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An important problem of modern psychological and pedagogical education is the assessment of the readi-
ness of university graduates to carry out the basic professional function of supporting the educational process
in educational organizations of different levels. The aim of the article is to study the potential of the demon-
stration professional examination not only as a resource for identifying the level of professional competencies
of students and determining the “zone of nearest development” of these competencies, but also as a resource
for improving the readiness of future teacher-psychologists to support the educational process at school. The
content and organizational characteristics of the training direction “psychology-pedagogical education” are
described, the methodology of which is based on the provisions of the scientific school of cultural-historical
psychology, system-activity and competence approaches to the formation of educational results of students.
The directions and necessary conditions for improving the developing educational environment of the univer-
sity are substantiated, which is a resource for increasing the professional readiness of students to support the
educational process at school. The analysis of modern researches of effectiveness of professional examination,
introduced in the Higher Education Institutions of the Russian Federation is presented.
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Basknoii po6JieMoii COBPEMEHHOT'0 MICUX0JI0TO-MIEar0Orn4ecKoro 06pa3oBaHust CTAHOBUTCS OIIEHKA [O-

TOBHOCTH BBIITYCKHUKOB BY3a K OCYIIECTBIEHNIO 6a30BOM MPpOdHeccnoHaIbHON (hYHKINN 110 COPOBOIK/IE-
HIIO 00pPa30BaTEIbHOIO TPOIlecca B 00Pa30BaTeIbHBIX OPTAHU3ANUAX PA3IUYHOTO ypoBHsL. Llesb craTbu
3aKJ/II0YAeTCs B M3y4EeHUH [TOTEHIIMAJIA JIEMOHCTPAIIMOHHOTO TPO(MECCHOHAIBHOTO 9K3aMeHa He TOJIBKO KaK
pecypca JUIst BBISBJIEHYsI YPOBHsI ¢(hOPMUPOBAHHOCTU TIPOGECCHOHATBHBIX KOMIIETEHITMH Y 00yYarolmx-
Cs U OolIpeaeJICHUA «30Hbl 6JTI/I)K8,I7HHQTO Pa3BUTHUA» TaHHBIX KOM]’[eTeHTH/HL/'I, HO M KaK pecypca IMOBbBIIIICHUS
FOTOBHOCTH OY/YIIHMX T1€[ar0rOB-TICUX0JIOTOB K COMPOBOXKAEHIIO 00Pa30BaTeIbHOTO MPOTIECca B TIKOJIE.
OHI/IC&HI)I comepsraTe/ibHble 1 OPTaHU3AIllMOHHBIC XaPaKTEePUCTUKN HAIIPaBJIECHUA ITOATOTOBKU «IIcnxoio-
ro-megarormyeckoe 06pa305aﬁy1e>>, METOZ0JIOTUA KOTOPOTO OCHOBaHa Ha ITOJIOKEHUAX Hay‘iHOﬁ HIKOJIbI
KYJIbTYPHO-UCTOPUYECKOIN TICUXOJIOTNN, CUCTEMHO-/IEATEIbHOCTHOM U KOMIIETEHTHOCTHOM HOJXOJAX K
dhopMHUpoBaHUIO 06PA30BATENBHBIX PE3yabTaTOB 00yUaouxcs. OGOCHOBAHBI HAMTPABJIECHUST U HEOOXO/U-
MbI€ YCJIOBHSI COBEPIICHCTBOBAHUS Pa3BUBAIONIEiT 06pa30BaTEIbHON CPE/Ibl BY3a, UTO SIBJISIETCS PECYPCOM
HOBBITIEHHST TIPO(ECCHOHATBHO TOTOBHOCTH 00YYAIONMXCS K COMPOBOKIEHNUIO 00Pa30BATEBHOTO MPO-
1ecca B 1kodie. [IpecraBiien aHaimn3 cCOBpEMEHHBIX HCCIe0BaHmi ahdeKkTHBHOCTH 1TPOdhecCuoHaIbHOTO
9K3aMeHa, BHeIpsieMoro B By3ax Poccuiickoit Denepannn.

Kntouesvie cosa: neparor-mcuxosior, ICHXOJIOTHYECKast Cayk6a 00pa3oBanusi, IeMOHCTPAIIMOHHBIN
podecCHOHATBHBII 9K3aMEeH, COTPOBOKICHIE 0OPA30BATEIILHOTO TIPOIecca, OIeHKa TTPO(hECCHOHATBHBIX
KOMIIETEHIINT, KYJIbTYPHO-UCTOPUYECKas ICUXOJIOTHSI, pa3BUBaloliee 0OpasoBaHue.

Dunancuposanue. VccienoBanne BBINOJIHEHO B PAMKaX rOCY/IapCTBEHHOTO 3a/[aHnsi MUHUCTEPCTBA MTPOCBEIIEHNUsT
Poccuiickoit Depeparn Ne 073-00037-24-01 ot 09.02.2024 1. «MOHUTOPUHT TOTOBHOCTHU T1€/[ATOTMYECKUX YHIBEP-
CHUTETOB K BBE/IEHUIO TTPO(HECCHOHATBHOTO K3aMeHa JIJIsl BBITYCKHIKOB ITPOTPAMM IOJITOTOBKH MEIAr0roB-TICHX0J0TOB
CHCTEMbI 00PA30BAHUS».

st wurarsr: Ezoposa M.A., Jlo6anosa A.B. TIpodheccroHalbHbIN 9K3aMeH Kak Pecypc TOBBIIIEHNsT TOTOBHOCTH Gy iy Iiie-
IO Ie/[arora-1cuxo0ra K COpoBOK/ACHNIO 06pa3oBaTeIbHOTO Tpolecca B 1Kose // KyabTypHo-uctopudeckas neuxo-
sorus. 2025. Tom 21. Ne 1. C. 77—87. DOLI: https://doi.org/10.17759,/10.17759 /chp.2025210108

«Science is often confused with knowledge. This is a gross misunderstanding.
Science is not only knowledge, but also consciousness, i.e. the ability to use knowledge properly».

Introduction

The establishment of the psychological service of
education, in terms of both organisation and methodol-
ogy, commenced in the early 1980s. During this period,
significant scientific and practical events were held, in-
cluding round tables, conferences, exhibitions, and sci-
entific and methodological publications. These events
served to substantiate the expediency of psychologists’
participation in the activities of educational organisa-
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tions, with schools being a primary focus [6]. I.V. Du-
brovina, an eminent organiser and scientific inspirer of
the establishment and operation of the school psycho-
logical service, designated this era as a romantic period:
«Psychologists were of the opinion that their presence
at school would serve to ensure the implementation of
every child’s right to full mental and personal devel-
opment, as well as respect for their emerging personal
individuality» [5, p. 25]. E.I. Metelkova, Advisor to
the Rector of the National Research University Higher
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School of Economics, observes that «the domestic in-
stitute of psychological assistance in education was
formed in response to society’s demand for practical
implementation of the principles of humanistic educa-
tion, and for the education system to be adapted to the
levels and peculiarities of students’ and pupils’ devel-
opment and training» [16, p. 35]. For a period of more
than four decades, the importance of the educational
psychologist within schools has been enhanced, con-
comitantly with an increase in their professional re-
sponsibility. Nevertheless, the psychological service,
which occupies a central position in all negative cases
involving students, their parents, teachers and society
at large, has not yet been fully developed into a sys-
tem capable of effectively supporting students in their
psychosocial and personal development. The President
of the Russian Federation, V.V. Putin, highlighted this
fact during the IT Congress of Young Scientists. Pu-
tin’s address was directed towards the participants of
the IT Congress of Young Scientists, specifically those
engaged in the programme for the development of per-
sonnel management reserve in the domain of science,
technology and higher education: « It is evident that
the demand for psychological services has not yet been
met, and that the existing services are inadequate. This
can be attributed, at least in part, to the state’s lack of
attention to the matter, at all levels. Regrettably, this
oversight persists, resulting in a situation that is, as yet,
unaddressed» [2, p. iv].

The Concept and Plan for the Development of the
System of Psychological and Pedagogical Assistance in
General Education and Secondary Vocational Educa-
tion in the Russian Federation for the period up to 2030
were soon formulated and endorsed. The documents
identify a psychologically favourable and safe educa-
tional environment as the main predictor of achiev-
ing the target results of the educational process, in the
creation of which pedagogical psychologists play a key
role. In order to facilitate the delivery of high-quality
training to educational psychologists, the creation of
specific conditions is planned. These conditions will
ensure continuous professional growth and career
progression from a young educational psychologist to
a methodologist and mentor [1]. An urgent task has
been established to continue the systematic work on
addressing the significant deficit of skills exhibited by
a substantial proportion of educational psychologists
in addressing professional issues. A comprehensive list
and detailed description of these competencies can be
found in the ‘Methodological Recommendations on the
Functioning of Psychological Services in General Edu-
cation Organisations and Related to the Implementa-
tion of the Current Federal State Educational Stan-
dards for General Education’ [24, p. 6].

It is imperative that the Psychological Service of Edu-
cation address its personnel issues at the pre-professional
training stage of future specialists. This is particularly sa-
lient given the disconcerting statistics which indicate a
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decline in professional motivation amongst over 71% of
students by the conclusion of higher education [18].

At the All-Russian Congress of Psychological Ser-
vices in the Education System of the Russian Federation
in December 2023, A.A. Margolis, rector of the Moscow
State University of Psychology and Education, proposed
«an improvement to the educational process that would
facilitate the transition from teacher training to practi-
cal professional activity» [26, p. 151]. Consequently, a
significant challenge confronting contemporary psy-
cho-pedagogical education is the evaluation of univer-
sity graduates’ preparedness to execute the fundamental
professional role of facilitating the educational process
within educational organisations at diverse levels. Fol-
lowing the lead of secondary vocational educational or-
ganisations, higher education institutions are adopting
an innovative form of assessment known as a demonstra-
tion exam [7].

The objective of the present article is twofold: firstly,
to examine the potential of the professional demonstra-
tion examination (hereinafter referred to as the ‘demo
examination’) as a resource for identifying the level of
professional competencies of students and determining
the ‘zone of immediate development’ of these competen-
cies; and secondly, to explore its use as a resource for
enhancing the readiness of future educational psycholo-
gists to support the educational process in schools. In or-
der to achieve this objective, it is necessary to turn to the
methodology of psychology-pedagogical education and
analyse the successful developments of Russian universi-
ties in conducting a demonstration exam.

Methodology of Psychological
and Pedagogical Education

The specialization “Psychological and Pedagogical
Education” within the extended group of specializa-
tions and specializations “Education and Pedagogi-
cal Sciences” is developed for the purpose of targeted
training of specialists for psychological service in the
field of education. The federal state educational stan-
dard of higher education (hereinafter — the standard,
FSES HE) in this branch of education was approved
by the order of the Ministry of Education and Science
of the Russian Federation dated 22.03.2010. The Stan-
dard and the basic professional educational programme
developed on its basis were based on scientific princi-
ples, to which we refer the system-activity and compe-
tence approaches, the main provisions of the cultural-
historical theory.

The system-activity approach is ensured, in particular,
by:

— the findings of an in-depth study on the coordina-
tion of the normative vectors of professional training as
set out in the Professional Standard of Educational Psy-
chologist (Psychologist in Education) and FSES at all
levels of general education;
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— the curriculum’s structural composition, which
comprises individual units of study (or “modules”) fo-
cused on the acquisition of discrete labour functions.
The overarching, more generalised labour function of
“psychological and pedagogical support of the educa-
tional process in educational organisations of general,
vocational and additional education, support of basic
and additional educational programmes”;

— the mastery of labour functions by students, which
is achieved through the application of the activity ap-
proach, whereby “each module is designed to be both a
practical and theoretical unit, with the objective of cul-
tivating a specific set of professional competencies in line
with the Professional Standard” [15, p. 13].

The competence approach, in addition to traditional
knowledge, skills and attributes, has enriched the learn-
er’s characteristic with such qualities as ‘the ability and
readiness to take a subjective position in relation to the-
oretical and practical learning material’.

Cultural-historical theory is used as a methodology of:

— the analysis of existing educational practices in the
training of educational psychologists in accordance with
the challenges of modern society, economy and politics;

— organisation of the educational process encom-
passes the totality of learning, encompassing the acqui-
sition of knowledge, the mastery of practical skills, and
the development of competencies in the semantic field of
social relations and professional responsibility;

— the design of technology for the assessment of the
professional competence of prospective educational psy-
chologists is imperative for the effective support of the
educational process and the social and personal develop-
ment of students.

The second principle is considered in relation to the
educational outcomes of psychology students from the
perspective of the primary tenets of cultural-historical
psychology, particularly the law of development of higher
mental functions formulated by L.S. Vygotsky. According
to this law, each higher mental function is initially consid-
ered to be a social relationship between two individuals.
Subsequent to this, as a consequence of spontaneous and/
or organised learning influences, it evolves into a mental
function proper — internal, i.e. intrapsychic [3].

“Inclusion as an active subject in collective, jointly
distributed activities allows the child to consciously as-
similate the accumulated cultural experience. The pro-
cess of activity, in this case, becomes a catalyst for the
development of various abilities, including interaction,
communication, cooperation, as well as reflexive and
creative capacities” [21, p. 9]. L.S. Vygotsky provided
substantiation for the law of development of higher men-
tal functions for children’s ages. Subsequent researchers,
adhering to the principles of the aforementioned scien-
tist, have corroborated the validity of this law in older
age groups, specifically among students [20].

The content, methods and techniques of the educa-
tional process aimed at ‘psychological and pedagogical
education’ in the paradigm of the cultural-historical sci-
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entific school are determined by the ‘zone of the nearest
development’ of students. In this context, it is essential
to take into account the psychological neoformations
that are specific to this age — the age of the student.
They, in a general sense, can be defined as follows:

— ability to adapt in different environments, deep re-
flection; developed awareness of their own individuality;

— readiness for self-determination in the profession
and the necessary level of professional competence;

— attitude to consciously build their own life;

— harmonious connection of the leading activity of
this period (educational and professional) with other ac-
tivities.

The cognitive and personal ascent of a young person
to the aforementioned goal orientations is only possible
within the conditions of ‘... the system of developmental
education based on the ideas of L.S. Vygotsky, which has
received its concrete embodiment in various theoretical
approaches (systems)’ [25]. FSES HE in the direction
of ‘Psychological and pedagogical education’ and the
model basic educational programme are based on the
D.B. Elkonin—V.V. Davydov system, which is based on
the concept of ‘learning activity’.

A.D. Maidansky, in his work on the subject of Vy-
gotsky’s theory, has identified the genetic knots that
connect a child’s cognitive and practical activities. He
has also noted that the concept of labour is the corner-
stone of cultural-historical psychology [13, p. 9]. Fur-
thermore, it is important to consider the following: “It is
evident that consciousness and labour are inherently so-
cial processes. If consciousness is defined as a collective
psyche, then labour can be understood as a collective
practice of cooperation (through sign systems, technical
devices and social institutions)” [ibid., p. 10]. This thesis
posits that mental work should be regarded not only as a
polymotivated activity of students, but also as a resource
for the development of higher levels of self-regulation
and self-determination. Self-regulation is defined as ‘the
ability to set goals for oneself and determine the direc-
tion of one’s activity’ [12, p. 28], and self-determination.

In summary, an exploration into the methodology
of psychological and pedagogical education reveals key
directions and necessary conditions for enhancing the
developing educational environment of the university.
This is a resource for increasing the professional readiness
of students to support the educational process at school.

1. The development and implementation of the funda-
mental professional educational programme in a modular
format is of paramount importance. In this format, each
module is meticulously designed to decompose professional
competencies into the specific knowledge, skills and abili-
ties necessary to perform the job function specified in the
professional standard. For instance, this may include psy-
chological diagnostics or corrective-developmental work.

2. Designing the module structure in the logic of
mastering the labour action specified in the professional
standard of pedagogical psychologist (educational psy-
chologist):
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— practice and workshops within the framework of
module;

— research work within the framework of practice;

— research work as an independent section of the
module.

3. The networking of educational organisations for
the effective practical training of educational psycholo-
gists [8].

4. The implementation of innovative interactive
technologies in the educational process (reflexive semi-
nar). The reflexive seminar plays a pivotal role in estab-
lishing a university environment conducive to personal
development. Its primary formats include discussion, en-
gagement with a computer model of the studied psycho-
logical and pedagogical phenomenon, a business game,
modelling of a problematic professional situation, case
technology, and the technology of ‘questioning reading’.
The planning and implementation of the reflexive semi-
nar in the paradigm of the system-activity approach to
the organisation of educational and practical activity is
instrumental in achieving the fundamental educational
outcome, namely the formation of subjectivity among
future pedagogical psychologists.

5. «Mastering by the students the method of identi-
fying, evaluating and applying best social (primarily ed-
ucational) practice based on the principle of evidence»
[22, p. 9]. This approach, as posited by V.V. Rubtsov,
facilitates the enhancement of productive team inter-
actions among psychologists and their colleagues, en-
compassing a diverse range of issues, and with students
across various categories.

The implementation of developmental education in
higher education institutions is achieved through the
following mechanisms:

— the content and ways of joint implementation of
educational and professional activity;

— system of methods, with the help of which it is pos-
sible to determine the levels of development of students’
psychological new-formations, including professional
competences.

Demonstration Professional Examination
as a Resource for Improving the Readiness
of Future Teacher-Psychologist to Support

the Educational Process at School

A comprehensive understanding of the require-
ments to be met by students at a particular workplace
in the direction of ‘Psychological and Pedagogical
Education’ is, firstly, a motivating reference point
throughout the period of studies undertaken at high-
er education levels and, secondly, serves to specify
the contents of the zone of immediate development.
The issue can be attributed to an insufficient level of
practical training, coupled with uncertainty regard-
ing their abilities to support the educational process.
Consequently, subjects of educational relations in dif-
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ficult situations often become both an objective and
subjective obstacle to the successful entry of gradu-
ates of psychology faculties into independent profes-
sional activity. The preceding section elucidates the
manner in which the university’s educational milieu
facilitates the reconciliation of the disparate training
methodologies employed in the preparation of future
school psychologists and their practical aptitude in
supporting the educational process.

In recent years, Russian universities have widely
adopted a reliable tool for evaluating the educational
achievements of students at all stages of professional
training: the demonstration exam. The algorithm of
the demonstration exam may be different, but its ob-
jective is unambiguous: namely, to allow students to
demonstrate their achieved level of professional read-
iness (i.e. their current abilities) and potential com-
petences (i.e. their future professional development).
In order to assess the quality of professional training
in the field of developmental education, it is recom-
mended that an evaluation be conducted following
the completion of a training session (educational
event). This evaluation should encompass a range of
competencies, including psychological and pedagogi-
cal, communicative and digital, as well as subject-
specific and methodological skills [17]. The results
of the examination can be used in the comprehensive
assessment of the quality of developmental education
in a higher education institution.

The ‘Methodological Recommendations on Organ-
ising and Conducting Professional (Demonstration)
Examinations for Basic Educational Programmes of
Higher Education EGSD 44.00.00 ‘Education and
Pedagogical Sciences’ [17, pp. 1—2] enumerates the ad-
vantages of the form of certification test contemplated
in this article for, firstly, students who, in particular,
receive feedback from an independent commission in
the form of recommendations for further professional
growth, as well as often offers of employment. Sec-
ondly, for independent experts, for whom, in addition
to the possible resolution of personnel issues, the pros-
pects of becoming a member of the expert community
of professional and public accreditation are opened up.
Thirdly, educational organisations can utilise the demo
exam to identify areas for improvement in their activi-
ties and establish connections with potential employers
of graduates

Consequently, the professional (demonstration) ex-
amination can be regarded as a rational consequence of
higher education, serving as an effective mechanism for
enhancing the readiness of graduates to fulfil the inte-
grative labour function of ‘support’. However, it is essen-
tial to emphasise that this outcome is contingent upon
the educational process being founded on the principles
of cultural and historical theory, the activity approach to
the formation of target learning outcomes (professional
competencies), and the age-psychological approach to
the support of students.
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Current Research on the Effectiveness
of the Demonstration Professional Examination

The pertinence of the implementation of professional
(demonstration) examinations as a tool for evaluating
the cultivation of professional competencies within the
context of higher education, in conjunction with its em-
phasis on practical applications, has been demonstrated
through a multitude of national publications.

The results of the study were presented by A.S. Feti-
sov, N.V. Gorbunova and Y.V. Kudinova. The purpose
of the study was to identify the possibilities of using the
demonstration exam [27, p. 48]. The authors emphasised
the particular relevance of ‘searching for effective mod-
els of higher education system for training future teach-
ers’ and ‘updating the methods and forms of evaluation
of educational results’ [27, p. 48].

Through the meticulous analysis and synthesis of a
plethora of studies, researchers have successfully iden-
tified the potential of the demonstration examination
to facilitate a more precise determination of the level of
formed professional competencies, in comparison to con-
ventional certification processes that are predominantly
theoretical in nature and fail to fully identify ‘possible
gaps for further improvement of professional qualities of
a graduate in the educational process’ [27, p. 46].

The analysis of the experience of vocational educa-
tion institutions in the Chuvash Republic in relation to
the implementation of professional (demonstration) ex-
aminations has enabled the determination that ‘the prac-
tical results of certification in the form of professional
(demonstration) examination in all specialities are lower
than in the case of final certification in the traditional
“knowledge” format’ [11, p. 83]. The researcher eluci-
dates this phenomenon by proposing the hypothesis that
‘practical skills, the level of which is assessed in greater
detail during the professional (demonstration) examina-
tion, are underdeveloped in students and require further
practical development’ [11, p. 83].

The following study presents the experience of imple-
menting a professional (demonstration) examination at
FSAEI HE ‘Russian State Professional and Pedagogical
University’ (hereinafter referred to as RSPPU). The study
was conducted by L.V. Samsonova and A.O. Prokubovs-
kaya. In analysing the implementation of the professional
(demonstration) examination, the study’s authors under-
score the significance of the assessment of professional
competencies in this context. They emphasise that the
utilisation of a professional (demonstration) examination
enables the involvement of independent, external experts,
including representatives of the employer [23].

In a series of studies, the researchers underscore
the significance of the implementation of the profes-
sional (demonstration) examination and discuss its
capacity to attain the requisite educational outcomes
for students enrolled in teacher training universities.
For instance, V.V. Ponikarovskaya, S.V. Nesyna and
E.I. Mychko have observed the pivotal role of profes-
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sional (demonstration) examinations in the actuali-
sation of internal motivation and the development of
subject position in the construction of students’ edu-
cational trajectory. The authors posit that the educa-
tional potential of the professional (demonstration)
examination should be considered in order to model
professional activity, obtain personally significant edu-
cational outcomes, and effect a shift in the evaluation
system towards reflection [19, p. 295].

In the contemporary research landscape, a par-
ticular emphasis has been placed on the issue of con-
ceptual validity in the introduction of professional
(demonstration) examinations within the system of
assessment of professional competence development in
higher education.

The analysis of normative legal documents regulating
activities in the system of higher education, along with the
results of scientific research in the fields of psychology at
home and abroad, enabled I.V. Duda, M.V. Basalaeva and
Y .R. Yudenko to present a detailed description and qualita-
tive analysis of the results of the introduction of indepen-
dent assessment of the formation of future teachers’ labour
functions in the practice of higher education institutions
(on the example of primary school graduates of Kras-
noyarsk State Pedagogical University named after V.P. As-
tafiev) [29]. In the present study, the authors propose the
utilisation of the scientific standpoint of A.V. Khutorskoy
[28], who employs the following evaluation systems when
assessing student competence: «A methodology has been
devised to assess the quality of students’ products in the
execution of academic obligations. Such obligations may
include practical work, laboratory work, projects, course-
work, and diploma theses. The evaluation of the student’s
proficiency in relevant knowledge, skills, abilities, analyti-
cal tools and experiential learning is based on the elements
of the product. The system of evaluation of the student’s
activity. In this case, the student’s activity, its quality, ef-
ficiency, completeness and effectiveness are evaluated. In
this context, student activity assumes the role of a pedagog-
ical product, which is subject to diagnosis and evaluation.
The system of students’ self-assessment of their competenc-
es. It is important to note that self-assessment is reflective
of the student’s subjective perceptions of their own com-
petences.An activity-based approach to the assessment of
competences formation is necessary» [29].

The researchers propose that the praxeological ap-
proach should be considered as a methodological basis
for the introduction of professional (demonstration)
examinations in the practice of assessing professional
competencies in the system of higher education [10].
The present paper demonstrates the function of the
praxiological approach in ‘developed criteria and indi-
cators of comprehensive assessment of music teacher’s
readiness for pedagogical activity (through assessment
of technological map, lesson fragment and its analy-
sis)’ [10, p. 178]. The authors also define the role of
the activity and competence approaches as the meth-
odological basis of the professional (demonstration)
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examination. The authors further posit that the con-
tent of the examination is founded upon the principles
of competence and activity. The competence approach
is defined by the “synthesis of the teacher’s labour ac-
tion and professional competences, with the choice of
methods for assessing the final results of future teacher
education being prioritised in accordance with the in-
dividual norms of the student, and integrated and in-
terdisciplinary assessment being carried out. The activ-
ity approach, on the other hand, is focused on fostering
the acquisition of new knowledge through work-based
experiences, thereby developing a deliberate stance to-
wards the undertaken activity” [10, p. 178].

The study by A.S. Fetisov, N.V. Gorbunova and
Y.V. Kudinova provides a comprehensive overview of the
algorithm of task development, as well as the scientific
substantiation of the content of tasks for the professional
(demonstration) examination, the structure of the task
itself, and their examples [27]. In a number of studies, the
authors define the tools for assessing the formation of pro-
fessional competencies in the format of professional (dem-
onstration) examinations as follows: dialogue simulators,
the imitation of professional activities to assess practical
skills (quasi-professional situations), and computer test-
ing (competency test). The criteria for assessing educa-
tional outcomes are defined as subject, psychological and
pedagogical, methodological, communicative and digital
literacy [14, p. 157]. The present study draws upon the
findings of N.I. Eshkina and A.A. Sergeeva, who detail the
experience of introducing the professional (demonstration)
examination in the practice of FSFEI HE ‘Tula State Peda-
gogical University named after LN. Tolstoy’. The authors
hereby present a proposed model for the gradual implemen-
tation of a professional (demonstration) examination into
the process of evaluating educational results, commencing
from the third year within the context of certification in
various disciplines and concluding with the fifth year in the
scope of state final certification. The authors delineate the
algorithm of preparing and conducting such a form of certi-
fication as a credit, but with the use of professional (demon-
stration) examination. The authors propose a multifaceted
approach to the implementation of this form of certifica-
tion, encompassing several stages. At the initial prepara-
tory stage, the authors propose the delineation of the sub-
ject matter of the educational event, the formulation of its
outline, the identification of a segment for demonstration,
and the preparation of the requisite materials for it. In the
subsequent second stage, the demonstration stage, students
submit their outlines to the committee, prepare the neces-
sary equipment and materials, and demonstrate a segment
of the educational event. The third stage is the evaluation
stage, in which the educational event outline and the dem-
onstrated fragment of the educational event are evaluated
by the examination committee experts [9, p. 43—44].

The study by LV. Duda, M.V. Basalaeva and
Y.R. Yudenko also describes the various stages involved
in the professional (demonstration) examination, an ex-
ternal, independent evaluation of the quality of educa-
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tion of future teachers. The authors of the study delineate
three distinct stages of the professional (demonstration)
examination. Firstly, there is the preparatory stage, which
encompasses the development of a technical description,
the preparation of testing materials, site preparation, and
the determination of the composition of the expert group
and the group of student participants. Secondly, there is
the main stage, which involves the carrying out of all pro-
cedures of the professional (demonstration) examination.
Finally, there is the reflexive stage, which comprises a
joint final reflection by the group of experts and students,
as well as an analytical seminar of the expert group with
university teachers [29, p. 1346—1347].

A number of scientific studies have been conducted
which attempt to summarise the main thematic direc-
tions and problem areas of implementation of profes-
sional (demonstration) examinations in the system of
higher education.

The study by IV. Gladkaya and 1.Yu. Gutnik,
A.E. Bakhmutsky, and N.V. Smirnova identified five
potential challenges that may emerge during the admin-
istration of a professional (demonstration) examination.
These challenges encompass the competence of the ex-
amination organisers, the examination’s knowledge-
intensive nature, the readiness of university teachers to
organise and implement a professional (demonstration)
examination, and students’ preparedness for this form of
assessment, which emulates real-life scenarios [4].

Consequently, the extant domestic scientific psycho-
pedagogical literature presents the results of research
and analyses the experience of implementing the profes-
sional (demonstration) examination in pedagogical uni-
versities.

Summary and Conclusions

An eminent philosopher of ancient China said that
there are three paths to knowledge: the path of reflec-
tion is the noblest, the path of imitation is the easiest,
and the path of experience is the most bitter. The famous
saying of Confucius best reveals the semantic meaning
of the subject of our research — professional demonstra-
tion exam, which is an innovative form of presenting stu-
dents’ competences. The analysis of the methodology of
psycho-pedagogical education and the professional dem-
onstration examination as its structural element allows
us to draw the following conclusions:

1. Society’s needs, the requirements of the profes-
sional standard and the FSES at all levels of education
are the target guidelines for the training of educational
psychologists at the University.

2. The system-activity and competence approaches,
the main provisions of cultural-historical theory, form
the scientific basis of the educational psychologist’s
main professional training programme.

3. The role of the professional demonstration exam in
reinforcing and meaningfully developing motivation to
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learn, and the importance of the exam in revealing prob-
lematic issues related to the students’ “zone of immedi-
ate professional development” were substantiated.

4. The analysis of the best practices of Russian uni-
versities in implementing the professional demonstra-
tion examination in the educational process confirms its
effectiveness in increasing the motivational and profes-
sional readiness of future educational psychologists to
support the educational process in schools.

5. At the same time, the analysis of the best prac-
tices of Russian universities in the implementation
of the professional demonstration exam in the educa-
tional process in the higher education system reveals:
insufficient scientific, theoretical and methodologi-
cal substantiation of the process and mechanisms of
implementing the demonstration exam; insufficient
presentation of the results of research on the psycho-
logical and pedagogical conditions for implementing
the demonstration exam in the higher education sys-
tem; lack of a single model of the professional demon-
stration exam in the higher education system; lack of
a single model of the professional demonstration exam
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As a prospect for further research in this direction,
the authors suggest:

— to substantiate scientifically, test and determine the
effectiveness of the professional examination procedure in
a model learning situation under the conditions of an edu-
cational organisation — a network partner. This format can
make it possible to further motivate students to acquire
professional competences throughout their studies. The
transfer, even if partial, of the professional examination to
the practical base provides for the development of a full set
of methodological materials and regulatory support;

— to conduct a longitudinal study of professional
exams as a factor in developing future educational psy-
chologists’ career orientations;

— using the network resources of Russian universi-
ties, to develop a common bank of exams using mod-
ern technologies, methodological recommendations for
organising the exam, aimed at preventing a formal ap-
proach to certifying future teacher-psychologists.
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