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STOT CTeTINaTbHBIHN pas/ies 09epeIHOTo HoMepa Ky p-
Hasna «KysabTypHO-ucTOprUUecKast mcuxoJIoTus> sB-
JISIETCST CTIETIMAJIBHBIM B HECKOJIBKUX CMBICJIaX.

Bo-mepBbIX, B HEM TIPE/ICTABJIEHBI CTATHU, CO3/aH-
Hble HA OCHOBE JIYYITUX JOKJIAZOB MOJIO/IBIX YUYECHBIX,
crenmanHbix Ha Tperbem MexmyraponHom Konrpecce
ISCAR (MeskayHapoaHoe 00UIECTBO KyJbTypPHO-/EA-
TEJIbHOCTHBIX WCCJIeJIOBAHUIT), KOTOPBIM COCTOSIJICS B
Pume serom 2011 r. BrepBoie B ucropun ISCRAT/
ISCAR B pamkax KoHrpecca ObLI IpoBezieH [eHb acu-
panTa (Pre-Congress PhD. Day). 310 6bL10 crienuajib-
HOE MepoIIpusATHe, Ha KOTOPOM aCIMPAHTBl U MOJIO/bIE
nccenoBaresnu u3 6osee 20 cTpaH MOJYYUIN BO3ZMOK-
HOCTb HE TOJIBKO TIPEACTABUTD JIOKJIA/IBI TI0 TEMaM CBOUX
JIMCCEPTAITMOHHBIX UCCIIEJOBAHMI, HO U TIOJYIUTh Pa3-
BEpPHYTble KOMMEHTAPUH, COBETHI U PEKOMEH[AITNHU CO
CTOPOHBI BEYIIUX YUEHBIX, PAOOTAIONINX B PYCJI€ KYJIb-
TYPHO-UCTOPUYECKOH ITCUX0JI0TUu. B 3TOM cMBbICIE 1aH-
HBII pasjiesT HATIETO JKypPHAJIA ABJISETCs CBOEOOPA3ZHBIM
OTpa’keHMEM 9TOI0 CIelUaJIbHOro cobbitus (special
event).

Bo-BTOpBIX, 9TOT pasfies sIBASETCST 0COOBIM B TOM
CMBbICJIE, YTO IJIaBHAS ero UJiesl COCTOUT He TOJIBKO B TOM,
YTOGBI IPEACTABUTD JIYIITHE TOKJIJIbI ACMTUPAHTOB U MO-
JIOZBIX YUeHBIX. /17151 Hac, copeJakTOPOB, TJIaBHOM 11eJTbI0
SIBJISIETCS BO3BMOKHOCTD IIPEJICTABUTD M OGCYAUTD HOBYIO
TEHICHITUIO B PasBUTHI HAYYHOTO JAKCKYpca B cooOiie-
CTBE HCCIeNI0oBaTeNeH, pabOTAIONINX B PyCJie KYIbTypPHO-
HUCTOPUYECKUX, COIMOKYJIBTYPHBIX W JIESITEJIbHOCTHBIX
nccaenopanuii. MoJiogoe OKOJIEHUE KCCJIEA0BaTENEN,
06peTalouX CBOH roJioc B HAyYHOM COOBIIECTBE, — 9TO
Oynymee Hamedl HaydHol mkosbl. Croco0bl HAYYHOTO
MBIIIJIEHHST, KOTOPOE BHOCUT B HAYYHOE COOOIIECTBO 9TO
MOJIOJIOE TIOKOJIEHUE, HE TOJIBKO OTPaskaeT COBPEMEHHOE
[I0JIO’KEHUE Jlesl, HO M TI0Ka3blBaeT HOBblE IEPCIEeKTUB-
Hble JIMHUYM Pa3BUTUS HalIero HAy4HOTO HaIPaBJICHUS,
OTKpPBIBAaeT TIOBOPOTHBIE TYHKTHI (turning points) aToro
pasButus. [Tomaraem, 4To CTaThy, IPE/CTABJICHHbBIE B HA-
IIeM CIIeTIMaIbHOM pas/iesie SIPKO, OTPAsKAIOT 3TH HOBBIE
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teHzennnn. [IpencraBisercs BaXKHBIM U TO, YTO B CBOUX
MOMCKAaX MOJIOZOE MOKOJIeHHEe 00paliaeTcsl K UCTOKaM.
MBbI 1iMeeM B BHLY TO OOCTOSATENBCTBO, UTO B IOMCKAX OT-
BETOB Ha CBOM WCCJIEIOBATEJbCKUE BOTIPOCHI MOJOOE
TIOKOJIEHWE YYeHBbIX BO3BpalaeTrcs K KyJbTyPHO-UCTO-
pudeckoii Teopun. B ornpeziesieHHOM CMBICJIe MOXKHO CKa-
3aTh, YTO MOJIOZIOE TIOKOJIEHUE HCCIIeloBaTe e UeT OT-
BETBI Ha CBOU BOIIPOCHI, 06PaIasiCh HEMOCPEACTBEHHO K
teopun JI.C. Beirorckoro. Pazymeercsi, 3T0 TpoucxoauT
110 Pa3HbIM IPUYMHAM, OJJHAKO TaKoe BO3BpallleHHe K 1C-
TOKaM, K KOPHSIM CTAaHOBHTCSI Bce HoJiee 3aMEeTHBIM 1 T10-
TOMy TpebyeT cephe3Horo ananmsa. HecMoTpst Ha To, 4T0O
MOJIOZBIE WICC/IeIoBaTe/ld paboTaloT B pasHbIX obJac-
TSX — B ICHUXOJIOTUM, aHTPOIIOJOTUH, 00Pa3sOBaHIH,
UT. . U CHEINATU3UPYIOTCSI B PA3IUIHBIX JUCITUTIIIN-
HAaX — JIMHTBUCTHUKE, KYJIbTYPOJIOTHH, B 00JIACTH HHKJIFO-
3UBHOTO 00pPa30BaHUS, ABYS3BIUMS, KOMMYHUKAI[IK
W T. [, — OHU IBITAIOTCS UCKATh OTBETHI B TEOPUU U Me-
TozmoJorun Beirorckoro.

[Tpopomkas xoponio u3BecTHyI0 MeTahopy 0 «Tpex
[TOKOJIEHUAX B KyJbTYPHO-UCTOPUYECKOH TEOpUU Jesi-
TEJBHOCTUY, MBI MOXKEM CKa3aTbh, YTO YeTBEPTOE ITOKO-
JIeHWe WCCJeloBaTesiell MOCTeneHHo o6peTaeT cobCT-
BEHHBII TOJIOC, U ATOT TOJIOC TOJKEH OBITh YCJBIIAH 1
MOJIePsKaH HAIMM HayIHBbIM coobiiecTBoM. YeTBepToe
TTOKOJIEHUE UCCIIeIoBaTe el peiiaraeT CBOIO TOBECTKY
JTHSI ¥ 9TO TPEOYET He TOIBKO MEKIUCITUIIIMHAPHOTO, HO
1 MEXITOKOJIeHUYecKoro auasnora. Ha Hamm B3Tisia, aToT
pasieJ JaHHOTO HoMepa KypHasa «KyibTypHo-nctopu-
yeckas TCUXOJIOTUS» SBJSETCS CHEIUAIbHBIM (0CO-
ObIM) €Ille U B TOM CMBICJIE, YTO TIPEOCTABISIET BO3MOJK-
HOCTb 3TUM HOBBIM TOJIOCAM HE TOJBKO 3ByYaTb, HO U
OBITH YCIIBITIAHHBIMH.

Cratpu, mpefcTaBIeHHbIe B 3TOM pasjielie, IOKa3bl-
BAIOT, YTO IOIBITKU [IE€PEOCMBICJIEHUS TEOPETUUECKOTO
Hacsaeaus JI.C. BbIroTckoro MoryT BBIMJISZIETD 110-Pas-
HOMY ¥ Ja’ke TOpoil mpoTuBopeunBo. Hekoropsie n3
3TUX TONBITOK JeHCTBUTEIBLHO CO/EPKATebHBI 1 MHO-
rOOGEIIAIOIIH, APYTHE — TOJTHOCTHIO WM YaCTUIHO OC-




HOBBIBAIOTCS HA «a/IalITUPOBAHHBIX» BEPCUAX KYJIbTYP-
HO-ucTOpUYecKoll Teopun. OHAKO, KAaK HAM KaXeTcs,
MOJIOJIbIE UCCJIEIOBATENN HYK/IAI0TCS HE TOJBKO B IIPS-
MOM HAyYHOM DPYKOBOJICTBE; UM HY>KE€H BJIOXHOBJISIO-
Ui Auajor, odbpaTHas CBSA3b C YYUTENSIMU, UM HYXKHO
CBOEOOPa3HOE U TOHKOE «HaBeAEHHE», CTUMYJIUPYIOLIee
uX cOOCTBEHHOE MBIIIJIEHHE U HATIPABJISIONIEE UX Ha ITy-
TH B CJIOKHBIA MUP KYJIbTYPHO-UCTOPHUECKUX UCCIIEO-
BaHWii. VcXons U3 3TOTO, MBI, COPEAKTOPHI, PEIIVIIH,
yro GyIeT 3aMedyaresibHO WCIOJb30BaTh 3TOT CJIydail
JUISL TOTO, YTOOBI MHUITUMPOBATH TAKOH MEKIIOKOJIEHYe-
CKUI muasnor. Mbl peluan HamcaTb 3Ty BCTYTHUTEb-
HYIO CTaThIO KaK CEPUI0 KOMMEHTAPUEB, OTIPEJIEIsIsl TOU-
KU COTJIACUsI M HECOTJIacUsi C aBTOPaMU IIPeJICTaBJIeH-
HBIX cTaTell. VIHBIME CI0BaMH, MbI XOTUM, YTOOBI 9TOT
CIIEIMAIbHBINA pases *KypHala cTal 0COObIM €lle U B
TOM CMBICJIE, UTO IIPEACTABJSIET COOO0M OTKPHITYIO IHC-
KyCCUIO TIPEJICTaBUTEsIEN Pa3JNYHBIX TOKOJEHWH WC-
cnenoBareneil. Hamm KoMMeHTapuw, padymeercs, He
coKycupoBaHbl Ha KPUTUKE, Mbl CIUTAIU UX, CKOPEE,
KaK JIPY>KECKUMU COBETAMU W MPENJIOKEHUSMU O TOM, B
KaKOM HallpaBJIeHUU MOKHO Pa3BUBATD UJIEH, TIPE/ICTAB-
JIEHHbIe aBTOpaMU, KaK TpUTJANIeHde HAadaTh AyMaTb
BMeCTe.

WHBIMY CJI0BaMH, Hallla o0paTHast CBSI3b — 3TO IPO-
JIyKTUBHBbIE OTBETHI HAa BOIPOCHI, TIOCTABJIEHHBIE B UC-
CJIeIOBAHUSX MOJIOJIBIX KOJLTer. MBI fieiaeM aTo C eJiiH-
CTBEHHOI 1eJIbI0 — HauaTh AUAIor, oOpalas BHUMAHUE
HA UHTPUTYIONIVE U TIOPOH TIPOTUBOPEYNBbIE MOMEHTHI
B ZIMCKYCCU, OCHOBAaHHOW HA apryMeHTaX U MCCe/[0Ba-
TEJTBCKUX Pe3yJIbTaTaX, MPEJCTaBIEHHBIX aBTOPAMU.

Crarbst Pooun Ba6aedd omnucbiBaer ucciejoBaHue,
MIOCTPOEHHOE B PyCJe KYJIbTYPHO-UCTOPUUYECKOHN Teo-
pUU U TOCBSIIIIEHHOE BOIIPOCAM POJAUTEITHCTBA B JIBY-
S3bIYHOM ABYXKYJIbTYpHOU ceMbe. OnHa u3 mnpobiem,
00CYsK/IAEMBIX B CTAThE, TO BOIPOC O TOM, YTO UCTOPUSI
B cBoeM aBmskennu (history in motion) cosgaer MexIIO-
KOJIEHYECKUE TYTH 1T WHAUBUAYAJIbHOTO PAa3BUTHSL.
ABTOpP 0CO3HAHHO BHIOPAJ TEOPETUYECKUI OAXO0, CUU-
Tas, YTO OH JaeT HeoOXOAUMbIE TEOPETHUECKUE U DKCIIe-
PUMEHTAJIbHBIE CPEJICTBA [IJIT U3MEHEHUS TPA[UIMOH-
HOTO B3TJISI/Ia Ha SI3BIK, UCXOSIIETO U3 U KyJIbTYp-
HOW TIOJIIEPIKKU. DTOT HOBBIN B3TJISII BHOCUT Pa3BUBa-
IOIIYIO MEPCIIEKTUBY B OCMBICIEHUE 3TOM MPOOIEMbI B
CUJIy TOTO, YTO OHA HAYMHAET PACCMAaTPUBATBHCS 4epes
MOHSITHE «000TalleHNsT> BMECTO TPAAUIIMOHHOTO MOHS-
TUS <TONJEPKKU». JTO, B CBOIO OUYEPE]Ib, JEJNAET BO3-
MOJKHBIM TIPOBECTH TJIYOOKUU aHAIU3 Npouecca B ezo
Junamuxe u passusaiouell nepcnexmuse u, B TO Ke Bpe-
Msl, TIPEO/IOJIETh OTPAHUYEHUS, IPUCYIIUE IMITUPUYEC-
KUM OIMCAHUSIM, U C/IeJIaTh TEM CaMbIM B TeOPeTHYec-
KOM OCMBICJIEHUH IIPOOIEMBIL.

Asrop genaer BoiBog, uto S (Self) passusaerca ue-
pe3 IMHAMWYEeCKUH TPOIECC COIUATbHBIX OTIOCPEIOBa-
HUI, KOTOPbIE BHOCSIT U3BMEHEHUSI B TIPAKTUKU U COBMe-
CTHYIO JledTeTbHOCTD (participation), oce0BaTeIbHO
€03/1aBasi BO3MOKHOCTH JIJIsl U3MEHEHWI B UeioBevec-
KOW Xu3HU. BriedaTienus, mosydeHHBIE OT COIHATb-
HBIX, TOJUTUYECKUX U UCTOPUUECKUX COOBITUH, MTPOUC-
XOJIUBIIIUX C TPENIIECTBYIONUMU TIOKOJEHUSIMU, HE
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PaCTBOPSIIOTCST MEXKAY TOKOJIEHUSIMU, HO (POPMUPYIOT
yHUKaJIbHYIO (emergent) TPaeKTOPHIO Pa3BUTHUS JIJIs
nocJeayonmx mokosenuii» (Babaeff, c. 72).

Haubomee MHTEPECHBIM M MHOTOOOENIAIONIMM pe-
3YJIbTaTOM, HA HAIIl B3TJIS, ATOTO MCCIIEIOBAHMS SIBJIS-
eTcs TO, YTO, MO CJIOBaM aBTOpa, «(hHOPMUPOBAHHE U
tparcdopmanust S (Self) — aro orTOMOrMYECKHIT TIPO-
I[eCC, OTIOCPEIOBAHHBIN KYJIbTYPHO-UCTOPUIECKUMU ap-
TedaKTaMH, TCUXOJIOTUIECKIMI OPYAWSIMH, KOJJIEK-
TUBHO-PACTIPEICIEHHBIMUA MEXKITOKOJIEHYECKUMU UCTO-
PUSMHU U MTEPEKUBAHUSIMU YHUKQJIBHOTO Y€JIOBEYECKOTO
cymectBay (Babaeff, c. 72).

HecoMHueHHBIM OCTOMHCTBOM JaHHOTO MCCJIENO0BA-
HUSI SIBJISIETCS TO, YTO OHO OCHOBBIBAETCSI HA KJIIOUEBOI
uziee JI.C. BbITOTCKOTO O TOM, UTO Pa3BUTHE HE JOJIKHO
CBOAMTLCS K OMOJOTHYECKOMY <«u3Mepenuio». OHo
MPEJICTaBIsIeT COO0I COMMOKYIBTYPHBIN TEHE3NC YeT0-
BEUECKOTO CO3HAHWS M IMYHOCTH, KOTOPBIH, €CITH CMOT-
petb ¢ GuocodCKoi TOUKK 3pEHNsI, O3HAYAET, UTO Hbi-
mue (being) ecTh HYU YTO MHOE KaK HCTOPUYECKH ITPEXO-
mstmast sMIupuyeckas dopma cmanosnenus (becom-
ing).

B xauectBe BO3MOXKHOIrO HallpaBeHus JajbHelile-
TO Pa3BUTHUSA 3TOTO OUYEHb MHTEPECHOTO ¥ MHTPUTYIOIIIE-
T0 MCCJIEN0BATEIBCKOTO MPOEKTA MBI MPEJIOKUIN OBl
pacCIIMPUTh AHAIU3 POJIU MEKIIOKOJEHUYECKIX B3aUMO-
JIeliCTBUI ¥ MOCMOTPETh HA HETO C TOYKU 3PEHUSI MOJIU-
SI3BIYHBIX U MOJUKYJIbTYPHBIX KOHTEKCTOB, YTO, HA HAIIl
B3IUISAZl, TIO3BOJIUT YIJIYOUTH TICUXOJIOTHYECKOE COJIEp-
JKaHVe TIOHSTUS «COINATbHAS CUTYAIVST PA3BUTHS.

[lpyroe BOo3MOXXHOE HampaBieHHE Pa3BUTHS 3TOTO
HCCJIeTOBAHNS MOKET, KaK MBI IyMaeM, COCTOSITh B TOM,
4TOOBI PACCMOTPETH KYJIBTYPHBIE MEAUATOPBI HE TOJHKO
KaK KyJbTYPHBIE, HO M KaK pa3BuBatonue cpeacraa. Ha
HAIIl B3TJISII, TOHSITHE <OMOCPE/ICTBOBAHUS» OTHOCUTCS
He TOJIBKO K TeM BHJaM [eATETbHOCTH, KOTOPBIE YiKe
CJIO’KUJIUCH U OMOCPEIOBAHBI KYJbTYPHBIMU OPYAUSIMU
U CPeJICTBAMHU, HO B HE MEHbBIIIEl CTENEeHH U K TEM BUIAM
NIesITeIbHOCTH, KOTOPbIe HAXOMSATCS B CTAIUU CINAH0BE-
HUsl, BO3HUKHOBEHUsL CAMOTO TIPOIIECCA OTIOCPENCTBOBA-
HUS, B IIpoIlecce Tepexofia OT He-ONOCPEIOBAHHON K
OTIOCPEZIOBAaHHON IesITebHOCTH. MenuaTophl CO3IatoT-
csl M IA0TCS AIETSM M3 OKpYy:Kalolelt KyJIbTypHOI cpe-
IIBT; HO, C IPYTOH CTOPOHBI, peGEHOK CO3MaeT CBOU COOCT-
BEHHBIE METUATOPBI U KYJIbTYPHbIE OPY/IUS B CHITY TOTO,
4T0 peOEHOK — HE MACCHUBHBIN PEIUIIMEHT U yCBauBa-
TeJIb KyJIbTYPHBIX OPYAUI U CPE/ICTB, HO AKTUBHBIN yua-
CTHUK COILIMAJIbHBIX B3aMMOJENCTBUII U OTHOIIEHWI,
OTIOCPEIOBAHHBIX KYJIbTYPHBIMU OPYIUSIMU.

Crarbsi HeBenst fumutpoBoit (Dimitrova) mocssi-
I[eHa UCCJIEIOBAHUIO PA3BUTHS PaHHUX (POPM OBIIEHMS.
TeopeTmyeckoil OCHOBOII JAHHOTO MCCJIEIOBAHS SBJIS-
I0TCSI MOHATHE BBITOTCKOTO O BBICHINX TICUXOJIOTHYECKUX
(OYHKIMSX ¥ TTOAXO]T, U3BeCTHBIH Kak «O&beKTHast Tpar-
matrka» (Object Pragmatics). CtaThst mpeficTaBisieT co-
60it 060CHOBaHIE TOTO, YTO €CJIU PaHHKE (DOPMbI HHTEH-
[[OHAJIBHOTO OOIIEHNsT PACCMATPUBATD TOJBKO C «HHCT-
PYMEHTAJIBHO» TOUYKH 3PEHUS, TO 3TO CYIECTBEHHO OT-
pPaHWYMBAET BO3MOKHOCTU aHAJIN33a KOTHUTUBHBIX ITPO-
1[eCCOB, HEOOXOAUMBIX /17151 9(PHEKTUBHOTO OOIIEHNUST.




Nudepenuuansaas (inferential) mogens oOmenusa u
MOZEeNIb «00uero ocHoBanus» (common ground), Kax
CUKMTAET AaBTOP, MO3BOJAIOT OOHAPYKUTH, UTO <OOIIEHIE
BKJIIOYAET TPUHATHE KOMMYHUKATHUBHOIO HaMepeHUs
JIPYTOTO YYACTHUKA OOTIEHS IS YCTAHOBJIEHUSI CMBIC-
JIa eTo WJTN ee KOMMYHUKATUBHBIX akTOB» (Dimitrova).

Crarpa JQumurpoBoii (Dimitrova) sassgercsa nunre-
PECcHO TIOMBITKON MPEoIoJIeHnsT TpaHull Teopun Bol-
TOTCKOTO MPUMEHUTEJNbHO K CEMHUOTUIECKUM OIMOCPE-
CTBOBaHUSM Ticuxudeckoro. [lo MHeHMIO aBTOpa, TEO-
pust BBITOTCKOTO HEOOIEHUBAET ITAll JOPEYEBOTO 00-
HIEHUS KaK CEMUOTUIECKH OITOCPEZIOBAHHOTO aKTa, U 3Ta
OTPaHUYEHHOCTH JIOJIKHA OBITH MpeojiosieHa. B teopuu
«O06BEKTHOI TParMaTUKK» ABTOP BUAUT HOBYIO OCHOBY,
JIAIOMIYI0 BO3MOJKHOCTH MCCJIEN0BATh, KAKUM 00pasoM
cMbIca (Mmeaning) KOHCTPYUPYETCS U paclpeesiseTcs
Ha JIOPEYeBOil cTaiuu OOTIEHYS.

«O6bekTHAST TTparMaTHKa», GECCTIOPHO, TPETOCTAB-
JisieT Goratble BO3MOKHOCTH JIJISI ICCIIEOBAHUS CIIOMK-
HBIX IIPOIECCOB CMBICTOMOPOKIECHUST W OOIIEHUs Ha
PaHHWX CTAIUSX Pa3BUTHUSA. B HEKOTOPOM CMBICIE MOXK-
HO CKa3aTh, YTO OHA Pa3BUBAET 1 0OOTAIAET KyJIbTYPHO-
ncropuuecknii noaxoxa. bomee Toro, ona BHOCUT HOBOE
«U3MEpEHUE» B TPEYTOJbHUK <«PeOEHOK—IIPEIMET—
B3POCTBI», KOTOPBIH, ¢ TOUKU 3peHus BoiroTckoro, u
SIBJIIETCS T€M IIPOCTPAHCTBOM, B KOTOPOM CTAaHOBUTCS
BO3MOKHBIM U IIPOUCXOUT MPOIECC PA3BUTHS.

Omnako MBI HE CUMTaeM, 4TO JI0-pedyeBoe 3HAKOBOE
OIIOCPEICTBOBAHNE HEJ00IIEHUBAETCS B KYJIbTYPHO-HC-
TOPUYECKOU TeOPUN. SHAMEHUTHIH TpuMep BrIToTCKOTO
0 TIPOUCXOKIECHUN YKa3aTeJbHOTO jKecTa y pebeHKa He
HY’KJIaeTCsI B Pa3BEPHYTOM KOMMEHTAPUH; OH COZEPKUT
B cebe ¥ CMBICTIONOPOKICHUE U JTAKE CO3/IAaHNE «HEKO-
TOPOro O0O0IIEero OCHOBAaHUS» B Ipollecce OOUeHUs
B3POCJIOTO 1 pebeHKa U, CJIeI0BATENbHO, HE MOXKET pac-
CMATPUBATHCA KaK WHCTPYMEHTAJIBHBIN 110 CBOEMY OC-
HOBaHMWI0. MBI COTJIACHBI C TEM, YTO 3TU ACIEKTHI MPO-
1[ecca MPOUCXOXK/IEHUST YKA3ATENbHOTO KecTa ObLIN He
COBCEM YETKO apTUKYJIMPOBAHbI B MCCAENIOBAHUAX BbI-
TOTCKOTO, U COTJIACHBI C TeM, YTO 1oaxo JuMuTpoBoii
COZIEPKUT GOJIBIION MOTEHIMAT KaK BO3MOJXKHBIN MIar
BIIEPE/l B Pa3BUTHH U OOOTAINIEHUH HEKOTOPBIX MCXOJI-
HBIX HUJEeH KyJbTYPHO-UCTOPWYECKON Teopuu. Ham
[IPEICTABJISAETCS, YTO B 9TON CBA3K ObLIO Obl OUEHb 110~
JIC3HBIM OGPATUTHCS K UCCIIETOBAHUSIM, TPOBEICHHBIM B
HAYYHOU 1IKoJie BBITOTCKOTO, 1, B 4aCTHOCTH K paboTam
[I.B. O1pKOHWHA O Pa3BUTUM UTPHI AOIMKOJIbHUKA. [lo-
HATHE BEAYIIEH JesaTeJbHOCTH, pa3padoTaHHOE IKOJIOi
A.H. JleoHTbeBa, MOTJIO GBI CTaTh YPE3BBIYANHO MOJIE3-
HBIM WHCTPYMEHTOM, OGOTalAIoNMM HCCAe0BaTE b
CKYIO CTpaTeruio, KOTOpyIo UCIoyb3yeT JuMurposa.

Crarbun BaGaedd u JumurpoBoii obpaiaiorcs K
npobJieMe OMOCPEICTBOBAHYS B KOHTEKCTE KYJIbTYPHO-
HCTOPUYECKOIO II0/IX0/Ia, BHOCS CBOW BKJIaJl B COBpe-
MEHHYIO ITOJIEMUKY O TIO3UIUH /[ pyroro u 0 poJiv TeXHU-
YECKUX ¥ CEMUOTHIECKUX CPENCTB B Pa3BUTUU YeJIOBe-

H. Bepecos, Auna-Jlyuza bBycmamanme Cmonxa, Pym Ilapaous

Ka. JTU TeMBbI JIeHICTBUTEIBHO OCTAIOTCS B IEHTPE BHU-
MAaHWsI CEPbE3HBIX TUCKYCCUHL, TPEJICTABIEHHBIX, B YaCT-
HocTu B KypHasie Mind, Culture and Activity'.

[IpoGieMa 3HAKOBOTO OIOCPENCTBOBAHM (semiotic
mediation) uccaenyercs u B crarbe Xesbru Muopanu
(Helga Fiorani), mocBsiiieHHO 00yYEHII0 MaTeMaTHKE
B JIETCKOM cafy. Jta mpobjieMa pacCMaTpUBaeTCs B CTa-
ThE C OTIPE/IEJICHHON COMMAJILHOM U TTeIarOrn4ecKoii mo-
3uIuu. Bymyun yunresem B IETCKOM Cajlly U, OMHOBPeE-
MEeHHO, paboTast B COCTaBe UCCJIEOBATEIbCKON TPYIIIIHI
Modena and Reggio Emilia 8 Vtasmuu, aBTop mipeacras-
JISeT UCCIeoOBaHre O KOHCTPYUPOBAHUY MaTeMaTHiec-
KUX 3HAYEHUU Y MOUIKOJBHUKOB, KOTOPBIE CO3/AIOTCSI
[IPU TIOMOIIU CIIEIMAIBHBIX TUAAKTUYECKUX CUTYaIlUl,
BKJIIOYAIOIIUX UCTOPUYECKHE MAaTePUasbl, TaKue Kak,
Hanpumep, abaK.

Y4YacTHUKM 3TON MCCJIe0BATEeIbCKON IPYIIIbI CBSI-
3BIBAIOT CBOIO PabOTy ¢ MIPUHIMIAMU Beirotckoro u Be-
IyT IUAJIOT ¢ APYTUMHU UCCIIEA0BATENSIMHU, PabOTAIOIIN-
MU B PyCJie 9TON HAYIHOU IIKOJIBL.

B wacrroctu, um 6auska uges Aunbl Chapa (Anna
Sfard), B KoTOpOIi aKIEHT JeaeTcs Ha B3auMOAEHCTBUN
MBIILJIEHUS U peud, a obuienue (communication) u 11o-
3Hanue (cognition) CBSI3BIBAIOTCSI B €JMHOE TOHS-
Tre»commognitions.

Teopust Baprodckoro (Wartofsky) 06 nepapxuu ap-
TeaKTOB U KOHIIEIIUS UHCTPYMEHTAIBHOTO reHe3nuca
PaGapzuena (Rabardel) taxke HaxomsaTcs B IeHTpe Ha-
VUHBIX AUCKYCCUI 3TON MCCIIEIOBATEIBCKON T'PYIIIBL
ITU AUCKYCCUU HANPaBJIEHBI HA Pa3BUTHE TIOCJIEI0BA-
TEJTHHOTO TOJX0/a K WMCCJIEOBAHUIO HCITOJTH30BAHUS
CPEICTB MATEMaTHYECKOrO MBINIEHUST U 00y4eHUsL.
PaspabaTbiBast METO/I MCCJIEIOBAHNUS B BUJIE «I1€JATOTH-
YECKOTO AKCIIEPUMEHTay, 3Ta UCCIEeI0BATEIbCKAS TPYII-
[a pa3BUBAET W/E BBITOTCKOrO O ABYX THIAX 00yde-
HUS KaK IEHTPAJIbHYIO B MCCJAEIOBAHUU COITMATIBHOTO
MIPOUCXOKIEHNST MbITILTIEHUSI.

[enbio uccnenoBanust OGuopanu sIBJISETCS U3yYeHUE
TOTO, KaK UCTOPUYECKH CO3IAaHHBIE OOBEKTHI, HCTOPUYEC-
KHe 3HAHWs ¥ CTIeI[MabHble 3HaHWsT yuuTesst (B obmactu
MaTeMaTHKH, IETCKOTO PAa3BUTHSI, UCTOPHHM U T. 1I.), & TaK-
’Ke Pa3NNYHbBle WHTEPAKTUBHBIE y4eGHBIE CUTyalun
BILJIETAIOTCS B IESTEIBHOCTD YUUTEJIS.

Cosnanue crenuaabHOTO MaTEMaTHYECKOTO UHCTPY-
MEHTapus, CPEJICTB U OPY/IUii, CBS3aHHBIX CO crienndu-
YeCKUMHU CTTIOCOOAMU MTOCTAHOBKU BOIIPOCOB 1 OPUEHTH -
PYIOIIUX MBITIIEHNE PeOEHKA, HAXOIUTCS B EHTPE JIU-
JIAKTUYECKOTO Mpoilecca. ABTOp CTaThu He TOJBKO pac-
KPBIBAET MOTEHIIUAT U MPAKTUYECKYIO 3HAYMMOCTD BbI-
OGpPaHHOTO TEOPETUYECKOTO TIOJXO0JA VIS MeJaroruyec-
KO TIPAKTHKH, HO U [TOKA3bIBAET €TI0 BJIMsIHIE HAa 00yde-
HHUe MaTeMaTHKe JieTell 3—5 JieT uepe3 KPaTKuil aHajms
YaCTHOTO CJTydast UCTIOJIb30BaHMs a6aKOB.

C TOYKHM 3peHus TPENCTaBIEHHOTO TEOPETUYECKOTO
MOJIX0/IA M OTUCAHHBIX B CTAThe AUAAKTUYECKUX TIPOIIe-
JIyP OYEBU/THO, UYTO aBTOP BBICTYTIAET 32 TOCIEI0BATEIb-

' Mind, Culture and Activity, Special issue: Perspectives on the Object of Activity, vol. 12, n. 1, 2005.
Gillespie, A. and Zittoun, T. Using Resources: conceptualizing the Mediation and Reflective Use of Tools and Signs. Culture and Psychology,

vol. 16, n.1, 2010.




HOCTb B nccyiefoBanuu 1 obydennu. CraTbs MoOyKIaeT
K JIAJIbHEUTIVNM Pa3MbIIIJIEHUSM 110 MHOTMM HarlpaBJie-
HUSM, CPeI KOTOPBIX Mbl Obl BBIZEININ CJELyIOIIUE:
1. CymHOCTh TOHATUS «OTOCPENCTBOBAHUST> WJIU, UHBI-
MU CJIOBaMU, IOHUMaHUE OIOCPEJCTBOBAHMS HE KaK Ya-
CTHOTO $SIBJIEHUSI, HO KaK Beymiero npuHIuna. Posb 3Ha-
KOBOTO OIIOCPEICTBOBAHUS TIPEICTABJSIETCS] HAM WHTe-
pecHOM TeMo I fambHENUX uccaenoBannii. 2. Eciu
NpeIMETHAST JIeSITEIbHOCTh TPOHU3BIBAET BCE TIPOIECCHI
MaTepUaJIbHOIO IIPOU3BOACTBA U OOIIECTBEHHON KU3HU,
TO BOIIPOC O CTATYCE «/[PYTOrO» U CTaTyCe 3HaKa U S3bIKa
TpebyerT, Kak HaM IIPeJICTaBJISeTCs, JalbHENIINX JUCKYC-
cuit 1 6oJiee TIyOOKMX UCCIIeN0BAHMIA

Wccneposarenbekuit mpoekt Jdedopst danues (De-
bora Daniez) MosKeT paccMaTpUBATHCA KaK ellle OJUH 13
BO3MOJKHBIX BaPUAHTOB ME€PEOCMBICTIEHUST TEOPETHYEC-
koro HacJyemust JI.C. Brirorckoro. McciaenoBanue 11o-
CBSIIEHO MOHATHIO BBIFOTCKOro 0 KOMIIEHCAIIUN U €T0
poJii B TIeAAroTHYecKUX MpaKTHKax. B cBoeM moaxome
aBTOP OMMpAEeTCs He TOJbKO Ha WCCIEeOBAaHUS COBpE-
MEHHBIX aBTOPOB; B MOUCKAaX MCTOKOB 3TOTO TOHSITHUS
aBTOpP 0OpallaeTcss HENOCPEACTBEHHO K OPUIMHAJIBHBIM
TeKcTaM BBIrOTCKOro, OJJHOBPEMEHHO C 3TUM IPOBOJIS
SMIIMPUYECKUE UCCIIEA0BAHK B 00JIaCTH MHKIIO3UBHO-
ro obpasoBaHus B INKOJax. /laHues MOKa3bIBaeT, 4TO
MHOTHE COBPEMEHHbBIE TIO/IXO/Ibl K TIOHUMAHUIO KOMIIEH-
callMu Oo4eHb OJIM3KU ujesaM Boirorckoro. B moumckax
6ouiee TIIy6GOKOTO IIOHUMAHUS TIO3UIUK BBIrOTCKOrO aB-
TOP, B YaCTHOCTH, oGpatnaercsa K uaesM Anjepa. Kak us-
BecTHO, Ajytep mipuzaBai (hyHIaMeHTaIbHOE 3HAYEHNe
COIMAIbHBIM OCHOBAM JINYHOCTH; €r0 TEOPHS TIO3UIIIO0-
HUPOBaHMUs MPSIMO CBsI3aHa C Ujeeil COIMaJIbHOMN 11031~
1un TmaHOCTH. OH TOBOPUT O YYBCTBE HETIOJTHOIEHHOC-
TH, KOTOPOE, B MIPUHITAIE, MOXKET TOGYKAATh YeJIOBEKA
Ipeo/ioJieBaTh cOOCTBEHHYIO c1abocTh win gedekt. [a-
HHe3 MOKA3bIBAET, YTO JeMCTBUTEIHHOE BIUSIHUE TICUXO0-
aHAIUTUYECKUX Uel Ha MOAX0/ BIrOTCKOro COCTOUT, B
YACTHOCTHU, B TOM, UTO, IPUHUMAs 11oaxo/ Aznepa, Boi-
FOTCKHIT TIOYEPKUBAI COUUALLHYIO NPUPOOY JTAYHOCTH,
YKa3bIBas Ha PEMIAIoNIyI0 POJIb COIMATBHBIX OTHOIIIE-
HUII B ee TeHEe3WCE U, B CUJLY 9TOTO, HA UCKJIIOUYNTETbHYIO
POJib 06Pa30BaTENbHBIX IIPOIECCOB B CO3aHUU LIeJIel 1
YCJIOBUU JIJISI TIEPEOPUEHTAIINN TIPOIIECCOB PA3BUTHSL.

Anamm3upys amnupudeckuit matepuad, [lanues mo-
Ka3bIBaeT JEHCTBUTEIbHYIO TMJIOIOTBOPHOCTD MOHSITHUS
«KOMIIEHCAIIMS» ¢ TOYKKM 3PEHHS TOT0, KaKMM 00pa3oM
OHO MOJKET MCITOJTb30BAThCS JIJIsI U3YUEeHUST BAKHEMIINX
CUCTEMOOOPA3YIOLIMX ACIEKTOB COLUAJIbHBIX OTHOIIE-
HUH 1 ycJa0BUI.

BuaumarenbHoe mpouTeHue TEKCTOB BBITOTCKOTO B
MIOUCKAX BHYTPEHHEN TEOPETUYECKON W METO/I0JIOTHYe-
CKOIl TIOCJIEZIOBATEIBHOCTU B UCIIOJTb30BAHUU KYJIbTYP-
HO-MICTOPUYECKOTO TO/IX0/Ia B COUETAHUM C TIATETbHOHN
paboTOii ¢ SMIMPUIECKAM MATEPUAJIOM ITO3BOJISIOT 3Ha-
YUTENBHO PACHIUPUTD U B TO K€ BPEMSI YCUIUTH CUCTE-
MY HCCJIE0BATEIbCKUX CPENCTB, WCIOTIb3YsT KOTOPbIE
yYeHBbIE W TIe/JaTOTH MOTYT CYIIECTBEHHO U3MEHUTD CBOI
B3IJIsI]] HA TPOOJIEMBI CHIEITHATBLHOTO 00ydeHus1. [JaHHast
CTaThsl, HA HAIIl B3IJISI, IIPUBJIEKAET BHUMAHUE TEM, UTO
MOKa3bIBAET HOBbIE TIYTH OCMBICJEHUS TIOHATUI U T0-
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Tpe6HOCTh B GoJiee TIIATEIbHOM aHAIU3€e MOHSTUIHBIX
HioaHCOB. Ecsn, kak ykasbiBan BBITOTCKUI, MOHATUA
U3MEHSIOTCSI ¥ Pa3BUBAIOTCS, TO 3HAHUWE WUCTOPUU UX
Pa3BUTHS MOXKET U3MEHUTh PAMKHU KaK TEOPETUYECKUX,
TaK ¥ AMIIMPUYECKUX UCCIEOBAHUI.

Cratbu lannaasl Auxoc 1 Mupuam Mukaiako Men-
Jle3 TIOCBAIIEHbl aHAMN3y JMYHOCTHOW, COIUAJBbHON U
KyJIbTYPHOU TIPUPOJIbI TTOBCETHEBHBIX JIEHCTBUH, KOTO-
pBI€ OKa3bIBAIOT BIMSIHYE HA YCIIEITHOE Pa3pelieHune He-
KOTOPBIX TIPOGJIEM, ¢ KOTOPBIMU JIETH CTAJIKUBAIOTCS B
MIKOJIBHOU KU3HU. DTU PabOTHI YTIyOJISIIOT TIOHUMAHUE
TOTO, KAKWE ACTIEKTHI JKU3HU PeOEHKA OKA3BIBAIOTCS O]
YIPO30Hi, KOT/IA MPENSITCTBUS BOZHUKAIOT U3-32 HeJ0pa-
3yMEHUN WJW HEXBATKU WHQOPMAIUK OTHOCHUTEIHHO
COIMATBHBIX W KYJbTYPHBIX PENil, UTO B KOHEUHOM
cuere SBJISIETCA OCHOBAHUEM I BBIPAOOTKU dddex-
TUBHBIX METOJ0B O0YYEHMSL.

Crarbs Januansr Anxoc (Daniela Anjos) comepskur
TIATETbHBIN 0030P KOHIENTYAJIbHBIX CPEACTB — JKaHpa
nesTelbHOCTH ¥ habitus — KOTOpBIE CO3IAT OCHOBY
Ui upeHTHGUKam 1 6ojiee rIyGOKOro MOHUMAHIS
HEKOTOPBIX MPEMATCTBUI W IUJIEMM, BOHUKAIONIUX B
npoiecce 0OydeHUsT METOaM MOBbIeHUsT 3((PeKTUB-
HOCTU PabOThI MKOJBLHOTO KOHCYJIbTaHTa (school coun-
selor).

Hcnonp3yss B KauecTBe OTIPABHOU TOYKU UCCIENO-
panue Kiora (Clot) u ero xosier, oHa BBISIBJSIET IIPO-
11eCCHI, KOTOPbIE UMEIOT MECTO, KOT/[a MOJIOZIbIE CTIeTha-
JIUCTHl HAYMHAIOT U3Yy4aTh MPOMEeCCUOHATbHBIN KaHP
CBOEI JIeITeIbHOCTH, U KOTOPbIe BKJIFOYAIOT B cebs Kak
3a(UKCUPOBAHHBIE MTPaBUJIA TIPEATINCAHUS, TO3BOJISIO-
Nife OPraHu30BaTh JAEATEIbHOCTh, TaK W HETWMCAHbIE
MpaBuUIA.

ABTOp MOKa3bIBaeT, 4TO TaKoe 00yYEHME BKIIOUYAET
cyObEKTUBHBIE U COI[UAJIBHBIE ACTIEKTHI, KOT/Ia MOCPE/-
CTBOM Mojie/iupoBanust (MOoHsATHE, pazpaboranHoe Kio-
toM 1 Pomxepcom (Rogers)) yueHUK OJJHOBPEMEHHO U
6epeT, 1 0TKa3bIBAETCA OT IPO(ECCHOHATBHBIX IIPEIIIN-
CaHUH, «aAuanoTusupys» ¢ HuMH. [loHMMaeMbIli Kak
CBOETO POJIa BHYMPEHHUI KAHP, BOBJIEKAIOMNI orepa-
IIMOHAJIbHBIE, TIEPIENITUBHbBIE, T€JIECHbIE U 9MOIUOHATb-
HblEe KOMIIOHEHTBI, a TaKKe CyObeKTUBHbBIE CXEMbI, Ta-
KON J[Majior pa3BOPauMBACTCH 60 @HewHel Oe3JIndHOM
npodeccuoOHATbHON AesATeTbHOCTA. B mccienoBanmu
MOKa3aHo, 4TO CIOCc00, KOTOPBIM 3TOT [HAJIOT PasBopa-
YUBAETCS, B 3HAYUTENBHON CTEMEHN 3aBUCUT OT CIIEIH-
(buku camoil pabOThI U YCIOBUM KUZHH.

B crathe AHXOC Tak)ke IpeNCTaBIEHbI HEKOTOPbIE
Pe3yJIbTaThl SMIUPUIECKOTO UCCTIEIOBAHUS, BBITIOJHEH-
HOTO B pycCJie 9TOr0 TEOPeTUYECKOro 1oaxoaa. Mccneno-
BaHWe, B YACTHOCTH, BBISIBJISIET W OTTUCHIBAET TPYAHOCTH,
C KOTOPBIMH CTAJTKWBAIOTCST YUYUTEIST, HAUMHAIOIIUE pa-
60Ty B HOBO J171s1 ceOst POJIU IIKOJbHOTO KOHCYJIbTAHTA.
HccnegoBatue IOCTPOEHO TAaKUM 00pa3oM, UTO BKJIIOYA-
eT B ce0s1 a[anTaIiio METOI0B «CAaMOKOH(MPOHTAIINN> 1
«UHCTPYKITNHY K IBOMHOMY» (instruction to the double),
paspaboraHHbix KIOTOM 1 €ro KojjieraMmu, a Takke Me-
TOJIOB, OCHOBAHHBIX Ha Wee BBITOTCKOTO O TOM, UYTO
«JIeficTBUE, TPOIMYIIEHHOe Yepe3 MBbICJb, CTAHOBUTCS
IpyruM neiictBuemM». Kpome aToro, aBTOp MCHOJIb3YyET




noustie M.M. Baxtuna 06 akTUBHOM MOHUMAHUH B
TOM BHUJIE, KAK OHO OBLIO PA3BUTO B UCCJEIOBAHUSIX
@aiita u Buepua (Faita and Vieria). B crarbe Takxke
AHAJIM3UPYETCS TIPAKTUYECKUH OITBIT PabOTHI OJIHOTO U3
HIKOJIBHBIX KOHCYJIbTAHTOB C TOYKU 3PEHUS IICUX0JIOTHU-
YECKUX, MOIIMOHAJIBHBIX U COIMAJIbHBIX KOMIIOHEH-
TOB, BKITIOUEHHBIX B Pa3JIUIHble MOMEHTHI IpoIecca
00yueHusI.

[Toy4yeHHBIE PE3YTBTATHI TIO3BOJIUITH ABTOPY MCCTIE-
JIOBAHUS TIPE/IJIOKUTD PSI/T KOHKPETHBIX PEKOMEHIAINN
10 TMOJ/iepKKe TPOodecCuoHaIbHON /IesITeNbHOCTH
IIKOJIbHBIX KOHCYJIbTAHTOB, OCOOEHHO B TeX CJyYasX,
KOT'ZIa OHU TOJIBKO HAYWHAIOT CBOIO MTPO(eCcCHOHANbHYIO
IesaTeIbHOCTh B 2TOMN noJkHOCTH. VccnemoBanue BhI-
SIBUJIO CYIIIECTBEHHbIE NPU3HAKH, HA OCHOBE KOTOPBIX
CTAHOBUTCSI BO3MOKHBIM pa3paboratb a(hHeKTUBHYIO
CUCTEeMY JIeMCTBUH 110 ITO/I/IePAKKe NIKOJIbHBIX KOHCYJIb-
TAHTOB B HadaJie UX IPodecCUOHATbHON e TeIbHOCTH
B 9TOU POJIN.

U3 Bcex crareif, Ipe/ICTaBJIEHHBIX B 3TOM CIIEIHATh-
HOM BHITTycKe, pabora Mupuam Muxaiko Meuzaes
(Miriam Micalco Mendez) , kak HaM KasKeTCsl, HaUMe-
Hee CBgI3aHa C TEOPETUUYEeCKUMU TOJ0KEHNSIMU U TIOHS -
tusgmu treopuu JI.C. Beirorckoro. Opaaxo aTo uccieno-
BaHMUE SBJSETCSA CBOEOOPA3HBIM OTPAKEHUEM U BbIPasKe-
HueM o0mIell TEHAEHIUHN B IIOMCKE HOBBIX IIyTel U CIIO-
co60B MOHUMAHWS TMCUXOJOTHYECKUX, COIMATbHBIX
Y KyJbTYPHBIX IPOIIECCOB M $SIBJIEHUI ITOBCEIHEBHOM
JKU3HM KaK KyJbTYPHO U MCTOPUYECKU CJIOKUBLINXCS
IIPaKTHUK.

Ee ucciemoBanue mocBAIIEHO TeM criocobaM, KOTO-
peiMu Hapog Mmaiist B IOxuOI Mekcuke co3naet u uc-
TTOJIb3yeT KOJTMYEeCTBEHHBIE OTHOIIEHN S, TO3BOJISIS JTI0-
JISIM 4yBCTBOBaTh cebs yyacTHUKaMu MesoaMepuKaH-
ckoro kocmoBunenus (Mesoamerican cosmovision).
Oco0biit UM BUIEHUS], KOTOPBIH YKOPEHEH B UCTOPUU
3TOTO HAPO/Ia, BKJIIOYAET HE TOJbKO O3HABATEJIbHbBIE 1
colMabHble TTapaMeTPhl, HO U HMOIIMOHAJIbHBIE, TeJie-
CHbIe, CHMBOJINYECKUE U AYXOBHbIEe n3Mepenusi. OcHo-
BBIBASICh Ha CEMUOTHYECKOM ONpe/eJIeHUN KYJIbTYPBbI
Tupna (Geertz) n uneax Jleitsa (Lave) o comnmaspHO
[IpaKTHKe, aBTOP JaHHOTO HCCJEeJI0BAaHUS pacCMaTpu-
BaeT MaTeMaTUKY KakK BU/ KyJbTYPHOTO 3HAHUS, KOTO-
poe BKJII0UaeT KOHIENIUI0 YesoBeKa, MPHUIAIeTo
3Ha4YeHUe JIeHCTBUSM, BBITIOTHSIEMBIM B TTOBCETHEBHON
SKU3HM.

H. Bepecos, Auna-Jlyuza bBycmamanme Cmonxa, Pym Ilapaous
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Mukanko Menzes onuchbiBaeT, Kak HCIIOJIb30BAHNE
HAPOOM Maiisl YKCceJI CBSI3aHO € 3JIeMEHTaMK OOLIIMHHOI
OpraHu3alnu, Kak Mo/ICYUThIBAHUE CBI3aHO C UMEHAMU
GOTOB ¢ TOYKHU 3pEHNUs BPEMEH rojia 1 OIIpeleIeHHbIX XO-
3SIMCTBEHHBIX JENCTBUI. ABTOpD OTMEUYaeT CBA3b UMCEN
YeJIOBEYECKOTO TeJla B TTOHSTUSIX Malisl, TPUBO/IS IpUMe-
PBI TOTO, KaK OHU UCIIOJIB3YIOTCS B MOJIUTBAX, JIeUeOHBIX
MMpaKTHUKaX, a TaK:Ke B TTOBCETHEBHOMN XO3SICTBEHHON 1
9KOHOMMYECKOM JIeITeJIbHOCTH. B cTaThe 1mokasaHo, 4TO
CyIIeCTBYeT TIpsiMasi CBSI3b MEXIY Ha3BaHWEM 4ucja 1
CaMBIMU BaKHBIMU BEPOBAHUSAMU U TPATUIIUSAMU Mais.

TeopeTnko-MeTo/10JI0THIECKON OCHOBOW aMITHpHYeC-
Koro uccyenoBanusg Mukanko MeHe3 BbICTyIIaeT KpU-
TUYECKUU ITHOTPAUUECKUI TOAXOJ, TPeNI0KEHHbII
JleiiBom. MceenoBanye BKIIOYAET B ceOsl BCECTOPOHHEE
aHaJINTUYECKOe OIMCAHUE TOTO, KaK JKeHII[MHA Malisl Bbl-
IITUBAET «C €e CeP/IIeM», KOT/la caM IIPOIlecC ToficueTa 1
CO3/IaHUsI TIPOTIOPITNOHATBHBIX OTHOIIEHNUN BKJIIOUAET B
ceOst pasInuHble TUYHOCTHBIE U3MEPEHUS — TEJI0, [TO3HA-
HUe, SMOINIO M 3CTETUYECKOe YYBCTBO MTPEKPACHOTO.

B nccnenoBanmy ycTaHOBJIEHA SICHAS CBSI3h MEKIY Ma-
TEeMaTHUKOH, MCIIOJb3yeMOH B /IeSTEIbHOCTH BBIIMBAHUS,
u dyHpamMeHTaIbHbIM actieKToM KocMmoBujienusi napoja
Malisi — desioBeueckuM cepiiieM. CMBICTT COCTOUT B TOM,
4YTO B JESATEJIbHOCTD BBIIINBKU BOBJIEUYEH BECHh YEJIOBEK, a
HE TOJIbKO €r0 TeJIeCHbIE M TI03HABATEJbHbIE CTPYKTYPHL
Muxkanko Mene3 3aBepiiaer cBOIO CTaThlO TPU3BIBOM K
6oJ1ee BHUMATEILHOMY OTHONIEHUIO K COILIMOKYJIbTYPHBIM
OCHOBAHUAM MaTeMaTHYECKUX METOAOB Maiisl B 0GpasoBa-
TEJIbHO TTOJIMTUKE W BBICTYIIAET 32 NTPUMEHEHWe CIIelu-
AIBHBIX YUeOHBIX M MEIaTOTMYECKUX CTpaTeruil, cosmaH-
HBIX Ha OCHOBE TIOHUMAaHUS MaTEMAaTUKU HAPOIOM Matis.

Mp1 HazeeMcst, 9TO CTaTbU, TPEACTABIEHHBIE B 9TOM
HOMepe KypHasa, MPUBJIEKYT BHUMaHHUE HCCenoBare-
Jieii k Tomy, Kak teopus JI.C. Boirorckoro mosxker pabo-
TaTh B KAUeCTBE TEOPETUUECKON OCHOBBI AMITUPUIECKUX
nccaenoannil. [loka, k coxaneHuIo, n3yyeHre pasany-
HBIX BUJIOB COIMAJIbHBIX MTPAKTUK B HEJJOCTATOUHON Me-
pe UCTOJIb3YeT TOT MOTEHITNAJ, KOTOPBIN COMEPKUTCS B
KYJIbTYPHO-UCTOPUYECKOW TEOPUU U TICUXOJOTUIECKON
teopun nedrenbHoctu. OXHAKO MBI BUIUM, YTO OH
BIIOJTHE JOCTAaTOUYEH JJIST BO3MOKHOCTH IPOIOJIKEHMS
MEKTIOKOJIEHIECKOTO JHaJIoTa MCCIeoBaTe/iell B paM-
kax ISCAR wu, B 11es1oM, IJIsT ABVSKEHUS 110 ITyTH obora-
IeHNA Halell 001acTy UCCIeOBaHUIA.




KYJIbTYPHO-UCTOPUYECKAA IICUXOJIOTUA 3/2013

Expanding the cultural-historical theory:
fourth generation is coming?

Co-Editors Feedback

Nikolai Veresov
Ass. Professor, Monash University, Faculty of Educatio , Australia

Ana Luiza Bustamante Smolka
Professor, Universidade Estadual de Campinas (UNICAMP), Brazil

Ruth Paradise

Professor in the Department of Educational Research, Centre of Research and Advanced Studies
of the National Polytechnic Institute, Mexico City

This special section of the Journal of Cultural-
Historical Psychology is special in several ways.
First of all, it is special because it represents a number of
the best papers presented on the PhD Student's day at
the International Society for Cultural and Activity
Research (ISCAR) Congress in Roma on September,
2011. That pre-Congress PhD day was a special event
since it was organised for the first time in the history of
ISCAR. So, this special section of the journal is the
reflection of that special Congress event.

Yet, the intention of this special section is more than
just to present selected papers of PhD students. We, the
co-editors, have a common goal to elicit and discover a
new tendency in the development of the scientific dis-
course within the community of cultural-historical,
socio-cultural and activity theory researchers. Young
generation which is obtaining its own voice in academia
is the future of the community. Ways of thinking and
research the young generation explores, their considera-
tions and approaches do not only reflect the current
state of affairs, but rather indicate the possible lines, per-
spectives and turning points in the future. We believe
that the papers selected for this special section clearly
reflect this new tendency.

What is remarkable is that new generation returns to
the sources. By this we mean that in order to find
answers to their research questions the young genera-
tion of researchers return to the origins of cultural-his-
torical and socio-cultural tradition. In certain sense the
new generation address their mindful inquires to
Vygotsky's theory of cultural development of human
mind. There are various reasons for that; however this
return becomes recognisable and therefore requires
careful analysis. Despite they are working in different
areas — psychology, anthropology, education, ethnical
studies and others — and specialise in different areas of
humanities — linguistics, cultural studies, inclusive edu-
cation, numeracy/literacy, bilingualism, communica-
tion, family studies etc. — they try to find answers in
Vygotsky's theory and research methodology.

Following the well-known metaphor or of "three
generations of cultural-historical activity theory
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researchers” we could say that the fourth generation is
gradually obtaining its voice and this voice should be
heard and supported by the community. Fourth genera-
tion is bringing a new agenda, and this requires not only
multidisciplinary, but intergenerational dialogue. We
believe that this section of the journal is special in such
a way that it creates an open space for multiply voices to
present themselves and to be heard.

The papers presented in this special section show
that attempts of re-conceptualisation of Vygotsky's the-
oretical legacy might look differently and even contro-
versial. Some of such attempts are really insightful and
promising; others are mostly or partly based on simpli-
fied pictures of the cultural-historical theory. We
believe however, that young researchers need not only a
direct supervision, they need an inspiring dialogue, a
feedback from their teachers; they need an encourage-
ment and guidance in their journey to the realm of cul-
tural-historical studies. Having all this in mind, we, co-
editors, agreed that it would be great to use this oppor-
tunity to initiate such an intergenerational dialogue.
We agreed to write an Introductory article as a series of
comments and feedbacks identifying points of agree-
ments and disagreements with contributors of this spe-
cial section. In other words, we want this special section
to be special in such a way that it looks as an open dis-
cussion between generations of researchers. Our com-
ments on the contributor's papers are not focused on
criticisms, we see them as friendly advises, suggestions
and invitations to think together. In other words, we
believe that our feedback will be seen as productive
reply to their research work. It is with the aim of push-
ing forward the dialogue that we raise here some
intriguing and controversial points of discussion, based
on the authors' arguments and research results.

The paper of Robyn Babaeff presents the research
situated in a cultural-historical framework and discuss-
es the being and becoming a parent in a bilingual /bicul-
tural family. One of the issues which this paper rises is
the idea of history in motion creates an intergenera-
tional pathway for individual development. This theo-
retical approach was consciously selected by the author




of this paper since it provides necessary theoretical and
methodological tools for changing the traditional view
based on the idea of language and cultural maintenance
to developmental, where the concept of enrichment
replaces the concept of maintenance. This allows to
undertake deep analysis of the process from dynamic and
developmental perspectives and at the same time, to
overcome the limits of empirical descriptions and make
a step forward to theoretical explanations.

Author concludes that "the Self develops through a
dynamic process of social and experiential mediation
that brings change to practices and participation, conse-
quentially creating possibilities for change in human
life. The impressions from social, political and historical
events that occur in earlier generations do not cease
between generations, but rather form an emergent tra-
jectory for subsequent generations" (Babaeff, this
Volume, p. 72).

The most interesting and promising finding of this
research is that "the forming and transforming of Self is
an ontological process that is mediated through the cul-
tural-historical artefacts, psychological tools, collectively
shared intergenerational histories and lived experiences
of the unique human being" (Babaeff, this Volume, p. 72).

The strength of the paper follows from the key idea
of Vygotsky's cultural-historical theory that develop-
ment should not be reduced to the biological dimension,
but the socio-cultural genesis of human mind and per-
sonality which, if we look on this from philosophical
perspective, means that being is nothing else than a his-
torical empirical form of becoming.

As a suggestion for improvement of this very inter-
esting and intriguing research project we would recom-
mend to think prospectively about the role of intergen-
erational relations within multicultural and multilan-
guage contexts as a source of child development, which
corresponds to the Vygotskian concept of a social situa-
tion of development. Another possible way to improve
this research program we would suggest is to think more
about the role of cultural mediators not only as cultural
but mostly as developmental tools. We think that the
concept of mediation refers not only to activities which
are already mediated by cultural tools, but rather it
refers to the becoming of the process of mediation, they
refer to the transition from non-mediated to mediated
activities. Mediators are given to the child by the cul-
tural environment; but, on the other hand the child cre-
ates his own mediators, his own cultural tools as the
child is not the passive recipient and acceptor of the cul-
tural tools — he also is an active participant of the social
relations mediated by cultural means.

The article of Nevena Dimitrova is devoted to the
early communication development. The theoretical
framework of this research includes Vygotsky's concept
of higher mental functions and the approach of Object
Pragmatics. The paper claims that apprehending inten-
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tional communication uniquely from an instrumental
perspective does not allow accessing the cognitive pro-
cessing required for successful communication. The
inferential model of communication and the model of
the "common ground", as the author argues, allows for
discovering "that communication involves accessing the
other's communicative intention in order to determine
the meaning of his or her communicative acts”
(Dimitrova, this Volume).

Dimitrova’s paper is an interesting attempt to over-
come the limits of Vygotsky's approach to the semiotic
mediation of psyche. In the author's opinion, Vygotsky's
theory underestimates preverbal development as semi-
otically mediated and, therefore it should be extended.
It is in the approach of Object Pragmatics that she
found a theoretical account of how meaning is being
constructed and shared in the preverbal stage.

Unquestionably, the Object Pragmatic approach
provides rich opportunities to discover the complexity
of meaning making and communication in early devel-
opmental stages; in certain sense it extends and enrich-
es the cultural-historical theoretical framework. Even
more, this approach brings a new dimension to the tri-
angle "child-object-adult” which, according to
Vygotsky, is the space where socio-cultural genesis of
mind becomes possible.

However, preverbal semiotic mediation does exist
and it is not neglected in the cultural-historical theory.
The famous Vygotsky's example of the origin of a point-
ing gesture in child needs deeper interpretation since it
includes the meaning-making and the creation of a com-
mon ground in preverbal communication of a child and
the adult. We agree that these aspects were not well
articulated by Vygotsky, we think that Dimitrova's
approach has a great potential as possible step forward of
improving and enriching the original content of these
ideas of cultural-historical theory. What we could sug-
gest is to refer to research done within the Vygotskian
scientific school, for example, D. El'konin's monograph
on development of play in early childhood. The concept
of leading activity, developed by A. Leon'ev and his
school might be suggested as an extremely useful analyt-
ical tool to be explored in order to develop and improve
Dimitrova's research strategy and methodology.

Babaeff and Dimitrova's papers bring to the fore the
central issue of mediation in cultural historical
approach, contributing to relight the polemics around
the status of the other and the status of technical and
semiotic instruments in human development. Indeed,
these issues have been object of instigating debates as
we can follow, for example, through Mind, Culture and
Activity and Culture and Psychology publications'.

The issue of semiotic mediation is also approached
by Helga Fiorani in her investigation about teaching and
learning mathematics in kindergarten. Her article
expands on the issue from a distinct social and pedagog-

! Mind, Culture and Activity, Special issue: Perspectives on the Object of Activity, vol. 12, n. 1, 2005.
Gillespie, A. and Zittoun, T. Using Resources: conceptualizing the Mediation and Reflective Use of Tools and Signs. Culture and

Psychology, vol. 16, n. 1, 2010.




ical position. Being an early childhood education
teacher, and belonging to the Modena and Reggio
Emilia Research Group, in Italy, she presents a study on
the construction of mathematical meanings by young
children, promoted by specifically designed didactic sit-
uations that include structured, historical materials
such as the abacus.

Participants in the Research Group anchor their
work on Vygotskian principles and establish a dialogue
with contemporary authors who elaborate on
Vygotsky's ideas. They draw, for example, from Anna
Sfard’'s notion of commognition, who highlights the
interconnections between thought and language and
attempts to articulate communication and cognition in
just one word, one concept. Wartofsky's theory of hier-
archy of artifacts and Rabardel's theory of instrumental
genesis do also provide inspiring arguments for the
Italian group to develop a consistent approach to the
use of tools for mathematical thinking and teaching. In
approaching "research as teaching experiments", the
group expands on Vygotky's proposal of taking formal
education settings as locus par excellence for investigat-
ing the social formation of mind.

Exploring the inter-relations between tools and lan-
guage, signs and symbols, artifacts and instruments,
Fiorani points to their mediating feature and discusses
their role in the social and cultural formation of mind.
She calls special attention to the teacher's meditating
activity in the learning process.

The aim of the study is to follow how the uses and
possibilities of historically built objects, historical
knowledge, the teacher's knowledge — of math, of child
development, of history, etc. — and the children's elabo-
rations in interactive situations become weaved in the
math teaching activity.

The creation of special mathematical equipment,
resources or devices, related to specific ways of ques-
tioning and orienting children's thinking and arguing
are at the core of the projected didactic procedure. The
researcher explores the potential and the implications of
the theoretical framework for teaching practice, and the
impact of teaching on 3 to 5 year-old children through a
brief analysis of the giant abacus case.

From the presented theoretical framework and the
explanation of didactic procedures one can indicate the
search for a coherent way of teaching and researching.
The paper incites the pursuing of many issues, among
which we point out: 1. The very core of mediation con-
cept, or the way mediation is conceived, not just as a cir-
cumstantial episode, but as a leading principle, comes to
the floor once more. Indeed, semiotic mediation, persists
as an intriguing matter. 2. If object-related activity per-
vades the processes of material production of social life,
the status of the other and the status of sign/language as
mediators, require further discussions and deeper studies.

Among those who revisit Vygotsky's notions and
theoretical elaborations we find Debora Dainez's ongo-
ing research work. She inquires about the repercussion
and the potential of Vygotsky's concept of compensa-
tion for present educational practices. To go forward in
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her inquiry she not only follows contemporary authors’
production, but attempts to trace the emergence and
development of this notion going back to Vygotsky's
own texts, while conducting, at the same time, an empir-
ical work in an inclusive education public school setting.
Dainez points to the many distinct meanings developed
and attributed to the notion of compensation, that have
been mentioned as derived from Vygotsky's ideas. And
in her search for a deeper understanding of Vygotsky's
elaborations, she particularly highlights in her article
Adler's special contribution to the matter. Adler empha-
sizes the social basis of personality and proposes a posi-
tional theory, referring to a social position of personali-
ty. He talks about a person's feeling of inferiority which,
in principle, would impel the individual to surpass
weakness or defect. Dainez argues for the relevant
impact of the psychoanalyst's ideas in Vygotsky's think-
ing, showing how in assuming Adler's contributions,
Vygotsky stressed the social nature of personality,
strengthening the status of social relations in the consti-
tution of personality as well as the power of education
processes in setting meaningful objectives and proce-
dures to (re)orient and produce development. In exam-
ining an excerpt from empirical material, Dainez
explores the actual fruitfulness of the concept of com-
pensation, discussing its meanings and pondering about
the uses of the term in relation to the constitutive aspect
of social relations and conditions.

Dainez's attentive (re)readings of Vygotsky's texts
in her search for a sounder theoretical and methodolog-
ical internal consistency with regards to historical-cul-
tural approach, and her careful work in the weaving of
theoretical and empirical material, contribute to broad-
en and at the same time, sharpen, researchers and edu-
cators' oriented look to special education conditions
and matters. Her paper calls attention to the many ways
of appropriation of concepts, and to the need of going
deeper into conceptual nuances. If concepts change and
develop, as Vygotsky claimed, knowing about their his-
tory and development might make a difference within
the scope of a theoretical and empirical work.

The papers by Daniela Anjos and Miriam Micalco
Mendez both focus on the personal, social and cultural
nature of everyday activities that have an impact on the
successful resolution of some problems subjects must
face in schools. They provide understanding about what
is at stake when obstacles arise due to misunderstand-
ings or lack of information regarding the social and cul-
tural realities that are, ultimately, the basis for develop-
ing effective school practices.

Daniela Anjos’ paper presents a careful review of the
conceptual underpinnings-genre of activity, genre of
activity and habitus -that provide her with a useful per-
spective for identifying and understanding some of the
obstacles and human dilemmas involved in learning how
to effectively carry out the functions of school coun-
selor. Using the work done by Clot and colleagues as a
starting point she identifies the processes that take place
when newcomers learn a professional genre that
involves clear prescriptions as to appropriate activities,




as well as unwritten and unspoken rules. She develops
understanding of how this learning implies both subjec-
tive and social processes when through styling (a con-
cept borrowed from Clot and Rogers) the learner simul-
taneously both takes on and discards professional pre-
scriptions by "dialoguing” with them. Conceived of as a
kind of interior genre involving operative, perceptual,
bodily, and emotional elements as well as relational and
subjective schemes, the dialogue takes place in relation
to an external impersonal professional activity/genre.
She points out that the way this dialogue unfolds neces-
sarily depends in great measure on specific working and
living conditions.

Anjos then presents some of the results of an empiri-
cal study inspired by this theoretical perspective. She
identifies and describes the challenges faced when a
teacher enters into a new professional role as school
counselor. The research design includes the adoption of
methods (self-confrontation and "instruction to the
double™) developed by Clot and colleagues in the Clinic
of Activity, methods inspired by Vygotsky's insights
regarding how "action sifted through thought becomes
another action,” as well by the Baktinian notion of
active understanding as developed by Faita and Vieria.
Anjos presents the experience of one new counselor in
particular and points to the psychological, emotional
and social aspects of the learning that takes place as well
as the different moments of the learning process.

The insights gained allow her to pose specific ques-
tions regarding how to best support school counselors'
professional activity, especially in the case of newcomers
who are entering into and exercising their professional
capacities for the first time. The detailed results of the
study provide helpful indications as to what kind of
activities can be proposed that could support beginning
school counselors as they deal with their perceptions,
learn how to handle their work responsibilities and find
solutions to the dilemmas they must face as new profes-
sionals.

Of all the papers presented in this special section,
Miriam Micalco Mendez's is the one that seems to take us
furthest away from specific theoretical positions and
concepts relating to Vygotskian theory, yet her work
reflects the same shared concern to better understand
psychological, social and cultural processes of everyday
life as culturally and historically situated practice. Her
study focuses on how Mayan people in Southern
Mexico construct and use quantitative relations in ways
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that allow them to participate in a Mesoamerican cos-
movision that is historically grounded and that includes
not only cognitive and social dimensions but also affec-
tive, corporal, symbolic and spiritual dimensions. She
draws on Geertz's semiotic definition of culture and
Lave's ideas regarding ongoing social practice, arguing
that math is a kind culturally grounded knowledge that
includes a conception of human-self that gives meaning
to the actions carried out in everyday life.

Micalco describes how the Mayan use of numbers is
closely related to elements of community organization,
how counting implies the naming of their gods in rela-
tion to seasons and specific productive activities. She
points to the importance of counting and numbers in
Mayan concepts relating to the human body and to how
they are used in prayers and medicinal cures as well as
everyday productive and economic activities. She main-
tains that there is a direct relation between the name of
a number and the most important Mayan beliefs and
traditions.

The theoretical-methodological perspective Micalco
Mendez uses to carry out her empirical research derives
from a critical ethnographic approach proposed by Lave.
She presents an in-depth analytical description of how a
Mayan woman embroiders "with her heart," bringing to
light the various personal dimensions involved-body,
cognition, emotion and aesthetic sense of beauty-in the
counting and constructing of proportional relations. A
clear connection is established between the mathemat-
ics employed in the woman's embroidery activity and a
fundamental aspect of the Mayan cosmovision: the
human heart. The implication is that the whole person is
involved in the activity of embroidery, not just corporal
and the cognitive elements. Micalco Mendez concludes
her paper with a call for greater appreciation of the soci-
ocultural grounding of Mayan math practices in the
development of educational policy and in the applica-
tion of specific curricular and pedagogical strategies
that make room for Mayan ways of doing math.

We hope these papers will spark interest and encour-
age others to explore ways of using Vygotskian theory
in empirically based research in order to shed light on
the many kinds of everyday social practice that up until
now have benefited little from the understanding that
cultural-historical, socio-cultural and activity theory
can bring. This will further the ongoing intergenera-
tional dialogue among ISCAR scholars as well as more
generally enrich our field of study.




