3ahMKCUPOBAHHBIX BO BpeMsi yueOHOI 9KOIOrUYECKOU SKCKYPCHH, 1M0-
CTPOEHHOI Ha OCHOBE BOCIIUTATEJIBHOIO [PAaMaTHYCCKOTO MPOU3BE/CHNS TI0BECTBOBATEIBHOTO XapaKTepa.
Bakiyio posib B 9TOM BU3yaIbHOM METOJIe UTPACT INHAMUYECKAst CBA3b MEXK/LY JIETCKUMU 9MOIIMOHAIbHbI-
MU TI€PEKUBAHUSAMU U KOHKPETHBIM MECTOM, TJle OHU UCIIBITAJIN 9TH TepeskuBanust. Kpome toro, Gobiioe
3HAUEHIE MMeeT BpeMs, TOCKOJIbKY HEIIOCPEACTBEHHOe IepeskuBaHue (UKCHPYETCs KaK BCIIOMIHAEMOE
(anasienicuc) m npeauyBcTByeMoe (IIPOJIEICHC) Mo Mepe pa3BepThiBaHUs 1oBecTBoBaHMs. Ha ocHoBe nc-
CJIEIOBAHYSI IBYX KOHKPETHBIX IIPUMEPOB MbI BbIIEM/I HauboJiee Ba)KHbIE MECTA B HKCKYPCHU, KOTOPbIE
OKazauch HarboJiee HMOIMOHATIBHO HACBIIIIEHHBIMY JIUIsl y49eHUKOB. OTCIIeKUBAst UX BOCIIOMIUHAHUS O Tie-
PEKUTOM OIIBITE BO BPEMEHH, MBI CMOIJIN OTIPE/ICIUTD, KAK BIIEYaTACHNs, TOJyYeHHbIe UMU Ha MecTe, OTpa-
JKAIOTCST HA X JIMYHOCTHU B MPOIILIOM, HACTOATIEM U OyyieM. MeToji BU3yalIbHOTO TIPEJICTABICHUST — 9TO
TMOTIBITKA COEJIMHNUTD BOEJMHO CBSI3aHHBIC ACHIEKTHI TIEPEKUBAHMUS, & UMEHHO 9MOIIMOHAJIBHBIC OIYIICHNUS,

MECTO 1 BPEM:A, B paMKaX €/IUHOTO aHAJIUTUYECKOT'O T10/IX0/1a.

Knrouesvte caosa: TepexxuBaHue, SMOHHOHaﬂbeIﬁ OIIBIT, HApPaTUB.

Introduction

Perezhivanie is a relevant and generative concept
in research on learning because: (i) it offers a complex
understanding of the relationship between the person
and the environment; (ii) it offers a conceptualisation
of emotion as a process of reflective transformation of
experience rather than as a temporary state; and (iii)
it suggests that emotional experiences are formative of
children’s selves across time [29; 30; 34].

Perezhivanie has recently received renewed atten-
tion amongst scholars and researchers, and it is gener-
ally defined as an emotional lived experience in a specific
social situation [1; 8; 20; 29]. We adopt a dialectical and
holistic understanding of perezhivanie from Vygotsky
based on two phases of his writing. First, in The Psychol-
ogy of Art [32] where he explored drama on stage and in
everyday life in order to develop a theory of aesthetic ex-
perience; and second in The Problem of the Environment
[31] where perezhivanie was described by Vygotsky as a
refracting prism in relation to the social environment. As
Fleer noted it is “both the lived phenomenon or experi-
ence and the conscious awareness (that) appear to mat-
ter in research (on perezhivanie)” |6, p. 40]. In sum, per-
ezhivanie provides a means of conceptualizing learning
and development as a dynamic unity of environmental
and personal characteristics [3; 12; 28; 32].

According to Rubtsova and Daniels [19] Vygotsky’s
interest in the relationship between real life and theatre
reverberated throughout his writings and especially in
his later works. In his early career he addressed the rela-
tionship between sign and perezhivanie in both audience
and actors and how this interplay resonated with the re-
lation between the everyday world and the performance
on stage. In the last years of his life, Vygotsky dedicated
a set of lectures and essays to questions of emotional life
on and off the stage. In theatre, Konstantin Stanislav-
ski’s system of experiencing (perezhivanie) was a key ref-
erence in Vygotsky’s studies [14]. He studied the notion
of emotional release and insight in dramatic moments
that reflect “emotions in everyday life” [20, p. 319].
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In English

Following Vygotsky’s lead in considering the rela-
tion between theatre and real life events, the focus of
our research is on a drama-based program called Hood-
winked, which is a story enacted by students as part of
an environmental education program in an outdoor set-
ting. The pedagogy engages students in dramatic role-
play that unfolds across a day-long excursion to an envi-
ronmental education centre. The dramatic nature of the
Hoodwinked story creates moments of high emotion and
engagement where students are required to act sponta-
neously and creatively to solve environmental dilemmas
that arise within the story related to threatened local
bird species and their habitat. In order to visualize those
memorable events in the Hoodwinked experience as a
whole, we found inspiration in Vygotsky’s own method
of analysis of Bunin’s Gentle Breath in The Phycology of
Art [32]. He crafted a diagram that represents significant
events in the plot where it was possible to identify mo-
ments where emotional tension was heightened. Like-
wise, we sought to visualise the plot and places central to
Hoodwinked and represent the temporal relationship of
events as foreshadowed or remembered. Children’s ver-
bal accounts of their experiences, as well as photographs
and drawings of events on the excursion were collected
and plotted against the places central to the Hoodwinked
narrative. This material provided the basis for identify-
ing places and moments where different students report-
ed heightened emotion.

In previous research on drama-based environmental
pedagogy, perezhivanie was deployed by Renshaw and
Tooth [18] to analyse the students’ experiences during
environmental excursions. They found that excursions
such as Hoodwinked were highly emotional and trans-
formative events for many students who reported a new
sense of their possible futures and new resolutions about
advocating for the environment following the excursion.
Emotionally charged experience during the excursion,
perezhivanie, seemed to be the trigger for re-organisation
of their subjectivity and a turning point in their devel-
opment. Drawing from current studies [5; 7; 18; 19; 20]
and following Vygotsky’s analysis of three children’s dif-
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ferent perezhivaniya related to experiences with their
drunken mother, a visualisation method to study per-
ezhivanie is applied in this article in order to research
particular children’s emotional experience arising from
their engagement with an environmental education pro-
gram, namely, Hoodwinked.

The roots of the visualization method

In 1925 Vygotsky published his doctoral research
entitled The Psychology of Art. This was the root of his
lifelong quest to articulate a psychology of human devel-
opment. His attention to art, emotions, theatre, stories,
poems and novels gave him insights into aesthetic per-
ceptions and more generally into the process of human
development. He proposed that catharsis in the theatre
and in everyday life originates in dramatic confronta-
tions between the form and the materia'. To illustrate
this, in his early writings he referred to Laurence Stern’s
graphic representation of the novel “Tristam Shandy”.
Inspired by Stern’s layout, Vygotsky subsequently
analysed the material and form in Ivan Bunin’s poem-
“Gentle Breath”, by creating a diagram of the events and
their interconnections across time which he called the
“anatomy of the story” [31, p. 152]. Refer to the diagram
below — Figure 1.

In the diagram (Figure 1) the events described in
the poem that connected the two central characters (the
teacher and the school girl), are shown as lines arching
forward and backward. The bottom line represents the
teacher with seven episodes and the top line represents
the schoolgirl with fourteen episodes. As explained by
Vygotsky, arches below the line “represent transition to
chronologically earlier events (when author moves back-
ward) and the top curves represent transition to chrono-
logically advanced events (when author leaps forward)”

Buencfuipud & Lodns fuqpnsd fdasyap
P 2V FY) gﬂ-ﬂﬂ.erﬂ;

[31, p. 152]. Vygotsky’s visualisation analysis revealed
that the “story does not evolve in a straight line as it would
happen in real life, but it leaps and bounds” (p. 152). It is
the shifting temporal dimension that is crucial in height-
ening the emotional tone of the poem and its effect on
the reader.

Vygotsky’s exploration of the visualisation method
suggested first, that it is an excellent means of provid-
ing a picture of “Gentle Breath” as a holistic and dra-
matic experience that unfolds over time. Second, it fore-
grounds specific places where events occur and in this
way draws attention to the reciprocal relationship be-
tween emotional experiences and places. [10; 13; 16; 21;
27]. In “Gentle Breath”, each place (home, cemetery, sta-
tion) evokes a set of meanings that create tension as the
events unfold and the reader is drawn into conflicting
expectations and emotions. After studying Vygotsky’s
analysis of “Gentle Breath”, we realised that visualising
the events in the Hoodwinked drama and using arches
to connect places across time (forward and backward)
provided both a holistic representation of the drama
and highlighted crucial moments and places in the story
where students were likely to experience heightened
emotion and engagement. Comparing accounts from
students across time using the visualisation method pro-
vided a vivid representation of the diversity of places
and events that had significance for particular children.

Research context

Hoodwinked is a drama-based environmental educa-
tion program that was designed by Dr Ron Tooth and
colleagues at the Pullenvale Environmental Education
Centre (PEEC), located in the outskirts of Brisbane
in Queensland, Australia [24]. It entails preparation at
the students’ school prior to the excursion where the

P:l- ¥ Tekadln -

Fig. 1. Vygotsky’s diagram of Ivan Bunin’s poem Gentle Breath

! Material is “everything that the artist finds as ready-made elements suitable for his or her craft, such as words, sounds, stereotypical images,
verbal cliché, and even the ideas developed in a given work. The arrangement of this material in a given work is its form” [12, p. 38].
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story plot and background information are introduced
and outdoor learning strategies are practised. As a par-
ticipant observer before, during and after the excursion,
the first author (Marcelo Ramos) collected children’s
accounts of their experience across time by the means
of: (i) listening to their accounts (purposeful conver-
sation) of the most memorable moments and places on
four occasions (one week before and after the excur-
sion, one month and three months after the excursion);
(i) analysing their descriptions of their own drawings
and juxtaposing them with their previous accounts; (iii)
gathering researcher notes, recordings, observations and
journal entries; and (iv) photographing key episodes
across the whole experience. The research was based on
a child-participatory approach where children’s perspec-
tives and ways of representing their experiences were
paramount (Phillips, 2014). The subjects of this research
were Year 5 students (aged between 9 and 11 years) from
2 primary school classes of 25 students each.

Hoodwinked

The Hoodwinked story plot centres on a fictitious
criminal called Paddy McKinney who has been secret-
ly trapping rare birds on Miss Dove’s (the local school
teacher) land near the Pullen Pullen Creek and then
selling them in London and Paris as part of the feath-
er trade for women’s hats in the high fashion industry.
Paddy has taken on the false identity of a travelling Rev-
erend who claims to be a committed naturalist. This has
guaranteed him access to Miss Dove’s land and to her
trust, which will allow him to deliver a constant stream
of birds to his clients in Europe. As a final safeguard he
has created false evidence that points to a group of local
school children (the Bush Kids) as the environmental
vandals who are killing the birds at Pullen Pullen Creek.
Miss Dove believes Reverend’s story and the plan seems
complete. What Paddy hasn’t factored in is that a group
of ‘Modern Day Bush Kids’ have just arrived at Pul-
lenvale in the twenty first century and have discovered
clues and then listened and looked through time to see
the truth. Paddy is unaware that as he makes his plans
these children are also planning to step through time to
stop him, save the birds from extinction and protect the
environment for future generations. Tooth and Renshaw
affirmed that “the pedagogical power of such moments
is striking when imagination meets the materiality of
place” [25, p. 6].

In developing the pedagogical framework for this
study we focussed on three concepts: place, time and nar-
rative. First, we reworked the notion of place to incorpo-
rate the Vygotskian concept of the “social situation of
development”. The social situation of development re-
lates to Vygotsky’s writing in 1934 as he explored the
centrality of perezhivanie for children’s development. He
wrote about the social situation of development in order
to foreground the unity between the subjective and the
objective. The social situation of development is the so-
cial context as it is experienced and interpreted by the
subject. We suggest that place can be theorised as the

Pamoc M.B., Penwoy 1. Konmypuvt nepexscusanusi...
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social situation of development for the students on the
Hoodwinked excursion. The concept of place [9; 10; 22;
26; 35] and the theory of place responsive pedagogy [13]
are meaningful for this study as place highlights the re-
ciprocal relationship between people and context. Stu-
dents’ sense-making during the excursion is anchored in
specific material places such as the creek, the schoolroom
and the camp site and mediated by their dynamic emo-
tional states and reflections on the events and insights
that are associated with these sites and the whole story.
Their sense-making is not free floating and abstracted
but related to unfolding events in the drama that occur
in specific places.

Second, the dimension of time is central to our frame-
work and analysis. Consciousness flows forward and
backward as subjects make sense of their experiences.
Looking back in hindsight, the present is connected to
past experiences, associations and emotions; looking for-
ward, present experiences can instigate changes in plans
and anticipation of changes to oneself. This dynamic re-
lationship between present experiences and reflections in
hindsight and foresight are key parts of the visualisation
of perezhivanie for the students in this study. Time is also
framed here as kairos rather than chronos [15]. Kairos is a
subjective and emotionally-charged notion of time that
isn’t measured in quantifiable metrics and beats (chro-
nos) but in terms of the depth and significance of the
experiences of the subject. Time can be stretched and
intense; it can stand still or evaporate quickly depend-
ing on the subjective state of the subject. Of relevance
to this study are reports from students about how small
moments and passing reflections were highly emotional-
ly charged as they recalled their past or wondered about
their future.

Third, the pedagogical framework incorporates
drama and story. The “as if” space of drama and story
stimulates students’ imagination and gives them the op-
portunity to shift into and out of “persona”. These dif-
ferent “persona” create multiple perspectives on their
experiences. This process is scaffolded by a staff member
at PEEC qualified as drama teacher who guides student’s
learning facilitating their reflections through individual
and group enquiry discussions and enactments.

Data description and analysis

The adaptation of the visualisation method links stu-
dents’ experiences at four sites in Hoodwinked (creek,
story-room, camp-site, school-room), using arches (fore-
shadowing and hindsight) to link students’ reflections
on their experiences at each site. This process entails two
dimensions of analysis combined:

* Organising events in syuzhet (Russian word for
“plot”) — chronological order as they are experienced
(events in the future are foreshadowed and events from
the past are recollected in hindsight, both represented in
the form of arches);

* Representing data across time laying out the par-
ticipants’ accounts of their experience using photos, ex-
tracts from interviews, drawings and recollections.
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Photographic evidence of the students’ participation
at each site was collated with the accounts collected via
the interviews. Combined with students’ drawing and
observational notes recorded by the first author, these
data provided a multifaceted representation of chil-
dren’s sense-making and emotional responses. For some
students these reflections shifted from the context of the
excursion per se to more general and personal reflections
on aspects of their past and future lives. By comparing
across cases in how students shifted forward and back-
ward in time the contours of their perezhivanie were re-
vealed.

All the students (12) who gave permission to be part
of the study were interviewed about the most memorable

moments of the excursion for them. In the Figure below
the circles indicate the three places that were reported
by students as most memorable. The arches indicate ref-
erences in the Hoodwinked story where future events
were foreshadowed (prolepsis) or where past events
were remembered (analepsis). As can be seen from the
Figure the most memorable moments overall were the
creek, the campsite and the final events in the school
room. While this gives an overall picture, to understand
perezhivanie it is necessary to consider in more detail the
richness of particular cases.

The following Table describes the numerical descrip-
tion of the arches, representing the movement of the sto-
ry as it was as experienced by the students.

Hoodwinked: Chronology, prolepsis and analepsis

12

2016

1897

Diaram designed by Marcelo Valente Ramos

Pre PEEC / Start & Finish PEEC . / ._

Creek

&
Story Room 0 E}
. —
Camp Site ﬁ‘{v \,
School Room

Time Travel Portal

Arches above the axe =
Episodes running ahead in time

Arches below the axe =
Episodes returning back in time

Aches looping
“Twice behaved Behavior”

Heightened enactments

ol
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Fig. 2. Chronology of Hoodwinked storythread
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Table 1
The portrayal of Hoodwinked story and its arcs
Arches Portrayal
1 Preparation in school grounds. The role of Bush kids introduced. Deep attentive listening and reflection are
practiced. Art activity using natural elements.

2 Start of the excursion at PEEC. Orientation to Aboriginal people as custodians of the land. Invitation to join the
story and enter into the drama of Hoodwinked

3 Invitation to visit and connect with a special place (Pullen Pullen Creek) that Bush kids from 1897 used to visit.
Time travel rhyme is recited to open the time portal imagining they are the 1897 Bush kids

4 Exploring Pullen Pullen Creek as Bush kids. Experiencing attentiveness and deep listening at the Creek

5 Reflection activity and sharing thoughts in the group. Collective poem created from individual contributions.
Brings past (Busk kids of 19" century) into the present. Making meaning of the place and story

6 Time travel rhyme is recited as a portal to listen into the conversations from the past (1897) and understand the
story in hindsight.

7 Foreshadowing the story plot, planning to collect evidence at the Campsite.

8 Time travel rhyme is recited to open the time portal into the Campsite. Collecting evidence from the past and
clues including: wanted poster, wrapped gift- jewelry; hessian sack, slingshot, stuffed azure kingfisher.

9 Stuffed bird and the link to other endangered species are becoming the pivot to heighten students’ empathy
and enrich the experience at the Campsite. Awakening students’ environmental awareness. Creek experience is
recalled in their sense making.

10,12 | Students follow the teacher, Miss Dove, and enter the school room to collect more evidence and clues. They observe
Miss Dove’s monologue (confirming Paddy Mc Kinney’s plan, getting the contract ready and blaming the Bush kids
as the bird killers). Dramatic moments are observed in students’ urge to verbalize their thoughts and emotions.

12,13 | Students leave the school room closing the time portal and move to the story room where they foreshadow a draft
plan to intervene in the story using the clues to persuade Miss Dove and protect the wildlife. In planning the
students are beginning to mobilise their agency.

14 Relating the clues with the lived story. Caring for the characters.

15 Foreshadowing a plan to intervene. Getting dressed “as if” Bush kids in 1897.Time travel rhyme is recited to open
the portal and enter in the school room again.

16 Their plan is beginning to be implemented

17 Students living through the previous significant moment (Camp site) and performing the present “as if” 1897.

18 Creek as a meaningful place becoming pivot in the meaning making of the story Students return to and relive
previous experiences, acting in dramatic ways to intervene in the past/present. The final act is a place that offers
strong possibilities of success or failure. Students are responsible for their own act.

19 The performance finishes with an outcome; Debrief focusing on learnings about self, others and place

20 Outside the building the group discusses ways to make life better In their place. They plan actions for the future
facilitated by their school teacher. This process brings Hoodwinked excursion to an end, while their story in real
life begins again.

Case studies

In this section we discuss two case studies — Min-
nie and Betty. The names are invented 19" century Bush
kid’s name from the Hoodwinked drama.

Each case study will be presented with data from four
moments: one week before and after the excursion, one
month and three months after the excursion. The fifth
row in the Table is an overall diagram of their experi-
ence representing a combination of photos and responses
across time in one timeline

110

The first row is the students’ foreshadowing one week
before the excursion. They imagine what might happen
on the excursion and how they might feel by drawing
a representation of the excursion and explaining their
drawing.

The second, third and fourth rows, are descriptions
in hindsight of their lived experiences during the excur-
sion. Each row has the children’s own words recalling
the experience. Their recall is represented on the story
plot line by circles showing how their memories dwell on
a particular site (creek, school-room, or camp site), with
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arches representing how their memories shift forward
and back from one site to another and vary over across
time. Three months after the excursion, the diagram rep-
resents the most memorable place and moment that has
endured across time. The more detail they remember re-
lated to different sites, the more arches they will have
in their diagram. As time moves forward, their focus on
non-significant events faded away, giving place for more
significant memories in hindsight.

Students’ drawings were collected to capture their
expectations and meaning-making, complemented by
an open ended informal conversation with the students
about the drawings. The main purpose was to encourage
the communication between researcher and students, lis-
tening to their voice and comprehending what the draw-
ings convey from their perspective and their sense making
(Theron, Mitchell, Smith, Stuart, & Campbell, 2012).

A. Minnie

The first case study, is Minnie, a girl from Year 5. She
went beyond the norms of the drama in the final act, and
instead of just acting like her peers, she became engaged
and motivated to ensure a particular outcome for the
unfolding drama. She acted spontaneously just as Miss
Dove, teacher in role, was about to sign the contract to
sell the land which would destroy the wild life. Time was
running out and the climax of the drama was approach-
ing, so Minnie walked towards the teacher’s desk while
she wasn’t looking and stole the contract for the sale of
the land, hiding it under the desk and passing it along the
line amongst her peers. Her initiative in stealing the con-
tract went beyond the normative limits of the the role-
play. Her daring act of defiance in that moment became
for her a perezhivanie — the specific emotional experi-
ence that she recalled as significant after the excursion
was over. She was viscerally frustrated from the many

unsuccessful attempts to persuade Miss Dove not to sign
the contract. Her resolution was to step forward and act.
After the teacher realised that the contract was stolen,
a boy crossed the room and took the contract from the
girls’ group and rushed back to the boys’ group, where
another boy ripped the contract into pieces. This whole
process was captured via photographs. It is illustrated in
the bottom row of Minnie’s final diagram.

Minnie’s engagement and performance in this dra-
matic moment in the school room was her perezhivanie as
data collected in follow-up interviews suggests. In Vy-
gotsky’s terms, perezhivanie occurred in relation to the
social situation of development as a source of the child’s
development. He writes:

“Perezhivanie, arising from any situation or from any
aspect of his environment, determines what kind of influ-
ence this situation or this environment will have on the
child. Therefore, it is not any of the factors in themselves
(if taken without reference to the child) which determines
how they will influence the future course of his develop-
ment, but the same [actors refracted through the prism of
the child’s . . . perezhivanie”. | 30; 28, p. 4]

Minnie became engrossed in saving the birds as re-
vealed by her daring act of stealing the contract which
infringed the norms of the role-play. The situation in
the school room was similar for everyone (“the same
factors”) but Minnie refracted the events through “the
prism of her perezhivanie” which led her to act sponta-
neously and steal the contract as way of preventing the
teacher from signing the land over to the smugglers. In
fact Minnie was sanctioned by her own real teacher for
infringing the norms of the role-play. In the weeks that
followed Minnie reviewed the dramatic events as she
tried to make sense of herself and her identity at school
and beyond.

The table below represents the data arranged across
time with the visual representation of the contours of the
student’s perezhivanie and the student’s own words.

Table 2

Minnie’s responses to Hoodwinked foreshadowed and in hindsight across three time periods

Responses across time

Minnie

N

1 week before
the experience

“Next week it will be like being bush kids; They will try to stop someone from getting the creek water,
we might get dressed up. I know that we will be pretending that we are the character and things like
that.... is what happened back on the (old) days. I think next week I will be excited and happy,... it
will be fun”. In my drawing there are flowers, some leaves and a tree.

The following drawing is her foreshadowing art about the upcoming experience.
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Responses across time

Minnie

1 week after
the experience

2016

1897

“That person (Reverend) was actually killing the birds and he said that we were doing (it), but we
weren’t. They were killing them and putting into a museum to get money.Researcher question: Were
you successful in convincing Miss Dove? Student: Yes, but no. Yes because we did convince her and
No because we didn’t do it in the right way.We got in trouble for doing it. We were being disrespectful
when we were trying to convince her(Miss Dove). I didn’t know if I should’t rip up the contract, they
never told us”.

1 Month after
the exerience

2016

1897

“Most memorable moment was: The class room and the forest, I will remember that people are
actually in the spot where I was sitting at the forest, the Aboriginal people were there. In the

”

forest I was...... happy...I don’t know....”.

3 Months after
the experience

2016 L) D D
1897 M L)a,gé OU ?AE

“I will always remember the classroom. I was excited and scared, I didn’t know what was going to
happen. We were writing in chalkboards, and ink. I felt scared that she kept whacking the cane on the
desk. It is such a loud noise, and I was ahhhrgg... and everybody laughed at me. I learnt that life back in
the olden days... that, life wasn’t easy for them, like some kids who were lefty (write with left hand), like
me I am a “lefty” and I had to write with my right hand, it was hard. I took the contract but I never told
anyone to rip it up. I just passed in on to the girls group so she (Miss Dove) won’t get it back”.
Following is Minnie’s drawing:
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Responses across time

Minnie

2016

1897

The experience
as a whole

Minnie’s perezhivanie is visible across time where her
emotional experience in the school room on the day of
the excursion is maintained vividly in her response three
months after the experience. She enjoyed the creek and
nature per se, as well as the surprise of seeing a stuffed
bird at the creek, but those experiences weren’t men-
tioned after the first month, while a stronger emotional
experience regarding the climax in the schoolroom en-
dured in her memory after three months. Her drawing
of the rows of desks in the school room, together with
her writen descriptions support this claim. The contours
of her perezhivanie were represented in the final act in
the school room where the dramatic situation remained
vivid in hindsight. Her experience of taking the contract
is highly significant and emotionally charged followed
by unsettled feelings of being misunderstood.

B. Betty

The second case study is Betty. She also is a Year
5 student. Her most memorable place and moment

was the creek. While she was actively involved in
the drama performance, her observant attitude and
gestures were more predominant than her voice. The
moments where she did voice her opinion were con-
cerned with the natural environment and protecting
the birds.

At the creek site she was clearly having a special
time, living through her own world of experiences,
looking beyond the landscape, looking up at the sky
through the tree leaves and branches, sitting on a log,
observing the minute details in each rock, in the moss
or staring through the bush. She can be seen smiling
at times and truly enjoying herself in special moments
and as a whole.

The table below represents the data arranged across
time with the visual representation of the contours of the
student’s perezhivanie.

Vygotsky reminds us that “all emotion is a function
of personality” [33, p. 207]. This statement is well un-
derstood from Betty’s diagram and drawing. We see ele-
ments of the story such as nature, trees, and creek and
also aspects of her personality as someone who appreci-

Table 3

Betty*‘s responses in hindsight across time and is representation in a form of a diagram

Responses in hindsight
over time

Betty

outdoors”.

1 week before
the experience

The following drawing is her unfinished foreshadowing
art about the upcoming experience

“I think we might play a few games, have some fun, maybe go for a bushwalk; I want to know a few
names of trees and some of the moths. Well I love being outdoors, I am not much of a person of school
work and outdoors is practically where I live when I am at my home. Outdoors suits me more, I don’t
know why, I am not much of an indoor person. Camp is exactly what I like, activities and fun stuff
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Responses in hindsight
over time

Betty

1 week after
the experience

2016

1897

“I enjoyed in the classroom getting to write with Ink, my pen kept breaking, pretty messy. The creek is
where 1 like to be, I just find fun being outdoors. Also, travelling back in time and we had to do stuff

that they used to do”

1 Month after
the exerience

2016

1897

“I have a tree that I climb at home, I go almost every afternoon. I go there with my sister and we
pretend that we are fairies while we are on the tree and mermaids at the swimming pool ahahah... I

felt in my happy zone, I feel more myself”.

3 Months after
the experience

“The creek was my “happy zone”, because I love being out in
nature and investigating what is out there and the outdoors.
Indoors and classroom are not really my thing. I had my ups
and downs during the excursion, sometimes I was happy and
sometimes [ was sad because it made me really upset seeing
the stuffed bird and then I heard that it was actually a real
bird. Old school room reminded me that I have never met my
mum’s dad. He passed away when she was still young.
Upsetting because I would always think that I could meet
everyone in my family. But it doesn’t’ work like that”.
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Responses in hindsight
over time

Betty

The experience
as a whole

ates nature and time outdoors. Betty talks about herself
in general terms as an outdoor type of person — this can
be regarded as a self-description of personality. In her
comments she is explaining herself —“I loved the creek
because I am an outdoors kind of person”. She’s providing
a rationale for her specific preference for the creek.

The final diagram also represents a shift from the en-
actments of her overall experience to a deeper reflection
about her family life. In her final interview she recount-
ed that she rarely visits creeks with her family anymore,
and she regrets never meeting “her mum’s dad” as she al-
ways thought she’d meet everyone is her family, “but it
doesn’t work like that”. Acting as a 19" century student
in the school room seems to have instigated her recall of
her maternal grandfather whom she has never met. We
can speculate that the association arose as she imagined
her grandfather in a school room similar to this. While
her perezhivanie centres on the creek and is generally
positive, it is enlarged by her sense of loss in not going
to outdoor places so much with her family and not ever
meeting her grandfather. Three months after the excur-
sion the data indicates that she is “living through” and re-
flecting on her emotional experience that links the creek
with happiness as well as sadness and feelings of regret.

6. Final Thoughts

In this article we have deployed Vygotsky’s visual-
ization method to represent children’s emotional expe-
riences before, during and after an environmental edu-
cation excursion called Hoodwinked. The visualization
method located children’s experiences in relation to
specific moments and places as the Hoodwinked drama
unfolded. As children recalled their experiences fol-
lowing the excursion their sense of the experience and
their emotions were tied to specific places that had sig-
nificance in their lives. Minnie, for example, relived the
moment in the schoolroom when she hid the contract
so Miss Dove couldn’t sell the land to the bird smug-
gler. Her agency within the drama continued to influ-
ence her sense of self in real life when she returned to
school and reflected on why she had acted so decisively.
She was trying to reconcile her decisive agency in the
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drama with the requirement to follow school rules and
do as the teacher says. The dilemma continued to rever-
berate for Minnie after the excursion and was anchored
in her memory of the events in the schoolroom. Betty too
had strong emotions anchored in a specific place, namely
the creek. While she recalled the creek as the place she
enjoyed the most on the excursion, this moment in the
creek evoked memories of her family enjoying the out-
doors but also evoked sorrow at not being able to share
those moments with everyone in her family, namely her
grandfather who died before she could meet him. Her
perezhivanie at the creek was a complex experience that
linked her past with the present and her future. By high-
lighting emotional experience in place, we endorse the
definition of perezhivanie offered by Blunden [1; 2] who
proposed that perezhivanie is a specific and concrete ex-
perience rather than a diffuse set of emotions.

The signs, gestures, facial expressions, and levels of
engagement of children while on the excursion were ob-
servable sources of evidence regarding their relations
and emotional experiences in the environment. It is im-
portant to note that the PEEC teacher acted as a drama
director for the whole group of children to arouse their
emotions and expectations and instigate the rising ten-
sions experienced by the whole group. Students engaged
fully in the role-play, worked in groups, shared thoughts
and emotions, and negotiated to resolve conflicts and
practice advocacy skills. The way emotions and expe-
riences were shared by children is similar to the audi-
ence in a theatre, where collective gasps and cries and
laughter create different environments within which
perezhivanie is embedded.

The analysis through the visualisation method cap-
tured the movement of the lived story. The dramatic mo-
ments in the final act or the slowly passing moments at
the creek could be sites for perezhivanie experienced by
the children that lingered in their minds, and contrib-
uted to their development by being incorporated into
other concerns, worries and reflections. Even though all
children in both classes were experiencing the same ex-
cursion, the visualisation method reveals the distinctive
contours of perezhivanie for different students.

Vygotsky’s visualization method entails represent-
ing a poem or an actual lived experience as an unfolding
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event with a “beginning, middle and end” [2, p. 2] that
moves from past, present and future, or from one place
to another. In the Hoodwinked experience the students
moved physically and imaginatively from one place
to another. The representation of both stories (Gentle
Breath and Hoodwinked) in a form of diagram illustrated
how events moved forward in prolepsis and back in time

Pamoc M.B., Penwoy I1. Konmypuvt nepexcusanusi...

in analepsis, thereby revealing the recursive nature of
perezhivanie. In ongoing research we are exploring fur-
ther this recursive nature of perezhivanie to trace how
particular moments and experiences in place continue
to be transformed by children as they recall and reflect
on significant moments and remake the sense of those
place-based experiences in their lives.
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BBeneunne

Ilepexcusanue — 310 BaxkHOE W OCHOBOIIOJIATAIOTIIEE
HOHSTHE B MCCJEJOBAHUSIX 00yUeHMUsI, TIOTOMY YTO OHO,
BO-TIEPBBIX, /Ia€T HAM KOMIIJIEKCHOE TTOHMMAHWE CBSI3U
MEX/y JUYHOCTBIO U ee OKPYsKeHUEM, BO-BTOPBIX, TO-
3BOJISET TPEJCTaBUTh AMOIMIO KakK Mpoiecc pedIek-
CHBHOTO TIPEOOPA30BAHUS OIBITA, & HE KaK BPEMEHHOE
COCTOSIHUE U, B-TPETHUX, YKA3bIBAET HA TO, YTO IMOIIH-
OHAJIbHOE MEPEKIBAHKE CO BpeMeHeM (OPMUPYET Jind-
HocTb pebenka [29; 30; 34].

B nocsienie rofpl NOHSATHE MIEPEKUBAHUS TIPUBJIEK-
70 K cebe BHMMAaHWE TEOPETUKOB ¥ HCCJEIOBATENCH,
GOJIBITITHCTBO 13 KOTOPHIX OITHCBHIBAIOT €r0 KaK HMOITHO-
HAJIbHBIN JKU3HEHHBIH OIBIT, TOJYYeHHbIH B KOHKPETHOMN
cutryauuu [1; 8; 20; 29]. Mbl 3anMcTBOBaIM JIMaleKTHYe-
CKO€ T XOMUCTNUUECKOE NOHUMAHUE NEPENCUBANHUS U3 O8YX
pabom Boizomckozo, OMHOCSUUXCSL K PAIHLIM NEPUOIAM.
Ilepsas paboma — amo <Icuxonozus uckyccmeas [32], B
KOTOPOH Ha OCHOBE MCCIEMOBAHUH TEaTPAIbHBIX J[paMa-
THUYECKUX NOCMAHOBOK U OPAMAMUUCCKUX CUMYAUUT U3
PEANLHOLL JCUSHIU OH PA3PAdaAmbIBaem Meopuio ACmemuue-
CKO020 nepexcusanust; smopas. paboma — <Ilpodiema cpe-
dvt 6 nedonozuus [31], B koTopoii Buizomckuil onucvieaem
nepescusanue Kax npusmy, uepes Komopyio nperomMisemcst
coyuanviroe oxpyocenue. Kax zamemun Oaup, pedb uuet
KaK O MePe;KUTOM SIBJICHUH, FJIU OTIBITE, TaK U O €T0 0CO3-
HaHWW, KOTOPbIE BAXKHBI JIJIST HAIIIETO UCCIIe/IOBAHUS TTepe-
sxuBanus [6, p. 40]. B nesrom, nepexcusanue — sto cpen-
CTBO TIPEICTABJICHUST TIpoliecca OOYUEeHUsT U PasBUTHS
KaK JIMHAMUYECKOTO €[MHCTBA OCOOEHHOCTEN CPENOBOTO
OKpYy>keHus u maHocTH [3; 12; 28; 32].

Cornacuo Py6uosoii u [lanuascy [19], uarepec Boi-
FOTCKOTO K CBSI3U PeabHO KIU3HU U TeaTPa IPOCTIENKH-
BAETCS BO BCEX €T TPOM3BEACHUSX, OCOOEHHO B MO3JI-
Hux paborax. B camom Havase cBOEi HAyUHOIT Kapbepbl
OH M3yyaJ CBsI3b MEXKIY 3HAKOM U TIepe’KUBAaHMEM Kak
y 3pHTeNel, TaK U y aKTEPOB, a TAKJKE TO, KaK 3TO CBSI3b
OTPa’KAeTCs B TOM, UTO CBSI3BIBAET [TOBCETHEBHYIO KU3Hb
C TeaTpaJibHBIM Mpe/cTaBlIeHreM. B mociemane Tobl
CBOEH KM3HW BBITOTCKMIT TTOCBATUI CEpUIO JIEKIINMH 1
acce BOTIPOCAM 9MOITMOHALHON JKM3HU Ha CIIeHe U 32 ee
npejiesiaMu. B Tearpe OCHOBHBIM OPUEHTHPOM Jiis BbI-
TOTCKOTO CTajla cucTeMa TepekuBaHus KoncranTmHa
Cranucnasckoro [14]. OH usyyan MOHATUS 3MOINO-
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HAJIBHOTO pacciabJIeHUsT U 03apeHus B JpaMaTHYeCKue
MOMEHTBI, OTPa’KaIOIINe <IIOBCETHEBHBIE TEPEKUBa-
Hus» [20, p. 319].

Cremyst 3a BBITOTCKUM B aHAJIU3€ CBI3W MEXKY Te-
aTPOM ¥ COOBITUSIMU PEAbHOU JKM3HM, MBI MOCTPO-
WJIW HAIlle WCCJEJOBAHUS BOKDYT TeaTPaJTu30BaHHOM
yueOHOIT mporpamMMmbl  Toj HazBanueM «Ilomascs!»
(Hoodwinked). 910 ncTopust, KOTOPYIO YYEHUKH pasbl-
IPBIBAJIN HA TIPUPOJIE B pAMKaxX y4eOHOI 9KOJIOTHYECKOI
MPOTPAMMBI. YUEHUKN JIOJUKHBI ObIIM yYacTBOBATH B
TeaTpaJu30BaHHON POJIEBOI WUIPe, KOTOpas pa3BepTbl-
BaJIaCh BO BPeM# O/IHO/IHEBHOM 9KCKYPCUU B 1IEHTP KO-
Jlorndeckoro obpasoBaHus. [IpamMaTHUecKuil XapakTep
npousBesienus «llomasncs!y onpenesnsn B HeM HajIndwe
HMOIMOHANBHBIX W YBJIEKATEJbHBIX MOMEHTOB, KOT/Ia
YUEHUKHU JIOJUKHBI OBLIN MMIIPOBU3UPOBATH ¥ A€HCTBO-
BaTh U300PETATEBHO JIJIST PEIICHUsT PA3JINYHBIX 3a7a4.
3ajiaun ObLIN CBSI3aHBI ¢ CYABOON OJHOU MECTHOIT TITH-
ITbI, KOTOpasg HAXOAWUTCSA TOJ YTPO30H MCUE3HOBEHUS,
KaK U MECTO ee 0OUTaHUS.

Jliist Toro 4To6GBI HATJISIIHO TIPEACTABUTD ITU TIAMSIT-
HbIe COOBITUSI, CBSI3aHHBIC C BIECYATICHUSIMU OT TIPO-
usBezienns «llonascsly, B Buje eAUHOTO I€JIOTO, MBI
HCIOJIb30BAJIN TOT K€ METO/l, KOTOPBIN UCII0JIb30BaJl Bbl-
TOTCKN 71T aHam3a «Jlerkoro mapixanns» bynnna B cBo-
eit pabore «Ilcuxomorus uckyccrBas [32]. On navepmun
cxemy, omoOpaNCaOuYI0 8aNCHble COOLIMUSL CIONCEMA, HA
KOMOPOUL BbIOCTUL MOMEHNDL IMOUUOHATILHOZO HANPSIICE-
Husl. AHATTOTUYHBIM 0OPA30M MBI TIONBITAIICH HATJISIZTHO
MIPEJICTABUTH CIOKET TIPOU3BE/ICHUS U KJIOUEBbIE MECTA,
I7ie pa3BopauMBaioch Aeiicteue «Ilomamcs!y, 4ToObI OT-
PasUTh BPEMEHHYIO CBS3b MEX/y COOBITUAME KaK Mpej-
YyBCTBYEMBIMU WJIM 3allOMHEHHBIMU. Pacckasbl fieteil o
CBOUX BIIEYATJICHUAX, a Takke (HoTorpaduu 1 pucyHKH
PasIMYHBIX CIIEH 9KCKYPCUU OBLIN cOOPAHbI U CTPYIIITH-
POBaHBI BOKPYT MECT, Tie Tpoucxoauio aeticrsue «Ilo-
nazcsly. ITH MaTeprasIbl OCTYKIIN HaM OCHOBHOWM /17
BBISIBJICHHSI MECT M1 MOMEHTOB, KOTOPbIE Pa3IMYHbIE yUe-
HUKH 0XapaKTePU30BAIN KaK OUeHb IMOIIMOHAJbHBIE.

B 6osiee paHHUX UCCIIEOBAHUSX 9KOJIOTUYECKOTO 00-
pa3oBaHus, OCHOBAHHOTO HA TE€ATPAJIbHBIX MOCTAHOBKAX,
nepekuBanue ucnosb3oBasioch Penmioy u Tyt [18] mia
aHaIN3a AMOIMI YYEHUKOB BO BpPEMs 3KOJOTMYECKUX
OKCKYPCUI. ODKCcKypcuu, mmogobubie 1porpamme «Ilo-
nasics!y, TPOU3BOMUIIN HA JIeTeil TaKoe CHJIbHOE 9MOIH-
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OHAJILHOE BII€YATJIEHUE, YTO JIJIsi MHOTUX YYEHUKOB ATH
COOBITHSI CTaIM PEHIAIONIMMI: OHM PacCKasald O TOM,
4TO TI0-APYTOMY CTAJI CMOTPETh Ha cBOe Oyjyliiee, a 1o-
cJie 9KCKYPCUU HEKOTOPbIE IIPUHSIIIN PENIeHNE TIOCBSATUTD
cebst OXpaHe OKPYIKAOIIEH cpe/ibl. IMOIINH, UCITBITAHHbIE
BO BpeMs 9KCKYPCHUH, TEPEKUBAHIE, TIOCTYKUJIN CBOETO
po/ia repekJouaTesieM, KOTOPbIH MOBJIUS HA JIMYHOCTh
JIETell ¥ CTaJl TOBOPOTHBIM MOMEHTOM B UX PAa3BUTUU.

Ha ocHoBe coBpeMeHHBIX HcciaenoBaHuil [5; 7; 18;
19; 20] u ombiTa BBIrOTCKOrO, KOTOPBII aHATU3UPOBAJ
pasJINYHbIE TTEPEKUBAHNST TPOUX JIETEl, CBSI3aHHBIE C UX
MIbSTHON MaTephio, Mbl TIPUMEHUJIN B HaIllell cTaThe Me-
TOJI BU3Ya/IU3AINH JIJIsl aHAJTIM3a [T€PEKUBAHUS TIPU UC-
CJIeIOBAaHWH AMOIMOHANBHBIX BIEYATIEHUN YYEHUKOB
OT MX ydYacTusi B y4eOHOU 9KOJOIMYECKOU MporpaMMe
«ITomasmcs!».

Hcrtoku meTona BU3yajau3annuu

B 1925 r. Beirorckuit Hammcaa DOKTOPCKYIO JHC-
cepranuio, o3arsiasiennyio «llcuxosorust uckyccrsas.
ITO SBUJIOCh HAYATIOM €ro WCCJeJ0BAHUS, [JIUHOI B
JKU3Hb, 1eJIBI0 KOTOPOTO CTAJIO CO3[[AHUE TICUXOJOTUI
PasBUTHS YeIoBeuecKoil JuyHocTu. Ero mHTepec k wmc-
KYCCTBY, 9MOIIVIM, TEATPY, PACCKA3aM, CTUXOTBOPEHIAM
U POMaHaM MO3BOJIMI €My TIYOOKO MO3HATH HCTETHYE-
CKOE BOCTIPUSITHE 1, B H0JIee TMIPOKOM CMBICJIE, TIPOTIECC
Pa3BUTHS YeJOBEUECKOM JUIHOCTH. OH TPEATOTOKILT,
YTO KaTapCUC B TeaTpe U B TOBCETHEBHOMN SKU3HU ITPOUC-
XOJIUT U3 JIPaMaTHIECKOTO KOH(MINKTA MEK Y (hOPMOT 1
marepuagom!, YToObI MPOULITIOCTPUPOBATD 3TY MbICJIb,
B CBOMX PAHHUX TPYIAX OH CChLIaeTCs Ha rpaduueckoe
npezcraienne Jloypenca Crepua (Laurence Stern)
pomana «Tpucrpam IIsnam» (Tristam Shandy). Ilox
BimsinueM cxembl CtepHa Beirorckuii mpoanaansupo-
BaJI Marepuas u opMy B mpousBesieHnn VMsana bynuna
«JlerKkoe fbIXaHue», HAaYePTUB CXeMY COOBITUH 1 UX B3a-

MMOCB$I3€il BO BpeMEHU — TO, YTO OH Ha3BaJl «aHATOMU-
eit pacckasa» [31, p. 152] (puc. 1).

Ha cxeme coObITHsI, OTMCAHHbIE B MTPOU3BEICHUH,
CBSI3aHBI C JIByMsI TJIABHBIMY TIePCOHAKAMU (YIUTENb U
TMMHA3UCTKA): IMHUH, BBITHYThIE BIiepe 1 Hazaz. Hiux-
HSS JIMHWS TIPEJICTABJISET YIUTENS W CBI3aHHBIE C HUM
CeMb 31TU30/I0B, & BEPXHSS JIMHNS — TUMHA3UCTKY U CBSI-
3aHHbBIE ¢ Hell YeThIpHAANATh 31130108, CoryacHo 00b-
SICHEHUIO BBIrOTCKOro, «Mbl YCJIOBHO OyeM 0003Ha4YaTh
KPUBOIl CHU3Y BCSKHII 1epexoji K COOBITHIO XPOHOJIO-
rudeckn GoJsiee paHHEMY, TO €CTh BCAKOE BO3BPAICHIE
aBTOPa Ha3ajl, 1 KPUBOH CBEPXy BCSAKUI 1epexo]] K CO-
GBITHIO TIOCIIEMYIONIEMY, XPOHOJOTHYECKH GoJiee OT/a-
JIEHHOMY, TO €CTh BCIKHWI CKaYOK pacckasa Briepen» [31,
p. 152]. Busyasbhblii anams BeiroTckoro mosBoJu 06-
HapY’KUTh, 4TO «COOBITHS B pacCKa3e Pa3BUBAIOTCS HE TI0
MIPSIMOIT JIMHWUHU, KaK 9TO UMEJIO Obl MECTO B JKUTEHCKOM
ciiydae, a pa3BepTHIBAIOTCS ckaukamu» (p. 152). Mmen-
HO 3TO CMelllcHUe BPEMEHHOTO M3MEPEHUs OnpeeiseT
AMOIMOHATBHYIO HANPSKEHHOCTD MPOU3BENCHUS U €T0
BO3IeIICTBUE Ha YUTATEJIS.

Hcnonb3oBanue BBITOTCKUM BU3YaJIbHOTO METO/IA,
BO-TIEPBBIX, CBU/IETEJILCTBYET O TOM, UTO 3TO TIPEKpac-
HBIIT c110co06 co3naTh 06pa3 «JIerkoro abIXaHWs» Kak
IEJIOCTHOTO  JIPAMAaTHYeCKOro IIepeskUBaHms, KOTOPOe
pa3BopayMBaeTCst BO BpeMeHU. Bo-BTOPBHIX, TakuM 006-
pasoM OH BblJieJsigeT OT/eJIbHble MeCTa, I/l IPOUCXOAAT
cOOBITHS paccKasa, v IPUBJIEKAeT Hallle BAUMAHUE K B3a-
WMOCBSI3U MEXK/TY IMOIIMOHATHHBIMU TTEPEKUBAHUSIMU 1
MectoMm nefictus [10; 13; 16; 21; 27]. B «Jlerkom siprxa-
HUW> Kax0e MecTo (10M, Kaaa0uile, BOK3aa) HeceT B
cebe 11e1blit HAOOP CMBICIIOB, KOTOPBI CO3/aeT HaIpsi-
JKEHHUe 110 MePe Pa3BepPThIBAHUST COOBITUSI, U YUTATED
BOBJIEKAETCST B KOH(PJIUKT OKUJIAHUI 1 OMOTIUI.

W3yuus BointoHeHHbIH Boirorckum ananus «Jlerko-
IO JIBIXaHUS», MBI [TIOHSAJIN, YTO BU3YaJIbHOE IIPEICTaBIIe-
Hie cobbiTHil B ipame «[lomascs!s u ucnonb3oBanue Iyr
IS COe/IMHEHMST MeCT JIeHCTBUS BO BpeMeHU (B [IPSMOM

P:l-lwm

Puc. 1. Tpapuueckas cxema Boirorckoro k pacckasy VBana Bynuna «Jlerkoe pipixanue»

! Marepuas — 9TO «BCe, 4TO XYJOKHUK PACCMATPUBACT B KAYECTBE TOTOBBIX JIEMEHTOB, KOTOPbIE MOTYT OBITh UCIIOJIb30BAHBI B €I0 TBOP-
4ecTBe, HAPUMED, CJI0BA, 3BYKH, CTEPEOTUTIHBIE M300PaKEHIIsI, SI3BIKOBbIE KJIWIIE U Ja)Ke UeU, PA3BIBAEMbIE B TOM HJIU WHOM [POU3BE/IECHU.
Viopsiiouenne UM 9TOro Matepralia B mpousseaeHnu oopasyer hopmys [12, p. 38].
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1 0OpaTHOM HAITPABJICHUSX) JAET HAM IEJIOCTHOE TIPE]I-
CTaBJICHUE O IPaMaTU4eCKOM [TPOU3BEIEHUN U TO3BOJIS-
€T BbI/IeJINTD KJIIoYeBble MOMEHTDI 1 MeCTa, IJle Pa3Bopa-
YuBaeTCcs JefCTBIE UCTOPUU U TJe YUeHNKHU, BEPOSITHO,
WCTIBITATIN CUJIbHBIE TIEPEKUBAHNS 1 YBJIEYEHHOCTD CIO-
skeToM. CpaBHeHIe PaccKa30B YUEHUKOB BO BPeMEHHOI
HepCleKTUBe € MCII0/Ib30BaHUueM BU3YalbHOIO METOJa
MTO3BOJINJIO HAM HapHUCOBATh KUBYIO KaPTUHY MecCT Jieii-
CTBUS 1 COOBITHI, KOTOPBI OKa3anuch HanboJjiee 3Haun-
TeJIbHBIMU 11 KOHKPETHBIX JIeTeH.

Konrekcr HCCIea0BaHUA

«ITonancsls> — aTo TeaTpasiM30BaHHAS IKOJOTH-
yeckasi oOpasoBaTesibHasi MporpamMMa, paspaboTaHHast
nokropoM Porom Tyrtom (Ron Tooth) u ero kosteramu
u3 IleHTpa akosoruyeckoro obpasosanus B [y uieHBeii-
sge (PEEC), pacuosoxeHHoro Ha okpaute bpucOGena
B Ksuncnenye, Ascrpanmus [24]. Ona mnoapaszymeBaer
MOJITOTOBKY YYEHUKOB B CTEHAX IIKOJIBI 10 TOTO, KaK OHU
BBIIYT Ha HKCKYPCHIO, TJ€ Pa3BOPAUMBAETCS CIOXKET
9TOi1 ucropun, nobdasusiercs GhoHoBasg MHGOPMALKT U
OCYIIECTBJISAIOTCA Ha IPAKTHKe CTpaTerus 0O0y4eHus Ha
npupoze. B kauectBe yuacTByloniero HabonaTesns 1o,
BO BpeMsl U TIOCJIe 9KCKYPCUU OJIUH U3 aBTOPOB HACTOSI-
meit crarbu (Mapceso Pamoc) cobpast pacckasbl gereii
00 UX BrieyaTJICHUSIX B PA3INIHbIE MOMEHTBI BDEMEHH, a
VMEHHO: BO-TIEPBBIX, BBICIYIIAT UX PACCKa3bl (TeMaTu-
yeckas Gecena) o HauboJiee MaMATHBIX MOMEHTAX 1 Me-
CTax, TJie OHU CIYYUJINCH (Yepe3 Helesio, MeCAll U TPpU
MecsIa Mocjie 3KCKYPCUN ); BO-BTOPBIX, TTPOAHAIN3UPO-
BaJI IETCKUE PUCYHKU U COTIOCTABUI X C TTPEIBIYIITAMHI
pacckasaMu; B-TPETbUX, COOpal 3aMETKU HMCCIeL0BaTe-
Jiell, BUeo- U ayIMO3anuch, HaOMIO0eHusT U JTHEBHIKO-
Bble 3allCH; B-4eTBEPTHIX, choTorpabupoBay Kioue-
BbI€ BITU30/IbI CAMOTO MTE€PEKUBAHMSI.

Wccenenosanue ObLIO TTOCTPOEHO ¢ AKTUBHBIM IIPH-
BJIEYEHUEM CAMUX JIeTel, TIPU ITOM, C TOUKH 3PEHUS
caMuX jieTeil, UX CcrocoObl MPEACTABICHUST CBOUX BIIe-
vatTjieHuit urpasu riaasayio posb (Phillips, 2014). Cy6sb-
eKTaMU WCCJIeI0BaHKs ObLIM YUYEHUKU MSTOTO KJjacca
(B Bozpacte ot 9 10 11 Jer) ABYX HAYATBHBIX TITKOJ, MO
25 y4EeHUKOB U3 KaKIOM.

«IHonauxcsa!»

Cioxker pacckasa «[lonamcs!» cTpoutcss BOKpyT BbI-
MBIIIJIEHHOTO IpecTynHuKa 1o umenu [Iapan MakKun-
HU, KOTOPBIH TallkOM JIOBUT PEAKUX IITUIL HAa 3eMJIe MUCC
[laB (MecTHOH HIKOJbHON YYMTEIbHUIIbI) BO3JIE Pydbs
[Tynnen-Ilynnen-Kpuk, a 3atem npoaaeTr ux B JloHmoH
u [laprok B Busie iepbeB /11T MOIHBIX JKEHCKHUX IIIJTATIOK.
[Ispmn myTemiecTByeT MO BW/JOM CBSIMICHHUKA, H30-
Opakast u3 cebst yBJIEUEHHOTO HATypaucTa. Biarogapst
3TOMY OH CMOT TIPOHUKHYTH Ha 3emJin Mucc /laB u 3apy-
YUTBCSA €e IOBEPHEM, YTO TI03BOJIMJIO MOCTaBUTh Ha TI0-
TOK TIOCTaBKy TITHUIL MTOKymaTessiM B EBpore. B kayectse
HOCJIe/IHEN MEPBI TIPEOCTOPOKHOCTH OH chabpuKoBa
(basrpiIBbIC YJIMKY, yKa3bIBAIOIIME HA IPYIITY MECTHBIX
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IIKOJIbHUKOB (CKAyTOB M3 MecTHOW opranusanuu Bush
Kids) kak wa Bangasos, yousatonmx nrur y ITysieH-
[Tynnen-Kpuk. Mucc [laB BepuT cjioBaM CBSIIIIEHHUKA, U
yoKe KayKeTcst, 9To ero TiiaH yzaancs. Yero Ilaamm ve cmor
TIPeyCMOTPEThH, TaK 3TOTO TOTO, uTo B Ilynnmenseiin nBas-
[[aTh MEPBOTO BeKa MPUOBIBAET IPYIINA «COBPEMEHHBIX
CKAyTOB», KOTOPbIE HAILIN CHOCOO CJIBINATH W BHUIETH
CKBO3b BpeMsi, 4TOOBI y3HATH TIpaBy. [19/y1u He BefaeT o
TOM, UTO TI0KA OH 3aMBIIILJISIET CBOU ILJIAHBI, IETU TOXKE CO-
OGUPAIOTCsI COBEPIIUTD IIyTEUIECTBIE BO BPEMEHU, YTOObI
MOMEIIATh €MY, CTIACTH TITUIL OT UCTPEGJIEHNS U 3aIUTUTh
npupoy st Gymaymumx nokosieruil. Tlo yTBepskaeHmo
Tyra u Penmioy, «BocrninraresbHas Cujia STHX MOMEHTOB
MIPOCTO TIOPAsUTETbHA, KOT/IA BBIMBINIEHHOE A€CTBUE
PasBOPAYNBAETCS B PeasibHOM Mectes |25, p. 6].

[Ipu mogroToBKE TIEATOTHYECKO TIPOTPAMMBI 9TOTO
HCCJIEIOBAHUST MBI 00paTtiiii ocoboe BHUMaHUE HA TPH
KOHIIETITA: MECTO, BPeMs 1 TIOBECTBOBAHHUE.

Mbl jopaboTany MoHATHE BpeMeHU, 4T0ObI 100aBUTh
B Hero mujeio BBITOTCKOTO O <«COIMAIbHON CUTYallnu
pasButusi». «ColuaabHasi CUTYalusi Pa3BUTUSI» — ITO
nouaTe u3 paborsl Beirorckoro 1934 r., rae mepexu-
BaHUIO OTBOJUTCS KJIIOYEBAsA POJIb B Pa3BUTHN pebeHKa.
On mnucan 0 CONUANBHONW CUTYallUM PasBUTHS UYTOObI
MOYEPKHYTh €IMHCTBO CyGBEKTUBHOTO U OGBEKTHBHO-
ro. ConmabHast CUTYaIHsI PA3BUTUSI — 9TO COIMATBHAS
cpezia B TOM BH/E, B KAKOM OHA BOCTIDHHIMAETCS U MH-
TEPIPETUPYETCS CYOBEKTOM.

MbI MCXOAWJIU U3 TOTO, YTO MECTO MOXKET OBITh B
TEOPUU TIPENCTABIEHO KaK COIUAbHAS CUTYyallus pas-
BUTHUS JIJIS YYEHUKOB, KOTOPbIe MPUHUMAJN y4acTue B
akckypeun «Ilonasncs!s. Konnent mecra [9; 10; 22; 26;
35| u Teopust 06yuenus ¢ yuerom mecta (place responsive
pedagogy) [13] urpator B 9TOM HCCIEJOBAHUU BasKHYIO
POJIb, TIOCKOJIBKY MECTO IOAYEPKUBAET B3aUMOCBSI3b
MEKy JIIOIbME U cpenoil. Bo Bpemst akckypcun ee oc-
MBICJIEHUE YYEHUKAMU 3aBUCHT OT TaKMX KOHKPETHBIX
peaybHBIX MECT, KaK pydel, MKOJIbHBII KIacc U ToJe-
BOI1 JIaTepPh, U OTTOCPEIOBAHO UX N3MEHSIOMINMUCS HMO-
IMUOHAJIBHBIMA COCTOSTHUSIMA W PAa3MBIIIIEHUSIMU  HaJl
COOBITHSIME, a TaKKe JOTaJKaMH, CBSI3aHHBIMU C 9TH-
MU MECTaMW U ¢ UcTopueii B 1mesoM. OcMbICIeHne MU
HCTOPUU HE OTOPBAHO OT PEAIbHOCTH, HO CBSI3aHO C CO-
OBITUSIMU JIPAMATHYECKON UCTOPUHU, TPOUCXO/SAIINME B
KOHKPETHBIX MECTaX.

Bpemennoe usMepenune Takyke 3aHUMAeT Ba)KHOE
MECTO B IPOTPAMMe U aHAJIU3€ HAIIETO UCCIe0BAHNUS.
CosHanue JIBUKETCSI BIIEpe] U HA3aJ 110 Mepe TOTo,
KaK JIIO[U OCO3HAIOT CBOW IiepekmBanusi. Korma Mbr
OTJISIIBIBAEMCSI B TIPOTILIIOE, HACTOSIIEE CBS3AHO C TPO-
MIJIBIMA BOCTIOMUHAHUSIMHU, aCCOITUAIUSIME 1 9MOITHSI-
MU; KOTJIa MBI CMOTPUM BIIepP€/l, HAITU TEKYIIHe OTILy-
MIEHUsST CTIOCOOHBI MEHSATH HaIllM TUIaHbl Ha Oyaylinee
U CO3/1aBaTh MPEAYYBCTBUE M3MEHEHUI B HAC CaMMUX.
/luramudeckasi CBSI3b MEXK/y TEKYNIUMU OIIYIICHUS -
MU U UX OTPAKEHUSIMHU B MPOILJIOM U B OyayiieM —
HTO KJIIOUYEBBIE BJIEMEHTBI BU3YATHHOTO OTOOPaKEHUSI
HepesKUBAHUsI YUEHUKOB B HACTOSIIIEM MCCJIEIOBAHIN.
Bpems B aT0il pabore obpasyer ckopee kairos, yem
chronos [15]. Kairos — 310 cy0bEKTUBHOE M 9MOIM-
OHAJIPHO 3aps’KEeHHOE TOHITHE BPEMEHU, KOTOPOe He
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U3MepseTcs B KOJUYECTBEHHBIX MOKa3aTeasix 1 Oue-
nusx (chronos), a onenmuBaeTcst ¢ TOYKU 3PEHUS TIIY-
OUMHBI M 3HAYNTENbHOCTH TI€PEKUBAHMI 1711 CyObeKTa.
Bpemst MokeT GBITh PaCTSHYTHIM M CKATBIM; OHO MO-
JKeT OCTAHOBUTHCA MM OBICTPO yTEKaTh B 3aBUCHMO-
CTH 0T CyOBEKTUBHOTO COCTOSHMA YeToBeka. s Ha-
CTOSIIETO MCCIEAOBAHNS BaKHBI PACCKA3bl YYEHUKOB
0 TOM, KaK He3HAYNTeJbHbIe MOMEHTBl 1 MUMOJIETHbBIC
06pasbl npuobperaiy SMOLMOHANLHYIO KPACKy, KOTla
JeTU BCIIOMMHA/IM O IIPOLLIOM WJIM 33AyMbIBAJKHCh O
cBOEM OyIyIIEM.

[Teparornueckas nporpamma oObeauHser B cebe Te-
aTpaJbHYIO IIOCTAHOBKY M pacckas. Henocpeacrsentoe
NPUCYTCTBHE B MECTE AEHCTBUS IIHECHI U IOBECTBOBAHUS
3acrapJsieT paboTaTh BOOOpaKeHe yYeHUKOB 1 1aeT UM
BO3MOKHOCTb BXOAUTH B 00pa3 M BBIXOJWUTDL N3 00pasa.
Pasnmunbie «06pa3bl» CO3MAIOT Pa3INYHbIE TOYKH 3pe-
HUS Ha UX MEPEKUBAHUS. DTOT IIPOIECC BLICTPANBAETCS
MOCTEIIEHHO MTEJArOrOM, IMEIOMINM KBaTU(UKAIIIO YII-
TeJsT TeaTpaabHOIO MacTepcTBa. llemaror HampasiszeT
YUYEHUKOB, I0MOTast UM OCMbICIUBATD [10/1yYEHHbIH OIIbIT
yepes MHANBY/LYaIbHbIE U TPYILIOBbIE 0OCYKACHU 1 UC-
HOJIHEHYE PA3/JIMYHBIX POJIEIL.

Omnucanue U aHAJIN3 JaHHBIX

AanTUPOBAHHBINT HAMU BU3YaJbHBIM METOJ CBSI3bI-
BaeT TepeKNBaHUS YUEHNKOB C YeTBIPbMS MECTaMU JIeHi-
ctBus «[lomasncsly (pydeii, urpoBast KOMHATa, MOJEBOM
Jlarepb, MMKOJIbHBIN KJacc) Py TOMOIIH YT (TTpeuyB-
CTBUE U BOCTIOMUHAHUE ), KOTOPBIMU BOCITPUSATHE YUCHU-
KaMU CBOMX BOCIIOMUHAHUI TTPUBI3BIBAETCS K KAXKOMY
KOHKPETHOMY MeCTY JIeCTBUS.

Arot mpoiiecc TpebyeT coueTanus CAEAYIOMNX IBYX
U3MEPEHUN aHaIn3a:

* opranusaIyst cOOBITHI B paMKax ClokeTa — XPo-
HOJIOTHYIECKHUH TIOPSANIOK, B KOTOPOM 9TH COOBITHS TIepe-
xuBatorcst (Oyayie coOOBITHS YUEHUKU TPETIYBCTBY-
0T, & [TPOTILIbIE COOBITHS KOMSATCS Y HUX B MAMSITH; U T€,
U IPYTHE TIPEICTABIEHDI B BUJIE IYT);

* TIpe/iCTaBJICHUE JAHHBIX IO TIPOIIECTBUHU BpeMe-
HI — OJarofiapst paccka3aM yIaCTHUKOB O CBOWX TIepe-
JKUBAHUAX € UCTOJIb30BaHueM (hoTorpaduii, OTPHIBKOB
u3 6Gecejt, pPUCYHKOB ¥ BOCIIOMUHAHUIA.

®Dotrorpaduueckue CBUAETENbCTBA YIACTUST YIeHU-
KOB B JICHCTBUYM B TOM WJIH WHOM MeCTe OOBeIUHSIOTCS
C pacckazaMu, 3allMCaHHBIMU B Xojie Gecent. B coueraniu
C PUCYHKaMM YYEHWKOB M 3aMeTKaMU, CIeJaHHBIMU OJ-
HUM 13 aBTOPOB CTaThH, MTOJyYeHHBIE TAHHbBIE CO3IAI0T
MHOTOTPaHHOE TIPEACTABIEeHNE 00 OCMBICJIEHUN yue-
HUKAMK 3TOTO MEPONPUATUS U 00 UX dIMOIMOHATBHBIX
peaxiusx Ha Hero. /[J1s1 HeKOTOPhIX YIEHUKOB 9TH Mpe/l-
CTaBJICHWS TIEPEMECTUINCH U3 KOHTEKCTa 9KCKYPCUU B
6osiee MUPOKUN KOHTEKCT JIMUHBIX MPEICTABICHUI O
mpotutoi u 6yayiieit skusiu. CpaBHUBAHUS Ha TIPUMEPE
Pa3IMYHBIX CIYYAEB TO, KAK YIEHUKH «II€PEMEIAIOTCS»
BIEPe/l ¥ HA3a/[ BO BPEMEHHU, Mbl CMOTJIM 0O03HAUUThH
KOHTYDBI UX TIePesKUBAHUIL.

Bcewm yuenukam (12 yestoBek), KOTOpbIE COTJIACUIINCH
y4acTBOBATh B MCCJIEAOBAHNH, GBI 33/[aHBI BOTIPOCHI O
CaMBIX MMAMSTHBIX JIJIT HUX MOMEHTAaX 9KCKYPCHH.

Ha npuBenennom Huske pucynke (puc. 2) KpyKKamu
0003HaUY€EHbI TPU MECTa, KOTOPbIe OOJIbIIE BCErO 3aIllOM-
HUJIUCH yaeHUKaM. /lyri 0603HauatoT CCHIIKY Ha PaccKas
«[Tomasncs!», tne Gymyme COOBITHS MPETIYBCTBYIOTCS
(TrpoJiericuc), a COOBITHS TIPOIILIOTO BCIIOMUHAIOTCS (aHa-
sencuc). Kak nokaspisaer pucyHoK, OOJIbIIe BCEro AeTIAM
3aIIOMHUJINCH PYYei, TI0JIeBOM Jlarepb u (hUHAJIbHbIE Me-
POIPUATHS B IKOJIBHOM Kiacce. Ilepen Hamu — obmias
KapTUHA, O/[HAKO JIJIsl IOHUMAHUS TIePEKUBAHUS HEOOXO0-
JIMMO PacCMOTPETh KasK/Iblil ciry4aii 6oJiee oapo6HO.

«ITomascs!»: XpoHoaorus, MpoJerncuc, aHaJeCcruc

12

2016

1897

Cxewma nauepuena Mapcesno Banente Pamocom

Puc. 2. Xponomorus cioxernoit iuann «Ilomancs!s
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Ilepen nocenenuem PTEEC/
Hauaso n xonen mapuipyra PEEC

Pyueii \ N

Hrposas komHara : k‘:)

IToneBoii 1arepn

IlIxopHBIH KJIacc

TlopTan A4 myTemecTBUi
BO BpEMEHU
Jlyru Haz ocbio =
INu30/1p1, HANIPABJIEHHBIE
B Oyayuiee
JlyTu 1oz1 ocblo =
IANu30/1bl, CBSI3aHHbIE
C BO3BPATOM B IPONLIOE
Jlyru, oGpasyomue 3am-
KHYTYIO NeT/o: «JIBaskapt
COBEPIICHHOE ITOBE/ICHHE> .
AKTHBHOE yyacrtue

Puc. 2. Xponosorus cioxernoit iunuu «Ilomancs!»
(TponosKeHue)

Huke B Tabu. 1 mipencTaBiaeHbl HyMepOBaHHbIE OTIH-
CaHus IyT, OTpaskaloline ABIKeHIe CIO’keTa B TOM BHJIE,
KaK ero IepeKnBaIl yIeHIKH.

Pamoc M.B., Penwoy 1. Konmypuvt nepexscusanusi...

Ananu3 npuMepoB

B aTom pasmesie MbI aHAU3UPYEM /[BA KOHKPETHBIX
npuMepa — Munnu 1 beTTn. 9T0 BEIMBIIIIJIEHHBIE TMEHA
CxayroB n3 XIX B. u3 gpamsr «Ilomamcs!».

Kaxprii cyyail Oyzer npeicraBieH B Buje Tabu-
1Bl JIAHHBIMY, COOPAHHBIMY B PasHbIC TIEPHOAbI BpeMe-
HU: 4epe3 HeJeJ0, MecsI U TPU MecsIia Mocjie d9KCKyp-
cun. TTocsieTHsIst O3UIUs B TabJIUITE — HTO O0IIas cxeMa
BIIEUATJICHUS JIETEH OT HKCKYPCHUH, TPENCTABJISIONIASA
co60ii coueranue pororpaduii 1 OTBETOB, MOJYYEHHbIX
O/THOBPEMEHHO I10 TIPOIIECTBUU HEKOTOPOTO BPEMEHH.

[TepBas mo3uIMst TabIIBI — 9TO JOTAAKUA YICHUKOB
3a Heneso 0 9KCKypcuu. OHM IBITAIOTCS TIPEACTABUTh
cebe, 4TO MOKET MTPOUONTH Ha IKCKYPCHU U YTO OHU ITPU
aTOM OYAYT UyBCTBOBATh. YYEHUKU PUCYIOT CBOU TPE]I-
cTaBJIeHrsT 00 9KCKYPCHUHU U TAIOT TTOSICHEHHUS K PUCYHKAM.

Bropast, TpeTbst U yeTBepTas MO3UIUU — ITO OIHCA-
HUSI B PETPOCIIEKTUBE IMOIIMH, MEPEKUTHIX IETHMHU BO
BpeMs aKkckypcuu. Kaskgast mosuiust TabJmilbl copep-
SKUT cOOCTBEHHBIN pacckas peGeHKa 0 ero nepesKuBaHu-
stx. VIx BocrioMWHAHYST H300paskeHbl HA JIMHUU CIOJKETa
B BUJIE KPY/KKOB, 0003HAYAIONINX, KAK B TIAMATH JeTel
3aKPEIUINCh OTpe/ieieHHble MecTa (Pydeid, KOJbHbBIN
KJIACC WJIU TIOJIEBOM Jlareph), a yru U300paskaior, Kak
BOCITOMUHAHWSI IETeli CMEIAloTCs BIiepe/l U Ha3a/l OT O/l

Tabauma 1
Omnucanue ucropun «Ilonazics!s u cooTBeTCTBYIOIHKE AYTH
Hyra Onucaunue

1 [ToaroToBKa Ha MIKOJIBHBIX TJIOMA/IKAX. SHAKOMCTBO € poJibio CkayToB. [IpakTukyercs: BIyMUnBoe BHUMATEIbHOE
CJIyIIaHVe U OOLyMbIBAHUE YCJIBIIIAHHOTO. XYI0/KECTBEHHOE TBOPYECTBO C UCTIOJIb30BAHUEM [IPUPOIHBIX MATEPUAIIOB.

2 Hauwazo axexypenn. [oapakanie abopUTeHHBIM HAPOaM KakK XpaHUTe sIM 3eMJi. [Ipuriatiene mpucoemHuTbCst
K TeaTpaJn30BaHHON poJieBoii urpe «Ilomancs!s

3 [Ipennoxxenue 03HaKOMUTBCS € locTOpUMedaTebHoCcThio (pyueit [lynnen-1lymnen-Kpuk), KoTopslii ckayTh mo-
CellaloT Mo TpajuIy, Kotopas BocxoauT k 1897 r. IIpousHocurcs sakamnanue s nepeMeIieHns Bo BpeMeHH,
KOTOPOE OTKPBIBAET BPEMEHHOM MOPTAJI U TI03BOJISIET BOOOPasuTh cebst ckayTamu us 1897 r.

4 Wccaenosanue pyubs [ymien-ITynen-Kpuk B posn Ckaytos. [letn BHUMATEIbHO CIyHIAIOT PaccKasbl Ha Gepery
pyubs.

5 Pasmbliiiennst 1 00MeH MHEHUSIMU MeK/Iy Y4IeHaMu TPYIIibL. JleTn BMecre counHAI0T cTuxoTBopenue. [Iporioe
(cxayTer u3 XIX B.) mepenocutcs B Hactosiiee. OcMbIciienne MecTa JIeHCTBUS U CO/IEP’KAHUS PACCKa3a.

6 [IponsnocuTcs 3aKkMHaHKe BO BpEMEHU, KOTOPOE OTKPBIBACT IIOPTAJ U [TO3BOJISIET CJYIIATH PA3rOBOPBI U3 MPOIILIO-
ro (1897 r.) u MOHATH CIOKET B PETPOCIIEKTUBE.

7 ITonbiTKa yragaTh pasBUTHE CIOKETa, IAHUPOBaHKEe cOOpa J0Ka3aTeIbCTB B 10JEBOM Jiarepe.

8 [IpousHOCUTCS 3aKIMHAHKE [UIS Ty TEHIECTBUS BO BPEMEHH, KOTOPOE OTKPBIBAET MOPTAJ B 10sIeBOi Jrarepb. CH0p j10-
Ka3aTeJIbCTB U YJIMK U3 [IPOIILJIOTO, B TOM YucJ/ie: 00bsIiBJIEHUE O PO3bICKE IIPECTYITHKUKA, TI0JaPOK B YIIAKOBKE — I0BE-
JINPHOE yKpallleHne; MeIIOK, POraTKa, dyueJIo JIa3ypPHOTO JIECHOTO 3UMOPO/IKA.

9 Yyyesio NTUIEL U PACCKA3 O APYTUX BUAX )KUBOTHBIX, KOTOPBIM YTPOJKAET UCTPeOICHIE, CTAHOBUTCS IJIABHBIM
BJIEMEHTOM, KOTOPBII IPOOYK/IaeT B yUeHUKAX COUYBCTBHE U YCUJIMBAET UX BIIEYATIICHUST OT IPEOBIBAHUS B T10JIEBOM
aarepe. B mersax npoGyskaaeTcss 4yBCTBO OTBETCTBEHHOCTH 3 OKPYIKAIOILY0 cpely. [leTr BCHOMUHAIOT CBOU BII€Yat-
JICHWS OT PYYbSL.

10, VueHUKM MIYT 3a yuureseM, Mucce JaB u 3aX0/T B IIKOJIbHBII KJacc, 4To0bl coOpaTh elile 60JIblie J0Ka3aTe/bCTB

12 n yiuk. Onu caymaioT Monodior muce /laB (moarsepskaenue Bepcun Iaamm Mak-Kunuu, cocraBienue 10roBopa u
0OBUHEHE CKAyTOB B TOM, YTO MIMEHHO OHM yOuBaroT rtuil). Hakas crpacreil 3actaBiisieT yUeHUKOB CI0BECHO BbI-
paskaTh CBOM MbICJIM U YyBCTBA.
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Hyra Onucanue

12, VYUeHUKY yXOSAT U3 KJIACCa, 3aKPhIBAIOT 32 COO0IT BpeMEHHOIT II0pTaJl U IePexXo/IaT B UTPOBYIO KOMHATY, Ijle OHU

13 [BITAIOTCS COCTABUTS IJIAH BMEIIATEIbCTBA B CIOKET, YUTOOBI [IPU MOMOIIU COOPAHHBIX YUK Hepeybeautsb muce /las
U 3al[UTUTD IPUPOLY. Bo BpeMsi cocTaBiieHus [IaHa YIEHUKU HAYMHAIT COOUPATHCS C MBICJISIMU.

14 CooTtHeceHme yImK ¢ peaabHoi nctopueil. [lepesxnBanne 3a mepconasxkeii.

15 Cocrasnenue nnana jgetictsuii. [lepeoneBanue B ckaytos u3 1897 r. [Ipousnocurcst 3axaunanme st Iy TEIeCTBUS
BO BPeMeHH, KOTOPOE OTKPBIBAET [OPTAJ 0GPATHO B IIKOJIBHbII KJIACC.

16 VIX 11aH HAYMHAETCsT OCYIIECTBISATHCS.

17 JleTu nepekuBaOT IPEABILYIILYIO KIOUEeBYO clieHy (110JIeBOli jtarepb) 1 BeayT cebst, Kak eciiu Obl ceituac 6bur 1897 1.

18 Pyueii kak 3HAMEHATETBHOE MECTO CTAHOBUTCS KJIIOYEBBIM 9JIEMEHTOM B OCMBICJIEHUN PAcCKa3a. Y YeHUKH BO3BPa-
IMATOTCST HA3a/l ¥ CHOBA MCTIBITBIBAIOT T€ JKe TTePE;KNBAHISI, UTPAsi CBOM POJIN U TBITASICh BMEIIATHCST B COOBITHS TTPO-
nuroro/Hacrosiuiero. Ilociennee gefictsue — 970 clieHa, B KOTOPOH 1TAHCHI Ha yCIeX U Hey/[auy IPUMepPHO PaBHBL
Kaskiplil y4eHUK OTBeYaeT 3a CBOU COOCTBEHHbIE [ICHCTBYSL.

19 [IpencrasieHue 3akaHIMBAETCST; 0OCYKIEHUE MEPOIIPUATHSI C LIEJIbI0 Y3HATh OOJIbIIE 0 caMOM cebe, O IPYTUX U O
MecTe /IeHiCTBUS.

20 Ha oTkpbITOM BO3/1yXe€ TPyMa 00CYKAAET TO, YTO MOKHO YIIydIuTh y cebsi goma. OHM COCTABIISIOT IJIaH AefiCTBUI
Ha OyLy1iee Ipu HOMOIIU MIKOJAbHOTrO yuuTesist. Ha atom akckypeust «Ilonasics!»> 3aBepiuaercst, 1 CHOBa HAUMHAETCS
peasibHast JKU3Hb.

HOTO MeCTa K JIPYyroMy W M3MEHSII0TCS BO BpeMeHU. Ue-
pe3 TPH MecsIa ToC/Ie IKCKYPCHH Ha cXeMe H300pakeHo
caMoe ITaMSITHOE MEeCTO U CaMblil IaMSTHBII MOMEHT,
BOCIIOMUHAHUSI O KOTOPBIX COXPAHUJIUCH, HECMOTPS Ha
BpeMst. Yem Gouble oApoOHOCTEl AT BCIIOMIHAIOT B
CBSI3M C T€M HJIU MHBIM MECTOM, TeM OOJIbIIe YT Ha COOT-
BercTBYIoIIel cxeme. [To Mepe 1epemeriienust B poloe
He3HaYMTelbHble COOBITUS PACILIBIBAIOTCS, YCTYIIASA Me-
¢T0 00JIee BaKHBIM BOCIIOMUHAHUSIM.

MbI coGpajii pUCYHKH YUEHUKOB, 4TOObI 3aUKCUPO-
BaTh C UX ITOMOIIIBIO JIOTA/IKH JIeTell 1 OCMBICJIEHUE UMU
MepeRUTOr0. PUCYHKHU JOTOMHSIOTCS CBOGOAHON Oece-
1oit ¢ yueHukamu 06 ux pucyHkax. OCHOBHas 3ajiaua —
HAJIAIUTH OOIIEHUE MEK/TY UCCIEIOBATEISIME U yIEHIKA-
MW, YCIBIIIATh UX TOJI0CA U MTOHATH, YTO, TI0 X MHEHUIO,
n300paKeHO HA PUCYHKAX U KaK OHU 3TO moHUMAtoT [23].

Munnu. [lepBbiil aHanu3upyemMblii HaMU Caydail —
910 MUHHH, yyeHMIIa 5-ro Kjacca. B mociemreM akre
OHa BHITIJIA 32 PAMKH TEaTPAJbHOTO TPE/ICTABIEHUsI, B
OTJIMYME CBOUX CBEPCTHUKOB, KOTOPBIE TTPOCTO UTPATIU
CBOU POJIM, OHA YBJIEKJIACh ATON MCTOPUEN U TIHITANACh
HOGUTHCST ONpeie/ieHHOro pesysibrarta. OHa Havasa aeii-
CTBOBATH 0 COOCTBEHHOM MHUITMATUBE TaK, KAK eCJIu Obl
mucc /aB, yuuTeJqbHHIIA U3 MHEChI, ObLJIA TOTOBA OJI-
MUCaTh JIOTOBOP M TPOJIATh 3€MJI0, UTO TIPUBEJIO ObI K
Pa30pEeHNIo KUBOW TPUPOALL. /leficTBUEe MOAXOAMIO C
KYJIbMUHAI[MOHHOMY MOMEHTY, 1 MUHHU TIOzi01Ia K
CTOJIy YUUTEJIbHUIIBI, KOTJIA Ta OTBEPHYJIACh, U TAlKOM
B3s1J1a JIOTOBOP O TIPOJIAKe 3€MJIU, CIIPSITAJIA €0 MO/ Iap-
TOW U TIepe/iazia 1o 1eroYKe CBOMM O/IHOKJIaccHuKaM. Ee
MTOTNIBITKA BBIKPACTD JIOTOBOP BHIIILJIA 32 PAMKU €€ POJIH,
MPEJyCMOTPEHHON CIoKeTOM. T0, 4TO OHA OTBAXKUJIACh
Ha TaKOW OTYASITHHBIN IMOCTYIIOK, CTaJ0 B TOT MOMEHT
TSI Hee TIepekKMBaHUEM — 0COOBIM OMOIHOHAIBHBIM CO-
CTOSTHMEM, KOTOPOe OHa BCIIOMUHAJIA KaK BasKHOE TI0CJIe
3aBepiieHust akckypenn. OHa ObLTa JKeCTOKO pa3oyapo-

121

BaHa MHOTOYUCJECHHBIMU OE3YCIEITHBIMU TOTBITKAMHU
pasybeautph mMuce J[aB TOAMICHIBATH 3TOT 10roBop. Tor-
Jla OHa MPUHJIA PellleHne BT U JleficTBoBaTh. Korna
YUUTETHHUIIA 3aMETUIIA TPONAKY IOTOBOPA, OJITUH MaJIb-
ik IpubesKa U3 APyroro KOHIa KOMHATBL, 0TOOpaJI 10-
KyMEHT Yy IPYIIIBI IeBOYeK 1 mobeskan 0OpaTHoO K TpyTie
MaJIbYMKOB, TJIe IPYroil yYEHUK [TOPBaJI JIOTOBOP B KJIO-
ubst. Bech aror mporece Obin1 cdororpaduposan. Ero
WJLTIOCTpAlMS TIpe/iCTaBjieHa B caMOil HUKHEH CTpoKe
HUTOTOBOH cXeMbl /11 MUHHMU.

YBaeuerHocTh MWHHY 1 ee IEHICTBUS B 3TOT J[pama-
TUYECKUIT MOMEHT B TITKOJIbHOM KJIacCe M CTaJIU ee Tiepe-
JKUBAaHUEM, Kak cJieflyeT U3 WH()OPMAINH, TTOTyIeHHOH
B Xojie mocyeaytonux Oecen. B repmunax Beirorckoro,
MepeKMBaHre BO3HUKIIO B CBSI3W C COIUATBHON CUTYya-
el pasBUTHs KaK UCTOYHUKA pasBuTust pebenka. On
numret: «[lepeknBanne Kakon-1ubo CUTYaIuu, TTePesKI-
BaHUe KaKOW-TMO0 4acTu CPebl ONPEIENAeT TO, KaKoe
OyJleT UMEeTh BJIWSHKE HTA CUTYallust WK 3Ta Cpeia Ha
peGenka. TakuMm 06pasoM, He caM 1o cebe TOT WU UHOI
MOMEHT, B3ATHIII GE30THOCUTENBHO K PEOEHKY, HO 9TOT
MOMEHT, TIPEJIOMJICHHBIH Yepe3 mepeknuBanne pebeHka,
MOZKET OIPEAETNTh, KaK 9TOT MOMEHT OY/IeT BJIHMATH Ha
X0/ fanpHenero passutusy [30; 28, p. 4].

MuHHU B3$7a B CBOM PYKM WHWIIMATHBY TIO CIia-
CEHWTO TITHUIl, KaK CJEYeT U3 ee JEeP3KOTO MOCTymKa —
KPaKU JIOTOBOPA, KOTOPBIN BBIIIEJ 32 PAMKU €€ POJIN.
Curyanus B kiacce OblIa OJMHAKOBA JUIST BCEX JIE€Tel
(«TOT XK€ caMbIil MOMEHT» ), 0lHaK0O MUHHU TIPeOMU-
Ja cOOBITH <«4yepe3 IPU3My COOCTBEHHOIO IIepexKMBa-
HUS», U 9TO 3aCTABUJIO €€ JIEHCTBOBATb CIIOHTAHHO M
BBIKPACTh KOHTPAKT, YTOOBI HE O3BOJUThH YIUTETHHUIIE
npozath 3emuiio Herofsgam. IIpu atom Munnu nakasasn
ee cOOCTBEHHBIN YUUTEND 32 TO, YTO AE€BOYKA HAPYIIUIIA
npaBuJa UTpbl. Yepes HeCKOTbKO Heleqb MUHHY Tiepe-
CMOTpEJIa 9TH JApaMaTHIeCKue COOBITHS, CBOM MOCTYIIKH
U TO, KEM OHa SBJISIETCS B TIKOJIE U 32 €€ TTPe/IeTaMH.




Husxe (tabi. 2) npencraBieHbl JaHHbIE, YIIOPSALO-
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Hepe)KI/IBaHI/Iﬁ YYEHUKOB 1 C UX CcOOCTBEHHBIMU BBICKA-

YE€HHbIC BO BPEMEHU, C BU3YAJbHBIM IIPEACTaBJICHUEM 3bIBaAaHUAMMUN.

Tabnuma 2

Pealcm/m Munnan Ha Mepe;KUBAHUA B IIPOIVIOM CITYCTSA OIIPEICICHHOE BPEMA U UX CXEMAaTHYECKOE IIPE/ICTaB/ICHUE

ITepuonn: Bpemenu

Bocnomunanust

3a Hazeso
10 TIePEKUBAHUST

«Ha credyioweii nedene mot 6yoem uzpamo 6 Ckaymos; OHu NONGIMAIOMCsE NOMEULAT> KOMY-1M0
sabpamo 600y u3 pyuvs, Mol 0oaxcHbL Oydem nademo kocmiomvL. S 3naio, kozo mvL 6ydem usobpa-
AHCAmb, KAKUE IMO NEPCOHANCU U KAKUE BEUU..... U UMO CAYUULOCH 6 me (npoutivie) onu.. A Oymaio,
na credyrouwei nedeie s 6ydy npocmo cuacmausa... Imo 6ydem seceno. Ha moem pucynxe usemol,

JUCTNDS U 0EPeBO>.
Ha pucynke — ee XyosKecTBEHHOE TpeABUAeHNE Oy AYIINX TTePEKUBAHII

Yepes Hemenio
TIOCJTEe TIePEsKUBAHNS

2016

1897

«dmom wenosex (CésUeHHUK) Cam YOUBAL NMUL, 4 CKA3AIL, Yo MO 0eLalU Mol, XOMS IMO HeNpag-
Oa. Onu yousaiu nmuuy, nepedasani ux uyueid 8 Mysei u NOJYUaIU 3a IMo 0eHbzi».

Bonpoc uccaenosarens: «Tebe yoaroco nepeybedumv muce las?> Yuenuna: <M da, u nem.
Jla, nomomy umo mot 6 KoHye KOHY08 ybeounu ee, u Hem, NOMoMY Umo Mvl COeLANU HENPABULD-
1o. Mol nocmynunu nenpasuivio. Mol nposisunu neysajicenue, K020a nolmaiucy nepeyoedumso
ee (mucc Jlas). A ne 3nai, 603mM0icH0, Mie He CMOULO PEAMb 002080, HAM HUUE20 00 IMOM He

cKasaiu».

Yepes mecsrn
TOCJTe TIePEesKUBAHNST

2016

1897

«Mhmne bonvuue 6cez0 3anOMHULCS KLACC U JIEC, S NOMHIO, 4mo mam Ovliu 100U, K020a s cudend 6 Jecy,
mam 6ot abopuzenvl. B necy s 6vuia ... ... cuacmauea... s 1me snaio....».
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ITepuoap: Bpemenu

Bocnomunanus

il PYIPS L) {9

1897 =

Yepes Tpu mecsra
1ocJjie IepesKuBanus

Pucynox Munnu:

<A 6cezda 6yoy ecnomunams smom kaacc. A 6vLia ouens 63601H0BANA U UCNY2aNd, S He 3HALA, YN0
npousotidem. Mot nucanu meiom na 0ocke u uepnuiamu 6 mempaosx. A ucnyzanacy, kozda ona cma-
Ja CMyuams mpocmoio no cmoy. 36y 6vLl MAKoll 2POMKULL, U 5 UCTIY2ALACh... U 6C€ CMESIUCH HADO
Muotl. S uumana o scusnu 6 me OaIeKUe BPEMENA... WMO JHCU3HD M020a Oblia HeezKOT 0t MeX, KMo
nucan 1esotl pyxoi, kax . llomomy umo s neswa. M mue npuwiioce nucamov npasoil pyxotl, a smo
mpyono. A essiia 002060p, HO s HUKOMY He 2080PUILA, UMO €20 HYKHCHO nopeamyv. S npocmo nepedara
e20 8 epynny Oesouex, umobvl ona (mucc /lag) ne cmozia 3abpamv ezo Ha3aos.

———————
—— s

2016

1897

Hepe)KI/IBaHI/Ie B I1€JIOM

Mpbr MokeM BUJIeTh TiepeskuBanre MuHHM cIycTs Bpe-
M, IIOCKOJIbKY €€ 9MOLIUU B HIKOJIBHOM KJIacce B IeHb 9KC-
KyPCHUU KMBO COXPAHUJIICD, KaK CJIelyeT U3 ee OTBeTa uepes
Tpu Mecsna. Eif monpasusics pydeil 1 cama Ipupo/ia; OHA
VIIMBUJIACH, YBUJIEB HA PyYbe Uy4eJIo IITUIIbI, HO OHA He pac-
cKazazia 00 9THX BIEUATJICHUSIX CIIYCTsI MECALL, B TO BPEMST
Kak 6oJee CHITbHOE SMOIMOHAIBHOE MEPEKIUBAHIE, KOTOPOE
[IPUILIOCh HA KYJIbMUHAILMOHHBIL MOMEHT B IIIKOJIBHOM
KJlacce, COXPaHUJIOCh B ee IIaMATU U CITyCTd TPU Mecsla.
Ee pucyHok ¢ psiamu IapT B HIKOJIHOM KJIacce, a TakxKe
ee IIMCbMEHHBIE TIOSICHeHUs OATBEPKAAIOT 9TO yTBEpK/Ie-
Hue. KOHTYpBI ee TiepeKUBaHUS MTPE/ICTaBICHBI B (hUHATb-
HOH clieHe B HIKOJILHOM KJIacce, U IpaMaTHiecKast CUTYalis
ocTasiach *KMBOH B TaMsTH IeBOUKH. Ee niepekiBanme B CBsI-
31 C Kpaskeil 0roBOpa OKa3a/10Ch O4eHb BasKHbIM UL Hee 1
04YeHb SMOIMOHAILHBIM B COYETAHUM C OCTABIIUMCS Y Hee
TI0TOM OIIyIIIEHHEM TOTO, YTO ee HeITPABUJIBHO ITOHSIIN.

Berru. Bropoii ananmaupyembplil HaM1 ciry4ail — 9TO
Berru. Ona toske ydenuiia 5-ro kiaacca. Mecto u Bpems,
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KOTOPBIE 3AMOMHUINCE €if GOJIbIle BCETO, — 9TO pyUeil.
XoTs OHA TOKe aKTUBHO y4acTBOBaJIA B CIIEKTaKJIe, ee Ha-
GJIrOJTaTeIbHAS TIO3UIIUST U MIOCTYIIKU 3HAYMJIN OOJIbIIE,
YyeM ee BbICKa3biBaHMA. MOMEHTBI, KOT/Ia OHa BbIpakajia
CBOE MHEHWE, OBLIO CBA3AHbI € 3AIUTON TIPUPOJILI U TITHIL,

BoaJie pyubst oHa, 04€BUIHO, TIOTy4MIa 0COObIE BIleYaT-
JICHUS, JKUJIA CBOUMHU COOCTBEHHBIME 4yBCTBAMU, JTI000BA-
Jlach meii3azkeM, HeOOM depe3 JINCThsT M BETBU JICPEBLEB,
cujist Ha OpeBHe, BHUMATETLHO PacCMaTPHBast KayK b Ka-
MeHb, MOX VJIN BBITJISIIBIBAsT M3-32 KycToB. OHa Bce BpeMst
yJIbI0AJIach U MO-HACTOSIIIEMY PaJ0BAIACH POMCXO/SIIE-
MY, KaK B OT/ICJIbHbIE MOMEHTBI, TAK U B TIEJIOM.

Huxe (tabm. 3) mpencTaBieHbl JaThl, YIOPSIOUEH-
Hble BO BPEMEHW, C BU3YAJIbHBIMU IPE/CTABICHUSIMHI
TepesKMBaHNs 9TON YUEHUIIbI.

BoiroTckuit HaroMuHaeT HaM O TOM, UTO «BCIKASI AMO-
1ug ecTb GyHKIM TUIHOCTUY [33, p. 207]. ITO BBICKA3bI-
BaHUe JIETKO TIOHATD Ha IPUMepe CXeMbl U pucyHka bert-
TH. MBI BUJIUM TaKue 9JIeMEHTbl UCTOPHUH, KaK ITPUPOJIA,
JiepeBbsl, pydeil, a Takke HEKOTOPbIe aCIeKThl ee JIMYHO-
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Tabauma 3
Peaxuuu BerTn Ha nepesKMBaHKS B IIPOILIOM CITYCTS ONPEIEICHHOE BPEMS M MX CXEMATHYECKOE NMPEICTaBICHHE

Ilepuonn: Bpemenu Bocnomunanus

< dymaro, moL 6ydem uzpamo 6 kaxue-nubyob uzpPvL, BECEIUMBCL, BOIMONCHO, MbL NOUOEM 6 NOX00;
s xomena Obl Ysnamo HA36aHUS 0ePesbes U MOMbLILKOE. Mie npasumcst 2yismo na npupooe, s ne
CUUWKOM JHOOJI0 YUUTNDCS. 8 WKOLE, S NPAKMUUECKU JCUBY HA NPUPOOe, 20e s uy6cmeyio cebs Kax
doma. Mue 6orviue npasumcst 6oimy Ha npupode, s He 3Har, nouemy, s Coscem ne domocedka. Jla-
2epb — 9MO KAK Pas3 mo, umo Mue nyscHo, s 0010 OBUICCHUE U UZPDL HA YIUUE>.

Huske Ha prCyHKe IIPEACTABIEHO €€ He3aBePLUIEHHOE XYA0KEeCTBEHHOE IIPeA0CTaBIeHne 0 Oy1y-
11eM MOXOoJIe.

3a HeeJII0 /10 OIlbITa

2016

1897

Yepes Hezento
TIOCJTe TIepesKUBAHNST

«Mmne noupasuiocL nucamv 8 KAacce YepHuLamu; Moe nepo NOCMOSHHLO JOMALOCH, 8e30¢ ObLuU
KasiKcvl. Mue ouenv noupasuics pyueil, MHe oueHs Hpasumcs 6vimo Ha npupode. A euje mue
NOHPABUNOCH NYMeuecmeue 8 NPOuLLoe U Mo, Ymo Mol 0eaiu mo xe, 4mo u Joou 6 me speme-
Ha».

2016

1897

Crycrst Mecsit
TI0CJTe TIepesKUBAHNS

«Mne Gonvue 6cezo 3anoMHUICSL KAACC U JIEC, S NOMHIO, WMo mam ObLiu 100U, K0z0a s cuded 6 iecy,
mam 6o abopuzenvl. B necy s 6vuia ... ... CHGCMAUBA... 5L HE SHATO....».
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ITepuoap: Bpemenu

Bocnomunanus

Yepes Tpu mecsra
1ocJjie IepesKuBaHus

Qo {0 : ‘

«Pyueii — amo moe “cuacmuusoe mecmo”, nOMoMY Mo Mue Hpasumcst Obl6amv Ha nPupooe u u3-
yuam ee. [lom u kracc — amo me moe. Bo apemsi sxckypcun s uy6cmeosaia cedsi no-paswomy, uno-
20a s 6vLia cuacmausa, a unozoa mue Oblio ZPYCMHO, ROMOMY UMO MHe OblL0 OUeHD HENPUSIMHO CMO-
Mpemy Ha Yyueno NMuLbl, K020a MHe CKA3AIU, 4mo 9mo Oblld K020a-mo HaACMOSUAs HCUBAS NMULA.
Cmapwlil K1acc 6 WKoLe HANOMHUL MHE 0 MOM, YUMo s HUK020a He sudena ceoezo 0edyuxy. On ymep,
K020a mama 6vLia ewe coscem manenvkas. Mue epycmuo, kozoa s dymaio o mom, umo 0ouicha 6viia
ObL yeudemucsi co 6cemu ceoumu poocmeennuxamu. Ho ne noayuunocss.

«Pyueii — ouenv kpacusoe mecmo. Tam ouenv muxo, s wy6cmeosania mam cebsi no-HaAcmosUEMy
cnokotnoll u cuacmausol. Mue ckasanu, umo 60.vuomy sexarunmy oxono 100 rem u umo na smom
pyuve craymol uzpaiu neped wikonoti ¢ 1879 2.»
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HEPE)KI/IBB.HI/Ie B I1€JIOM

CTH, TaKHe KaK JI0O0Bb K PUPOJIE U K MPOTYJIKaM Ha CBe-
JKeM Bosztyxe. Bertn pacckaspiaeT o cebe Kak 0 4eIoBeKe,
KOTOPBIN JII0OUT ObIBATH HA IIPUPOJE, — ITO MOKHO pac-
[EHUTh KaK CaMOOTIMCAHUE ee JIMYHOCTH. B CBOMX KOM-
MEHTapHsiX OHa OObsICHsET: «MHe TOHpaBUIICS pyder,
HOTOMY 4TO s1 J1i00J110 GbiBaTh Ha TIpupoze». Ona 0Obsic-
Hs€T IPUYUHBI, [T0YeMy py4eii eil 0COOeHHO TOHPABUJICS.
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3ak/ounTeIbHAS CXeMa TakKe 0TOOpasKaeT CBUT OT
006INX BOCTTOMUHAHWH K GoJTee TIyOOKUM Pa3MBITILIEHH-
AM O JKM3HM ee ceMbu. B cBoell 3akmounTensHol Gece-
e OHa paccKasaga O TOM, YTO PEIKO ObIBAeT Ha Pydbe C
KEM-TO U3 WJIEHOB CBOEH CEMbH M UTO el OUeHb TPYCTHO
OT TOr0, YTO OHA HUKOI/JA HEe BH/EJA «CBOEro JACAYIIKY
10 MaTepu», MOCKOJIbKY OHa BCerja [yMasa, 4To JOJIKHA
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YBHUIETBCS CO BCEMU WIEHAME CBOEIl CEMbH, «HO He IO-
gyaniiocky». Posb mikosbauIel n3 XIX B., KOTOpyio oHa
urpajga B IIKOJBHOM KJacce, 3aCTaBUIM beTTu Bcrom-
HUTB O ee JIe/IyTITKe 0 MaTepH, KOTOPOTO OHA HUKOT/a He
Buzesa. MBI MOKeM TIPETOMOKITD, YTO 3TA ACCOTTNATIHS
BO3HWKJIA TIOTOMY, YTO OHA TIPEICTaBIsia cebe mefa B
MIKOJILHOM KJIacce, TOXO0KeM Ha 3TOT. XOTs ee Mepesku-
BaHIE B OCHOBHOM KACAaeTCsI PyUbsl U B I[EJIOM SIBJIICTCS
[IOJIOKUTENIBHBIM, OHO OKA3bIBAETCS HAMHOTO CJIOXKHEe
M3-32 4yBCTBA YTPAThl, OT TOTO, YTO OHA PEIKO XOIUT HA
IPUPONLY CO CBOMMHU DPOJHBIMU U YTO OHA HUKOTJA He
YBUIUT CBOETO JIeYIIKY. Uepes Tpu Mecsiiia 1mocJe epe-
JKUBaHUS COOPAHHbBIC IAHHbBIE YKA3bIBAIOT HA TO, YTO OHA
«CHOBA TIEPEKUBACT» W PA3MBIIIJISIET HAJL CBOUM AMOIINO-
HAJIBHBIM OITBITOM, KOTOPBII CBSI3bIBAET PAIOCTHBIE TyB-
cTBa Ha GEPeTy PyUbsi C TPYCTHIO U YYBCTBOM COKATIEHNST.

3akoyuTeIbHble€ MbICIH

B at10ii cTaThbe Mbl TPUMEHSLIN METO/T BU3yaTU3aIlUuN
BoIroTckoro mst u300paskeHus epekiuBanuii gereil 10,
BO BpeMs U 1ocJjie y4eOHON 9KOJIOTHYECKON 9KCKYPCHH
rmox HazBanumeMm «Ilomascal»>. B coorBercrBuu ¢ Mero-
JIOM BUBYAJIM3AIUU JIETCKUE TTePEKUBAHUS CBI3aHBI C
OTIpe/ICTIEHHBIMA MOMEHTAaMU BPEMEHU W C OIpeJiesieH-
HBIMHU MeCTaMH, T/le Pa3BOPAuNBAETCS JE€HCTBUE APaMbI
«ITomancal». Pacckasel mereil 06 MX BIICYATICHUSIX OT
KCKYPCUH, UX OTIYTIECHUS U OMOITUN TIPUBSI3BIBAIOTCS K
KOHKPETHBIM MEeCTaM, KOTOPbIEe UMEIOT /Il HUX 0coboe
3HauYeHUe.

Hampumep, Munnu, cHOBa TIepe;KUBaeT TOT MOMEHT
B IIKOJIBHOM KJIacce, KOT/Ia OHa CIIPSITAJIa I0rOBOP, 4TO-
6b1 Muce /[aB He cMOTIa TIPOATh 3eMJI0 GPAKOHbEPY.
Ee mocTymnku Bo BpeMs TOCTAaHOBKY MPO/IOJIKAIOT BJIH-
JTh HA €e CaMOOIIyIlleHNe B PeajJbHOI KU3HU U TI0CJIe
TOTO, KAaK OHA BEPHYJIACh B IKOJIY U 33/[yMajiach O TOM,
[OYeMy peluiach Ha oZ00HBIH mocTymok. OHa 1moIbl-
TaJach Kak-TO YBSI3aTh CBOE PEIIUTEIbHOE BMEIaTe I b-
CTBO B XOJ| IIPEJCTaBIeHUs ¢ TPeOOBAHUSAMU MIPULEP-
JKUBATHCST TIKOJBHBIX MPABUJ U CJIYMIATHCS YIUTEJIS.
ITa [ujieMMa IIPOJ0JIKaeT BO3HUKATh 1epes MuHHU
U 1I0CJIe 9KCKYpCcHH, Oarogaps eil B IaMATH JeBOYKU
IPOYHO COXPAHWJIMCH COOBITUS, KOTOPBIA IIPOU3OLLIN
B IIIKOJILHOM KJIacce.

bBerrn Takike ucmbiTasa CUJIbHbIE TIEPEXUBAHUS B
KOHKDETHOM MeCTe, a MIMeHHO Ha Oepery pyuba. Korza
OHa IMUIIET B CBOMX BOCIIOMUHAHUSIX, YTO Pydeil — aTO
TO MECTO, KOTOPOE €ii GoJIblle BCEro MOHPAaBUIIOCh B 9KC-
KYPCHHM, 3TO BBI3bIBAET B €€ MaMATH BOCIIOMUHAHUsS 00
OTJIbIX€ HA TIPUPOJIe BMECTE CeMbeil, HO TakyKe 1 IPYCTh
OT TOTO, YTO OHA HE MOJKET Pas/IeJIUTh 9T MOMEHTBI CO
BCEMU YJIEHAMW CBOEH CeMbH, a MMEHHO CO CBOWM Je-
JYIIKOi, KoTOpbiii ymep. Ee mepesxkuBanue Ha Oepery
pPydbsd — 3TO CIOKHOE YYBCTBO, KOTOPOE CBS3AHO C ee
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MPOINLTBIM, HacTosuM u GyaynmM. Ocobo BbIIETsISA
9MOIMOHAJIbHOE TIepeKUBaHMe B KOHKPETHOM MECTE, Mbl
TEM CaMbIM COIJIalllaeMCs C OlpejiesieHueM IepekuBa-
Hus, ipeyioskeHHbIM baryaenom [1; 2], corsacHo koto-
POMY TEPEKUBAHUS — 9TO 0cO00E U KOHKPETHOE OIILy-
IeHNE, a He CMYTHBINH HAOOP 9MOITHIL.

3HaKH, KeCTHI, BBIPA)KEHUE JINIA U CTETIEHb YBJICUEH-
HOCTU pebeHKa 9KCKYPCHe CTasi HATJISIIHBIM HCTOYHU-
KoM uH(OpManuu 06 UX OTHOIIEHUH 1 HMOIIUOHATEHOM
BIleYaTJIeHUN OT OKpYysKaiollell cpesbl. BaxkHo Harom-
HUTBD, YTO TIEJAror 3/1eChb IeHCTBOBAJ B KAYECTBE PEIKHUC-
cepa MOCTAHOBKH [IJIsl BCEX WIECHOB IPYIIIIBI, YTOOBI T1PO-
GyIUTH B HUX IMOTIUHU U OKUIAHUST W TOBBICUTH CTEMIEHb
HAIPSIKEHHOCTH, MCIBITBIBAEMON BCEMM yYEHUKAMU.
Y4eHWKN MOJTHOCTHIO YBJIEKIUCH CBOEU POJIEBOI UTPOH,
paboTajii B TPyMIIax, AJTUIICh MBICJISIMU U 4yBCTBAMU
1 BEJIA TIEPETOBOPBI JIJIST Pa3pelieHnst KOHPIUKTOB, eii-
CTBYSI, CJIOBHO aJiBOKAThl. T0, KaKk JETH JNEeJUINUCD IPYT
C ZIPYTOM CBOMMY SMOIUAMU 1 TIePEKMBAHUSMU, OYCHD
MOXO0JKe Ha MOBE/IEHNE 3pUTeJiell B TeaTpe, KoTia o0Ine
B3/I0XH, TIJIa4 U CMeX CO3/1al0T aTMocdepy, B KOTOPYIO
BCTpanBaeTcd MepeKuBaHue.

AHanmn3 ¢ TpuMeHeHNueM BU3YaJbHOTO METO/1a TI03BO-
Jn 3apUKCUPOBaTh ABUKEHUE KMBOTO pacckasa. [lpa-
MaTH4YeCK1e MOMEHTBI B 3aBepILAIONIeil ClieHe NN BpeMs,
MEJITIEHHO TeKyTIee Ha GePEry Pyubst, MOTJIH CTaTh CIIEHOMN
JUI IIepesKUBatusl, KOTOPOe UCIHBITAIU JIeTH U KOTOpoe
MPOYHO 3aKPEINJIOCh B VX MAMSITH, a 3aTeM CIIOCOOCTBO-
BAJIO UX PAsBUTHIO, OYLydYr BCTPOCHHBIM B Jipyrue 3a00-
TBI, BOJTHEHUS U pa3MbliiyieHust. Y naske HeCMOTPS Ha To,
4TO JIeTH B 000MX KJIaCCaX COBEPIIMJIN OIHY U TY JK€ 9KC-
KYPCHUIO, BUBYATIbHBII METO/I TIO3BOJISIET CO3/IaTh Pa3JIny-
HbIe KOHTYPBI [IePEKUBAHUS JIJIT PA3JINIHBIX YUCHUKOB.

Metozi BU3yaJbHOTO IPENCTABICHUS, TIPEIJIOKEH-
HBI BbIToTcKMM, TpeanosiaraeT MpeicTaBieHue Xy-
JIOJKECTBEHHOTO IIPOU3BEJIEHUS KaK HacTrosdllee Iepe-
JKUBAHWE, KaK PeaibHoe COOBITHE CO CBOMM <«HAYAJIOM,
cepenHON 1 KOHIIOM» [2, p. 2], KOTOpoe HaunHAeT CBOE
NBUKEHWE W3 TIPOIIIOTO, HACTOSIIETO WIN GYyIyIero
WJIN KOTOPOE TIePEMETIAETCS U3 OTHOTO MECTa B JIPYTOE.

B npame «Ilomascs!» nepeskuBanus y49eHUKOB B (hu-
3UYECKOM U B (DUTYPATTBHOM CMBICTIE TIePEMENIaINCh U3
ojiHOTO MecTa B apyroe. IIpescraBienne 000UX TPOU3-
Benennii («Jlerkoe npixanue» u «Ilonancsly) B dopme
CXeMbI HATJISITHO TI0KA3aji0, KaK COOBITUSI JBUTAIOTCSI
BIIEPEZL B CJIydyae TIpoJielicrca U JIBUTAIOTCS Ha3all B CIIy-
yae aHaJelicrca, TeM CaMbIM PAaCKpbIBasg PEKYPCUBHYIO
IPUPOY IepekuBanus. B nanbHedmmx ucciaejoBaHusax
Mbl HaMEPEHBI UCCJIEI0BATD 3Ty PEKYPCUBHYIO IIPUPOLY
TEPEKMBAHUSA, YTOOBI TOHSATH, KAK OTAETbHBIE MOMEHTHI 1
TIEPEKMBAHUSA B MeCTe JEHCTBUS TIPOIOIKAIOTCS MPeod-
Pa30BBIBATHCS JIETBMU IO Mepe TOTO, KaK T€ BCTIOMIHAIOT
CYIIECTBEHHbIE MOMEHTBI M 3a/[yMbIBAIOTCST HAJl HUMU, a
TaKsKe BHOBD 3a/[yMbIBAIOTCS O CBSI3AHHBIX C KOHKPETHBIM
MECTOM TIEPEKUBAHMSX, UMEBIITUX MECTO B VX KU3HU.

Baaromapuocts

Hacrostimast craTbst — 4acThb TeKyIeil uCcIe[0BaTeNbCKON IUTIIOMHOI paGOTHI JIsT TTOJTYY€HNS AUTIIIOMA O BBICIIEM 00Pa30BaHUH
U crereHn JokTopa dunocodckux Hayk. VcesemoBanye BbIIOJHEHO P HOJJIEPKKE CTUIIEHIMH, [TPEOCTABJICHHON B PAMKax
ABCTpaJIMICKON MPaBUTEIBCTBEHHON 06pa30BaTeIbHO-UCCAEN0BATEIbCKOM Tporpammbl (RTP).
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