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Рассмотрено содержание понятий «компетентность» и «способность» в федеральных государ-
ственных образовательных стандартах. Обоснована необходимость возврата к теоретическим пред-
ставлениям о способностях, разработанных в отечественной психологии, при подготовке специали-
стов творческих профессий. Приведен анализ динамики содержания образовательных стандартов 
высшего образования по специальности «Актерское искусство» редакций 2002, 2010, 2017 и 2021 гг. 
Рассматриваются подходы к проблеме способностей в рамках теории деятельности С.Л. Рубинштей-
на, А.Н. Леонтьева и концепции индивидуальных различий Б.М. Теплова. Анализ содержательных 
характеристик понятий «компетентности» и «способности» показал, что компетентностный подход 
фиксирует универсальные характеристики выпускника, тогда как образовательный процесс при 
освоении актерской профессии ориентирован на индивидуальный подход и развитие одаренности. 
Отмечено, что содержание компетенций не учитывает характеристики субъекта деятельности и сво-
дится к знаниям, умениям и навыкам. Сделан акцент на актуальности создания психолого-педагоги-
ческой службы в системе высшего образования для творческих специальностей.

Ключевые слова: компетенции, компетентностный подход, обучение актеров, способности, тео-
рия развивающего обучения, ФГОС.
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Introduction

It is a known fact that over the last 20 years, Russia has 
been undergoing an active transition to a new paradigm 
of educational outcomes, founded upon the competence-
based approach. This approach assumes that educational 
outcomes should be expressed not as knowledge, skills 
and abilities (KSA), but as a set of motivational, value-
centric cognitive components, or competencies [7]. The 
integrative educational outcomes achieved through this 
approach should ensure the young professional’s compe-
tence. According to the Strategy for Modernising Gen-
eral Education Content, developed in 2001, the concept 
of competence is broader than the concept of knowledge 
or ability or skill. In fact, it encompasses all of its con-
cepts, while at the same time obviously not amounting to 
their simple additive sum. Conceptually, it belongs to a 
different category. The concept of competence includes 
not only cognitive components and operational techno-
logical components, but also motivational, ethical, so-
cial, and behavioural components [33, p. 16]. It should 
be noted that one of the objectives of implementing the 
competence-based approach at the higher education lev-
el is to ensure that graduates become involved in their 
professional field as successfully as possible.

The competencies that students should acquire in 
the education process are laid down in the Federal State 
Educational Standards (hereafter FSES) for each level 
of education. The approach to FSES content was estab-
lished in 2007 and has not changed significantly since 
then. The adoption of the new Federal Law on Educa-
tion in the Russian Federation in 2012 regulated the 
use of the FSES. According to this law, the quality of 
education is determined by the curricula’s FSES compli-
ance. At the same time, another criterion for the quality 

of education is provided: “correspondence to the needs 
of the student”. However, this is not directly reflected 
in the law [11].

According to the current FSES concept, this crite-
rion is defined as a set of compulsory requirements that 
are used to assess the both the student’s training and the 
activities of the educational organisation. However, the 
FSES sets the rules for curriculum structure without 
touching on the details of educational content.

A review by N.V. Knyaginina points out that most 
of the domestic researchers’ publications related to the 
FSES “have no clear scientific relevance and limited 
practical value” [12]. Most articles deal with the differ-
ences between the different FSES generations, mainly 
aiming to support the work of methodologists. Another 
group of articles reflects practical experience in arrang-
ing a FSES-compliant education process in different 
fields [12]. For the purposes of this article, it is impor-
tant to mention several works that have focused specifi-
cally on critiquing some aspects of the FSES concept.

G.B. Golub and co-authors have written an article 
on competencies in higher education, where they point 
out the problems with assessing the student competen-
cies that are listed in the FSES. As the main issue, the 
author cites the overly generalised nature of competence 
descriptions and suggest options for making them more 
specific. The approach boils down to identifying what 
can constitute educational outcomes from the wording 
of the general professional competence descriptions. 
This is then intended to serve as basis for identifying 
specifically knowledge-based educational outcomes: 
“knowledge-based outcomes should be formulated as in-
dicator corresponding to a given content unit and the 
level of its mastery <...> the resulting statements should 
be considered as minimum requirements for the forma-
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tion of the general competence in question” [3, p. 160]. 
Accordingly, education control is limited to the knowl-
edge-based outcomes that were previously identified. 
For example, the general competence that is described 
as “refusal to tolerate corrupt behaviour, high level of 
legal awareness and legal culture” can be assessed only 
insofar as it concerns what the student has learned, i. e. 
“the student can explain the social meaning of law and 
to identify signs of corrupt behaviour in a given situa-
tion” [3, p. 170]. In the same paper, the authors present 
the results of an expert analysis of 200 higher education 
standards (FSES) in different areas. They note that the 
concept of competencies is essentially substituted by 
academic outcomes (knowledge, skills and abilities) and 
that some competencies (like tolerance, civic stance etc.) 
cannot be measured [3; 12]. V.S. Senashenko [25] also 
points to the lack of integrity in the FSES being devel-
oped. V.S. Lazarev holds a similar point of view regard-
ing general education and suggests that the replacement 
of KSA with competencies has been surface-level [13]. 
We are inclined to agree the above comments, with one 
caveat: in the above examples of the specific nature of 
educational outcomes, the concept of “aptitude” is also 
eliminated.

Noting the shortcomings of the FSES, T.A. Peres-
kokova and V.P. Solovyov highlight the lack of a stu-
dent-centric approach, typical of the Bologna Process, 
in domestic educational standards. The FSES mainly 
contains requirements for the control and organisation 
of the educational process [22; 32]. At the same time, the 
individual characteristics, interests and motivation of 
the students, i. e. the essentials of their subjectivity, are 
left out of the picture.

A very interesting comparison of educational stan-
dard concepts is given in the work of O. Kh. Miroshniko-
va. The author notes that the FSES system currently 
used in Russia correlates with the US idea of educational 
standards, wherein all students are expected to achieve 
the same results. It is interesting to note that the US has 
not joined the Bologna Process and uses its own system 
of higher education. At the same time, the actual term 
“competence” in foreign education implies “a high de-
gree of education individualisation and differentiation, 
which involves assessing how well the goals set by the 
student together with the educator have been achieved” 
[12; 16]. However, we must note that the issue of indi-
vidualisation is one of the core issues in B.M. Teplov’s 
discussion of aptitude, where the problem of individual 
differences is central [35].

It should be noted that the authors of the works cited 
review the concept of the FSES as a whole, in relation to 
the entire education system. The present article, howev-
er, will examine select features of the FSES, in particular 
the competence-based approach, in relation to the act-

ing profession. Mastering creative professions notably 
presupposes having aptitude in a particular field, such 
as music, painting, acting, etc. It is for this purpose that 
admission to art universities involves special creative 
tests designed to determine whether applicants do pos-
sess said aptitude. In addition, according to the FSES 
concept, graduates should acquire an identical, pre-ap-
proved set of competencies. However, the specifics of de-
veloping artistic aptitude, where compensatory mecha-
nisms and the individual nature of the activity play an 
important role, remain a grey area.

A competence-based approach 
to actor training

Over the course of competence-based learning in 
higher education institutions, the content of the com-
petencies to be mastered has changed considerably. The 
current FSES standards for higher education are in their 
third generation (3++). In this context, it is interesting 
to analyse the changes in the content of the FSES for the 
acting profession (specialist degree) from 2002 to 2021.

For this purpose, we analysed the parts of the FSES 
that record the requirements for a theatre graduate (act-
ing competencies): FSES for 2002, 2010, 2017 and 2021.

The first thing worth noting is the significant dif-
ferences in structure, content and wording between the 
2002 educational standard and the FSES for 2010, 2017 
and 2021. This is due to the fact that FSES 2002 was cre-
ated during a period of transition, when the competence-
based approach had not yet been fully implemented in 
Russian higher education. This educational standard 
contains the lowest number of requirements (10) for the 
graduate’s professional qualifications compared to the 
later FSES. In comparison, the number of competen-
cies to be formed by graduates in their field is 39 both 
in FSES 2010 and in FSES 2017. All the requirements 
specified in the 2002 standard are, however, of direct rel-
evance to the acting profession. For instance, a graduate 
should “be fully capable of perceiving the world in artis-
tic terms”, possess “visual thinking”, “know the methods 
of creating a fictional persona through acting, as required 
by the respective type of performing arts”, “have the 
skills required for independently performing their role 
(part, number) according to the director’s plan”, “have 
well-developed, professional vocal skills”, be proficient 
in “the art of speech as an aspect of the national cultural 
heritage”, etc. [5].

Starting from 2010, the FSES for acting, according 
to the general methodology of the FSES, has included 
three categories of competencies: general cultural com-
petencies (renamed into “universal competencies” in 
2021), general professional competencies, and profes-
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sional competencies. The content of general cultural 
competencies is the same for all specialisations and re-
quires the actor, as well as any other professional with 
higher education, to possess an aptitude for activities 
that are not directly related to their work but are evi-
dently meant to reflect their overall education level, 
such as “navigating existential, life, and cultural values” 
[36]; “abstract thinking, analysis, synthesis” [38]; or “ap-
proaching problem situations critically and systemically 
and developing a strategy of action” [37]. In quantitative 
terms, we can note that the number of competencies at 
this level did not change in 2010, 2017 or 2021 and in-
cludes 10 units.

The content of the general professional competencies 
is also quite removed from the actual activities of profes-
sional actors. The FSES 2010 and 2017 outline 9 com-
petencies in this group. They differ in several aspects 
and mostly describe what any person with higher edu-
cation should know how to do: “scientifically organise 
their work, independently evaluate the results of their 
activities, master the skills of independent work, includ-
ing scientific research, artistic and creative work” [36], 
“independently seek employment in the labour market, 
master economic evaluation methods for assessing their 
art projects and intellectual work” [38], “use special 
means and methods to achieve creative discoveries, indi-
vidually or as part of a group” [38] etc.

Interestingly, FSES 2021 contains only 5 general pro-
fessional competencies, which differ significantly in their 
content from the previous editions. On the one hand, 
there is an emphasis on the creative nature of the gradu-
ates’ professional activity (“the aptitude <...> for compre-
hending a work of art in a broad cultural and historical 
context in connection with aesthetic ideas of a particular 
historical period”). On the other hand, the relationship 
between the actor and the government is outlined as well 
(“awareness of the contemporary cultural policy of the 
Russian Federation”). The aptitude for leadership and 
teaching in the arts and culture is listed as well.

Finally, it is worth mentioning the professional com-
petencies that are directly relevant to the activities of 
a theatre school graduate. FSES 2010 and 2017 have 
the longest list of professional competencies, with about 
20 descriptions that do not differ much between the two. 
These include the wording used in the 2002 standard, as 
well as new statements. On the whole, the list accounts 
for various aspects of an actor’s professional work, in-
cluding: readiness to create a fictional persona, ability 
to communicate with an audience, willingness to show 
creative initiative, aptitude for work in a creative team, 
various qualities related to speech, bodywork, the basics 
of musical literacy, singing and ensemble skills, and ca-
pacity for keeping in shape and maintaining the psycho-
logical and physical balance necessary for creative work.

It is important to emphasise that as of today, FSES 
2021 does not contain a “professional competencies” sec-
tion at all. In order to identify the necessary competen-
cies while developing the curriculum, higher education 
institutions are expected to refer to the professional 
standards corresponding to the specialisations of their 
graduates, if such standards are available. In the ab-
sence of such professional standards, professional com-
petencies are defined by universities themselves. There 
are currently two professional standards that can apply 
to the acting profession: “Teaching extracurriculars for 
children and adults” and “Vocational training, voca-
tional education and further vocational education”, both 
intended for teachers. This means that, when develop-
ing curricula and compiling a list of professional compe-
tences for their graduates, theatre schools are obligated 
to include competencies that comply the two aforemen-
tioned professional standards for teachers, as well as, at 
their discretion, any other professional competencies.

On the five curricula and actor competencies

Studies of the curricula designed at five major Rus-
sian theatre schools — Studio School of the MKhAT, 
B. Shchukin Theatre Institute, Yaroslavl State Theatre 
Institute, Russian Institute of Theatre Arts — GITIS, 
and the Higher Theatre School (Institute) named after 
M.S. Schepkin — have shown that the curriculum writ-
ers use the wording that was established in the previ-
ous editions of the FSES [18; 19; 20; 21]. However, it 
is worth noting that, compared to 2010 and 2017, the 
number of professional competencies on the 2021curri-
cula has decreased from 21 to 7—11 (depending on the 
specific school).

We have analysed the content dynamics of profes-
sional competencies from 2010—2017 to 2021.

Figures 1 and 2 illustrate the integration of compe-
tencies relevant to the actor’s presentation of their fic-
tional persona, as well as the various aspects of language 
use and stage speech. These competencies have under-
gone a number of changes.

While in the 2010—2017 standards, the character 
presentation competencies (see Figure 1) were formu-
lated in some detail, in 2021, the three respective compe-
tencies were merged into one. This integration has led to 
the loss of an important component of the actor’s stage 
presentation: developing the aptitude “for sensual and 
artistic perception of the world, for figurative thinking” 
[36; 38], which was mentioned in the FSES of 2010 and 
2017. In this context, it should be emphasised that the 
current educational curricula do not cover the develop-
ment of the actor’s thinking, or the development of cer-
tain artistic skills, whatsoever.
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With regard to competencies reflecting the students’ 
mastery of different speech aspects, the most significant 
changes have taken place between 2010—2017 and 2021 
(see Figure 2). Specifically, we no longer see the compe-
tence that calls for mastering the Russian language and 
the art of speech as part of the national heritage. Compre-
hension of the playwright’s artistic language and imagery 
is also gone, as are the detailed descriptions of the vari-

ous characteristics and functions of stage speech. Instead, 
the relevant competence is formulated in a rather short 
and utilitarian way. In this new wording, stage speech ap-
pears to be purely auxiliary and instrumental. One might 
assume that the brevity of the wording gives universities 
the necessary freedom to educate their students according 
to their own perceptions of the discipline, without forc-
ing educators into a bureaucratic box. However, from our 

Fig. 1. Changes in the content of the competencies relevant to the actor’s presentation of their stage character

Fig. 2. Changes in the content of the actor’s speech competencies
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point of view, the cut content is extremely important for 
the training of future actors, since theatre schools tradi-
tionally teach stage speech as a discipline.

It should be noted that the tendency towards cutting 
the wording is also true of other professional competen-
cies in stage movement, dance and musical disciplines. In 
general, this may make it easier to design educational cur-
ricula and meet the requirements of the FSES. But there 
is another side to the problem: detailing the specific quali-
tative characteristics of discipline mastery often involves 
parameters that are difficult to define and operationalise, 
such as “dancing in an organic, highly musical, convinc-
ing, confident, and emotionally contagious way” [36].

Finally, we must mention a number of professional 
competencies that were present in the previous FSES 
(2010 and 2017), but not in theatre school curricula for 
2021. These include:

• “willingness to show creative initiative while pre-
paring for a drama, film, television film, circus or variety 
performance”;

• “the ability to work with art history research, anal-
yse works of literature and art, and use professional con-
cepts and terminology”;

• “mastery of acting analysis, both in theory and in 
practice, and the ability to embody works of fiction, in-
cluding drama, prose and poetry, on stage”;

• “the ability to navigate easily through the creative 
heritage of outstanding masters of domestic and foreign 
drama theatre”.

It should be added that the competence described as “the 
ability to work with art history research” can, in a sense, be 
correlated with the general professional competence from 
the 2021 standard: “the ability to apply theoretical and his-
torical knowledge in their work; aptitude for comprehend-
ing a work of art in a broad cultural and historical context 
in connection with aesthetic ideas of a particular historical 
period”. However, the other competencies listed above are 
not reflected in the FSES or in the curricula for 2021. It 
should be noted that, given that the FSES and the curri-
cula developed on its basis do not mention how the actor 
should “embody works of fiction, including drama, prose 
and poetry, on stage”, be willing “to show creative initia-
tive” while preparing for their performance, or “navigate 
easily through the creative heritage of outstanding masters 
of domestic and foreign drama theatre”, this begs the ques-
tion: is this kind of training truly meant to educate actors as 
professionals that rely on the global experience in dramatic 
art? We find this quite dubious.

On aptitude for acting

We should pay special attention to the terms used 
in formulating the competencies. The word “aptitude” 

makes recurring appearances. For example, in FSES 
2021, all 10 universal competencies as well as 5 gener-
al professional competencies, are formulated using this 
term. This prompts the conclusion that educational 
standards often use the concepts of competence and ap-
titude interchangeably. Moreover, the term “aptitude” 
in this context lacks scientific psychological content. It 
is therefore important to look at the understanding of 
aptitude in Russian psychology.

For instance, one of the definitions of aptitude 
provided in the Complete Dictionary of Psychology 
matches the concept introduced by B.M. Teplov: “Ap-
titude comprises individual and psychological features 
that distinguish one person from another and determine 
how well a person can perform an activity or series of 
activities. These features cannot be equated to knowl-
edge, skills, or abilities, but they do determine the ease 
and speed of learning new types and means of activity” 
[2; 35, p. 16]. At the same time, Teplov noted that tem-
perament or character traits (Teplov’s examples include 
hot temper, lethargy, and sluggishness) do not consti-
tute aptitude, because successfully performing an activ-
ity is not conditional upon them. However, it is worth 
noting here that the characteristics listed above can be 
categorised as professional qualities or components of 
professional performance: a person’s individual features 
that are necessary for them to succeed at their activity 
(1; 10). Moreover, for a number of professions, particu-
larly creative professions, such aspects of temperament 
and personality can be very important, and acting is no 
exception.

For example, contemporary researchers of actor psy-
chology point to a number of characteristics that are im-
portant for professional acting: flexibility and stamina 
while working and communicating with people, ability 
to predict the consequences of one’s behaviour, sensitiv-
ity to non-verbal and verbal expression [15]. Comparative 
test studies based on a variety of samples have highlighted 
the specific psychological characteristics indicative of an 
individual’s predisposition to acting: sociability, courage, 
willingness to take risks, emotional sensitivity, inclination 
towards the artistic perception of the world [4; 23; 27; 28; 
29; 30; 41], demonstrativeness, rich imagination, feminin-
ity, intellectual flexibility [9; 17].

Similar trends have been noted in foreign works. For 
example, comparative personality studies among actors 
and non-actors, using variations of the “Big Five” person-
ality traits and other techniques, point to the qualities 
typical of actors: openness, extraversion, neuroticism, 
and higher scores for social intelligence and tolerance for 
uncertainty [39; 41]. Empathy and awareness of other 
people’s mental state can also be added to this list [40]. 
In addition, several studies have shown that there is a 
complex of specific personality traits that can be seen as 



96

a type of aptitude that ensures the actor’s success when 
influencing the audience. Notably, the presence of these 
traits cannot be attributed solely to education [42].

It is therefore important to revisit and expand on the 
stance taken by Teplov, whose studies on the nature of 
aptitude specifically emphasised the role of the individ-
ual’s inborn characteristics, as they are what, in a large 
number of cases, lies at the foundation of aptitude. At the 
same time, aptitude itself emerges and develops through-
out human life, in the process of activity, represented in 
comprehensive cultural form. In this case, according to 
Teplov’s ideas, the notion of aptitude should be explored 
specifically from the standpoint of individual differenc-
es: “no one would speak of aptitude when dealing with 
qualities that are equal in all people” [35, p. 30].

It should be emphasised that B.M. Teplov reviews 
his concept of aptitude is in the context of giftedness, 
which in turn is crucial in analysing acting aptitude. For 
example, he points out that different aptitudes not only 
change and improve throughout their development pro-
cess, but also influence one another. The resulting unique 
combinations of aptitudes, which determine greater or 
lesser success in a given activity, are what Teplov calls 
giftedness.

In this regard, we should note that, when referring to 
the actual practical side of aptitude development, Teplov 
highlighted a crucial point that has to do with the com-
pensatory mechanisms of activity. In other words, an in-
dividual’s lack of aptitude for a specific activity can be 
compensated for by a combination of aptitudes for other 
activities. In essence, it means that the aptitude for car-
rying out a given activity in its culturally developed 
form cannot be reduced to a single universal aptitude: 
“It is precisely because of the vast range of compensation 
capabilities, any and all attempts to reduce, for example, 
musical talent, gift for music, musicality and the like 
to a single aptitude are doomed to failure” [34, p. 220]. 
This is true of any creative activity, including acting. We 
shall therefore conclude that the logic of improving the 
competence-based approach, as shown above, is based 
attempts to identify the most generalised competences, 
while neglecting the idea of triggering compensatory 
mechanisms during creative activity.

The topic of aptitude took is particularly expanded 
upon in the academic discussion between A.N. Leontiev 
and S. L. Rubinstein. Both authors agree on two main 
points: 1) aptitude is based on naturally inborn qualifies; 
2) aptitude is expressed and shared through human ac-
tivity, which in turn is expressed through the products 
of material and spiritual culture.

What they do disagree upon comes down to what 
determines aptitude. From Leontiev’s point of view, ap-
titude, like all other human mental functions, is entirely 
determined by the objects and circumstances surround-

ing an individual’s development. In other words, the 
specific aptitudes that will be nurtured within the indi-
vidual depend on the environment where they develop, 
the objects around them, and the courses of action that 
are offered to the individual by the surrounding physical 
and cultural environment [14].

Rubinstein, on the other hand, notes that Leontief 
pays too much attention to external causes and condi-
tions of mental development, while barely considering 
internal determinants. This emphasis on external factors 
in aptitude development essentially reduces aptitude to 
“absorbing a set of historically developed operations” 
[24, p. 13]. On the one hand, this approach to aptitude 
makes it accessible for almost any individual to gain, 
while on the other hand, it erases manifestations of indi-
viduality, and therefore the potential for nurturing gift-
edness. The individuality that Rubinstein writes about 
is, in this case, determined by the subject’s activity dur-
ing the formation and development of their aptitude. For 
instance, using mental aptitude as an example, Rubin-
stein notes that it is not enough to merely master ready-
made action patterns. Creating “internal conditions for 
their productive use” is also essential [24, p. 15]. The 
successful development of mental aptitude requires con-
sidering the relationship between the internal and ex-
ternal conditions that determine them. Here, we must 
mention what is perhaps the key criterion: “Nothing is 
such an obvious indicator of mental giftedness as the 
constant emergence of new thoughts in the individual’s 
mind” [24, p. 20]

In analysing this discussion, E.V. Ilyenkov additionally 
defines one of the most important components of aptitude: 
“the ability to take action where there is no predetermined 
way of acting, or no indication as to which specific pre-set 
operation should be chosen. After all, the ability to act in a 
situation of this kind is precisely what distinguishes some-
one with aptitude from someone ‘inept’, a more capable 
person from a less capable one...” [8, p. 69].

Note that the central point of the polemics between 
Leontiev and Rubinstein is the subject that is performing 
actions, and this subject’s abilities. This discussion was 
productively continued by D.B. Elkonin and V.V. Davy-
dov in their theory and practice of developmental learn-
ing [6]. And perhaps it is here, in the context of aptitude, 
that such basic aspects of subjectivity as initiative, au-
tonomy and responsibility gain fundamental importance 
[26]. Characteristically, the very idea of the subject’s 
formation follows the logic of L. S. Vygotsky’s concept of 
proximal development zone: more broadly, the relation-
ship between the child and the adult as a cultural media-
tor. We believe that these two particular points are fun-
damental in addressing the development of creativity.

Returning to the competence approach in relation 
to the Leontiev-Rubinstein discussion, we note that in, 
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the FSES the term “aptitude” is used for describing the 
students’ shared outcomes of completing an educational 
programme. In this respect, this use of the term is close 
to A.N. Leontiev’s interpretation of aptitude as a set of 
operations, which, as we noted, S.L. Rubinstein was jus-
tifiably critical of. In addition to this, there is another 
side to the issue: mastering competencies usually implies 
undergoing the assessment of one’s knowledge, skills 
and abilities, which, as we have tried to show, creative 
aptitude (in our case, acting) cannot be reduced to in a 
psychological sense.

Conclusions

1. The competence-based approach that underpins 
the modern FSES aims to ensure the uniform and uni-
versal nature of the academic environment, provide all 
students with equal opportunities, and make high-qual-
ity education more accessible. However, the creative 
nature of the acting profession and the peculiarities of 
mastering it call for identifying and developing a very 
unique set of aptitudes, which B. M. Teplov calls gifted-
ness. The analysis in the article shows that the task of 
identifying the student’s aptitude for acting is addressed 
at the university application stage. The educational pro-
cess itself focuses on the individual approach and the 
further development of the student’s set of aptitudes 
that make them a gifted actor. Thus, the notion of apti-

tude, rather than competence, is central to the develop-
ment of psychological criteria for successful training in 
the acting profession.

2. The analysis of approaches to the concept of ap-
titude in Russian psychology (B.M. Teplov, A.N. Le-
ontiev, S.L. Rubinstein) and developmental learning 
theory (D.B. Elkonin, V.V. Davydov) allowed us to con-
clude that aptitude is an important characteristic of an 
individual’s subjectivity (motivation, goal-setting, etc.). 
At the same time, subjective characteristics not usually 
captured by the term “competence”, the essence of which 
is limited to the acquisition of knowledge, skills and abil-
ities. Thus, during training for creative professions, the 
development of aptitudes, as explored by the activity 
theory, is what can lay the psychological foundation for 
organising the educational process.

3. Establishing a psycho-pedagogical service in high-
er education is, we believe, highly relevant to training 
students in creative professions. This service should 
provide, on the one hand, psychological and pedagogi-
cal support for the educational process and, on the other 
hand, psychological support for students. In both cases, 
it is the term “aptitude” rather than “competence” that 
can serve as a key concept when addressing the students’ 
personal problems in the context of their professional 
work. The work of such a psychological service will not 
only contribute to the harmonious development of the 
students’ personalities, but will also improve the aca-
demic value of the training process.
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