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Abstract

Context and relevance. The educational environment of a modern school is characterized by a variety
of special educational needs of students. A condition for obtaining quality education in a situation of di-
versity is psychological assistance to all students who need it, aimed at developing their personality. An
important indicator of the personal development of a primary school student is his or her self-assessment,
which can indirectly indicate the adequacy of the conditions created in the educational organization for the
development of the child as a subject of activity and interpersonal relationships. Objective. The aim is to
identify the features of self-assessment as an important indicator of the personal development of primary
school students with special educational needs and normatively developing peers within the context of
joint education in an inclusive educational environment. Hypothesis. The personal development of dif-
ferent categories of primary school students is characterized by the features of self-esteem and the level of
aspirations, which should be taken into account when providing psychological assistance in an inclusive
educational organization. Methods and materials. The study involved 1713 fourth-grade students (aged
10 to 11 years) from 55 inclusive schools in 6 regions of the Russian Federation. The Dembo-Rubinstein
method (modified by A.M. Prikhozhan) was used to study self-assessment and the level of aspirations;
the following statistical methods were applied: the Shapiro-Wilk test was used to assess the normality of
distributions, and the Kruskal-Wallis nonparametric ANOVA with a post hoc assessment was applied to
compare the distributions of self-assessment indicators. Results. Significant differences in self-assessment
indicators were revealed between different categories of students (students with normal development, stu-
dents with disabilities, students with a non-native Russian language, gifted students) of primary school age
in an inclusive educational environment. In general, in the sample of inclusive schools, a favorable variant of
personal development prevails among primary school students (74%). Every fourth junior schoolchild is at
risk of developing an unfavorable variant of personal development, which requires psychological assistance.
The greatest risk of an unfavorable variant of development is observed in students with disabilities (34%),
demonstrating low self-assessment. Conclusions. As shown in the study, self-assessment as an indicator of
age-related personality development of a junior schoolchild varies among students with different special ed-
ucational needs. This necessitates the development of various models for providing psychological assistance
to different categories of children with special educational needs in an inclusive educational environment.
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Pesztome

Kownreker u akryanmpsHocts. O6pasoBaTesibHast Cpella COBPEMEHHOIT [IKOJIbI XapaKTepU3yeTcst pasHooOpa-
31eM 0coObIX 06Pa30BaTEIbHBIX MTOTPEOHOCTEN 00YYAIONIIXCsL. Y CIOBUEM TIOJIYYEHUST KaYeCTBEHHOTO 006-
Pa3oBaHMsI B CUTYAI[MH PA3HOOOPA3USI SIBISIETCS TICHXOJIOTNYECKAST TIOMOIIb BCEM HYKAAIOIINMCST B Hel
00yuaonMMcst, HallpaBJIeHHAs Ha Pa3BUTUE X JMYHOCTU. BaskHbIM IT0Ka3aTesIeM JMYHOCTHOTO Pa3BUTHUS
MUJIA/IILIETO IIKOJbHUKA SIBJISIETCS €T0 CaMOOIEHKA, KOTOPast MOKET KOCBEHHO CBU/ETE/ILCTBOBATH 00 a/leK-
BaTHOCTHU CO3/IaHHBIX B 00Pa30BaTEIbHOI OPraHu3al[iK YCJIOBIIL /17t Pa3BUTUsI peOeHKA Kak CyObeKTa Jie-
SITEJIHOCTU ¥ MEKJIMYHOCTHBIX OTHOIIeHuiT. I]esb. BoisiBUTh 0COOEHHOCTU CAMOOLIEHKU KaK BaKHOTO T10-
KazaTeJist IMYHOCTHOTO Pa3BUTHSI MIIA/IIINX IIKOJBHUKOB ¢ 0COOBIMU 06pa30BaTeIbHBIMU TIOTPEOHOCTSIMU
U HOPMATHBHO Pa3BUBAIONIUXCST CBEPCTHUKOB B YCIOBUSIX COBMECTHOTO OOYUYEHHsI B MHKJIIO3UBHOI 06pa3o-
BaTesibHOIT cpesie. Tunoresa. JINYHOCTHOE Pa3BUTHE PA3HBIX KATErOPHiA 0OYYAIOIINXCS MIIAIIErO MKOJIb-
HOT'O BO3PAcTa XapaKTeprayeTcst 0COOEHHOCTSMU CaMOOIIEHKU ¥ YPOBHEM MPUTSI3aHUN, KOTOPBIE CIIeyeT
YUHUTBIBATH [IPU OKA3aHUM ICUXOJIOTMYECKOIl TIOMOIIU B MHKJIIO3MBHON 00pa3oBaTebHON OpraHU3alium.
Mertoasl U MaTepuaibl. B uccienosanun npunsin ydactue 1713 obyuaionmxest 4-x kiaaccos (ot 10 10
11 siet) U3 55 UHKIIIO3UBHBIX 1IKOJI 6 pernoroB Poccuiickoit Meneparn. /st nccieoBaHmsi CaMOOIEHKN
U yPOBHS IIPUTA3aHKUI Oblia MCIIOAb30BaHa MeToauka [lem00—Pyouninreitn (Moandukanus A.M. Ilpu-
XO3KaH ); IPUMEHEHbBI CTATUCTUYECKUE METO/IBL: JIJIs OLIEHKN HOPMaJIbHOCTHU pactipenesnenuii — rect [larmm-
po—Yuiika, JIJisi CpaBHEHUs paciipe/iesieHus TIoKa3aTeseil CaMOOIeHKN — HellapaMeTPUYecKnil INCIepcH-
OHHBII aHanu3, 1o Kpackesry—YoJmcy ¢ anocrepuopHoii olieHkoil. PedyabTaTbl. BoisiBiieHbl 3HaYMMbIC
DasJIYKsl B IOKA3aTESIX CAMOOIIEHKH MEKLY PA3JIMYHBIMU KATErOPUSIMU 00yUaonuxcst (Y4eHUKU ¢ HOP-
MaTHBHBIM pa3BuTHeM, obyudaromiuecs: ¢ OB3, ¢ HEPOIHBIM PYCCKUM SI3BIKOM, OJ[APEHHBIE 00YYAIOIIIECs] )
MUTA/IIIETO TITKOJIBHOTO BO3PACTA B NHKJIIO3UBHON 00pa3oBaTeIbHOI cpejie. B 11es10M B BBIOOPKE HHKIIIO3HB-
HBIX IIKOJT Y MJIJIIUX HIKOJbHUKOB ITpeobiagaeT OJaronpusiTHbI BADUAHT JIMYHOCTHOTO pasBuTust (74%).
Kaskblii yeTBepThIN MM ITKOJIbHIK HAXOAUTCS B 30HE PUCKA 110 (POPMUPOBAHIIO HEGIArOPUATHOTO
BapUAHTA JINYHOCTHOTO PAa3BUTHUSL, HY/KIAETCSI B IICUXOJOTNYECKO nomonu. Hanbosibinmii puck Hebaaro-
[PUSITHOTO BapUaHTa Pa3BUTHs HAOJIOAAETCs Y OOYUAIONIUXCsl ¢ OIPAHMYEHHBIMI BO3MOKHOCTSIME 3/10-
poBbst (34%), IEMOHCTPUPYIOIINX HU3KYIO caMOoIleHKy. BoBoapl. Kak mokasano B pabore, caMOOIeHKa
B KauecTBe MOKA3aTesisi BO3PACTHOTO PA3BUTHUST IMIHOCTH MJIAJIIIETO IIKOJIbHIKA PA3JIMIaeTcst y 00ydaio-
HIMXCS ¢ Pa3JIMYHBIME 0COOBIME 00Pa30BATENbHBIME OTPEOHOCTSIMU, UTO TPeOYyeT paspaboTKU Pas3/IMIHbIX
MojieJiell OKa3aHUst IICUXOJI0INYECKON TOMOIIM Pa3HbIM KATETOPUSM JeTell ¢ 0coObIMU 06Pa30BaTeIbHBIMU
NOTPEeOGHOCTSMI B MHKJIIO3UBHON 00pa3oBaTeIbHOl cpejie.

Kmoueevte cnosa: MJI'(l[[H_[I/Iﬁ IIKOJIBHBIN BO3pacT, 0cobble 06p330B’(1TeJIbeIe HOTpe6HOCTI/I, CaMOOIl€HKa,
YPOBEHDb HpHTﬂSaHHf/i, MHKJIIO3WBHAasA 06paSOBaT€JII)HB.SI cpella, MUMYHOCTHOE pa3BUTHUE

(DunancupoBanue. lcciefoBanye BBIIOIHEHO B PAMKaX IOCYIAapCTBEHHOTO 3aaHus MUHHUCTEPCTBA IIPOCBEIICHUS
Poccniickoit Depeparmi Ne 073-00069-25-04 ot 05 utorst 2025 roza «Ilcnxomorndeckast HOMOIIb 00YIAIOMINMCS ¢ 0CO-
6bIMU 0OPa30BATEILHBIMU TIOTPEGHOCTAMU B MHKJTIO3UBHON 00111€00pa3oBaTeIbHOM OpraHu3ainims.

Brarogaprocta. ABTOPBI 61aro/1apsit 3a MOMOIIb B cbope nanHbIx a71st nccaenosanmst M. H. Anexceesy u I.1. Tomakosa.

s uurupoBanus: Boictposa, 10.A., Anexuna, C.B., Camconosa, E.B., Illemanos, A.1O. (2025). OcobeHHOCTH JTHUHOCT-
HOTO PasBUTHs OOYYAIOMINXCST B MHKTIO3UBHON 00pazoBatenbHoil cpene. Kyavmypro-ucmopuueckas ncuxonozus, 21(4),
70—80. https://doi.org/10.17759 /chp.2025210407
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Introduction

The contemporary educational environment is
marked by growing diversity in students’ learning needs
and developmental profiles. These differences arise
from disabilities, linguistic backgrounds, giftedness,
and adverse life circumstances Under such conditions,
children’s personal development acquires distinctive
features that must be considered when designing psy-
chological support programs (Decree of the Ministry of
Education of Russia No. R-193, 2020). When students
encounter difficulties in learning or social participation,
successful inclusion requires systematic psychological
and pedagogical support—one of the core functions of
school-based psychological services (Levchenko et al.,
2016; Babkina, 2023; Samsonova et al., 2023). These
principles are codified in Federal Law No. 273-FZ (2012)
and the professional standard for educational psycholo-
gists (Order No. 514n, 2015). Services for providing psy-
chological assistance must, therefore, account for both
educational needs and the age-related characteristics of
students.

Primary school age is a period of significant per-
sonal transformation. According to Vygotsky (2009),
self-esteem at this age becomes a generalized, stable,
and differentiated attitude toward oneself (Vygotsky,
2009, p. 203). Self-esteem serves as a crucial indicator
of a child's development as an agent of activity and a
key component of personal self-regulation. It mediates
the child's self-attitude and integrates their experiences.
Learning activity—the leading activity of primary school
age—plays a decisive role in shaping children’s evalua-
tive relations (Gutsu et al., 2023). Evaluative processes
grow increasingly sophisticated and rely on formal aca-
demic outcomes, peer comparison, and parental feedback
(Borozdina, 2011; Fomina et al., 2022).

An inclusive educational environment aims to ensure
support, acceptance, and meaningful participation for
all students. Under these conditions, positive changes
in self-esteem and aspirations may be expected, making
these indicators sensitive indirect markers of environ-
mental adequacy.

Based on this rationale, the aim of this article is to
identify the specific features of self-esteem and aspira-
tion as key indicators of the age-related personal devel-
opment of primary school children with diverse educa-
tional needs (DEN) and their typically developing peers
in inclusive settings.

Hypothesis: In inclusive settings, the personal devel-
opment of different categories of primary school-age stu-
dents is characterized by distinct features of self-esteem

72

and aspiration, which must be considered when design-
ing psychological assistance.

Materials and methods

Methodological framework: The study is grounded in
the sociocultural theory of L.S. Vygotsky, which pos-
its that psychological development is shaped by social
interaction, cultural tools, and communication. This
framework aligns with contemporary research empha-
sizing the socio-historical foundations of development,
continuity between typical and atypical pathways, and
the central role of agency. We also draw on studies of
inclusive educational environments and their influence
on personal development (Bystrova, 2022; Konokotin,
2022; Williams et al., 2024).

Participants: The study involved 55 inclusive schools,
selected through regional initiatives to pilot an inclusive
school model developed by the Ministry of Education
of Russia (participating regions included Kaliningrad
Oblast, Stavropol Krai, Lipetsk Oblast, Krasnoyarsk
Krai, Khanty-Mansi Autonomous Okrug, and the Do-
netsk People's Republic). A total of 1713 fourth-grade
students, aged between 10 and 11 years at the time of as-
sessment, participated in the study. The sample included
students both with DEN and with typical development
(see Table 1). The category of students with disabilities
was not further differentiated in this study. As demon-
strated in our prior work from 2022, based on an analy-
sis of 3054 randomly selected schools from 82 regions of
Russia, among students with SEN, those with intellec-
tual disabilities and developmental delays significantly
predominated, constituting 21,23% and 60,23%, respec-
tively (Alekhina et al., 2024). There is no reason to be-
lieve that the sample in the present study deviates sub-
stantially from this established trend. Schools assigned
students to DEN categories other than disabilities inde-
pendently, based on their own criteria. Proportions of
students with DEN were calculated from frequency data
provided by the schools for each DEN category.

The research was conducted at the beginning of
the fourth grade, when the approximate age of primary
school children is about 10 years (between 10 and 11).
This age marks the formation of self-esteem as a key de-
velopmental acquisition of the primary school period
(Borozdina, 2011).

For the subsequent analysis, student groups with
DEN that were significantly represented in the over-
all research sample were selected: typically developing
students (79,98%), students with disabilities (7,71%),




bricrposa I0.A., Anexuna C.B.,
Camconosa E.B., [llemanos A.1O. (2025)
Kynbrypro-ucropuueckas nicuxosorust, 2025. 21(4), 70—80.

Bystrova Yu.A., Alekhina S.V.,
Samsonova E.V., Shemanov A.Yu. (2025)
Cultural-Historical Psychology, 2025. 21(4), 70—80.

Table 1
Number of students of different categories with special educational needs in schools
which participated in the study (N =1713)
; ) ) ) Fourth grade

Categories of students with special educational needs N %
Total students 1713 100
Normotypical students 1370 79,98
Students with disabilities 132 7,71
Students with deviant behavior 38 2,22
Students from orphans 2 0,12
Students in difficult life situations 13 0,76
Students from ethnic minorities 4 0,23
Students from foster families 9 0,52
ifted students 69 4,03
tudents whose mother tongue is different from the main language of instruction (with 76 4,44
anon-native Russian)

gifted students (4,03%), and students with a non-native
Russian language (4,44%).

Measures: To investigate the personal development
of primary school-age children in inclusive settings, the
Dembo-Rubinstein method for assessing self-esteem
and aspiration (modified by A.M. Prikhozhan) was em-
ployed. According to A.M. Prikhozhan (2007), cases
unfavourable for personal development and learning
include: all instances of low self-esteem (Type 1); cases
where a student exhibits average, poorly differentiated
self-esteem combined with an average level of aspira-
tion and characterized by a weak discrepancy between
aspiration and self-esteem (Type 2); and cases of very
high, poorly differentiated self-esteem combined with
extremely high, poorly differentiated aspirations and a
weak discrepancy between the two (Type 3).

Statistical analysis: The Shapiro-Wilk test was used
to assess normality of distributions; Levene's test was
used to test for equality of variances; and the non-para-
metric one-way analysis of variance (Kruskal-Wallis
test) with a post-hoc Dwass-Steel-Critchlow-Fligner
test was used to compare samples across student DEN
categories. All analyses were conducted using the SPSS
v. 23.0 statistical software package.

The normality test for self-esteem indicators (Shap-
iro-Wilk) showed a statistically significant deviation of
all indicator distributions from normal (p < 0,001). Test-
ing for equality of variances (Levene's test) also revealed
statistically significant differences in variances between
DEN categories for level of aspiration (p < 0,01), de-
gree of discrepancy between aspiration and self-esteem
(p < 0,05), and degree of differentiation of aspirations
(p < 0,001).

The sample size of fourth-grade students allowed
for the establishment of sample-specific norms for the
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level of self-esteem, level of aspiration, and degree of
discrepancy between aspiration and self-esteem, using
the 25th and 75th percentile values of the distribution
after converting raw scores to Z-scores. For the other
two variables, norms from the methodology established
in the prior work of A.M. Prikhozhan were adopted.
Norms were defined with a split into 3 ranges, unlike
Prikhozhan (2007), where medium and high levels
were considered normal, and the entire normal range
for children aged 10—11 spanned 61—85 points. In our
study, normal self-esteem values fall within the range
of 65—85 points. In Prikhozhan's work, normal values
for the level of aspiration are in the range of 68—97,
whereas in the present study the medium range ex-
tends from 84 to 96. According to our data, the degree
of discrepancy between aspiration and self-esteem has
normal values in the range of 8—23. Normal values for
the degree of differentiation of self-esteem and for the
degree of differentiation of aspirations, based on Prik-
hozhan's data, are within the ranges of 6—20 and 5—19,
respectively.

Results

According to the established norms, self-esteem indi-
cators were classified into low, medium, and high levels
(see Table 2).

As evident from Table 2, the distribution of self-es-
teem values across these ranges among students with a
non-native Russian language is similar to that of typi-
cally developing students. In contrast, gifted students
predominantly demonstrate a high level of self-esteem,
while students with disabilities more frequently exhibit
low self-esteem. This distribution suggests that students
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with disabilities may be at heightened risk of adverse de-
velopmental outcomes due to low self-esteem.

It is important to note that no statistically significant
differences in levels of aspiration were found among stu-
dents of different categories (see Table 4).

In the distributions of values for the degree of discrep-
ancy between self-esteem and aspiration, shown in Table
3, the medium level predominated across all student cat-
egories except for gifted students, who more frequently
exhibited a weak level of discrepancy, likely due to an
initially higher baseline level of self-esteem. Students
with disabilities more often showed a high degree of dis-
crepancy, students with a non-native Russian language
showed a weak one, while among typically developing
students, strong and weak discrepancies between self-
esteem and aspiration occurred approximately equally.

Table 4 presents descriptive statistics for various self-
esteem indicators for the total sample and by SEN cat-
egories of fourth-grade students.

The Kruskal-Wallis analysis showed statistically sig-
nificant differences between groups for all self-esteem
indicators except for the level of aspiration, with a sig-
nificance level of at least p < 0,05 (see Table 4).

The values of self-esteem indicators (Table 4) and
pairwise comparison of student categories (Table 5)
indicate that students with disabilities have lower self-

esteem (p = 0,002), while gifted students have higher
self-esteem (p < 0,001), compared to their typically de-
veloping peers. The self-esteem value for students with
a non-native Russian language and those with typical
development is approximately the same. Thus, students
with disabilities are potentially more vulnerable to the
risk of an adverse developmental pattern associated with
low self-esteem.

This is further supported by Table 2, which shows
the highest proportion of students with low self-esteem
among students with disabilities (34%), and the lowest
among gifted students (12%). For students with a non-
native Russian language and typically developing stu-
dents, this proportion is practically identical (26% and
25%, respectively). Across the total sample, the propor-
tion of students with low self-esteem is 26%. These re-
sults sufficiently confirm our hypothesis regarding the
differences in self-esteem indicators as markers of risk
for adverse development among different categories of
students with DEN.

Among the types of adverse developmental patterns
(Prikhozhan, 2007), Type 1, characterized by low self-
esteem, strongly predominates: typically developing
students — 336, students with disabilities — 45, stu-
dents with a non-native Russian language — 19, gifted
students — 7. This totals 407 students (96,9%) out of

Table 2
Distribution of students of different categories by self-assessment level
Categories of students Camoonenka / Self-assessment
Missed Low Intermediate level High Total
Normotypical N 47 336 694 293 1370
% 34 24,5 50,7 21,4 100,0
With Disabilities N 45 72 15 132
% 34,1 54,5 11,4 100,0
With a non-native Russian N 19 35 22 76
% 25,0 46,1 28,9 100,0
Gifted N 7 33 29 69
% 10,1 47,8 42,0 100,0
Table 3
Distribution of students of different categories by level of discrepancy between
aspirations and self-assessment
Categories of students - Level of discrepancy
Missed Weak Moderate Strong Total
Normotypical N 79 334 659 298 1370
% 5,8 24,4 48,1 21,8 100,0
With Disabilities N 2 22 66 42 132
% 1,5 16,7 50,0 31,8 100,0
With a non-native Russian N 23 43 10 76
% 30,3 56,6 13,2 100,0
Gifted N 31 28 10 69
% 449 40,6 14,5 100,0
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Table 4
Descriptive statistics on self-assessment indicators
and level of aspirations for the main categories of students
Categories of students N* SA LA LD SA and LAN* = LDA LDSA
(N* = 1671) | (N* = 1638) 1637) (N*=1606) | N*=1670)
Normotypical 1370 | 73,54 £ 14,1 | 88,30 + 11,4 1581 £ 11,2 2491 +24 4 | 38,62+ 21,1
With Disabilities 132 | 68,24+ 15,9 | 86,52+ 124 20,20 = 14,9 2718 £26,0 | 43,56 23,6
With a non-native Russian 76 7491+ 14,6 | 87,03+ 122 14,25 + 11,2 19,72 £ 18,5 | 38,28 +19,0
Gifted 69 79,86 = 13,0 | 91,05 £ 7,47 11,93 + 11,9 15,08 £ 14,2 | 34,14+ 17,6
v - 30,12 5,17 24,57 8,69 12,41
p-value** - <0,001 0,160 <0,001 0,006 0,034
Bcero / Total 1713 | 73,2 +14,5 | 88,1 £11,5 | 162+ 11,8 (Me=14,7) | 24,4+ 239 39,2 + 21,2
(Me =74,3) | (Me =92,0) (Me=18,0) | (Me=239,0)

Note: <*» — number of valid measurements by variables; the columns in the table present the means and standard deviations: SA —
self-assessment, LA — level of aspirations, LD SA and LA — level of discrepancy between self- assessment and level of aspirations,
LDA — level of differentiation of aspirations, LDSA — level of differentiation of self-assessment, Me — median; «**» — based on
the results of comparison using the nonparametric one-way Kruskal—Wallis analysis of variance.

Table 5
Pairwise comparison of self-assessment
values of students without SEN and different categories
of SEN using the Dwass-Steele-Critchlow-Fligner post-hoc test
Variable Categories of students (?fastfl'lg(;);lliz w p
Self-assessment (SA) Normotypical With disabilities -5,01 0,002
Normotypical Gifted 5,50 <0,001
With disabilities With a non-native 3,84 0,033
Russian
With disabilities Gifted 7,57 <0,001
Level of discrepancy of SA and LA Normotypical With disabilities 4,56 0,007
Normotypical Gifted —4,72 0,005
With disabilities With a non-native —4,34 0,012
Russian
With disabilities Gifted -6,25 < 0,001
Level of differentiation of aspirations Normotypical Gifted —4,39 0,010
With disabilities Gifted —4,28 0,013
Level of differentiation of self-assessment | With disabilities Gifted -3,86 0,032

Note: Only statistically significant comparisons are shown.

420 students identified with an adverse developmental
pattern across these categories. Only one typically de-
veloping student was classified under the second type of
adverse pattern. The third type included 10 individuals
from typically developing students, 1 from students with
a non-native Russian language, and 1 from gifted stu-
dents (totalling 13 students with the 2nd and 3rd types
of adverse developmental pattern).

Discussion

The study revealed significant differences in self-es-
teem indicators with the except of aspirations between
the studied categories of primary school-age students
in inclusive settings. Thus, the proposed hypothesis

7”5

was confirmed. Across the total sample of fourth-grade
students, the proportion of those with low self-esteem
as an indicator of risk for adverse development stands
at 26%.

The highest proportion of students at risk for adverse
developmental pattern was found among students with
disabilities (34%). Since all studied categories included
schoolchildren at risk for adverse development, it can be
assumed that such risks are present among students with
all types of students with disabilities. The distribution
of students with disabilities who are at risk for adverse
development by specific type of disabilities was not ex-
amined in this study and could be a subject for future
specialized inquiry.

The self-esteem indicators of students with different
educational needs may depend on both the characteris-
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tics of the students themselves and external factors, such
as the attitudes of teachers, parents, and peers.

B.I. Pinsky noted that the level of self-esteem can de-
pend both on the type and severity of an impairment and
on “the assessment by the surrounding world” (Pinsky,
1985, p. 111). According to G.N. Penin and N.M. Naz-
arova (2021), individuals with disabilities of all catego-
ries may experience “insecurity and unjustified depen-
dence on others, low sociability, egocentrism, pessimism,
and low or inflated self-esteem.”

Lack of adequate support from the teacher and a low
level of acceptance by peers are often causes for the de-
velopment of feelings of inferiority and low self-esteem
in a child with disabilities. Coupled with a high level of
aspiration due to intellectual characteristics, this can
lead to adverse personal development. Several research-
ers note that overprotection can lead to a phenomenon
in children with disabilities similar to “learned help-
lessness” (Zaretsky, Gordon, 2011). This phenomenon
inhibits the development of not only self-esteem but of
self-awareness as a whole, as it prevents the child from
becoming the agent of their own activity. The sense of
belonging to the school and class is considered a signifi-
cant factor influencing the self-esteem, self-respect, and
subjective well-being of students from various vulner-
able groups, and is an important indicator of the suc-
cess of their inclusion (Zaman et al., 2025). Placement
in inclusive or separate classes has been shown to affect
the academic self-concept of 5th—6th grade students
with disabilities, and the presence of students with dis-
abilities in a general education classroom affects the
same indicator in students without disabilities (Pirker
et al., 2025).

All these factors must be considered when orga-
nizing psychological assistance for students with dis-
abilities.

As the primary factors for successful school adapta-
tion and the formation of adequate self-esteem in chil-
dren with a non-native language of instruction, scholars
most often cite acceptance by adults and the presence
of peer support. Research indicates that children with a
non-native language of instruction require psychologi-
cal assistance in adapting to a peer group (Alivernini
et al., 2019). Among the risks of adverse personal de-
velopment that hinder the integration of such students,
a document from the Ministry of Education of Russia
lists: “insufficient proficiency in the Russian language,
hindering successful mastery of the educational pro-
gram and socialization... emotional difficulties caused
by experiencing migration stress; absence or lack of
age-appropriate social skills... orientation towards the
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norms and rules of the culture of the country and region
of origin, differing from those accepted in the region of
study in Russia” (Letter of the Ministry of Education of
Russia No. HH/202-07, 2021). Supporting self-esteem,
developing self-regulation, and encouraging a sense of
self-efficacy among students from low-income families
in South Africa has been shown to help bridge the gap
between aspirations and achievement levels (Masinga,
2025).

According to A.A. Semenova (2016), among gifted
students there were learners with conflicting self-atti-
tude and inadequate self-esteem, which could be both
low and high. Her study revealed that inflated self-
esteem served as a defense mechanism. Gifted children
are more sensitive to assessments of their reputation, in-
dicating a low level of emotional stability despite high
achievement. They often underestimate or overestimate
their potential, may find it difficult to establish contact
with peers, and to defend their opinions (Parts, 2007).
According to EN. Volkova et al. (2022), gifted school-
children often need psychological assistance in devel-
oping resilience, agency, a sense of self-efficacy, and
positive self-attitude. As M. Elias and colleagues argue
(Elias et al., 2024), for building an inclusive and accept-
ing society, it is more appropriate in working with gifted
students to direct pedagogical efforts to all students, not
singling them out based on giftedness through testing,
and to encourage cooperation and socio-emotional inter-
action among them.

At the same time, as our study and a number of others
have shown (Prikhozhan, 2007; Borozdina, 2011), typi-
cally developing students can also be at risk for adverse
developmental patterns. The causes of risks for personal
development can be varied. When organizing psycho-
logical assistance for vulnerable students, this risks need
to be identified.

Thus, research by both Russian and international
scholars confirms our hypothesis that the self-esteem
of primary school children, as a key indicator of their
personal development, exhibits distinct features across
different categories of students with diverse educational
needs, necessitating specific consideration when provid-
ing psychological assistance in inclusive settings.

Conclusion

The study demonstrated that within the total sample
of school students, a favorable pattern of personal de-
velopment predominates among fourth-grade students
(74%). However, children with low self-esteem, as an
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indicator of risk for adverse development, were identi-
fied across all studied categories of primary school chil-
dren. Among students with disabilities, low self-esteem
is more pronounced than high self-esteem, while the op-
posite is true for gifted students. Meanwhile, the mean
self-esteem values of typically developing students and
those with a non-native Russian language are approxi-
mately equal, whereas those of gifted students are higher
than those of typically developing peers.

Thus, based on the identified risks of adverse devel-
opment in children with low self-esteem, our research
underscores the importance of paying attention to the
psychological state of at-risk students across all studied
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YeCKMX METO/IOB JIJIT aHAJM3a JIAHHBIX; AHHOTUPOBAHNE, BU3YAJIN3AIUs PE3YJIbTATOB NCCJIEI0BAHUS, HATMCAHUE 1 0OpMIICHUE
pykonucu; GopMyJIMpoBaHue BHIBOIOB; 0(hOPMJICHHE CITUCKA JIUTEPATYPbI.

Bce ABTOPDbI IPUHAJIN YyHaCTHE B O6cy>KZ[eHI/II/I PE3YJIbTATOB U COTJIAaCOBAJIN OKOHYATEJbHbII TEKCT PYKOIIUCH.
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Hexnapayus 06 smuxe
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