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Objectives. Timely and properly organized comprehensive care for young children is able to prevent the appearance
of secondary deviations in child development and ensure the effectiveness of corrective and developmental impact.
The results of a monitoring that was organized in the Yaroslavl region of the Russian Federation to assess the need
of families in childhood early care activities for the correction and prevention of possible disorders are analyzed and
summarized. The organization of activities to provide early psychological and pedagogical assistance to children and
their families is presented.

Methods. 956 families with young children living in the Yaroslavl region took part in the survey. The age of the
parents is from 23 to 37 years old. During the monitoring, the activities of basic organizations for the provision of psy-
chological and pedagogical assistance to children from birth to three years old were studied, according to the follow-
ing indicators: the quantitative and nosological representation of young children, the psychological and pedagogical
support of young children and their parents, staffing in basic organizations providing early help services.

Results. In 2023, early help was provided to 1174 children and their families in 140 early help services estab-
lished in the regional education system, in 2022, early care was provided to 1235 children of the target group,
which may be due to a slight decrease in the birth rate in the Yaroslavl region. According to the data of the
psychological, medical and pedagogical commissions, 2,598 children from birth to three years old underwent a
comprehensive examination in 2023, which is 24% more than the number of young children examined in 2022.
Comprehensive psychological, medical and pedagogical support of young children is provided by 460 specialists
of various profiles. In the process of psychological and pedagogical support, 1,283 events were held with young
children and their parents.

Conclusions. The study reflects that the difficulties of providing early care in educational organizations are due to
the interdepartmental fragmentation of early care institutions, the insufficient implementation of the practice of
home visits, accompanying a child in natural life situations, and the low representation of medical workers in the early
care system. The factors contributing to the improvement of the results of psychological and pedagogical support of a
child with disabilities and his family have been established: interdisciplinarity in the organization of early care; sup-
port of the child in natural life conditions; screening-diagnostics; remote counseling.
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ity; face-to-face counseling; distance counseling; home visitation
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AKTyaJbHOCTD U 1esb. CBOEBPEMEHHAS U MTPABIJIBHO OPTaHU30BAHHAST KOMILTIEKCHAS ITOMOIIb /IETSIM PAaHHETO BO3-
pacTa moMoraer IpeAyIpeanuTh MOosBIeHNEe BTOPUYHBIX OTKJIOHEHUI 1 obecrednTh ahPEKTUBHOCTD KOPPEKIIHOH-
HO-pasBUBaoIlero Bosaeicrsust. IIposeaeH aHaius U 0000IIEHIIEe PE3YIbTATOB MOHUTOPHHTA, OPTAHU30BAHHOIO B
SIpociaBckom pernone Poccuiickoit Depepalivin ¢ METbI0 OIIEHKN TOTPEOHOCTH ceMeil B MEPOTIPUSTHSIX 110 paHHeH
TTOMOIITY JIETSIM 71T KOPPEKIIUY U TTPELYTIPEKICHUS BO3MOKHBIX HapyIennil. [IpeictaBieHa opranusarus 1esaTesn-
HOCTH TI0 OKa3aHWIO PAHHEN TICHXO0JIOTO-TIeIATOTUYECKON TIOMOIITH JIETSIM U UX CEMbSIM.

Mertozapt u MeToauku. B ankerupoBannu yuactBoBaiu 956 cemeii, MMeIOIIUX /eTell PAHHETO BO3PACTA 1 TIPOXKUBA-
omux B Spociasckoit obmactu (S10). Bospact poauresneit ot 23-x 10 37-Mu jiet. B Xo/1e MOHUTOPUHTA U3ydaaach
nesaTesbHOCTh 6a30BbIX opranusanuii 1O 110 OKA3aHUIO TICHXOJOTO-TIEAATOTHYECKON TOMOIIN JETSIM OT POJKIACHUS
JI0 TPeX JIeT: YUCJI€HHAs U HO30JIOTHYECKAsI IPeICTABJIEHHOCTD JIeTeil PAHHETO BO3PACTA; TICUXO0JIOTO-TIeJarornyecKoe
COTIPOBOJK/ICHUE JIETel 1 UX POAMTEJeH; KagpoBoe obecriedeHrie B Ga30BBIX OPTaHU3AIMSX, OKA3bIBAIONIUX YCIYTH
paHHEl TTOMOIIIH.

Pesyabrarsl. B 2023 roay patHss moMolinb okaszana 1174-m getsam u ux cembaM B 140 cayskbax paHHEH MOMOIIH,
COB/IaHHBIX B PErMOHAJBHON cucTeMe oOpasoBaHus. 110 JaHHBIM [ICHXOJIOTO-MEINKO-TIEIarOTHYECKUX KOMUCCHIL, B
2023 romy TMpoOILIH KOMILIEKCHOE obcenoBanue 2598 nereil oT poskaeHust 10 3-X JieT, 4To Ha 24% Oosiblie, 4eM B
2022 romy. KoMIuiekcHOE TICHXOJIOTO-MEIUKO-TIEIAaTOTHIECKOE COTIPOBOKIEHUE JIeTeil paHHero BO3pacTa OCyIIecT-
BJIATOT 460 criennasucToB pa3HoTo TPOMUIIS: TIEATOTH-TICUXOJIOTH, YUNUTESI-1e(DEKTONOTH, YINTES-JIO0TOEIb, UH-
CTPYKTOPBI TI0 (PU3MUECKON KyIbTYPE, COIUATbHBIE MTeIarord, Bpauu-TieIuaTpbl. B mpolecce euxoIoro-meaarornye-
CKOTO COITPOBOK/ICHUS TTPOBeieHO 1283 MeponpusiTus ¢ IeThbMU PAHHETO BO3PACTa U UX POJIUTEIISAMU.

BoiBoapl. Pe3yibTaThl MOHUTOPUHTA TIOKA3BIBAIOT, YTO TPYAHOCTH OKA3aHUs PAHHEl MOMOIIY B OPTAaHU3AIMIX che-
pbl 06pasoBaHust 00YCJAOBIEHBI MEKBEIOMCTBEHHON Pa3obIEeHHOCTIO yUpesKAeHUiT paHHel TTOMOIIN; HeI0CTaTou-
HOIT peasimsarueil MpaKTUKK JIOMAITHET0 BUSUTUPOBAHYS ¥ COMPOBOXK/ICHUS PeOEHKA B €CTECTBEHHBIX JKU3HEHHBIX
CUTYAIMIX; HU3KOW TIPEACTABIEHHOCTBIO B CUCTEME PAHHE! TTOMOIIU MEIUIIITHCKIX YCJIYT. Y CTaHOBJIEHBI (DaKTOPHI,
COCOBCTBYIONINE YIIYUIIEHHIIO PE3YIBTATOB CHXOJIOTO-TIEaTOTMYECKOTO COMPOBOK/IEHUS PebeHKa ¢ OTpaHNYEHHBI-
MU BO3MOKHOCTSIMU 3/I0POBbBSI M €T0 CEMBU: MEKANCITUTINHAPHOCTD B OPTaHU3AI[NH PAaHHE! TTOMOIIN; CONIPOBOXK/IE-
Hue pebeHKa B eCTECTBEHHbBIX KU3HEHHbBIX YCIOBUAX; CKPUHUHT-MAaTHOCTUKA; IUCTAaHIIMOHHOE KOHCY/IbTHPOBAHHE.

Knmiouesvie cnosa: PaHHAA TTOMOIIIb; CeMeﬁHO-HeHTpHpOBaHHaﬂ MO/I€JIb; MOHUTOPHWHT; TICUXOJIOTO-TIEITaTOTUIECKOEe
COITPOBOKJACHNE; MEKIUCITUTIIIMHAPHOCTD; OYHOE KOHCYJbTUPOBAHNE; NUCTAHITMOHHOE KOHCYJIbTUPDOBAHUE; IOMAIII-
Hee BU3UTHUPOBaH1e

s wuraret: Pycanosa JI.C. PaHHsIst IOMOLIb: PECYPChI U BO3MOKHOCTH MICUXOJIOTO-11E/IaTOTNYECKON TOIEP/KKU PeOEHKA U ero
cembu B SIpocaaBckoit obsiactu // Aytusm u Hapyienus passurust. 2024, Tom 22. Ne 1. C. 27—37. DOL: https://doi.org/10.17759/
autdd.2024220104

Introduction

Along with the increase in the child population in
the Russian Federation, there is a rapid growth in the
number of children with health problems of various
etiologies and severity, children with risks of develop-
mental disorders [7; 8; 9]. The effectiveness of the com-
prehensive psychological and pedagogical support for
young children is largely determined and depends on
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the timely detection of disorders, the creation of spe-
cial conditions to activate their cognitive abilities, the
use of methods for the early detection and correction
of deviations in child development, systematic medica-
tion support, and family involvement in early childhood
support. Due to this, more and more attention is being
paid to the development of a national system of early
childhood intervention for children from birth to three
years of age and their families.
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The creation of a well-structured unified system of
early intervention, taking into account regional specifics,
will make it possible to normalize the life of the family of
a special child and, to some extent, to minimize the child’s
developmental disorders. In the context of habilitation
pedagogy, the process of the psychological, medical and
pedagogical support of a child with disabilities is consid-
ered from the moment of detection of disorders in child
development (or the risk of their occurrence) and involves
the organization of neonatal screening, early diagnosis of
the main functional areas of infant and early childhood de-
velopment, medical correction, restorative treatment and
psychological and pedagogical support [1].

At present, the system of early support to a family
raising a child with disabilities or with risks of develop-
mental disorders is formed not only as an independent
area in the educational space and educational policy of
the state, but also as a system of targeted activities, con-
ceptual approaches, strategies and programs. The special
role of early intervention in the domestic education sys-
tem is emphasized by Yu. A. Razenkova [11], consider-
ing the psychological and pedagogical support of an
early childhood child and his/her family as a foundation
for the correction and prevention of further disorders
in child development and a basis for the normalization
of neuropsychological development. In many regions
of Russia, social institutions of early intervention have
been created: early intervention departments, early in-
tervention services, counseling centers, lekoteks, short-
term stay groups, integrated into the general system of
psychological and pedagogical support for the infant
and his family [13]. The support and targeted support
to the future mother is also necessary. There is clinical
data demonstrating the dependence of maternal distress
on the increased risk of psychopathology in children: for
example, high maternal anxiety is associated with an in-
creased risk of mental disorders in children [22].

The features of the implementation of a family-cen-
tered model of support for the young child and his/her
family are reflected in the works of domestic special-
ists and researchers: L.V. Samarina, E.E. Ermolaeva [2],
0O.G. Prikhodko [10], I.Yu. Levchenko, V.V. Tkacheva
[16], A.M. Kazmin [5], P.L. Zhiyanova [3] and others.
The study of the parameters of the family-centered ap-
proach related to the leading role of parents in correc-
tional and developmental work with the child is made
relevant. It is obvious that the psychological and peda-
gogical support to the child and his/her family should
be carried out in the natural environment of the child’s
development [4] using a family-centered team approach.

A number of foreign studies pay much attention to early
intervention — a set of services for children from birth to
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three years old and their families for special support, ensur-
ing personal development, strengthening family competen-
cies, promoting the social inclusion of the whole family [20;
21]. The influence of parents and significant adults, their
communication with the child in the process of interaction
on the formation of children’s independence is studied [24].

A comparative analysis of the monitoring results
proposed in the article makes it possible to assess the re-
sources of psychological and pedagogical support for the
child and his/her family, to identify both positive trends
and difficulties in providing early intervention in the
educational system in the Yaroslavl Region.

Methods

The monitoring of early intervention in educational
organizations of the Yaroslavl Region is carried out an-
nually from 2020 in accordance with the forms devel-
oped by the Ministry of Labor and Social Protection of
the Russian Federation together with the Federal Sci-
entific and Educational Center of Medical and Social
Expertise and Rehabilitation named after G.A. Albrecht.
During the course of the 2023 monitoring, data on the
total number of children from birth to 3 years of age who
underwent a comprehensive examination in psychologi-
cal, medical and pedagogical commissions, as well as chil-
dren who are in need of and received early intervention
services in 140 basic educational organizations (early
intervention services) in municipal districts of Yaroslavl
Region were analyzed.

The questionnaire survey involved 140 teachers of the
specialists involved in the psychological and pedagogical
support of young children and their families, and 956 fami-
lies with young children living in Yaroslavl Region. There
are 697 families (73%) in urban areas, 259 families (27%)
in rural areas, 795 nuclear families (83%), 161 single-parent
families (17%). The parents’ age ranged from 23 to 37 years.

The data on the nosological representation of chil-
dren of the target group, the possibilities of the psycho-
logical and pedagogical support for young children and
their parents (legal representatives) were systematized,
and the staffing of basic organizations providing early in-
tervention services was analyzed.

Results and Discussion
Needs of families with young children in early
intervention activities

In the Yaroslavl Region, comprehensive psychologi-
cal, medical and pedagogical support to children with
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developmental disorders, including in early childhood, is
provided in state general education institutions, health
care institutions, counseling centers, municipal pre-
schools, centers for psychological, pedagogical, medical
and social support, as well as centers for additional edu-
cation and autonomous non-profit organizations.

Early intervention services have been established on
the basis of preschools and have been functioning for
many years. It is fundamentally important to ensure the
maximal territorial accessibility of psychological, medi-
cal and pedagogical services, the professional readiness of
specialists to detection deviations in child development
early and to conduct corrective and developmental work,
as well as the organization of this activity on the basis
of interdepartmental and interdisciplinary cooperation,
the timely provision of early psychological, medical and
pedagogical support and the family-centered nature of
activity [15]. The coordination of activities for the de-
velopment of the early intervention system in the region
is carried out by the Yaroslavl Region “Children’s Assis-
tance Center”.

The number of early intervention services in the pe-
riod from 2020 to 2023 changed, taking into account the
appeals of parents (legal representatives), human and
material and technical resources, regional conditions: in
2020 — 182 organizations; in 2021 — 116 organizations;
in 2022 — 144 organizations; in 2023 — 140 organiza-
tions.

The early identification of children with developmen-
tal disorders is one of the priority areas in the work of
specialists; support is provided on a declarative principle,
both directly when parents (legal representatives) apply
to early intervention services and in the central and ter-
ritorial psychological, medical and pedagogical commis-
sions of the Yaroslavl Region (PMPC). The increase in
recent years in the number of applications to the PMPC
and in the number of children who have undergone a
comprehensive psychological, medical and pedagogical
examination testifies to the early identification by spe-
cialists of children with developmental disorders in pre-
schools. According to PMPC data, in 2023, 2,598 chil-
dren from birth to three years of age underwent a
comprehensive examination, which is 24% more than the
number of children examined in 2022 (mostly from one
and a half to three years of age): 1,615 children in 2018,
1,803 children in 2019, 2,024 children in 2020, 2,102 chil-
dren in 2021 and 1,997 children in 2022. Approximately
75% of young children whose parents participated in the
monitoring need upbringing and education under adapt-
ed educational programs of preschool education. 25% of
families with children at risk of developmental disorders
are referred to early intervention services in the region.
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Number of children who received early

intervention services in 2023

According to the data of the form “On the submis-
sion of the federal statistical report 1— RP”, in 2023 ear-
ly intervention was provided to 1174 children and their
families. The total number of children who received early
intervention in 2023, compared to 2022, decreased by 5%
(in 2022, early intervention was provided to 1,235 chil-
dren of the target group), which is obviously due to a
slight decrease in the birth rate in the Yaroslavl Region.
The largest number of children who received early in-
tervention services in the Yaroslavl Region in 2023 live
in Rybinsk (345 children), Yaroslavl (211 children),
Uglichsky District (91 children), Tutaevsky District
(86 children) and Pereslavl-Zalessky (58 children).

It is noteworthy that in some municipal districts of the
region the number of young children as recipients of ser-
vices is insignificant (Nekrasovsky, Nekouzsky, Gavrilov-
Yamsky districts), and, in some districts of the region, no
support was provided to young children in 2023 (Bolsh-
eselsky, Lyubimsky, Breitovsky). It becomes obvious that
not all districts of the YR are working to provide chil-
dren with early psychological and pedagogical support in
a timely manner. Presumably, the low demand for early
intervention services in these municipal districts is asso-
ciated with an insufficient awareness of the population
about the possibility of receiving such services. As the rea-
sons for this, the heads of educational authorities in the
districts name a decrease in the total birth rate and, as a
consequence, a decrease in the number of families in need
of early intervention. Informing the population about the
possibilities of receiving early care and the timely identi-
fication of children at risk of developmental disorders and
their further comprehensive support in a number of mu-
nicipal districts of the region is hampered, among other
things, by insufficient interdepartmental cooperation be-
tween organizations providing early intervention services.

The monitoring results show that the specifics of the
disorders of psychophysical development of children
with disabilities in 2023 are extremely heterogeneous.
The total number of young children with disabilities in
the YR is 2,337 (in 2022 — 1,878 children) (see table).

The results show that not only children with disabilities
and children with delayed speech development, but also
children at risk of developing disorders and children with
the deficit in the development of certain cognitive functions
and the delayed psycho-speech development need compre-
hensive early intervention. The most numerous in 2023 is
the group of children with delayed speech development
(1,612 children), delayed mental development (295 chil-
dren), visual impairments (visually impaired — 174 chil-
dren) and musculoskeletal disorders (218 children).
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Table

Numerical Data on Young Children with Psychophysical Developmental Disorders Examined
in PMPC in 2022, 2023

. . Total Number of Children

Psychophysical Development Disorders 2022 2023
Deafness 0 0
Hearing Loss 13 6
Blindness 0 0
Visual Impairment 118 174
Temporal Delays in Speech Development 1184 1612
Musculoskeletal Disorders 228 218
Delay in Mental Developement 300 295
Austism Spectrum Disorders 9 8
Intellectual Disability 26 24
Children with Intact Intelligence, at Risk of Developing Disorders, in Need of 119 261
Psychological and Pedagogical Support
Total 1997 2598

Note that compared to the data of 2022, in 2023 there is
a significant increase in the number of children with a tem-
poral delay in speech development (by 27%), which may be
due, firstly, to the fact that the system of the early identifi-
cation of children with developmental disorders is actively
developing, and support specialists send children with dis-
abilities to the PMPC in a timely manner to address the
issue of their further upbringing and education. Secondly,
the lack of phrasal speech as a means of communication in
children in the third year of life is one of the most notice-
able and obvious signs of a problem in child development
for parents, which suggests visiting a specialist [6].

The monitoring revealed that the categories of children
with hearing loss and autism spectrum disorders (6 and
8 children respectively), with intellectual disabilities (24
children) are very few in number, which is probably due to
the difficulties in providing support to children with these
nosologies, as well as to the lack of parents’ requests for early
intervention services. The results of the All-Russian moni-
toring of the state of education of students with autism spec-
trum disorders confirm the trend identified in the YR [17].
There is a foreign study of the difficulties in the differential
diagnosis of children with autism spectrum disorders [28].

According to the results of examination at the PMPC,
261 young children with an intact intelligence but with
risks of developmental disorders were identified. This
category of children needs psychological and pedagogi-
cal support (10% of the total number of young children
examined in PMPC YR). In 2023, the number of appli-
cations to PMPC of parents with children with an in-
tact intelligence and at risk of developmental disorders
increased by 58%, compared to 2022, which is probably
due to informing parents about the possibilities of psy-
chological and pedagogical support for children.
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Families with children of the second and third year
of life predominantly apply to organizations for early
intervention services (see Fig.). There are very few
infants represented. This may be due to the fact that
the primary support for this category of children is pro-
vided in health care organizations, and pediatricians
do not detect any disorders in the neuropsychological
development in children during the first year of life.
The increase in visits to early intervention services for
children in the second and third years of life is, firstly,
due to the beginning of kindergarten attendance and a
clearer identification of the markers of impaired devel-
opment by specialists in the education system (teach-
ers-defectologists, educational psychologists, speech
therapists), and, secondly, to the vivid manifestation of
the existing signs of disadvantage in child development
in children at this age.

In the municipal districts of the Yaroslavl Oblast and
urban districts in 2023, early intervention was provided
to the following categories of children:

1. Children with disabilities — 83 children, 7.5% of
the total number of those who applied (61 children in
2022);

2. Children with genetic disorders — 18 children,
1.5% (in 2022 — 17 children);

3. Children at risk of developmental disorders —
1073 children, 91% (in 2022 — 1157 children), including:

— children with disabilities, at risk of developing per-
sistent disorders of body functions and limited life activ-
ity (936 children);

— orphans and children left without parental care
(not with disabilities) (11 children);

— children from families at risk (not with disabilities)
(126 children).
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Fig. Number and age of children who received early intervention services in the Yaroslavl Region in 2022 and 2023

In 2023, a questionnaire survey of families with young
children was conducted on the topic of the need for early
intervention services, in which families who received ser-
vices participated.

The percentage of families in Yaroslavl Region who
participated in the survey and received early interven-
tion services in 2023 was 82% (81% in 2022). According
to the results of the survey, in 2023, support was provid-
ed to 956 families with 966 young children).

According to the questionnaire data:

— the share of families in need of early intervention
services that are covered by services in Yaroslavl Region
i 92.49% (in 2022 — 91%);

— the share of families in the Yaroslavl Region in-
cluded in early intervention programs and satisfied with
the quality of services is 95.30% (82% in 2022);

— the share of children who received early interven-
tion services in the total number of children in the target
group in the Yaroslavl Region who need such services —
91.42% (92% in 2022).

The majority of children in the target group (99%)
need early intervention services. Qualified support is
provided in preschools in groups of compensatory and
combined orientation if there are specialists in these in-
stitutions.

Specialists note that in a number of cases they experi-
ence difficulties in providing support to young children
of various nosological groups. Work with the parents
(legal representatives) of children with sensory impair-
ments and multiple severe developmental disorders is
particularly difficult. Support is mainly provided to chil-
dren from 1 year 6 months to 3 years of age. Infants are
practically not covered by counseling support [12].

Provision of early intervention activities

with human resources

Analyzing the staffing in the early intervention sys-
tem of the region, we note that 460 specialists of different
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profiles are included in the system of the comprehensive
psychological, medical and pedagogical support of young
children. These are 72 heads of early intervention servic-
es, 130 educational psychologists, 68 teachers-defectol-
ogists, 170 teachers-speech therapists, 7 physical educa-
tion instructors, 9 social pedagogues, 4 pediatricians.

Compared to previous years, the number of specialists
working in the early care system has decreased (490 in
2022, 395 in 2021 and 282 in 2020).

The early intervention services are best provided
with specialists who provide psychological (93%) and
speech therapy (100%) support for children. Pedagogi-
cal support for young children by teachers-defectologists
is not fully represented (49%).

Psychological and pedagogical support

for young children and their families

It should be noted that the region has organized work
on psychological and pedagogical support in accordance
with the individual rehabilitation or habilitation program
for young children with disabilities on the basis of the
Agreement on Information Interaction dated 10.05.2023
No. 59/70/23 between the Department of Education of
the Yaroslavl Region and the Department of Labor and
Social Support of the Population of the Yaroslavl Region
using a unified system of interdepartmental electronic
interaction. Infants and young children at risk of devel-
opmental disorders, as well as children of the second and
third years of life who do not attend preschools, are not
fully covered by pedagogical support. One of the reasons
is the weak interdepartmental information interaction
between the education, health care and social protection
systems, as well as the failure to include these children in
a single electronic system.

In the process of the psychological and pedagogical
support of young children and their parents (legal rep-
resentatives), specialists of early intervention services of
the YR provide counseling support, carry out the neces-
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sary corrective, developmental and rehabilitation work,
taking into account the psychophysical characteristics of
children. In 2023:

— 788 parents were provided with counseling sup-
port with the subsequent creating of an individual early
intervention program for a certain period (in 2022 — to
parents of 934 children);

— 178 parents were provided with counseling sup-
port without the subsequent creating of an individual
program of early intervention (in 2022 — to the parents
of 82 children).

Various forms of work are used: individual and group
classes, counseling, distance support of families, etc. In
2023, 1,283 events with young children and their parents
were held (in 2022 — 1,421 events). The decrease in the
number of individual events in the region as a whole is
due to the fact that specialists working with young chil-
dren actively use group forms of work with a fairly wide
coverage of children in this category.

Types and forms of psychological and pedagogical

support for young children and their families

When providing support to a child at risk of de-
velopmental disorders, face-to-face and distance forms
are more in demand. At the stage of primary face-to-
face counseling, an in-depth assessment of the child’s
psychophysical state is conducted, the basic needs of
the child and his or her family are identified, and fur-
ther corrective and developmental work with the child
is planned. Distance counseling is conducted in video
and audio modes in the form of synchronous and asyn-
chronous correspondence using various messengers.
Training activities, the application of the supervision
method and increasing the efficiency of the profession-
al activity of specialists, taking into account individu-
al psychophysical characteristics of young children, as
well as macro— and microfamily conditions partially
prevent negative components of the counseling pro-
cess in the distance format. Practice has shown that
the most effective in working with a young child and
his or her family is a combination of face-to-face and
distance formats. Thanks to the distanced provision of
counseling services, the availability of early interven-
tion for families living in remote areas of the region has
been ensured.

Individual and group sessions with young children
are important for parents. Conducting individual ses-
sions on the basis of the program of early intervention
to a child and his family is more appropriate for children
with sensory, intellectual and multiple severe develop-
mental disorders. Group forms of work are applicable to
the category of children at risk of developmental disor-
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ders, with the deficit in the development of certain cog-
nitive functions.

In parent-child groups (children from one and a half
to three years old), each session is combined, consists of
several stages and involves a sequential transition from
one type of activity to another. The loads are dosed with
taking into account the individual and psychophysical
characteristics of each child [14].

In the work on the development of attention, mem-
ory, sensorimotor skills, speech in the form of free play
and use individually selected toys and methods. In the
method of prelinguistic environment, training in moti-
vated interaction with the child uses non-verbal and
verbal means of communication, the organization of the
environment to involve the child in joint activity with an
adult, orienting and emotionally charged support, taking
into account the individual characteristics of the child
and his resource capabilities [2; 27].

Sessions in the conditions of parent-child groups in-
volve mandatory training practice-oriented seminars
for parents on the basics of early childhood psychology,
as well as practical exercises to improve the interaction
between the parent and the child, teaching the correct
approaches to development and upbringing. The classes
improve the emotional interaction between children and
their parents.

According to A.M. Kazmin’s research, it is preferable
to conduct early childhood support in natural life situa-
tions in which social and emotional, executive, universal,
and complex competencies are formed [25]. The need to
assess and form motor skills, cognitive and conversation-
al competencies in young children is also emphasized in
foreign studies [18; 23; 26].

Socio-pedagogical and socio-psychological support
to the child and his/her family is implemented by spe-
cialists of educational organizations of the YR within
the framework of home visitation technology, teaching
parents how to care for the child, methods of his/her
development and upbringing at home. During the visit,
professional observation and the analysis of behavioral
manifestations of a close adult in the interaction with the
child, affecting the development of emotional and cog-
nitive processes [19]. In practice, this type of support is
not fully implemented and is not demanded by parents.
Low parental demand for such a service as home visita-
tion and its insufficient implementation in the region can
be explained by the reluctance and unwillingness of par-
ents (legal representatives) to allow a specialist into the
family environment (the reasons are different: the state
of stress at the birth of a child with developmental dis-
orders, the low social status of the family, employment in
domestic situations in a large family, etc.).
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Conclusions

Early comprehensive psychological and pedagogical
support to a child and his/her family, being an integral
part of the regional education system, is able to improve
the quality of life of children at risk of developmental dis-
orders, children with disabilities and their families.

The psychological and pedagogical support of young
children in the Yaroslavl Region is quite widespread.
Practically for all children, an individual program of ear-
ly intervention is created (82%). Interdisciplinarity in
the provision of early intervention is ensured. The lead-
ing specialists in the implementation of an individual
program of early intervention may be: a speech therapist,
an educational psychologist, a teacher-defectologist, an
educator.

Specialists know the methods of screening diag-
nostics based on modern standardized methods of ex-
amination of children from birth to 3 years of age. They
actively master the techniques of phenomenological dif-
ferential diagnostics. These professional competencies
are extremely important for the subsequent correctional
and developmental work with the child and for creating
an individual program of support for the infant and his/
her family. Effective practices of early intervention are
widely presented, which can be transferred by specialists
for their subsequent application in other organizations.
The most popular are face-to-face and distance consulta-
tions, individual and group sessions with children.

Difficulties in providing early intervention in the ed-
ucational organizations of the YR are caused by:

— interdepartmental disunity of early intervention
institutions (in medical institutions pediatricians do not
always differentiate children with different syndromes,
with cognitive impairments — accordingly, the process of
providing timely correction and developmental support
is delayed); there is no interdepartmental information
interaction and general procedure for providing early in-
tervention services;

— insufficient realization of the practice of home visi-
tation, accompanying the child in natural life situations;

— low representation of medical workers in the early
intervention system to provide comprehensive support to
children with severe developmental disorders and the fur-
ther prognosis of the volume of medical and social services.

The results of statistical monitoring in 2023 in-
dicate the need for the further development and im-
provement of the early intervention system in the
Yaroslavl Region and allow us to identify promising
areas of work:

— Ensuring the stable functioning of early interven-
tion services, taking into account the analysis of appeals
of parents (legal representatives), staffing, material and
technical resources, municipal conditions.

— Organization of information interaction with the
institutions of social protection, health care in the subor-
dinate territory in order to timely inform families about
the activities of early intervention services.

— Development of municipal roadmaps for the devel-
opment of early intervention for children from 2 months
of age and their families, implemented using interagency
and network interaction.

— Ensuring information openness and the creation of
a section on the official websites of institutions for the
provision of early intervention services to children and
their families, containing normative documentation; in-
formation on specialists working with young children
and on the possibilities of receiving early intervention
services; methodological and informational and educa-
tional information for parents and teachers.

-Timely identification of young children in need of
psychological and pedagogical support, using modern
standardized diagnostic tools.

— Providing counseling support, carrying out cor-
rectional developmental, rehabilitation and habilitation
work with young children and their parents on the basis
of an individual program of early intervention; ensuring
the distance provision of services to families living in re-
mote areas of the Yaroslavl Region.

— Regular surveying of the needs of families with
children with disabilities, as well as families with young
children with developmental and health deviations, in
rehabilitation and habilitation services and early inter-
vention services.

— Development of parental mutual assistance and
support formats.

— Study and dissemination of the best scientifically
proven methods and technologies of providing early care,
the systemic practical experience of implementing early
intervention programs.
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