KyabTypHo-ucTOpryeckast ICUXoa0rust Cultural-Historical Psychology

2025. 21(3), 80—88. 2025. 21(3), 80—88.
https://doi.org/10.17759/chp.2025210306 https://doi.org/10.17759 /chp.2025210306
ISSN: 1816-5435 (1ieuarHbrit) ISSN: 1816-5435 (print)
TSSN: 2224-8935 (online) ISSN: 2224-8935 (online)

Hayunag cratbg | Original paper

The concept of “perezhivanie” in the works
of L.S. Vygotsky and the prospects for its consideration
in the modern theory and practice of special psychology

T.I. Sinitsa

Independent Researcher, Minsk, Belarus
D4 tatsinica@gmail.com

Abstract

Context and relevance. The concept of “perezhivanie” is not fully developed by L.S. Vygotsky, but it is quite
often encountered in his latest works. In his works, L.S. Vygotsky seems to be groping for the content of the
concept of “perezhivanie”, and at the same time he writes about experience (perezhivanie) as a dynamic unit
of consciousness. The development of defectology, and then special psychology, as a scientific psychological
direction working with children with special needs, is inextricably linked with the name of Lev Semenovich
Vygotsky. Actualization of the concept of “perezhivanie” can be of particular importance in the context of
psychological and pedagogical assistance to special needs children, strengthening its humanistic focus, as well
as operationally clarifying methodological developments. Objective. To determine the role of the concept of
“perezhivanie” in the value system of special psychology, and how this concept changes the attitude to the the-
ory and practice of working with children with special needs. Methods and materials. Theoretical analysis
of the works of L.S. Vygotsky and his followers, as well as a phenomenological description of stories from the
practice of interaction with a special child and his relatives, which demonstrate the value of experience that
changes the attitude to reality and the behavior of children with special needs. Results. The analysis indicates
the prospects for the concept of “perezhivanie” to change the paradigm of research within the framework of
developing cultural-historical psychology in general and special psychology in particular. Conclusions. The
development of the concept of “perezhivanie” can open a new dimension in the theory and practice of psycho-
logical and pedagogical work with special needs children, their families, as well as in the topic of inclusion — in
organizing the process of including a special child in society.
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Konrekcr u akryanbHoctb. [lonstue «nepexusanues y JI.C. BbiroTckoro me siBJsieTcst B MOJHON Mepe
pa3paboTaHHBIM, HO [JOCTATOYHO YACTO BCTpeYaeTcst B ero nocjexannx paborax. JI.C. Boirorckuii B cBoux
paGoTax Kak Obl HAILYIBIBACT COJACPIKAHUE MOHSITUS <«[EPEKUBAHUE>, W TIPU HTOM UMEHHO O TIepeKUBa-
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MICUXOJIOTHH KaK HAYIHOTO MCHXOJOTHYECKOTO HATIPABJIEHUsI, PaOOTAIOMIETO € AETHMHU € OCOOEHHOCTSIMU B
PasBUTHH, HEPA3PBIBHO CBA3aHO ¢ nMeneM JIbBa CemenoBrya BeiroTckoro. AKTyasmsanms HOHATHS <Iepe-
JKMBAHUE» MOKET MIMETh Ba)KHOE 3HAYEHME B KOHTEKCTE MICUXOJIOTO-IIEATOTNYECKON TIOMOII 0COOEHHBIM
IeTSIM, YCUJIMBAsI ee TYMaHUCTHYECKYIO HAIIPABJIEHHOCTD, & TAKXKe OTEPAIMOHAIBHO YTOUHSISI METOITYe-
cxue paszpaborku. Ieab. OnpenesuTh Posib HOHATHST <TTePEKUBAHIE> B CHCTEME TIEHHOCTEH CIeIManbHO
MICUXOJIOTHH,  TAKJKE TO, KAKUM 00PA30M HTO MOHSTHE U3MEHSIET OTHOIIIEHNE K TEOPHUHU U TTPAKTUKE PabOTHI
¢ 1eTbMu ¢ 0cOOeHHOCTIMY pa3BuTust. MeTozabl u MaTepuaibl. Teopernueckuii ananus pador JI.C. Boiror-
CKOTO U €ro TI0c/eioBaTeieil, a Takke (GeHoMeHoJOrndeckoe ONICaHe UCTOPUI U3 TIPAKTUKI B3AUMO/Iel-
CTBUSI ¢ 0COOEHHBIM PEOEHKOM 1 €70 OIU3KUMI, B KOTOPBIX IIPOSIBJISIETCST [IEHHOCTD EPEKMBAHMUST, I3MEHSI-
I01I[ETO OTHOIIEHKE K JeCTBUTEIBHOCTH 1 OBEJICHHE JIeTell ¢ 0COOEHHOCTSIMU B Pa3BUTHU. Pe3yibTaTbl.
HpOBe]IeHHBHL/'I AHAJIN3 YKa3bIBACT Ha MEPCIIEKTUBHOCTb paSpa6OTKI/] TIOHATUS «II€EPERNUBAHUE» JIJISI CMEHDBI
TapaanurmMbl I/ICCJIGI[OBaHI/IfI B paMKaXx Ky]IbTypHO-I/ICTOpI/I‘{eCKOfI IICUXOJIOTUH B II€JIOM 1 CHGHI/Ia]IbHOI'/JI IIcu-
XOJIOTUH B 4aCTHOCTH. BbiBo/tbI. Pa3paboTKa MOHSTUS «IIEPEKUBAHIE> MOXKET OTKPBITh HOBOE U3MEPEHIEe
B T€OPUU U TIPAKTHUKE IICI/IXOJIOFO-lleL[aFOFM‘ieCKOIZ pa6OTbl C OCO6€HH])IMI/I JIeTbMH, NX CEMbsAMU, a TaKKE B
TeMe MHKJII03UM — B OPTaHU3aIUH [IPOIlecca BKIIOYEHUs] 0COOEHHOTO pebeHKa B 001IeCTBO.

Kniouesvte cnosa: HnepekruBanne, KYJAbTYPHO-UCTOPHUYECKAA IICUXOJIOTUA, CIleUaJbHasA IICUXOJIOTA,
Aymia, 1eTn ¢ 0COOEHHOCTAMNI HCI/IXOCI)I/ISI/I‘{CCKOFO pasBuUTHA
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he development of the theory and practice of work-

ing with children with pronounced psychophysical
characteristics is directly related to the name of Lev
Semenovich Vygotsky. A broad and multifaceted field
of knowledge with the telling name of "defectology" re-
ceived a qualitatively new direction of development in
connection with the scientific insights of Lev Vygotsky,
his associates, students and followers. The cultural-his-
torical theory was created not in the abstract from the
demands of life, but precisely with the focus on solving
real practical problems, including the tasks of teaching
children with developmental disabilities. On the one
hand, the defectology that existed at that time was, ac-
cording to A.A. Puzyrei (1986), one of the sources of
the cultural-historical theory, on the other hand, this
theory itself became the methodological and theoretical
basis of modern defectology, including special psychol-
ogy as its structural component.

The idea of the development of higher mental func-
tions, the key role of symbolic mediation, the need to
include a special child in culture and, accordingly, the
development of special developmental bypasses — this
huge layer of new ideas and practical moves in defec-
tology was based on the brilliant reflections of Lev
Semenovich Vygotsky. Special psychology as an ap-
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What is all this about, what is it about?
We understand little in life.

It is a riddle, a mystery, a darkness,

But you can live like this,

Without understanding a single word.
After all, a tear still shines,

And silver laughter sounds,

And the poor heart beats.

Larisa Miller

plied branch to the greatest extent allows testing and
applying the general theoretical provisions of L.S. Vy-
gotsky to a specific area of reality and is the basis for
checking the truth of these theoretical premises and
developments.

And now I would like to draw attention to the con-
cept of "perezhivanie”, which can be traced in the works
of Lev Semenovich Vygotsky, which he emphasizes in
his latest articles, pointing to "perezhivanie” as a pos-
sible dynamic unit of analysis of consciousness. It is
this concept that can be of particular importance in the
context of psychological and pedagogical assistance to
special needs children, their families, and society as a
whole, strengthening, on the one hand, its humanistic
inclusive focus, and on the other hand, requiring an in-
creasingly clear, detailed and thorough development of
the general direction and specific methods of working
with different children.

Let me say right away that this work does not set
the task of a detailed and deep analysis of the concept
of "perezhivanie" itself, does not solve the problem of
finding a clear definition of this concept, but an attempt
is made to identify the value of this concept and show
the need for its further development to strengthen and
deepen the positions of cultural-historical psychology
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in general and special psychology in particular — as a
practice of cultural-historical psychology. The article
presents reflections that are based, on the one hand,
on the works of Lev Semenovich Vygotsky from dif-
ferent periods of his life, and on the other hand, on the
author's own active practice of working with special
needs children.

By accepting and developing the concept of "per-
ezhivanie" as the main one, as the core one for human
psychology, as a dynamic unit of consciousness, we may
be able to come closer to such a substance that is not
amenable to direct scientific research, but at the same
time very important for psychology, as the soul. At the
same time, it must be acknowledged that at the begin-
ning of the 20th century, when the development of
the cultural-historical concept began, there was a very
strong desire to refuse to mention the soul, to disown
the metaphysical part of psychology, which is not ame-
nable to strict scientific study from a natural-scientific
standpoint. At that time, the position of creating a new
man, building a new, more perfect society was actively
manifested, therefore the new psychology (according
to L.S. Vygotsky himself) was oriented toward materi-
alism, objectivism and the biosocial basis in man (Vy-
gotsky 1999, pp. 14—15). But experiments in building
a new man and a new just society throughout the 20th
century, frankly speaking, did not lead to positive re-
sults. And now, at the present time, in the 21st century,
after all the experiments to create a new man, as well as
in connection with the developments and rapid progress
in the field of artificial intelligence, the task is to estab-
lish how to be a man, and then how to remain a man.
And this is already a difficult task, and this is more than
enough in general. Here I join the thoughts of A.G. As-
molov that at the present time it is time to realize and
accept the fact that in general it is difficult to be a man
and that it is very difficult to preserve the soul and hu-
man dignity in rapidly changing civilizational condi-
tions (Asmolov, 2025, p. 28). At the current historical
stage, most likely, the task is to preserve the original
human dimension, which is not subject to copying and
reproduction by artificial intelligence. And this dimen-
sion may be precisely the "perezhivanie” that is closest
to the mysterious soul of man, which eludes direct sci-
entific study, but manifests itself in artistic descriptions
that recreate and awaken experiences, and can lead to
a deep inner understanding and awareness of that basis
of life that usually defies verbal description and rational
explanation.

It is surprising that Lev Semenovich Vygotsky in
his earliest works, which some authors consider pre-
psychological, delved deeply into issues related to the
existential metaphysical manifestations of the soul:
("Tragicomedy of Searching" (2022), "The Tragedy
of Hamlet" (1998), "Psychology of Art" (1998). Later,
already in those works that are directly psychologi-
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cal, Vygotsky carefully developed the mechanics of the
work of mental processes, the mechanics of their tran-
sition from lower natural functions to higher, arbitrary
and self-regulating ones. But then, in his last articles, he
came to the need to revise the starting point, the unit
of psychological analysis and settled on the concept
of "perezhivanie", which nevertheless again brings us
closer to the search for the unique integrity of the soul
of each person. I think that this view of the consider-
ation of the dynamics of the content of the works of Lev
Semenovich Vygotsky is promising for further work on
the development of cultural-historical psychology. Tt is
not worth stop at quoting Vygotsky's texts, we must try
to understand the logic of the movement of his thoughts
and continue to develop the content that develops the
cultural-historical concept and its practice, in particular
special psychology.

And if now, at this historical stage in the 21st cen-
tury, we boldly look reality in the eye, a reality in which
the issues of preserving human dignity and the unique-
ness of his soul are extremely relevant, and after that we
boldly and clearly accept into development Vygotsky's
idea of perezhivanie as a dynamic unit of consciousness,
then new perspectives will open up — a whole range
of questions and problematizations will be actualized
again, starting from existential questions (which is very
important!) and ending with more technical and opera-
tional ones, clarifying the concepts of cultural-historical
psychology, such as "cultural development”, "higher
mental functions”, "zone of proximal development",
"arbitrariness”, "mediation”, etc. I also believe that it is
precisely within the framework of special psychology
and pedagogy in direct work with special needs children
that the meaning of experience as a dynamic unit of con-
sciousness becomes even more distinct.

Let's start with the fact that Lev Semenovich Vy-
gotsky in one of his last works "The Problem of Mental
Retardation" points out the absence of a positive char-
acteristic of the personality traits of a mentally retarded
child (Vygotsky, 2003, p. 324). And this is really so,
unfortunately. Let's admit honestly that the very name
of the vast field of knowledge "defectology" focuses on
the defect, which, of course, inevitably causes a nega-
tive semantic connotation. No matter how hard we try
to maintain positive humanistic attitudes, the initial
mention of the defect invariably leads to the image of
a breakdown, a shortcoming, a flaw that a child with
special psychophysical development has. And we must
admit that this is a big problem — the belittlement of
the value of a person if he was born (or in the course
of life became) different from typical development, es-
pecially in the direction of reducing some adaptive ca-
pabilities. After all, when you read a scientifically sub-
stantiated description of, say, a mentally retarded child,
you come across the fact that everything is worse, less,
more primitive, etc. But life shows that this is not al-
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ways and not entirely true, that in certain moments in
life a child or adult with mental retardation can show
himself to be very worthy and even wise (I'm not afraid
of such a word). And perhaps it is not without reason
that in his work entitled "The Problem of Mental Retar-
dation" Lev Semenovich Vygotsky postulates the need
for a holistic consideration of affect and intellect, which
probably underlies the concept of "perezhivanie": "We
must rise above the isolated metaphysical consideration
of intellect and affect as self-sufficient entities, and rec-
ognize their internal connection and unity" (Vygotsky,
2003, p. 354).

Returning to the problem of positive characteris-
tics, let us note the following fact: despite the existing
"defect”, for example, a decrease in intellectual capa-
bilities, this child with developmental disabilities lives,
and he already has experiences in which, to one degree
or another, his own unique life flows, at one level or
another, is recorded, is realized. And this in itself is
valuable. And if there are any violations or deficits —
sensory, cognitive, operational (activity-related) or a
complex combination of them — then this does not at
all diminish the life of the child and his family. More-
over, these experiences can be so deep that they can
lead to such realizations that it would be difficult to
even expect or anticipate their appearance in a person
(child or adult) with reduced intelligence or impaired
mental functions. But practical experience of commu-
nication and interaction with special needs children
and adults shows that such deep realizations happen.
It also happens that ordinary, normotypic people do
not always get into this depth, they can, as it were, skip
past the experiences that give these non-standard deep
realizations.

As an example, we can turn to the remarkable de-
scription of the girl Rebecca, created by the famous
British psychoneurologist Oliver Sacks (Sacks, 2006,
pp. 228—238). Rebecca had a pronounced developmen-
tal disorder caused by genetic deviations. I will quote
the author's description: "... Rebecca had a partial cleft
palate, which caused a whistling in her speech; short,
stumpy fingers, with blunt, deformed nails; and a high,
degenerative myopia requiring very thick spectacles —
all stigmata of the same congenital condition which had
caused her cerebral and mental defects. She was pain-
fully shy and withdrawn, feeling that she was, and had
always been, a 'figure of fun" (Sacks, 2006, p. 229). Oli-
ver Sacks, as a qualified psychoneurologist, noted that
Rebecca's intellectual abilities were also limited: "gross
perceptual and spatio-temporal problems, and gross im-
pairments in every schematic capacity — she could not
count change, the simplest calculations defeated her,
she could never learn to read or write, and she would av-
erage 60 or less in IQ tests (though doing notably better
on the verbal than the performance parts of the test)..."
(Sacks, 2006, p. 230).
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But at the same time, Dr. Sacks noted the girl's attrac-
tion to books, by the way, she showed deep attachments,
she was characterized by strong experiences, which she,
surprisingly, knew how to express in ways accessible to
her: "...the language of feeling, of the concrete, of image
and symbol, formed a world she loved and, to a remark-
able extent, could enter. Though conceptually (and
"propositionally') inept, she was at home with poetic
language, and was herself, in a stumbling, touching way,
a sort of 'primitive’, natural poet. Metaphors, figures of
speech, rather striking similitudes, would come naturally
to her, though unpredictably, as sudden poetic ejacula-
tions or allusions..." (Sacks, 2006, p. 229).

Oliver Sacks is surprised that despite all her defects,
Rebecca possessed harmony, that her inner world of ex-
periences was full of deep contemplation, which allowed
her to accept and comprehend life in some of its impor-
tant essential categories. “but at some deeper level there
was no sense of handicap or incapacity, but a feeling of
calm and completeness, of being fully alive, of being a
soul, deep and high, and equal to all others. Intellectu-
ally, then, Rebecca felt a cripple; spiritually she felt her-
self a full and complete being...” (Sacks, 2006, p. 230).

“What was the basis of her integrity and balance?”
Oliver Sacks wonders. “The answer lay outside the
realm of schemas and abstractions. I found myself think-
ing of her fondness for tales, for narrative composition
and coherence. Is it possible, T wondered, that this being
before me — at once a charming girl, and a moron, a cog-
nitive mishap — can use a narrative (or dramatic) mode
to compose and integrate a coherent world, in place of
the schematic mode, which, in her, is so defective that it
simply doesn't work? And as I thought, I remembered
her dancing, and how this could organize her otherwise
ill-knit and clumsy movements” (Sacks, 2006, p. 232).

So, the reason for such integrity may be in the
unique coherence of internal experiences, in which the
mental processes included in this unity are dynamically
successfully and harmoniously combined, which some-
how express the secret of Rebecca's soul? In addition,
I highlighted the words of Oliver Sacks about the ar-
tistic, dramatic method, i.e. about the view of life that
was very close to Lev Semenovich Vygotsky. In order to
fully illustrate my thoughts, T will allow myself to quote
a fairly large excerpt from this narrative.

I saw Rebecca sitting on a bench, gazing at the April
foliage quietly, with obvious delight. Her posture had
none of the clumsiness which had so impressed me be-
fore... She could have been any young woman enjoying a
beautiful spring day. This was my human, as opposed to
my neurological, vision.

As T approached, she heard my footsteps and turned,
gave me a broad smile, and wordlessly gestured. 'Look at
the world," she seemed to say. "How beautiful it is." And
then there came out, in Jacksonianspurts, odd, sudden,
poetic ejaculations: 'spring’, 'birth’, 'growing’, 'stirring’,
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'coming to life','seasons’, 'everything in its time'. I found
myself thinking of Ecclesiastes: "To everything there is
a season, and a time to every purpose under the heaven.
A time to be born, and a time to die; a time to plant, and
atime ... ' This was what Rebecca, in her disjointed fash-
ion, was ejaculating — a vision of seasons, of times, like
that of the Preacher.

Having realized that Rebecca remains a complete
and harmonious being in conditions that allow her to
organize herself artistically, I was able to go beyond the
formal, mechanical approach and discern the human po-
tential hidden within her...

The goal of psychological and neurological testing is
not just to find flaws but to break a person down into
their component functions and deficits. As expected,
this approach left Rebecca in tatters. But now, on this
spring day, miraculously, before my eyes, the disparate
parts had come together to form a harmonious and bal-
anced being...

We pay too much attention to our patients’ defects
and too little to their surviving abilities; Rebecca was
the first to point this out to me. To use technical jargon
once more, we are too much concerned with 'defectol-
ogy' and too little with 'narratology,’ the forgotten and
absolutely necessary science of the concrete (Sacks,
2006, p. 235).

Then, in November, Grandma died, and the light and
joy of April turned to darkness and sorrow. Rebecca was
shaken, but she held herself with remarkable dignity.
This fortitude — this new spiritual dimension — added
another plane to the bright, lyrical side of her soul that
had so struck me before.

I went to see her immediately after hearing the sad
news, and she — frozen with grief — received me in her
little room in the now-deserted house. Her speech again
reminded me of Jackson's 'eruption,’” but this time it
consisted of short exclamations full of bitterness and
suffering:

"Why did she leave?!" Rebecca cried, adding, 'T'm not
crying for her; I'm crying for myself." And then, after a
pause: 'Granny's fine. She's in her Long House.'

The Long House! Was it her own image or a subcon-
scious response to the words of Ecclesiastes?

'T'm so cold," she went on, huddled — 'but it's not
outside. Winter is inside. Cold as death." She finished:
'Grandma was a part of me. A part of me died with her.’

It was a real grief, and Rebecca emerged in it as a full-
fledged personality — complete and tragic — without a
hint of mental retardation.After half an hour, warmth
and life began to return to her, and, having thawed
slightly, she said:

It's winter now. I'm dead, but T know that spring will
come again.

Rebecca was right: the healing work of grief was slow,
but the wound gradually healed. An old aunt, the sister
of the deceased grandmother, who had now moved in
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with Rebecca, helped a lot. The synagogue, the religious
community, and above all the shiva ritual and the spe-
cial position of the 'mourner’ helped. T hope that frank
conversations with me brought her some relief. Final-
ly, dreams helped, which she recounted vividly. These
dreams precisely followed the known stages of healing
of a mental wound (Sacks, 2006, p. 234).

In the above-proposed fragment of Oliver Sacks'
story, it is clearly seen that the change of focus in psy-
chological analysis — from Rebecca's physical, adap-
tive, intellectual disabilities to her experiences — "per-
ezhivanie" — opens up a new dimension in the perception
and understanding of this girl as a person with a living
soul, perceiving and realizing her life; a girl who deep-
ly and wisely experiences and realizes important life
events. And we see truly positive characteristics of Re-
becca's personality; we feel the value of her life, the lives
of those around her, and life in general.

I would also like to tell you one of my personal stories
that made me think about the importance of a child's ex-
periences — "perezhivanie” — about the soul, about the
possibilities of mutual understanding not only and not
so much through words. This story happened to me and
to a boy, Yaroslav, six years old. Yaroslav has a complex
developmental disorder associated with a genetically
determined disease called tuberous sclerosis, which —
along with somatic disorders — also causes damage to
the nervous system: epilepsy, speech disorders, and in-
tellectual decline. The boy underwent complex treat-
ment associated with surgical intervention on the brain
to reduce epilepsy — as one of the consequences of the
underlying disease — and he still takes anticonvulsants.
Of course, many skills that are easy for ordinary chil-
dren to learn are difficult for Yaroslav; at six years old he
practically did not speak. My task was to establish com-
munication with the child using pictograms — a way to
include mediation in communication in ways accessible
to him. It should be said that despite severe impairment
in speech communication, Yaroslav is actually a sociable
boy — facial expressions, vocalization, behavior — all
speak for him; but he cannot speak in the usual way — in
words or speech — except for agreement "yes" and, more
rarely, refusal "no.” He is happy to interact with others,
but it is difficult for him to accept and understand those
games and tasks which require obedience, repetition of
desired actions, quick learning of skills — most often
useful or convenient for adults. That's why Yaroslav has
a prickly nature; disagreement; a desire to make reality
convenient for himself rather than for adults who con-
stantly demand something that is probably useful but
boring or suspicious.

Learning to exchange images with Yaroslav was
difficult. The boy avoided even touching the pictures,
wanted to get what he wanted immediately or bypass
the proposed rules. And if he didn't get it, he refused
to interact at all and started looking for another ac-
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tivity. And he always came up with something! Even
in a practically empty room, where all the toys were
with an adult, Yaroslav found a piece of paper, simply
stamped his feet, took off his socks, and always looked
at the adults' reaction, provoking them to interact on
his terms.

But gradually, Yaroslav and I managed to make posi-
tive friends with the cards and to understand that they
can and should be passed around or glued to a tablet be-
cause it helps to play and communicate.

And now I am approaching the key dramatic story
with Yaroslav. We met again at the lesson, and again he
had a certain stubbornness to do things his own way and
not agree to my suggestions. Yaroslav played with my
toys for a while and even asked for a card, but then tried
to snatch the toy; I did not allow it without exchanging
the card. The boy showed a reaction of free resistance
and began to look for something interesting in the prac-
tically empty room — after all, I am the "banker” — 1
have all the toys, which I will gladly give out but only in
exchange for a card with the appropriate picture.

Yaroslav began stubbornly looking for a replace-
ment for my toys. And, oh horror! In the far corner of
the room under the radiator, he found a piece of glass.
Indeed, a month earlier, another boy broke a glass
mug in this room; we carefully cleaned everything
up — there seemed to be no traces left — but not for
Yaroslav: he found it! This is his superpower — to find
something unexpected for others and change their
plans and intentions.

Of course, Yaroslav was happy! Such a large piece
of glass that you can carry in your hand; through which
you can look at the light; with which you can scratch a
wall or a chair — how many games you can come up with
using this piece of glass! And most importantly — you
can be independent from an adult, from his box of toys,
and from his demands — even such minimal ones as ex-
changing a card for a toy.

My task was to take away this dangerous object —
which, of course, is not a toy for a child. It was obvious
that running after it and taking it away was danger-
ous — most likely Yaroslav would regard it as a game;
if he tried to take it away himself, he might squeeze the
glass in his palm by force — and then everything would
really be bad.

I tried to outwardly treat his find as emotionally
calmly as possible, not to run after him, but at the same
time enthusiastically playing with my toys from the box.
In the end, Yaroslav came up and became interested in
the massager, which was humming and rattling. The
boy came up to the table where I was sitting and put
the piece of glass down; at the same time, he looked at
me very expressively, as if saying: "This is my toy and
you can't touch it." But what could I do — I, of course,
quickly grabbed this piece of glass and threw it out the
window. Yaroslav's reaction was immediate, it was pre-
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dictable and fair — he was offended, indignant, because
his only toy that he personally found was treacherously
taken away from him! The boy threw himself on the
floor, screamed, turned to the wall and was not going to
talk to me anymore.

I paused to think, and, frankly, in quiet despair, I
sank to the floor by the wall next to Yaroslav, who was
lying and screaming in despair. I would like to emphasize
the similarity of our experiences: I was also in despair,
because the lesson was ruined, because such a treacher-
ous action of mine could forever break the thin bridge
of trust that we had been building for so long... Expe-
riencing the full depth of the failure, I began to speak
in a quiet, calm voice with complete respect and sym-
pathy for his experiences, his perezhivanie. Slowly and
with all sincerity, I told him that T was very sorry, that
I understood his offense and sympathized with him very
much, because it was his toy. But T had to take it away,
because in fact it was a very dangerous object, not a toy.
And T apologized for my treachery. T offered to look at
my toys and choose what he liked. I really empathized
with him and shared my experiences — "perezhivanie”.
Let me remind you that the boy was non-verbal and the
question of his complete understanding of my words re-
mained open, but in addition to words there were also
my emotional experiences, my attitude towards Yaro-
slav, towards his and my actions in the situation.

Surprisingly, after a while Yaroslav got up from the
floor, came up to me and pointed to a balloon. I asked:
"Should T blow up the balloon?" — He answered: "Yes."
Then we played together, Yaroslav took the cards and
passed them on, looked at similar pictures on the cards —
a blue ball and a light blue balloon. He tried to figure out
what was drawn there so that he could ask me for it. And
after some time he just came closer, hugged me tightly
and trustingly — these were the most precious moments
of understanding and gratitude.

After the lesson, while Yaroslav was with another
specialist, I talked to his mother. I told her how the les-
son went and how I managed to get out of a difficult
situation with a piece of glass, how Yaroslav hugged
me in a burst of trust and gratitude. I sincerely told his
mother that Yaroslav's ingenuity in finding his alterna-
tive activities is in fact an indicator of his personality's
activity, his inner experience of independence, his de-
sire for self-reliance. And that I respect him for the chal-
lenges that T have to accept from him at each lesson. And
his mother also sincerely thanked me. T think that this
is very important for parents, for their difficult experi-
ences that fill every day in a difficult, non-standard life
situation.

I would like to emphasize one more aspect of the
problem of studying perezhivanie, namely, taking into
account the interaction of perezhivanies. Here is one of
the memoirs about the practical work of Lev Semenov-
ich Vygotsky: “... during one of the clinical analyses that
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he regularly conducted at the EDI (Experimental De-
fectological Institute) base and to which almost half of
the pedagogical Moscow flocked, Vygotsky was shown
a child brought from the countryside. Everyone in the
village considered the boy feeble-minded, and only his
own grandfather stubbornly did not accept this general
verdict and, as it turned out, he was right: the grandson
was found to have hearing loss, and the feeble-minded-
ness was secondary, imaginary. 'Thank you, chief,' the
old man said, approaching Vygotsky and bowing low.
"Thank you for recognizing my grandson and treating
me, an old man, with respect. I have been to many plac-
es, but only here have I seen good people’ (Vygotskaya,
Lifanova, 1996, pp. 158—159).

It should be noted that what is important in this
story is not only identifying the real reason for the de-
viation in the grandson's development, but also taking
into account the grandfather's perezhivanies, a respect-
ful human attitude to the experience of pain and despair
that constantly accompanies the parents of special needs
children, because this is the social situation of develop-
ment in which the child develops, his perezhivanie and
his consciousness are formed.

"When you touch suffering, if you manage to give
a little strength to the despairing, something strong
and true falls upon you — love, probably" — this is a
quote from the book "The Not Scary World" by Maria
Berkovich. In this book, you can also find many valu-
able artistic descriptions of communication with special
needs children and observations of the perezhivanies of
these children, as well as the author herself (Berkovich,
2014, p. 22).

By paying attention to experiences "per-
ezhivanie", we will be able not only to explain, but first
of all to accept (!) a special child and his family into
society, and this radically changes the point of view,
allows us not to dwell on shortcomings, defects, but to
adjust our view, our optics to what the child already
has, and then to search for what resources this child
and his family have. T think that almost all specialists
working in practice will agree that children manifest
themselves differently, reveal their skills and capabili-
ties depending on the attitude towards them, as well as
towards their immediate environment. And here a spe-
cial perspective arises for considering and clarifying the
content of the child's zone of proximal development,
i.e. the development of the concept of "perezhivanie"
will allow us to clarify, continue the development of
such an important concept as the "zone of proximal de-
velopment", and this is especially important and even
necessary for special psychology.

If we return to the problem of the social situation
of development, in which the child develops, including
the inclusion of a sign as the most important element
for the formation of higher mental functions, then the
drama, the collision that occurs during the interaction
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of an adult and a child, the clash of their experiences and
the solution of some of their internal tasks by the child
himself are very important. According to the law of cul-
tural development, in which higher mental functions are
formed, the basis is a contradiction, conflict, dramatic
collision between a child and an adult (Veresov, 2016).
I think it is important to keep in mind that this law
works in both directions; a new understanding, aware-
ness through experience can appear not only in a child,
but also in an adult. And these mutual experiences not
only matter and create the social situation of develop-
ment itself, but also determine the angle of resolution of
a dramatically tense social situation. After all, an adult
also solves his/her internal problems, and then the ques-
tion of coordination, mutual understanding between an
adult and a child arises, and this is especially acute in
the situation of teaching a child with deviations in psy-
chophysical development, since children have different
sensitivity, different interests and capabilities that still
need to be identified and the situation organized in such
a way that an adult can find himself/herself on the same
territory of experiences with a child, so that a dramatic
collision is not reduced to just a superficial emotional
outburst, but systematically affects the entire psyche
and leads to new contents of consciousness. If we accept
the concept of "experience" as the leading problematic,
then we make more vital and truly dramatic the ques-
tion of how and in what way to create a situation of for-
mation of higher mental functions in a child with special
needs, how to provide him/her with cultural develop-
ment, what kind of workarounds should be built in each
specific case. It is also worth considering the impact that
a child has on an adult, on his/her experiences, under-
standing and awareness. And here the process is impor-
tant, the search itself, movement in the right direction,
dynamics, since often achieving the normative level of
development of higher mental functions, arbitrariness
and self-regulation in behavior in children with special
needs is not always possible. We observe human imper-
fection even under the condition of normotypic psy-
chophysical development, and what can we say about
those complex paths of development when there are
psychophysiological disorders. But here the movement
itself, the direction, any achievements — both large and
small — are important, since first of all, it is the experi-
ences, their quality and depth that matter.

And again returning to the question of the soul, we
can say with confidence that it is in special psychology,
as in no other field of psychology, that the problem of
the existence of consciousness and soul in man in con-
ditions of imperfection, the breakdown of the biologi-
cal basis of the psyche, aggravated by the situation of
social isolation, is acutely revealed in a dramatic way.
The tragic note of the deep experience expressed by Lev
Semenovich Vygotsky in his brilliant work on Hamlet
sounds especially tense: "The very fact of human exis-
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tence — his birth, his life given to him, his separate ex-
istence, isolation from everything, isolation and loneli-
ness in the universe, abandonment from the unknown
world to the known world and his constant dedication
to two worlds that flows from here — is tragic" (Vy-
gotsky, 1998, p. 324).

For a special child and his family, this tragedy is es-
pecially acutely felt, especially deeply experienced, and
from this an incredibly deep existential understanding
can be born, although it may not be expressed in a com-
plex, ornate form, but very simply, but hitting the most
essential point.

It may seem strange, but I will return to the earli-
est recorded manuscript of the young Lev Vygotsky,
entitled "The Tragicomedy of Searches” (Zavershneva,
2022). In this manuscript, Vygotsky speaks not only
about the soul, but also about the path of maturation of
the spirit, which passes through the crucible of despair,
tragedy and decay, but with the possibility of search-
ing for the meaning and justification of life, constantly
groping for an acceptable, possible and worthy way of
life for a person. A child's illness, a deviation in his de-
velopment, a search for an opportunity to organize a
worthy way of life in society, capturing the manifesta-
tions of his soul — this is probably the greatest existen-
tial request, causing deep tragic experiences in parents,
and the child himself is in the field of these experiences.
The whole world must be justified so that it is possible
to live on. Most often, there is no single correct solution,
no final reconciliation, but there are searches, there are
the most important moments of the emergence of solu-
tions, the emergence of opportunities for reconciliation.
The life of a child with special needs must be justified
in its entirety, and this justification is contained in life
experiences.

Conclusion

1. Recognition of the concept of "perezhivanie” as the
main, core concept for cultural-historical psychology in
general and special psychology in particular will allow
us to treat the value of any person with respect and care,
regardless of their intellectual and adaptive capabilities,
and will ensure the initial application of an existential
and humanistic approach when working with children
with special needs. The experiences of each person are
unique; they are hidden in the inner world of conscious-
ness, mysterious, and cannot be ranked quantitatively
by assigning points, as in assessing cognitive intellectual
indicators. This allows us to avoid an unhealthy dichot-
omy — dividing people into smart and stupid, useful and
useless, important and unimportant, promising and un-
promising.

2. If we put the concept of "perezhivanie" at the fore-
front, then special psychology in theory and practice
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can be considered as a direction in which it is necessary
to consider the value of human life as such and then cre-
ate conditions for the maximum possible development
of mental functions in order to provide support for ad-
aptation and the creation of a decent way of life.

3. The appeal to the concept of "perezhivanie" causes
the need for careful work on the operationalization of
this concept, the development of its substantiated con-
tent, and the definition of what experience is, what its in-
ternal components are, and how their changing dynamic
unity manifests. To do this, it is necessary to again turn
to the works of L.S. Vygotsky, carefully study the law of
cultural development formulated by him and how this
law manifests itself in life — how, on the basis of this law,
a person develops cultural conscious forms of relation-
ship with reality. After all, the main consequence aris-
ing from this basic law is the recognition of perezhivanie
as a unit of consciousness (Veresov, 2007). Then there
is a need to clarify basic concepts of cultural-historical
psychology such as "higher mental functions,” "zone of
proximal development,” "mediation,” "arbitrariness,"
etc., taking into account the developed content of the
concept of experience.

4. Careful development of the concept of "per-
ezhivanie" leads to the need to clarify methodologi-
cal approaches in specific areas of work with children
with special needs. Taking into account the reality of
the child's experiences and his social environment, it is
possible and necessary to individualize teaching strate-
gies, more effectively organize a child's life with certain
developmental features, optimize interaction with soci-
ety, and solve inclusion issues — all while taking into ac-
count shared experiences. Priority is given to teaching
ways of understanding and expressing one's experiences
through cultural means and inclusion in social condi-
tions and interactions where a child with special needs
(and later an adult) can live with dignity, adapting to
difficult life circumstances.

5. When actualizing the content of "perezhivanie,"
not only does the final result become important but
also the process: searching for workarounds, interac-
tion among people's experiences, moments of insight in
forming new contents of consciousness. The movement
toward seeking normality can be filled with creative ex-
periences; what matters here is not only achieving re-
sults but also experiencing important life realizations
through these experiences. Development occurs con-
stantly; not only does an adult teach a child and contrib-
ute to his consciousness development, but a child also
teaches an adult — filling his life with new challenges
that lead to deeper understanding. The goal is not mere-
ly measurable social success but daily work on creating
one's own life story — composed of various experiences
embodied in real actions — where each day gains special
value through a search for meaning even in simple ev-
eryday tasks.
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