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Bb160p TpaBHIIBHOTO IEJIEBOTO MOBEACHUS 171t 00YUEHS SBJSETCS OCHOBOIOJIATAIOIIIM JJIsT POANUTEIEH, yuu-
TeJiell, TepaleBToOB 1 APYIUX CIEHAIICTOB, PaG0TAONINX C JIIOABMU ¢ AyTH3MOM U € APYTUMU JIOABME, UMe-
IOIMMU UHTEJJIEKTYaIbHble HAPYIIEHUsT. B TO BpeMsi Kak y MaJIeHbKUX JIETEl ¢ IMarHO30M «ayTHU3M» paHHee
UHTEHCHUBHOE ITOBEIEHYECKOE BMENIATEIbCTBO MOJKET IPUBECTU K GOJIBIINM JOCTUKEHISAM B COL[UATBHOM, KO-
HUTHUBHOM M SI3bIKOBOM Pa3BUTHHU, BEIOOP COOTBETCTBYIOLIEN yueOHOI IIPOrpaMMBbl [1Jisl IOAPOCTKOB U B3POC-
JIBIX TpeOyeT HeCKOIbKO Gouee TryboKoro noaxoaa. Haunnas ¢ meproa moI0BOM 3peIoCTH 1 IOAPOCTKOBOTO
BO3pacTa, GoKyc 00yUYeHus J0JKEH CMECTUTLCS C TOTO, YeTo He XBaTaeT 00ydaroneMycst B PasBUTHH 110 CPaB-
HEHMIO C TUIIMYHBIMU CBEPCTHUKAMMU, Ha TO, YTO 00YYaoIIeMycst HY;KHO, YTOObI CTaTh YCIEUTHO (hyHKIIMOHK-
PYIOIIIUM B3POCJIBIM YEJIOBEKOM U, B KOHEUHOM UTOTE, «C/IeJIaTh CBOIO JKU3Hb». [[puKIagHoll moBegeHuIeCcKuit
anan3 a(deKTUBEH B 00yUeHU N (DYHKITMOHATIBHBIM, aJlalITUBHBIM HABBIKAM, HABBIKAM MTOBCETHEBHOMN JKI3HI,
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6€30MaCHOCTH, CEKCYaTbHOCTH, (PU3UUECKUM YIIPAKHEHUAM, CaMO3aliTe U APYTUM 4acTO yIIyCKaeMbIM Ha-
BbIKaM, KOTOPBIE MOIYT CIIOCOOCTBOBATH YJIYUILEHUIO KA4eCTBA KI3HU JIOAeN ¢ OrpaHMYeHHBIMU BO3MOKHO-
cramu win 6e3 Hux. VccienoBanus MoKasbiBaioT, 4yTo pabora Haj (PyHKIMOHAIBHBIMI HABBIKAMU B PaMKax
HOJIHOIIEHHO TPOrpaMMbl 00y4YeHNs IIPUBOINT K JOCTHUKEHUIO OOJIbINE CTelleHN He3aBUCHMOCTH 00yJalolie-
rocs B sKM3HU. B crarbe GyeT paccMoTpeHa BO3MOXKHOCTD UCob3oBanus ABA tipu paspaboTke 1moJaHONEH-
HOU 1IporpaMmbl 00yuerus moapocTkoB. Ocoboe BHUMaHKe OyAeT yaeJeHo 0TPadOTKe IOBEJeHYECKIX HaBbI-
k0B (BST) u apyrum criocobam MaHUTIYJISIITAN CPEOBBIMU (DAKTOPaMU JiJist 00y UeHMs HaBbIKaM 0e30TTacHOCTH
MOPOCTKOB M MOJIOZIBIX JITOZIEH ¢ ayTU3MOM. [IprMepbl HaBBIKOB 6E30TTaCHOCTH BKJIIOUAIOT MPEIOTBPAIIECHUE
HOXUIIEHNst, oOpallieHre 3a TOMOIIBI0, KOTIa 00YUAIOIIIiCs TOTEPSICS, B CJyvae HEPUeMIEMOoro (husuie-
CKOTO KOHTaKTa M PacKpbITHs nHpopMaiui. Byaer o6cyKaaThcss MCIONb30BAHNE TEXHOJIOTHIA B 00ydeHUH

HaBbIKaM 0e30I1aCHOCTH o6yqa10mﬂxc51 C HEJIOCTAaTOYHBIM PEIIEPTYyapoOM Bep6aJIbHOFO ITIOBC/ICHUWA.

Kniouegvle cnosa: (bYHKHI/IOHaJII)HI)Ie HaBbIKH, TDEHMPOBKA HaBbIKOB TTOBE/ICHN A, HABbIKN 6e3011acHOCTH.

Te, KTO paboraior ¢ moabmu ¢ PAC win ¢
JIPYTUMU JIIOJIbMU, UMEIOTITUMU MHTEJITEeK-
TyaJibHbIe HaPYIIEHUs, HATIPUMED, POIUTEIH,
YUUTEJIST U TePaIeBThl, €3KeJIHEBHO CTAJTKUBA-
10TCs1 ¢ TPO6JIEMOI BBIOOPA COOTBETCTBYOIIMX
HAaBBIKOB, KOTOPbIE TOJIKHBI TPHOOPECTH ETH
ni obyyaroruecsi. XOTsI TPOrpaMMbl paHHe-
ro BMeNIaTesbcTBa, ocHoBaHHble HAa ABA (Ha-
puMep, paHHee UHTEHCUBHOE TIOBEIEHYECKOe
BMelnaTebcTBo — Early Intensive Behavioral
Intervention, EIBI) cuutatorcsi ogHuUMU U3
JIYYITUX TIPUMEPOB HAYIHO OOOCHOBAHHOI
MICUXOJIOTMYECKON TomMon [25], BeIGOp 11e-
JIEW JIJIST TIOJIPOCTKOB U B3POCJIBIX JITOJEN Tpe-
OyeT HEKOTOPOro pasmbiiieHus [18].
UccnemoBanust B obmactu ABA mokassi-
BAIOT, YTO MOAPOCTKU U B3pocibie ¢ PAC c
Pa3TMYHBIMU YPOBHSIMH HABBIKOB CITOCOOHBI
00y4aThCcst IPU UCIIOJIH30BAHUN HAYIHO 060-
CHOBAHHBIX TPOIEAYP U CTpPATETUl Pa3and-
HBIM aKaJIeMHMYeCKUM HaBbIKAM WJIU HaBbI-
KaM, KOTOPBIM OOBIYHO 0OyYaroT B OJHOM 13
MOCTYIHBIX TIporpaMMm Ha ocHOoBe ABA (Ha-
npumep, VBMAPP [31]; ABLLS [21]; PEAK
[7]). Hekotopbie u3 aTuX 00y4arommxcst MO-
TyT TakKe TPUOOPECTH HABBIKHU, TIPEITOKEH-
HbIE B «CTaH/IAPTHOI» TIpOrpaMmMe, HaIIpIMep,
HaBBIKH, KOTOPbIE OOBIYHO MPUOOPETAIOT B
MIKOJIe UX CBePCTHUKM. /lake ecii MbI 3HaeM,
yTto o ¢ PAC MoryT HayuyuTbCcs TaKOMY
11eJIEBOMY TTOBE/IEHUI0, BOSHUKAET IPYTroil BO-
npoc: «Kaxoi uenoii onu npuobpemaiom smu
Hasoiku? Ilomozym au smu Ha8vIKU HAUMU UM
pabomy, unu KHcuive, UL AKMUBHO YUacmeo-
samv 6 xcusnu coobuwecmsa?»> [1]. TnaBHbIM
npu 00y4eHNH, HAunHas ¢ MePUo/ia MOJTOBON
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3PeJIOCTH U TIOZIPOCTKOBOTO BO3PACTA, AOJIKHO
OBITH HE TO, YE€TO HEMOCTAET 00YyUaIoNEMYCsT
10 CPaBHEHUIO C TUITUYHBIMUA CBEPCTHUKAMU,
a TO, YTO €My HY’KHO, 4TOOBI CTaTh HE3aBU-
CUMBIM B3POCJIBIM U, B UTOTE, «C/IeJIaTh CBOTO
JKU3Hb> [34].

Paznensia aty Touky 3penus, npodeccuo-
HaJTbI JIOJKHBI BBISIBJISITH U 00ydYaTh HaBbIKaM,
KoTopele oMoryT Joasim ¢ PAC HesaBucu-
MO (bYHKIITMOHMPOBATH B CBOEM OKPY KEHUHU.
ABA MOXHO WHCIOJIB30BaTh MPU 00yUIEHUN
HaBbIKAM, KOTOPbIe 0OBIYHO HE MPENoAatoTCs
KaK «IIePBOCTETICHHBIE 1[eJIeBble HABBIKN», Ha-
npuMep, aJaliTUBHBIM HaBbiKaM [24; 29; 36],
mporieiype nocerienus Bpava [27], dynkimo-
HaJIbHBIM KU3HEHHBIM HaBbIKaM [ 20; 22], yxo-
Iy 3a HOTTSIMU U Koskeil [11], moaroToBKE KO
CHY U TUTUEHUYECKUM MEPOMPUSTHSIM Tepejl
cuom [8; 9; 35], naBbikam Ge3omacuoctu [33],
ynpaknenusiMm [23] u camosamute [14; 26], c
KOHEYHOM IIeJIbI0 YIYUIIeHNs KauecTBa SKHU3-
Hu gozieit ¢ PAC, umeronux nHTeIeKTyalb-
HbIe HApYIIIEeHUS.

B obumpHoit suTepaType M3ydeHa Bak-
HOCTh OOyYeHUsT JIOell € WHTEJIEKTYalb-
HBIMU ~ HAPYIIEHWSIMA  WHUBUIYAJTbHBIM
(DYHKIIMOHAJTBHBIM HaBBIKAM B COOTBETCTBUM
C  HOPMaTHBHO-OPUEHTHUPOBAHHOW  IIPO-
rpamMmMoit. D dekTuBHOro 06yueHuss (PyHK-
[IMOHAJBHBIM HABBIKAM MOKHO TOOUTHCS B
eCTeCTBEeHHOI cpe/ile U B COOTBETCTBYIOUIUX
curyarusax. O01ast CTpaTerusi, CIOIb3yeMast
11st 5bGeKTUBHOTO 00yUeHus (QyHKIMOHATb-
HBIM HaBBIKAM, HOCUT Ha3BaHUE WHCTPYKIIU
1o GyHKIITMOHUPOBAHUIO B €CTECTBEHHOI cpe-
nie (community-based instruction, CBI) [3].
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CBI — 210 MeTo, KOTOPBIii CIIoco6CTBYET 00-
YUYEHUIO U UCTIOJIBb30BAHUIO aKaJIeMUYeCKUX 1
(pyHKIIMOHA/IBHBIX HABBIKOB B €CTECTBEHHOM
JUIs 4esloBeKa cpejie. Y CJIOBUS, a TaKXkKe 3a-
Jlad¥, BBITIOJTHSIEMbIE B 9TUX YCJIOBUSX, TOJIK-
Hbl OBITh aKTYaJIbHBIMK JJIsI 00YYaloIIerocs,
c1ocoOCTBOBATh €r0 HE3aBUCUMOCTH ¥ CO-
OTBETCTBOBATh Bo3pacty. [Ipu omnpenenenun
WH/IUBU/IYaJTbHO OPUEHTUPOBAHHBIX (DYHK-
IMUOHAJIBHBIX 1esieil bpayn ¢ coaTt. (Brown
et al.) TPEITOKUIT IMITMPUUECKOE TIPABILIIO:
CIIPOCUTDH, MOXKET JIM KTO-TO JIPYTON BBITIOJ-
HUTb 3aJ[aHue JJIsi 0OyJarolerocs, ecim cam
00ydJaroIuiicss He MOXKET 9TOTO cieaaTh [5].
Ecoi mperogaBaemMble HaBBIKKM He 110100pa-
Hbl UHAVBUIYAJIbHO WU He SIBISIOTCA (PyHK-
IMUOHAIBHBIMU, UX MOKHO He TOJ/IEPKUBATh,
MMOCKOJIBKY OHU MOTYT He MUMeTb KOHTaKTa C
HMCTOYHUKAMU MOJIKPETJIEHNS] B eCTeCTBEeHHOM
cpefie U MO3TOMY MOTYT He UCITIOJIb30BaThCS B
[IOBCEIHEBHON KU3HU.

YT06BI TPOAEMOHCTPUPOBATH ITOT MO-
MEHT, AaBaiite paccMotpuMm mpumep Capsl,
mosonoit peBymku ¢ PAC. [Iuarno3 Cape
ObLT yCcTaHOBJIEH B Bo3pacrte 2 JjieT u 6 Me-
csaneB. Cembsi Capbl HeMeJIEHHO Hadaja
nporpammy oOyuenuss ABA, ocHOBaHHYIO
Ha HAy4YHO Jl0Ka3aHHOU npaktuke. Cape 1o-
CYACTJIMBUJIOCH TIOMACTh K BBICOKOKBATU(U-
IIUPOBAHHBIM U MOTHBHUPOBAHHBIM Ipodec-
cuonanaM (yuuressM, rcuxosoram, BCBA
(cepTudUIIMPOBAHHBIM TMOBEIEHYCCKUM Te-
pareBTam) U T.J.), KOTOpbIE /eICTBUTEIbHO
MIOMOTJI €ifl OCBOUTH OOJIBIIIOE KOJIHYECTBO
HaBBIKOB B KpaTyaiilime Cpoku. B gercTse n
MIO/IPOCTKOBOM BO3pacTe OHa IIPOJ0JIKAIA
BBICOKOKAYECTBEHHYIO TIPOTPaMMy 00yUeHuUst
U COBEPIIEHCTBOBAJIA CBOI perepTyap HaBbI-
KOB, OJTHAKO TIO JIOCTHKEHUU COBEPIIEHHOIE-
THST TIOMOTI[b JIEBYTIKE TIepecTaHeT ObITh KOM-
IJIEKCHOM, OHa GoJbille He OyeT Mmoceriarhb
ITKOJIY, @ KOJUYECTBO YacOB, BBIJEISIEMbIX
Ha MporpamMMmy OOydYeHUsI, Pe3KO COKPATUTCSI.
Capa B3pocJieeT, a 4JIeHBI ee CeMbU CTaperoT,
U OTHAK/IbI OHA CTAHET B3POCJIBIM YeJIOBEKOM
¢ PAC, monzmep:kKka KOTOPOTO OKaKeTCST MU-
HUMaJIbHOU WJI COBCEM TTpEeKpaTuTCs. B cBs-
3M C 9TUM BO3HMKAIOT BOIPOCHL: «Kem 6ydem
Capa, xozda cmanem 63pocioi?s, <«Kaxum

bydem ee 6yoywee?», <«Kaxozo yposus 6y-
dem Kauecmeo ee HuU3HU, K020a 3aAKOHUAMCS
panee docmynmvle pecypcovl U NOOOEPHKaA?».
[Io MHEeHWIO aBTOPOB 3TOW CTAaTbH, TO, KEM
6ymet Capa, Kora cTaHEeT B3POCJION, 3aBUCHUT
OT TOTO, YeMy CMOTJIM Hay4WTh ee, Korja e
OBLIIO TIATD, JECATH W MSATHAAIATD JieT. [Ipo-
deccuonain, paboratouwmii ¢ mogbmu ¢ PAC
WU C IPYTUMH JIOAbME, UMEIOTUMU HHTEJI-
JIEKTyasIbHbIE HAPYIIEHWS, OJKEH HAy I Th-
cs1 BBIOMPATDH 1€JIeBOE TOBEIEHUE, KOTOPOE
00ecreynT HEe3aBUCUMOCTh TaKOTO YesIOBEeKa
B OyLyIIEM.

B cBoeli 3nakoBoii craTbe banHepmaH c
coaBT. (Bannerman et al.) 00OCHOBBIBAIOT
BAKHOCTH OOYYEHUs JIOAEN € WHTEJIEKTY-
AJTbHBIMKM  HapYIICHUSIMUA  TTOBEJCHUIO, T10-
3BoJIsIIONeMy Jesath Bbibop [2]. Omun us
UX MYHKTOB 3aKJIOYAETCsI B TOM, 4TO BBIOGOP
paccMaTpUBAETCsI CKOpee <«KakK 0onycmumoe
Oeticmeue, a He Kax yeav odyuenus» [28]. As-
TOPBI OTMKCHIBAIOT MOCJIEICTBHUS BBIOOPA B Pa3-
JUYHBIX cdepax (PYHKIIMOHUPOBAHUS, TAaKUX
KaK IPEANOYTEHIE, YIaCTHE B [IeSITEIbHOCTH,
BBITIOJIHEHHUE 3a/1a4 WK TPOOJIEMHOE TTOBejIe-
Hue. B 3akiioueHnn OHU TTOMYEPKUBAIOT He-
006X0MMOCTh BKJIFOYEHHUsI HaBbIKa BbIOOpa B
nporpaMmy o0ydYeHus, ¢ TeM 4TOOBI OIEHUTD
PEANOUTEHUsT 00yJaloIierocsi mpyu BhIOOpe
1esieit 0OyueHust U 06eCIedynuTh COOTBETCTBY-
1T 00beM BO3MOKHOCTEN JIJIst BhIGOpa Ha
MIOBCETHEBHOW OCHOBE.

Ete ogHOI BaskHO# 00/1acThi0 00yUYeHMS
SIBJISTIOTCST HABBIKU Oe3omacHocTH. [1ocKoib-
Ky JIIOAW ¢ MHTEJIEKTYaTIbHBIMU HaPYIICHM-
SIMH CTaHOBSITCS Bce OoJiee He3aBUCUMBIMU B
JIOMAIITHIX YCJIOBUSX, B 0011[eCTBe 1 Ha pabo-
Te, OHU oBepraioTcs 60JbieMy pucky [32].
OpnHoil u3 crpareruii, KOTopasi B iUTeparype
no ABA ynomuHaeTcsl Kak 4acTo UCIOJIb3Y-
emast i 00y9eHUsT HaBbIKaM 0e30MacHOCTH
(a Tak)ke HaBBIKAM M3 PasHbBIX APYrux obJia-
cTeil), ABJsieTcst OTpabOTKa HABBIKOB TTOBE/Ie-
nus (Behavioral Skills Training, BST). Ilenn
JTAHHON CTaTbU — TIPEACTABUTH YUTATETIO
0030p HEKOTOPBIX TPUMEPOB MPUMEHEHUS
BST u croco60B MaHWITYJISITTUU CPETOBBIMU
dakTopamu 1pu 00yueHUU HaBbIKaM 6e3-
onacuoctu Jyiozeit ¢ PAC. B cienyioreii ua-
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CTH cTaThby OYIYT IPEACTaBIEHbl HEKOTOPbIE
KJINHUYECKNE PEKOMEH/IAINK, KaCaIOI[Uecs
Heﬂeﬁ O6y‘{eHI/IH, CB4A3aHHBIX C HaBbIKaMM
6e3011aCHOCTH.

CTpaTemn, HCIIOJb3YIOIIUECA
JJIA 06yqu1/151 HaBbIKaM 0€30I1acHOCTH

Orpaborka HaBbikoB nosenerust (BST) —
9TO  MHOTOKOMITOHEHTHOE  BMEIIaTeIhCTBO,
KOTOpPOEe COCTOUT M3 MHCTPYKIMH, MOJAEIUpPO-
BaHMsl, MOBTOPeHKUs U obpaTHOW cBsiau [19].
Kowmmonent BST B Bujie MHCTPYKIIUIA OTIUCHI-
BaeT COOTBETCTBYIOIEE TIOBelAeHue it 00-
ydaiomierocsi. VIHCTPYKIIUU MOTYT OBITh Kak
MMCbMEHHBIMH, TaK U ycTHbIMU. [Ipu Momemn-
pPOBaHMK OOYJAIONIEMYCST IEMOHCTPUPYIOT Ha-
BBIK, 4TOOBI OH MOT Ha0JII0/IaTh M UMUTHPOBATh
Mozesipyemoe noenierne. [locme mpoxoxie-
HUS 9TANOB UHCTPYKTUPOBAHUS U MOJEIUPO-
BaHUST OOYYAIOIIEMYCST TIPEIOCTABIISIETCST BO3-
MOKHOCTh OTpabOTaTh HaBBIK Ha IPAKTHKE.
KommoneHT nmoBTOpEeHUs SIBJIIETCS BaXKHON Ya-
ctbio BST, mockosibKy 1pesiocTaBisieT BO3MOXK-
HOCTb OTpearnpoBaTh Ha MoBefeHMe. Kowmrio-
HEHT OOPATHON CBSI3U BKJIFOYAET MOXBALY HJIK
JIpyrue BUbI MOJAKperieHnus (HarpuMmep, Ha-
ypcsieHre 6aJutoB B Oa/LTBHOM CrCcTeME ) 3a Tipa-
BUJIBHOE TIOBEJIEHNE WJIA COOTBETCTBYIOILYIO
opMy KOppeKIMM 3a HelpaBUJIbHOE TI0Bejle-
Hrie. KoMITOHEHT, KOTOPBIiT 4acTo 100aBJISIOT B
nporpammy BST, HagbiBaeTcst TPEHUHTOM B pe-
aJbHBIX yesoBugx (in-situ) [10]. IIpu Tpenunre
in-situ TpenojiaBaTesib BBIMOJHIET OIEHKY U
00yJaeT HaBBIKY B €CTECTBEHHOM CPeJIe.

OpnHoit 13 obracTeii, B KOTOPOii MccieoBa-
Tesn ycrenrHo ucnosb3doBanu BST, sBasercs
obyueHne HaBbIKam Oe3omacHocTu. B oxHOM
13 MEPBBIX UCCIEN0BaHMi Ha Ty Temy [15]
HCCTIEZIOBATENN  OIEHUIN 00ydYeHue Jereit
HaBBbIKAM TIPeIOTBpallleHusT oxulnenus (Ha-
puMep, He XOJUTh ¢ He3HaKoMIleM). B aTom
HCCTIeIOBAHUY UCTIOJIB30BATHN YeThIPe KOMIIO-
nenrta BST, utoObr HayuuTs nereit HaBbIKY, 1
BCe J/IeT HAYYWJINCh U 3aKPENUIN HaBBIK, 32
HCKJTIOYEHIEM OJTHOTO, KOTOPOMY TOTpebo-
BaJICSl TPEHUHT in-Situ, 4TOOBI IPaBUIBHO BOC-
IIPOU3BECTU HABBIK.
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B npyrom uccaenoanmnu [[5KOHCOH € COABT.
(Johnson et al.) o6y4anu 13 gereii JOMIKOIBHO-
r0 BO3pacTa TOBOPHUTH «HET» U yOeratb OT He-
3HAKOMIIA, & 3aTeM COOOIIATh O CYIUBIIEMCS
3HakoMoMy B3pociomy [17]. [as oOyuenus
9TOMY HaBBIKY MCCJIeI0BATeI HMCIOJIb30Ba-
s iporpammy BST mmoc Tpenusr in-situ. Bo
Bpemsi BST kommoneHTa 06ydeHust ucceno-
BaTeJIN IaBaJH JIETSIM UHCTPYKIIMH O TOM, KaK
pearupoBaTh HA MPUMAHKY MPU MOXUIIEHUH,
MOJIEJTMPOBATI ¥ TIPEOCTABISIN  0OyJaro-
IIIMCST BOBMOKHOCTB OTPaboTaTh 1EJIEBOE TI0-
BeJleHMe, a TaKsKe TPe0OCTABIISIINA OITUCATEhb-
HYIO MJIU KOPPEKTUPYIOIIYI0 00paTHYO CBSI3b
Ha OCHOBE peakiuii o0yJatonmxcs. Bo Bpems
TPEeHUHTa in-situ K oOydaroumMmcss B ecTe-
CTBEHHOU 0O6CTaHOBKE 0Opallajicss aCCUCTEHT.
Ecom onn HempaBUIbHO JaBaJIM TPU 11€JIEBBIX
OTBETa, UCCJIeIOBATE b, PaHee HAXOAUBIIUICS
BHE 110JIs1 3pEHUsT 00YYAIOIIErocst, BKIIOYAJICST
B CUTYyallMlo U obecliedynBas KOPPEKTHPYIO-
Iy oOpaTHYIO CBsI3b (BHOCHUJ KOPPEKTHU-
pytone 3amedanusd). Bce 13 ydacTHUKOB,
BKJIIOYEHHBIX B HCCJIel0OBaHIe, 00yYMINCH Ha-
BBIKAM U BCe, KpOMe TpeX, COXPAaHUJIN UX B Te-
yenne 3 mecsie. B 2006 roxy /[»koHcon ¢ co-
aBT. (Johnson et al.) cpaBHWIN NCTIOJIB30BAHIE
oHOU TonbKO nporpammbl BST ¢ nporpam-
moit BST muroc TpeHuHT in-situ st obyde-
HUsI HaBBIKAM IPEJOTBPAIEHNsT TTOXUIIEHUS
B HeOOJIbIION TpyIIIe geTeil [16]. PesynbraTsl
MOKa3aJIH, YTO TIPU 00yYeHUN HaBBIKaM ObLIH
a(bdeKTUBHBI 00€ CTpaTernu, OJHAKO IPYIITIA,
B KOTOPOH MCIIOJIb30BAJIM TaKKe KOMIIOHEHT
in-situ, MoKa3aJjua Jiy4nime pe3yJabTaTbl MOCe
TOCJIELYIONIETO  3-MECSIYHOTO  HABJIIO/IeHUSI.
Wccnenosanue I'yn6u ¢ coasr. (Gunby et al,
13) mokasanu aHAJOTUYHBIE PE3yIbTATHI TTPU
00y4eHUN HaBbIKAM IPEAOTBPAIEHUsT MOXH-
IEHUS TPOUX JleTel ¢ Ay TU3MOM.

Duep ¢ coasr. (Fisher et al.) pacimpuin
9TH IPEIbIAYIIIE JaHHble, 00YUYHUB TEM Ke Ha-
BbIKAM TIPeJIOTBPAIlleHUs TOXUIIEeHUs TsTe-
PBIX B3POCJIBIX MAIMEHTOB C JIETKUMU WHTEJI-
JleKTyaJabHbIMu Hapylenuamu [ 12]. Bo Bpems
MpeIBAaPUTENHHON OIeHKN YIYaCTHUKY JIAHHO-
TO MCCJIEIOBAHUS HE OTXOUJIN OT HE3HAKOM-
1IeB, KOTOPbIe K HUM IIPUOINKAINCH. Y4YacT-
HUKHU TIPHOOpeTasn HaBBIKU B KJIAcCe BCETO
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3a HECKOJIbKO 3aHSATHI, HO JJIsi 0000IIeH s
HAaBBIKOB B €CTECTBEHHON cpejie YIaCTHUKAM
oTpeboBajICsk TPEHUHT in-situ. Y HEKOTOPbIX
YYaCTHUKOB BO BPeMsl T€CTOB /ISl IIPOBEPKU
COXPaHEeHMsI HaBBIKOB KaKHe-TO OTBETHI Ba-
pPbUPOBAJIM, OTHAKO BCE YYACTHUKHU ITPOOJI-
JKaJIM TOBOPUTDH «HET» HE3HAKOMBIM JIIO/ISIM.

/lpyroe HampaBiyieHUe UCCTIEIOBAHUM, CBS-
3aHHBIX ¢ HaBbIKaMU 0€30MaCcHOCTH, BKJIFOYA-
er oOydeHue JOJell C MHTEJIEKTYaTbHBIMU
HAPYIIEHUSMHI 00paIiaThCsl 32 MOMOIIBIO B
cirydae, eI OHU oTepsinch. Tabep ¢ coasT.
(Taber et al.) ucrionp3osasu mporpammy BST
U CTPYKTYPUPOBaHUE TOBEJIEHYECKUX aKTOB,
4TOOBI HAYYUTH YYALIMXCs CPEHEN HMIKOJIBI C
YMEPEHHBIMU KOTHUTUBHBIMU HAPYIIEHUSIMU
3BOHUTD 110 TeJsieOHy, ecii OHU MOTEPSIUChH
[32]. YyacTHUKM HayYyWUJIUCH OIPENEssATh,
KOT/Ia OHU TIOTEPSIINCE, U 00paIaThCst 110 Te-
sehoHy 32 MOMOIIBIO, JJa)Ke eCJIU HEKOTOPbIe
13 HUX BO BpeMs Tesie(pOHHOTO PasroBopa Mc-
IBITBIBAIM TPYAHOCTU C OINKUCAHUEM B3POC-
JILIM KOHKPETHOTO MecTa.

Taitnop ¢ coasr. (Taylor et al) nayuniu
TpexX IOJPOCTKOB C ayTU3MOM OTBeYaTh Ha
BUOPUPYIOIUI CUTHA TeiifxKepa, KOTOPBIN
CJTYKIJT TIOZICKA3KOM, U 00PaIiaThCsi 3a MOMO-
1IbIO, KOT/Ia OHU MOTEPSJINCD, llepejiaBas Kap-
TOYKY KOMY-Jn00 M3 B3pOCIbIX Jofeit [33].
C 1nomoIibio MHOTOBapUAHTHOW MCXOAHOMN
MOJIeJT  TIPOGHBIX TIOTIBITOK HCCJIEI0BATE I
OIEHWJIM CTIOCOOHOCTh YYaCTHUKOB TIepe/a-
BaTh KaPTOUKY OJIMIKANIIIEMY B3POCTIOMY, KOT-
Jla TIOCTyNaJl CUrHal ¢ neipkepa. Bo Bpems
MPOOHBIX TIOMBITOK B OOIIECTBEHHBIX MeCTaxX
B3POCJIBIIT OCTABJISAJI 00YYAIONIErocst B IMOJIE
3peHMsI U aKTUBUPOBAJ TeN/Kep, UMUTUPYS
CHUTYaIMIO0, B KOTOPOil 00y4YaBIIMiicss MOT Obl
norepsaThest. Ecium oOydarormecst moAX0aIIN
KO B3POCJIOMY C KapTOYKOMH, MccJeoBaTesn
obecrieunBa 0OpaTHYIO CBsI3b (KOMMEHTH-
poBasin curyaiuio). Ecau obydaomuecst He
JIEMOHCTPUPOBAJIH 1eJIeBYI0 PeaKInio, huccJie-
J0BaTeJb TIPOIOJIKAT aKTUBUPOBATD TIeHIzKep
Kasxipie 30 ceKyH I, oKa He 00uBajICs OT 00-
y4alolerocs 1eJ1eBoro 1oBe/leHnus Wn IoKa
He TIPOXOANIN 2 MUHYTHL. B KoHIle ucciueno-
BaHMsI BCe 00yJaloNuecst IpruobpesIu esieBoit
HaBBIK 1 OTPAabOTAJIN €r0 B Pa3HBIX MECTax.

B ananornynom uccaenoannu beprerpom
¢ coaBt. (Bergstrom et al.) wicnionab3oBaan Te-
paneBTUYECKYI0  TIPOTPAMMY,  COCTOSIIILYTO
U3 MPaBWJI, POJIEBBIX UTP W 0OPAaTHON CBSI3H,
aToOBI 00yunTh Tpex uenoBek ¢ PAC obpa-
MIaThCs 32 TIOMOIIIBIO, KOTZ[A OHU TIOTEPSIIUCH
B Marasune [4]. IIpoBoanioch oGydeHne Tpem
1[eJIEBBIM OTBETHBIM PEAKIIUSIM: TI03BAaTh MaMy
uy nary 0oJiee aKTHUBHO, YeM TIPU OOBIYHOM
pasroBope, HANTU COTPYAHUKA MaTra3uHa U 1Mo-
JIONTH K COTPYAHUKY, COOOIIIB €My /€il 0 TOM,
uyro obyuaronuiics morepsiics. IIpoiemaypa
okaszasach 3(h(EKTUBHON Kak Mpu 00y4eHUN
HaBBIKAM B OIIPe/IeJIECHHOM MecTe, TaK U B HO-
BBIX Mara3mHax.

B nenaBnem uccnenoBannu Kapmiaiin ¢ co-
aBT. (Carlile et al.) npoBoanin obydeHwme JIio-
neit ¢ PAC HaBbIKy 0OpalleHus 3a OMOIIbIO
6e3 BBICOKMX TEXHOJIOTHI (Tepeiadya KapTou-
KU ¢ COOOIIEHNEM) U C TTPUBJICYECHUEM BBICO-
KHX TEXHOJIOTUI (BUIEO-BbI30B WU OTBET HA
BU/IE0-BBI30B), KOTOPBIA CJIEIyeT UCHOJIb30-
BaTh, ecan oHU ntoTepstioTes [ 6]. [lesbio ncce-
noBaHust GblIa oneHKa 3(h(EKTUBHOCTH JBYX
THUIIOB HABBIKOB, KOTOPBIM JIIOJIEi 0OydalIn 110
TepareBTUYECKOl MporpamMme, BKIIOYAIOIIEH
BU/IEOMOJIETMIPOBAaHNE, TTPOrPAMMUPOBAHNE
00X CTUMYJIOB W TIPOIEAYP KOPPEKIINN
ommbok. VIHTepecHo, 4T0o aBTOPHI A depeH-
IUPOBAJIU 1IeJIEBbIE PEAKIIMU HAa OCHOBAHUU
CIIOCOOHOCTH 0OYYAIOIIMXCS OMPEIEUT, TO-
TepsAICh OHU Win HeT. OHU 06yJasu JIo/ei,
KOTOPbIE OBLITM B COCTOSTHUH OIPEAETUTD, YTO
OHW TIOTEPSIJTUCH, TIOIOUTH K COTPYIHUKY Ma-
rasviHa M IepefaTh KapTouKy ¢ COOOIeHeM
(HM3KOTEXHOJIOTUYHBIN HaBBIK) WJIU CJENaTh
BU/ICOBBI30B  (BBICOKOTEXHOJIOTUYHBIN — Ha-
BBIK), B TO BPEMsI KaK JIfOfIel, He CIIOCOOHBIX
OTIPEIETNTh, YTO OHU TIOTEPSIUCH, YUUIN Tie-
peiaBaTh KAPTOUKY COTPYIHUKY, KOTOPBII TTO-
JIOIIE]T K HUM, 9TOOBI CIIPOCHUTD, MTOTEPSIIINCH
JIV OHU, WJIW YYUJIU OTBEYATh HA BUIE0-BHI30B.
HaBbiky miperofaBainuch B MIKOJbHOI 00cTa-
HOBKE, @ VICIIOJIb3yEeMbI€ CTUMYJIBI ObLIN TEMH,
KOTOPbIE TIPUCYTCTBOBAIN OBl B €CTECTBEHHON
cpeie, B KOTOPOWl COOTBETCTBYIOIIee TTOBejIe-
HI€ JIOJKHO OBLTIO TIPOSIBJISATHCS, UTO CITOCO0-
ctBoBasio TeHepanusanuu HaBbika [30]. Ilo-
cJie TOro Kak obydaroriuecst mpuodpeTain Kak
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HUBKOTEXHOJIOTUYHbIE, TaK M BBICOKOTEXHO-
JIOTUYHbIE HABBIKY, IIPOBOINJIACH TeHepaT3a-
1[15T HABBIKOB BO BPEMsI TIOIIBITOK PEATTM30BAThH
ux mocye o0ydeHus B 00IECTBEHHOM MeCTe.
OO6yueHnne Kak HU3KOTEXHOJOTUYIHBIM, TaK
U BBICOKOTEXHOJIOTUYHBIM HABBIKAM MOJKET
OBITH MTOJIE3HBIM B TOM CJIy4Yae, €CJIN He BCer/a
JIOCTYTTHBI TEXHUYECKHE YCTPOICcTBa, paboTa-
1omue Ha GaTapeiikax Win OT 9JeKTPUYECKON
cetu (HApUMeD, B CIydae pa3psiiku Oartapen
cMapTdoHa).

Jpyrue kiuHuYecKue IpuMepbl

Eute oxnH ¢rmocob moMoub yYanuMcst OB-
JIaIeTh HaBBIKaMU 0€30TIACHOCTH — KMCITOJIh-
30BaHMe TEXHUUYECKUX YCTPOWCTB BO BpeEMs
00yueHus, 4TO MOXKeT ObITh 3(hHEKTUBHBIM
CII0CO6OM MTOMOTITH JITO/ISIM ¢ GoJiee Cephe3HbI-
MU UHTEJIEKTYaJIbHBIMU HAPYIIEHUSIMU NN
C HU3KUM YPOBHEM BepOATbHOTO MOBEIEHNUS.
ABTOpBI HACTOSAIIEN CTATbW BO BpeMs CBOEN
KJWHUYECKOHW TPAKTUKU 00ydJaiu Jojeit ¢
TSKEJBIMU  WHTEJJIEKTYaJbHBIMU  Hapylie-
HUSIMH COOOIIAaTh O CBOEM MECTOTIOJOKEHUN
¢ momotipio mpusoskennuss Whatsapp, ycra-
HOBJIEHHOTO Ha UX cMapTdonax. Mcnomb3ys
CTpaTerny aHajau3a 3a7a4 U CTPYKTYPUPOBa-
HUS [TOBEIEHYECKUX aKTOB, aBTOPHI HAYYUJIN
YYaCTHUKOB OTBEYATh Ha TOJI0OCOBOE CO0bIIIe-
Hue, oTnpaBieHHoe yepe3 Whatsapp 3Hako-
MBIM B3POCJBIM (POAUTENEM WJU TepareB-
ToM), OTKpeiB Whatsapp 1 HaskaB Ha BKJIAIKY
<TOJIEJIUTBCSI WHGPOPMAIEd 0 MeCTOIO0JIO-
JKeHuu». DbIIo TmpencTaBieHO HECKOIbKO
IPUMEPOB TOJIOCOBBIX COOOIIEHNN (HATPH-
Mmep, «I'me TeI?», «IIpumim MHe cBoe MecTo-
moJIoKeHmney, « MosKelb Jin Thl CKa3aTh MHE,
r7le HaXOJUIbCS» ) /Jis1 ycusneHus: apdexra
00001eHNsI. DTAIBI aHATN3a 33/[a9 BKJIIOYA-
Ju pa3bIOKUPOBKY cMapTgoHa, OTKPBITHE
npuioxkennst Whatsapp, Haxkatne Ha THK-
TOrpaMMy TOJIOCOBOTO COOOIIEHUS JIJIsl TIPO-
CJIYIIMBAHUST COOOIIEHUS, OTKPBITHE MEHIO
Whatsapp, HaskaTue Ha BKJIAIKY <IIO/I€JTUTh-
cst uHopMaIeil 0 MeCTOTIONOKEHN Y, a 3a-
TeM — GJIOKUPOBKY cMapTdhona. Baskneimum
KOMIIOHEHTOM 3TOM 11eTIOYKU SBJISIETCS Tep-
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Bast peakiusi. BaskHo, 4TOObI 3BYK TesehoHa,
yKa3bIBAOIMiT Ha HATWYKe COOOIIEHNSs, OBL
Pa3TMIUMBIM CAMOCTOSITEJIBHBIM CTUMYJIOM,
a He TOJAKPEINJSAICcCS yKa3zaHWeM B3POCJOTO
npoBepuTh coobuienne. Ecin KOHKpeTHBIN
obydJalomuiicss He OTBevYas Ha TesehOHHBIH
3BOHOK, YTO yKa3bIBAJIO Ha TO, UTO TesieOH-
HBIIl 3BOHOK He SIBJAJICS OTIEJIbHBIM CTH-
MYJIOM, KOHTPOJIMPYIONUM TOBefeHne 00-
yualomierocsi, Oblaa mpeaycMoTpeHa (dasa
Mpe/IBAPUTETbHON TOATOTOBKU, COCTOSATIAS
13 OTIIPABKU TOJIOCOBBIX MHCTPYKITN, OTBET
Ha KOTOpbIEe HENOCPEeJCTBEHHO MPUBOAUI K
MOJIOKUTETTbHOMY TTOAKPEIJIEHUIO yYalero-
cs (HampuMep, «Temepb Thl MOJKEIb Tiepe-
KYCUTB»; «IIPUIILIIO BpeMs UTPaTh B TBOIO BU-
neourpys» u T. 11.). I[lpu ucnosp3oBannm aToit
cTpaTernu HeoOXOAMMYIO PeakInio HYKHO
MOJIKPEIJIATh, W /I U3MeHeHUsT (PYyHKIUU
TeslepOHHOTO 3BOHKA HA CAMOCTOSITEJIbHBIH
CTUMYJI MOKeT HAUMHATBCS MPOIECC TTOIKPe-
TJIeHUS.

J/IpyruM KJIMHUYECKUM TIPUMEPOM SIBJISIET-
cs1 o0yuenne 1moapoctkoB ¢ PAC ¢ BbICOKUM
ypoBHEM (YHKITMOHUPOBAHUS Pa3JIUYEHUIO
YJIEHOB CeMbH, IPy3ell U HE3HAKOMBIX JIIOJICH.
Astopbsr ucnosbzoBasm BST st o0yuenwst
Pa3HBIM BapHaHTaM MOBEIEHsI, KOTOPBIE OBLITH
ObI TIPUEMJIEMBIMU, €CJIA OBl UX JIEMOHCTPUPO-
BaJI YJieH CeMbU, HO He JPYT WU He3HAKOMEII.
Hampumep, ToJbKO 4YjieH ceMbU MOKET IIO-
MOUb 00yYaroIeMycst B BAHHOH KOMHATE WJIH
CIIPOCUTDH ero/ee JIMUHYIO WH(MOPMAIMIO, Ha-
rpuMep, HoMep ero/ee KPeANTHOU KapThl U
ero/ee pomantauii aapec. Hamporus, oOy4aio-
nMecs JTOJLKHBI Paclio3HAaBaTh HEOMYCTUMOE
1oBe/leHNe He3HAKOMBIX Jiojiell (Harpumep,
CTIPAITUBAIOIINX JIMYHYI0 WHQPOPMAIUIO WJIH
MO3BOJISIONINX HEYyMECTHbIE TPUKOCHOBEHNS ).
[Tocne komnonenta BST aBTopbI peanmnsoBaiu
KOMIIOHEHT in Vivo, BO BpeMsi KOTOPOTO B3POC-
JIble OCTaBJISLI OOyJaomnuxcst B Ge30MacHOM
Mmecte (Hampumep, kade) BMecTe ¢ acCUCTeH-
TOM U TPOCUJIM HE3HAKOMBIX O0YYaIOIIMCST
JIoJIeN TTOZI0OMTH K HUM U CIIPOCUTD O JTMIHOUN
undopmalu (HarpuMep, <MOKeTe JIN Bbl CKa-
3aTh MHE CBOM HOMep TesieoHa», «sI XOTeJ Obl
MO/IAPUTh BaM TIOJIAPOK», «T7l€ BBl JKUBETE?»
u 1.1.). Kak ObLIO 1MOKa3aHO B ITPEABILYIIHX
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HCC/IeIOBAaHKAX, 1IeJIbl0 00ydeHus: ObLIM Ta-
K€ BaPUAHThI TIOBEJIEHUSI KaK OTBETUTD <HET»,
yoeskaTh 1 cOOOIUTh O HEHa/JIesKaleM KOH-
TaKTe 3HAKOMOMY B3POCIIOMY.

3akiaoyeHue

B macrosmeil pabore Mbl IPeACTABUIN
JIOKa3aTeJbCTBA B TOATBEP:KAECHUE HEOO-
XOJIUMOCTU ~ BHEJPEHUS WHIUBUIYATHHBIX
porpamMM oOydYeHus], HallpaBJIEHHbIX Ha OT-
paboTKy (DYHKIMOHAJIBHBIX U aJalTHBHBIX
HABBIKOB C I[€JIBI0 YIYUIeHUS KU3HN 00yJa-
IOIIMXCS HE TOJIBKO B KJIACCE, HO U B OOIIECTBE
B €CTECTBEHHOH cpeje. B To Bpemst Kak 00y-
YAIONUICA CTAHOBUTCS CTapiie, KOJUIeCTBO
BpPEMEHH, BBIIEJIIEMOTO Ha IIPOrPaMMBbI 001I[e-
HUsT, 0OBIYHO COKPAIAETCs; B 9TOU CUTYAI[UN
ocoboe 3HayeHKe TpUoOpeTaeT BLIOOP 11eIeii,
KOTOPbIE MOT'YT IOMOYb OOYUYAIOLIMCS KUTh
60Jiee KaueCTBEHHOW M BO3MOKHO OOJiee He-
3aBUCUMOI Ku3HbIO. [Ipu BeIOOpE 11€71€i 06-
ydyeHus MpodeccruoHatbl TOJKHBI 3a/aBaTh
cebe Takue BOIPOCHI Kak «Ilouemy muvl yuum
amomy nHaewvixy ?», «Moz 6vL MOt 00YUaIOUULICSL
apexmusno deticmeosamo Kax 63pociviil 6e3

Bbaarogapaocts

amoezo naswvika?», <Mooacem nu Mol adanmu-
POoBaMv,/MOOUDPUUUPOBATL  CUUKOM — CLLONC-
HbLLL HABLIK?», <Yayuuwum au usyuerue amozo
HABLIKA KAYeCmBo JHCUSHU 00yuarouezocs ?s>
(u3 muanoro coobmenust Imopun Cartpuase
(Gloria Satriale)). Mbr npemcraBuan Kpar-
K1ii 0630p JIUTEPATYPhl 110 TEME HCIIOJIb30-
Banus BST mis o6yuenns HaBbikam Ge3omac-
HOCTH, OCOOEHHO HaBBIKaM IIPeI0TBPAIEeHU
MOXUIIEHNsT ¥ o0pameHus 3a IOMOIIbIO B
ciydae, ecim 4eJoBek motepsiics. /lamee mbr
MOJIEJIMJICh  HEKOTOPBIMU  TTPAKTUYECKUMU
KJIMHUYECKUMHU PEKOMEH/IAIUsAMU 110 00yde-
HUIO HaBbIKaM 0e30IIaCHOCTH Ha OCHOBE JIaH-
HBIX OMyOJUKOBAaHHON JinTeparypol. Harta
1[eJIb COCTOsIa B TOM, YTOOBI TIPEICTAaBUTDH
YUTATEI0 MPUMEPhl HaydHO OOOCHOBAHHBIX
cTpaTeruii U mporeayp oOydYeHHs, KOTOpbIe
MOTYT OBbITh TIPUMEHEHbBI B KIMHUYECKUX YC-
JoBUsAX. TONMBKO BKJIOYash 3HAUYMMble HaBbI-
KU B €KeJHEBHOE OOyueHre MbI MOYKEM II0-
MOYb HANTUM 00YYAONUMCS TTOJATOTOBUTHCS
K OCMBICTIEHHON JXKM3HU. Y YUTHIBas, YTO HaM
YacTo HOPyYaoT 00ydaTh OOJBIIOMY KOJIHYE-
CTBY HaBBIKOB 32 OY€Hb KOPOTKUI CPOK, MBI
OTBETCTBEHHBI 32 9(D(HEKTUBHOE MCITOJIH30Ba-
HIE 9TOr0 BPEMEHH.

Asropsl xoresn 661 mobaarogaputh Kpucran Cnannnm (Cristal Slanzi) 3a anaims craTby 1 TOUHbBIE 3aMEYAHMSL.
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Choosing the correct target behavior to teach is fundamental for parents, teachers, therapists and other profes-
sionals working with people with autism and other intellectual disabilities. While early intensive behavioral
intervention (EIBI) for young children diagnosed with autism can produce large gains in social, cognitive, and
language development, choosing the appropriate curriculum for adolescents and adults warrants some further
reflections. Starting from puberty and adolescence, the focus of teaching should move from what the student
is missing with respect to typically development peers to what the student needs to become an effective adult,
with the final outcome of “making a life”. Applied Behavior Analysis is effective in teaching functional skills,
adaptive skills, daily living skills, safety skills, sexuality, physical exercise, self advocacy and other often over-
looked skills that can contribute to the improvement of the quality of life of people with or without disabilities.
Research suggests that working on functional skills provided through a meaningful curriculum leads to a more
independent life. During this presentation the contribution ABA can offer in developing a meaningful curricu-
lum for adolescents will be reviewed. Particular focus will be placed on using Behavior Skills Training (BST)
and other environmental manipulations to teach safety skills to adolescents and young adults with autism.
Examples of safety skills include abduction prevention, seeking help if lost, inappropriate physical contact and
information disclosure. The use of technology in teaching safety skills to students with a poor repertoire of
verbal behavior will be discussed.
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propriate skills to target for skills acquisi-
tion with their children or students. While
Early intervention programs based on ABA
(e.g. Early Intensive Behavioral Interven-
tion — EIBI) [25] are considered the one of
the best examples of evidence-based behav-
ioral health care [18], choosing targets for
adolescents and adults warrant some reflec-
tion.

Research in ABA shows that adolescents
and adults with ASD, with various levels of
skills are able learn, using evidence based
procedures and teaching strategies, a vari-
ety of academic skills or skills usually taught
in one of the available teaching curriculum
based on ABA (e.g. VBMAPP [31]; ABLLS,
[21]; PEAK, [7]). Some of those students
may also acquire skills proposed in a “stan-
dard” teaching curriculum, for example skills
learned at school by their typically develop-
ment peers. Even if we know that people
with ASD can learn those targets behavior,
a different question is raised: “At what cost
do they learn these skills? Will these skills help
the students find employment or housing, or
activity participate in the community?” [1].
Starting from puberty and adolescence, the
focus of teaching should move from what a
student misses respect to a typically devel-
opment peer to what a student needs to be-
come an effective adult, with the final out-
come of making a life [34].

Sharing this point of view, professionals
should identify and teach skills that can help
students with ASD to “function” indepen-
dently in their community. ABA can con-
tribute to teaching skills that are not usually
taught as “first targets”, such as adaptive skills
[24; 29; 36], doctor visits [27], functional life
skills [20; 22], nail and skin care [11], bedtime
routines and sleep hygiene [8; 9; 35], safety
skills [33], exercise [ 23] and self-advocacy [14;
26] with the final aim of improving the quality
of life of individuals with ASD or other intel-
lectual disabilities.

Alarge body of literature has investigated
the importance of teaching individualized
functional skills to students with intellec-
tual disabilities with respect to a norm-ref-
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erenced curriculum. To be effective, func-
tional skills should be taught in the natural
environment and in context. A common
teaching strategy used to effectively teach
functional skills is called community-based
instruction [3]. Community-based instruc-
tion (CBI) is an instructional method that
promotes the teaching and use of academic
and functional skills in the student’s natu-
ral environment. The setting, as well as the
tasks performed in these settings, should be
relevant to the student, facilitate indepen-
dence, and be age appropriate. In identify-
ing individualized functional targets, Brown
et al. [5] proposed a rule of thumb: asking if
someone else would have to perform a task
for a student, if the student themselves is
unable to do it. If the skills taught are not
individualized or functional, they may not
be maintained because they may not contact
sources for reinforcement in the natural en-
vironment and so they may not be used in
the daily life.

To demonstrate this point let’s look at
the example of Sara, a young lady with ASD.
Sara received her diagnosis at the age of 2
years and 6 months. Sara’s family immedi-
ately started an ABA educational program
based on evidence-based practice. Sara was
lucky enough to have a team of trained and
motivated professionals (teachers, behav-
ioral technicians, BCBAs etc.) who really
helped her to learn the highest number of
skills in the shortest possible time. During
her childhood and adolescence, she con-
tinued to receive high-quality training and
improve her repertoire of skills, however
when she reaches adulthood, her services
will be less comprehensive, she will no lon-
ger attends school, and the amount of hours
allocated in her educational program will
dramatically decrease. As Sara ages so will
Sara’s family, and one day, Sara will be an
adult with ASD, with minimal or no sup-
port. At this point the question to ask is
“Who will be Sara as an adult?”, “What will
her future look like?”, “What will her quality
of life be when the resources and support pre-
viously available are no longer available?”. 1t
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is the opinion of the authors of this paper is
that, WHO Sara will be as an adult, is de-
pendent on what we have been able to teach
her when she was five, ten, and fifteen years
old. A professional working with individuals
with ASD and/or other intellectual disabili-
ties should acquire the skills to select target
behaviors that will ensure the individual’s
independence in the future.

In their seminal article, Bannerman et
al. [2] provide a rationale about the impor-
tance of teaching choice-making behavior to
people with intellectual disabilities. One of
their points is that choice making has been
seen more “as a permissible activity, rather
than a teaching target” [28]. The authors de-
scribe the effects of choice-making in differ-
ent areas of functioning, such as preference,
participation in activities, task-performance
or problem behavior. They conclude, empha-
sizing the need to insert choice-making in
a student’s learning curriculum in order to
evaluate student’s preferences when choos-
ing teaching targets and to provide an appro-
priate number of opportunities to choose on
a daily basis.

Another important area of teaching is
safety skills. As individuals with disabilities
become increasingly independent at home,
in the community, and in work settings,
they are exposed to greater risk [32]. One
strategy often used in the ABA literature to
teach safety skills (as well as skills from dif-
ferent domains) is Behavioral Skills Training
(BST). The purpose of this article is to pres-
ent to the reader a review of some examples of
applications of BST and other environmen-
tal manipulations in teaching safety skills to
students with ASD. In the subsequent part of
the article some clinical suggestion on teach-
ing objectives, related to safety skills, will be
provided.

Teaching strategies used in teaching
safety skills

Behavioral skills training (BST) is a multi-
component intervention that consists of in-
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structions, modeling, rehearsal, and feedback
[19]. The instruction component of BST de-
scribes the appropriate behavior for the learn-
er. Instructions can either be written or ver-
bal. With modeling, the skill is demonstrated
to the learner, so that the learner can observe
and imitate the modeled behavior. After in-
structions and modeling have been provided,
the learner is given the opportunity to prac-
tice the skill. The rehearsal component is an
important part of BST because it represents
an opportunity to provide feedback for the be-
havior. The feedback component involves giv-
ing praise or other reinforcers (e.g. points in a
point system) for correct behavior or a form
of correction for incorrect behavior. A compo-
nent that is often added to BST is called in-
situ training [10]. With in-situ training, the
trainer assesses and teaches the skill in the
natural environment.

One of the areas in which researchers have
successfully used BST is in teaching safety
skills. In one of the first studies on this topic
[15], the researchers evaluated teaching chil-
dren abduction prevention skills (e.g. not go-
ing with a stranger). This study used the four
components of BST to teach the children the
skill and all of the children learned and main-
tained the skill, except for one who required
in-situ training in order to perform the skill
correctly.

In another study, Johnson et al. [17] taught
to 13 preschool children to say “no” and run
away from a stranger, and then report the inci-
dent to a familiar adult. The researchers used
BST plus in-situ training to teach this skill.
During the BST component of the training,
the researchers provided instructions about
how to respond to an abduction lure, modeled
and provided opportunities for the learners to
rehearse the target behavior, and provided de-
scriptive or corrective feedback based on the
student’s responses. During the in-situ train-
ing component, the students were approached
in the natural setting by a confederate. If they
didn’t correctly engage in the three target
responses, the researcher, previously out of
sight from the student, entered the situation
and provided corrective feedback. All 13 par-
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ticipants involved in the research learned the
skills and all but three maintained them at
the 3-month follow up. In 2006, Johnson et
al. compared BST to BST plus in situ-train-
ing to teach abduction prevention skills to a
small group of children. Results showed that
both strategies were effective in teaching the
skills, but the group who received also the in-
situ component showed better results at the
3-month follow-up. A study by Gunby et al.
[13] showed similar results, in teaching ab-
duction prevention skills to three children
with autism.

Fisher et al. [12] extended these previous
findings teaching the same abduction preven-
tion skills to five adults with mild intellectual
disabilities. During a preliminary assessment
the participants of this study did not walk
away from strangers who approached them.
Participants acquired skills in a classroom set-
ting in just a few sessions, but in-situ training
was needed for the participants to general-
ize the skills to the natural environment. Re-
sponding was variable for some participants
during maintenance trials for some of the re-
sponses, however, all of them continued to say
“no” to strangers.

Another line of research related to safety
skills involves teaching students with intel-
lectual disabilities to seek assistance when
lost in public. Taber et al. [32] used BST and
chaining to teach middle school students with
moderate cognitive disabilities to make phone
calls when they were lost. Participants learned
to identify when they were lost and make a
phone call for assistance, even if some of them
showed difficulties in describing a specific
location effectively to the adult during the
phone call.

Taylor et al. [33] taught three teenagers
with autism to respond to a vibrating pager,
which served as a prompt, to seek assistance
when lost by handing a card to a community
member. Using a multiple baseline probe de-
sign across participants the researchers eval-
uated the ability of the participants to hand
the card to a nearby adult when the pager was
activated. During probe trials, conducted in
community locations, the adult left the stu-
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dent’s line of sight and activated the pager,
simulating a situation in which the student
may be lost. If the students approached an
adult with the communication card, the re-
searchers provided descriptive feedback. If
the students failed to engage in the target
response, the researcher kept activating the
pager every 30” until the target behavior oc-
curred or 2 minutes elapsed. At the end of
the study all the students acquired the target
skill and generalized it across different loca-
tions.

In a similar study Bergstrom et al. [4]
used a treatment package composed of rules,
role-playing and feedback to teach three
students with ASD to seek assistance when
lost in a store. Three target responses were
taught: calling for “mom” or “dad” above
conversational level, looking for a store em-
ployee, and approaching the employee tell-
ing him or her that they were lost. The pro-
cedure was effective in teaching the skills in
the specific training location, as well as in
novel stores.

In a more recent study, Carlile et al. [6]
taught a low-tech (handing a communi-
cation card) and a hi-tech (making or re-
sponding to a Video Call) help-seeking
response to students with ASD to be used
when they were lost. The purpose of the
study was to assess the efficiency of the two
types of responses taught using an interven-
tion package composed of video modeling,
programming for common stimuli and error
correction procedures. Interestingly, the au-
thors differentiated target responses taught
based on the students’ ability to determine
if they were lost or not. They taught those
students were able to identify they were lost
to approach a store employee and to hand
a communication card (low-tech response)
or to make a video call (hi-tech response),
while they taught students were not able to
identify they were lost, to respond by hand-
ing the card to an employee who approached
them to ask them if they were lost or to re-
spond to a video call. The skills were taught
in a school setting and the stimuli used were
those that would have been present in the
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natural environment in which the behavior
should be displayed to promote generaliza-
tion [30]. After the students acquired both
the low-tech and the hi-tech responses, they
generalized the skills during post-interven-
tion probes in community settings. Teach-
ing both low-tech and hi-tech responses
may be useful in case technology relying on
batteries or electricity isn’t always available
(e.g. smartphone battery dies).

Other clinical examples

Another way to help students learn safety
skills is by using technology during teach-
ing may be an effective way to help students
with more severe intellectual disabilities or
with low levels of verbal behavior. The au-
thors of the present article, during their clin-
ical practice, taught students with severe in-
tellectual disabilities to share their location
using the Whatsapp application on their
smartphone. Using task analysis and chain-
ing strategies, the authors taught the par-
ticipants to respond to a vocal message sent
via Whatsapp by a familiar adult (a parent
or a therapist) by accessing Whatsapp and
clicking on “sharing location” tab. Multiple
exemplars of vocal messages were presented
(e.g. “Where are you?”, “Send me your loca-
tion”, “Can you tell me where you are”) in
order to enhance generalization. The steps
of the task analysis consisted of unlocking
the smartphone, opening the the Whatsapp
application, pressing on the vocal message
icon to listen to the message, opening the
Whatsapp menu, clicking on the “sharing
location” tab, and then locking the smart-
phone. A critical component of this chain
is the first response. It is essential that the
sound from the phone indicating that there
was a message become the discriminative
stimulus rather than an adult instruction
to check the message. If a particular stu-
dent did not respond to the phone ringing,
indicating that the phone ringing was not
exerting stimulus control on the student’s
behavior, a pre-training phase, consisting of
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sending vocal instructions for which the stu-
dent’s responses directly resulted in positive
reinforcement (e.g. “you can eat your snack
now”; “it’s time to play your videogame”
etc.) was implemented. Using this strategy
the approaching response should be rein-
forced while the reinforcement process may
start to change the function of the phone
ringing into a discriminative stimulus.

Another clinical example is teaching
high-functioning adolescents with ASD
to discriminate between family members,
friends, and strangers. The authors used
BST to teach a list of behaviors that would
be acceptable if displayed by a family mem-
ber, but not by a friend or a stranger. For
example, only a family member can help
the student in the bathroom, or ask him or
her personal information such as his or her
credit card number or his or her address. In
contrast, students should recognize inap-
propriate behavior exhibited by strangers
(e.g. asking personal information or inap-
propriate touching). After the BST com-
ponent the authors implemented an in vivo
component, during which adults left the
students’ sight in a safe location (e.g. a cafe)
with a confederate present and asked peo-
ple the students did not know to approach
them and ask for personal information (e.g.
“can you tell me your phone number”, “I'd
like to bring you a present”, “where do you
live?” etc.). As shown in previous studies,
the teaching target was to say “no”, run
away, and report the inappropriate contact
to a familiar adult.

Conclusion

In the current paper we provided evidence
to support the need to adopt an individual-
ized teaching curriculum with a strong em-
phasis on functional and adaptive skills, with
the aim to improve students’ lives not only
in the classroom, but in their community and
the natural environment. While a student
gets older, the quantity of time allocated to
educational programs usually decreases; in
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this scenario choosing targets that can help
students to live the best and the most inde-
pendent possible life is of utmost importance.
In choosing teaching targets professionals
should be asking themselves questions such
as “Why are we teaching this skill?”, “Could my
student act effectively as an adult without this
skill?”, “Can we adapt/modify a too difficult
skill?”, “Will learning this skill improve stu-
dent’s quality of life?” (Gloria Satriale, per-
sonal communication). We presented a sum-
mary of the literature on the topic of using
BST to teach safety skills, especially abduc-
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tion prevention and seeking help if lost. Next,
we shared some clinical practices in teaching
safety skills based on the published literature.
Our goal was to present the reader examples
of evidence-based teaching strategies and
procedures that can be applied in a clinical
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