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Objectives. The research studies challenges of neurodiverse interaction in an inclusive workplace involving adult
employees with autism spectrum disorders (ASD). Missing a response to a question or request is a communication
disruption and can present someone’s contribution as irrelevant or be interpreted as ignoring. Thus, it is crucial to
investigate the reasons behind such disruptions and what both participants with ASD and neurotypical ones do in
such cases.

Methods. The main method is conversation analysis of video recordings made in an inclusive workshop for people
with mental disabilities. This was backed up with participant observation in the role of a volunteer. The data col-
lection comprises 12 cases, in which one of the participants (with ASD or without ASD) did not get a reply to their
question or directive, immediately or at all; 4 of these cases are analysed in the present article.

Results. In the 3 episodes, the same employee with ASD, having not received a reply to his question or request, also
from a neurotypical instructor, repeats his phrase completely or almost verbatim; in addition, he implements the fol-
lowing strategies to draw attention: adds a vocative and a politeness marker, redirects the request to a specific person
(after the instructor’s advice). In the 4™ episode, an employee with ASD does not respond immediately to the instruc-
tor’s directives, continues the conversation about an abstract topic without promptly switching to work.
Conclusions. Analysis of the data collection enables to draw conclusions about differences in the actions of neu-
rotypical and neurodiverse participants when they do not get a response to their question or directive. The former
demonstrate more elaborate strategies, modifying the question or directive (including grammatical structure), draw-
ing attention in different ways, using various bodily actions and argumentation; neurodiverse people tend to repeat
the wording, not modifying the grammatical structure of the main clause, or wait. The following reasons for missing a
response have been identified: division into pairs in a multiparty interaction (employees with a diagnosed condition
and non-diagnosed instructors who may not pay attention to the question of the person in the other pair); difference
in prioritizing the two courses of actions — work and chat about an abstract topic — and in the ways interlocutors
switch between them; neurodivergent people are involved in interactional patterns and language games which are not
supported by neurotypical colleagues. Awareness about possible interactional challenges and the ways they can be
overcome helps to secure inclusivity in the workplace.
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AKTyanbHOCTh U 11eab. Vlcce[oBatue MOCBSINIEHO U3YYEHUIO TIPOGIEM, BOSHUKAIONIUX BO B3aUMOJICHCTBUM B WH-
KJIIO3UBHO#T pabodeii cpejie ¢ yaacTHeM B3POCIbIX JIojieli ¢ paccTpoiictBamu aytuctuueckoro crekrpa (PAC). Orcyr-
CTBHUE OTBETA HA BOIIPOC WJIH MPOCHOY SIBAACTCS cO0EM B KOMMYHUKAIIMN U MOKET MPEJICTABUTH PEILUIHKY YeJOBEKa
KaK HEPEJIEBAHTHYIO WJIN OBITh WHTEPIPETHPOBAHO KaK UTHOPUPOBAHIE, TOITOMY BaKHO Pa3obpaThest B PUYMHAX
TaKoro €605, ¥ Y4TO B TAKUX CIIyUYAsIX TIPEATMPUHIMAIOT yIacTHUKY Kak ¢ PAC, Tak 1 HEHPOTUITHYHBIE.

Mertozapl u MeToauku. OCHOBHOI METOJI — KOHBEPCAIMOHHBIN aHAJMN3 BU/I€03aINCeH, C/IeTaHHbBIX B MHKITIO3UBHOMN
MaCTEPCKOH JJIsT JIFOIEH ¢ MEHTATbHBIMU OCOOEHHOCTSIMH, IOTTOJTHEHHBII BKIIOUEHHBIM HAOTIOICHIEM B POJIH BOJIOH-
tepa. V3 3anmceii orob6pano 12 cayuaes, korga ogHomy 13 yuactHUKoB (¢ PAC i 6e3 PAC) He oTBevaroT, cpasy nii
B000IIlE, HA BOIIPOC, TPOCHOY WJIN YKa3aHUE; 4 CIydast aHAIM3UPYIOTCS B HACTOSIIIEH CTaThe,

Pesyabratsl. B 3-x paccmaTpuBaeMbix hparMeHTax OAWH U TOT ke coTpyAHUK ¢ PAC, He TIOJIydyuB OTBET Ha BOITPOC
W TPOCch0y, B TOM YKCJIE€ OT HEUPOTUIIMIHOTO UHCTPYKTOPA, TIOBTOPSIET CBOIO (hpasdy MOJHOCTBHIO WU MTOYTH JI0-
CJIOBHO; KPOME TOTO, OH PEAIU3yeT CJAEAYIONIe CTPATETHH TPUBJICUEHUsT BHUMAHUS: 00aBisieT oOpalieHre u Map-
Kep BEXKJIUBOCTH, MIepeaipecyer MpochOy K KOHKPETHOMY 4eI0BeKy (Mocjie coBeTa MHCTPyKTopa). B 4-M dparmente
corpyauuk ¢ PAC e pearupyer cpasy Ha yKazaHug MHCTPYKTOPA, IIPOJIOJIKAET Pa3rOBOP Ha OTBJICYEHHYIO TeMY, He
MEePEKITIOYasiCh OMEPaTUBHO K pabore.

BoiBoabl. OCHOBBIBASICH Ha aHAIN3e OTOOPAHHOTO MaTeprala, MOXKHO C/IeaTh BBIBOBI O PA3IMYUsX B AEHCTBUSAX
HEHPOTUIHYHBIX 1 HEHPOOTIHUYHBIX YYACTHUKOB, KOT/IA OHW HE TOJYYaioT OTBET HA BOMPOC WK mpoch0y. Tlepsbie
IPUMEHSTIOT OoJiee pasHOOOpasHbIE CTPATErWH, MEHsISI B TOM YHCJIe U TPaMMaTHIeCKyo (hopMy, TPUBJIEKas BHUMaHIe
PasIUYHBIMU CIIOCOOAMU, BKJTIOUAsT TEJIECHBIE ICHCTBUSI, U HCIOJIB3YIOT apTyMEHTAIINIO; HEHPOOTINIHBIE YUACTHUKY
CKJIOHHBI IOBTOPSTH (DOPMYTUPOBKY (HE MEHSIS TPAMMATHIECKYIO (JOPMY) WJIU JKaTh. BBISBIICHBI CJeyIONIue mMpu-
YKHBI, 10 KOTOPBIM BOTIPOC MJIN YKAa3aHUE OCTAIOTCS Ge3 OTBETA: JleJieHre Ha Mapbl B KOMMYHUKAIUU (COTPY/THUKY
¢ IMarHO30M U WHCTPYKTOPBI G€3 INarHo3a, KOTOpble MOTYT He 0OpaTUTh BHUMaHIe HAa BOMPOC YeI0OBEKA U3 JAPYTroi
[apbl); Pa3JUUUs B MIPUOPUTETAX MEKIY JABYMsI BUIAMU JEATEILHOCTH — Paboueil U pasroBOPOM Ha OTBJIEYEHHYIO
TEMY — U B TOM, KaK MEsK/Ly HUMU MIEPEKIII0YAI0TCsT COOECEAHUKI; HEHPOOTIIMYHBIE COTPYHUKHI YUYACTBYIOT B SI3BIKO-
BBIX UTPaX, B KOTOPbIE He BKIIOYAIOTCA HEHPOTUNINUHbIE KOJtern. OcBeIoOMIeHHOCTb O BO3MOKHBIX KOMMYHUKATHB-
HBIX TPOOJIEMAX U CIIOCO0AX MX MPEOIOJEHNUST BAsKHA JIJIs1 BOILIOIIEHUST MHKJIIO3UHU HAa paboyeM MecTe.

Kntouesvie cnosa: nHKI03MBHAS MacTepcKas, pacctpoiicTBa aytuctudeckoro criekrpa (PAC), B3aumoseiictsue -
[IOM K JIMILY, KOHBEPCAI[MOHHBIN aHAIN3, B3aUMO/IEHCTBIE Ha pabouyeM MecTe

st wuratsr: Pyonesa E.A. O1cyTcTBrE OTBETa B HEHPOPA3ZHOOOPA3HOM B3aMMOJIECTBUN: AHAJIN3 CJIyYaeB U3 MHKJIO3UBHOI Ma-
crepckoii // Aytuam n Hapymenus passutust. 2023. Tom 21. Ne 3. C. 37—47. DOI: https://doi.org/10.17759 /autdd.2023210305

Introduction of some of them often include isolation in special care

institutions. Others have never been diagnosed, strug-

Work opportunities for most people with mental dis- ~ gling with communication and sometimes considered
abilities® in Russia are rather limited. Life trajectories  strange (including those with ASD who develop ways

2 [lepeBoj cTaThi Ha PYCCKUI sI3bIK yMTaiiTe Ha caiite sxypHaia « AyTusMm 1 Hapyuenus passutust> B Ne 3, 2023 1o cepiike: https://psyjournals.
ru/journals/autdd.

3 People with mental disabilities are a diverse category which includes individuals with various conditions like autism and mental retardation.
This nomination is a translation of a popular Russian term, which is interpreted as rather neutral than biased (unlike in English). Another common
Russian nomination, particularly in the context of inclusivity, is people with mental peculiarities, which is a word-by-word translation and has no
correspondent equivalent in English.

The term neurodivergent, used in the article, is considered more progressive in English, but is known to very few people in Russia. This term
usually refers to people with ASD, but often embraces all kinds of other conditions, some of which are framed as illnesses or disorders in other
areas. The corresponding ideology of neurodiversity refers to the variance in brain function and cognition which is not visible, but can be detected
through interaction. According to this ideology, “people experience and interact with the world around them in many different ways; there is no
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to “camouflage” their autistic traits [9]). However,
with ideologies shifting and public awareness raising,
the situation around workplace inclusivity is starting
to change. One of the current options is offered by the
so called “inclusive workshops for people with mental
peculiarities”, where neurodivergent employees (in-
cluding those with ASD) make furniture and pottery,
design, cook or sew, getting a regular pay. The offi-
cial website of the workplace where I collected data
for the study provides ideologies behind such projects:
“workshops, where an adult with mental peculiarities
can get a job and live normally”, “we created inclusive
workshops to make sure everyone is equal”.

Few publications have focused on social and or-
ganisational aspects of employment opportunities for
neurodivergent people (see, for ex., [1; 8; 16]). Though
inclusivity in the working environment draws research-
ers’ interest, most studies are based on questionnaires
and interviews [1; 8; 16]. These mention some positive
effects on the work process, for example, an HR-man-
ager points out that involving employees with autism
made the team more “disciplined” and “responsible”
[1, p. 381]. The idea of considering many factors in a
model of ecosystem [16, p. 9] as well overlooks interac-
tion at the microlevel, though highlighting the impor-
tance of soft skills [ 16, p. 7]. Face-to-face interaction in
the workplace seems to be unfairly understudied. One
of the possible explanations lies in perceiving the fact
of employment itself as a success not only by ordinary
people [16, p. 6], but by researchers as well. Thorough
analysis of what is happening in the existing work en-
vironments can help to understand their problems, sug-
gesting ideas for improvement.

There is a substantial gap in research into neurodi-
verse interaction in the workplace based on naturally
occurring data. Addressing the gap, the study aims to
investigate interactional challenges of an inclusive
workplace through analysing video recordings. The
article discusses dialogues involving neurodiverse
participants, revealing the interactional and social
reasons behind missing a response and what is done
after the disruption.

Conversation Analysis of Neurodiverse
Interaction

People with disorders are often blamed for com-
munication failures. In line with lay stereotypes, most
research has focused on the speech of neurodivergent
people in experiments and tests (see, for ex., publica-

tions in clinical linguistics [5]). As a result, commu-
nication disruptions are attributed to what is called
cognitive or pragmatic impairment.

An alternative approach has developed in the field
of conversation analysis. Within the approach, analysis
of video or audio recordings includes verbal and em-
bodied actions by all participants, in this case both au-
tistic and neurotypical (see, for ex., [11]), and focuses
on the functions of actions, including those stereo-
typically associated with autism, like echolalia and set
expressions [6; 10]. Studies within conversation anal-
ysis have revealed the role of neurotypical individuals
in making the interaction “atypical” [23]. Enriching
conversation analysis with anthropological approach
enables to connect features of autistic communication
with cultural and social constraints [17].

Within conversation analysis, the basic units
building up any talk are turns which participants
take in it, and adjacency pairs. In an adjacency pair,
like a question and an answer, a first pair part “makes
relevant a limited set of possible second pair parts”
[21, p. 16]. As E. Schegloff puts it, “if such a second
pair part is not produced next, its non-occurrence is
as much an event as its occurrence would have been”
and “we can then speak of it as a “noticeable absence”
or an “official absence” or a “relevant absence” [21,
p. 20]. Missing second pair parts violates the funda-
mental sequence organisation principle and disrupts
coherence. Getting no response to your first pair part
can frame your contribution as somehow irrelevant
and, on the emotional level, make you feel ignored or
unappreciated.

Conversation analysis has been used as a method
for assessing social communication involving people
with ASD. For instance, [25] describes a case, when
conversation analysis helped parents “to become more
attuned to the influences of the family’s interactional
dynamics” on their child’s communication, benefitting
from his echolalic communication and “embracing
the idea of building interactions around his preferred
scripts” [25, p. 38] (to see a more detailed guideline
of how conversation analysis research can be used by
speech therapists, see [15]).

This approach can be related to Damian Milton’s
“double-empathy problem”, which states explicitly
that misunderstanding is not located in the autistic
mind [12]. It is argued that communication between
two speakers of different neurotypes is troubled by “a
disjuncture in reciprocity between two differently dis-
posed social actors” [12, p. 884], “who hold different
norms and expectations of each other” [13, p. 1]. The

one "right" way of thinking, learning, and behaving, and differences are not viewed as deficits” [2] (for critical overview and history of the term see
also [18]). The terms neurodivergent, neurotypical, neurodiverse are often preferred in the article, because they do not focus on the diagnosis of some
participants of interaction, but rather on the differences and on what is going on among all participants. The very core idea of “different, not less”
[7, p. 23] suggests another perspective to look at interaction involving people with ASD.
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model of “double-empathy problem” and conversation
analysis enable to view interaction from the neurodi-
verse perspective [24]%

Methods and Ethics

The whole dataset for the study comprises 20
hours of videos recorded in “inclusive workshops for
people with mental peculiarities” in St. Petersburg,
Russia. I visited the organization as a volunteer for
about 2 months in January and February of 2020, at-
tending the pottery and the graphic workshops regu-
larly. Episodes containing communication disrup-
tions were extracted from the recordings for further
multimodal analysis. The collection of missing re-
sponses to questions and requests or directives con-
tains 12 cases. The main method of approaching data
is conversation analysis, enriched by the multimodal
transcription system developed by L. Mondada [14].
This was backed up with ethnographic methods: par-
ticipant observation, interviews, and keeping a diary.
The chosen qualitative approach allows to note de-
tails in neurodiverse interaction overlooked by other
methods. Its main limitation resides in the justifica-
tion of broader conclusions based on a limited collec-
tion of cases.

As T was told by the organisation’s director, all
employees sign a paper allowing their photo taking
and video shooting. Besides that, each time I asked
all those present for the consent before turning my
phone camera on. As for the goals of video shooting, I
explained that it was done “for the purpose of science”
and that I was planning to watch and analyse the re-
cordings as a linguist.

In general, participants, including instructors and
volunteers, are not informed about employees’ health
conditions, with a few exceptions. The article analyses
4 extracts, involving 3 main adult participants diag-
nosed with ASD: their diagnoses were explicitly an-
nounced for the public in the official publications of
the organization. Names were changed.

Transcription System

The transcription below follows the main prin-
ciples of conversation analysis and the system devel-
oped by L. Mondada, where descriptions of embodied
actions are marked by two identical symbols (one
symbol per participant) which are synchronized with
the stretches of talk [14].

The following symbols are used in this article:

++ descriptions of N’s embodied actions

%% descriptions of M’s embodied actions

AA descriptions of A’s embodied actions

** descriptions of R’s embodied actions

+ -+ descriptions of P’s embodied actions

*---> The action described continues across subse-
quent lines until the same symbol is reached.

>> The action described begins before the ex-
cerpt’s beginning.

--->> The action described continues after the ex-
cerpt’s end.

..... Action’s preparation.

---- Action’s apex is reached and maintained

., Action’s retraction

The following traditional conversation analytical
symbols are used below:

°ivanov® Quieter than surrounding talk

>ivanov< Slower than surrounding talk

[ ] Overlapping utterances

(0.2) Timed silences in tenths of a second

. Falling ending intonation contour

? Rising questioning intonation contour

(???) Tllegible speech sounds

Speech lines are given in bald and numbered.
The translation is hyphenated (for more details see
[21]).

Cases 1—3 were extracted from a video recorded
in a graphic workshop and each involves missing
second pair parts to either a question or a directive
of the same neurodivergent participant N. The anal-
ysis of case 1 contains some reflecting on other chal-
lenging issues provoked by data. In case 4 a neuro-
typical instructor, trying to get an a neurodivergent
employee P. to accomplish a task, gets no responses
to some of her directives and misses an answer to
P.’s question.

Results and discussion

Case 1

The episode below has four main participants, two
of which are neurodivergent employees, N. and S.
(ASD), and two instructors. N. and S. work as artists
in the graphic workshop, creating designs for calen-
dars, notebooks, mugs, and other products. They got
to know each other in the workshop and became close
friends. The young men often enjoy their interactional
patterns for two, modelling popular TV quiz shows or

4 Tt is needless to note that there are other models of autism, most of which developed opposing the medical pathological approach. They can
be presented as a spectrum, as suggested by Nikolas Chown in his talk at the “Critical Autism Studies Conference”: not fully moral human beings
(lack theory of mind, empathy), psychiatric pathology, broader autism phenotype (ABA), everyone is a little autistic, sensorimotor difference akin to
sight loss (predation error theory), behaviour to be normalized, natural human difference (monotropism/ polytropism), no such thing as autism as we
know it [4]. The core differences in these models also justify the need to make an attempt to look at neurodiverse interaction from the more unbiased

descriptive perspective.
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Case 1
01 S: i-i-va-no
>>writing and drawing, looking at the paper-->>
02 N: i+vanovich +
+getting up+
03 S: i-va-novich +ivanov
+coming to S-->
04 A: °u nas osobo net del na °A [°segodnya®]
we don’t really have tasks for today
Aconnecting paper-->

3

05 N: [°ivanov®]
06 A: [(°???°) +%  (???) 1%
07 S: [tridtsatogo aprelya tyshcha devyat'sot+% devyanosto tretiy]%
thirtieth of April one thousand ninety ninety three
Ni —=— -~ — oo — oo s>t
m: %coming to the table%

08 N: +%i-va-no-vich$%
t+approaching S, looking at his work-->+
m: %taking papers$%
$smiling-->
09 M: plokhoy pod[khod]
bad approach

10 s: [iva]nov$%
Mm: ————=—————————————— >3
11 N: %>ivanov< v ogurtsakh +rabotaet? +%

Ivanov. at “Cucumbers” working?
+turning to A+

m: $putting paper into bookbinder %
12 A: +(???) +
n: +looking at A#+
fig: #fig.1
Fig. I: N. looking at A., A., M.
13 + (0.2) +

+looking at M+
14 N: +%v ogurtsakh? rabotaetA
at “Cucumbers” working?
+bending to S, looking at S’s paper-->

m: %binding paper sheets-->
a: T mmmm oo ——— e >A
15 S: A (???) % (?2°?) A
m: -——---—-- >%
a: Alooks at clock, comes to tableA
16 A: net (???) na samom dele A+Foma s polovinyA
no, in fact Foma from half past
Apointing to clockA
N: +wiggling, looking at S’s work, smiling>>
17 A: A (???)
Abinding paper sheets-->
18 (0.2)
19 S: >ivanov<
20 (0.3)
21 M: (?2°?)

22 N: tridtsatogo nol' chetvertogo
thirtieth oh four

23 (0.2)
24 S: tridtsat'. posledniyA dney ego aprelya
thirty. last day of April
i —mmmmmm o >A

25 X: trydtsa (???)

thirti- (??7?)
26 A: Aa nedavno mne snilsya son

and recently I had a dream

Aturning to M-->>

27 S: [nol' chetyre aprel'. posledniy den' tridtsatogo

oh four April. last day thirtieth
28 A: [vo sne osoznala

in the dream I realized
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playing numbers, when they take turns saying dates in
order, for example, dates of birth or of opening metro
stations. In the video, N. and S. are in the middle of
fulfilling the work project: they are assigned to draw
all participants of the workshops, including employ-
ees, volunteers, and instructors.

M. and A. are two instructors. They are using the
bookbinder to make notebooks, which are one of the
products of the workshop brand. While doing this
manual work, M. and A. are discussing work-related
issues between themselves.

There are at least three other people present in the
room at the moment, two of which are other employ-
ees (they can be seen in figure 1, on the left and on the
right) and a volunteer, the author of the paper. F., who
is being discussed, has just left the room. At least one
other person enters the room during this interaction
episode. Besides the four main interlocutors, one more
voice is heard (X).

In order to fulfil their task of sketching all the
people involved in the organisation, N. and S. are
using photographs taken in the workshops. N. some-
times asks for extra information, like a person’s date
of birth, how long he has been involved in the work-
shop or if he was present in the workplace on some
day. N. and S. are pronouncing the middle name
Tvanovich of a person (lines 1—3), and then his last
name lvanov (3, 5, 10, 11).

Meanwhile, M. and A. are discussing work or-
ganisation (6, 9, 12, 15, 16). A particular matter
of concern for them is how long F. has been in the
workshop today and what he has accomplished.
From the instructors’ perspective, the young man
is often reluctant to work hard and prefers relax-
ing. As it appears to them, he has not done anything
during the first half of the day. Reluctance to be en-
gaged can be observed in any workplace, but here
there are hardly any instruments to get employ-
ees work if they do not want to. This is one of the
challenges instructors have not been prepared for,
since the main ideology is providing needed jobs for
those who otherwise would be much less involved
socially. It is important to point out that some neu-
rodivergent people may be regarded as “lazy” from
a neurotypical perspective due to misunderstanding
their experience (it might be harder for them to ac-
complish a seemingly easy task).

In line 11 N. is asking whether Ivanov works
for the inclusive café “Cucumbers”, which is also a
part of the organisation, but is situated in a differ-
ent building. N.’s hearable question is not followed
by an answer, and we will consider why. The first
ground for the “event” in this case is multiactiv-
ity. When N. is asking his question, which is pro-
nounced with the same loudness, A. and M. are busy
with their manual work, looking at what they are
doing. A. is putting paper sheets together, and M.

42

is making holes in paper. They cannot see N.’s gaze,
but they must be hearing his voice. Managing mul-
tiactivity and prioritising the main aspects of an in-
clusive workshop, which are inclusivity and work,
poses a challenge for the environment.

The second ground resides in dividing into
pairs, which is natural for multiparty interaction
[22]. The two pairs of employees and instructors
are having two parallel conversations. Step-by-
step multimodal analysis reveals timing of the two
conversations and in which ways they intertwine
with each other and bodily actions. Both times,
when N. is asking his question, no one else is speak-
ing. It may not be occurring to A. and M. that the
they are to take turns in what seems to them to
be N. and S.’s dialogue. A possible ground could be
that the instructors are used to N. and S.’s language
games which often include series of questions. On
the contrary, N.’s presumptions are different, he is
expecting a reply from instructors, looking at them
and waiting.

This division into pairs by the participants’ roles
(instructors vs employees) also follows the criterion
of the neurotype (neurotypical vs neurodivergent
people). This principle of pairing can be described as
(dis)abilities and power distribution and seen as a chal-
lenge of such workplaces. The situation seems to be
more balanced in cases when volunteers take a more
active part in the interaction and when there is only
one instructor present in the room putting an effort
into maintaining inclusive interaction.

The intonation contour of the first question fol-
lows its rising pattern for a Russian question in-
tonation [3]. The overall tone is inquiring, rather
non-expressive in the manner as if it were one of the
series of checking questions. Having received no an-
swer, N. reframes his question, addressing S., who
is still busy with his drawing (14). N. repeats his
question with the intonation more distinct on the
second syllable of the word rabotaet. Receiving no
answer again, N. drops the issue, going on to discuss
the date of birth — April, 30, 2004 (lines 22—25).
He pays attention to the detail that the 30 is the
last day of April (24).

Case 2

The setting and the main participants are the same
as in case 1. N.’s question has a rather atypical gram-
matical structure (1). When getting no answer to
his question, he adds a vocative in the form of polite
apology, a V-form (2 pers. pl.) (3). A. looks at N. im-
mediately after the vocative (figure 2) and inserts a
question, asking about the month (5), which functions
rather as demonstrating engagement. Getting the an-
swer immediately, she frowns, framing N.’s question as
irrelevant, and gives a response expressing her doubts
about the relevance more explicitly.
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Case 2

1l N: +s sedmogo

+noyabrya Petrov %ne prishel v kafe ogurtsy%?

from seventh november Petrov not came to café Cucumbers?

+raising head+

a: >>sorting papers sheets, passing to M>>
m: %taking paper sheet from A%
2 X: pyat'desyat shest' minut
fifty six minutes
3 N: izvinite pozhaluysta A#s devyatogo (?2?) [v kafe ogurtsy
excuse me please from nineth to café cucumbers
a: Alooks in N’s direction
fig
| i
=y
.‘4 >
Fig. 2.
4 F: [e skoro pereryv
hey, soon break
5 A: s devyatogo chego, Nikolay?
from nineth (of) what, Nikolay?
6 N: s devyatogo Anoyabrya?A
from nineth november
a: Afrowning-A
7 A: vozmozhno Nikolay, ya ne pomnyu uzhe
maybe Nikolay, I don’t remember already
Case 3 the V-form), after which he gets a reply — an insert

In this case N. uses an imperative, a V-form (2 pers.
pl.), a politeness marker and a pointing gesture (1).
Withnoreply or responsive action, he repeats the ques-
tion without please. Then, the instructor M. suggests
a modification: addressing the request to a particular
person (4). N. follows the prompt and readdresses his
question to his neurodivergent colleague (again using

Case 3
1 N:
oh give me please there thick markers

+pOlntlngllIlrlllrlrrrlrrrlrll+

Alice,

+Alisa, nashli dlya tebya mesto+ +mozhesh'

question specifying the kind of markers and an offer
to choose (6).

Case 4

This is an extract from a video recorded in a pot-
tery workshop. The main participants are a neurotypi-
cal instructor R, P., neurodivergent employee P., and a

oy +oy dayte mne pozhaluysta tam +tolstye markery

syuda sest' +

we found for you a place, you can here sit

n: +looks at Evvvvvvvvrvororrrrrort +looks down hOlding head+

+a dayte tolstye markery+
and give thick markers

+ looking around-------- +

m: taking paper and turning

4 M: a ty Savu poprosi
and you ask Sava
5 N: +sava dayte tolstye markery
Sava give thick markers
+looks forward, points,,,-->
6 S: kakie? vot vot+ vybiray kakoy vam
which? here here choose which for you
1 >+
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volunteer E. In this episode R. is encouraging P. to get
back to work and make another plate. From the first
glance it may seem that the two participants are talk-
ing about different topics, as if not hearing each other.
While R. is discussing work issues, P. is continuing
talking about animals, seemingly not responding to
her requests. The conversation about animals has been
already going on for a while before this episode (last-
ing for about 17 minutes, longer extracts from the dia-
logue have been published and analysed in [19; 20]).
The multimodal transcription demonstrates how two
courses of actions, namely work and talk about ani-
mals, are intertwined.

R. uses a variety of linguistic and strategical means
modifying her directive: adding an address form (4),
changing the grammatical structure (1 pers. pl., in-

Case 4
01 R: *tak davay *

so let’s

*looking at the table*
02 *delaem eshche *

doing (1PL) another

*looking at the wall clock*

03 +delaem eshche tarelku~-, +eshche uspevaem

clusive form — 2 pers. sg. (16)), expanding the direc-
tive (3), drawing attention by preliminaries (1, 6, 14),
adding argumentation (17—18), relating to the work
process (10). She also modifies the nature of the direc-
tive: instead of asking to make a plate, suggests clean-
ing first, using gestures to draw attention and dem-
onstrate (15). On her behalf, R. misses an answer P.’s
question about keeping an iguana or a turtle as a pet.
The analysis demonstrates that P.’s switching to
work is more step-by-step, more stretched in time, if
compared to R.’s. He switches to work after finishing
his utterance about animals, first starts to collect clay
crumbles (18) (which is questionably related to the
job, since cleaning crumbles is not yet cleaning, but
could be considered a preparatory action). R.’s phases
of talk and work are more micro and the courses of

doing (1PL) another plate another will manage

p: +looking at M-------------+ +looking at the clock=+
looking at the table
04 R: [tak Petr ]
so Petr
05 P: [nu i chto]tozhe
so what also
06 R: schas pri[dumaem]
now we’ll decide
07 P: [trudno]
difficult
08 +1li derzhat' iguanu ili chere cherepakhu?
to keep iguana or turtle
+touching clay-->
09 (0.3)
10 R: *ta:k eti vse gotovy*
so these’re all ready
*checking shapes----*
11 E: nu cherepakhu mne kazhetsya ne trudno
so turtle to me seems not difficult
12 (0.2)
13 mozhet [+ey ne ochen' nravitsya 1
maybe she doesn’t really like
14 R: +~u menya est' predlozhenie]
I have a suggestion
Piyrrrrr—>+
15 R: *davay sdelaem uborku,
let’s do cleaning
*demonstrating with hands, looking at P-->
16 i otomnem eshche odnu tarelochku, ty otomnesh’
and we’l1l make(1Pl) one more plate(DIM), you’ll make (25g)
looking at P.
p: looking at the table
17 R: potomu chto vremya +eshche *est' a formy +uzhe vse*zality,
because there’s more time, and the shapes are filled
r: *IIIIIIIIIIIIIIIIIIIII>*
p: S +collecting crumbles>>
18 R: vse pochishcheny i vse sdelano
all are cleaned and all’s done
a4
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activities are more intertwined, she talks about both
work and talk (sometimes can do talking and manual
work at the same time). The differences in switch-
ing from one course of action to another between the
neurodivergent and neurotypical participants may be
attributed to different understandings of the overall
frame and prioritising, focusing on different aspects of
context. On the whole, as demonstrated, a second pair
part is missed by both neurodivergent and neurotypi-
cal participants. Moreover, what may seem as a miss-
ing response to a directive is not always the case, since
the participant with ASD responds to the directive
with bodily actions, though sometimes delayed.

Conclusion

Analysis of interaction at the microlevel demon-
strates various grounds for missing a response to a
question or a request/ directive. First, coherence of
talk is challenged by multiactivity, which is in the very
nature of an inclusive workshop, and the differences in
prioritizing talk or work. What is important and rel-
evant varies from a person to person, which becomes
more salient in neurodiverse communication. Another
reason for coherence disruption is division into pairs
(2 neurotypical instructors and 2 neurodivergent em-
ployees). In addition, neurodivergent people follow
different interactional patterns, playing unique lan-
guage games, which are not supported by neurotypical
colleagues. Sometimes, communication can be influ-
enced by stereotypes about the condition: for example,
repetitive actions including questions could be inter-
preted as irrelevant stimming, not requiring a second
pair part. The cases analyzed in the article do not show
all possible situations and mostly contain questions
and directives which are somehow work-related, ex-
cept for the question about animals in case 4.

As demonstrated, both neurotypical and neurodi-
vergent participants miss second pair parts for various
grounds. Then, there are the two basic options: drop
the issue (which can be done depending on the nature

of the issue, whether it is work-related) or persist in
trying to get the answer. Analysis demonstrates vari-
ous reactions to absence of second pair parts and fol-
lowing strategies:

* repeating the question/ directive

+ modifying the verb form (in the collection, only
by a neurotypical participant)

* adding a vocative

* readdressing the question

 adding bodily actions: e.g. looking at the ad-
dressee

* suggesting how to modify another person’s
phrase (instructor’s role)

* adding argumentation (instructor’s role)

» changing the nature of request (instructor’s
role)

The analysis of the collection of cases enables to
draw conclusions about differences in the actions tak-
en by neurotypical and neurodivergent participants
when they get no reply. The first ones demonstrate
more elaborate strategies, modifying the question or
directive (including grammatical structure), draw-
ing attention in different ways, using various bodily
actions and argumentation. Neurodivergent partici-
pants tend to repeat the wording, not modifying the
main clause, or wait. The strategies used by one of
the employees with ASD include adding a vocative
and a politeness marker, readdressing the request to
a particular person (after the instructor’s suggestion),
slightly adjusting the intonation.

The findings can help to understand neurodiverse
interaction and the challenges inclusive work envi-
ronments are facing. Awareness about possible inter-
actional challenges helps to create a more effective
and ecological work environment. Results of the study
can be implemented when introducing inclusivity in
the workplace. One of the possible solutions to chal-
lenges caused by interlocutors’ dividing according to
their neurotypes and job positions could be delegating
the instructor’s role to a neurodivergent person.

The figures 1 and 2 show frames of a video recording
(with a special effect for anonymisation).
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