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I

The point of MA is to construct an Action; its mo-
tive1 is to overcome the natural form of behavior in a 

cultural form [4], where the natural form is an activity 
involved in some unidentified element, i.e., coming from 
an external cause, and the cultural form is an activity 
connected with the construction of its own way (image) 
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1 Understood not only "psychologically", but similarly to the " motive of fictional work".
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of its deployment — with the construction of Actions. 
Actions (subject, game, educational, productive) are the 
essence of cultural forms of behavior [5]. Overcoming 
the natural form of behavior while constructing an ac-
tion2 is an act of development, an Event of MA [20; 22]. 
The event, the center of which is the “turn” of activity (a 
change of its semantic field). This is the transition from 
the efforts of directly achieving the required (necessary) 
to construction of an image of the path (space of possi-
bilities) to achieving it.

Construction of an image of the action deployment, 
i.e., of a method of the Action Time saturation, under-
stood as a transition from the previous one (“was”) to the 
image of the pre-visible (“will be”) through the present 
(“is”)3, is the key task4 of MA. In this situation, the con-
struction of an Image of the Path (“Road”) of an action 
is the motivational and goal-oriented beginning of its 
orientation, i.e., required in the MA task. The question 
of what the unknown5 is remains open.

The event scheme of MA implies the correlation of 
two transitions in the deployment of the action [23, 
p. 268]: a) transition from the present situation to the 
required one and b) the transition from the existing 
scheme (image) of action (usually unconscious) to an-
other possible scheme. In my opinion, this is the con-
struction of the correlation of Real and Ideal forms of 
action. The construction and retention of the correlation 
of two transitions, i.e., the reconstruction of their mutual 
display is what is sought in the deployment of MA. This 
is a fairly general assumption and it will be specified in 
this article.

II

The subject of mediation clearly appears in two dif-
ferent ways of understanding experimental genesis and 
internalization — their comprehension in the works of 
L.S. Vygotsky and P.Y. Galperin. It is significant that in 
both cases we are talking, in the words of P.Y. Galperin, 
about the formation of a “separate action”.

In the view of P.Y. Galperin and his collaborators 
about the third type of orientation (the third type of doc-
trine), the key is the defining of the means (for example, 
measures for constructing the Number Concept [7], key 
points for writing a letter [8]) and through this setting 
a general method for constructing an orienting basis for 
action. Approximate basis of action, according to P.Y. 
Galperin, — a system of support-guidance for the per-
form an action, in the development of which its zone acts 
(“Zone of proximal development”). In the further stages 
of formation—internalization—the orientation of the ac-
tion decreases and thus mastered. However, the way the 
subject himself discovers the idea-meaning (function) of 
the given means, i.e., their “support”, remains hidden (re-
moved) in the theory of gradual formation.

In the concept and experiments of L.S. Vygotsky 
and his collaborators, the instrument for constructing 
an orientation is the sign (in the words of Vygotsky, “a 
psychological tool”). Mediation is constructed as the 
identification of its idea-meaning through correlation 
of meaning with the conditions of the task (for example, 
correlation of the idea of a drawing with a phrase to re-
member).Here the instrumentality, the “support”, and 
the field of possible action are not “given”, but they are 
built up and revealed in the joint comprehension of the 
sign function by a child and an adult (an experimenter 
and a subject). This construction is detection and it is 
individualized (internalized) [4].

In D.B. Elkonin’s work on the development of objec-
tive actions in early childhood [25, pp. 130—141], to pe 
precise in observations of the formation of an objective 
action, he emphasizes the specifics of such a method of 
transmitting an action pattern from an adult to a child, 
in which the child turns an adult pattern into his own 
way of unfolding an action.

In my works, I tried to follow and strengthen the 
beliefs of D.B. Elkonin [20; 22; 23]. There the construc-
tion of an image of the unfolding of an action acted as a 
statement by the child himself of the boundaries of the 
natural form of behavior (“natural aspirations”), and 
this statement was built as a return to the adult of his 
words of warning in a boundary situation (“ouch-ouch-
ouch”, “no-no-no”, “this way-not this way”). Such re-
versibility is a condition for signifying the situation Pic 1. MA Event

2 The initiation of direct-emotional communication in infancy, understood as pre-communication, also requires overcoming the infant's re-
flexive reactions [22].

3 The 'triplet' of 'Was-Is-Will be' are the key words of B.A. Arkhipov in understanding the evolution of corporeality in ontogenesis [1].
4 Also understood not as an externally provided 'task' but as a form of cultural behavior.
5 S.L. Rubinstein calls for a distinction between "required" and "unknown" in problem solving [13].
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(the field of action). It is important that an adult, while 
addressing his word to a child, at the same time care-
fully, as if probingly, and not “imperiously” acts with 
the child’s body6 [1]. This adult action can be called 
a gesture action. The word of an adult emphasizes the 
compatibility of actions and only in this way there is 
a chance of the child signifying his behavior in the re-
verse appeal to an adult.

III

What has been said should be preceded by the ques-
tion hidden in the above-mentioned studies about the 
conditions of “wedging” the intermediary into the be-
havior of the “mediated” (student, child) — the ques-
tion of the conditions of construction, in the words of 
D.B. Elkonin, of Cumulative Action. And here it is im-
portant to understand and analyze not only the success-
ful actions of the child (the “luck” of mediation), but also 
the way of “turning” the child’s behavior initiated by an 
adult — a way of building a Cumulative Action.

In the observations cited by D.B. Elkonin and me, 
the act of mediation was carried out by an adult partly 
intuitively. But in understanding the structure of the ex-
perimental genesis, that is, the device of the Intermedi-
ary Act, analytics and a description of the device of the 
Mediator’s way of thinking are necessary — the way of 
the method of design and solution of the MA problem. It 
is necessary to say what and how the Mediator sees and 
how he forms this vision by engaging in the action of his 
“subject” (child, student), building his presence in it.

Footnote: See an example from an article by D.B. El-
konin about how a grandmother teaches her grandson to 
get off the couch [25 p. 135]

IV

The stated vision, firstly, and, secondly, the very 
method of inclusion, “wedging” into the behavior of an-
other person must have different, but related forms, since 
they are constructed from different Positions. It is one 
thing to consider from the outside, when the behavior 
unfolds before you and it is necessary to catch in some 
language its very unfolding, and another thing is to per-
tinently enter into the very reconstruction of the unfold-
ing behavior itself. The observation must be displayed in 
the construction-reconstruction of the observed — the 
language of description in the consideration of behavior 
and the language of its reconstruction must communi-
cate, connect with each other. And the main thing here is 
to find the language of action unfolding in its difference 
from the language of description of action, as if it has al-
ready been done.

Thus, for example, the notion of an action in terms 
of “motive-goal-method”, to the extent that it is re-
quired to understand the very possibilities of becom-
ing, unfolding an action, requires an understanding not 
only of what “goal” and “motive” are and what their 
features are, but also the way in which goal and motive 
are maintained or changed in the acts of constructing a 
mode of action. Only here and so — in the retention or 
reconstruction of the Meaning of action in its Method, 
the correlation of Motive and Method (according to 
D.B. Elkonin, the essence of the action, taken in its de-
velopment in the periods of childhood [25, pp. 60—77]) 
will become revealed. These are the requirements for 
the description of living reality, which presupposes 
both its consideration and “entry” into its unfolding as 
a form of presence in its vitality.

And again: the analytics of the form of some already 
manufactured and pre-given product (whether it be an 
action, a story or a construction) is not analogous to the 
analytics of the very process of its cultivation itself. It is 
very doubtful whether for example, a remarkable anal-
ysis of I. Bunin’s short story “Light Breathing” in the 
work of L.S. Vygotsky’s “The Psychology of Art” [3] can 
mediate the very writing of short stories7.

From what has been said, one of the key questions 
follows: “How does the Mediator’s vision of the actions 
of another person arranged?” But such a vision, which 
mediates the presence in the formation of action. What 
is his, specifically his — that observer of behavior, whose 
task is to include the form of observation in this behav-
ior itself — language of its comprehension? Or, in other 
words, how is the positioning of the Mediator, his com-
prehension of his Place, arranged?

V

In his joint article with B.A. Arkhipov [1], B.A. Arkh-
ipov’s way of describing the structure and evolution of 
a child’s living corporeality was “tested” in describing 
another reality-the reality of unfolding Action-the tran-
sition from the Past to the Future through the Present. 
In this article, Action functioned as a relationship of its 
“Axis,” “Supports,” and “Field”8. Axis, Supports, and 
Field were presented as the language of Anthropotech-
nical Action.

The Axis was understood as the conception of the 
deployment of the Semantic Field of action (building a 
house, drawing a picture, etc.) — as a certain ideal “line” 
setting the process (saturation of the time of action), i.e., 
holding the direction in “turns” of action’s realization.

Thus, the Axis was understood as a requirement for 
accomplishment, and it is in this sense that retention or 

6 See example from D.B. Elkonin's article about a grandmother teaching her grandson to get off the sofa [25 p. 135].
7 In “Towards a Philosophy of Action”, M.M. Bakhtin argues that ethics as a science ('research') cannot pretend to be an analysis of living 

action itself [2].
8 "Supports" and "Fields" are P. Ya. Galperin's key words in describing orientation activity [6].
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reconstruction of the Axis becomes the goal of action 
orientation (namely orientation, not fulfillment in ac-
cordance with the predetermined image of what is re-
quired)9. In actions requiring mediation, the direction is 
constructed and reconstructed, and does not exist in ad-
vance; it contains the hidden modes of sought-for action.

The retention and deployment of the direction of ac-
tion are carried out in a certain Space of Possibilities — 
the Field as a kind of topic10 that sets the possibilities of 
accomplishment together with its “turns” in which it is 
required to retain the direction11. The Field is the Space 
of Possibilities of action. Supports are the means (e.g., 
reference points) with the help of which the Field of Ac-
tion holds its Conception (Axis). The Field of Action is 
a composition of Axes.

However, once again: the Axis, the Field, and the 
Supports will become reference points for the Media-
tor’s “entry” into the other person’s action only when 
the way-process of their mutual construction becomes 
the subject of his “imagination” (embodiment into the 
image).

In the above descriptions of the construction of sub-
ject actions in early childhood [25; 20; 23], the purpose 
of the adult is the reconstruction of the axial beginning 
of directly resultant action, i.e., reconstruction of the 
natural form of action in which the Axis is as if the iden-
tity of directions of “gaze and movement”12. Exactly in 
this reconstruction — in comprehension-testing of the 
adult’s gestures-words — that the child still distinguish-
es the implicit boundaries, i.e., requiring special master-
ing of “intervals-bonds” of their movements.

VI

The initiation of the construction of the Axis, Sup-
ports and Field is required in the Mediator task. What 
is sought is the objectivity of the act of mediation — the 
initiation of search, probation and testing of their co-
herence. It must be obvious that the Axis is represented 
in the Field of action, and the supports exist exactly in 
the way of this representation. A child, on the contrary, 
acts straightforwardly, not cognizing and not creating 
the way of this representation — not building a system 
of Supports. The nature of the pattern of action, with 
which an adult “wedges” into the activity of a child with 
the words-gestures “that, not that”, is the very way of 
displaying the Axis in the Field — the structure of the 

“area” of a child’s aspiration and thereby initiation of the 
probation-testing of the Supports as the “bends” of Axes. 
It is here where a child discovers the shown boundaries 
of significant aspirations — “natural” activity is trans-
formed into the mastering of the Pattern of unfolding 
Action. Human action takes place not in the “environ-
ment”, as a self-sufficient presence of the reaction, but in 
a certain “X-field” [19, p. 216—220] of mutual mappings 
of its Axis, Field and Supports13. These interactions can 
be called “internal patterns of action”14. Revealing and 
initiating the probation of the ways of these displays in 
the Aggregate Action is the key sought for Mediation.

Apart from that, it should be noted that the method 
of representation of the Axis into the composition of 
the Supports (Field) is “caught” and identified as being 
sought in the so-called “tasks for consideration” (“cre-
ative tasks”). Their intrigue lies in the “provocation” of 
the commission of action according to an already known 
and unconscious pattern, which secretly connects the 
Axis and Supports in the provoked Field of Action. In 
mediating their solution, the experimenter, with the 
help of special sign-symbolic means, had to initiate the 
search-identification of these hidden patterns-modes of 
action and their transformation in the materials of the 
problem itself [18]. Here such a transformation appears 
as a creative act. Also, the Aggregate Intermediary Ac-
tion is a Creative Act, an Event of revealing and recon-
structing the inner form of action — the hidden relations 
“Axis—Support—Field”, defining the Space of Action 
Possibilities.

VII

Previous descriptions and judgments were limited to 
the assumption of the place of mediation only in a “sepa-
rate” action. It is necessary to consider MA (mediative 
action) in the evolution of action — inclusion in a larger 
context.

For example, my daughter, having learned to care-
fully overcome obstacles, while repeating the word 
“like that” addressed to me, subsequently built her own 
space of opportunities for her free movement [20]. In 
this larger space there were limitations which were not 
previously encountered in a “separate” action. Curbs 
at the transition to the carriageway, i.e., a new type of 
borders could be such limitations. Here a new warning 
arose, a new “like that—not like that”, “yes—no”, which 
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9 So, for example, when I am writing this article, I am not given an image of its end; the finality, the accomplishment of the article is not just 
set by the last word, phrase or paragraph.

10 Not 'metric'.
11 For example, when walking in the forest using a compass in search of mushrooms, you may encounter bogs, blocked trees that you have to 

avoid, but you have to go around and return to the direction indicated by the compass - without straying from it.
12 Very clearly the reconstruction of the action axis came out in D.B. Elkonin's description of how a grandmother taught her grandson to get 

off a sofa with his feet rather than face down [25, p. 135].
13 Here we can say, in L.S. Vygotsky's words, that the Axis itself is the Fabula of the action, and the way the Axis is reflected in the Field of 

Action is its Plot [3].
14 By analogy with the "inner form of the word" analysed in the works of G. Speth [17].
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have a different meaning — a different reason for chang-
ing the rhythm of walking. In the process of teaching 
how to play musical instruments, rhythm, intonation, 
the way the note sequence is played — change during 
the transitions from the scale to the performance of a 
musical piece.

In Development-aimed Teaching (DAT), the notion 
of generalization — the formation of a class, i.e., fields of 
objects — is introduced through modeling. The foremost 
concern of the teacher is the construction of a model 
(scheme) of a class of objects. We can say that general-
ization is retained in modeling (the construction of the 
concept is retained). Modeling (scheme) is the axis of 
scientific conceptuality. The next step is when the teach-
er moves to the “expansion” or other change of the class 
of objects — a new Field — the teacher initiates testing 
and, if necessary, changing of the model [15; 16]. The 
model becomes the Basis of generalization.

There are many similar examples, and these are ex-
amples of changes in the Design (Semantic field) in the 
evolution of action [12]. It is in these changes of Mean-
ing, along with the changes of Space of Possibilities 
(Fields), that the transformation of what was previously 
an Axis into a Basis of Action should take place. It is 
important that such changes — changes in the chrono-
tope of action — require special probation-testing of the 
“former” axis for its “basis-likeness”, require a new ini-
tiation of orientation15. With such changes, the action 
that “turned into an operation” (in the terminology of 
A.N. Leontiev) is resumed and transformed. Sequential 
changes of the Field in the evolution of the action — the 
place of MA — the place of initiation of probation-test-
ing and reconstruction of the Axis display in the Field.

Here, in the construction of a new Field of Action, 
requiring the transformation of the Axis into Basis and 
a change in the way of building the Basis itself, that the 
meaning of interiorization is revealed. Interiorization can 
be fully understood not in the construction of a “separate” 
action, but in the development or evolution of an action — 
the emergence of its new Axis and, accordingly, the way it 
is displayed in a different Field of Action. It is likely that it 
is in such transformations that the actual “Activity” “ma-
tures” (this can be traced16 to the examples of the forma-
tion of the so-called “leading activities”).

VIII

The question of overcoming-transformation of a 
mode of action as a hidden display of the Axis in the 

Field in the so-called creative act or in one`s language 
(Productive Action) has already been partly discussed 
above [21].

This overcoming-transformation was revealed in 
the above-mentioned laboratory experiment on the 
method of mediating the solution of special “creative” 
tasks. The limitations of this experiment lie in the fact 
that what was proposed was a ready-made problem, 
moreover, a problem having only one correct solution. 
This correct solution proved that the creative act was 
made17.

In the cultural practices of creativity (scientific, ar-
tistic, etc.) there are no ready-made, “provided” tasks 
and their unambiguous solutions. What then can prove 
that the creative act has been made? I believe that 
this proof can be the fact of the “capture of the pub-
lic” (viewers, readers, listeners) by the intrigue of over-
coming-transformation of hitherto considered univer-
sal models of action, i.e., the intrigue of revealing new 
space for action.

Such is the essence of the “friend and foe distinc-
tion” — where friend confirms or approves of the mean-
ing of what was done. This approval shows that what has 
been done can become the Support of a new “road” of 
the Creator — a new Axis (of ideas), as well as confirma-
tion that the Creator is able to build a new Field of Ac-
tion18. In Productive Action, the methods of correlating 
the Axis, Supports and Field and their confirmation is 
revealed most fully and extensively.

To summarize:
1. The task of PA is to initiate the identification and 

reconstruction of the internal form of action, i.e., of a 
hidden image that starts the action, and builds a new im-
age of its development.

2. The solution of this problem requires the correla-
tion of two Positions — two forms of the presence of the 
mediator: firstly, the way to consider the development of 
an action and, secondly, testing the way of its develop-
ment in the way of reconstructing.

3. Considering action development — creating the 
image of its development is built in the language of un-
derstanding of actions as correlations of Axis, Supports 
and Field.

4. Revealing of the objectivity of the specified cor-
relation in the form of initiation of the way of mutual 
display of the Axis-Fields-Support is the essence of 
PA.

5. The essence of PA is carried out and revealed in the 
Time of the Development of Action.

15 In the book "Child Psychology" D.B. Elkonin wrote: "Any new step in development of independence, in emancipation from adults is simul-
taneously the emergence of a new connection of the child with adults, with society". [24, c. 16].

16 See the above example of the development of modelling in the evolution of Learning Activities.
17 And in some cases the catharsis that accompanied it.
18 In the above examples of Mediating Actions, overcoming the implicit boundaries of the field acts as an appeal: the child's appeal with his/

her action-word to the adult (Mediator) and the child's repetition of the adult's praise (evaluation) [24; 19].
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