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Abstract

Context and relevance. The works of L.A. Venger continued the tradition of studying thinking, laid down in
Russian psychology by L.S. Vygotsky and A.V. Zaporozhets. At the same time, his research combined Russian
psychology of cognitive development with the ideas of foreign scientists, primarily J. Piaget and J. Bruner. The
novelty and significance of L.A. Venger’s views is that he focused on the dynamics of the formation of perception
and the formation of sensory standards in early and preschool age, combining in his programs theory with the
practical development of diagnostic methods and, at the same time, the formation of children’s thinking. Objective
is to analyze the origins, the theoretical and practical value of L.A. Venger’s theory, and its significance for modern
developmental psychology, including its theoretical knowledge and practical ideas. The method of analysis was
the hermeneutic and historical-psychological reflection of L.A. Venger’s works. Results. The article reveals and
summarizes the content of the methodological, theoretical, and applied aspects of L.A. Venger’s theory of cogni-
tive development in children. It discusses its origins and the considerable novelty in the interpretation of sensory
standards, the orientation in problem-solving processes, and the search for and use of information obtained during
orientation. The works of L.A. Venger and his colleagues contain enormous potential for both diagnostics and
developmental education of preschoolers and primary school students. The significance of L.A. Venger’s cognitive
theory of childhood for the theory and practice of modern psychology has been demonstrated. Conclusions. In the
modern world, where both sensory standards and the ways of their representation and perception have changed, it
is necessary to continue the direction in developmental psychology laid down by L.A. Venger and his colleagues.
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Pesztome

Kounrekcr u aktyansHoctb. PaGorsi JI.A. BeHrepa pogo/kuii TpaJUIiniO U3y YeHs! MbIILICHUS, 3aJ107KeH-
Hy10 B otedecTBeHHOI nicuxosiorun JI.C. Beirorckum n A.B. 3anoposkiiem. B To ke Bpems ero mccieoBanus
COEIMHUIIN OTEYECTBEHHYIO [ICUXOJIOTHIO KOTHUTUBHOTO PA3BUTHSI C UIESIMU 3aPYOEKHBIX YUEHbIX, [TPEKIE
Bcero /K. [Tnaske n [[>x. bpynepa. HoBusna n snauenue Barisinos JI.A. Benrepa — B Tom, uTo 0H coKycu-
poBaJI BHUMaHHE Ha IMHAMUKE CTAHOBJICHNSI BOCIPUATHS 1 (DOPMUPOBAHUS CEHCOPHBIX ITAJIOHOB B PaHHEM
U JIONIKOJBHOM BO3PACTE, COCAMHUB B CBOUX MIPOrPAMMaX TEOPUIO € MPAKTUUYECKOI paspaboTKOil METOA0B
JIMarHOCTHKY 1, OJIHOBPEMEHHO, (hopmupoBanus MpiiieHus y aereil. Ienbplo sBiisieTcs aHaIns UCTOKOB, Te-
OPETUYECKOM 1 MTPaKTHUecKoi enHocTu reopun JILA. Berrepa u ee 3HaueHus /17151 COBPEMEHHON BO3PACTHOI
[ICUXOJIOTUH, ee TeOPUH U NpakTUKN. MeTosoM aHaim3a cTaja repMeHeBTHYeCKasd M UCTOPUKO-TICHXOJIOTH-
yeckas peduekcus Tpyaos JI.A. Benrepa. Peayibratbl. PackpbiTo n 0600111€HO coepskatuie MeTO0I0rnYe-
CKHX, TEOPETHIECKNX U MPUKJIAIHBIX ACIIEKTOB TEOPHK KOTHUTUBHOTO Pa3BUTHUS JeTell, pa3pabaTbiBaeMon
JI.A. Benrepowm. [Tokaszanbr ee MCTOKU W TPUHIUTTHATIBHAS HOBU3HA B TPAKTOBKE CEHCOPHBIX ATAIIOHOB, OPH-
E€HTHUPOBKH B IIPOIIecce PelieHns 3a/1a4, TI0MCKe U UCIOIb30BAaHUU MIOTyYEeHHOW IPY OPUEHTHPOBKE MH(pOpMa-
. Pa6orst JILA. Berrepa u ero COTpyAHIKOB COAEPKAT OTPOMHDIN MOTEHIIUAI, KaK /I [UarHOCTUKH, TaK U
JUISI Pa3BUBAIOLIErO 00YUYEHUSI OMIKOJIBHIUKOB U MIIA/IINX IIKOJBHUKOB. [l0Ka3aHO 3HaUYeHNE KOTHUTUBHOU
Teopuu ietcrBa JILA. Berrepa uist Teoprun 1 IpaKTUKY COBPEMEHHOI 1icuxosiornu. Bemsosl. B coBpementom
MIIPE, T7I€ U CEHCOPHBIE ATATIOHBI, ¥ CIIOCOOBI MIX [IPEACTABIEHHOCTH 1 BOCIIPUSTHSI N3MEHNIINCh, HEOOXOIMO
MIPOJIOJIKATH HAITPABJIEHUE B BO3PACTHOM MICUXOJIOTHH, 3a70keHHOe JILA. BeHrepom u ero cotpyHiuKamu.

Kmoueevte cnosa: nosnaBaTebHOE pa3BuTHe, NOUIKOJbHUK, CEHCOPHbIE 3TaJIOHbI, MEPHEIITUBHOE I[ef'[-
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Introduction

In April 2025, the Faculty of Psychology at Lomono-
sov Moscow State University held a roundtable dis-
cussion dedicated to the 100th anniversary of Leonid
Abramovich Venger, a leading scholar and prominent
representative of the Russian school of psychology. His
name often remains overshadowed by his outstanding
teachers — A.V. Zaporozhets, AN. Leontiev, and P.Ya.
Galperin. It is time to remember that Leonid Abramov-
ich's work contributed to the development of concepts
regarding the mechanisms of development of basic cog-
nitive functions during ontogenesis, and the operation-
alization of the functional content of a child's cognitive
abilities paved the way for the development of diagnos-

! Transcript of T.D. Martsinkovskaya's speech.

tic tools and developmental programs for preschool-aged
children (Venger, 1969; Venger, 1976; Venger, Agayeva,
Venger, 1986). The results of this reflection and the syn-
thesis of L.A. Venger's contributions were presented in
the context of his impact on modern developmental psy-
chology by his students and followers, to whom he dedi-
cated many years of work at the "Laboratory of Preschool
Psychology." As participants emphasized, L.A. Venger's
ideas are deeply integrated into the scientific conscious-
ness of contemporary researchers and form the theoreti-
cal basis of their work, although sometimes his original
contribution risks becoming obscured. This underscores
the importance of reiterating the key principles he in-
troduced to Russian psychology. Doing so will prevent
us from becoming"Tvans who forget their ancestors"! and
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will contribute to a thorough understanding of the ori-
gins of the scientific ideas we continue to develop.

Theoretical background

Leonid Abramovich's theoretical position was
formed on the basis of a deep understanding of foreign
psychology. An extremely erudite individual, he draws
on the tenets of Gestalt psychology, cognitive psycholo-
gy, and Jean Piaget's genetic concept, which determined
the focus of his own scientific interests. His interest in
sensory processes stems from Gestalt psychology, which
views perception as the foundation of cognitive develop-
ment. Koffka's works, which discussed the analysis and
differentiation of images in the surrounding world, are
reflected in Leonid Abramovich's discussions of senso-
ry standards and perceptual modeling (Venger, 1976).
A special place in the formation of his views is occupied
by the idea of structuring space, creating a schema of the
surrounding field of action during the process of solving
a cognitive problem, developed in the works of V. Keller
(Martsinkovskaya, 2009). The use of schemas (thought
processes) in foreign cognitive psychology has become a
crucial tool for processing information. This tradition de-
fines the systems approach in the works of L.A. Venger,
which also emphasizes the importance of the joint, ho-
listic functioning of all cognitive processes working
toward solving a problematic situation. In forming the
conceptual apparatus of his own concept, the scientist
introduces the categories of schematic thinking, model-
ing (construction) of a complex object, the components
of which are the processes of analysis (identification of
the elements that make up the figure) and synthesis of
something new through the creation of a new system.

The work of J. Piaget, who defines mental develop-
ment through the processes of assimilation and accom-
modation (Piaget, 1994), plays a special role in the de-
velopment of his own scientific position. This approach
to development as a qualitative transformation of a ho-
listic cognitive structure allows us to speak not of iso-
lated images reflecting the world around us, but of a ho-
listic cognitive system — a system that transforms as we
gain knowledge of the surrounding world?.

L.A. Venger's discussed areas of scientific thought
are framed from the perspective of a cultural-historical
approach, which is actively developing in Russian psy-
chology. The scientist clearly defines his theoretical po-
sition, relying on the works of L.S. Vygotsky, A.N. Leon-
tiev, and A.V. Zaporozhets (Vygotsky, 1983; Vygotsky,
1984; Zaporozhets, 1967; Zaporozhets, 1986; Leontiev,
2020). He becomes a representative of the Russian psy-
chological school, clearly emphasizing its advantages®.

Fundamentally new possibilities open up when ex-
amining cognitive processes and perception, particularly
as a special type of human activity with a specific struc-
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ture. Leonid Abramovich emphasizes that the quality of
a sensory product is determined not by the properties of
the influencing object, but by the content of the subject's
cognitive activity. In this regard, he calls for a focus on
analyzing the content of this activity and the nature of
the tools used by the subject. Emphasizing that the most
important feature of the qualitative uniqueness of human
activity is its instrumental nature, the scientist raises the
question of the sensory standard as a kind of tool, the use
of which elevates perception to a qualitatively new level
of development.

In the works of L.A. Venger, we find the devel-
opment of L.S. Vygotsky's ideas on the psychologi-
cal content and structure of higher mental functions
from the perspective of the activity approach. Where
L.S. Vygotsky speaks of the sign as a psychological
tool that fundamentally alters the structure of men-
tal functions and transforms natural mental functions
into higher ones, L.A. Venger substantiates the role
of the model as a means of reflecting the essential fea-
tures of an object and organizing cognitive activity as
the basis for the formation of a person’s universal abil-
ity to mediate (Venger, 1969; Venger, 1976; Venger,
Agaeva, Venger, 1986).

A series of experimental studies conducted under
the direction of L.A. Venger established the fundamen-
tal patterns of the formation of universal mediation
ability in childhood. The initial stage of its develop-
ment is the child's acquisition of a system of sensory
standards (color, shape, etc.) and the formation of cor-
responding perceptual actions for examining the sen-
sory qualities of objects using them (ages 3—4). The
acquisition of sensory standards proceeds sequentially,
beginning with the initial acquisition of standards in-
dependently of one another, with differentiation pre-
dominating, based more on the principle of distinction.
Then comes systematization through the establishment
of connections and mutual transitions (for example,
colors and their shades, creating a continuum of tran-
sitions). It is precisely this systematization that opens
the child's door to the use of standards to form a holis-
tic sensory picture of the world. The development of
perceptual actions proceeds within the logic of move-
ment from the one-to-one identification of an object's
properties with a sensory standard to the construction
of an object's sensory properties using multiple sensory
standards. While each standard cannot be individually
identified with the object's sensory properties, their
combined use, based on establishing similarities and
differences, allows the child to construct an image of
the object — in other words, to create, based on orienta-
tion, a new sensory quality that is not identical to any
of the sensory standards used. This makes the child a
true subject of perceptual activity: from the "applica-
tor" of a ready-made standard and the execution of a
learned method of action, the child progresses toward
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the "creator” of a new means of perceiving an object's
sensory properties. In this way, L.A. Venger responds
to the traditional criticism leveled at proponents of the
strategy of purposeful formation of mental actions and
concepts developed in the works of P. Ya. Galperin.
The essence of the opponents’ criticism boils down to
the fact that such a strategy limits the child's mental
development to the mere assimilation of predetermined
models, leaving no room for creativity. The infinite di-
versity of the world a child explores obviously makes
it impossible to fully equip them with a set of ready-
made tools to successfully solve all cognitive and per-
ceptual problems. The acquisition of a standard as a
means of exploratory and exploratory activity aimed
at understanding the world opens up space for genu-
ine creativity in the child's creation of their own tools
for understanding the world based on the sociocultural
standards they have learned.

During the second stage of developing the ability to
mediate, the child masters the act of visually modeling
the properties of objects and the relationships between
them, including spatial, temporal, and logical ones. The
ability to represent the modeled relationships in a gen-
eralized form develops (5—7 years). L.A. Venger identi-
fies three vectors of development of the ability to visu-
ally model. The first is the expansion of the substantive
range of modeled relationships — from spatial to tem-
poral and logical relationships. The second vector is
from the creation of individual models to increasingly
generalized models reflecting the essential properties of
an entire class of objects and situations. This suggests
an analogy with L.S. Vygotsky's position on the devel-
opment of sign meanings — from complexes oriented
toward the actually objective, individual properties
of objects to concepts based on systematicity and the
identification of the essential subject characteristics of
an object. The increase in the generalization of models
leads to the transformation of the form of models from
the iconic form, preserving the external similarity with
the object, to the conditional-symbolic, when the con-
ventional form of the sign is sufficient to designate the
object or its property, expanding the boundaries of the
possibilities of generalizing the phenomena of reality by
reflecting them in visual models. Finally, the third vec-
tor characterizes the functional development of model-
ing actions — from the actions of simple substitution
(from 3 years) to the use of conditional-schematic mod-
els that have a semantic or conventional connection
with the substituted object, as well as from the creation
of models to the use of models as a means of orienta-
tion in solving problems of a cognitive or pragmatic na-
ture (Venger, Pilyugina, Venger, 1988; Venger, 1976;
Venger, Agaeva, Venger, 1986). The dynamics of the
development of modeling actions is universal, which is
confirmed by the facts of the development of play ac-
tions (Elkonin, 2025). In the early stages of play devel-
opment, substitution is initially unrestricted, but the
substitute and the thing being substituted are loosely
connected, creating instability in the substitution.
Subsequently, the boundaries of substitution are de-

termined by the ability to perform a play action with
the substitute, i.e., based on similarity according to the
principle of the iconic model. Subsequently, substitu-
tion is carried out based on a word with a stable mean-
ing, i.e., based on a semantic connection, i.e., based on
a conditional-schematic model. The general logic of the
development of substitution in play and constructive
activities testifies to the emergence and development of
a truly general cognitive ability — a universal capacity
for mediation (Beloshistaia, 2018).

L.A. Venger points to the dynamic unity of two
processes — model creation and model application.
Moreover, as established during experimental develop-
ment, in some cases, model application precedes model
creation and is a necessary condition for successfully
mastering the skill of model creation. Why? There are
two possible explanations. First, using a model to solve
problems creates motivation and meaning for creating
models as a means of solving them, ensuring that the
child identifies the model's orienting function. Second,
the practice of using a model, testing it as a means of
solving a cognitive task, allows the child to identify the
requirements for the model in accordance with the func-
tion it performs. Visual modeling, as a form of explor-
atory activity specific to preschool age, fundamentally
transforms the child's cognitive position. In his concept
of three types of learning and their corresponding three
types of orientation, P.Ya. Galperin indicated that the
third type of learning and its corresponding third type
of orientation, aimed at mastering sociocultural means
of analyzing objective reality, provide a developmental
effect by mediating the child's cognitive position (Gal-
perin, 2023). Visual modeling forms the basis for trans-
forming the child's cognitive position and instrumen-
tally equipping it with sociocultural standards. The
effect of experimental learning, documented in a series
of studies by L.A. Venger, which acts as an increase
in the learning ability of preschoolers, ensured by the
formation of generalized methods of action with socio-
cultural means — sensory standards and models, acting
as a means of orientation in new problem situations, is
a convincing confirmation of the importance of visual
modeling as a mechanism for the formation of general
cognitive abilities of the child (Venger, Venger, 2010;
Venger, Pilyugina, Venger, 1988; Mead, 1988; Venger,
Dyachenko, Agaeva, 1995; Venger, Mukhina, Markova
et al., 1976; Venger, Davidchuk, Bure et al., 1977; Pir-
lik, Fedoseeva, 2022).

A crucial principle, brilliantly realized in
L.A. Venger's experimental research, is that the con-
tent of mental action can only be investigated during
its development. Consistent with the ideas of L.S. Vy-
gotsky and P.Ya. Galperin, the scientist implements a
genetic research method that allows for the identifica-
tion of the structure of cognitive action at the stage of
its external, material realization. Since an established
cognitive action, having an ideal form, becomes virtu-
ally inaccessible to objective research, it makes sense
to study it when it is realized in its genetically origi-
nal, material form. Having successfully implemented
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this principle in his study of children's sensory abili-
ties, Leonid Abramovich succeeds in capturing the act
of correlating the object's property (shape, size) with
learned patterns of the main variations of this prop-
erty — sensory standards. As an action develops, its
qualitative transformations occur: from the physical as-
sociation of an object with a standard through external
motor operations (placing, applying, etc.) to associa-
tion with the standard in the realm of perception. In
this case, the actual movements of the standard and the
object are replaced by gaze movements. Finally, a tran-
sition occurs to the execution of the action on an ideal
plane, where the child's established concepts serve as
standards, and gaze movements that allow for the as-
sociation of the object with the standard are reduced.

The result of experimental research into the content
and genesis of perceptual action is an understanding
of any cognitive action as orienting, "...considering the
process of perception itself as a unique orienting-explor-
atory action, performing the functions of examining the
object and creating its image, through which the subject
controls their behavior" (Zaporozhets, Venger, Zinchen-
ko, Ruzskaya, 1967, p. 5).

Summarizing the results of a long-term cycle of re-
search conducted under his supervision, L.A. Venger
points out that the work of the laboratory he headed
made it possible to substantiate the targeted formation
of general cognitive abilities in the conditions of pub-
lic preschool education as the main path of developing
the child's cognitive abilities (Venger, Mukhina, Mar-
kova et al., 1976; Venger, Venger, 2010; Rubtsov, Isaev,
Konokotin, 2022; Belova, 2024). The effects charac-
teristic of experimental learning were established and
proven — the alignment of children who took part in
the training at a high level of development of cognitive
abilities (sensory and intellectual) while maintaining
individual differences. Indication of the sufficiency of
the conditions of public preschool education, i.e., not
the conditions of individual training, but the condi-
tions of training in a kindergarten group, for achieving
a developmental effect seems significant. This allows us
to expand and enrich our understanding of the child's
zone of proximal development, which can be effectively
realized not only in the dyadic interaction of a social
adult as a bearer of sociocultural experience with a
child, but also in the space of purposeful construction of
joint activities of a social adult in a children's commu-
nity as a co-event that opens the way for development
(Slobodchikov, Isaev, 2013). Recognition of the role of
communication with peers in the formation of a child's
cognitive abilities resonates with both M. Mead's posi-
tion on the importance of cofigurative culture in mod-
ern society, where children teach each other (Mead,
1988), and with the assertion about the role of coopera-
tion between a child and peers for his mental develop-
ment and overcoming egocentrism of thinking in the
concept of J. Piaget (Piaget, 1994). The study of the
patterns and characteristics of interactions between a
child and peers in the course of solving cognitive prob-
lems for the formation of the zone of proximal develop-

10

ment is a prospect for further research (Rubtsov, Isaev,
Konokotin, 2022; Shur, Zuckerman, 2022; Zuckerman,
Obukhova, Bilibina, 2024).

Sensory model

A special place in L.A. Venger's research is occupied
by his discussion of a unique means of perceptual action
— the sensory model. Considering criticism from lin-
guistics scholars who critically assessed L.S. Vygotsky's
use of the category "psychological tool as a sign,"” Leonid
Abramovich speaks of a psychological tool. Focusing on
the analysis of mental action, the scientist discusses the
nature of the used psychological tool, linking its use to
the mental operation (what to do with this tool). At
the first stages, the sensory model has a real material
form (a pre-model). Tt lacks exactness and universal-
ity, being applied situationally and in a limited space.
Systematic use of the model leads to a generalized rep-
resentation, an abstract form, detached from a specific
physical object. Finally, models can be combined into
a common system in which they are interconnected.
Thus, considering the complex process of developing a
"color body," we can say that a child initially becomes
familiar with a specific color (for example, blue), but
very quickly comes to understand that there are many
blue colors. They differ from one another according to
three dimensions (tone, saturation, and lightness), and
full perception and categorization are possible only af-
ter constructing the entire system, which represents an
organized space — a model.

Leonid Abramovich gives great importance to mod-
eling activities. It is here that we see the systematic
work of human cognitive abilities. When a girl puts her
doll to bed after spanking it, she is modeling her life
experience. Speaking about the study of the content of
models characteristic for preschool age, 1.A. Venger
focuses on the quality of the child's cognitive process-
es. He described the phenomenon of didactic play, in
which the action unfolds not spontaneously, but in a
form suggested by an adult. Such play can be used as an
age-appropriate method of teaching a child (Pirlik, Fe-
doseeva, 2022). The forms and functions of children's
play remain the focus of scientific research in our time
(Vachkov, Vachkova, 2025).

From image to schema

The discussion of the transition from a mental im-
age, as a form that enables mental action, to a model is
of particular interest to L.A. Venger. Considering the
process of using a sensory model as a tool for differen-
tiating surrounding objects, we must speak not about
a single phenomenon, but about an integrated system
— amodel, a schema. The scientist notes that we often
use different terminology to describe the phenomena
under study. This is the natural state of science. It is
important to establish where we agree, what is com-
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mon in our understanding of the phenomenon. When
discussing the development of schematic thinking in
preschoolers, one can find analogies with the reason-
ing of J. Piaget, who examines the process of coordina-
tion and grouping at this age. However, a distinctive
feature of L.A. Venger's ideas is the emphasis on the
child's active participation in creating a model, con-
structing a holistic picture of the world, which will
guide their behavior. The transformation of the sen-
sory model leads to the formation of a schema, which
becomes the prototype of a concept. The emergence of
a verbal-logical form of the model's existence (scheme)
becomes the next link in the genesis of cognitive ac-
tivity. Thus, it can be argued that L.A. Venger made
a significant contribution to the understanding of the
cognitive development of early and preschool-aged
children, creating a special branch of scientific psy-
chology — the cognitive psychology of childhood. It is
called cognitive psychology not only because cognitive
development was the focus of L.A. Venger's theoretical
and applied research, but also because the perception
of information underlies this development. This is a
fundamentally new modern approach, consonant with
the ideas of cognitive psychology.

A new approach to diagnostics that became
the key to uncovering the content
of correctional and developmental work

Discovering the content of a child's cognitive actions
and defining the logic of their genesis opened the way for
the creation of an original system of psycho diagnostics.
L.A. Venger notes the fundamental limitations of exist-
ing approaches to diagnosing a child's cognitive abilities,
due to the fact that the analysis of the successful solution
of proposed problems is based on the analysis of the prod-
ucts of the sensory process. The tasks presented to the
respondent allowed for the recording the content of the
sensory effect and the characteristics of the perceptual
image, but not the process and conditions of their occur-
rence. Uncovering the genesis of a child's sensory abili-
ties made it possible to evaluate the method of problem
solving and the nature of the used tools. Analysis of the
process of solving a test problem allows us to determine
which mental processes are available to the child and in
what form they are carried out. This makes it possible
to determine the stage of development of a cognitive ac-
tion, which does not so much characterize the "mythical
abilities of the child" as it allows us to evaluate the path
they have traveled and understand what tools should be
used to equip them in joint activities with an adult.

Created under the guidance of L.A. Venger diag-
nostic methods, on the one hand, fully comply with the
requirements of the normative approach to psycho- di-
agnostics, and on the other hand, contain structural
components that allow focusing on the qualitative anal-
ysis of the action being performed. The creative team
led by L.A. Venger clearly gravitates toward a qualita-
tive, significant analysis of activity. Thus, the "Poly-
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anka" method (R.I. Bardina, L.A. Venger) proposes
tasks grouped according to the progressive principle of
complexity, and a key for assessing the success of task
completion (Venger, 1978). However, it is possible to
assess the child's level of visual-figurative thinking de-
velopment without using a point assessment, since the
complexity of tasks occurs not through a quantitative
expansion of possible solution options, but through the
qualitative uniqueness of orientation toward one or two
systems of reference points, toward the immediately up-
coming action or toward the general scheme of task ex-
ecution, allowing for anticipatory orientation (running
two steps ahead).

The methods themselves enable completing tasks at
varying levels of sensory maturity. For example, a child
can identify the shape of a figure with a slot on a game
board either through physical search or by using the per-
ceptual image of the object. In either case, it is possible
to develop an individual development program for a spe-
cific child.

This principle is embodied in original educational
programs for developing the mental and artistic abilities
of preschoolers. The internationally recognized "Devel-
opment” program aims to equip children with cognitive
and creative tasks (Preschool Educational Program
"Development,” 2016; Venger, Dyachenko, Agaeva,
1995). In constructing this developmental program, the
authors are guided by the concept of the generalized na-
ture of a child's mental abilities. Considering that me-
diation is a "generic" distinctive property of the human
psyche, a strategy is developed for the child's mastery
of perceptual modeling techniques, which subsequently
allow these techniques to act as a general mental ability.

Conclusion

L.A. Venger's psychological concept fits seamlessly
into the theory of childhood development which devel-
oped in global science in the 20th century. The principles
of Gestalt psychology and J. Piaget's genetic psychology
are reflected in L.A. Venger's programs and diagnostic
methods. At the same time, the scientist's own theo-
retical position is built within the logic of the cultural-
historical approach of L.S. Vygotsky and A.N. Leontiev.
Leonid Abramovich, developing the theory of higher
mental functions from the perspective of an activity-
based approach, substantiates the role of the model as
a means of reflecting the essential features of an object
and organizing cognitive activity, serving as the basis for
developing a universal human capacity for mediation.
L.A. Venger's research made it possible to implement
the basic principle of diagnostics. In the tradition of Rus-
sian psychology, assessing a child's developmental level
is carried out solely for correction purposes. The devel-
opment of diagnostic tools aims to capture the problem-
solving method accessible to a specific child. This allows,
based on the concept of the general logic of the genesis of
cognitive actions, the development of an individualized
program to improve their cognitive abilities.
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