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In the article we carried out a historical and psychological analysis of psychological and peda-
gogical research of joint activities (its genesis) from the 60s of the XX century to the present time.
Research reference points have been identified/ The first one is the beginning of the 60s of the
XX century with a primary study of the genesis of the subject of joint activity in groups of children
of preschool and primary school age. The secon is the end of the 80s of the XX, early XXI centuries
within the framework of the development of the theory of developmental education (V.V. Davydov,
V.V. Rubtsov, D.B. Elkonin, etc.) based on the positions of cultural-historical psychology L.S. Vy-
gotsky, who emphasizes joint activity as the most important sociocultural mechanism of development.
The third point takes place in the second decade — the beginning of the third decade of the XXI cen-
tury, it’s the study of the issues of promoting the ideas of sociogenesis in the traditions of cultural-
historical psychology and activity theory, and an attempt to look differently at the key problems
of joint activities in a modern school environment. The space of possibilities for modern children is
analyzed. Current research shows that educational organizations today form and develop not only the
abilities of students, but also their activities (from joint games, educational activities, to role-playing
experimentation and project activities).
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[TpoBejieH MCTOPUKO-TICUXOJOTMUYECKUIT aHAIM3 TICUXOJIOTO-11€/[aTOTHYECKUX HCCJIEIOBAaHNN, 1TOCBSI-
IIEeHHBIX COBMECTHOI /lessTesibHoCTH (ee rene3nca) ¢ 60-x rogoB XX Beka 1o HacTosiiiee BpeMs. Boienens
OTIOPHBIE TOYKHU UCCJIEIOBAHUS: BO-TIEPBbIX, Hauaso 60-x ro10B XX BeKa ¢ IPEUMYIIEeCTBEHHBIM U3YYeHUEM
reHesuca cyObeKTa COBMECTHOM JIeATEJIbHOCTU B TPYIIIAX JeTell Ha AUCTAHI[UK JOIIKOJIBHOTO M MJIA/ILIIETO
IIKOJILHOTO BO3PACTOB; BO-BTOPBIX, KoHell 80-X rogoB XX —navano XX Beka B paMKax pasBUTHS TCOPUU
passuBawoiero odyuenus: (B.B. [laBbinos, B.B. Py6ios, /[.B. D1bKOHUH U .) ¢ OMOPO HA MO3UIUU KYJIb-
TypHO-uctopudeckoii ncuxosoruu JI.C. BoIrOTCKOrO, /1e/1aloliero akileHT Ha COBMECTHOM JIesITETbHOCTH
KaK BasKHEHIIETo COIUOKYIbTYPHOTO MEXaHU3Ma PA3BUTHUSI; B-TPETHUX, BTOPOe—HAYAJIO TPETHETO JIECITH-
setusi XXI Beka — nsyueHue BOIPOCOB IPOJIBUKEHUS U/Ieii COIIMOTeHe3a B TPAUITUSAX KYJIbTYPHO-UCTOPH-
YeCKOI IICUXOJIOTHH U TEOPUH JIESTEIbBHOCTU U TIONBITKA BHOBb M BHOBb — Y3K€ T10-/[PyTOMY — TIOCMOTPETD
Ha KJIHOueBble POOJIEMbI COBMECTHOI JIESITEIbHOCTU B YCIOBUSAX COBPEMEHHOU MIKOJIBL. AHAIU3UPYETCS
MPOCTPAHCTBO BO3MOKHOCTEH JIJISi COBPEMEHHBIX JleTell. AKTyaJbHble COBPEMEHHbIE MCCIIE0BAHIS TOKA-
3BIBAIOT, YTO 0Opa3oBaTEIbHbIC OPTAHU3AIMKI B HAIIU AHU GOPMHUPYIOT U PasBUBAIOT HE TOJBKO CIIOCOO-
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Introduction

The relevance of studying the content of joint activi-
ties today is beyond doubt. Indubitably, we face the re-
alities of our time, that points to the challenges and risks
of the modern education system, where the leading role
is played not only by the expansion of new knowledge
combined with the development of the infosphere but
also by the manifestation of the processes of transforma-
tion of traditional activities and already established so-
cial communities. Striving to find new ways of involving
individuals in social spaces under modern conditions,
the established education system undoubtedly takes
a leading position. On the one hand, it implements the
principle of mastering a limited amount of knowledge,
and on the other, the aspiration for a person’s readiness
to function in specific types of activities.

The aim of our article is to conduct a historical and
psychological analysis of numerous psychological and
pedagogical studies devoted to joint activities (its gen-
esis) from the 60s of the XX century to the present,
thereby stating the potential practical opportunities
that largely determine the sustainable interest of scien-
tists and practitioners in the modern education system.

Genesis of Joint Activities in Psychological
Science from the Late 60s to the Early 80s
of the XX Century

Conditional starting point of a series of studies on
joint activitiesis the period of the late 1960s. Since then, in
psychological science, terms have begun to be developed
and presented in various ways, which later evolved into
numerous concepts for studying different groups and col-
lectives. As A.L. Zhuravlev [17] notes in his monographic
study, terms such as “group activity”, “collective activ-
ity”, “joint activity”, and “joint involvement” have come
to the forefront. It is worth noting that during this peri-
od, this issue was studied and activated in several direc-
tions simultaneously. Thus, scientific research, conducted
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mainly in laboratory conditions, was presented in the field
of engineering psychology (works by F.D. Gorbov [9],
V.V. Medvedev [29], M.A. Novikov [10], N.N. Obozov
[30]), in social and pedagogical psychology when solv-
ing practical tasks of training school leaders, then edu-
cational-production collectives (studies by A.S. Kosarev
and L.I. Umansky [21; 40], A.S. Chernyshov [41]), in the
analysis of interpersonal relationships when implement-
ing indicators of the effectiveness of joint labor activity
(N.V. Golubeva [8], E.S. Chugunova [42]). Foreign stud-
ies on joint activities of this period are traced within the
framework of the normative-value approach (T. Tyler),
structural-functional approach (I. Steiner) (described in
the monograph by A.L. Zhuravlev). In them, the authors
describe, on the one hand, the influence of group identity,
on the other, the structure of solving various tasks related
to the analysis of the specifics of joint activity. Undoubt-
edly, the most intensive and in-depth studies of joint ac-
tivities appeared at the turn of the 70s-80s and are associ-
ated with B.F. Lomov, who sought to study the specific
psychological characteristics of joint activities. Our anal-
ysis of the author’s publications [25-27] showed that his
works were comprehensive and largely met the demands
of that time, namely labor psychology, where the features
of the functional connections of labor group members, the
influence of the level of positive relationships on intra-
group psychological compatibility, and common effective
management impacts on them were studied. We cannot
fail to mention such classics of domestic social psychol-
ogy as G.M. Andreeva [1] and A.V. Petrovsky [31]. As
renowned methodologists, the researchers, in their theo-
retical works, showed the mechanisms of mediation by
the content of joint activities of key socio-psychological
phenomena (primarily the structure of interpersonal re-
lationships). Of particular interest to us are the works of
A.S. Chernyshov and T.I. Suryaninova. The authors stud-
ied, in our opinion, an important issue related to the study
of the genesis of the subject of joint activities in groups
of children from preschool to early school age. Describing
the main mechanisms that determined the genesis of the
subject of joint activities in groups of children of different
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ages, A.S. Chernyshov states: “... the process of formation
is determined by at least two factors: the level of organiza-
tion of children in the group and the degree of uncertainty
of the activity that needs to be organized independently”
[41; p. 15]. Thus, the results of psychological and peda-
gogical research of that period show us the success of joint
activities in connection with a variety of socio-psycholog-
ical factors (G.M. Andreeva, A.V. Zhuravlev, B.F. Lomov,
N.N. Obozov, A.V. Petrovsky, L.I. Umansky, A.S. Cher-
nyshov, and others).

Research on Collaborative Activities
in Psychology from the Late 1980s to the Early
21st Century

A deeper immersion into the issues of joint activi-
ties was carried out within the framework of the de-
velopment of the theory of developmental education
(V.V. Davydov, V.V. Rubtsov, D.B. Elkonin, and oth-
ers). The authors of this theory relied on the positions of
L.S. Vygotsky’s cultural-historical psychology, empha-
sizing joint activity as the most important socio-cultural
mechanism of development. Reflecting on the need to
find effective forms of joint activity in L.S. Vygotsky’s
scientific school, the studied phenomenon is mainly as-
sociated with the concept of “organization of joint ac-
tivities”, which substantially reflects, firstly, the distri-
bution, action, and exchange of them, secondly, mutual
understanding, thirdly, communication, and fourthly,
reflection as a special action with the methods of joint
work. It is important to clarify that the key question
of organizing joint activities as the genetically original
form of education was described in the 1970s by L.S. Vy-
gotsky’s student AN. Leontiev. At the same time, a
deeper immersion into this issue of his positions was es-
pecially appreciated in the 1980s when representatives
of V.V. Davydov’s school emphasized the importance of
understanding the interrelationship between the subject
and the structure of the emerging action and the content
of common tasks and goals in explaining the phenom-
enology of joint activities. The practice of research on
joint activities of that period was implemented through
active interaction and communication, serving as an im-
portant means not only for the main psychosocial but
also for the cognitive characteristics of the child. This is
discussed in the works of A.V. Zaporozhets [18] and his
scientific school. According to the author, joint activities
not only contribute to the formation of the foundations
of collective relationships but also develop communica-
tive processes, improve cooperation skills, and the abil-
ity to empathize with other people. During this period,
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a group of researchers (A.I. Dontsov, E.M. Dubovskaya,
I.M. Ulanovskaya) developed theoretical aspects of the
problem of defining criteria for analyzing joint activities,
which made it possible to analyze more deeply the mech-
anisms of action and the psychological and pedagogi-
cal possibilities of joint activities [16]. As noted above,
it was V.V. Davydov’s school with its new paradigm of
education that began to comprehensively study the con-
tent of joint activities based on primary education. This
period was characterized by several crucial and, at that
time, extremely promising research directions. Among
them, we especially note the specific characteristics of
the relationship between individual and group forms of
education, understanding how the educational actions of
the child and the adult correlate in the developing com-
munity of “adult-child,” and, importantly, understand-
ing which symbolic means are most effective in organiz-
ing joint activities [32]. In discussing the importance of
the adult’s key task in actively striving to determine the
zone of proximal development within the educational
activity, M. Seligman [52] speaks of the importance of
growing children’s efforts in forming their independent
experience of overcoming difficulties both in educational
activities and others. In the late 1980s, foreign psychol-
ogy saw a flourishing of research concerning the compar-
ative effectiveness of individual and joint ways of solv-
ing intellectual problems by children. Among them are
the works of A.-N. Perret-Clermont [51]. In our opin-
ion, the author’s interest in the problem of joint activi-
ties was driven by addressing several questions, among
which, firstly, the possibility of assessing the influence
of social relations involved in joint activities by other
participants on their development, and secondly, ana-
lyzing the impact of different strategies used by group
members striving to perform various joint tasks. The
author noted the effectiveness of group activities under
the key condition — the presence of subjects with differ-
ent viewpoints when solving specific tasks. In the late
1990s, an interesting study emerged, the data of which
allowed, on the one hand, to show the key ways of orga-
nizing joint activities, thus obtaining the opportunity to
construct an optimal group effect, and on the other hand,
in G. Wells’ work [54], we observed the influence of vari-
ous variables on the result of joint activities (the author
showed the importance of the nature of the task present-
ed, the role of the adult (teacher), and their assessment
of the quality of the group work performed. Also, in the
1990s, foreign psychology researchers actively sought
to clarify the concept of “joint activity”, and its classical
interpretation in the literature of that time took on the
following names “cooperation”, “die Kooperation”, “la
cooperation”. S. Alper, D. Tjosvold, and K. [50], striv-
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ing for their generalization, primarily emphasized their
main meaning, aimed at cooperation, within which in-
teraction occurs, including common goals and actions of
individuals. Attempting to qualitatively describe this in-
teraction, the authors analyzed the very specifics of the
activity, namely the activity within which participants
strive to exchange information, as well as in communi-
cation, taking into account the opinions of partners and
providing mutual support.

The realities of the present time dictate a crucial aim
for adjusting approaches to children’s education and
fostering their abilities for independent knowledge ac-
quisition. Works by scholars such as P.Y. Galperin [7],
V.A. Guruzhapov [13], E.I. Isaeva [19], G.G. Kravtsov
[22], A.V. Konokotin [33], A.A. Margolis [12],
N.N. Nechaeva [28], V.V. Rubtsov [34-36], G.A. Tsuke-
rman [45-47], B.D. Elkonin [48], among others, based
on the genetic-modeling method developed by L.S. Vy-
gotsky, have comprehensively substantiated the position
on collectively distributed forms as an initially formed
form of organizing educational activities. The studies
conducted by researchers of both theoretical and applied
nature have enabled the establishment of the positive
impact of using collectively distributed forms of orga-
nizing educational activities on the cognitive processes
of learners. During that period, particular relevance was
attributed to the hypothesis that the educational-cogni-
tive action itself arises not always, not in all forms, but
only in a certain one. For us, this scientific fact led to an
understanding that jointness is a subject of significant
investigation. Equally important is how the interaction
of specific participants in joint action (students, educa-
tors, parents, etc.) is established, essentially being a basic
characteristic of commonality. It is noteworthy that the
subject under study at the present time focuses on what
should be considered a crucial condition of joint activ-
ity in modern education. Approaching the studies of the
early 21st century, based on their profound systematiza-
tion presented in the monograph (V.V. Rubtsov, 2021)
[39], specific characteristics of commonality in the form
of communication, mutual understanding, and reflec-
tion were identified, systematized, and described. In our
view, these characteristics determine the content of the
structure of joint activity. Such valuable substantia-
tion allows us to conduct an analysis of L.S. Vygotsky’s
research [4—5], which stated that the development of
mental functions is linked to changes in the social situa-
tion of development. Simultaneously, this idea was sup-
ported by V.V. Davydov [14;32], emphasizing the con-
nection of creativity with changes in the social situation
through the alteration of communities and participants’
modes of action. The author asserts that undoubtedly,
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the key ability of a modern individual is their capabil-
ity to engage in various forms of community and vari-
ous types of activities, with the primary condition for
organizing learning being the process of distributing
and exchanging modes of action, wherein the processes
of communication and reflection, as mentioned earlier,
are traceable. V.V. Rubtsov states: “...The fact that the
distribution and exchange of common modes of action,
requiring communication, mutual understanding, and
reflection, should become the primary condition for or-
ganizing education conducive to development, does not
give rise to any doubts for me” [33; p.8].

Joint Activity in Psychological Science
of the 21st Century (Discussion Points)

Second, the early third decade of the 21st century
brings to the forefront of scientific research on this prob-
lem the promotion of sociogenesis ideas in the traditions
of cultural-historical psychology and activity theory, as
well as attempts to revisit key issues of collaborative ac-
tivity in modern school settings. Before inviting further
discussion on this issue, we would like to highlight two
profound monographic works (V.V. Rubtsov et al.) [33,
39] that have been published in recent years. These works
have, on one hand, revealed the content and practical out-
comes of collaborative learning activities, demonstrating
their role in the holistic mental development of children,
and on the other, delved deeper into the analysis of the ob-
tained indicators and features of the development of com-
municative-reflective abilities in children aged 6—10 un-
der educational conditions. We undoubtedly agree with
V.V. Davydov’s opinion that education is a space of op-
portunities where a child’s abilities are formed and devel-
oped. At the start of the discussion, we will focus on the
content of the analyzed issues of collaborative activity in
preschool education. In the initial justifications for the
development of collaborative activity, it is impossible not
to touch upon the works of E.E. Kravtsova [23]. The re-
searcher identifies an important trend in preschool age —a
striving for collaborative play, which serves as a predictor
of psychological readiness for the formation of collabora-
tive activity. Kravtsova’s long-term studies have shown
that for the successful implementation of collaborative ac-
tivities (collaborative play), a child must have developed
individual play activity. In this regard, Elena Evgenievna
describes the collaborative activity of a preschooler not
only as external but also as internal. To resolve contra-
dictions in the conclusions previously developed in the
works of L.S. Vygotsky and later V.V. Davydov, the
author was keen on thoroughly testing this hypothesis
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through a system of correctional and developmental work
with them, which we consider particularly valuable (the
key goal was to assess the readiness of future first-graders
for schooling). Consequently, children who showed satis-
factory and below-average indicators of school readiness
were much more difficult to engage in collective-distrib-
uted activities. We also noted an interesting study con-
ducted in 2020 by T.D. Savenkova. In her opinion [38],
representatives of preschool pedagogy and psychology are
interested not only in the effectiveness of group activities
and the participating preschooler but also in their peda-
gogical value, as the author states that for preschool edu-
cation, the child’s socialization experience, gained against
the backdrop of developing communicative-reflective
processes, is crucial (it depends on how preschoolers
communicate with each other and what experiences they
gain during collaborative activities). In this regard, the
researcher identifies five main types of interactions dur-
ing collaborative activities. We will briefly discuss and
comment on them. Firstly, there is the collaborative ac-
tivity of an adult with a child. Commenting on this type,
let us refer to L.S. Vygotsky’s well-known arguments [5]
that learning leads development, where the adult’s role is
built according to the child’s zone of proximal develop-
ment, striving to enrich the zone of their actual develop-
ment. The teacher’s task in working with preschoolers is
to teach them something new. Secondly, collaborative ac-
tivity between a child and an adult is built on equal foot-
ing (equal partners). Thirdly, collaborative activity of a
group of children is carried out under the guidance of an
adult. Guided by L.S. Vygotsky’s ideas, these reflections
have found direct reflection in the development of theo-
retical and practical provisions of pedagogy and psychol-
ogy of developing communities. It is important to note
here that the cooperation between children and teachers
creates conditions for the formation of communicative-
reflective processes (including the development of new
productive activities, communication skills, and socializa-
tion). Fourthly, collaborative activity among preschool-
ers unfolds without adult participation but according to
their assignment. Undoubtedly, this activity is funda-
mental, allowing the preschool teacher to mainly act as an
organizer. The teacher sets the task for the children but
does not participate in it, with the result being the forma-
tion of leadership resources among preschoolers. Finally,
fifthly, there is spontaneous collaborative activity among
children. This is represented by various forms of collective
children’s games, communicative practices, carried out by
children without any participation from teachers. Briefly
summarizing the above, we note that in preschool educa-
tion, collaborative activity is characterized by diversity in
organization, subject matter, and thematic focus (e.g., col-
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laborative artistic, sports, musical events, etc.). In study-
ing the prerequisites for the development of collaborative
activity in preschool age, researchers M. Hedegaard and
N. Liben [44] constructed a “radically localized” meth-
odology, based on the traditions of cultural-historical
psychology, aimed at studying the social situation of pre-
schoolers’ development. The authors of this methodology
were able to fully assess their interaction not only with
adults (teachers) but also with peers. Since we continue
the discussion on the formation of collaborative activity
within the framework of preschool education, we would
like to address another important and relevant issue — the
determination of the level of readiness of children with
special educational needs to interact with peers. In this
regard, an interesting dissertation study by O.G. Boldi-
nova [2], conducted in 2023, caught our attention. In the
experimental part of her research, the author described
criteria for collaborative activity of preschoolers with vi-
sual impairments; in particular, she revealed the abilities
of students considering typhlo-pedagogical conditions to
use primary communicative means, the characteristics of
emotional involvement in the interaction process with
peers, and the desire to participate in long-lasting stable
associations combined with transitioning to further types
of activities.

Continuing the discussion, we will emphasize several
points on the “movement” of child-adult communities,
specifically in primary school (“school as an educational
activity”). In substantiating the most important points
in its description, we once again touch upon the con-
cept of the zone of proximal development, considered by
L.S. Vygotsky as the “key law of child development”, as
well as the possibility of organizing collaborative activi-
ties (interaction in the community with an adult (teach-
er) and peers). A modern study conducted by A.V. Ko-
nokotin et al. [36] not only implemented the ideas of
the system of developmental education (D.B. Elkonin-
V.V. Davydov) and its method (educational activity)
but also modern research on collaborative educational
activities in primary school age, which allowed identi-
fying psychological conditions for the development of
communicative and reflective processes. The authors
note: “Experimental studies of collaborative activities as
a zone of proximal development of reflective and com-
municative abilities of primary school children revealed
three types of interaction in the process of searching and
identifying a common way of acting in a situation: pre-
organizational, organizational, and reflective-analytical.
Each of these types of interactions is characterized by a
qualitatively specific way of implementing communica-
tive and reflective actions” [33; p. 38]. Thus, in a mono-
graphic study (edited by V.V. Rubtsov), it is noted that
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“the following components can be distinguished in the
organization of joint action:

* distribution of initial actions and operations — de-
termined by the system of transformations that underlie
the search for the principle of constructing the studied
object;

» exchange of ways of acting — determined by the
need to transform various ways of acting to obtain the
cumulative product of activity;

e mutual understanding — determined by the na-
ture of the inclusion of different ways of acting in joint
activity (mutual understanding allows establishing the
correspondence of one’s own action and its product to
the actions of other participants in the activity). Among
the means that ensure the implementation of collabora-
tive activities, the most important from a psychological
point of view are:

e communication, without which distribution, ex-
change, and mutual understanding are impossible, and
which allows for planning adequate conditions for the
educational task and choosing appropriate ways of acting;

* reflection, through which the participant’s atti-
tude towards their own action is established, and this ac-
tion is transformed in accordance with the content and
form of collaborative activity” [39; p. 40].

In support of the above, it should be noted that mod-
ern school education, including at the primary general
education level, rapidly recognizes the importance of
forming not only subject knowledge, skills, and abilities
during this period but also processes of communication,
reflection, interaction, and cooperation.

The transition to adolescence and its analysis from
the perspective of collaborative activity is described
as deeply controversial. Contemporary researchers do
not fully support the domestic concept of D.B. Elkonin
that the leading activity in adolescence is dictated by
intimate-personal communication [49]. N.N. Veresov
[3] offers his justification, stating that in A.N. Leon-
tiev’s reasoning, the leading activity should have a
certain structure, which, unfortunately, is not worked
out in the content of communication. In analyzing al-
ternative possibilities for the development of intimate-
personal communication during adolescence, scientists
have considered, on the one hand, socially significant
(V.V. Davydov), project-based (K.N. Polivanova), so-
cially useful (D.I. Feldstein), but on the other hand,
an attempt (within the framework of modern studies
by O.V. Rubtsova [37]) to describe primarily from the
point of view of the “ideal form” of adolescence to ana-
lyze the content of the development of a growing ado-
lescent in the process of involving them in the system
of social interactions. This process is presented by the
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author in the form of “role dramas”. O.V. Rubtsova theo-
retically and empirically proved that the system of social
roles in which a child develops and matures is considered
the “ideal” form of adolescence. Through the process of
interiorizing these roles, the content of mental develop-
ment during adolescence, unfolding in activity, takes the
form of role experimentation. It is important to note that
the ideas presented by the author partially address the
gap in the implementation of the current Federal State
Educational Standards for General Education (FSES
GE), which highlight the necessity for adolescents to as-
similate social roles as part of the educational process.
The importance of its development is due not only to the
prevention of key problems in secondary school, such as
decreased learning motivation, disruption of adaptation,
frequent formation of intra- and interpersonal conflicts,
but also to issues of risky and negative (including self-
destructive) behavior. Thus, the effectiveness of the
teaching and educational process for adolescents aged
13-15 depends on the content of collaborative activities,
thanks to their ability to engage in role-playing trials.
0O.V. Rubtsova presents the experience of creating a real
platform within educational organizations in Moscow
(theatrical activities, the “Multimedia Theater” activity
technology). The implementation of role-based forms in
collaborative activities (experimenting with roles, posi-
tions, and relationships) allows adolescents not only to
internalize cultural norms, values, and methods of joint
activity but also creates conditions for externalizing in-
ternal conflicts and experiences, overcoming the nega-
tive phenomena of modern educational environments.
Foreign studies on the issues of collaborative activity
within the framework of cultural-historical psychology
and the analysis of L.S. Vygotsky’s works are again pre-
sented by N.N. Veresov. In his research, he reminds us
that higher mental functions were initially external, so-
cial, and later demonstrated the ability to speak about
the social relationship between two people [53]. Galina
Anatolyevna Tsukerman, considering Nikolai Nikolae-
vich a keen researcher, pointed out his active effort to
avoid the simplified perception of Lev Semenovich Vy-
gotsky’s works regarding the study of interactions in
which a child can be involved.

The transition to the analysis of collaborative ac-
tivities in late adolescence allows us to introduce young
people to project activities. Although, as V.V. Rubtsov
notes, “the real project school is still conceptually out of
reach” [35; p. 8], we strive to focus more on this topic in
our ongoing discussion. In discussing our chosen topic,
we want to emphasize the conceptual model “School of
the Future” as an ecosystem of developing child-adult
communities, constructed in the works of Y.V. Gromyko
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[11] and A.A. Margolis [12]. The concept presented by
these scholars involves integrating growing young peo-
ple into communities by mastering various social prac-
tices, through which they can develop personal cogni-
tive strategies. The authors see the ecosystem based on
various types of child-adult activities and the creation
of a communicative-activity semiotic environment. Dis-
cussing this issue, the renowned scholar V.S. Lazarev
expressed interest in this concept but also raised several
questions, including that “the inclusion of children in
activities does not guarantee their development” [24;
p. 72]. The author does not see clarity in the content of
subject and project education. In expressing his views on
the school of the future in high school, Valery Lazarev
offers several justifications; first, he believes that proj-
ect activities for adolescents should not be leading but
should be a form of leading developmental education,
representing real research activities. Secondly, the col-
laborative activities of educators are crucial. In an article
dedicated to the content of a methodological seminar
roundtable held in 2018, the author recalls a conversa-
tion with V.V. Davydov about the need to “cultivate
new learning activities...develop the ability to make
decisions...” [35; p. 20]. In this regard, he sees the key
task in constructing a model for the development of the
modern school as creating mechanisms for its develop-
ment. Galina A. Tsukerman also discusses the perspec-
tives of creating the school of the future (“normal school
of collaboration”) [35]. She provides several arguments
that, in the context of collaborative activities, foster the
development of cognitive processes and other abilities.
The author approaches the analysis of these arguments
through the evaluation of the mechanisms and tools of
modern education. Firstly, she convincingly argues that
collaborative activities as a condition for developing im-
portant mental processes arise when there is joint action.
Secondly, a type of pedagogical consciousness that facili-
tates the organization of joint action is formed. Thirdly,
the methods of organizing collaborative activities are
inherently technological. The general assumptions pre-
sented by Galina Tsukerman emphasize the importance
of initiatives in activities (analyzing how they are orga-
nized, on what subject matter, and in what specific se-
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Concluding Thoughts

Collaborative activity — in contemporary psycho-
logical and pedagogical works, this term is actively used
both in research and educational contexts. Its formation
and development are linked to the semantic transitions
observed when addressing key issues in modern educa-
tion, which are directly associated with the intensively
evolving interactions between children of different ages
(preschool, elementary school, and adolescence) and
adults, their mastery of communicative-reflective pro-
cesses, and various forms of cooperation. Intensive en-
gagement with the topic of collaborative activity was
undertaken within the framework of developing the
theory of developmental education (V.V. Davydov,
V.V. Rubtsov, D.B. Elkonin, and others) in the 1980s.
The authors of this theory drew on the principles of L.S.
Vygotsky’s cultural-historical psychology, which em-
phasizes collaborative activity as a crucial sociocultural
mechanism of development. The 21st century provides a
space of opportunities for contemporary children. Edu-
cation for today’s child is not only about the formation
and development of their abilities but also about the
transition between child-adult communities and activi-
ties (from joint games and educational activities to role-
playing experiments and project activities).
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