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Objectives. The research studies challenges of neurodiverse interaction in an inclusive workplace involving adult 
employees with autism spectrum disorders (ASD). Missing a response to a question or request is a communication 
disruption and can present someone’s contribution as irrelevant or be interpreted as ignoring. Thus, it is crucial to 
investigate the reasons behind such disruptions and what both participants with ASD and neurotypical ones do in 
such cases.
Methods. The main method is conversation analysis of video recordings made in an inclusive workshop for people 
with mental disabilities. This was backed up with participant observation in the role of a volunteer. The data col-
lection comprises 12 cases, in which one of the participants (with ASD or without ASD) did not get a reply to their 
question or directive, immediately or at all; 4 of these cases are analysed in the present article.
Results. In the 3 episodes, the same employee with ASD, having not received a reply to his question or request, also 
from a neurotypical instructor, repeats his phrase completely or almost verbatim; in addition, he implements the fol-
lowing strategies to draw attention: adds a vocative and a politeness marker, redirects the request to a specific person 
(after the instructor’s advice). In the 4th episode, an employee with ASD does not respond immediately to the instruc-
tor’s directives, continues the conversation about an abstract topic without promptly switching to work.
Conclusions. Analysis of the data collection enables to draw conclusions about differences in the actions of neu-
rotypical and neurodiverse participants when they do not get a response to their question or directive. The former 
demonstrate more elaborate strategies, modifying the question or directive (including grammatical structure), draw-
ing attention in different ways, using various bodily actions and argumentation; neurodiverse people tend to repeat 
the wording, not modifying the grammatical structure of the main clause, or wait. The following reasons for missing a 
response have been identified: division into pairs in a multiparty interaction (employees with a diagnosed condition 
and non-diagnosed instructors who may not pay attention to the question of the person in the other pair); difference 
in prioritizing the two courses of actions — work and chat about an abstract topic — and in the ways interlocutors 
switch between them; neurodivergent people are involved in interactional patterns and language games which are not 
supported by neurotypical colleagues. Awareness about possible interactional challenges and the ways they can be 
overcome helps to secure inclusivity in the workplace.
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workplace interaction
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1 Translation into Russian is available on the website of the journal "Autism and Developmental Disorders" in No. 3, 2023, https://psyjournals.
ru/journals/autdd
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Introduction

Work opportunities for most people with mental dis-
abilities3 in Russia are rather limited. Life trajectories 

of some of them often include isolation in special care 
institutions. Others have never been diagnosed, strug-
gling with communication and sometimes considered 
strange (including those with ASD who develop ways 

Отсутствие ответа в нейроразнообразном взаимодействии: 
анализ случаев из инклюзивной мастерской2

Руднева Е.А.
Институт лингвистических исследований Российской академии наук,

г. Санкт-Петербург, Российская Федерация 
ORCID: https://orcid.org/0000-0002-3502-4390, e-mail: katja1985mt@yandex.ru

Актуальность и цель. Исследование посвящено изучению проблем, возникающих во взаимодействии в ин-
клюзивной рабочей среде с участием взрослых людей с расстройствами аутистического спектра (РАС). Отсут-
ствие ответа на вопрос или просьбу является сбоем в коммуникации и может представить реплику человека 
как нерелевантную или быть интерпретировано как игнорирование, поэтому важно разобраться в причинах 
такого сбоя, и что в таких случаях предпринимают участники как с РАС, так и нейротипичные.
Методы и методики. Основной метод — конверсационный анализ видеозаписей, сделанных в инклюзивной 
мастерской для людей с ментальными особенностями, дополненный включенным наблюдением в роли волон-
тера. Из записей отобрано 12 случаев, когда одному из участников (с РАС или без РАС) не отвечают, сразу или 
вообще, на вопрос, просьбу или указание; 4 случая анализируются в настоящей статье.
Результаты. В 3-х рассматриваемых фрагментах один и тот же сотрудник с РАС, не получив ответ на вопрос 
или просьбу, в том числе от нейротипичного инструктора, повторяет свою фразу полностью или почти до-
словно; кроме того, он реализует следующие стратегии привлечения внимания: добавляет обращение и мар-
кер вежливости, переадресует просьбу к конкретному человеку (после совета инструктора). В 4-м фрагменте 
сотрудник с РАС не реагирует сразу на указания инструктора, продолжает разговор на отвлеченную тему, не 
переключаясь оперативно к работе.
Выводы. Основываясь на анализе отобранного материала, можно сделать выводы о различиях в действиях 
нейротипичных и нейроотличных участников, когда они не получают ответ на вопрос или просьбу. Первые 
применяют более разнообразные стратегии, меняя в том числе и грамматическую форму, привлекая внимание 
различными способами, включая телесные действия, и используют аргументацию; нейроотличные участники 
склонны повторять формулировку (не меняя грамматическую форму) или ждать. Выявлены следующие при-
чины, по которым вопрос или указание остаются без ответа: деление на пары в коммуникации (сотрудники 
с диагнозом и инструкторы без диагноза, которые могут не обратить внимание на вопрос человека из другой 
пары); различия в приоритетах между двумя видами деятельности — рабочей и разговором на отвлеченную 
тему — и в том, как между ними переключаются собеседники; нейроотличные сотрудники участвуют в языко-
вых играх, в которые не включаются нейротипичные коллеги. Осведомленность о возможных коммуникатив-
ных проблемах и способах их преодоления важна для воплощения инклюзии на рабочем месте.

Ключевые слова: инклюзивная мастерская, расстройства аутистического спектра (РАС), взаимодействие ли-
цом к лицу, конверсационный анализ, взаимодействие на рабочем месте

Для цитаты: Руднева Е.А. Отсутствие ответа в нейроразнообразном взаимодействии: анализ случаев из инклюзивной ма-
стерской // Аутизм и нарушения развития. 2023. Том 21. № 3. C. 37—47. DOI: https://doi.org/10.17759/autdd.2023210305

2  Перевод статьи на русский язык читайте на сайте журнала «Аутизм и нарушения развития» в № 3, 2023 по ссылке: https://psyjournals.
ru/journals/autdd.

3 People with mental disabilities are a diverse category which includes individuals with various conditions like autism and mental retardation. 
This nomination is a translation of a popular Russian term, which is interpreted as rather neutral than biased (unlike in English). Another common 
Russian nomination, particularly in the context of inclusivity, is people with mental peculiarities, which is a word-by-word translation and has no 
correspondent equivalent in English.

The term neurodivergent, used in the article, is considered more progressive in English, but is known to very few people in Russia. This term 
usually refers to people with ASD, but often embraces all kinds of other conditions, some of which are framed as illnesses or disorders in other 
areas. The corresponding ideology of neurodiversity refers to the variance in brain function and cognition which is not visible, but can be detected 
through interaction. According to this ideology, “people experience and interact with the world around them in many different ways; there is no 
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to “camouflage” their autistic traits [9]). However, 
with ideologies shifting and public awareness raising, 
the situation around workplace inclusivity is starting 
to change. One of the current options is offered by the 
so called “inclusive workshops for people with mental 
peculiarities”, where neurodivergent employees (in-
cluding those with ASD) make furniture and pottery, 
design, cook or sew, getting a regular pay. The offi-
cial website of the workplace where I collected data 
for the study provides ideologies behind such projects: 
“workshops, where an adult with mental peculiarities 
can get a job and live normally”, “we created inclusive 
workshops to make sure everyone is equal”.

Few publications have focused on social and or-
ganisational aspects of employment opportunities for 
neurodivergent people (see, for ex., [1; 8; 16]). Though 
inclusivity in the working environment draws research-
ers’ interest, most studies are based on questionnaires 
and interviews [1; 8; 16]. These mention some positive 
effects on the work process, for example, an HR-man-
ager points out that involving employees with autism 
made the team more “disciplined” and “responsible” 
[1, p. 381]. The idea of considering many factors in a 
model of ecosystem [16, p. 9] as well overlooks interac-
tion at the microlevel, though highlighting the impor-
tance of soft skills [16, p. 7]. Face-to-face interaction in 
the workplace seems to be unfairly understudied. One 
of the possible explanations lies in perceiving the fact 
of employment itself as a success not only by ordinary 
people [16, p. 6], but by researchers as well. Thorough 
analysis of what is happening in the existing work en-
vironments can help to understand their problems, sug-
gesting ideas for improvement.

There is a substantial gap in research into neurodi-
verse interaction in the workplace based on naturally 
occurring data. Addressing the gap, the study aims to 
investigate interactional challenges of an inclusive 
workplace through analysing video recordings. The 
article discusses dialogues involving neurodiverse 
participants, revealing the interactional and social 
reasons behind missing a response and what is done 
after the disruption.

Conversation Analysis of Neurodiverse 
Interaction

People with disorders are often blamed for com-
munication failures. In line with lay stereotypes, most 
research has focused on the speech of neurodivergent 
people in experiments and tests (see, for ex., publica-

tions in clinical linguistics [5]). As a result, commu-
nication disruptions are attributed to what is called 
cognitive or pragmatic impairment.

An alternative approach has developed in the field 
of conversation analysis. Within the approach, analysis 
of video or audio recordings includes verbal and em-
bodied actions by all participants, in this case both au-
tistic and neurotypical (see, for ex., [11]), and focuses 
on the functions of actions, including those stereo-
typically associated with autism, like echolalia and set 
expressions [6; 10]. Studies within conversation anal-
ysis have revealed the role of neurotypical individuals 
in making the interaction “atypical” [23]. Enriching 
conversation analysis with anthropological approach 
enables to connect features of autistic communication 
with cultural and social constraints [17].

Within conversation analysis, the basic units 
building up any talk are turns which participants 
take in it, and adjacency pairs. In an adjacency pair, 
like a question and an answer, a first pair part “makes 
relevant a limited set of possible second pair parts” 
[21, p. 16]. As E. Schegloff puts it, “if such a second 
pair part is not produced next, its non-occurrence is 
as much an event as its occurrence would have been” 
and “we can then speak of it as a “noticeable absence” 
or an “official absence” or a “relevant absence” [21, 
p. 20]. Missing second pair parts violates the funda-
mental sequence organisation principle and disrupts 
coherence. Getting no response to your first pair part 
can frame your contribution as somehow irrelevant 
and, on the emotional level, make you feel ignored or 
unappreciated.

Conversation analysis has been used as a method 
for assessing social communication involving people 
with ASD. For instance, [25] describes a case, when 
conversation analysis helped parents “to become more 
attuned to the influences of the family’s interactional 
dynamics” on their child’s communication, benefitting 
from his echolalic communication and “embracing 
the idea of building interactions around his preferred 
scripts” [25, p. 38] (to see a more detailed guideline 
of how conversation analysis research can be used by 
speech therapists, see [15]).

This approach can be related to Damian Milton’s 
“double-empathy problem”, which states explicitly 
that misunderstanding is not located in the autistic 
mind [12]. It is argued that communication between 
two speakers of different neurotypes is troubled by “a 
disjuncture in reciprocity between two differently dis-
posed social actors” [12, p. 884], “who hold different 
norms and expectations of each other” [13, p. 1]. The 

one "right" way of thinking, learning, and behaving, and differences are not viewed as deficits” [2] (for critical overview and history of the term see  
also [18]). The terms neurodivergent, neurotypical, neurodiverse are often preferred in the article, because they do not focus on the diagnosis of some 
participants of interaction, but rather on the differences and on what is going on among all participants. The very core idea of “different, not less” 
[7, p. 23] suggests another perspective to look at interaction involving people with ASD.
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model of “double-empathy problem” and conversation 
analysis enable to view interaction from the neurodi-
verse perspective [24]4.

Methods and Ethics

The whole dataset for the study comprises 20 
hours of videos recorded in “inclusive workshops for 
people with mental peculiarities” in St. Petersburg, 
Russia. I visited the organization as a volunteer for 
about 2 months in January and February of 2020, at-
tending the pottery and the graphic workshops regu-
larly. Episodes containing communication disrup-
tions were extracted from the recordings for further 
multimodal analysis. The collection of missing re-
sponses to questions and requests or directives con-
tains 12 cases. The main method of approaching data 
is conversation analysis, enriched by the multimodal 
transcription system developed by L. Mondada [14]. 
This was backed up with ethnographic methods: par-
ticipant observation, interviews, and keeping a diary. 
The chosen qualitative approach allows to note de-
tails in neurodiverse interaction overlooked by other 
methods. Its main limitation resides in the justifica-
tion of broader conclusions based on a limited collec-
tion of cases.

As I was told by the organisation’s director, all 
employees sign a paper allowing their photo taking 
and video shooting. Besides that, each time I asked 
all those present for the consent before turning my 
phone camera on. As for the goals of video shooting, I 
explained that it was done “for the purpose of science” 
and that I was planning to watch and analyse the re-
cordings as a linguist.

In general, participants, including instructors and 
volunteers, are not informed about employees’ health 
conditions, with a few exceptions. The article analyses 
4 extracts, involving 3 main adult participants diag-
nosed with ASD: their diagnoses were explicitly an-
nounced for the public in the official publications of 
the organization. Names were changed.

Transcription System
The transcription below follows the main prin-

ciples of conversation analysis and the system devel-
oped by L. Mondada, where descriptions of embodied 
actions are marked by two identical symbols (one 
symbol per participant) which are synchronized with 
the stretches of talk [14].

The following symbols are used in this article:
++ descriptions of N’s embodied actions
%% descriptions of M’s embodied actions
∆∆ descriptions of A’s embodied actions
** descriptions of R’s embodied actions
÷ ÷ descriptions of P’s embodied actions
*---> The action described continues across subse-

quent lines until the same symbol is reached.
>> The action described begins before the ex-

cerpt’s beginning.
--->> The action described continues after the ex-

cerpt’s end.
..... Action’s preparation.
---- Action’s apex is reached and maintained
,,,,, Action’s retraction
The following traditional conversation analytical 

symbols are used below:
ºivanovº Quieter than surrounding talk
>ivanov< Slower than surrounding talk
[ ] Overlapping utterances
(0.2) Timed silences in tenths of a second
. Falling ending intonation contour
? Rising questioning intonation contour
(???) Illegible speech sounds
Speech lines are given in bald and numbered. 

The translation is hyphenated (for more details see 
[21]).

Cases 1—3 were extracted from a video recorded 
in a graphic workshop and each involves missing 
second pair parts to either a question or a directive 
of the same neurodivergent participant N. The anal-
ysis of case 1 contains some reflecting on other chal-
lenging issues provoked by data. In case 4 a neuro-
typical instructor, trying to get an a neurodivergent 
employee P. to accomplish a task, gets no responses 
to some of her directives and misses an answer to 
P.’s question.

Results and discussion

Case 1
The episode below has four main participants, two 

of which are neurodivergent employees, N. and S. 
(ASD), and two instructors. N. and S. work as artists 
in the graphic workshop, creating designs for calen-
dars, notebooks, mugs, and other products. They got 
to know each other in the workshop and became close 
friends. The young men often enjoy their interactional 
patterns for two, modelling popular TV quiz shows or 

4 It is needless to note that there are other models of autism, most of which developed opposing the medical pathological approach. They can 
be presented as a spectrum, as suggested by Nikolas Chown in his talk at the “Critical Autism Studies Conference”: not fully moral human beings 
(lack theory of mind, empathy), psychiatric pathology, broader autism phenotype (ABA), everyone is a little autistic, sensorimotor difference akin to 
sight loss (predation error theory), behaviour to be normalized, natural human difference (monotropism/ polytropism), no such thing as autism as we 
know it [4]. The core differences in these models also justify the need to make an attempt to look at neurodiverse interaction from the more unbiased 
descriptive perspective.
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Case 1
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playing numbers, when they take turns saying dates in 
order, for example, dates of birth or of opening metro 
stations. In the video, N. and S. are in the middle of 
fulfilling the work project: they are assigned to draw 
all participants of the workshops, including employ-
ees, volunteers, and instructors.

M. and A. are two instructors. They are using the 
bookbinder to make notebooks, which are one of the 
products of the workshop brand. While doing this 
manual work, M. and A. are discussing work-related 
issues between themselves.

There are at least three other people present in the 
room at the moment, two of which are other employ-
ees (they can be seen in figure 1, on the left and on the 
right) and a volunteer, the author of the paper. F., who 
is being discussed, has just left the room. At least one 
other person enters the room during this interaction 
episode. Besides the four main interlocutors, one more 
voice is heard (X).

In order to fulfil their task of sketching all the 
people involved in the organisation, N. and S. are 
using photographs taken in the workshops. N. some-
times asks for extra information, like a person’s date 
of birth, how long he has been involved in the work-
shop or if he was present in the workplace on some 
day. N. and S. are pronouncing the middle name 
Ivanovich of a person (lines 1—3), and then his last 
name Ivanov (3, 5, 10, 11).

Meanwhile, M. and A. are discussing work or-
ganisation (6, 9, 12, 15, 16). A particular matter 
of concern for them is how long F. has been in the 
workshop today and what he has accomplished. 
From the instructors’ perspective, the young man 
is often reluctant to work hard and prefers relax-
ing. As it appears to them, he has not done anything 
during the first half of the day. Reluctance to be en-
gaged can be observed in any workplace, but here 
there are hardly any instruments to get employ-
ees work if they do not want to. This is one of the 
challenges instructors have not been prepared for, 
since the main ideology is providing needed jobs for 
those who otherwise would be much less involved 
socially. It is important to point out that some neu-
rodivergent people may be regarded as “lazy” from 
a neurotypical perspective due to misunderstanding 
their experience (it might be harder for them to ac-
complish a seemingly easy task).

In line 11 N. is asking whether Ivanov works 
for the inclusive café “Cucumbers”, which is also a 
part of the organisation, but is situated in a differ-
ent building. N.’s hearable question is not followed 
by an answer, and we will consider why. The first 
ground for the “event” in this case is multiactiv-
ity. When N. is asking his question, which is pro-
nounced with the same loudness, A. and M. are busy 
with their manual work, looking at what they are 
doing. A. is putting paper sheets together, and M. 

is making holes in paper. They cannot see N.’s gaze, 
but they must be hearing his voice. Managing mul-
tiactivity and prioritising the main aspects of an in-
clusive workshop, which are inclusivity and work, 
poses a challenge for the environment.

The second ground resides in dividing into 
pairs, which is natural for multiparty interaction 
[22]. The two pairs of employees and instructors 
are having two parallel conversations. Step-by-
step multimodal analysis reveals timing of the two 
conversations and in which ways they intertwine 
with each other and bodily actions. Both times, 
when N. is asking his question, no one else is speak-
ing. It may not be occurring to A. and M. that the 
they are to take turns in what seems to them to 
be N. and S.’s dialogue. A possible ground could be 
that the instructors are used to N. and S.’s language 
games which often include series of questions. On 
the contrary, N.’s presumptions are different, he is 
expecting a reply from instructors, looking at them 
and waiting.

This division into pairs by the participants’ roles 
(instructors vs employees) also follows the criterion 
of the neurotype (neurotypical vs neurodivergent 
people). This principle of pairing can be described as 
(dis)abilities and power distribution and seen as a chal-
lenge of such workplaces. The situation seems to be 
more balanced in cases when volunteers take a more 
active part in the interaction and when there is only 
one instructor present in the room putting an effort 
into maintaining inclusive interaсtion.

The intonation contour of the first question fol-
lows its rising pattern for a Russian question in-
tonation [3]. The overall tone is inquiring, rather 
non-expressive in the manner as if it were one of the 
series of checking questions. Having received no an-
swer, N. reframes his question, addressing S., who 
is  still busy with his drawing (14). N. repeats his 
question with the intonation more distinct on the 
second syllable of the word rabotaet. Receiving no 
answer again, N. drops the issue, going on to discuss 
the date of birth — April, 30, 2004 (lines 22—25). 
He pays attention to the detail that the 30th is the 
last day of April (24).

Case 2
The setting and the main participants are the same 

as in case 1. N.’s question has a rather atypical gram-
matical structure (1). When getting no answer to 
his question, he adds a vocative in the form of polite 
apology, a V-form (2 pers. pl.) (3). A. looks at N. im-
mediately after the vocative (figure 2) and inserts a 
question, asking about the month (5), which functions 
rather as demonstrating engagement. Getting the an-
swer immediately, she frowns, framing N.’s question as 
irrelevant, and gives a response expressing her doubts 
about the relevance more explicitly.
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Case 3
In this case N. uses an imperative, a V-form (2 pers. 

pl.), a politeness marker and a pointing gesture (1). 
With no reply or responsive action, he repeats the ques-
tion without please. Then, the instructor M. suggests 
a modification: addressing the request to a particular 
person (4). N. follows the prompt and readdresses his 
question to his neurodivergent colleague (again using 

the V-form), after which he gets a reply — an insert 
question specifying the kind of markers and an offer 
to choose (6).

Case 4
This is an extract from a video recorded in a pot-

tery workshop. The main participants are a neurotypi-
cal instructor R, P., neurodivergent employee P., and a 

Case 2

Case 3
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volunteer E. In this episode R. is encouraging P. to get 
back to work and make another plate. From the first 
glance it may seem that the two participants are talk-
ing about different topics, as if not hearing each other. 
While R. is discussing work issues, P. is continuing 
talking about animals, seemingly not responding to 
her requests. The conversation about animals has been 
already going on for a while before this episode (last-
ing for about 17 minutes, longer extracts from the dia-
logue have been published and analysed in [19; 20]). 
The multimodal transcription demonstrates how two 
courses of actions, namely work and talk about ani-
mals, are intertwined.

R. uses a variety of linguistic and strategical means 
modifying her directive: adding an address form (4), 
changing the grammatical structure (1 pers. pl., in-

clusive form — 2 pers. sg. (16)), expanding the direc-
tive (3), drawing attention by preliminaries (1, 6, 14), 
adding argumentation (17—18), relating to the work 
process (10). She also modifies the nature of the direc-
tive: instead of asking to make a plate, suggests clean-
ing first, using gestures to draw attention and dem-
onstrate (15). On her behalf, R. misses an answer P.’s 
question about keeping an iguana or a turtle as a pet.

The analysis demonstrates that P.’s switching to 
work is more step-by-step, more stretched in time, if 
compared to R.’s. He switches to work after finishing 
his utterance about animals, first starts to collect clay 
crumbles (18) (which is questionably related to the 
job, since cleaning crumbles is not yet cleaning, but 
could be considered a preparatory action). R.’s phases 
of talk and work are more micro and the courses of 

Case 4
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activities are more intertwined, she talks about both 
work and talk (sometimes can do talking and manual 
work at the same time). The differences in switch-
ing from one course of action to another between the 
neurodivergent and neurotypical participants may be 
attributed to different understandings of the overall 
frame and prioritising, focusing on different aspects of 
context. On the whole, as demonstrated, a second pair 
part is missed by both neurodivergent and neurotypi-
cal participants. Moreover, what may seem as a miss-
ing response to a directive is not always the case, since 
the participant with ASD responds to the directive 
with bodily actions, though sometimes delayed.

Conclusion

Analysis of interaction at the microlevel demon-
strates various grounds for missing a response to a 
question or a request/ directive. First, coherence of 
talk is challenged by multiactivity, which is in the very 
nature of an inclusive workshop, and the differences in 
prioritizing talk or work. What is important and rel-
evant varies from a person to person, which becomes 
more salient in neurodiverse communication. Another 
reason for coherence disruption is division into pairs 
(2 neurotypical instructors and 2 neurodivergent em-
ployees). In addition, neurodivergent people follow 
different interactional patterns, playing unique lan-
guage games, which are not supported by neurotypical 
colleagues. Sometimes, communication can be influ-
enced by stereotypes about the condition: for example, 
repetitive actions including questions could be inter-
preted as irrelevant stimming, not requiring a second 
pair part. The cases analyzed in the article do not show 
all possible situations and mostly contain questions 
and directives which are somehow work-related, ex-
cept for the question about animals in case 4.

As demonstrated, both neurotypical and neurodi-
vergent participants miss second pair parts for various 
grounds. Then, there are the two basic options: drop 
the issue (which can be done depending on the nature 

of the issue, whether it is work-related) or persist in 
trying to get the answer. Analysis demonstrates vari-
ous reactions to absence of second pair parts and fol-
lowing strategies:

•	 repeating the question/ directive
•	 modifying the verb form (in the collection, only 

by a neurotypical participant)
•	 adding a vocative
•	 readdressing the question
•	 adding bodily actions: e.g. looking at the ad-

dressee
•	 suggesting how to modify another person’s 

phrase (instructor’s role)
•	 adding argumentation (instructor’s role)
•	 changing the nature of request (instructor’s 

role)
The analysis of the collection of cases enables to 

draw conclusions about differences in the actions tak-
en by neurotypical and neurodivergent participants 
when they get no reply. The first ones demonstrate 
more elaborate strategies, modifying the question or 
directive (including grammatical structure), draw-
ing attention in different ways, using various bodily 
actions and argumentation. Neurodivergent partici-
pants tend to repeat the wording, not modifying the 
main clause, or wait. The strategies used by one of 
the employees with ASD include adding a vocative 
and a politeness marker, readdressing the request to 
a particular person (after the instructor’s suggestion), 
slightly adjusting the intonation.

The findings can help to understand neurodiverse 
interaction and the challenges inclusive work envi-
ronments are facing. Awareness about possible inter-
actional challenges helps to create a more effective 
and ecological work environment. Results of the study 
can be implemented when introducing inclusivity in 
the workplace. One of the possible solutions to chal-
lenges caused by interlocutors’ dividing according to 
their neurotypes and job positions could be delegating 
the instructor’s role to a neurodivergent person.

The figures 1 and 2 show frames of a video recording 
(with a special effect for anonymisation). 
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