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Introduction

In schools, children's identities are, to
some extent, prescribed, for example, they
are placed in categories of need and difficul-
ty. Schools differ in the extent to which they
maintain relations of power and control
which are realised in 'status' relations wit-
nessed in pedagogic practices. Children
become 'pupils’ or 'students' or become
members of categories of attainment. Some
may qualify for 'Free School Meals' (FSM)
which is often taken as the prime index of
poverty in the UK. Membership of this
group is often, erroneously, assumed to be
predictive of outcomes for a particular indi-
vidual. Pedagogic responses to children who
are placed in categories associated with dis-
advantage are often characterised by
increases in teacher control over the selec-
tion and sequencing of content, the pacing
of progression through curriculum content

and the criteria of evaluation [9]. In a com-
parison of low and high socio-economic sta-
tus (SES) settings in Scotland, Duffield [12]
reports reduced levels of opportunity for dis-
cussion and the achievement of group con-
sensus in low SES settings. She attributes
this to teachers' anxiety about control and
wariness about pupil autonomy in low SES
settings. These low SES students are placed
pedagogic contexts which offer little by way
of opportunity for engagement in the trans-
formation of social relations, order and
identity. The particular focus for this chapter
is on an example of the way in which pupils
who are on the FSM register can experience
the transformative potential of drama in
relation to identities within school and
beyond. This represents a challenge to the
understanding that 'drama' allows you to
‘express yourself rather it suggests that
drama provides opportunities for the explo-
ration of identities which are fictitious. As
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such it provides all participants with respite
from the constraints of notions of 'self
which arise when membership of categories
are allocated and pedagogies assume a focus
on a narrow conception of learning.

Much has been made of the enduring
poor attainment of pupils on the FSM
register in comparison to their peers,
whose 'identity of disadvantage in school'
(FSM) may shape attitudes and values
towards school in general and specifically
towards practices of learning [21]'. In
many schools they are now seen as vulner-
able. The irony of nature of this vulnera-
bility appears to be lost. One response is
that they are vulnerable to inappropriate
pedagogies. In contrast to the rigid peda-
gogic practices that may operate within
the rest of the curriculum, the drama
classroom may offer a temporary lull
through the creation of 'negotiated’ iden-
tities and mediated relations of power and
control. Drama is a powerful tool for cre-
ating contexts that may provide the
opportunity to renegotiate identities.

In writing this chapter we are attempting
to develop a novel synthesis of our own ideas
that, to some extent, are complementary
and, to some extent, are divergent. {1} In the
interpersonal exchanges in which we have
engaged, there has been a process of mutual
transformation. As Van der Veer and Valsiner
[26] note, from a Vygotskian perspective,
reasoning against other viewpoints can lead
to a breakpoint for novel "synthesis" [26, p.
393]. They also argue that as we make the
ideas of others our own, we do not merely
copy them rather they are "analyzed and
reassembled in novel ways — the individual
is a co-constructor of culture rather than a
mere follower of the enculturation efforts of

" http://www.challengepartners.org/node/37
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others" [26, p. 395]. {2} This is nontrivial
because the mediational means of our disci-
plinary backgrounds provide alternative
forms of representation. On the basis of the
complementarity that exists between us, we
have sought to transform and synthesize our
legacy understandings to generate a novel
perspective on a common interest. In this
sense, we have engaged in the processes that
are the object of the chapter.

Theoretical background

The work of a group of early 20th-centu-
ry Russian social scientists, including
Vygotsky, Luria and Leontiev is influencing
a great deal of contemporary thinking on the
social formation of mind including those
aspects of human functioning that are said to
witness creativity [28]. Above all he was
seeking to develop a liberationist version of
social formation in which rather than being
pinioned by history, individuals contributed
to the creation of cultural tools which they
used to change the world.

Vygotsky [28] developed accounts of
human action and activity in which cultural
artifacts, such as speech, mediate human
engagement with aspects of the social, cultur-
al historical situations in which they were
located. These artifacts or tools are human
products that are taken up, developed, and
transformed in the course of human activity.
The emphasis is on the social production of
artifacts that can be used as tools of both per-
sonal and social development and change.
This cultural historical perspective on creativ-
ity has been summarised by Glaveanu.

The new artifact (material or conceptu-
al) is seen as emerging within the relation
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between self (creator) and others (broadly
understood as a community), all three being
immersed into and in dialogue with an exist-
ing body of cultural artifacts, symbols and
established norms. This model is not struc-
tural but dynamic since it is in the "tensions"
between all four elements that creativity
takes shape with the "new artifact”" becoming
part of "existing culture" (for self and/or
community) and constantly alimenting the
creative cycle [13, p. 12].

Social and cultural tools are historical
products, and creativity involves their
deployment in the cultural context of the
here-and-now. Vygotsky [27] started with a
conception of creativity as "a historical,
cumulative process” [27, p. 30]. This sense of
creativity capitalizing on the past is exempli-
fied in the following, more recent statement
"the most eminent are those creators who
best utilize the social and cultural tools and
best fit with the social and cultural expecta-
tions of their time" [23, p. 80].

{2} The concern has been to develop an
account in which humans were seen as
"making themselves from the outside"
rather than being dominated and con-
trolled from the outside. Through acting
on things in the world, they engage with
the meanings that those things assumed
within social activity. Humans both shape
those meanings and are shaped by them.
{3} This understanding is exemplified in
recent research on creativity when it is
understood as: "studying the intrapersonal
dynamics of creative processes in the con-
text of the inter-personal relations that
make it possible"” [14, p. 63].

Vygotsky developed his well known but
frequently misunderstood, concept of the
Zone of Proximal Development, as a means
of discussing the way in which social and
participatory learning takes place and devel-

opment is facilitated [19]. This was integrat-
ed into his theory of play. It was argued that
in play the child could temporarily become
'higher than his average age, higher than his
usual everyday behaviour; he is in play as if a
head above himself [26]. This concept is
often referenced in pedagogic initiatives
which claim a Vygotskian heritage. However
a myriad of misinterpretations bedevil much
of this literature.

Chaiklin (2003) suggests that much of
what has been discussed under the rubric of
the ZPD misses the central theoretical insis-
tence on social influences leading develop-
ment. The distinction between microgenesis
and ontogenesis is missed in, what for
Chaiklin, are misinterpretations of the orig-
inal formulation of ZPD in its instructional
frame of reference. Valsiner provides anoth-
er important cautionary note that must enter
into this debate. He reminds us that much of
the empirical work that has been undertaken
runs the risk of confusing microgentic and
ontogenetic processes.

'There exists an unwarranted (and
implicit) assumption in received empirical
practices in developmental psychology to
consider the microgenetic and ontogenetic
levels of development similar in their organ-
isation' [26].

The term scaffolding, which is often
deployed as an operational derivation of the
ZPD, could be taken to infer a 'one-way'
process within the 'scaffolder’ constructs
the scaffold alone and presents it for use to
the novice. Newman, Griffin & Cole [25],
argued that the ZPD is created through
negotiation between the more advanced
partner and the learner, rather than through
the donation of a scaffold as some kind of
prefabricated climbing frame. There is a
similar emphasis on negotiation in Tharp
and Gallimore (1988), who discussed
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'teaching as assisted performance’, in those
stages of the ZPD where assistance is
required. The key question here seems to be
with respect to where the 'hints', 'supports’,
or 'scaffold’' comes from. Are they produced
by 'the more capable partner' or are they
negotiated? Vygotsky is unclear on this
matter...

Chaiklin (2003) suggests that terms
such as scaffolding should be reserved for
practices which are designed to teach spe-
cific skills and subject matter concepts as
against instruction designed to serve
explicitly developmental purposes
(Chaiklin, 2003, p. 59). With respect to
creativity, Newman, Griffin, and Cole [25]
argued that the ZPD arises in negotiation
between the more advanced partner and
the learner, rather than through the dona-
tion of a scaffold as some kind of prefabri-
cated climbing frame. Cole and Griffin [§]
mount a strong criticism of the scaffolding
metaphor based on the extent to which the
child's creativity is underplayed. The argu-
ment that different settings and activities
give rise to spaces, within the ZPD for cre-
ative exploration rather than pedagogic
domination, is at the heart of their posi-
tion: "Adult wisdom does not provide a
teleology for child development. Social
organization and leading activities provide
a gap within which the child can develop
novel creative analyses" [8, p. 62]. This
carries important implications for peda-
gogic practice. The argument is that the
creativity inherent in learning and trans-
formation should be seen in dialogic terms
rather than a skill to be transmitted. In the
same way that Cole and Griffin caution
against acts of pedagogic imperialism,
Vygotsky urges us to recognise the central-
ity of creativity to the entire educational
enterprise.
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In a seminal work, Vygotsky [27] recog-
nized the importance of the development of
creativity through schooling and also reject-
ed the notion of creativity as the product of
sudden inspiration. He argued that the
active promotion of creativity was a central
function of schooling:

We should emphasize the particular
importance of cultivating creativity in
school-age children. The entire future of
humanity will be attained through the cre-
ative imagination; orientation to the future,
behaviour based on the future and derived
from this future, is the most important func-
tion of the imagination. To the extent that
the main educational objective of teaching is
guidance of school children's behaviour so as
to prepare them for the future, development
and exercise of the imagination should be
one of the main forces enlisted for the
attainment of this goal [27].

His analysis of the development of cre-
ativity is marked by an emphasis on inter-
functional relations that resonates through-
out his work. He argued that children are not
necessarily more creative than adults, rather
that they have less control and critical judg-
ment over the products of their imagination.
He suggests that as rational thought develops
so does critical judgment, and that the ten-
dency is for adolescents to become increas-
ingly dissatisfied with the products of their
imagination if they do not acquire appropri-
ate "cultural and technical factors" or tools
with which to engage in creative activity.

Adults dismiss their creative output if
they are not given the tools to do this sort of
work. In the context of this chapter, this
position forces us to reflect on the ways in
which lessons in drama can provide new
tools for creativity not least by virtue of their
capacity to bring multiple perspectives
explicitly into view.



lMcnxonorns o6pa3osaHm:

Vygotsky argues that creativity is a social
process that requires appropriate tools, arti-
facts, and cultures in which to thrive. He
extends this analysis to social class with a
comment on creativity which will doubtless
cause a little discomfort when read by 21st
century western eyes.

Every inventor, even a genius, is also a
product of his time and his environment.
His creations arise from needs that were
created before him and rest on capacities
that also exist outside of him. This is why
we emphasize that there is a strict
sequence in the historical development of
science and technology. No invention or
scientific discovery can occur before the
material and psychological conditions
necessary for it to occur have appeared.
Creation is a historical, cumulative
process where every succeeding manifes-
tation was determined by the preceding
one. This explains the disproportionate
distribution of innovators and creators
among different classes. The privileged
classes supply an incomparably greater
percent of scientific, technical, and artis-
tic creators, because it is in these classes
that all the conditions needed for creation
are present. Vygotsky [27, p. 30—31].

This position has been adapted by
Wertsch and Tulviste who talk of creativity,
as 'transformation of an existing pattern of
action, a new use for an old tool' [32] and
Wertsch [30; 31] reminds us that individuals'
histories with regard to cultural tools are an
important element in the development of
mediated action. He argues that when
Vygotsky uses the term 'mental function' he
does so with reference to social interaction
and to individual processes. In this sense
mental functions may be seen to be carried
by groups as well as individuals. He sees abil-
ity as the capacity to function with the tool

and also talks of mind being socially distrib-
uted, belonging to dyads and larger groups
who can think, attend and remember
together [30; 31].

Thus, a Vygotskian understanding of cre-
ativity: acknowledges its pervasiveness;
understands the centrality of tools for cre-
ativity; and recognizes the importance of the
social organization of pedagogy that pro-
motes creativity. When brought together
these elements of practices that promote
creativity have importance implications for
learning that transforms identities.

Learning as a process is linked with
identity formation as in Brown and Duguid
[6] who see learning as demand driven, a
social act, and as identity formation. Lave
and Wenger argue that persons 'become’ as
they come to progressively involve them-
selves with the activities of a community. In
this way learning means to move from
peripheral participation to full membership
within a knowledge community [20]. This
theme is also pursued by Holland, et al.
[18] and Wenger [29] who theorized identi-
ty as a 'way of talking about how learning
changes who we are and creates personal
histories of becoming in the context of our
communities':

'We have attempted to articulate the
relation of person and society in a way that
makes light of neither social life nor the
world of the psyche. At the same time, we
reject a dichotomy between the sociological
and the psychological. 'Person’ and "socie-
ty' are alike as sites, or moments of the pro-
duction and reproduction of social prac-
tices. But there is a substantiality to both
sites. (: : ;) Forms of personhood and forms
of society are historical products, intimate
and public, that situate the interactivity of
social practices. It is in this doubly histori-
cal landscape that we place human identi-
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ties. We take identity to be a central means
by which selves, and the sets of actions they
organize, form and re-form over personal
lifetimes and in the histories of social col-
lectivities' [18, p. 270].

Dorothy Holland et al. [18] have studied
the development of identities and agency
specific to historically situated, socially
enacted, culturally constructed worlds. They
reference Bakhtin [1; 2] and Vygotsky as
they develop a theory of identity as constant-
ly forming and person as a composite of
many often contradictory, self understand-
ings and identities which are distributed
across the material and social environment
and rarely durable. They draw on Leontiev
in the development of the concept of social-
ly organized and reproduced figured worlds
which shape and are shaped by participants
and in which social position establishes pos-
sibilities for engagement. They also argue
that figured worlds:

[D]istribute 'us' not only by relating
actors to landscapes of action (as personae)
and spreading our senses of self across many
different fields of activity, but also by giving
the landscape human voice and tone. -
underlining).

Holland et al deploy the Bakhtinian con-
cept of the 'space of authoring' is deployed to
capture an understanding of the mutual
shaping of figured worlds and identities in
social practice. Holland et al. also argue that
multiple identities are developed within fig-
ured worlds and that these are "historical
developments, grown through continued
participation in the positions defined by the
social organization of those world's activity"
[18, p. 41]. Identity formation is a social
activity that may take place is the unseen
minutiae of interaction. It is as much a col-
lective activity in the here and now as it has
been through history.
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"just as electricity is equally present in a
storm with deafening thunder and blinding
lightning and in the operation of a pocket
flashlight, in the same way, creativity is
present, in actuality, not only when great
historical works are born but also whenever
a person imagines, combines, alters, and
creates something new, no matter how
small a drop in the bucket this new thing
appears compared to the works of geniuses.
When we consider the phenomenon of col-
lective creativity, which combines all these
drops of individual creativity that frequent-
ly are insignificant in themselves, we readi-
ly understand what an enormous percent-
age of what has been created by humanity is
a product of the anonymous collective cre-
ative work of unknown inventors
[27, p. 10—11].

This points to the importance of the cul-
tures of the school which form the setting for
collective creative working and activity and
the importance of the individual, the collec-
tive and the social in arriving at an under-
standing of the underlying processes and
structures. The drama classroom provides a
space for experimental refiguring of the
landscape of the social world of the young
person. Arguably this is particularly impor-
tant for someone who has been positioned in
the institutions of schooling as vulnerable,
disadvantaged or unacceptable.

Further questions relate to the ways in
which the 'figured' world of the drama lesson
impacts on the 'real’ everyday world. More
specifically, how do the participants in the
drama renegotiate themselves and the rela-
tion of others to them in the world beyond
the drama classroom? The exchange during
'in role' work creates the possibility for such
reorientations to meaning and understand-
ing of the self. After this moment of in role
work participants are able to be dissect,
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analyse and discuss. This has implications
for all to extend their own maps of the world.
Children are natural experts in this practice,
from the moment they enter the school, they
are shaped and formed by the social and cul-
tural practices modelled by those already
operating in that context.

This approach to a theory of identity in
practice is grounded in the notion of a fig-
ured world in which positions are taken up
constructed and resisted. We will now move
to a discussion of the ways in which these
understandings of processes of social forma-
tion may be relevant to drama in secondary
schools.

Case study of this perspective on drama
in secondary school

What follows is a case study drawn from
the teaching experience of one of the
authors. It was selected in order to provide a
glimpse of the way in which drama can pro-
vide the context for the exploration of rein-
terpretations of the past, resignification in
the present and new possibilities for the
future. The challenge is to co-create a con-
text in which participants accept the possi-
bility of transformation (s). In doing so they
may seek resolution or re-negotiation
through the temporary 'role’.

"....children can intellectually and emo-
tionally exist simultaneously and effectually
in two worlds; one real but suspended as far
as necessary, and one that is fictional but it is
the 'operational’ world of the drama" [5].

A useful example of this moment would
be an exchange through 'improvisation' — a
technique by which both participants adopt
a role different to the socially and formally
agreed one identified at the beginning of the
discourse. Participants are able to enter a

temporary moment of transformation and it
is in this moment that , following Holland et
al. [18] 'identities' can be negotiated,
through dialogue and action. In one sense
they engage in the process of 'rewriting'
themselves and repositioning themselves in
the narratives of their everyday life. They
may engage in some form of expansive learn-
ing through being placed in situations in
which contradictions which previously been
invisible are rendered visible and open to
conscious reflection. They are both
immersed in a context but also given the
opportunity of distancing themselves from
the events. This resonates with the view of
development that Yaroshevsky [33] attrib-
utes to Vygotsky. Rather than understanding
a stage of development through the ladder
like metaphor associated with Piaget,
Yaroshevsky suggests that Vygotsky had a
dramaturgical notion in mind when he
invoked the word 'stage’. The idea was that of
a stage where two planes, the personal and
the social, were in play. When these two
planes collided as a result of incommensura-
bility between personal understandings and
social situations then a reforming of both
may occur. Yaroshevsky argues that it was
through his early association with the
dramatist Stanislavsky and the poet
Mandelstam (whose reading group he
attended) that Vygotsky developed this
understanding of 'stage’. If it is the case that
he was thinking in this way it certainly opens
the way for an understanding of identity
work as the recognition, and possibly the
understanding of tensions and contradic-
tions and their on-going resolution. Drama
lessons can provide settings in which partic-
ipants can both immerse themselves in the
action of a Vygotskian stage and also seek to
understand the ways in which personal
change can become possible.
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One key element in the construction of
pedagogic settings that promote creativity
is the conscious adjustment of relations of
power and control. Many drama practi-
tioners will recognise the layout of a circle
as a starting position for the lesson.
Immediately, this configuration subverts
the traditional layout of a classroom which
positions the teacher at the front of the
class with the pupils facing towards them.
In a circle, the participants are encouraged
to be inclusive and equal, with both pupils

and teacher sharing the space. Whilst it is
still possible to identify the teacher as 'dif-
ferent' and retaining the power (s) of a
teacher, there is at least the potential for
pupils to negotiate their role within this
classroom.

This potential is further strengthened
through the process of 'contracting' —
whereby the participants attempt to find a
suitable paradigm for collaborative work.
Neelands [24] outlines four key purposes for
undertaking such an endeavour.

An elected context

Theatre is by choice. It is bracketed off from
‘daily life’. It is a mode of live experience that is
special and different from our everyday
experience. The ‘choice’ is often formalised by the
spatial and temporal separation of theatre from
life, so that performances are advertised to occur
at a certain time within a designated performance

space.

Transformation of self,

time and place

Within the ‘elected context’ there is the
expectation that a ‘virtual present’ or ‘imagined
world’, which is representative of an ‘absent’ or
‘other reality’, will be enacted through the
symbolic transformation of presence, time and
space. The performance space, the experience of
time and the actors all become something different

for the duration of the performance.

Social and aesthetic rules/

frame

Theatre is a rule — bound activity. Certain rules are
‘perpetual’- there must be a choice as to whether
an event is experienced as theatre, for instance.
Others are tied to particular paradigms, the rules
and conventions of a particular form or period of

theatre. These rules relate both to the art of theatre
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and also to the terms of the social encounter that is

theatre; being silent or joining in, for instance.

Actor — audience

interactions

There is always a performer function (the
transformed self) and an audience function
(reacting and responding to the performers

actions). In some forms of theatre these functions

In each of the four areas of 'contract-
ing', the pupils have equal responsibility
for the creation and maintenance of the
context. This collective responsibility
prepares the space for renegotiation of
role and identities and does so in such a
way that the individual is protected by the
agreement of the group. This exemplifies
the argument of the primacy of the social
in the shaping of the individual. It also
attests to the understanding of the space
of authoring in the landscape of the social
world discussed by Holland et al. [18] and
Vygotsky's understanding of creative cre-
ativity. This may be the only opportunity
pupils have to participate in a democratic
process during their time at school. As
such, the pupil's role and identity
becomes that of 'citizen' within a poten-
tially democratic classroom. These nego-
tiations occur prior to any 'drama’ taking
place, but are a social necessity in order
to establish the explicit and tacit under-
standings for those who will participate.
Delpit [11] in 'Other People's Children'
identified five aspects of this 'culture' of
power and stated: "The rules of the culture
of power are a reflection of the rules of the
culture of those who have power." In a tra-
ditional classroom, this may reflect the
power that the teacher has over the pupils,
in the role of a position of responsibility
and dominance.

'If you are not already a participant in the
culture of power, being told explicitly the
rules of that culture makes acquiring power
easier' [11].

In the next stage of the drama lesson, the
acquisition of power becomes possible as the
participants become 'players’ in which the
rules are made explicit (through the sharing
and distribution of influence).

The culture of power through 'drama’ is
that it enables existing social orders to be re-
examined and negotiated through the lenses
of multiple perspectives. Through participa-
tion or as a spectator, traditional hegemonic
structure is disrupted and may be perma-
nently transformed. According to Leland
and Harste:

‘A change or reframing of an old percep-
tion occurs as students are able to arrange or
alternate previous assumptions. The imagi-
nation works as a stage to play out our roles
and juxtapose ideas giving us the ability to
see the other side, to weigh alternatives, and
use what some refer to as intuition. Leland
and Harste [22]'.

Dorothy Heathcote [15; 16] provides
insights into how pupils might have the
opportunity to experience 'transformation’
through engagement and participation
within a drama lesson. It is possible to
identify aspects of her work that can be
aligned with the theories and beliefs of
Vygotsky relating to how children learn. In
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the chapter 'Contexts for Active Learning'
Heathcote proposes four theoretical mod-
els, two of which will form the framework
for the exploration of transformative role
(s), transitionary identities and empower-
ment.

(The First Model) — Drama used to
explore people, their behaviour, their cir-
cumstances, their responses to events which
affect them.....around this "pure' form there
have developed a network of other forms of
exploring people and events invented by a
variety of teachers to serve their own inter-
ests and beliefs....

Model 2: Mantle of the Expert....means
opportunity to work at knowledge and mas-
ter the skills. '"Mantle' means I declare my
calling and live up to what is expected of me
in the community.' [10] (http://www.moe-
planning.co.uk/wp-content/uploads/ 2008/
05/dh-contexts-for-active-learning.pdf).

Underpinning her work are assumptions
about the nature of learning which echo
those who have been influenced by Vygotsky.
Learning involves the mutual shaping of per-
son and setting and in schools the active role
of teachers and peers in the social co-con-
struction of solutions to problems using the
tools and signs that are made available. In
the arts these tools can activate the imagina-
tion and crystallise belief. The arts utilise
form and structure to express ideas and
emotions.

Here lies the importance of the poten-
tial of drama for (creative) learning and
working with imagination (s). This rests
on an understanding of the importance of
both external human activity and internal
interactions (and reflection) for learning.
Drama whether it be scripted or impro-
vised, is a microcosm of events that
reflect events and possible events in the
real world. As such, participation in the
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drama provides opportunities for pupils to
challenge or subvert the identities they
normally assume (willingly or not). This
is both emancipatory and provides tem-
porary relief from the limited power that
pupils hold within the socio-cultural rela-
tionships in the school. Drama offers the
possibility for the construction of 'inter-
rupts' in the ongoing flow of life in school.
The refiguring of the landscape and the
transformation of identity may result.
This may entail voluntary or involuntary
participation in trajectories that lead to
contestation of the identities, donated
through the ways in which processes of
categorisation operate within institutions
(e.g. schooling).

The power structures evidenced in the
traditional hierarchies of schooling may
be reviewed, including those between the
pupils themselves. During a drama les-
son, pupils are able to observe each other
and model alternatives for interpretation.
Boal [3] developed 'Forum Theatre' in
which a play or scene, usually indicating
some kind of oppression, is shown twice.
Participants are allowed to interrupt, and
exchange places with one of the
oppressed characters. The intention is
that they show how the situation may be
changed to enable a different outcome.
The activity may involve the exploration
of several different alternatives. The
remaining participants stay in character
and improvise their responses. A facilita-
tor enables communication between the
players and the audience. This strategy
subverts and restructures traditional rela-
tionships with the between actors and
audiences. It enables participants to
develop, and reflect on courses of action
which could be applicable to their every-
day lives. This may promote the develop-
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ment of alternatives to established identi-
ties and newly shared understandings.
Many drama-in-education pedagogical
approaches blur the boundaries between
actor and spectator, immediately creat-
ing the opportunity for dialogue and
interaction in both assumed and given
identities.

This is evident in the development,
sharing and exploration of participants’
opinion, thoughts, feelings and values in
the drama lesson. Through the lens or
voice of the 'role' divergent or conflicting
modes can be resolved or sustained.
Importantly, the opportunity to 're-play’
the moment can serve to find alternative
resolutions — in which new identities
may be created. This may well be evi-
denced in the dialogue and discussions
pre and post the moment in which the
'drama’ occurs. During the exchange of
dialogue, to what extent is the participant
able to create and develop the role or
identity is dependent on how capable of
using the tools the individual is. An exam-
ple of this could be where by a view that is
contradictory to that held by the individ-
ual is shared through the lens of the role.
Through negotiation and use of drama
strategies, pupils are empowered to struc-
ture imagination so that their world (s)
become meaningful in a shared reality. As
O'Neill emphasises:

'It is imagination that allows both teacher
and students to devise alternative modes of
action, alternative projects and solutions,
and imagination is at the heart of this com-
plex way of thinking' [17].

The following brief example is drawn
from a lesson in a large secondary school in
the British Midlands. The event is selected
in order to provide an indication of how
pupils are able to assume the position of

authority, with power and status through
interaction with "Teacher in Role' (TIR).

To set the scene, the Teacher assumes the
role of a young refugee whose son is unwill-
ing to speak. Her attempts to settle peaceful-
ly in the local community are thwarted by
the sustained attack on her and her family
home. The dramatic pretext is identified as a
bucket, cloth and cleaning spray. Prior to the
‘start' of the drama, the pupils share through
discussion and analysis of the 'symbols’
(props), what they believe may happen in the
following dramatic moment.

The TIR as the refugee enters the dra-
matic space, collects the bucket and cloth
and begins to scrub the wall which is covered
with abusive graffiti. Turning directly to the
audience she speaks:

"Why do you do this to me?"

It is at this point that the pupils are
able to enter the drama — in a role(s)
suggested and negotiated through the
group. By assuming a role in the moment
of fiction, the participants are able to
explore possible responses, in a way that
protects them from the restraints of real-
ity and 'self'. This enables individuals to
voice thoughts, fears and concerns
through the lens of 'role’, which in turn,
reflects the everyday reality of life. The
teacher poses the following question to
the group: 'Who might witness this
moment?'. Individuals respond and then
take on the role of the person they volun-
teered. Examples could include neigh-
bours, police, postal delivery person.

The child (as in role of neighbour) may
offer tea and sympathy, exploring ways in
which they may help. Alternatively, the role
of the perpetrator may be presented.
Through the protection of 'role' it is possible
to examine ambiguities and conflicting
moralities, to re-examine what these might
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mean in our shared reality. As Bolton [4]
states 'Heathcote's two basic, related
assumptions underlying her drama praxis
were, ....that participants engage with mak-
ing meanings and those meanings relate to a
human struggle.' This engagement has trans-
formative potential.

Drama can provide a situation for the
development of alternative ways of thinking
and feeling about the world and one's posi-
tion within it. Through the careful structur-
ing of social encounters the teacher can help
young people to do the kind of ‘identity
work', which is absent from many other cur-
riculum settings.

To requote Holland et al. [18].

Cultural worlds are populated by familiar
social types and even identifiable persons,
not simply differentiated by some abstract
division of labour. The identities we gain
within figured worlds are thus specifically
historical developments, grown through
continued participation in the positions
defined by the social organization of those
world's activity [18, p. 41].

We argue that drama provides the
opportunity for a form of social interven-
tion that can help to subvert some of

"positions defined by the social organi-
zation" and offer the possibility of a form

of learning which enables them to expe-
rience a change in subject position and
to reflect on that change. They are learn-
ing to see familiar landscapes from new
positions. This is made possible through
moments of collective creativity which
sow the seeds of personal change. They
bring personal histories into new settings
and have the opportunity of standing
outside familiar trajectories in order to
contemplate new realities. As Vygotsky
and Bakhtin remind us, learning of this
kind involves the mutual shaping of per-
son and place in the world. In one sense
Vygostky saw life as progression through
an ongoing series of dramatic encounters
in which collisions between person and
situation and their dialectical resolution
were the very engine of existence. If edu-
cation is supposed to prepare young peo-
ple for later life then drama lessons are a
most important way of understanding the
nature of experience that lies ahead.
They stand in stark contrast to the pre-
deliction for control and 'on-task' behav-
iour, where the task is reading or writing,
that so many low SES young people
encounter, perhaps especially when they
have entered the pedagogic world of
'being a FSM' pupil.
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B cTaTthe npeacTaBaeH HOBBIM MOAXO K U3YYEHUIO UACHTUYHOCTU AeTeil, OTHE-
CEHHBIX IIKOJIBHOI CUCTeMOI K KATETOpUM «HeOJ1arornoy4yHbiX». B Heil mpuBoauT-
¢Sl MpUMeDP TOTro, KaK yUeHUKU, oTHocsuecs K kareropuu «bIIIO» (monyyatoiue
OecraTHbIE LIKOJbHBIE 00eIbl), BOCIPUHUMAIOT TpaHC(HOPMALMOHHBII MOTEHLIM-
aJl 3aHSITUH TI0 TICUXOIpaMe U Pealu3yIoT ero B YCJIOBUSIX IIKOJIbI M 3a €€ mpeaesa-
MU. DTO IaeT BO3MOXHOCTb MOJOUTU K PACCMOTPEHMIO «IpaMbl» HE TOJbKO KakK
MO3BOJISIIOLIEH «BbIPa3UTh ce0sI», HO U MPEICTABUTh €€ KaK 00eCIeurBaIoLIyI0 BO3-
MOXHOCTb MCCJIEIOBAaTh CBOIO MAEHTUYHOCTD, YTO 3a4aCTYIO OCTAETCSI HEpealn3ye-
MbIM TPU MCMOJb30BAHUU IAPYTUX METOMOB.

Karoueevte caosa: NACHTUYHOCTb, TBOPYECTBO, 3aHATUA C UCITOJIb30OBAHUEM TICU -

XOJIpaMbl, MPEACTABIEHUE O cede.

BBenenne

B mkone MaeHTUYHOCTh IETeil B Ompe-
JIeJIEHHOM CTETeHU SIBIISIETCS «3aJaHHON»
(3amporpaMMMpPOBaHHOI), HaIpUMep, 3a
CUYET OTHECEHMSI peOeHKa K OIpeneeHHOM
KaTeropyy YYEeHWKOB: MMEIOIINX T¢ WIIN
WHBIE 0COOBIe TOTPEOHOCTH WJIM WCIIBITHI-
BalOIIMX crHeuu@uIecKkue TPYIHOCTH.
IIIKOIBI OTIMYAIOTCS IO CTETIEHM JTABJICHUST
Ha yJalIuXcsl U KOHTPOJIS 34 HUMU TIPU OIT-
peleeHuu UX «CTaTyca» JlaXke B paMKax
MPEIITUCHIBAEMBIX TeIarormyecKnx IpaK-

TUK. JleTeil B IIKOJie MOTYT Ha3bIBaTh «yde-
HUKaMW», «CTyICHTaMW» WIA «MaTepHhasib-
HO HYyXIAIIIMMHKCST». HeKoTopbhIX MOryT
KBanu(puIMpoBaTh Kak noaydaromux «bec-
mnatHble [koasHbie O6eabl» (BIIIO), uro
yacTo paccMaTpuBaeTcs B BennkoOpura-
HUU KaK OCHOBHOI1 ITOKa3aTeb OCTHOCTH.
OTtHeceHre pebeHKa K 3TOM Tpymie yueHH-
KOB JIOBOJIbHO 4acTO M OIIMOOYHO paccMar-
pUBaeTCsd KakK YCJIOBHUE, II03BOJISIONIEE
CIIPOTHO3MPOBATh €ro MajbHeiliee WHIM-
BUayaJbHOe pa3BuTHe. l[lemarormyeckue
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BO3MIEICTBUS Ha YICHUKOB, OTHECEHHBIX K
KaTEroprn «MMEIOIINX OrpaHUYEHMSI 10 CO-
CTOSTHUIO 3I0POBbSI», HEPENKO COIPSIKEHBI
C TIOBBIIIEHHBIM KOHTPOJIEM CO CTOPOHBI
YUHTEJISI B OTHOIICHUN COACPXKAHUS ydeO-
HOTO MaTepuayia, TeMIIOB €TI0 YCBOSCHMSI M
cucteMsl olieHOK [9]. CpaBHUBas yueOHBIC
3aBeneHus [lloTmannmm, KoTophle TTocema-
FOT IIKOJIbHUKY M3 CEME ¢ HU3KHM 1 BBICO-
KM COILIMO-3KOHOMMYECKUM CTaTyCOM
(CB0O), Naddwnn [12] mpuBoAUT JaHHBIE O
CHIDKCHHOM YPOBHE CIIOCOOHOCTU K MIHC-
KyCCMM ¥ TPYOIIOBOMY KOHCEHCYCY ¥
IIKOJIbBHUKOB M3 ceMeit ¢ Hu3kum COC.
OHa OTHOCHUT 3TO 3a CYET TIIATeIHHOTO
KOHTPOJISI U OCTOPOKHOCTHA YIUTEIISI B OT-
HOIIIEHNH autonomy YYeHWKOB M3 CEMeil C
Hu3kuM COC. DT ydeHUKH (haKTUUeCKu
TIOMEIIAIOTCST B TICIarOTUICCKUI KOHTEKCT,
B KOTOPOM OHU B MEHBIIIEH CTETICHU BOBJIC-
YEHBI B Ipoliecc TpaHC(HOpMaIiu cotraib-
HBIX OTHOIIICHUM, CIIOKUBIIIETOCS TTOPSIIKA
BelIeit 1 ugeHTuIHOCTH. OCHOBHOE BHMMA-
HHUE B OTOU IVIaBe OYIET YIEJICHO IIPUMEpy
TOTO, KaK YYCHMKH, OTHOCSIIINECS K KaTe-
ropun BIIO, BocmpuHuUMaloT TpaHcdop-
MAIIMOHHBIN TOTEHIINA 3aHSITUN IO TICHU-
XOIpaMe M pean3yioT ero B YCIIOBHSIX IITKO-
JIBI U 3a ee TpeaesiaMu. DTO MPeACTaBIsIeT
00011 HOBBIH TTOAXOM K «IpaMe» KaK I03BO-
JISTIONIEH «BBIPA3UTh ce0s», B IIPOTHBOBEC
OBITYIOIIIEMY TTOIXOMY K Heil Kak 00ecTieun-
BaloIIeii BO3MOXKHOCTh MCCJICIOBATh CBOIO
WIEHTUYHOCTh, YTO YaIlle BCETO OCTaeTCs
Hepeanu3yeMbIM. B Takom HOBoOM ¢hopmaTe
«Ipama» 0o0ecreyrnBaeT BCEM YYaCTHHUKAM
0OJTBIITYIO0 CBOOOMY B (hOPMUPOBAHUY TTOHSI-
TUI «COOCTBEHHOTO d» 10 CPaBHEHUIO C CU-
Tyalueit, Koraa Imporu3BOIUTCS pacIipeaesie-
HUE YJaCTHUKOB IIO 3apaHee OIpelescH-
HBIM KaTeTOpHUsM, a TMeJaroru IeiTaroT aK-

! http://www.challengepartners.org/node/37
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IEHT Ha y3KO ITOHMMaeMbIe 3amaur o0yJe-
HMS B KaXXIOW U3 KaTerOpuii.

Brut0o mpuioxkeHO HeMaJIo YCWINIA, 9TO-
061 yueHUKM 13 Kateropuu BIIIO cTtabuib-
HO TIOKa3bIBaIM 0Oo0Jice HU3KMI YPOBEHBb
IIKOJBHBIX MOCTVIKCHHWI, 9YeM MX CBEpCT-
HUKHW, 1 BO MHOTOM OJ1arogapst TOMY, 9TO MX
«IIKOJIbHAS UICHTUYHOCTH KaK HeOJIaromo-
nyanbix» (BILIO) crmocobcTBOBaNA (hopMuU-
POBAaHUIO Y HUX ONPEIEICHHOTO OTHOIIIC-
HUS K IIKOJIE W €€ 3HAYNMOCTH B 1IEJIOM, 1
OTHOIIIEHMST K TIeAarOTMYEeCKUM TIpHUEeMaM,
peaiiu3yeMbIM B mpoliecce obydeHust [21]'.
Bo MHOTHX IIKOJIaX IeTel M3 3TOI KaTero-
PUM paccMaTPpUBAIOT KaK JIETKOYSI3BUMBIX.
OnHaKO UPOHMST COCTOUT B TOM, UTO IIPH-
pojia YI3BUMOCTH, TTOXOKe, 3a0bITa. OTHOM
W3 IPUYMH YI3BUMOCTH JACTEH 3TOM TPYITITHI
SBIISIETCS WX peakUMs Ha HeameKBaTHBIC
Temarornyeckue Bo3neiicTBusI. B mpoTuBo-
BeC CTAHIAPTHBIM IIeAAarOTMIeCKUM IIpH-
eMaM, MCTIOJIb3YeMBIM B IIPOIIECCE BHITION-
HEHMST yIeOHOM IMTpOrpaMMBbl, 3aHSITHUSI C MC-
T0JIb30BaHNEM TTPUEMOB IICUXOAPAMBI CITO-
COOHBI 00ECIEYNTh <«BPEMEHHYIO Iiepe-
IBIIKY» Ha TTyTH (POPMUPOBAHUS «COTJIA-
COBaHHOII uaeHTUYHOCTW» (‘negotiated’
identities) u 6oJiee ormocpenoBaHHBIX (popM
TaBIICHUs W KOHTpoJIsL. [IpaMa rmpeacTaBisi-
€T co0O0I MOIIIHBIN MHCTPYMEHT TSI CO37a-
HUS YCIOBUIA, 00SCIIeUNBAIOIINX BO3MOXK-
HOCTh IIEPCOCMBICIUTH CBOIO MICHTUY-
HOCTb.

[1pn HamcaHWM 3TOI IJIaBHI MBI ITBITA-
JINCh CHHTE3MPOBATh HAIIIN UICH, KOTOPHIE,
C OIHOI CTOPOHBI, TOIOJHSIOT CYIIECTBY-
FOIMEe TIONXOIbI, a C IPYTOM, OTINIAIOTCS
oT HuX. (1) B xome MeKITMIHOCTHOTO B3aM-
MOIEHCTBHUSA, B KOTOpPOE BCE MBI BOBJICUE-
HBI, MMEeT MEeCTO MpOolleCC B3aMMHOMI
TpaHchopmauuu. Kak orMmeuatror Ban aep
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Beep n Banbcunep [26], ¢ TOUYkM 3peHUsI
Bhirorckoro, BbICKa3bIBaHME CBOEi IO3M-
LMK, IPOTUBOMOIOXHON MHEHUIO APYTUX,
MPUBOAUT K IIE€PEJIOMY B OTHOILEHUSIX U
(opMupoBaHNIO HOBOK (TO) OOITHOCTHU
(cuHte3a) [26, c. 393]. OHM TaKXKe yTBEPXK-
JAIOT, YTO IIPUHUMAS TOUKY 3PEHUS IPYTUX
KaK CBOIO COOCTBEHHYIO, MbI HE IIPOCTO KO-
mUpyeM ee, HAIIPOTUB, OHA BBHICTYMAET KaK
«IIOIBEPrHyTasl aHajlu3y M BOCCO3JAaHHAs
3aHOBO, TO €CTh, UHAUBU/ SIBJISIETCSI CBOE-
00pa3HbIM MAPTHEPOM IO CO3IAHUIO KYilb-
TYPHBIX (P€HOMEHOB, CKOpee, YeM ITaCCUB-
HbIM OOBEKTOM KYJIETYPHOTO BO3IEICTBUS
CO CTOPOHBI APYruX jioaei» [26, c. 395]. (2)
DTOT MOAXOA SIBJISIETCS HEOOBbIYHBIM (He-
TPUBUAJILHBIM), ITOCKOJIBKY CIIOCOOBI OITO-
CPEeICTBOBAHUS, paccMaTpUBaeMble B IICH-
Xojoruu (IPUHSTBIE B HAallle AMCLUILIM-
He), JOIYCKAIOT ajbTepHATUBHbIE (HOPMbI
UX MpeabsBieHus (npencrapieHus). Omu-
pasich Ha JIOTUYECKYIO B3aMMOCBSI3b HAILIMX
MO3ULINI C CYLIECTBYIOIIMMHU B HAyKe, MbI
HaIpaBWIX CBOM YCUJIUSI Ha IIOMCK CIIoco0a
TpaHC(HOPMUPOBATH U CUHTE3UPOBAThH YXKe
CJIOKUBILUECS ITOHSITUSI, YTOOBI cHopMU-
pOBaTh HOBBIE MEPCIIEKTUBbI UX U3YYEHUS,
KOTOpPbIE MOIIM Obl MPEACTABISATh NHTEPEC
1151 BeceX. C 3TOM 1eJTbI0 MBI 3aHSIIUCH N3Y-
YeHUEM ITPOLIECCOB, CTABILIMX MPEAMETOM
aHaJM3a B JaHHOU IJIaBe.

TeopeTHyecKre OCHOBbI
(TeopeTnyecKoe 00OCHOBAHNE)

HccnenoBaHusi, IpoBeneHHbIE B HAUajle
20-TO BeKa POCCUMCKMMM TICUXOJIOTaMU
Brirorckum, Jlypueii, JIEOHTbeBBIM, O CUX
TOp OKAa3BIBAIOT CYIICCTBEHHOE BIMSHUE
Ha COBpPEMEHHBIC TCOPHUU COIIMAJIBHOTO
pa3BUTHS, BKIIIOYAsT TAKOW aCIeKT OBITHS
(byHKIIMOHMpPOBAHMS) YeT0OBeKa, KaK Kpe-

aTUBHOCTH [28]. BBITOTCKMIT B TIepBYIO OUe-
penb CTPEMUJICS K CO3TAHUIO TEOPUU COLIM -
aJTbHOTO Pa3BUTHSI, CBOOOTHOM OT JIFOOBIX
(bopMm mcToOpHUECKOil TIpemonpeaeIcHHOC-
T, B KOTOPOUW pa3BUBAIOIIMMNCSI WHIVBUI
BBICTYINAET KaK BHOCSIIMIA BKJIAL B CO31a-
HIEe WHCTPYMEHTOB KYJIBTYpHI, B JaJbHEli-
LIEM KCITOJIb3YEMBIX UM UISI TTpeobpa3oBa-
HUSI OKPYKAIOIIEeTo ero MUpa.

BriroTckuit [28] mogpo6HO omucan oT-
IeabHBIC OCHCTBUSI 4YelOBeKa M €ro mesi-
TEJIbHOCTh B IIEJIOM, B KOTOPBIX KYJIBTYp-
HBIe apTedakThl, TaKe KaK peuyb, OIocpe-
IYIOT €T0 aKTUBHOCTH 3a CUYET pa3HOOOpa3-
HBIX COLMATBHBIX ¥ KYJIBTYPHO-UCTOPUYEC-
KHX aCIIeKTOB TeX CUTYaIlrii, B KOTOPHIX pe-
aJu3yeTcsl NesSTebHOCTh YeIoBeKa. ODTHU
apTedakThl WJIM WHCTPYMEHTHI SIBJISTFOTCSI
TIPOAYKTOM JIESITeIBHOCTH YeJIOBeKa, KOTO-
phIe 00OTaIIalTCs, Pa3BUBAIOTCS M TPAHC-
bopmupyroTcss B TIpoliecce AesITeTbHOCTH
YyeIoBeKa. BaskHBIM B MTaHHOM CIydJae SIBIIsI-
eTCs COILIMaJbHOE IIPOMCXOXKICHUE apTe-
(hakTOB, KOTOpHIC B CBOIO OYepeab MOIYT
OBITh MCIIOJIB30BAaHBI B KauyeCTBe WMHCTPY-
MEHTOB MHIMBUIYAJTHHOTO W COIIMATBHOTO
pasButus. OO1Iee peacTaBIcHNEe 00 3TOM
KYJBTYPHO-MCTOPUYECKOM ITOIXOME K Kpe-
aTUBHOCTU  OBLJIO  Cc(OPMYJIMPOBAHO
Glaveanu:

«...HOBBIII apredakT (MaTepuaaibHbII
WIN abCTpaKTHBIN) paccMaTprBaeTcsl Kak
BO3HUKAIOIINI BHYTPY OTHOIICHUA MEXITY
s (ero cosmareneM) U ApYyTUMHU (TTOHMMae-
MBIMU IIMPOKO KaK HeKas OOIIHOCTH JIIO-
Iieii), TIpM 3TOM BCe 3TU TPU KOMITOHEHTa
TECHO CBSI3aHBI MEXIy COOOI M HAXOMSATCS
B TIOCTOSTHHBIX THAJIOTUICCKUX OTHOIIICHH -
SIX C CYILIECTBYIOLIMM MacCCUBOM KYJbTYp-
HBIX apTedaKTOB, CAMBOJIAMU M YCTOSIBIIIH -
MHCS HOpMaMU. DTa MOACHb SBISIETCS HE
CTPYKTYPHOI, a TMHAMHMYECKOM, TTOCKOIb-
Ky BBIHYXJICHA CYIICCTBOBATH B CHCTEME
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HapsSDKEHHBIX OTHOIICHUM MEKIY YeTHIPb-
MSI BJIEMEHTAMU, C TIOMOIIBIO KOTOPBIX
opmupyeTcsT KpeaTUBHOCTh KaK ITOSIBJIC-
HUE HOBOTO apTedakTa, CTAaHOBSIIETOCS
YaCThIO «CYIIECTBYIOIIEH KYJIBTYphl» (KakK
JUISL «si», TaK W JUISL OOLHOCTH JIIOAEH, OK-
PYXAIOIIKMX «sI»), U C MOMOIIBIO KOTOPBIX
TIOCTOSTHHO TIOIIEPKMUBACTCS IIUKJII €€ BOC-
npousBeneHus» Glaveanu [13, c. 12].

CoumanabHble W KYJIBTYPHBIE WHCTPY-
MEHTBI SBJISIOTCS MPOAYKTOM WMCTOPUH, a
KpPeaTUBHOCTH O0ECIIeUnBaAET MX IIPUMEHE-
HUE B KyJIBTYPHOM KOHTEKCTE 31eCh U celi-
yac. Beirorckmit (2004) HauMHAI C TIpen-
CTaBJICHUSI O KPEaTUBHOCTHU KaK <«MCTOPH-
YeCKOM, KyMYJISITUBHOM Tiporiecce» (c. 30).
D710 3HaUeHUE (OmpeneIcHIe) KpeaTUBHOC-
TH, OMMpaloIIeecs Ha OIBIT IIPOIIIOTO, Ha-
LIJIO CBOE OTpaXKeHUE B ClIEAyIolieM, Ooee
COBPEMEHHOM YTBEPXICHWMU: «HaAUOoJee
3aMETHBIMU SIBJISTIOTCSI T€ KpEeaTUBHBIC JTAY-
HOCTH, KOTOPbIe HAMIYJIIIUM 00pa3oM HC-
TOJIB3YIOT COLMAIbHBIC M KYJIbTYpHBIC MH-
CTPYMEHTHI 11 O0JIee TIOJTHO OTBEYAIOT COLIM -
aJTbHBIM U KYJIBTYPHBIM OXUIAHUSIM CBOETO
Bpemenu [23, c. 80].

(2) Harmeit 3amaveii ObUTO HATH U TI0-
IPOOHO OIMHCATh CUTYallMH, B KOTOPBIX JTIO-
I MOTJIM OBI BBICTYIIUTD KaK «CO3IA0IIe
cedsT caMU TIPU YYaCTUM OKPYKAIOIINX», a
HE KaK co3maBaecMble IIOJ IaBJICHUEM M
KOHTPOJIEM CO CTOPOHBI OKPYXKAIOIINX.
B3aumomelicTBys ¢ mpeaMeTaMy OKpPYKaro-
IIero MMpa, OHU C HEM30EXKHOCTBIO CTajl-
KMBAIOTCS CO 3HAYCHUSIMU 3TUX IIpeaMe-
TOB, KOTOPBIE TIOCJIETHIE TIPUOOPEIIN B XO-
IIe COLIMATbHOM aKTMBHOCTH. JIfomy omHO-
BPEMEHHO W TPUIAIOT 3HAYEHUS TIpeame-
TaM U caMu (POPMUPYIOTCS TIOM BIUSTHAEM
TeX 3HAUYCHUI, KOTOpbIC MPUOOPEIN maH-
HBIE TIpeaMeTHl. (3) DTOT MOmXo HaIesa
CBOE OTpaXkeHUE B psIIe HETAaBHUX UCCIIEI0-
BaHMIT KPeaTUBHOCTH, B KOTOPBIX OHA II0-
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HUMaeTCsl KaK «A3yYeHWEe WHTpa-WHIUBU-
IyaJTbHBIX IBIDKYIIMX CHII IIpoliecca Kpea-
TUBHOCTA B KOHTEKCTE€ WHTEpP-WHINBUIY-
aJTbHBIX OTHOIICHWM, OeIaloINX WX BO3-
MOXHBIMI» [14, c. 63].

BriroTckuii pa3zpabaThiBay CBOIO M3Be-
CTHYIO, HO YacCTO HEBEpPHO ITOHMMAaeMYIO
TEOPHUIO 30HBI OJIMDKAMIIETO pa3sBUTHSI KaK
cnoco0d 0OHAPYKUTh, KAKMM 00pa3oM IMpo-
TeKaeT COIMAIbHOE M KOJUIEKTUBHOE O0Y-
YeHNEe M YTO BIMSET HAa TEMITBI Pa3BUTHUS
[19]. DTu nnmen mMo3mHEe OBUIM MHTETPUPO-
BaHEBI B €T0 TCOPUIO UTPHL. B Helt yTBepxKa-
JIOCh, UTO B UITPe peOCHOK MOXET BPEMEHHO
«TIOYYBCTBOBATh ce0sI B3pocee, 3aHATh 00-
Jiee B3pocCyoe TOJI0XKeHNe, CTaTh B UTPE Ha
TOJIOBY BBIIIIE, YEM €MY CBOMCTBEHHO» [26].
Ha sTy Teopuro 94acTo cChUIaoTCS TIPU OTTH-
CaHUU TIeTarormIecKnX MHHOBAIIMI, KOTO-
pbic B 00s13aTEJIBHOM ITOPSIIKE OIMMPAIOTCS
Ha Hacienue Beirorckoro. OmHaKo BO MHO-
TUX JIMTePATYPHBIX NICTOYHMKAX MOXHO Ha-
0romaTh a0COIOTHO HEBEPHBIC MHTEPIIPE-
TaIluy 3TOU TEOPUH.

YaxsmmH (2003) momaraet, YTo MHOTOE U3
TOTO, YTO pacCMaTPUBAETCS TION PyOPUKOit
3BP (30HBI OMIKANIIEro Pa3BUTHS), JIUIIIC-
HO CaMOro TJIaBHOTO — COIepIKallelics B
MAHHOW KOHIIETIIINM TEOPETUICCKOU ycTa-
HOBKM, YTO COLIMAJIEHOE BO3IEHCTBHE BEIET
3a coboit pazsurue. MccienoBaHusIM, KOTO-
phbIe, TT0 MHeHUIO YaKimmHa, HEBEpHO MHTEP-
TIPETUPYIOT OpUTrMHaIBHYIO (hopmyiry 3BP ¢
TOYKHU 3peHUS ee YIeOHOTo MTOTeHIINAalIa, He
XBaTaeT YETKOTO pa3BeIeHUS ITOHITUIA MUK-
poreHe3a M OHTOTeHe3a. AHAJIOTMYHOE 3a-
MeuaHHe, IPU3BaHHOE TIPUBJICYb BHUMAHHIE
K 3TOMY BOIIPOCY, nenaeT BambcuHep, MHe-
HUE KOTOpPOTO HENb3sd OOOWTH B HAHHOMN
nmuckyccun. OH HAalTOMUHAET, YTO BO MHOTHX
SMIMPUIECKUX HNCCICIOBAHUSIX BTOM IIpO-
OJIEMBI PUCK CMEIITMBAHUS TTPOIIECCOB MUK-
pO- ¥ OHTOTEHe3a BCeraa MPUCYTCTBYET:
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«B croxuBIIeiics mpaKTUKe SMITUPIIC-
CKUX MCCICIOBAaHMI CYIIECTBYET HIUEM He
000CHOBaHHOE (HO MMIUIAIIUTHO TIPHUCYT-
CTBYIOIIIEE) MOITyIIeHWe, YTO MUKPOTCHE-
THYECKNE U OHTOTCHETUYECKHE YPOBHH
pa3BUTHSI BO MHOTOM COBITagaoT» [26].

Tepmun «1oanepxxuBarollee (pa3BUBa-
olee) o0yuyeHure», KOTOPbIil 4aCTO MHTEP-
MPEeTUPYIOT KaK Tpon3BogHoe oT 3bP, Mo-
JKeT MCIOJIb30BaThCS 1T TOTO, YTOOBI BBI-
BECTH «OIHOCTOPOHHMI» IIPOIECC, B KOTO-
pOM HEKOe JIMIIO €OWHOJUYHO OCYIIEeCTB-
JISIET TIPOIIeCC Pa3BUTHSI, U MCIIOJIB30BaTh
ero mo-HoBoMy. Newman, Griffin & Cole
[25] ytBepxxnatoT, uto 3bP Bo3HUKaeT B X0-
Iie 00IIeHMST 0oJiee TIPOIBUHYTOTO TTapTHE-
pa ¢ MeHee MPOABMHYTHIM, a HE 3a CYET
MPEIOCTaBICHUSI MeHee IPOIBHUHYTOMY
MapTHEPY IO OOIICHUIO KaKUX-JIUOO IIpo-
IBUTAIOIINX €T0 B Pa3BUTHU <«ITOATIOPOK»
HaIrogo0ue JIECTHUIIBI, TI0 KOTOPOM MOXHO
KapabKaThCs BBepX. Takoif e akIleHT Ha
obmeHue cueiran B pabore Tharp and
Gallimore (1988), koTopble paccMaTpPUBAIN
00y4yeHMe KaK «IIPOLECC, B XOIe KOTOPOIro
yJameMycsl OKa3bIBaeTCSI TIOMOIIb», IIpe-
MMYIIEeCTBeHHO Ha Tex cranusax 3bP, roe ta-
Kasl TToMoIIIb HeobxoauMa. KirroueBbIM Mo-
MEHTOM B JaHHOM CJydJae SIBJISIETCS BO-
Mpoc, OTKyma OepyTcsl HEOOXOMUMBIC I
yJalerocsl  «ITOACKa3KhW», <«ITOMOIIb»,
«mopaepxka». Mcxogar a1 oHU OT Oosee
MIPOABUHYTOTO IMapTHEpa WM pa3padaThl-
BalOTCA B Xome oOmeHusI? BwIroTckmii He
JaeT YeTKOTO OTBETa Ha 3TOT BOIIPOC.

Yaxnud (2003) npennaraetT MCHob30-
BaTh TEPMUH «IIOIepKUBalolIee (pa3BuBa-
foiiee) oOydeHMe» TOJBKO ISl CIydaes,
KOrJa MMeeT MeCTO IPUoOpeTeHNe CITeIu-
aJTbHBIX HABBIKOB WJIM 0a30BBIX ITOHSTHIA, a
B OCTaJIbHBIX CJIyJasiX TOBOPUTH IIPOCTO 00
00yJeHNH, LIEeJIbI0 KOTOPOTO SIBIIIETCS pa3-
puture (Chaiklin, 2003, p. 59). Tam, tae pedb

HIeT O KpeaTMBHOCTH (O TBOPYECTBE),
Newman, Griffin, and Cole (1989) yrBepx-
nmarot, yto 3BP Bo3HUMKaeT ckopee B XO-
Iie O0IIeHNST ¢ 0oJiee MPOABUHYTHIM TapT-
HEpPOM, YeM 3a CYeT IPEIOCTaBIICHUS UM
CBOCOOPA3HBIX <«ITOAMOPOK», TTO3BOJISIO-
mux Kapaokatbes BBepx. Cole and Griffin
[25] pe3ko BBICTYIAIOT TTPOTUB MeTadOphI
«TIOATIOPOK», KOTOpas TTOPOi MOHUMAETCST
TaK IIUPOKO, YTO (PaKTUICCKU HE OCTABIISI -
€T MecTa KpeaTUBHOCTH. B 0CHOBe 1x 11031~
WU JIEKUT yOeXKIeHNe, 4TO Pa3HbIe BUIBI
IeSITeIbHOCTA CO3MAI0T OIpeaeieHHOe
TIPOCTPAaHCTBO, KOTOpoe U sBisieTcss 3bP n
KOTOpOE CKopee 00ecIiednBaeT KpeaTuBHOE
HCClIeI0BaHEe HOBOTO, YeM JOMUHHPOBA-
HIE TIeJaroruIeckKoro Bo3neiicTeus. «My/-
POCTH B3POCIIOTO COCTOUT HE B TOM, UTOOBI
3a/1aTh 1IeJIb Pa3BUTHIO pedeHKa. [TpaBuib-
HasT OpraHU3aIs COIIMATBHOTO TTPOCTPaH-
CTBa M BeAylllei NesITeIbHOCTH CO3IaeT He-
K1it 3a30p (pa3phiB), BHYTPU KOTOPOTO pe-
OCHOK MOXET pa3BMBaTh HOBBIE CITOCOOBI
KpeaTMBHOTO aHain3a [8, p. 62]. Dto nmeer
BaXKHBIC TTOCJICICTBUS TSI TTeAarormIecKoit
MPaKTUKU. APTYMEHTOM B TI0JIb3Yy 3TOTO SIB-
JISIETCST TO, YTO KPEaTUBHOCTD, IPUCYIIAs
TpoIecCy O0YYeHUST W JTIOOBIM TpaHCHOp-
MallisIM, TOJKHA pacCMaTPUBAThCS KakK pe-
3yJIbTaT AUAJOTUYECKOTO IIpoliecca, a He
KaK yMeHHe, KOTOpOe MOXHO IlepenaTrh B
xome obydyeHms. Tak ke TouHo, Kak Cole u
Griffin mpemympexxaaroT HaC 0 HETOMMYCTH -
MOCTU UMIIEPCKOTO MOAXO/IA B MEIaroruke,
BBITOTCKMIT HACTOSITEIFHO TIPU3bIBaeT HAC
MPU3HATh TJIABEHCTBYIOIIYIO POJIb TBOpYE-
CTBa B ITEJarOTUIECKOM IIPOIIECCE B IIEJIOM.

B cBoeM dyHmameHTaTbHOM Tpyne Bri-
TOTCKUi1 [27] mpu3HaBaJl BAXKHOCTh pa3BU-
THSI TBOPYECTBA B TIpoliecce 0OyUeHUS 1 OT-
Bepraj IIpelncTaBlIeHNE O KPEaTUBHOCTH
KaK BO3HUKAIOIIIEH B pe3ybTaTe BHE3aITHO-
ro o3apeHus. OH yTBepKIaj, 9TO aKTUBHOE
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MPOJIBUKEHNE KPEATUBHOCTH SIBJISIETCS OC-
HOBHOM (byHKIIMEH IITKOJIFHOTO O0yUeHUS.

«CremyeT ykazaTh Ha 0COOYIO BaXKHOCTb
KYJIbTUBMPOBAHUS TBOPYECTBA B IIKOJb-
HOM Bo3pacte. Bce Oyayuiee yenoBek Io-
CTUTAET MpPU MOMOIIU TBOPYECKOTIO BOOO-
paxkeHus; OPUEHTUPOBKA B OyAyLIEM, IO-
BeeHUE, ONUpalolleecs Ha Oyayliee U uc-
Xongllee M3 3Toro Oyayllero, €cTb TIJiaB-
Helmas (QyHKUMsS BOOOpaKeHUsl, U II0-
CKOJIbKY OCHOBHAsl BOCMUTATe/bHas ycTa-
HOBKa TeJarornyeckoil padoThl 3aKiaroya-
€TCSl B HalpaBJIeHUM MOBEIEHUS IIKOJIbHU-
Ka I0 JJMHUY TOATOTOBKM €ro K Oyayliemy,
MOCTOJIbKY DPa3BUTUE W YMNPaXHEHUE €To
BOOOpPaKEHMUSI SIBJISIIOTCSI OJJHOW U3 OCHOB-
HBIX CHJI B IIPOLIECCE OCYILECTBIEHUSI 3TOMI
uenn» [27].

B npoBeneHHOM MM aHaluW3e pPa3BUTUS
TBOpUYecTBa 0co00€ BHUMAaHUE YAEJSIETCs
MeX(YHKIIMOHAJbHBIM OTHOILIEHUSIM, K
KOTOPBIM OH HEOIHOKPATHO oOpaliaeTcs B
cBoeif pabote. OH TOBOPUT O TOM, UTO JIETH
He o00s13aTesibHO 0o0Jiee KpeaTuBHbI, YeM
B3pOCJIbIe, MPOCTO OHU OOJIbllIE TOBEPSIOT
MPOIYKTaM CBOEro BOOOPaKEHUSI U MEHb-
e X KOHTPOJMpyioT. OH TOBOPUT O TOM,
YTO IO MEpe Pa3BUTUSI Y TTOAPOCTKOB pac-
CYIIOYHBIX MPOLIECCOB YCUJIMBAETCS U KpU-
TUYHOCTb UX CYXXIEHWU, B pe3yJibTaTe 4ero
Yy HHUX YCWJIMBAETCSI W HEYIOBIIETBOPEH-
HOCTb MPOJAYKTaMU COOCTBEHHOIO BOOOpa-
JKEHMSI, €CJIM MOCJeIHWEe HE MPUoOpeTaloT
CBOMCTB KYJIBTYPHOI'O NOCTUXKEHUS UM HE
MOTYT BOILJIOTUTBCSI B XKU3Hb.

B3apociible 1erko 0TKa3blBaloTCsl OT TBOP-
YecTBa, €CJIM HE pacrnoJyiaraloT HeoOXoau-
MbIM UHCTPYMEHTOM JI51 peajiu3allii 3TOr0o
BUJIA ICSITCIBHOCTH. DTO 3aCTaBJIsIeT HAC 00-
paTUThb BHUMaHUE Ha TO, KAKUM 00pa3oM 3a-
HSITUS C UCTIOJIb30BAHUEM TICUXOApaMbl MO-
TyT 00€CIeYrTbh YUYEHUKOB HOBBIM MHCTPY-
MEHTapueM JJIs1 TBOPYECKON aKTMBHOCTHU
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0e3 yuiepOa Ijis UX CIIOCOOHOCTU YIEp>KU-
BaTh B YMe pPa3HbIC TOUKH 3PCHUS.

BhITOTCKMIT yTBEPKIACT, UYTO TBOPUECT-
BO SIBJISICTCST COITMAIBHBIM ITPOIIECCOM, TSI
paclBeTa KOTOPOTro HeOOXOIMMBbI HamjIeXKa-
II1e THCTPYMEHTHI, apTe(aKThl U KYIbTyp-
Hble yciaoBus. OH pacIpoCTpaHSeT 3TOT
aHaJIN3 Ha pa3sHble COLMAILHBIE KJIACCHI, HO
C aKIICHTOM Ha KPeaTUBHOCTH, IIO3TOMY He
BBI3bIBACT YyBCTBA HEJIOBKOCTH Y 3aITaIHOM
aymuTopuu 21-ro Bexa.

Bcsikuit nzobperarenib, n1axe reHUi, siB-
JISICTCST BCETIa pacTCHHEM CBOECTO BPeMEHU
u cBoeit cpenbl. Ero TBOpYeCTBO MCXOIUT
M3 TeX TTOTPeOHOCTE, KOTOPBIE CO3MaHBI 10
HETOo, W OIMpaeTCsl Ha T€ BO3MOXHOCTH,
KOTOPBIE OITSIT-TAKM CYIIIECTBYIOT BHE €TO0.
BoT mouemy MBI 3aMedaeM CTPOTYIO TIOCHIe-
JIOBAaTEJIbHOCTh B ICTOPUUECKOM Pa3BUTHU
TEeXHUKHU 1 HayKu. Hukakoe n3o0peTeHne n
HayJHOE OTKPBITHE HE TIOSIBIISICTCS paHb-
1IIe, YeM CO3MIar0TCsI MaTepUaIbHbIC U TICHU-
XOJIOTUYECKHE YCIIOBHSI, HEOOXOMMMBIE TSI
€ro BO3HUKHOBEHUs. TBOpYECTBO Mpea-
CTaBJIIET COOOM MCTOPUICCKHU IIPEEMCTBEH-
HBII TIpoIIece, Tae BCAKAs MOCIen0BaTe Ib-
Has popMa orpesesieHa MPeaIIeCTBYIOIIN -
mu [27, c. 30—31].

DTa no3unus Obula npuHATa Bepuem u
TyneBHCTE, KOTOPBIE TOBOPST O TBOPYECTBE
Kak 0 «TpaHchOpMAaIiy TIPUCYIIEro CyOheK-
Ty oOpaslia AeiCTBUIA, TO eCTh 00 MCITOIB30-
BaHUU CTApPOrO MHCTPYMEHTA IT0-HOBOMY (Ha
HoBBIH am) [32], a Wertsch [30; 31] roBoput
eIe M O TOM, YTO 3TO HaITOMUHAET IIPOIIeCC
WHIVBHUIYAIEHOTO Pa3BUTHS U WCITONH30Ba-
HHE KYJIBTYpPHOTO MHCTPYMEHTA KaK BasKHOTO
3JIEMEHTa B Pa3BUTUN OITOCPEICTBOBAHHOTO
neiictBus. OH TakoKe YTBEPIKIACT, YTO KOraa
BBITOTCKMIT MCTTONB3YeT TEPMUH «IICUXIYEC-
Kast GYHKIIMSI», OH UMEET B BUIY COITMAIEHOE
B3aMMOJICICTBYEC W WHAMBUIYAIbHBIC IIPO-
1IeCcCHl B paBHOIT Mepe. B 3ToM cMEBICTe TIcH-
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XruecKre (PyHKIIMA MOXHO paccMaTpUBaTh
KakK peaqm3yeMble TPYITaMy U OTHEIbHBIMU
nHIuBUIaMu. OH paccMaTpuBaeT ypPOBEHBb
pasBUTHUS KaK OOBEKTHUBHYIO CIIOCOOHOCTh
OBJIAICHUSI KYJIBTYPHBIM WHCTPYMEHTOM M
TOBOPHT O MBIIUICHNHM KaK COITMAIEHO pac-
MpeneIeHHOM, TIpPMHAIeKAIIEeM JuaaaM Ui
00J16e MHOTOUMCIICHHBIM TPYIIIaM, CIT0CO0-
HBIM COBMECTHO MBIC/IUTD, pearupoBaTh 1 3a-
nomuHarts [30; 31].

Takum ob6pa3oM, B BOIIpOCce O KpeaTHB-
HOCTH BBITOTCKMIA: TIpU3HAET ee BCeOOBhEeM-
JIIOIIUI XapaKkTep; IprUIaeT ocoboe 3Haue-
HIE B €€ BOSHUKHOBEHUM KYJIbTYPHOMY MH-
CTPYMEHTY W TOBOPHUT O BaXKHOCTH CIICIIM-
aJTbHO CO3JaHHBIX B ITEIarOTMICCKOM ITpaK-
TUKE YCJIOBUIA, OIpEAC/ISIONNX e¢ Pa3BH-
THe. B3sThie BMecTe, 3T KOMITOHEHTHI T1e-
MarOTMYECKON IMPaKTUKHU, CIIOCOOCTBYIO-
e pa3BUTHIO KPEaTMBHOCTU, CO3IAIOT
HEOOXOIMMBIE YCJIOBHUS [IJIsI ITPOIIECCOB
00yJeHUsI, B XOIe KOTOPOTO TPOMCXOIUT
CMeHa MIACHTUYHOCTEIA.

ITo muennto Brown n Duguid [6], mpo-
mecc oOy4eHMsT TeCHO CBSI3aH ¢ (hOPMHUPO-
BaHMEM HACHTUYHOCTH, a caMO OOyJYCHHE
SIBJISICTCSI TIOTPEOHOCTHIO, COITMATbHBIM aK-
TOM, TIporeccoM (OPMUPOBAHUSI CaAMO-
nneHTUIHOCTH. Lave m Wenger yTBepxXKma-
IOT, YTO YeJIoBeK «(hopMupyercs» (co3maeT
ce0sT) TI0 Mepe TOTO, KaK BKITIOUAETCS B COB-
MECTHYIO C IPYTUMHU IeITeIbHOCTh. C 3TOi
TOYKM 3pCHMSI OOyUYeHMEe O3HadaeT ITOCTe-
TMeHHOE TIepeMelleHne ¢ Tepudepu 00-
IIEeHUSI K IIOJTHOIICHHOMY YJaCTHIO BO B3au-
MOJIEICTBUM C HOCUTENsIMM 3HaHuWii [20].
DTa Tema TakXKe IMOITHMMAlach B paboTax
Tomnanga [18] m Benrepa [29], xoropbie
OITPEEIISTIOT UACHTUYHOCTh KaK «BO3MOXK-
HOCTh TOBOPUTH O TOM, KaK OOyYCHHE Me-
HsIeT Hallle TIpeICTaBIeHNe O cebe 1 co3a-
©T HOBBIC TPAaeKTOPHUH CTaHOBICHUS S B X0-
JIe HaIlleTO B3aMMOICHCTBHS C IPYTUMM».

MEI chenany TIOMBITKY TaK chopMymu-
poBaTh MPEACTaBAEHUS 00 OTHOLIEHUU Ye-
JIOBEKa 1 00uIecTBa, YTOObl HE 3aTPOHYTh
HU €ro COUMAIbHOMN XXU3HU, HU TCUXUYEC-
KO akTUBHOCTHU. B TO 3Xe Bpemsi Mbl OTBEp-
raeM JUXOTOMMIO MEXIy COLMaIbHbIM U
ncuxuyeckuM. «YeaoBek» U «OOLIECTBO»
HEOTAEJIUMbI, TTOCKOJIbKY SIBJISIIOTCSI CTOPO-
HaMu, WJIM MOMEHTaMHu TPOU3BOJACTBA U
BOCITPOM3BOACTBA COLIMAIbHON MPaKTUKU.
Ho y xaxmoil u3 3TUX CTOPOH €CTb CBOS
CyIIHOCTb. MOpPMBI «UeJIOBEYECKOr0o» U
(bopMBI «OOIIECTBEHHOTO» SIBIISIIOTCS TIPO-
NYKTaMKU MCTOPUUYECKOTO Pa3BUTUSI, Kak
«BHYTpEeHHEEe» M <«BHEIIHee», KOTOPblE U
pacrnpenensiioT Mexay coboil MHTepaKTUB-
HOCTb COUMAJILHOTO B3auUMOAEUCTBUS.
MMeHHO B 3TOT BABOWHE MCTOPUYECKUIA
KOHTEKCT Mbl TOMEIIaeM UAEHTUYHOCTD
yejoBeka. Mbl paccMaTpuBaeM WIEHTUY-
HOCTb KakK TJIaBHOE CPEICTBO, C MOMOLIbIO
KOTOpPOIO OTHAEJIbHbIE JMYHOCTU U COBO-
KYMHOCTb MpPeANnpUHUMAEMbIX UMM JIEHCT-
BUI (POPMUPYIOTCS M IIPe0OPa30OBBIBAIOTCS
Ha MPOTSKEHWM BCE >KU3HU BO B3aMMO-
NEeWCTBUM € pa3HbIMM Tpylnamu Jiojaei
[18, c. 270].

Hoportu Tomnang ¢ komneramu [18] mpo-
BeJla MCCleJOoBaHMEe, HalpaBJIeHHOE Ha
U3Yy4eHUE Pa3BUTUS UIEHTUUYHOCTH BO B3a-
UMOJIENCTBUM C COLIMATbHBIMU MHCTUTYTa-
MU, UMEIOIINMHU CTICIU(PUISCKIE UCTOPH-
yeckue, COUMalbHble U KYJIbTYpHbIE MpU-
3Haku. OHU ONMMpPAINCh Ha WCCICIOBAHUS
Baxtuna [1; 2] u Breirorckoro B mpoiiecce
CO3/1aHUSI TEOPUN MAEHTUYHOCTU KakK I0-
CTOSIHHO OOHOBJISIIOLIEHCA KAaTeropud U
npu QOPMYIMPOBAaHNM TIPEACTaBICHUI O
YyeJIOBEKE KakK COBOKYMHOCTUM MHOTUX
(¥ TIOpoii TIPOTUBOPEUYMBHIX) IIPEICTABIIC-
HU# 0 cebe, U MAEHTUYHOCTEN, pacrpeae-
JIEHHBIX MEXIY MPEeIMETHBIMU U COLIMAIb-
HBIMM COCTaBJISIIOIIMMU W HOCSIIUX Bpe-
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MEHHBIN XapakTep (c. 8). OHM ormmparoTcs
Ha Teopuio JIcoHTbeBa TpU pa3padOTKe
KOHIICTIIIMY COLIMAIbHO TeTePMUHUPOBAH-
HBIX U CUMBOJIMYECKHA BOCITPOM3BEICHHBIX
MHPOB, KOTOpBIE (POPMUPYIOT BOBJICUYCH-
HBIX B X OPOUTY YIACTHUKOB M CaMU MO/ -
Bepraiorcsi (OpMUPYIOIIEMY BO3IECHCTBUIO
C WX CTOPOHBI, N B KOTOPBIX COIIMAJbHAS
TIO3UIIMSI OTIpeAeIISICT TPAHUIIBI BOBJICUCH-
HOCTM B COIIMAJIbHOE B3aWMOICHCTBUE.
OHM TaKKe YTBEPXKIAIOT, YTO CUMBOJIMIEC-
KWE MUPHI:

He ToapK0 HamemsitoT HaC poJIblo, COOT-
BETCTBYIOIICH YCIIOBUSAM €€ WCIIOJTHCHUS
(KaK HefCTBYIOIINX JINIL B Tbece), U IO~
Bepras Hamre SI MCIIBITaHUSIM B pa3HBIX 00-
JIACTSIX ACSITETLHOCTH, HO Y HAICIISIST CUTya-
U0 MEUCTBUS YEJIOBEUECKMM TOJIOCOM M
VHTOHALIMEH.

Tonmanm m ee KoOJJIeTM aHAIU3UPYIOT
KOHIIEMIIMIO baxTnHa 0 «IpocTpaHcTBe Co-
3UJaHUsI», YTOObI 3aKPENUTh IMOHUMAaHUE
B3aMMHOTO BOCCO3IaHUSI CHUMBOJMYECKIX
MHPOB U UACHTUYHOCTEH B XOIE COIMAIIb-
Horo B3amMoneiicTBusa. OHM yTBEPXKIAIoT,
YTO MHOXXECTBEHHBIC MIACHTUIHOCTUA (hOp-
MUPYIOTCSI BHYTPY CUMBOJIMIECKIX MHPOB
U SIBJISIIOTCSL « PE3YJIBTATOM UCTOPUYECKOTO
pa3BUTHSI, BO3HMKAS B XOIE ITOCTOSTHHOU
CMEHBI TIO3WIINI, 3aIaBacMBIX COLIMYMOM
ISl OTUX  CHUMBOJIWYECKHX  MUPOB»
[18, p. 41]. ®opmupoBaHue UACHTUIHOCTH
SIBJISICTCST COITUAJIBHOM IeTeTbHOCTRIO, KO-
TOpast MOXKET IMPOTEKaTh MOUYTH HE3aMETHO
B Xofe B3anMoneiicTBusa. OHa B TOM Ke Me-
pe ABISIETCS KOJUICKTUBHOM IesITeIbHOC-
ThIO, TPOTEKAIoIIeil 3mech M ceifyac, Kak
3TO OBLIO Ha MIPOTSLKEHUN BCEH UCTOPUM:

«...KaK 3JICKTPUIECTBO JACHCTBYET U TIPO-
SIBJISIETCST HE TOJIBKO TaM, TJIe BEJIMYCCTBEH-
Hasl Tp03a 1 OCJICTIMTEIbHBIC MOJTHUN, HO U B
JIAMIIOYKe KapMaHHOTO (poHApsI, TaK TOYHO
¥ TBOPYECTBO Ha JeJie CYIIEeCTBYeT HE TOJb-
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KO TaM, TJIe OHO CO3[Ia€T BEJIMKME UCTOpUYEC-
CKMe€ MTPOM3BEAECHMSI, HO U BE3I€ TaM, IJIe ye-
JIOBEK BOOOpaxaeT, KOMOMHUPYET, U3MEHSI-
€T M CO3MaeT YTO-JIMOO HOBOE, KaKOW Obl
KpYyNUlIe HU Ka3aJloCh 3TO HOBOE 110 CpaB-
HEHUIO ¢ co3maHusiMu reHueB. Ecinu xe
MPUHATH BO BHUMaHWE HaauWyue KOJUIeK-
TUBHOTO TBOPYECTBA, KOTOPOE OOBEAWHSIET
BCE 3TU YaCTO HE3HAYMTEIbHbIE CAMM 1O Ce-
0e Kpynulibl UHAMBUAYAJIbHOTO TBOPUYECTBA,
CTaHEeT TMOHSITHO, KaKasi OrpOMHasi 4acTb U3
BCEro CO3JaHHOTO YeJIOBEUYEeCTBOM MpUHA-
JIEXXUT WMEHHO O€3bIMSIHHOM KOJIJIEKTUB-
HOI TBOpUECKOI paboTe HEU3BECTHBIX U30-
operareneii [27, c. 10—11].

DTO yKa3bIBaeT Ha BaXXHOCTh KYJIBTYp-
HBIX OCOOEHHOCTEN MLIKOJIbI, KOTOpbIE CO-
3[0A10T YCJIOBUS JUIST KOJUJIEKTUBHOM TBOPYE-
CKOM paboThl U AEATEIbHOCTH, a TAKXKE Ha
BaXKHOCTb MHAMBUIYAJIbHOTO, KOJJIEKTUB-
HOTO M COLIMAJIbHOTO B NMOHMMAHWUM TPO-
LIECCOB U CTPYKTYP, JIeXKalllMX B UX OCHOBE.
3aHATHUS C UCIIOJb30BAaHUEM IICHMXOIPAMBI
CO3/1AI0T MPOCTPAHCTBO ISl 9KCIIEPUMEH-
TaJbHOM IIEPECTPONKU OKPYKAIOIIETO CO-
HyaJbHOro Mupa mnoapoctka. He sBissich
a0bCOJIIOTHO O€CCIOPHBIM, 3TO YTBEPXIE-
HHUE SBJSIETCS OYEHb BaXKHBIM B TEX Cllyda-
SIX, KOTJa peub UIET O MOAPOCTKAX, KOTO-
pbIX IIKOJIA KaK COLMAaJbHBbIA WHCTUTYT
MPUUYUCISIET K KATerOpuu YSI3BUMBbIX, He-
01aronoJIyYHbIX WM OYEHb TJIOXUX.

JlaybHee BONpockl KacaroTcs TOTo,
KaK «3HaKOBbI» MUp, CO3aBaeMblii Ha 3a-
HSATUSIX C WCITOJb30BAHUEM TICUXOIPAMBI,
BJAUSIET Ha <«peajibHyl0», TMOBCEIHEBHYIO
KU3Hb. TouHee, KaK yYaCTHUKU MCUXOApa-
Mbl MEHSIOT ce0sl B XOA€ OOILLIEHUS C OKPY-
JKAIOLIMMKU U CBOE OTHOLIEHWE K HUM 3a
npejaesamMu 3aHITUH € KCIOJIb30BaHUEM
ncuxonpambl. U3MeHeHUs, TPOUCXOASIINE
B TIpoliecce paboOTHI «HAM POJILIO», CO3IAI0T
BO3MOXHOCTb ISl TAKOTO pOJia IEPEOpUeH-
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Tauy B moHUMaHnu cBoero 1. ITocie mo-
TPYKEHUS «B POJb» YUACTHUKU OKa3bIBa-
JOTCSI B COCTOSTHUM OTKPBIBAaTh HOBBIE Tpa-
HU {, aHanu3upoBaTh U 00OCYXJaThb ceOsl.
DTO maeT BO3MOXHOCTH KaXXIOMy CO37da-
BaTh CBOM COOCTBEHHBINM MuUp. JleTn sIBsI-
I0TCS MPUPOKAECHHBIMU SKCTIEPTAMU B 3TO-
TO poja IeITeTbHOCTH: C MOMEHTA TTOCTYII-
JIeHUsI B IIKOJIy OHU (hOPMUPYIOTCS TIOM
BO3IECHCTBHEM COLMAIBHBIX U KYJIBTYPHBIX
MPAaKTUK, CMOAEINPOBAHHBIX 10 HUX TEMU,
KTO YK€ JaBHO CYIIIECCTBYET B 3TUX OOCTOSI-
TEJTbCTBAX.

DTOT MOAXOMI K TEOPUU UACHTUIHOCTH Ha
MPaKTUKEe HEPa3pbIBHO CBSI3aH C TOHSITHEM
3HAKOBOTO MUpa, B KOTOPOM COIMAJIbHBIC
TTO3UITUY PACCMATPUBAIOTCS KaK CJIOKMBIIH-
ecs 1 He TIofJIeXale U3MEHEHUIO. A TeTrrephb
MBI TIepeiineM K 00CYKIeHHIO, KaK 3TO ITOHU-
MaHMe TIPOIIECCOB COIMATBHOTO (POPMUPO-
BaHUSI MOXET OBITh CBS3aHO C MCITOJIb30Ba-
HHEM TICUXOIpaMbl B CpeIHEH IITKOJIe.

AHaJM3 BIMSHAS JAHHOTO MOAX01a
HAa 0COOEHHOCTH OPTaHM3AIMHA 3AHATHIA
C UCNOJIb30BAHUEM NICUXOAPAMBI
B Cpe/iHei mKoJie

To o yeMm TIOlImET peyb HIXE, SIBIISICTCS
OITMCaHMEM OTHEJIBHBIX CTydaeB U3 TIeIaro-
TUYECKON TIPaKTUKUA OTHOTO W3 aBTOPOB
3TOI paboOThI. DTOT MpHeM ObIT BBIOpaH,
YTOOBI COCTaBUTH IIPEACTaBICHUE, KakK
ncuxogpaMa — oOeCIleuMBaeT  YCIOBUS
IUIST ICCIIEMIOBaHNSI M3MEHEHUU B OIICHKE
CBOETO TIPOIIIOTO, HaleIeH!sI HOBBIM 3Ha-
YEHNEM HACTOSIIErO0 W OTKPBITHSI HOBBIX
BO3MOXHOCTe B OymymieM. Haieir 3ama-
Yeii OBIJIO COBMECTHOE CO3IaHMEe TaKMX yC-
JIOBUI B3aMMOIEHCTBUSI, TIPU KOTOPBIX
YIaCTHUKN TIPUHUMAIOT BO3MOXHOCTH
npeoOpa3oBaHMil. YUacTBYS B 3TOM IIpO-

1ecce, OHMU, IO BCEH BUIAMMOCTHU, WIILYT
HY>KHOE pelleHUE WIN MEHSIIOT CTUJb 00-
IIEHMS, UCXOMSI U3 CBOEU HOBOU POJIM.

«..JE€TH WHTEJUIEKTYyalbHO W 3MOLIMO-
HaJIbLHO MOTYT OZHOBpeMeHHO u 3¢ deK-
TUBHO CYLIECTBOBATh B JBYX MUpPaX, OJWH
U3 KOTOPBIX SIBJSIETCS peaJibHbIM, HO OT-
TOPraéMbiM B cCjiyyae HEOOXOAMMOCTH, a
BTOPOM SIBJISIETCSI BBIMBILUIEHHBIM, HO 00b-
€KTUBHO MCMOJIb3YeMbIM B CUTYallMU poJie-
BOrO BoruioueHus [5].

SpxuM mpuUMEpOM 3TOTO CIIYXXUT 0OMEH
pOJISIMU € TIOCJIEAYIOIIE MMMIpPOBU3ALIM-
el — TpueM, C TOMOIIbIO KOTOporo oda
YY4aCTHUKA MPUHUMAIOT Ha ce0sl poJiv, Tpo-
TUBOITOJIOXKHBIE TEM, O KOTOPbIX OHU J10r0-
BapUBAJIMCh B HaYajle AMCKypca. YUYaCTHUKU
MOTYT Ha KaKoe-TO BpeMsl Pe3KO U3MEHUTb-
Csl, M 9TO TOT MOMEHT, KOT/1a, COrJIaCHO IO~
sunun lTomnang u ee Koier [ 18], «<uaeHTNY-
HOCTH» BCTYITAIOT B TUAJIOT ¥ B3aMMOIEHCT-
BUE. B 3TOM CMbIC/IE OHU YYaCTBYIOT B «Il€-
pPEeNMCHIBAHUM» CBOCH POJIM M, COOTBETCT-
BEHHO, MEHSIOT CBOIO MO3ULMIO B MOBCEN-
HeBHOI peanmbHOCTH. OHM OKa3bIBAIOTCS
CMOCOOHBI y4yacTBOBaTb B 0oJiee IIMPOKOM
KOHTEKCTE Y4EOHOU HEATEeTbHOCTH 33 CUET
TOTO, YTO OKAa3bIBAIOTCSl B CUTyallMU, KOTaa
MpPeXae HEBUAMMBIE MPOTUBOPEUUsI OOHA-
JKAIOTCS M CTAaHOBSITCSI OOBEKTOM pediek-
cun. OHU, C OTHOI CTOPOHBI, TIOTPYKEHHI B
KOHTEKCT JIeSITeJIbHOCTH, a C IPYroil cTOpo-
Hbl, UM MPEAOCTABISIETCS BO3MOXHOCTb
JUCTAHLIMPOBATLCS OT PeabHbIX COOBITUIA.
DTO coBHamaeT ¢ TOYKON 3peHUS Ha pa3BU-
THe, KoTopyo fApoireHko [33] mpunuceiBaeT
Boirorckomy. Bmecto Toro uro0si, 1mo o0-
pa3zHOMy BblpaxkeHuto Iluaxe, paccmarpu-
BaTh YpPOBEHb Pa3BUTHUS KaK CTYIICHb (stage)
HEKOM Bemyllleil BBEpX JIECTHUILIbI, BbIror-
CKUi, mo MHeHMIO ApoiieBcKoro, paccMar-
pUBaJ pPa3BUTHE KaK IpaMaTypriudecKuit pe-
HOMEH, KaK HeKoe NEeHCTBUE, MPOUCXOMIs-
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mee Ha clieHe (stage). Mmes 3akimodanach B
TOM, YTO CIIEeHa — 3TO MECTO, TJie TIPUCYTCT-
BYIOT JIBa TJTaHA — JIMUHOCTHBIN 1 COLMAITb-
Hbiii. Korma oba »TuX Ij1aHa BCTYIAlOT B
MPOTUBOPEUNE B pe3yJibTaTe HeCOBHAICHUS
JINYHBIX TIPEACTaBICHUI U COLIMATBHBIX 00-
CTOSITEJTHCTB, MOXKET ITPOM3ONTH TIpeodpa-
30BaHNE W TOTO, W Apyroro. SApoineBckuit
YTBEPXKIAET, 4TO Ojlarogapsi 3HAKOMCTBY C
TBOPYECTBOM BBIIAIOIIETOCS TeaTPaIbHOTO
nearenss CTaHMCIaBCKOTO M Io3Ta MaH-
JeNbIiTaMa (WICHOM TPYIIITBI KOTOPOTO OH
SIBJISIICST), BBITOTCKMIT 11 TIpOBe 3Ty Tapa-
JIeJb co cuieHoi. Ecnm 9To Tak 1 OH JIeicT-
BUTEJIBHO TaK JymaJll, 3TO OTKPBIBAET IyTh K
TMOHUMAHUIO MAEHTUYHOCTU KaK (pUKCcalln
¥, BO3MOXXHO, TTOHUMAaHUS CYILIEeCTBYIOIINX
TPEHUIA Y TIPOTUBOPEYNIA K X TOCTOSTHHOTO
peoaosieHrs. 3aHATHUS ¢ UCITOIb30BaHUEM
TICUXOApaMbl MOTYT CO3/IaBaTh CUTYalluU, B
KOTOpbI€ YUaCTHUKU MOTYT, C OJHOI CTOPO-
HBI, LIEJIMKOM IIOTPYXAaThCs C ITOMOIIBIO
NEMCTBUI, HEOOXOMMMBIX I Poin (B MO-
HUMaHUU BBITOTCKOTO), a ¢ Apyroif cTopo-
HbI, UCKATh BO3MOXHOCTH UIST M3MEHEHUIt
cBoero 1.

OIHUM U3 KTIOYEBBIX JIEMEHTOB B CO-
3JaHUN TIeJarOTMYeCKUX MOJEJei, KOTo-

pBIe CITOCOOCTBOBAIM OBI Pa3BUTHIO Kpea-
TUBHOCTHU, SIBJIIETCSI CO3HATEJIbHOE YCBOE-
HIE OTHOIIICHW BJIACTH ¥ KOHTPOJISI. MHO-
TUe U3 TeX, KTO MPAKTUKYeT IICHUXOIPaMY,
3HAOT, YTO pacCakWBaHUE YIACTHUKOB IO
KPYTy SIBJISIETCSI TIEPBBIM M 00sI3aTeJIEHBIM
3TarioM 3aHATHS. DTa KOHUTypamus pas-
pyllIaeT TPaAUuLMOHHOE PACIOJIOXKEHUE B
KJ1acce, TIe MmperonaBaTellb pacIiogaraeTes
HAIIPOTUB YUCHUKOB, CUISIINX K HEMY JIU-
oM. PacIiooXuBIINCh MO KPYyTy, y4acT-
HUKU TIOJYJIaIOT JOTIOJTHUTEIBHBIN CTUMYJT
K TOMY, YTOOBI aKTUBHO yJacTBOBaTh B 3a-
HSITUM U OIYIIATh CeOsT paBHBIM KaK OC-
TaJbHBIM YYCHMKAM, TaK U YUUTEIIO, C KO-
TOPBIMU OH JIEJIUT OOIIee MPOCTPAHCTBO.
XOTs1 BO3MOXHOCTh WAEHTUMUIIMPOBATH
YUHMTEs] KaK OTIMYAIOIIETocsT OT BCEX OC-
TaJbHBIX M O0JIaIafoIIeTro BIIACThIO COXpa-
HSIETCS, Y yJalluXcsl XOTsl Obl OCTAeTCsI BO3-
MOXHOCTh 00CYKIIaTh CBOIO POJIb C IPYTH-
MU YICHUKAMU.

DTOT MOTEHIINAJ B TaJbHEHIIIEM YCUITH-
BacTCs B XOJIE «O0CYKICHUS», TIC YYaCTHHU -
KM TIBITAIOTCS HAWTHM TIpUEeMIIEMYIO IT1apa-
JIUTMY COBMeCTHOI pabotel. Hunmannac [24]
BBIIE/ISICT 4 KITFOUEBBIX IIEJU TIPOBEICHUS
TaKOTO 3aHSITHUSA.

BbIOpaHHbIH KOHTEKCT

Teatp mo BeIOOpY. OH OTAETEH OT MOBCETHEBHOM
JKA3HH. DTO 0COOBIN BHJI )KU3HEHHOTO OIIbITA,
OTJUYHBINA OT OIBITA TOBCEIHEBHOM JKU3HM.
«Bp100p» "acTo GhopMaIM30BaH C TOUKH 3PCHUS
TPOCTPAHCTBEHHOTO U BPEMEHHOT'O OT/ACTICHUS
TeaTpa OT KU3HH, [I0ITOMY B OOBSIBICHHSAX
TOBOPUTCS, UTO MPE/ICTABICHUS COCTOSITCS B

TaKO€-TO BPEMSA U B TAKOM-TO MECTC.

IIpeobpazoBanus ceods,

BPEMCHHU U MECTa

B pamkax «BbIOpaHHOTO KOHTEKCTa» BO3HUKAET

OXHUJAHUEC, YTO «BUPTYAJIIBHOC HACTOAIICE) NN
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«BOOOpa’kaeMbIif MUP», KOTOPBIH MPEICTABIACT
«OTCYTCTBYIOII[YIO» WIIH «UHYIO» PEaTbHOCTb,
OyIleT IPHUHAT B X0J1€ CHMBOJINYECKOH
TpaHCc(OopMalUU CBOETO OBITHS, BPEMEHH U
npocTpancTBa. [IpocTpaHCTBO TeaTpaabHOrO
JIEHCTBHSA, OIIYIICHNE BPEMEHH U aKTePHI

CTAHOBATCA APYT'UMHU HaA BpEMs, ITIOKA NJIUTCS

HpeJICTaBICHUE.
CounanbHble U Teatp — 310 nIpaBMIIO, HECBOOOAHOE JEHCTBHE.
JCTETUYECKUE HexoTopble npaBuiia Teatpa sBisoTCs
TIpaBHIIa/paMKH «BEYHBIMIY, HaLIpUMEP, HEOOXOTUMOCTh

M30MPATEIbHO OTHOCHUTBCS K TOMY, KaKoe
COOBITHE MOYKHO CUMTATh UMEIOIIMM OTHOIIICHHE K
teatpy. Jpyrue npasuia npuBsi3aHbl K
KOHKPETHBIM [apagurMaM, HalpuMmep, paBuia,
TUINAYHbBIE JJI TeaTpajJbHOr0 UCKYCCTBA B
OIIPEJEIICHHBIE IIEPUO/IBI €T0 CYIECTBOBAHUS.

Ot TpaBUIa OTHOCATCA U K HCKYCCTBY T€aTpa

Bzaumopeiicteue aktepa | B Tearpe Bceraa cymiecTByeT QyHKIMSA

U ayguTOpuu UCTIONHUTENS (TPaHCHOPMHUPOBAHHOE 51) U
(byHKIMS ayanTopun (pearupoBaHUe M OTKIIMK Ha
JIEHCTBUS UCTIOTHUTES ). B HEKOTOPBIX TeaTpax
3TN (PYHKIMHN YETKO Pa3BEJCHBI — 3PUTEIH
MPUXOJIAT, 9TOOBI OTIOCPEIOBAHHO MOOOIIATECS C
akTepamu. B apyrux tearpax 3To pa3iuuue He
TaKoe SIBHOE — IPyIIa coOMpaeTcs, IT0ObI 1aTh
BO3MOXKHOCTH aKTepaM U 3pHTEIISIM I00OIIaThCA
Hanpsamyto. OiHaKko KakuM Obl HU ObLI Teatp, B
HEM BCeT/a JA0JIKEH OBITh HalIaKeH JUAIOT MEXTy

aAKTEpaMH U 3pUTCIIAMHU
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B xaxnoii n3 4 chep «coBMeCTHOTO eii-
CTBHST» YYEHWKU HECYT PaBHYIO OTBETCT-
BEHHOCTB 3a CO3[aHNe W COXpaHEHUE KOH-
TeKCTa. DTa KOJUIEKTUBHASI OTBETCTBCH-
HOCTh TIONTOTABJIMBAET ITPOCTPAHCTBO IS
TIeperoBOpoOB (0OCYKIEeHUIA) poJieil U MaeH-
TUYHOCTEH W OCYIIECTBIISICTCS TAKMM 00pa-
30M, UTO KaXIblii MHAWBUI YYBCTBYET Cce0sl
IO, 3aIUTON KOJUIEKTUBHO IIPUHSITOTO pe-
IIeHUs. DTO MOXET CIYXWUTb IIPUMEpPOM,
YTO COIIMAJIbHOE TIEPBUIHO M MMEHHO TIOM
ero BIUSHUEM (QOPMUPYETCI WHIWUBUIY-
aTbHOE. DTO TAKXKE CBUIETENLCTBYET O TI0-
HUMaHUM POJIM, KOTOPYIO WTpaeT IIPOCT-
PaHCTBO CO3WIAHUS B COLIMAITBHOM ITPOCT-
paHCTBe, 0 KOTopoM roBopuT loymmaHg u ee
Kojieru [18], m o kotopoMm BBITOTCKMIT TO-
BOPMJI KaK O CO3MIAIOIIEeM TBOPUYECTBE
(TBOpUECKOIT MESITECTPHOCTH, TBOPUYECKOM
BOOOpaXkeHWM). DTO, BO3MOXKHO, CIMHCT-
BeHHAsI BO3MOXHOCTH IJII YUYEHUKOB IIO-
yJacTBOBATh B IEMOKPATHUECKOM ITPOIIecce
3a BCe BpeMsI MX ITpeObIBaHMs B mIKoje. Kak
TaKoBasi, TOJIydeHHas YYEHUKOM pOJIb M
€r0 MACHTUYHOCTH JEJIAI0T e€ro 3aKOHHBIM
«TpaXXIaHUHOM» JIEMOKPATUIHOTO OOIIIe-
CTBa, CO3MAHHOTO B KJIACCHOM ayIUTOPHU.
KonnekTuBHbIE TOTOBOPEHHOCTU (00OCYX-
JNIeHUs1) OOBIYHO TPEALIeCTBYIOT J100OI
«IpaMe» W SIBJITIOTCSI COLIMAJIbHO HEOo0XO-
ITUMBIMA, TIO3BOJISIIOIIMMU TOOUTHCS OT-
YETJIMBOTO ITOHUMAHMS ITPOUCXOISIIETO
BCEMU YYaCTHHKAMU W €ro TPUHSITHSI.
Delpit [11] B xuure «Hyxne neT» BuIIEIISIT
5 aCmeKTOB 3TOM «KYJIBTYPbI» BJIACTH U 3a-
aBsuT: «[IpaBUia KynbsTyphl BIIACTH SIBJISI-
JOTCST OTpakeHUEM IIPaBUJI KYJIETYPHI TeX,
KTO HaXomuTcs y BiacTu». Ha Tpagnumon-
HOM 3aHSITUM 3TO MOXKET SIBJIATHCST OTpaske-
HUEM BJIACTH, KOTOPYIO YUUTE]Ib MMECT Hall
YJYeHUKAaMM, POJIN, KOTOPYIO UTPAET €T IO~
3UIUS OTBETCTBEHHOCTH WM JTOMUHHPOBA-
HUS.
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«Ecnu Bl elie He sIBaseTeCh y4aCTHU-
KOM KYJBTYPHI BJIACTH, TO OOBSICHIEMBIC
Bam mpaBmia 3TOI KyJBTYPBI ITO3BOJISIIOT
OBJIaeTh UMM ObIcTpee» [11].

Ha cremytomem sTame 3aHSITUSL C HC-
TOJIb30BAaHMEM TICUXOJAPAMBbI ITOSIBIISICTCS
BO3MOXHOCTh IIPUCBOCHUSI BJIACTH, IIO-
CKOJIbKY YYaCTHMKHM CTAaHOBSITCS «aKTepa-
MH» (UTPOKaMM) U 3TO JejaeT IpaBUiia UT-
pBI OoJIee TTOHSITHBIMU (B TOM YKCIIC 332 CYET
pasmena M pacrpeneseHus cchep BIUSHUS).

Kynberypa Bnactu, TpaHcampyemas ¢ T1o-
MOIIBIO «IpaMbl», COCTOUT B TOM, YTO OHa
TOABEpracT IEePEOCMBICTICHHUIO CYIIECTBY-
JOIMe COIMAIbHBIC TTpaBWIa U ITO3BOJISICT
00CYINTh MX C Pa3HBIX (MHBIX) TTO3UIINIA.
VYyactue B apame Wi HaOII0JeH1E 32 HEell B
Ka4yeCTBe 3pUTEST pa3pyllaloT TPaTuLIMOH-
HBIE TETEMOHMCTCKIE CTPYKTYPHI M 00ecTie-
YUBAIOT BO3MOXKHOCTB MX ITPEoOpa30BaHUs.
CornmacHo muenwmio Leland and Harste:

«A3meneHmne wim nepedopMaTUpoBa-
HUE CTaporo BOCIPUSTHSI TIPOMCXOIUT B
TOT MOMEHT, KOTJa YJaIlrecs OKa3bIBaIOT-
CsI B COCTOSIHUM CO3[aTh HOBBIC WJIM BBI-
OpaTh albTepHATUBHEIC TOITYIICHUS (TIpe-
nojioxkeHns ). BoobOpaxkeHne padoraeT Kak
CIIeHa, Ha KOTOPOi1 pa3bIrPhIBAIOTCS POJIA U
COITOCTABIISIIOTCS MIIEH, TTIO3BOJISIIONINE HAM
YBUIETH IPYTYIO CTOPOHY, B3BECUTH aJIbTepP-
HaTUBHBIC BapMaHTHI M KCITOIb30BaTh TO,
YTO YaCTO HA3bIBAIOT MHTYyULIME» [22].

Dorothy Heathcote [15; 16] oObsicHsIeT,
KaK YYCHMKHN MOTYT IPHOOPECTH CII0CO0-
HOCTB OIYIIATh «TpaHCchOpMalnIo» B XOIe
aKTMBHOTO YJacTHs B IICUXOApPaMe Ha ypo-
Ke. B ee ncciaenoBaHnm BCTpeUyarOTCs MOJIO-
JKEeHUsI, KOTOPBIE COBMANAIOT C TEOPUSIMH 1
yOeXXIeHUIMHU BBITOTCKOro, KakK YJIUTCS
pebeHoK. B rnase «YciaoBus 1J1s aKTUBHOTO
obyueHus» Heathcote mpuBomnut 4 Teope-
TUYECKNX MOIEINH, IBE M3 KOTOPHIX ITO3BO-
JISTIOT aHAJIM3UPOBATh MIPeoOpasyIolIne po-
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W, TPOMEXYTOUHbIE WIEHTUUYHOCTU U
Tpolecc OOpeTeHNE BIACTH.

(ITepBasg momenp) — [Ipama, NCIIOTb3Ye-
Mast Ul M3YIeHUSI JTIOAeH, X TTOBEACHMS,
O0OCTOSITENIBCTB MX XKU3HU, UX PeaKInii Ha
3HAYMMBIE COOBITHUS, SIBIISISICH <«IIEPBUY-
HO#» (popMOIi, maja TOMYOK K CO3MaHUIO
1eJI0To psifa Apyrux (hopMaToB M3Y4eHUS
JIIofeil U COOBITUI, B TOM 4YUCJIE, TIPEIio-
JKEHHBIX YIUTEISIMHU IJIST OOCCIIEUeHMST MX
MHTEPECOB 1 YOCKIEeHUIA.

(Bropast monenb) — ManTust aKcnep-
Ta... O3HAYaeT BO3MOXHOCTH paboTaTh Ha
3HaHUS W OBJIaJicBaTh HaBHIKaMU. «MaH-
TAS» O3HAYaeT, YTO I 3asBJISTIO O CBOEM
npu3BaHUU (TIpeTHA3HAYCHUN) U KUBY B
COOTBETCTBUM C OXUIAHUSIMHU COOOIIECTBA
[10] (http://www.moeplanning.co.uk/wp-
content/uploads/2008/05/dh-contexts-for-
active-learning.pdf).

B ocHoBe ee paboT JIEKUT TIPeATIONOKe-
HUE O TIpUpoe OOYUYEeHUsI, CO3BYUHOE TEM,
KOTOpBIE HECYT Ha cebe CJembl BIMSTHUS
Brirorckoro. OOydyeHHMe 3aKIOYaeTCsl BO
B3aMHOM (DOpMMPOBAHUU YeJIOBEKa U €TO
OKpPYKEHUsI, a B IIIKOJIC ONMpPAeTCs Ha aK-
TUBHYIO POJb YUWUTEJIe W CBEPCTHUKOB,
OCYIIECTBIISIIONINX B XOJE COILMAIbHOTO
B3aMOJICHICTBUS BEIPAOOTKY PEIICHMIT BO3-
HUKAOIINX IIPO0JIeM ¢ MCIIOJb30BaHUEM
MOCTYITHBIX WHCTPYMEHTOB U CHMBOJIOB.
B ncKkyccTBe ¢ MOMOIIBIO 3TUX WHCTPYMEH-
TOB aKTUBU3NPYETCSI BOOOpaXKeHNUE U KPHUC-
TaJUTM3YIOTCS yoexxneHus. B mckyccTse mis
BBIpAKECHUS UACH 1 SMOLIMI UCITOIB3YIOTCS
ompeneseHHBIe (OPMBI M CTPYKTYPHI.
B aToM 3akmmiodyaeTcst BaXKHBINM MOTEHIIMAI
IpaMbl 1T (KpeaTUBHOTO) OOYJYEeHUS U pa-
OO0THI ¢ BOOOpakeHMEM. DTa TTO3UIIMST OC-
HOBBIBAeTCs HA IIOHMMAHWH BaXKHOCTH KaK
BHEITHUX (pOpM TOBEACHMS YeIOBeKa, TaK
W ero BHYTPEHHETO auaiora (pedaeKChmn)
N1 rpolecca ooyyeHus. [lpama, siBisieTcs

JIN OHA TOTOBBIM TEKCTOM ITbECHI WJIM MM-
TIpOBHM3AlNei, eCTh HE YTO MHOE, KaK MUK-
POKOCM COOBITHII, KOTOpBIE OTpaXkaloT WU
TEKYIINe W BEPOSITHBIC COOBITHST OKPYKato-
mero mupa. Ecimm 3to Tak, To y4Jactue B
IpaMe aeT YIYeHWKaM BO3MOXKHOCTH IO~
BEPTHYTh UCITBITAHNIO COOCTBEHHYIO MICH-
TUYHOCTh WJIM Pa3pyIIUTh MPUCYIIYIO UM
WICHTUIHOCTh (HAMEpPEeHHO WX HET). DTO
pacKperoniaeT M JaeT BPEMEHHOE OCBO-
0OXIeHME OT OrpaHWYCHUI, C KOTOPHIMU
CTaJKMBAIOTCS yyalluMecss B CUCTEME
IIKOJIBHBIX COILIMO-KYJIBTYPHBIX OTHOIIIE-
Huii. JIpama maeT BO3MOXHOCTB <«IIPEpHI-
BaThb» YCTOSIBIICECS TeUCHUE IIKOJBHOMN
KM3HU. DTO MOXKET TPUBECTH K M3MEHEe-
HUIO BHEITHUX YCIIOBMI M IIpeoOpa3oBa-
HUIO COOCTBEHHONW MICHTUYHOCTH. DTO
TaKKe BJICUET 3a COOO TMPOU3BOILHOE WIIN
HEIIPOM3BOJILHOE yYacTHe B TPaeKTOPUSIX
NeCTBUIA, BEAYLIMX K OCTIapUBAHUIO UIEH-
THUYHOCTEH, KOTOpPBIC CIIOXUINCH B IIPO-
1ecce OTHECCHMST YIAIITUXCSI TOTO VTN MHO-
ro y4eOHOTO 3aBeleHHUS K OIpeleTIeHHOMN
KaTeropum.

CumnoBble CTPYKTYpPBI, HaOIIOZacMbIc B
TPaIULIMOHHON MepapXuu LKOJIbHOTO 00-
pa3oBaHUsI, MOXHO pacCMaTpWBaThb M C
TOYKM 3PEHUS] WX TPOSBICHUS B OTHOIIIE-
HUSX CBEPCTHUKOB. Ha 3aHATHSX C HC-
MOJIb30BAHMEM TICUXOAPaMbl YYEHUKU MO-
TYT HAOIIOMaTh APYT 32 APYTOM W MOIEIIH-
poBaTh aJbTePHATUBHBIC WHTEPIIPETAIINU.
Boal [3] paspaboTan «DopyMm TeaTp», B KO-
TOPOM TIbECY WJIM SITU30, OOBIYHO COmIep-
KAl CIIEHY ITOHABJICHMSI, TTOKa3bIBAIOT
JBAXIbl. YYaCTHUKAM JAIOT BO3MOXHOCTb
MHTEPIIPETUPOBATH YBUIACHHOE M MEHSITHCS
MECTaMu C OTHUM U3 TepoeB, MOJABEPTILINX-
cs TomaBieHMIO. Llenabio 3TOro SIBISIETCS
JMEMOHCTpAIINsI, KaK MOXHO M3MEHUTDH CH-
Tyaluio, YToObl OHA 3aBEpIIWIACH IPYTUM
PE3yJIBTaTOM. AKTUBHOCTH Y4aCTHUKOB MO-
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JKET 3aKJ04aTbCsl B MCCIAEJOBAHUU He-
CKOJIbKMX Pa3JIMYHBbIX ajbTepHaTtuB. [Ipu
3TOM OCTaJbHbIE YYACTHUKMU COXPAHSIOT
CBOM POJIEBbIE TO3ULIMU U UMITPOBU3UPYIOT
Npu pearupoBaHUMU Ha MpeajaraeMbie Ba-
pUAHTHI pa3BuTUs coObiTuii. KoopauHatop
o0ecrneuynBaeT AUaaor MeXay akTepamu U
ayautopueit. Takas cTparervsi noaTauMBaeT
U TpaHC(HOPMUPYET CTPYKTYPY TPAAULIMOH-
HbIX OTHOLIEHWI MeXIy aKTepaMu U 3pUTe-
nssvu. OHa TTO3BOJISIET YYaCTHUKAM pa3BU-
BaTh U pedICKCUPOBATh XapaKTep HeHCT-
BUI, KOTOpbI€ MOTYT ObITb MCITOJb30BaHbI
VMU B TIOBCETHEBHOM KM3HH. DTO MOXKET
CMOCOOCTBOBATb CTAHOBJEHUIO ajibTepHa-
TUBHBIX MIEHTUYHOCTEH M BO3HHUKHOBE-
HUIO HOBBIX, OOLIMX AJIS1 BCEX, MpeAcTaBie-
HU#l. MHOTHE Teaaroruyeckue Moaxoabl ¢
MCIIOJIb30BAHUEM JIpaMbl Ha YPOKax CTUpa-
10T TPaHUILBI MEXIY aKTepaMu U 3pUTENs-
MU, cO3/1aBasi BO3MOKHOCTb CUIOMMHYTHO-
ro auanora W B3aUMOAEUCTBUS MEXIY
npeamnojaraeMo v 3aJaHHOU (maHHOW,
CJIOKWBIIEUCST) MICHTUIHOCTSIMMU.

Ha ypokax ¢ ucnonb3oBaHUEeM MCUXO-
JIpaMbl 3TO MpPOSBIISIET ce0sl B pa3BUTUMU, B
M3YYEHUU M MPUHITUM TOUYKHU 3PEHUS
napTHepa IO OOIIEHUIO, €ro MbICeH,
YyBCTB U LieHHOCTel. [TpruHuMas Ha cebs
pa3InyHbIC POJU WU O3BYUYMBAST UX, MOX-
HO n30exXaTb KOH(MIMKTHBIX CUTYalLWi.
BaxHo, 4TO BO3MOXHOCTb <«IE€PEUTPaTH»
TOT WJIU WHOU MOMEHT JApaMbl MTOMOTAeT
HaXOAWUTh aJbTe€PHATUBHbIE pELICHUS, B
pe3yJibTaTe Yero BO3HUKAIOT HOBbIE WIEH-
TUYHOCTHA. DTO OCOOEHHO 3aMETHO BO Bpe-
Msl auajora, MpeallecTBYIOIIEero ApaMe u
BO3HUMKAIOIIIETO IIOCJIE€ €€ 3aBEepIICHMUS.
ITpu cMeHe auanora npeaenbl, 10 KOTOPbIX
YYaCTHUK CIOCOOEH co3aaBaTh U pa3BU-
BaTh POJIb WU UIEHTUYHOCTb, 3aBUCUT OT
€ro CrnocoOHOCTU MCIOJb30BaTh HEOOXO-
nuMoe opyaue. B kauecTBe mpumMepa MOX-
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HO MPUBECTH CUTYallMIO0, B KOTOPOI BO3-
HUKaloIIee y WHAWBUIA TTPOTUBOPECINBOE
MHEHNE MOXET OBITh NU3MEHEHO ITOCPEICT-
BOM MIpPUHSATHUSA Ha cebs poiu. B mporecce
COIJIACOBAHUI W MCITOJB30BAHMSI CTpaTe-
TU IpaMbl YICHWKHU IIPUOOPETAIOT BO3-
MOXHOCTh CTPYKTYpPHPOBAaTh COOCTBEHHOE
BOOOpakeHue, 4TOObl UX MUpP OOpesl 3Ha-
YeHHUe B pa3ldeICHHOU ¢ IPYTUMU JIFOIbMH
pPEaTbHOCTH.

Kax nmomuepkmnBaet O'Neill:

«MIMeHHO BOOOpaxXeHue TMO3BOISIET U
YUHUTEII0 M YYeHUKaM pa3paboTaTh ajbTep-
HAaTUBHbIE MOJEJMU JEUCTBUI, albTepHa-
TUBHBIC TIPOCKTHI U PEIIeHUsI, 1 BOOOpaske-
HUE SBJISIETCS IBUTATEJIEM 3TOM CIIOKHOM
MoAeaU MbllieHus» [17].

Crenyromnmii KOPOTKMI IIpUMep B3AT U3
MIPOTOKOJIA 3aHSTUS B OOJBIION CpeaHei
mKoysie B bputanckom MumieHge. DTOT
TIpuMep BBIOpaH, YTOOHI TTOKA3aTh, KaK yue-
HUKW TIPEICTABIISIIOT ceO¢ aBTOPUTAPHYIO
TO3UIINIO, BJIACTh M CTATyC B XONIE B3aMMO-
IercTBUs «B poiu yautenst». (TIR)

Yuurens OepeT Ha cebsl poib MOJOAOM
OeXXeHKHM, ChIH KOTOPOI OTKa3bIBaeTCs TO-
BOPUTH Ha SI3bIKE CTpaHbI MpokuBaHUs. Ee
TMOTBITKM MUPHO PEIINUTh 3Ty IPOOIeMy C
MECTHBIMM BJIACTSIMU OKAaHYMBAIOTCSI He-
ymadyei, a ee CeMbsI U JOM ITOIBEPTaloTCs
TMOCTOSSHHBIM HaIlaIeHusIM. PekBU3UTOM
IIUIST OTOU CIICHBI SIBJISIETCS BEAPO, TPSITIKA 1
JUCTsIee cpenctBo. [lepen HagamoM WH-
CLIEHMPOBKM YYEHUKU B XOA€ OOCYKAEHUS
¥ aHaJIn3a TIPEeIMEeTOB-CUMBOJIOB PEIIaloT,
YTO, C UX TOUYKH 3PCHUST, MOKET IIPON30UTH
B TIOMOOHOM CUTYallNH.

Yuurenab B posid OEKEHKM TOSIBIISICTCS
«Ha ClLIeHe», OepeT BeAPO U TPITNKY U HauM-
HaeT CTUPATh CO CTEHBI OCKOPOMTEIIbHBIC
pucyHku-rpagutu. [loBepHyBIINCH M-
IIOM K KJIacCy, OHa TOBOPMUT:

«ITouemy BBI 3TO chenanu?»
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MMeHHO B 3TOT MOMEHT YYEHUKU MOTYT
BCTYNaTb B JAMAJOr B POJU, KOTOPYIO OHU
B3SIJIM Ha cebsl B Xo/e MpeaBapuTEIbHOTO
o0cyxaeHus B rpynre. [Ipunumast Ha ce0st
pOJib B pa3bIrpblBa€MON ClIEHE, YYaCTHUKU
MOTYT M3y4aTb pa3Hble BApUAHTHI pearupo-
BaHMS HA CUTYaIMIO, IIPUIEM B TaKoit (hop-
Me, KOTopas 3alllMIIaeT MX OT OTrpaHuye-
HUM, HajlaraeéMbIX peaibHOCTbIO U COOCT-
BeHHBIM S1. BDTO moMoOTraeT y9aCTHUKY O3BY-
YUTb CBOU MBIC/IM, CTPaXU U 0OECIOKOEH-
HOCTb C TIO3ULIMU MPUHSTOU Ha ceds1 poJin,
KOTOpasi, B CBOIO ouepellb, OTpaKaeT pea-
JINY TTIOBCETHEBHOM XKU3HU. YUUTEb 3a1a€T
ciaenyloImuii Bompoc rpyme: «KTo mor
OBITH CBHUETEJIEM ITPOM3OIICAIIECTo?» Yue-
HUKM OTBEYAlOT Ha 3TOT BOIPOC U A0OpPO-
BOJIbHO MPUHMUMAIOT Ha ce0s1 poJu TeX, KO-
ro OHM Ha3BaJlk: COCENEM, MOJULIEHCKOro,
MoYTadbOHA. YUYEeHUK (B pOJIM cocema)
npemiaraet yail 1 BbIpaxkaeT COuyBCTBUE, a
TaK>Xe BBISICHSIET, YeM MOXKET MOMOYb. B ka-
YeCTBE aJbTepPHATUBbI MOXKHO BBECTU B UH-
CLIEHMPOBKY poJib Hamagapuiero. Mcmo-
HsIs1 poJib (TO €CTh BBICTYIAsl €€ 3alllUTHU-
KOM), MOXHO MCCJICIOBAaTh IBYCMBICIICH-
HOCTb MOJIOKEHUSI U KOH(MJIMKT MOpajib-
HBIX CYXJEHMIA, TOBTOPHO OOpallaTbCs K
TOMY, 4YTO 3TOT IOCTYIOK MOXET 3Ha-
YUTh B Hallleil OOIIeil pealbHON KM3HU.
Kax yrBepxmaet Bolton [4], y Heathcote
MOXHO BBIIECJIUTb IBAa OCHOBHBIX IMOJIOXKE-
HUS, KacalolMXcsl MPenesioB J0IMyCTUMOTO
M JIeXKallMX B OCHOBE €€ 3aHATUI C UCTTIOJIb-
30BaHMEM JIpaMbl: YYaCTHUK BOBJIEYEH B
MOUCK 3HAYEHUI MPOUCXOISIIEro, U 3TU
3HAYEHUSI MUMEIOT OTHOLIeHUE K Oopnode
monei. B aTom mpomecce NMpUCYTCTBYET
BO3MOKHOCTh TpaHC(OPMAIIUH.

Jlpama MOXXeT co3aaTh CUTyalluio, odec-
MEeYMBAIOIIYI0 aJIbTepHATUBHbIE MYTU pa3-
BUTUSI MBILJIEHUSI U TEPEXUBAHUS OKPY-
JKAIOIeT0 MHUpa M CBOEro IOJIOKEHUS B

HeM. TimaTenmpbHO momOupasi COIMabHBIC
KOJUIM3WH, YIUTE]Ib MOXET ITOMOYb MOJIO-
JIOMY YeJIOBEKY MPOBECTH PabOTy IO «CO-
3MaHUI0 WACHTUYHOCTH», YeT0 HE MOTYT
cHenaTh OCTaJIbHBIC BUIBI 3aHSTHUI, BKIIIO-
YEHHBIC B IITKOJIBHYIO IIPOTPaMMY.

Eme pa3 mpouutupyem Holland et al.
[18].

«MUpBl KyIbTyphl 3acejieHbl XOpOIIO
3HaKOMBIMU HaM COILTMATbHBIMU THITIasKaMM
W JOaXe BIIOJHE WICHTU(PUIMPYEMBIMHU
JIMIHOCTSIMU, KOTOpPBIC pa3IndyaroTcs He
TOJBKO XapaKTepOM BBITIOJHSICMON MMM
paboTel. MIeHTHIHOCTH, KOTOPBIE MBI 00-
peTaeM B 3TUX CUMBOJIMYCCKUX MUpPaX, SIB-
JISI0TCA cIeHM(PUIeCKd HUCTOPUISCKUMU
MPUOOPETEHUSIMU, BO3HMKAIOIIUMU B pe-
3yJbTaTe TOCTOSHHO 3aHMMAaeMbIX HaMM
TO3UIINIA, B CBOIO OUEPEIb OMpPEIeIsIeMbIX
COLIMAJIbHOM OpraHu3anueil aKTUBHOCTH,
Ipucylieil aTuM Mupam» [18, c. 41].

Mp1 yTBepKIaeM, 4To Apama obecredyn-
BacT BO3MOXHOCTb TaKOM (DOPMBI COITMATTb-
HOI MHTEePBEHILIMH, KOTOPasi TIO3BOJISIET OC-
JIaOWTD MO3ULINU, ONIPEAENISIEMbIE COLIUATb-
HOIT OpraHM3aImreii, 1 co3IaeT MPEAmOChLI-
K1 HEKO# (popMBI OOYICHMST, KOTOPAsT 03-
BOJIICT U3MEHUTH 3Ty TTO3UIINIO U OCO3HATH
npousomienmue u3MeHeHHs. [lompocTkm
yJatcsl BUAETh 3HAKOMBIN JaHAmA(pT HO-
BBIMU TJa3aMU. DTO CTAHOBUTCS BO3MOXK-
HBIM OJ1arogapst MOMEHTaM KOJUIEKTUBHOTO
TBOPYECTBA, KOTOPBIC CO3MAIOT IIPEITIO-
CBUTKM TSI TWYHBIX TpaHchopmanmii. OHU
TIePEeBOISIT TUIHBIC NICTOPUY HAIIeH KU3HU
B HOBBIE OOCTOSITESIHCTBA 1 00JIaIafOT CITO-
COOHOCTBIO OTCTPAHSATHCS OT 3HAKOMBIX
TpaeKTOpMii, YTOOBI OTKPHIBATH IJIT CeOs
HOBBIe peanuu. Kak ykaseiBaoT BrITOT-
ckuii u baxTuH, oOydyeHHe BTOro TUIa
BKJTIOUAET B Ce0sT B3aMMOBIIMSTHIE YeTOBEKa
u cpenbl. C OmHOWM CTOPOHBI, BBITOTCKMIA
BHUJIEIT 3KU3Hb KaK TOCTETICHHOE pa3BUTHE,
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TIPOXOMSIIee Yepe3 MeIBIA psiI IpaMaTiye-
CKHX COOBITHI1, B KOTOPBIX ITPOTHUBOPCUMS
MEXIY YeJIOBEKOM 1 BHEIITHUM MHPOM M MX
INAJeKTUIECKOe pa3pelIeHre SBIISIOTCS
OCHOBHBIM  JBUTATeJIeM CYIIeCTBOBa-
HUs yenoBeka. Ecim 1enpro 00pa3oBaHUS
SIBJIICTCSI TIOATOTOBKA MOJIOABIX JIIOACH K
peaTbHOM XXM3HU, TOTIA YPOKM C HMCITOJIb-
30BaHUEM JPAMBI SIBJISTIOTCST BAXKHBIM YCIIO-
BUEM IS TIOHUMaHMS TIPUPOIBLI OIIBITA,

KOTOPBII €Ille IPEACTOUT MOoNydnTh. OHM
MPEACTABISIIOT CO00I pa3suUTENbHBIN KOH-
TpPacT TOTaJbHOMY KOHTPOJIIO, Hapyllaio-
IeMy ITIpaBa YYEHUKOB U «TpeOyeMBIM»
dopmam TToBeeHMS, TIIE 3a1a4a ITPOYNTATh
WJIM HAIMCaTh OKa3bIBAETCSI MPAKTUYECKU
HEBO3MOXHOM TSI MHOTHX CJIabOyCITeBao-
IIMX YYEHUKOB, KOTOPBIX B CBOE BpeMs Tie-
JIarord otHecau K Kareropuu BIIIO (6ec-
[UIATHBIE LIKOJIbHbIE 00E/IbI).
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