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Lev Vygotsky connected the development of “higher forms of thinking” with labour, and claimed
that this connection is “central and basic”, allowing to unfold the peculiarities of children’s thinking
and the new in adolescent’s mind. Meanwhile, the concept of labour in Vygotsky’s works has not been
investigated so far. This article traces the “genetic nodes that connect together the child’s thinking
and practical activity” (Vygotsky), starting with “practical intelligence” and ending with labour. Thus,
the development of the child’s psyche appears as its ingrowing into the process of social labour. Ac-
cording to Vygotsky, the speech of adults acts as an “ideal form” in dialogue with which the child’s
speech develops; the same ideal form is constituted by labour. The child’s practical activity develops
towards labour through the stages of playing, drawing, modelling and constructing. The article touches
upon the problem of mastering affects by means of concepts, discusses the connection between the
conceptual and real “fields” in human consciousness, and draws a parallel between the development of
consciousness and labour.

Keywords: practical intelligence, practical activity, polytechnic labour, children’s play, egocentric

speech, affects, conceptual field, labour field.
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Introduction

The concept of labour in L.S. Vygotsky’s theory has
not yet become the subject of a special study. The key
article devoted to this topic,“On the Connection be-
tween Labour Activity and Intellectual Development of
the Child”, has been almost ignored'. It was not included
in the Collected Works of Vygotsky. The other works
in which Vygotsky discusses the problem of connection
between thinking and labour are somewhere on the far
periphery of cultural-historical psychology.

Relying on Aleksei N. Leontiev’s memories and as-
sessments, Vassily Davydov wrote about the importance
of the concept of labour in “the history of emergence
and development of Vygotsky’s psychological school”.
Vygotsky’s keen interest in the concept of labour in
other scholar’s works was noted?. In his printed works
and notebooks one can repeatedly find comparisons of
instruments of labour with signs, the process of labour
with practical intelligence and children’s play. It is more
difficult to understand how the concept of labour works
in Vygotsky’s psychological and pedagogical research.
What does it provide for understanding the history of
the development of higher psychological functions?

We will trace how Vygotsky reveals the psychologi-
cal connection between thinking and labour, then how
the “nodes” of thinking and practical activity are tied at
different age stages, and finally we will consider the pro-
cess of a child’s cultural development as the interiorisa-
tion of labour.

I. Man on the “path to freedom”

Vygotsky made his first approach to the problem of
the connection between thinking and labour in Peda-
gogical Psychology. The difference of human labour ac-
tivity from “animal labour” is seen here in its reliance on

Labour — speech — thinking... In labour all
higher, specifically human, functions [work].
Lev Vygotsky. Notebooks

(not earlier than 1933)

“collective social experience” accumulated throughout
world history. Thinking, on the other hand, is a cut off
and suppressed “speech-motor reaction” — a peculiar so-
cial reflex, closed in other people’s experience, not in my
personal one [see: 8, p. 41].

The common basis of both labour and thinking is
“historical experience, social heredity”, which animals
do not have. In the same paragraph, the word “culture”
is also used, which would later supplant the expression
“social experience” in Vygotsky’s works.

There is no analysis here yet of the specific forms of
connection between thinking and labour, but the sys-
tem of coordinates has already been outlined: “labour —
speech — thinking”. Tt will be inherited by cultural-his-
torical theory. By the time the book saw the light of day,
Vygotsky had come to the conclusion that “reaction”
and “reflex” were not concepts that could advance the
study of social-historical processes and higher psycho-
logical functions. His fascination with reactology, how-
ever, did not prevent him from giving in Chapter X a
brilliant historical-materialist analysis of the forms of la-
bour education corresponding to the three types of social
production: manual, machine and polytechnic labour®.

Polytechnic education aims to synthesise scientific-
theoretical thinking with labour. Vygotsky would return
to this topic — now already from the standpoint of cultur-
al-historical psychology — five years later in his lecture
“Practical Activity and Thinking in Child Development in
Respect of the Problem of Polytechnism” at the First (and
last) Congress of the All-Union Society of Psychotech-
nics and Applied Psychophysiology. The thought from
the notebooks, which appears in the epigraph of this ar-
ticle, is unfolded here: “Labour was the cradle of all higher
psychological functions, of all higher forms of behaviour
specific to man... Labour necessarily implies mastery of the
processes of a person’s own behaviour” [11, p. 38]%

Vygotsky’s principle of the development of the hu-
man mind, as it is known, states that every psychological

! Although Aleksei A. Leontiev called it “the most important work” and quoted one line [see 16, p. 99].
2 “Analysing the development of psychological science, L.S. Vygotsky does not miss a single case where it turns to studying labour” [20, p. 92].

3 For details, see the work of Andrey Maidansky [19].

* The publication is not mentioned in the available bibliographies of Vygotsky. The inventory of the archive lists a manuscript (4 p.) and a

later copy, but neither could be found.
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function develops in the direction of its “comprehension”
(osmyslivanie) and conscious mastery of it. From acting
spontaneously, automatically, impulsively, it turns into
“voluntary” (proizovol’naya, i.e. controlled by the will,
volya). This is how all higher functions are formed.

Vygotsky calls this integral psychological process
“intellectualisation”. Perception, memory, speech and
all other “natural” functions are being drawn one after
another into the work of thinking, obeying its require-
ments and conforming to its categorical structures. The
core of the development of the human mind is the forma-
tion of concepts and their increasing dominance in the
life of the individual.

A similar process of intellectualisation, it should be
noted, occurs with labour, both in the history of mankind
and in the development of the individual (provided that
its development is carried out freely enough). Polytechnic
education is intended to develop in the child scientifically
considered labour skills, and to turn the labour itself into
deliberate process, standing in each of its links under the
conscious control of a thinking subject, a human being.

Such education on a large scale, however, is possible
only under the condition of “complete polytechnicisa-
tion of labour”: when, owing to the development of tech-
niques and technologies, physical labour will become
“close to zero and the importance of intellectual labour
will increase to a tremendous extent”; when the worker
will turn from a rickshaw puller into a carriage driver.
Even America, let alone Russia, is still a long way off
from this, Vygotsky realistically stipulates. “Polytech-
nism is a truth for some future day” [8, p. 207].

By that day, the scientific principles and technology
for the liberation of our psyche must be developed. Vy-
gotsky shares this dream already in the 1924 paper that
opened the way for him to big science.

“To master the psyche as we master electricity is the
tantalising prospect of psychology... It does not so much
endeavour to understand the human psyche as to master
it; enough psychologists have interpreted the soul, we
must change and reorganise it” [12]°.

Vygotsky’s ideal is a versatile developed and “trans-
parent” personality who controls and regulates the work
of its “nerves and psyche”. A personality of this type Vy-
gotsky sometimes calls a “superhuman”.

In the notebooks of the last years of his life, Vygotsky
begins to develop a plan for a “height” or “acmeist” psy-
chology. It will have to find out how “consciousness
changes life” [1, p. 414]. Related to this was his inter-

est in psychotechnics, which was precisely aimed at the
practical transformation of “life” (and primarily labour
processes) by means of scientific psychology. But Vy-
gotsky posed a bolder and broader problem, looking be-
yond the horizon of the present. To master the life of the
soul and to control the inner world in the same way as
we control the forces of external nature — he would not
agree to anything less.

The keys to the cherished goal are in the concepts
of intellect. In this point Vygotsky follows “Spinoza’s
star”. There are essentially only two possible life strate-
gies — life by affect and life by concept. The behaviour
of animals and often humans is driven by “blind desires”
(primary affect, according to Spinoza). Can human be-
ings tame this powerful element of life? How can we free
ourselves from the “slavery of affects”? Vygotsky intend-
ed to give an answer to this question in his last book,
The Doctrine of Emotions, but only managed to cover the
formulation of the problem in Descartes and in the old
psychology, which had split into two Cartesian halves —
“explanatory” and “descriptive” psychology.

For a long time it was supposed that Vygotsky had no
satisfactory solution. Recently published notebooks have
revealed a clue: the interrelationship of affects must be modi-
fied by means of concepts. The rational awareness of an af-
fect, illuminated by the rays of a concept, puts it in a dif-
ferent relation to other affects and changes its function in
human behaviour. New affects arise, and the former ones
are “isolated from the realm of instincts and transferred to
a completely new plane” [4, p. 315]. This plane is called the
“meaningful field”, where concepts®, not instincts, reign.

“In man as a res cogitans’, develops a new relation to
the situation in comparison with the animal. The nov-
elty is that thinking (the meaningful field) introduces a
new affect... Thinking preserves but reorganizes the af-
fects, their ordo et connexio...® Cf. with a child, we change
the Energiequelle’ so that he will agree to have a tooth
pulled out: candy [as a reward], or you will die; we elicit
a stronger affect... The affect in the concept becomes ac-
tive..."” Recognised cowardice determines our attitude to
it (shame) [1, p. 471—472].

Man cultivates the natural affects of body and soul,
just as he tames wild animals, as he transforms a forest
into a garden or a grove by his labour. The natural wilds of
passions are replaced by the “meaningful fields” of culture.

Theatre clearly shows how this work of the soul on
itself is carried out. On the theatre stage, in the meaning-
ful field of the play, affects are arranged in an order and

5 The text is unpublished, quoted from a copy by Ekaterina Zavershneva, taken from Vygotsky’s home archive.
6 “The meaningful field ... for us are concepts, generalisations” [1, p. 467]. The topic is revealed in the excellent work of Zavershneva [14].
7 “Thinking thing”, the definition of the human mind in Descartes and Spinoza.

8 “Order and connection”, an expression from Spinoza’s Ethics.

Y “Source of energy”. Earlier, comparing the motivation of oral and written speech, Vygotsky referred to Kurt Levin’s notion of Energiequelle

[see: 1, p. 356].

10 According to Spinoza, active affect increases our “power of acting” (agendi potentia), while passive affect (passio) decreases it.
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connection dictated by thought, obeying the concepts of
the playwright, director, and actor.

Thus, the value of Stanislavsky’s system for Vygotsky
is that it opens “the path to mastery of emotions, and,
consequently, the path of voluntary arousal and artificial
creation of new emotions..., creating a complex system of
representations, concepts, and images of which emotion
isapart” [2, p. 209—210].

The work of thought clears emotion of all unneces-
sary things, generalises and gives it an objective charac-
ter — then the emotion becomes subject to the human
will, “voluntary”. This point is confirmed by modern
psychophysiological studies of emotions, Vygotsky con-
cludes. “To study the order and connection of affects is
the principal task of scientific psychology” [2, p. 211].

Labour requires subordinating one’s affective-emo-
tional reactions and psychological functions to the logic
of the matter. Tt is impossible to work properly — as well
as to think — when you are at the mercy of “blind de-
sires” and do not know how to curb them, or if you are
unable to concentrate on the subject of your labour. “Ri-
bot points out the psychological affinity between labour
and voluntary attention”. As Ribot himself says, “before
the advent of civilisation, voluntary attention did not
exist or appeared for a moment only, like a fleeting flash
of lightning. Labour constitutes the most sharply con-
crete form of attention” [9, p. 369]"".

In the battle against the pernicious affects — the “pas-
sions of the soul,” as Descartes called them — labour is
always at one with thinking, on the side of the concept.
In this perspective, thinking is nothing but mental labour.

Height psychology is called upon to comprehend the
development of the personality as a process of its libera-
tion from the slavery of affects, the subjugation of the
natural element of mental life by the labour of the mind.
Spinoza’s lesson: human freedom is the power of the con-
cept over affect, the scientific understanding and reor-
ganisation of our passions.

“Freedom: the affect in the concept... The grandiose
picture of personality development: the path to freedom”
[1, p. 256]. “The main thing in thinking is freedom: Ich
kann was ich will'*. From there it is transferred to action.
But freedom is born in thought... Concepts — a new re-
lationship + a liberation... This is the key to everything:
the transfer (the action) in the meaningful field. Tts free-
dom, its rationality” [1, p. 465—466].

Unfortunately, after Vygotsky’s death, this “grandi-
ose picture” fell out of the “meaningful field” of cultural-
historical psychology, as well as his studies of specific
forms of the connection between thinking and labour,
which will be discussed further on.

II. “The line of the child’s practical activity
development”

As we know, Vygotsky’s theory tells us about the de-
velopment of higher psychological functions. It remains to
understand what the purpose of this development is, in or-
der to turn it into the ultimate goal of a child’s upbringing.

“The most harmful legacy of the old school” is the
transfer of the goals of education “somewhere far away”,
orienting the educational practice towards the “abstract
ideal of a perfect personality”, Vygotsky asserts. The old
school “passed by labour and, depending on this, organ-
ised life here, nearby, in the most ugly and ineffective
way — overlooking those daily activities, that constant
labour which filled, eventually, all of a person’s time and
took up all of his energies” [8, p. 313].

These sharp lines do not prevent modern Vygotsky
scholars from “passing by labour”. Some even claim that
“Vygotsky devoted very little effort to the study of la-
bour activity” [24, p. 44], or — in continuous cursive:
“There is no attempt to analyse the social labour process
at all in Vygotsky” [23, p. 28]. (No printable comments.)

In the habitual discourse on the development of a
child’s personality and its “higher mental functions”,
the main vector and ultimate goal of the development
is often overlooked. For Marxist Vygotsky, this is the
Jormation of labour skills — the ability to work skilfully,
diligently and with love for labour.

The Pedology of Adolescence rejects a system of edu-
cation in which “the child grows and develops without
knowing labour”. With proper upbringing, “labour is
the natural atmosphere of life from the earliest years”
and the adolescent’s choice of profession is “the organic
conclusion of a long process of development... Educa-
tion should prepare the child for this step long before
this step can take place” [9, p. 463—464]. He should be
prepared for the future labour life to the extent that the
processes of organic maturation allow it.

“But this is not enough”, Vygotsky adds. “It is neces-
sary to develop and create inclinations to a certain pro-
fession, love for labour” [9, p. 464]. Amor labouris is the
active “affect in the concept” that determines the devel-
opment of a mature, free human personality throughout
its life path.

Hymns to labour in Soviet times were often heard.
The problem is to clarify theoretically and, if possible,
experimentally the role of labour in the development of
children’s thinking.

As the starting point of his research, Vygotsky takes
practical intelligence — the instrumental activity of ani-
mals in solving special kinds of tasks that require find-

" The editors of Vygotsky’s Collected Works removed the quotation marks and struck out “a fleeting flash of lightning”, as well as much else

that was not to their taste.

2T can (do) what T want. Sarah Sliosberg’s (Kurt Lewin’s collaborator) words about the “unreal” world of play, fantasy.
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ing roundabout ways to the goal. For this purpose, the
scheme of activity must take into account the structure
of the observed situation, the interrelationship of things
within the “visible field” (the pioneer of practical intelli-
gence research, Wolfgang Kéhler, considered this a hall-
mark of intelligent behaviour).

Practical intelligence is a natural radical common to
thinking and labour: both of them emerged from the in-
strumental activity of higher animals.

It is well known what great, paramount importance
Vygotsky attached to the study of practical intelligence.
It is the “genetically” primary — and at that experimental-
ly fixed — form of connection between “natural thinking”
and practical activity, equally in phylo- and ontogenesis.

Further Vygotsky traces “how genetic nodes con-
necting thinking and practical activity of the child are
tied at each given age stage” |7, p. 589]. The concept of
the child’s practical activity covers, along with child la-
bour, also physical games, drawing and construction'?,
and any other activity in the surrounding world, in the
course of which the mind is processed by things through
the work of the hands.

“Piaget argues that things do not process the mind of
the child. But we have seen that in real situation... things
really do process his mind. By the word ‘things’, we mean
the reality he encounters in the course of his practice,
not the reality passively reflected in the child’s percep-
tion and learnt by him from an abstract point of view”
[6, p. 51].

When Vygotsky begins his study of the age-specific
forms of the connection between thinking and practical
activity, he first summarises what his predecessors and
contemporaries have achieved. He emphasises “two at-
tempts that come from the psychological laboratory”.
The first of these two theories, psychotechnics, solved
the problem “apart from the notion of development and
almost exclusively in a differential-psychological per-
spective”. This deficiency, Vygotsky continues, has re-
cently been attempted to be remedied by “genetic and
child psychology”. Its merit, along with the introduc-
tion of the principle of development into the theory,
Vygotsky sees in the desire to “strictly separate the na-
tive, natural root functions of practical intelligence from
those further changes of these functions and superstruc-
tures over them, which they acquire, becoming labour
activity in the proper sense of the word” [7, p. 593].

Vygotsky repeatedly referred to Piaget’s words: “The
child never really comes into real contact with things, for
he does not labour” [21, p. 37]". In this “thought thrown
by Piaget in passing” Vygotsky finds “the key to under-
standing all the peculiarities of children’s thinking”! The
development of thinking is made towards labour and the
further it goes, the more clearly it is determined by social
and labour needs and tasks.

“This connection of the development of higher forms
of thinking (and in particular thinking in concepts) with
labour seems to be central and basic, capable of revealing
the peculiarities of children’s thinking and the new that
appears in the thinking of the adolescent” [9, p. 334].

Rightly linking the qualitative difference between the
thinking of a child and an adult with labour, Piaget does
not demonstrate how “the synthesis between the intel-
lectual development of a child, on the one hand, and the
development of his labour activity, on the other hand,
arises” |7, p. 593]. For Vygotsky, this is the heart of the
matter. It is necessary to trace how practical “process-
ing of the mind by things” develops into labour. Taking
the form of labour, practical activity reaches the highest
point of development, its “acme”.

At the end of the article there is a sketch of “the
scheme of intellectual development of the child in con-
nection with his practical activity at the most important
ages” |7, p. 595].

1. As early as 6 months of age, the child tries to influ-
ence one object with the help of another; a few months
later this activity develops into “the primary, most prim-
itive use of tools,” i.e. into practical intelligence. As in
Kéhler’s chimpanzees, the children’s instrumental activ-
ity is at first in no way connected with speech. Speech
activity at this age expresses pure emotion. It is not so
much communication, Vygotsky explains, as “emotional
contamination'?, a transfer of affect” [5, p. 302].

2. In the next phase, between one and three years of
age, the development of practical activity proceeds in the
direction of its “syncretic fusion” with verbal thinking.
From the first days of life, the child’s activity is organ-
ised through other people, with complete dependence
on their activity, and accompanied by human speech.
Accordingly, the child himself simultaneously acts and
speaks aloud, forming a “fusion of speech and action”.

3. At the age of three, the child moves from “social
speech” addressed to people around him to egocentric

13 Drawing, taken from its physical side, too (experiments with a pencil, described in Chapter Two of Thinking and Speech). Construction,
understood as “the algebra of things” (I.G. Rozanov): it is not the thing that is created, but the “thing formula” of action — “things teach how to

assemble them” [1, p. 535].

“Tn these pages of the book it is said that the child’s thinking runs on a “verbal plane” and is as “impervious to experience” as the thinking of
the savage. It is only in games, when they have to act with their hands, that children do encounter the resistance of things; despite this, the child’s

mind and the savage’s mind do not go further than “beliefs” (croyances).

5 1n the printed text: “emotional expression”. I venture to assume that this is a stenographic error or an editorial edit. In the first chapter of
Thinking and Speech and in his Notebooks, Vygotsky contrasts communication, on the basis of understanding via concepts, with contamination by
affects (in animals, toddlers, and “patient D.”). The Russian words “expression” (vyrazhenie) and “contamination” (zarazhenie) are of the same

root and similar in sound, so they can easily be confused.
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speech. A fragmentary monologue spoken for oneself
serves as a transitional stage to inner speech. Vygotsky
was mostly interested in the “planning function” of ego-
centric speech in the implementation of practical activi-
ties of the child. It was necessary to catch experimentally
the moment of transformation of the speech “mould”, the
reflection of the components of activity, into a means of
overcoming the difficulties that the child encounters in
his practical actions'®.

As a consequence, a new — verbal — plan for building
and adjusting the scheme of activity is formed. Speech be-
comes a means and form of thought, “thinking aloud”. At
this moment, the relationship between thinking and prac-
tical activity is reversed: now, verbal thought precedes
action, anticipates and directs it. The word frees thought
from the “slavery of the visual field”!” and opens up the
possibility of planning actions, one’s own and others’.

4. At the age of 6—10 years internal speech is formed
and its separation from external activity begins. Finally,
at the transitional age, verbal thinking develops into
conceptual, categorical thinking, forming a relatively
autonomous sphere of the “inner life” of the personal-
ity. In adolescents we find already “thinking in concepts,
completely detached from concrete actions” [9, p. 395].

The isolation of thinking activity from practical ac-
tivity is a condition sine qua non of the labour process.
Human labour requires constructing a scheme of planned
action “in mind” by means of words, numbers and other
signs, before real “contact with things” takes place.

The first experience of action planning is acquired
by the child in play. From play — through the “transi-
tional forms” of drawing, modelling and constructing —
the thread stretches to labour. All these are stages in the
process of development of planned activity and practical
processing of the mind by things (through processing
things with hands). “From the viewpoint of the imaginary
situation constructing lies between play and labour. Cf. the
cluster of creative activities from one spring: play, draw-
ing, modelling, constructing, and labour” |1, p. 534]'®.

The genetic connection between play and labour is
unfolded in The Pedology of School Age.

“Play and labour can be regarded as psychological an-
titheses. Play is the realm of instinct, labour is the realm
of will” [10, p. 167]. But already in children’s play the
instinctive form is overcome by the “game rule”. Instinc-
tive activity turns into cultural, volitional. “This is a
manifestation of the true dialectic of play. Genetically, in
the game the mechanisms of labour mature” [10, p. 168].

In the practical intellect of an infant, the real field
coincided with the meaningful field. In play, the mean-
ingful field is first separated from the real one and begins
to dominate over it, even if only in an “imaginary situ-

ation”. Labour “realises the meaningful in the visible”
[1, p. 525]: ideal goals, intentions and meanings acquire
flesh, taking on a material form.

In December 1933, Vygotsky drew a table of two col-
umns — “Play” and “Labour” [1, p. 535]. The difference
is that play obeys rules, labour obeys laws. In affective
terms: if play is Handlung (action) without embodiment,
pleasure is brought here by the process itself (Funktion-
slust), then in labour “Handlung, embodiment of the in-
tention = Vorlust”. For Karl B hler, Vorlust (anticipatory
pleasure) is the highest form of emotional experience:
the shift of pleasure to the beginning of the process of
activity, to the planning phase. The table concludes with
the definition of labour as “play sui generis”.

In this light, the whole development of the child’s
psyche appears as its ingrowing into labour activity: the
formation of the concepts required for labour, mental
and speech abilities, willpower, etc., on the one hand,
plus the elaboration of cultural affects such as love of la-
bour, respect for working people and the fruits of their
labours, diligence, selflessness, etc., on the other.

I1I1. The interiorisation of labour

We have found that the concept of labour is the cor-
nerstone of cultural-historical psychology. It is under-
standable why this stone is despised by those who value
Vygotsky as a forerunner of semiotics, consider him a pre-
tended Marxist, etc. It is more difficult to understand why
Vygotsky’s students, who shared his attitude to labour
and for half a century created the “psychological theory
of activity”, did not wish to continue the research begun
by their teacher into “the genetic nodes that connect to-
gether the child’s thinking and practical activity”. I be-
lieve, the reason lies in the fact that the axial connection
“labour — speech — thinking” has become understood in a
fundamentally different way, especially with regard to the
function of speech and words in the child’s activity.

Let us open the main work of A.N. Leontiev Problems
of the Development of Mind and find in it the paragraph
“The specific features of the formation of mental actions”
[18, p. 379]. At the very beginning Vygotsky’s name
sounds here in connection with the concept of interi-
orisation, and that is all. Not a word about Vygotsky’s
research on the formation of concepts, on the connection
between thought and practical activity through speech,
on the planning function of children’s speech — although
Leontiev himself, together with Vygotsky, supervised
Rosa Levina’s experiments, which clarified this function
in the process of formation of “mental” and practical ac-
tions.

16 Experiments have shown that the egocentric speech rate almost doubles when difficulties arise [see: 15].

17 Kéhler’s expression, picked up by Vygotsky.
'8 Note made during G.A. Kvasnetsky’s report to the Toy Council.
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In the chapter “Speech” written by Leontiev for the
psychology textbook [22, pp. 262—288], egocentric
speech is not mentioned even in the section “Develop-
ment of Speech in Children”. He edited and completed
this text for ten years. In 1938—1948 the textbook was
published in three editions, the volume of the chapter
grew by one third, but there was no space for that form
of speech, which Vygotsky considered “the first turning
and decisive stage for the entire future fate of the devel-
opment of the child’s thinking” [3, p. 11].

The state of affairs does not change in Leontiev’s
lectures on speech in the General Psychology course at
Moscow State University (1973—1975). Vygotsky is
a frequent guest and interlocutor here, but egocentric
speech remains a topic non grata.

Vygotsky was not invited to lectures on emotions and
affects. Leontiev defines affects as “labels sticking to the
situation”, and emotions are certain internal “orientat-
ing signals” [17, p. 466, 474]. As a consequence, the whole
problematics of Vygotsky’s “height psychology” with its
“affect — concept” opposition and the open “path to free-
dom” falls out of sight. It is absurd, indeed, to connect hu-
man freedom with the mastery of sticky labels or to visit
the theatre for the sake of fresh orienting signals...

AN. Leontiev and activity psychology in general
made the appreciable progress in comparison with Vy-
gotsky in the study of orienting activity and processes
of interiorisation of cultural norms and forms of human
activity, but even here emotions were hardly taken into
account. Vygotsky sought to “move emotions from the
backyard of the human mind to the foreground” and “to
introduce them into the structure of all other mental
processes” [4, p. 324]. This was the idea of his last, un-
finished book.

Let us return once more to the question: what place
does labour occupy in the psychological development of
the child? The “natural atmosphere of labour” in which
a child should grow up, of course, presupposes both his
feasible, at first purely playful, participation in labour ac-
tivity, then regular school labour', but it should not be
reduced to this, especially in early childhood.

The key to the answer to the question posed will be
the parallel between the concepts of consciousness and
labour®.

Vygotsky’s work “Infancy” paints a picture of a con-
sciousness that is completely devoid of internal activity;
it is nothing but a stream of affects in the processes of
sleep and feeding. In terms of orienting activity, the in-
fant psyche is inferior even to a newborn insect. But it
forms a part of social consciousness and is thus initially
social — a “consciousness of mental community” with

the mother and other people whose actions mediate all
contacts of the infant with things. This primary phase
of human mental development Vygotsky, following Ger-
man psychologists, calls “consciousness of ‘primeval we’
(Ur-wir)” |5, p. 305].

The same is true of human labour. The infant is sur-
rounded at every moment of its life by labouring people
and objects created by labour. His personal life activity
in every phase is mediated by the processes and products
of the labour activity of others. He is immersed in the
atmosphere of labour, within which (as its ideal — or, ac-
cording to Vygotsky, “meaningful” — moment) our con-
sciousness also exists.

The meaningful field of consciousness forms the in-
ner layer of the labour field, a kind of endothelium of
labour. The consciousness of “primeval we” is the first,
most vague reflection of the material-practical ties be-
tween people — not so much an awareness as an affective
“experiencing” (perezhivanie) of the labour community
of humanity (in the sense in which Vygotsky speaks of
perezhivanie as a “unit of consciousness”).

Consciousness and labour are social processes. If con-
sciousness is collective mind, then labour is collective
practice — collaboration (through sign systems, techni-
cal devices and social institutions).

Vygotsky includes the category of collaboration in
the final formulation of the general law of cultural devel-
opment: all higher functions “arise initially as forms of
collaborative activity, and only later they are transferred
by the child into the sphere of his psychological forms of
activity” [6, p. 282; italics mine]. The concept of collabo-
ration, joint activity of people, we find in the definition
of the “zone of proximal development” and in the foun-
dation of Vygotsky’s special pedagogy with its principle
of “overcoming a defect” through collaboration.

(One can only wonder at the amaurosis of those experts
who criticise Vygotsky for his “non-activity” approach.
Apparently, “practical activity”, labour and “collaborative
activity” do not count as a full-fledged notion of activity).

The infant is included in the processes of labour, as
well as in the processes of social consciousness, at first
only receptively, through the simplest affects. Its vi-
tal activity is only the potency of labour, or, to put it
in Hegelian terms, labour “in itself”. All the subsequent
cultural development of the child is nothing else but the
ingrowing of his soul into social production, i.e. into the
process of labour en gros; as well as vice versa — the inte-
riorisation of labour, the formation of the child’s abilities
for certain types of labour activity.

The ingrowth of a new person into the “ensemble
of social relations” between working people is accom-

19 A year before his death, Vygotsky was thinking about a book on educational labour. “The general idea — school labour as a whole (not math-

ematics, Russian) is a new developmental type of activity” [1, p. 417—418].

2 For the sake of clarity, it should be noted that there is no such parallel in Vygotsky’s works, and the author of these lines does not seek, as is
often the case, to pass off his reflections as Vygotsky’s views. This is an attempt to continue and develop his theory.




KYJbTYPHO-UCTOPUYECKAA IICUXOJIOTUA 2023. T. 19. Ne 3
CULTURAL-HISTORICAL PSYCHOLOGY. 2023. Vol. 19, no. 3

plished not only through “child labour” as such, but also
through the meeting of practical thinking with speech,
and through the subsequent separation of word and ac-
tion, through the intellectualisation of psychological
functions and the subordination of individual affects to
concepts in which the schemes of activity and norms of
social life are historically deposited.

According to Vygotsky, the speech of adults acts as an
“ideal form” for the child, the source of his speech develop-
ment. The labour of adults performs the same role of the
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ideal form: the child’s practical activity is carried out in
interaction with it and orientated on it in its development.

Observing how the “genetic nodes” of deed, word and
thought are tied, how concepts are formed and mastered
by affects, Vygotsky constantly kept in mind “labour as
acentral factor in all intellectual development” [9, p. 34].
This is the “acmeist” view in cultural-historical psychol-
ogy — a view from the height of the goal to which the
development of the human mind is subordinated and to-
wards which it is directed.
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Introduction Akopyan’s articles discuss “transvital meanings”, which

embody the aspiration of people (especially elderly peo-

The new, and very heuristic, term “transvitality” was  ple) for post-life continuation, the desire to leave behind
first introduced into the thesaurus of modern personal- a memory in deeds, ideas, in created material and non-
ity psychology in the work of L.S. Akopyan [2, p. 12].  material values, in descendants. “Transvital meanings”,
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in our opinion, embody what we understand as the need
for personalization, i.e. the human desire to find its ideal
representation and continuation in other people, and
this desire is interpreted by us as a manifestation of the
fundamental human need for immortality [22; 25].

It should be noted, however, that the new term poten-
tiates something more than “transvital meanings”. The
meaning of this term includes, in our opinion, a number of
interrelated phenomena, each of which deserves special at-
tention. We are talking about manifold forms of existence
of the Self (“T exist”), which do not coincide with the man-
ifestations of an individual’s life activity in the system of
processes of reproduction of his psychophysical integrity.

The aim of the research is to substantiate the possibili-
ty of the existence of the transvital Self as a special phenom-
enon of human existence on the border and beyond (“on the
other side”) of the present forms of his/her life activity.

Research methods. The research principles of gen-
eral personology [28], [33] are implemented in the work:
the analysis of cultural texts, evidence of consciousness
and biographical data of people, the author’s experimen-
tal methods (“virtual agency”, “reflected agency”, multi-
agent dialogues in the counseling process).

1. The Idea of Transvitality

This paper deals with one of the central problems of
“peak psychology” (L.S. Vygotsky) — the problem of the
Self. Among many other aspects of the problem is the
phenomenon of the presence of the Self in the world “be-
yond” or “on the other side” of its present existence as
an individual, beyond the task of reproducing itself as a
psychophysical integrity. The term transvitality, which
is quite new for psychology, is used. In its original mean-
ing, it is associated with the answer to the fundamental
question of being: “What will be left of me in the world
after I die?” [2]". This is an important, but, as it seems,
not the only meaning of the term.

Three meanings, equally important and critically ir-
replaceable in the understanding of the “Self” as a trans-
vital being, can be singled out.

1.1. The Supra-Vital Self

Proceeding from the understanding of the individual
as a psychophysical whole [30] and vitality (life per se)
as a set of processes of reproduction of the individual,
we say that the value of human being is obviously higher
than the ability of a person to adjust to the world, to

adapt, realizing natural drives and assigned social re-
quirements (even if refracted through one’s own expe-
rience) [31]. But the fact or, perhaps, the “drama” of
human existence is also that the vital, life aspirations of
man often contradict themselves, as if “turning” against
themselves: “To live is to die” (vitality turns into lethal-
ity); “There is a disease from which everyone dies” (this
is life); “You went into a room and found yourself in an-
other”; they were looking for Ivan the Terrible’s library,
but unearthed something that has nothing to do with
the “spiritual”. A person sets a goal and eventually miss-
es, sometimes acting in his own favor (for example, he
finds a treasure), sometimes to his own detriment; a “life
impulse” (pathetics of life), dramatically “breaks” with
life, not turning into a “breakthrough”?; this happens in
cognition, love, business, invention. Resorting to a meta-
phor: a “Black Swan” [Taleb, 2012] lives inside people
and “pecks” them in the brain, in the heart, in the liver;
a person is a “generator of uncertainty” (A.G. Asmolov
[2]), loses control over the consequences of what he does
and how he lives; he loses his agency.

Transvitalism, in its first meaning, is a way of affirm-
ing human agency as such — authentic human agency?®,
i.e. the ability to control the results of one’s choices even
when it is impossible to guarantee the achievement of
what one wants. Human agency in this case is defined
by the fact that the absence of guarantees encourages a
person to set a goal that may not be achieved. In this and
only in this case a person, paradoxically, is able to con-
trol the outcomes of his actions (anticipating success or
failure in advance). Intentional choice of the undecided
opposes vitality as a tendency to the guaranteed repro-
duction of what is or was. This is the essence of active
maladaptivity (Petrovsky [27; 31]); here the challenge
provokes choice: it lures by unpredictability, unpredict-
ability of expected outcomes of action.

We note the signs of transvitalty in cognition, cre-
ativity, and communication with relatives and those far
away. We discover a class of phenomena of authentic
human agency: refusal of hints when solving difficult
problems [14; 27]; the “presumption of the existence of
a solution” when we do not know whether a solution ex-
ists at all [27]; posing problems in the place of a solved
problem [34; 5; 17]; performing “inversive actions” [16];
“non-reactive” creation of task complexity [44].

Biographical examples.
The father of Hungarian mathematician J. Bolyai,
himself a mathematician, exhorted his son not to take

' L.S. Akopyan thoroughly researched the fears of people at different stages of age development, and, what is especially important in the con-
text of this review, the conditions of overcoming the fear of death in old age through the actualization of “transvital meanings”.
2 From V.P. Zinchenko’s remarks about one of his colleague’s works: “It was an impulse (according to Bergson), but by no means a break-

through”.

3 We speak about authentic agency, because the term “agency, subjectivity”, defined by us as causa sui [27] and that gave the title of the
doctoral dissertation, was practically not used by psychologists in those years, and today it is used in an extended sense, meaning purposefulness,

arbitrariness, efficiency, etc.
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up the proving of Euclid’s postulate V (there were cases
of madness on this ground), but the son disobeyed his
father’s advice and, in parallel with Lobachevsky, im-
mortalized himself by creating non-Euclidean geometry.

A similar example explaining the idea of transvitality
in the aspect of non-adaptability. Nikolai Lobachevsky,
unlike Gauss, risked publishing his geometry that con-
tradicted all canons (however, cautiously called “imag-
inary”) and earned a lot of censure from others. Obvi-
ously, immortality in the memory of generations and
immortality in the eyes of contemporaries are different
things. Thus, at Lobachevsky’s funeral, high figures of
mathematics and enlightenment were not supposed to
talk about the scientist’s whimsy, with his “imaginary
geometry”, while it was quite proper to talk about the
first rector of Kazan University, N.N. Lobachevsky.
However, it was censored. In the sincere and sad eu-
logy of Professor N.N. Bulich nothing was said about
Lobachevsky’s “imaginary geometry”, but the speaker
also deserved censure; he was accused of atheism and po-
litical unreliability on the denunciation of the then rec-
tor of the Theological Academy [on this speech see: 11].

What do we know about the youth of the “maladap-
tive” Lobachevsky? “Studying at the state’s expense, he
lived practically in barracks conditions: he could not
freely leave the gymnasium and university and see even
his mother, he was obliged to follow a strict schedule
and discipline. Nevertheless, the young man grew up
freedom-loving and stubborn. He loved, as they say, to
dabble. His name was entered 33 times in a special book
of violations — the conduit. Lobachevsky rode a cow;
jumped over the obese Professor Nikolsky on a bet; went
to masquerades, despite the ban, launched a rocket in the
university yard. For the last offense, he served three days
in the punishment cell — then it was an educational mea-
sure. For participation in masquerades Lobachevsky was
almost expelled and sent into the soldiers ... In adulthood
Lobachevsky was not the only mathematician who ap-
proached the discovery of non-Euclidean geometry. But
it was Lobachevsky who was the first to publish a work
that challenged all previously held notions in mathemat-
ics. He was the only one who actively continued to work
on non-Euclidean geometry and to publish his works
on it, despite the criticism <..> “Contemporaries con-
sidered Lobachevsky a freak scientist. He never saw sci-
entific recognition during his lifetime, and died in pov-
erty.” [7]. The corresponding “criticism” (I cannot help

putting quotation marks) of Lobachevsky’s works was
crushing (I will allow myself a more accurate emotional
word — disgusting)*.

There are three possible outcomes when a person —
maladaptively — accepts the challenge.

The first option is the story of the protagonist of Crime
and Punishment, Rodion Raskolnikov, and similar stories.
Raskolnikov... He, as we know, “dared to want to dare”, he
wanted to prove that he was “not a louse” and “not a trem-
bling creature”. For this purpose, he acted thoughtfully:
he took and killed the old woman. He showed the “free-
dom” of his own will. The finale: penal servitude and re-
pentance, and then consolation in the person of Sonechka.
It turns out: Crime — Punishment — Redemption — Con-
solation? Agency is tested and seems to be proven. But
what is the price and value of this test?’

The second variant of the outcome — the flight of
V. Chkalov under the Trinity Bridge in Leningrad, with
the subsequent expulsion of the pilot from the Air Force
for a hooligan act and admiration in the eyes of the people.

The third option is “acting at my own risk and win-
ning”. An example is the phenomenon of flutter known
to pilots, aircraft bumpiness when crossing the superson-
ic barrier (identified as a special psychological phenom-
enon by .M. Shmelev and described by us as a variant
of mastering behavior (not to be confused with “coping”
behavior, coping) [39; 43].

Non-adaptive personality tendencies have been exper-
imentally investigated by the author since the early 1970s.
Many of these phenomena are described in the book “Man
Over the Situation” [31] and others. Evolutionary prob-
lems were practically not touched upon in our books®. In
contrast to the author of these words, A.G. Asmolov, the
founder of the School of Anthropology of the Future, and
his colleagues launched a powerful movement to study
preadaptivity as an evolutionary phenomenon, the condi-
tions of personogenesis [4]. The special significance of the
idea of “pre-adaptivity” in the context of transvitality is
emphasized, in our opinion, by the fact that pre-adaptivity
is “pregnant” with three variants of its “resolution” in the
evolutionary process (which once again confirms the idea
of diversity, multivariate forms of development defended
by Asmolov). The first possibility is adaptability proper
(i.e. adaptability at a new turn, which seems to be directly
indicated by the word “pre-adaptability”). The second
possibility is maladaptivity (destruction). The third pos-
sibility is supra-adaptivity.

4 The history of active maladaptivity (boldness) of active science and education is a separate topic worthy of consideration. I know from the
words of A.V. Petrovsky, as a historian of psychology, that at the funeral of V.A. Sukhomlinsky the higher authorities did not recommend talking
about the “non-standard” views of the outstanding educator, but, to the credit of scientists, this instruction was not executed.

5Tt is natural to wonder if the author of the novel is not playing with himself in the person of a character. Is he not trying to confront himself?
There is a great space for projections of all kinds of “experts”, no matter how they call themselves — literary critics, literary critics, literary crit-
ics, personologists (Brudny [6]), psychoanalysts or, as the author writing these lines, “personologists” [28; 33; 35]. The novel is dialogical, and its

finale is not a point, but a question mark or an ellipsis.

6 We find a bold attempt to describe the phenomena of primitive culture in the context of active maladaptiveness in the book by A.A. Far-

adzhev [40].
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The last of these is transvital (does not produce a fu-
ture spiral of adaptability), does not produce a role model,
and forms a fundamentally unigue being. Supra-adaptiv-
ity is self-valuable (it exists “not why”). Let us compare
it with a natural phenomenon — the wind: it “blows”, but
not for the sake of something and not for some reason; it
“blows” for some reason and somewhere, which does not
prevent “it” from turning the blades of a windmill (it is an
acting, not a purposeful reason, if we follow Aristotle [3]).

Supra-adaptivity is not a norm, but, perhaps, it is a
new value: it does not serve the interests of adaptation,
does not “adapt” to anything; at the same time, it “itself”
does not prescribe anything to anyone (does not require
others to “adapt” to it).

Note that a person, going beyond the necessary and
proper, at the expense of differences visible to other
people, “enters” other worlds — personalizes himself, ac-
quiring a second being, a being beyond himself, his ideal
being. E.V. Ilyenkov defined the ideal as “the being of
a thing outside of a thing”; in this case we are talking
about the being of an individual outside of the individ-
ual himself, about his existence in other people, — about
other-being [10, pp. 219-227]. We also use here the term
“personalization” to emphasize the acquisition by an in-
dividual of the quality of “being a person”.

1.2. The Meta-Vital Self

In front of the reader is one of the so-called “magic
pictures” (Fig. 1). What do we see? If the reader has
enough time and effort, the flat picture will turn into a
volumetric one, and the observer will be in for a surprise.

Fig. 1. Let’s look through this picture into the distance
and be rewarded by what we see (if we see it)

The fascinating metamorphosis has an additional mean-
ing for us. Psychologically, in addition to the cognitive
paradox, no less interesting will be the fact that the per-
son who first saw the hidden object will persuade the other
person, who is also contemplating this picture, to see what
he or she has seen; will make more and more persistent at-
tempts to “share” his or her experience: “Look, look, look,
there, there!..”. And this does not seem to be altruism, but
a search for confirmation that he is not deluded in himself
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in believing that he is seeing. Otherwise, his Self for him is
an illusion, a phantom, something akin to a pseudo-halluci-
nation (as understood by V. Kandinsky). Indeed, phenom-
enologically, something exists objectively; this means that
“not only I see it, but someone else whom I see (or can see)
sees the same thing”; and if what I observe is absent for the
other, then I am absent for that person as an observer: “I am
absent at that moment for him”. In other words, to recog-
nize oneself as existing for others is to make sure that the
world (the image of the world) you see exists for another.
Hence the insistence that others see what is revealed to me.

But how, in what form, do we experience the pres-
ence of others in us, their “subjective reflection”?

In Leo Tolstoy’s treatise “On Life” we read: “My
brother has died, but the power of life that was in my broth-
er, not only has not diminished, but has not even remained
the same, has increased, and is stronger than before, influ-
ences me. ... His attitude to life allows me to clarify my
attitude to life.” [38, c. 412]. But it is not just the image
of my brother in my head — it is the “work” that the im-
age produces. The reflected agency (subjectivity) of the
other means the subjectivity of the reflection itself — in
the form of the influence that the image of the other has
on us. The person leaves, and we take into ourselves the
vitality of the other. The energy of his life.

The author studied the phenomena of influence em-
pirically, in co-authorship with I.P. Gurenkova; the au-
thor used a modification of the Rosenzweig frustration

reactions test [see: 37] (Fig. 2):

i

I It's Aunt Natasha.
" She asks you
to white a little
- while until she comes’ ~
towishusagood

- journey once more.

.

Fig. 2. Rosenzweig test: a) conventional,
b) modified [26, 1985]
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The “induced” image significantly changes the na-
ture of agents’ reactions, for example, extrapunitiveness
increases (while reactions to these pictures are rather
stable). Such changes affect the originality of associa-
tions to stimuli, risk-taking tendencies, self-esteem, self-
perception in the mirror, and even perceptual illusions.

The critical question is: what if my existence, due to
divergent pictures of reality, is questioned by someone
else? What is to be done in a situation of cognitive disso-
nance, which turns into a feeling of “abolition” of oneself
under the gaze of another.

There is no general solution, but there are only some clues
to avoid “the trauma of mutual misunderstanding” [32].

1.3. The Cross-Vital Self

Fig. 3 shows a man pointing his finger at the viewer
(in the original version, a Red Army soldier from a Civil
War poster). Who is the man from the poster looking
and pointing his finger at? By changing the observation
position, we get a different answer.

Fig. 3. “Who is the man looking at?”

It was investigated how children in kindergarten ex-
perience such a gaze (unpublished master’s thesis [42])".

Two children sitting on two chairs, some distance
apart, were shown a picture and asked “who the man
in the portrait is looking at”. Each child naturally an-
swered: “At me!” Then the children, at the direction of
the experimenter, moved, changing places. At the same

ing” with his finger. The children changed places and the
question was repeated. Each of them stood their ground:
“At me!” They were surprised, argued, insisted.

Sometimes, however, bewilderment gave way to dis-
covery: “The man is looking at us.” The idea of “WE”
appeared, uniting those who saw different things. Five-
year-old children “discovered” M. Heidegger. Hei-
degger’s phenomenon of co-existence (co-presence),
“the relation of presence to another presence... The pe-
culiarity of co-presence consists, among other things, in
the fact that the presence itself, for the most part, does
not separate itself from those with whom it is co-present,
they make up a joint world” [41].

The word “co-existence” in Old Russian correspond-
ed to some extent to the word “self-friend”. It meant: “on
apair”, “together (with someone)”, “tete-a-tete”, but also
“apart”, “secluded”, “separate”. In the first case, it is not
only a statement of the fact that “I am not alone”, but also
an experience of community with another person, “me
plus another”. In the second case, the stress falls on the
first part of the compound word: it emphasizes the fact
that “T am alone”, “T am my own friend (and not someone
else’s”), the feeling of absence of someone else with me:
“T am minus another”. Thus, the word “self-friend” com-
bines opposite meanings: both complicity (pole of iden-
tification)® and distinctiveness (pole of individuation,
distancing). This word is lost, but, phenomenologically,
“self-friend” is present in people’s consciousness and,
with some semantic losses, is replaced by the word “we™.

Obviously, the “we” conjecture owes its appearance
to a deeply childish feeling, much earlier than the age
of the mentioned preschoolers. S. Freud wrote about
a spontaneous feeling, which, following R. Rolland, he
called “oceanic”. In his personal correspondence with
Freud, Rolland spoke of “the simple and direct fact of
feeling the Eternal, which is devoid of sensual boundar-
ies” and is “as if oceanic...” [see 21].

V.S. Mukhina, significantly expanding the available
lists of Jungian archetypes, turns to “archetypal sym-
bols-meanings” that contain the meanings and implica-
tions of people’s social positions in relation to each other:
“they”, “we”, “Me”, “Not Me”, “Me and others”. In this

time, the “man” “saw off” each child with a glance, “aim-  case, a special place in the “great ideopole of culture” is

7 The results of the empirical assessment of the prevalence of this phenomenon, the dependence on the age of children, etc. are preliminary,
prompting the continuation of the master’s research (interrupted for known reasons in the years of self-isolation between 2021 and 2022).

8 The term “complicity” has its own prehistory. With reference to Radishchev, it was proposed by A.V. Petrovsky [23], as the semantic equiva-
lent of what the author of these lines previously denoted as DGEI — “effective emotional group identification” (with the corresponding operation-
alization of the term). “This parameter,” notes A. V. Petrovsky, “allowed us to identify the main components of the psychological characteristic
of the phenomenon under study and already in itself contained its detailed description. Nevertheless, the interesting psychological phenomenon
that stood behind it was labeled rather verbose. In search of a more successful designation, we turned to the notion often found in the philosophi-
cal works of the outstanding Russian thinker A.N. Radishchev — co-participation. The essence of co-participation is in active “co-enjoyment” and
compassion. A.N. Radishchev wrote: “Having habituated himself to apply to everything, a man sees himself in the suffering and becomes ill... A
man is compassionate to a man, equally he will have fun with him”. Co-participation is a specific type, one of the possible cases, modification of a
more general category of interpersonal relations — collectivistic identification” [23, p. 106].

9 Moving towards “We”, people leave the positions of “Me in you” and “you in me”, and thus “not-Me” and “not-you” emerge, and the experi-
enced “someone” in you and in me is the prototype of the Universal Self (Absolute), which takes various forms in culture; and among them is the
“All-Seeing Eye”, certifying a person in the reality (noomenality) of his or her Self.
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occupied by the archetypes of “they”, “we”, “Self” and
“personality” [20].

Listening to the named symbols-pronouns, we recog-
nize the fact of presence in us of the experience of deep
commonality of these symbols, the unity of “Me-You-
We-Them” in the feeling of the all-pervasive oceanic
self, forming a special “archetype” underlying the oth-
ers. At the same time, if a person realizes the previously
unreflected sense of “We”, “Me” and “You” are polarized
in his consciousness. Thus, in the situation of saving a
loved one, an illusion confirming the “theory of rational
egoism” may arise, as if the person acted in his own self-
ish interests, although in the impulse he did not distin-
guish between himself and the other, experiencing com-
munity as such [31]'°.

This seems to be the key to understanding the “group
agent”. We discover a cross-existential community of
different selves, an active unity based on the pre-reflex-
ive “playback-living” of each participant’s feelings, and,
in this sense, the “convergence” of individual volitions
into a collective will. Neither “centration” nor “decetra-
tion,” but it is “We-Centration” (a special experience in
which the distinction between “my Self” and “your Self”
isremoved) that forms the “substratum” of the collective
subject.

And in this context, “I am” means a part of the collec-
tive WE, a group agency, a part of “allness”.

2. The Theme of Immortality

Considering possible forms of existence of the trans-
vital self, after the question of “transvital meanings”,
the researcher inevitably faces the question about the
meaning of transvitalty itself and whether this meaning
exists at all? The answer to this question proposed by
the author is hypothetical and not empirically verifi-
able, but it also has intuitive and cultural-phenomeno-
logical grounds. This answer is: “Immortality”, which
forms the intentional commonality of the three distin-
guished hypostases of the transvital Self. The acquisi-
tion of “earthly immortality” has been considered by us
earlier on the example of the need and ability of per-
sonalization [25; 22]. But the theme of immortality in
the context of the transvital Self is not limited to this.
Each of its hypostases sets its own solution. Let us give
some examples as material (and stimulus) for further
research of the problem.

The supra-vital Self: a premonition of immortality.
Let us limit ourselves here to two phenomenological
discoveries of A.S. Pushkin from A Feast in Time of
Plague:

All, all that threatens to destroy
Fills mortal hearts with secret joy
Beyond our power to explain—
Perhaps it bodes eternal life!

And blest is he who can attain
That ecstasy in storm and strife!

We emphasize here the paradox of transformation
of the threat of death (interruption of vitality of being)
into a pledge of immortality. A few more famous lines:

There’s rapture in the bullets’ flight

And on the mountain’s treacherous height,
And on a ship’s deck far from land

When skies grow dark and waves swell high,
And in Sahara’s blowing sand,

And when the pestilence is nigh.

Here too, Pushkin’s “pledge of immortality” on the
boundary between life and death, rapture on the bound-
ary between “vital and lethal”, a vivid example of the im-
mortality of the transvital Self.

Meta-vital Self:immortality as otherness. Let us return
to Tolstoy’s words about a departed loved one. Does “his
attitude to life always allow me to clarify my attitude
to life”? Potentially — yes! However, of the people who
inherit the lives of departed loved ones see in themselves
the “growing power of life” of those who have left. What
lesson can be drawn from what has been said regarding
immortality?

This question is appropriate in a psychological coun-
seling setting. The author’s example from his own ex-
perience (the wording has been changed, the dialog has
been transformed into a monologue, but the meaning is
the same): “Your loved ones have left you, but they, you
must agree, have become even closer to you now! — They
live in you, do not prevent it. Do not listen to those who
advise to say goodbye by “kissing”, as some of my col-
leagues, transactional analysts, teach! Think what the
departed would say to you now, if they saw you in suf-
fering refuse to live, “in memory of your neighbor”. And
if you were able, let us say, to “voice” the voices of the
loved ones who, having left, have now become closer to

1 Tn our works [30; 31] we noted the expediency of distinguishing the qualities of the “first” and “second” kind in the phenomenal field of an
individual. Qualities of the first kind (geometrical representations, red, pain, etc.) do not undergo phenomenological transformation at the mo-
ment of reflexion; qualities of the second kind, like microobjects in physics, when becoming the subject of active research (reflexion), undergo
certain changes: the thing being reflexed turns out to be not indifferent to the reflexion itself. A sense of community with the world (J.P. Sartre),
including community with other people, can also belong to the category of qualities of the second kind. Both these and other qualities at the
moment of reflexion can lead to the disintegration of the experienced fusion with the world, and in this process the subject-object relation or,

respectively, Me and the other (others) is born.
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you, then in this case you would feel how important it is
for you to live, because now not only you, but also the
loved ones living in you demand it from you.”

However, the true earthly immortality of those who
have left, or rather “passed” into the lives of other people,
the transvitalty that has taken place, implies something
more than the active memory of those who are not physi-
cally around. Tt is important that “those who have left”
know, feel that they remain (if this is achieved, who in
this case would dare to claim that they do not exist? —
Only strangers!). I believe that in childhood such an im-
age of earthly immortality (“I will stay alive!”) is possi-
ble at the level of feelings, not just rational anticipation.
Future research should show whether, and in what peri-
ods of childhood, there is a special sensitivity of children
towards the perception of this idea, — whether sensory
periods for the formation of such anticipation-prediction
can be singled out (the author does not touch upon here
the problem of faith, immortality of the soul, in various
religious confessions).

Cross-vital Self: immortality as all-existence. The
sense of WE is not limited to the scale of dyads, triads,
contact groups of any size. It extends beyond the space of
physical interaction between people. A special phenom-
enon is contacts “through time” with those “far away”
who are brought together by a common cause, interests,
aspirations.

Thus, when a scientist makes a discovery, he, through
space and time, “comes into contact” with those with
whom he communicates (perhaps mentally), to whom
he responds with his creativity and whom he himself
is ready to develop in his works. The point of contact
is the discovery itself. It unites a person not only with
those who participated in the search, but also with the
truth as such, which exists outside of time. For example,
mathematical discoveries always reflect what pre-exists
cognition. Conventionally speaking, Pythagoras’ theo-
rem existed before Pythagoras; the geometrical relations
discovered by him were, are, and will always be; they do
not reside in “created” (physical) time, but in “eternity”
(“being, which has eternity as its measure, is not sub-
ject/agent to any change and is incommunicable with
it,” wrote the medieval philosopher Thomas Aquinas [1].
Now the scientist himself, as well as his predecessors, ex-
ist for him “through time”.

Obviously, it is not only about the discoveries of
philosophers, scientists, artists, poets. The same kind of
phenomena includes the evidence of history that lives in
people’s memory, the phenomena of intergenerational
continuity, the “legacies of old times”, if descendants
have not yet had time to betray them in response to the
challenges of modernity.

This could remind the reader of V.I. Vernadsky’s
idea of “noosphere”. But the analogy with the noo-
sphere, the highest state of the biosphere, would have
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a purely external character in this case, not expressing
the essence of the transvital Self. Geological (Verna-
dsky), and theological (E. Leroy, T. Tarden) ideas
would be inappropriate here. Even less adequate in this
context are references to occult practices, parascien-
tific concepts, phenomena of clairvoyance, mesmeriz-
ing mysteries of “communication with the dead”. The
cross-vital Self, enclosing the idea of immortality, is
the phenomenon of all-unity (all-existence) of people
of different times and spaces, the feeling of community
(oneness) of all with all, the experienced unity medi-
ated by the “great ideopole of culture”.

“The human spirit...penetrates with its spearhead
into the past, into the future, into distant countries, ...is
always paradoxical, always unexpected..a person can
forget about his past..he can move to another city, he
can change his name, he can change many things. But it
will not kill him, because he himself remains, this is his
“Self”” [19].

There seems to be one common feature that unites all
those who acquire the inter-spatial and through-tempo-
ral status of their being in the world. We dare to say it in
this way: the surplus of life present in transvitalty:

Like a lost man wandering out of the wilderness.

wants to break free
so eager
MORE!

To make ends meet on a budget,
so that there’s a balance
for immortality.

Necessary,
when the journey is over,

The surplus of life
to transcend.

3. The Sign of the Transvital Self

The idea of transvitality has always been implicitly
present in culture, as an indication of a certain integri-
ty, a special quality of human existence, but a word was
needed to denote this quality.

It is possible that in time, in addition to the word
“transvitalty”, or, more precisely, the text as a “machine
for producing meanings” (V.S. Sobkin), a visual sign of
transvitalty will also appear, a new “stimulus-means”
(L.S. Vygotsky) of believing oneself in being, which
takes a person beyond the limits of his or her own limited
relations with the world, a point of “assembly” of many
and many — according to V.T. Kudryavtsev [15]. For ex-
ample, — such a sign (with comments in the right part of
the diagram “Yin and Yang” and under it) (Fig. 4).




Ilempoeckuii B.A. Tpanceumanvroe S»: onvuin nepcononozuu

Petrovsky V.A. The Transvital Self: The Experience of Personology

The supra-vital You

You in Me

| AM

The supra-vital |

l'in You

The all-inclusive Self
(Co-existence of | and You)

Fig. 4. Transvital Self (comments on the right side of the figure and under it)
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Reconstructing the views of a scientific genius is a process of approaching an understanding of the per-
sonality, the thinking, and the meaning of the views that transcends the limitations of time. A process that
is especially relevant when paradigms change. In this article we address the ontological heart of L.S. Vy-
gotsky's theory, his idea of the “whole” and the “one". We show that these key concepts, on which his idea
of the psyche as a network of “units of analysis of the whole” is built, contain the content corresponding to
the postnonclassical paradigm. Vygotsky's “unity” and “whole” are not the same thing. The three mental
functions are fused into a unity possessing new properties, which are manifested in each of these functions.
We find this when we pay attention to an independent function, separate from the others. The psyche,
according to Vygotsky, is arranged as fusions of three functions (triangulation) and connections between
these “unities” (network). The “unities” form the whole. The whole is given and not given at the same time.
The “unity” becomes a whole reflecting the larger whole, the whole psyche. The genesis of the “unity” leads
to a whole that is not equal to the sum of its parts. Such a whole is identical to the concept of modality. Vy-
gotsky's approach to the construction of psychology can give rise to the development of modal psychology.

Keywords: unit of analysis of the whole, unit, whole, psyche, modality, mental function, personality.
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The personality of the scientist

For psychology, the ontological foundations pre-
sented in philosophy are the necessary foundation of
those norms and rules which help scientists compre-
hend reality. The question of ontology is the main is-
sue of L.S. Vygotsky’s theoretical and applied research.
The personality of the scientist determines the choice
of ontological foundations of the doctrine being de-
veloped. The path “from above” — from ontology to
psychology, is inherent in Lev Vygotsky by virtue of
his education and from a young age began pedagogical
practice. Memories of friends and relatives [18] indi-
cate that the hobbies and reasoning of his closest rela-
tives influenced the formation of the value of the dia-
lectical way of research activity.

Perhaps the practically embodied networking in the
hobby of esperanto and collecting stamps, expanded his
perception and representation of the world.His sensitiv-
ity was already in those years internalized from practice
into a way of thinking and into a kind of prism through
which one could look at the psyche and the processes
taking place in it.

Around Vygotsky hovered ideas about human being
as the crown of creation and personality are the pinnacle
of human development, the importance of the word and
the value of art, etc. Lev Vygotsky had great intellectual
abilities, dialectical thinking and the ability to apply the
developmental method of teaching, he was able to realize
the synthesis of ideas and theories, reasoning and con-
ducting experiments.

Personality and the way of his analysis help us un-
derstand a subject area and how he was constructinghis
theory. Recognizing himself and the world as holistic, as
evidenced in Vygotsky’s early articles and his theatrical
criticism, he had no choice but to build on the ontology
of the whole and the unified, a theory of psychology. The
history and relevance of this psychology in the postnon-
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classical paradigm is another confirmation of the truth of
his ontological foundations.

In this article, we reconstruct the notion of the uni-
fied and the whole in Vygotsky’s scheme of a theory of
psychology. These concepts deserve special attention
not only because of their ontological character, but also
because of the distinction made between them.

On “unity” in the scheme of Vygotsky’s theory

L.S. Vygotsky introduces into the scheme of analyz-
ing the psyche the triangulation we wrote about in the-
first part of this article. He also indicates dialecticality
and the result of this connection, the unity. “Unity”, for
Vygotsky, doesn’t exist by default; it develops, is formed
and self-develops. Consequently, “unity” is the process
and result of mental activity embodied in its practical
products. The study of the processuality of “unity” by
L.S. Vygotsky was called historical-genetic method.

Each highlighted by L. S. Vygotsky triangular con-
nection can be referred to his words, referred to the trian-
gulation of perception, speech and action: “The emerged
unity <...> that leads to the rearrangement of laws <....>
constitutes the true and most important object of anal-
ysis aimed at studying the origin of specifically human
forms of behavior” [6, c. 23]. Consequently, psychology
needs to study the constituted “unities” of mental func-
tions, not each one separately. But, the psychological
textbooks of that time and of our time provide students
with the structure of the material not by “unities”, but
by each individual function. Further, Vygotsky provides
an explanation of what is the basis for the formation of
a “unity” — it’s genesis and structure. He writes: “We
shall consider briefly the problem of the unity of higher
mental functions, based on the essential similarity which
is manifested in their origin and development. Such
functions as arbitrary attention, logical memory, higher
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forms of perception and movement, which have so far
been studied in isolation, as separate psychological facts,
now in the light of our experiments appear essentially as
phenomena of the same order-single in their genesis and
psychological structure” [6, p. 52].

Let’s make another conclusion from the above state-
ment about unity. “Unity”, what it is in its quality, al-
lows us to draw a watershed between forms of behavior
and between levels of development of functions. “Unity”,
according to Vygotsky, has such power that it deter-
mines a generalizing, peculiar to the whole psyche prod-
uct as behavior. “Unity” accommodates and influences
the properties of the whole, of the psyche. The psyche is
considered as a product of social development, so “uni-
ty” is formed, investigated in the course of the histori-
cal development of man and society. “The formation of
the complex unity of speech and practical operations is
the product of a development process going far into the
depths, in which the individual history of the subject
is closely connected with its social history” [6, p. 23].
In the above quotation not only the historical- genetic
method is given in its entirety, but also the trick that
one can meet in the works of L.S. Vygotsky [7]. In other
works we poinetd outthe absence of the third function
in the triangular relation, the apparent absence. Lev Vy-
gotsky’s texts are dialogical, he dialogues with his inter-
locutor, be it Freud, Clapared, Blondel, Lévy-Bruhl, Ach
and many others. In the dialog, in order to emphasize
certain arguments, he highlightes them, then in an ex-
tended form, then in a condensed form. Where L.S. Vy-
gotsky makes a dyadic connection as an argument, it is
necessary to read the text of the whole work or several
works in order to understand Vygotsky in the dialog
rather than to take literally what is written. The third
function is the meaning or the sign, but mostly is the
meaning. Therefore, the above unity is read as the unity
of speech, meaning and practical operations, as well as
“the unity of sensory and motor processes in intellectual
operation” [6, p.43], where the unity is built according
to the principle of singling out the third ranked element.
The scheme can be presented as follows: intellectual op-
eration is the unity of sensory processes, motor processes
and intellect. In the operation, the unity, its dynamic
state in a triangular connection is reconstructed for the
solution of a certain task. The task is the condition that
triggers the dynamics within this unity. Let us note that
in the above example we are talking about the influence
of a factor outside the unity on the unity, on its qual-
ity and functioning. Changes occurring in one element
of the triangular connection, according to the principle
of unity, lead to changes in the other two elements par-
ticipating in this connection, as well as according to the
principle of integrity. Thus, the transformation of the in-
tellect, the emergence of symbolic functions (speech and
sign) leads to the destruction of the natural coherence
of perception and movement. “Reactions to objects and
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to people constitute in children’s behavior an elemen-
tary undifferentiated unity, from which later grow ac-
tions directed to the outside world and social forms of
behavior” [6, p. 30]. Differentiation and transformation
of functions in the unity qualitatively changes the unity.
Natural unity becomes a cultural unity with greater ar-
bitrariness, awareness and logicality. “Symbolic activity
is aimed at organizing practical operations by creating
second-order stimuli and by planning the subject’s own
behavior” [8, p. 1059]. Mastering one’s own behavior is
the result of cultural psychological functions.

Thus, the dynamics of “unity” represents the process
of transformation of the undifferentiated state in the
triangular connection of three psychological functions
to differentiation, representing complex (not direct,
not transparent to observation, not unidirectional, not
unambiguous, dialectical, conditioned, systemic) con-
nections between the three psychological functions. In
the course of this process, complication through differ-
entiation of the connection is realized and qualitative
changes in functions change the state of functions, which
L.S. Vygotsky denotes as mental and psychological func-
tions. The complication within the “unity” is the transi-
tion from mental to psychological (cultural) functions.
The direction of development of the human psyche iden-
tified by L.S. Vygotsky is initially given and as the hu-
man being develops, the conditions of his development
are realized differently. In cultural unity functions are so
transformed that new qualitative characteristics appear
in them, the consequence of which is self-education, self-
organization, self-development, self-determination.

Reconstruction in Vygotsky’s psychology
of the “whole”

The triangular network is dynamic; changes with-
in unities lead to changes in the network as a whole.
L.S. Vygotsky introduces the concept of “whole” to re-
veal the special quality of unity. The whole is the psyche
and the whole is unity. In other words, the triangular
unity and the triangular polyfunctional network repre-
senting the psyche are the whole. The introduction of the
whole solves an important methodological problem. The
whole can be different: it can be equal to the sum of parts,
greater than the sum of parts, and “quantum”, each part
possessing the properties of the whole [13]. Such repre-
sentation of the whole reflects the dynamics of changing
views and paradigms. The latter corresponds to the post-
nonclassical paradigm. For L.S. Vygotsky, each unity is a
whole and possesses the properties of the whole of which
it is a part. That is why, in the triangular relation, he,
revealing the unity of three functions, attracts the dem-
onstration of changes in other functions and reveals the
influence of this change on these three functions. Hep-
erforms actions in a network. This is why, reductionisti-
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cal thinking makes it difficult to understand Vygotsky.
The imperatives of freedom, of the cultured man were
not acceptable in the works of L.S. Vygotsky at a cer-
tain historical time, but also the misunderstanding of his
complex network analysis of the psyche was practically
inaccessible to the majority of scientists of that subse-
quent times, so one may encounter reductionism in the
interpretation of his views.

Let us turn to another characteristics of the unity of
the human psyche, hence of each “unity” of its functions.
The genesis of unity is carried out according to the prin-
ciple of ontogenesis in phylogenesis and phylogenesis
in ontogenesis. Three basic states of unity characterize
this genesis: natural, transitional — mental and higher —
cultural. The three states of unity translate unity into a
new quality, into the whole. The whole in the beginning
potentially exists, but this whole is cultivated, formed,
realized by itself, as the triangular network of “unities”
is transformed.

On the “unit of analysis of the whole”

“Unity” as a whole is according to Vygotsky “unit
of analysis of the whole”. The history of the introduc-
tion of units and their qualitative differences is briefly
disclosed in the work of T. E. Sizikova “Unit of analy-
sis” by L.S. Vygotsky and “modality” by N. Hartmann”
[13]. In this article, we emphasize that the “unit of anal-
ysis” of the whole in L.S. Vygotsky’s works is presented
in two types:

A) The unit of analysis as a dynamic unity in the tri-
angular connection of the functions of the psyche and
the psyche itself in the form of these dynamic unities in-
cluded in the network. L.S. Vygotsky, using the example
of word research, writes concerning the analysis that this
unity is not able to grasp: “The word itself, which is a
living unity of sound and meaning and contains in itself,
as a living cell, in the simplest form the basic properties
inherent in speech thinking as a whole, appeared as a re-
sult of such analysis fragmented into two parts, between
which then researchers tried to establish an external me-
chanical associative connection” [5, p. 14—15] which, in
our opinion, in modern conditions has been replaced by
masticatory methods.

L.S. Vygotsky emphasizes the following qualitative
characteristics of such a “unit”:

— The unit possesses the properties of the whole:
“Under the unit we mean such a product of analysis,
which unlike elements possesses all the basic properties
inherent in the whole, and which is further undecom-
posed living parts of this unity” [5, p. 15].

— The unit has its “development, functioning, struc-
ture” [5, p. 17].

— The unit has and allows to investigate interfunc-
tional relations: “If for the old psychology the whole

26

problem of interfunctional relations and connections
was a completely inaccessible area for research, now it
becomes open for the researcher who wants to apply the
method of the unit and replace the method of elements
with it” [5, p. 21].

— The unit presents opposites and this is a necessary
condition for development, which is to be analyzed with
the help of “units in which these properties are presented
in an opposite form, and with the help of such analysis to
try to solve specific questions that arise” [5, p. 15] and
further, “apparently, there is every reason to assume that
this qualitative difference of the unit in the main and
principal is a generalized reflection of reality” [5, p. 16].

— One unit of analysis is capable of generating other
units of analysis.

— The unit is selected by the researcher for analy-
sis. The analysis of psyche, respectively, and the idea of
psyche, put in the practical activity of people, depends
on what unit for analysis the researcher chooses. L.S. Vy-
gotsky, using speech thinking as an example, writes the
following: “On this path we can expect a direct answer
to the questions we are interested in about the relation-
ship between thinking and speech, because this relation-
ship itself is contained in the unit we have chosen, and
by studying the development, functioning, structure,
and movement of this unit in general, we can learn much
of what will allow us to clarify the question of the re-
lationship between thinking and speech, the question
of the nature of speech thinking” [5, p. 17]. The whole
and units are constructed by him on the basis of certain
laws. So for inner speech he writes that “completely dif-
ferent laws of construction of the whole and semantic
units prevail” [5, p. 239]. Several questions follow from
this statement: “What are the laws of construction of the
whole? What is a whole that is not an entity, a given,
constructed by the researcher?”. This article tries to an-
swer these questions.

B) unit of analysis as a substrate unit. For example,
L.S. Vygotsky writes about the word: “It is speech and
thinking at the same time, because it is a unit of speech
thinking. If this is true, then it is obvious that the meth-
od of research of the problem we are interested in cannot
be other than the method of semantic analysis, the meth-
od of analysis of the semantic side of speech, the method
of studying verbal meaning” [5, p. 17] and further, “the
unifying point of all these separate studies is the idea of
development, which we tried to apply first of all to the
analysis and study of word meaning as a unity of speech
and thinking” [5, p. 17]. Consequently, L.S. Vygotsky
clarifies that a substrate unit is a unit of unity represent-
ing a whole.

In our other works we considered the identity of the
concepts of “unit of analysis of the whole” by L.S. Vy-
gotsky and the concept of modality as a unit of analysis
of the whole by B. Spinoza and N. Hartmann [13; 14].
This allows us not only to introduce the distinction
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between “unit of analysis” in L.S. Vygotsky and “unit
of analysis” in other works, for example, in the activ-
ity approach [13]. In philosophical tradition, modality
denotes a unit of analysis of the whole. Traditionally,
modality is understood as a way, a kind, a measure.
“Modality (Latin modus — way, kind) — is the way,
kind of being or co-existence; categories of modality
are: possibility, reality, necessity; modal means being
conditioned by circumstances; modal analysis isa study
of modality” [4]. In modern psychology, the concept of
modality has found its application in many works [3;
11; 12], but the studies do not pay attention to triangu-
lation within modality. Using reflexion as an example,
we made such an attempt [15] and saw how cultural
historical psychology and psychology of modality can
be mutually enriched, which is still like a sprout, but is
capable of growing and taking shape as psychology of
modality on the basis of Lev Vygotsky’s cultural his-
torical psychology [16].

TEducated and culturally developed Lev Vygotsky
followed the philosophical tradition. Lev Vygotsky’s fa-
vorite philosopher, B. Spinoza operated with modalities,
modus as a way of analyzing the whole, the Absolute.
G.W.F. Hegel, who knew well the works of B.Spinoza,
thanks to the translation into German of “Ethics” did not
escape his influence, but “... did not like to specify exactly
what he was indebted to his teachers and teachers of his
teachers. The truth, revealed to him as a result of hard
work, study, he proclaimed as the very truth,regardless
of who were extracted its preconditions and results “ [2,
p. 95] applied modal categories. B. Spinoza wrote: “5. By
modus I mean the state of substance (Substantiae af-
fectio), in other words, that which exists in another and
appears through this other” [17, p. 4]. Hegel deepened
the notion of modus, preserving its dialecticality and re-
lation to the subject “... reflexion as removing itself in
its definitions and, in general, as movement returning to
itself is truly absolute identity, and at the same time it
is the process of determining the absolute or its modal-
ity. Modus is therefore the external of the absolute, but
equally only as its reflection into itself; in other words,
it is its own detection (Manifestation) of the absolute,
so that this detection (Auperung) is its reflection into
itself and thus its in-itself-and-for-itself-existence” [10,
p. 349]. “... it is the reflexive own movement of the abso-
lute, a process of determination, but not such a process
by means of which the absolute would become some-
thing else, but a process of determination only of what
it already is” [10, p. 597]. In fact, this is LS.Vygotsky’s
“unit of analysis of the whole”, which has its own modal
essence and dialectics of development.

Let us focus on the role of the researcher in identify-
ing the “unit of analysis”. The consciousness developed
in meaning and culture is able to identify and apply
modality in the analysis. Modality itself is the ultimate
abstraction, which the researcher endows with content
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and meaning. N. Hartmann [9], who based his critical
ontology on the method of modal analysis, believed that
the future in science is behind this method. According
to Hartmann, ontic modalities of the necessary, possible,
actual and their opposites should be found in the subject
of research, whether it is natural-scientific or humanitar-
ian knowledge.

Thinking and consciousness, which is able to re-
alize the fusion of rational and irrational, logical and
mythological, are capable of seeing reality with the
help of modalities. A.G. Asmolov, emphasizing per-
sonality in the postnonclassical paradigm, wrote about
L.S. Vygotsky: “Mythopoetic thinking is a very special
type of rationality. And in the epistemological context
in which M.K. Mamardashvili criticized the classi-
cal ideal of rationality, the positive research program
implemented by L.S. Vygotsky with the reliance on
mythopoetic thinking is highlighted for us. His texts
are distinguished not so much by their cognitive mean-
ingful character, but above all by their semantic po-
lyphony” [1, ¢. 7—8].

Whatever whole Vygotsky constructs, be it speech,
distinguishing in it oral, internal, written speech; think-
ing, distinguishing in it autistic, practical, symbolic;
perception, revealing in it what belongs to the immedi-
ate, categorical, symbolic and other whole, he clearly
observes the triple logic of primary distinction into nat-
ural, mental and psychological functions. In each whole
he finds manifestations belonging to the three kinds
of functions. Three criteria consisting of opposites are
central to the derivation of the distinctions: spontane-
ous vs arbitrary, conscious vs unconscious, abstract
vs logical. To confirm this, let us cite L.S. Vygotsky’s
quote about speech: “a sharp divergence between his
oral and written speech; this divergence is determined
and measured by the difference in the levels of devel-
opment of spontaneous, involuntary and unconscious
activity, on the one hand, and abstract, arbitrary and
conscious activity” [5, p. 240].

Based on the logic of L.S. Vygotsky, we involuntarily
make a reasonable association with the modalities of the
possible, necessary, actual and their opposites developed
in the philosophical tradition of modal analysis, which
included B. Spinoza, a favorite philosopher of L.S. Vy-
gotsky.

In this tradition, which itself is heterogeneous, the
common feature of the analysis is finding the manifesta-
tion of these modalities in phenomena and naming them.
Our analogy allows us to form a hypothesis that L.S. Vy-
gotsky found manifestations of arbitrariness, logicality
(systematicity), consciousness and their opposites in
psychological phenomena. Drawing parallels between
possibility and awareness, necessity and arbitrariness,
reality and logicality, as well as in arbitrariness finding
a correlation between modalities, as well as in logical-
ity, awareness and their opposites, is not without reason,
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but requires a thorough analysis, which is not the sub-
ject of this article. From these positions, modal analysis
is promising for the understanding and development of
cultural-historical psychology [16].

Conclusion

Vygotsky’s scheme of theory building, which we
are reconstructing based on Vygotsky’s works, is not
speculative. It is a tool for organizing life, in particular,
learning, followed by development, which is the key-
note of Vygotsky’s psychology. In fact, Vygotsky does
not present the psyche as separate mental functions,
although we can find chapters with the same names as

functions “attention”, “perception” and so on. Lev Vy-

gotsky singles out alloys of functions, which are formed
in the course of the genesis of functions, the growth of
an infant into an adult. He designates such a fusion of
three functions as a “unity” with new properties. This
“unity” becomes the whole. The concepts of “unity” and
“whole” in L.S. Vygotsky’s works are identical or dif-
ferent. The difference is most pronounced in the analy-
sis of infancy, identity is pronounced in the analysis of
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general theoretical provisions on the psyche. “Unity”
has the properties of a “whole” as a whole in a larger
whole. Should be noted, that the whole is not equal
to the sum of its parts. This is an important ontologi-
cal position that Vygotsky’s work places in line with
the modern paradigm. Vygotsky conceives “unities”
as “units of analysis of the whole”. Vygotsky’s under-
standing of “units of analysis of the whole” corresponds
to the concept of modality applied to the study of the
whole by ontology and other sciences. Translated into
modern, applied scientific concepts, we can state that
three functions united as a “unity”, form a triangular
relationship, is modality in its characteristics. The
psyche is a whole formed by the “unities” which be-
come the whole, and the connections between them.
This whole is a large whole in small wholes. The whole
has dynamic properties. We have reconstructed this
view of Vygotsky and in the modern understanding it
is a dynamic triangular network of modalities in which
the transformation of the whole is realized. Vygotsky’s
views give the development of modal psychology, what
Vygotsky pointed out as the analysis of psyche using
“units of analysis of the whole”, using the “unities” and
the “whole”.
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Introduction

In the last few years researchers all over the world
point out to qualitative changes in preschooler’s play
activity, including in particular very early acquaintance
with gadgets and their early introduction into the play.
According to the service, contemporary children get ac-
quainted with gadgets at the age of 6 months [13] and
around 88% of parents consider that by late preschool
age children have to be capable of using digital media on
the own [4]. In this context researchers more and more
often speak about the emergence of a new phenomenon
which is coined digital play [9; 10].

At this very moment there are numerous definitions
of digital play. M. Fleer, for example, regards digital play
as “the creation of an imaginary digital situation, sup-
ported through a specialized form of digital talk where
the themes of the play are drawn from children’s every-
day experience” [20, c¢. 87]. N.N. Veresov and N.E. Ve-
raksa consider digital play exactly as traditional chil-
dren’s play activity which possesses its system of rules,
plots and play actions [26]. O.V. Rubtsova and O.V. Sa-
lomatova interpret digital play as play activity, mediated
by the use of digital media and various kinds of digital
content, where real and virtual objects coexist in real
time mode and where the new form of mediation (mobile
phone, tablet, etc.) may be regarded exactly as a essential
attribute of play as a traditional toy [10].

Digital play exactly as traditional play activity is
nowadays an important part of preschooler’s lives. How-
ever, there are very few researchers of digital play. In the
works by O.V. Rubtsova and O.V. Salomatova [9; 10]
perspectives of applying Cultural-Historical Theory for
understanding the phenomenon of digital play are dis-
cussed. The authors analyze how digital play is inter-
preted in the works by M. Fleer, J. Marsh, N.N. Veresov
and N.E. Veraksa etc. At the same time the authors have
never focus on the works of a well-known Australian re-
searcher S. Edwards. In her research S. Edwards applies
both notions of the Sociocultural Theory and the ideas
of C. Hutt. The sociocultural approach in its turn may
be considered as one of the posable interpretations of the
Cultural-Historical Theory, which is quite widespread
in the foreign scientific tradition [23].

The goal of this paper is to analyze, to what extend
Edward’s understanding of the phenomenon of digital
play lies in the tradition of the Cultural-Historical The-
ory. The following research tasks were set in this article:
1) to determine the understanding of the key concepts

of the Cultural-Historical Theory by the classics of the
Russian tradition and by the representatives of the So-
ciocultural Approach; 2) to generalize the possible ap-
proaches to research of digital media and 3) to analyze
the peculiarities of understanding digital play in the
works by S. Edwards.

The problem of mediation in the works
of L.S. Vygotsky, A.N. Leontiev,
and Y. Engestrom

Despite S. Edwards considering herself a follower
of L.S. Vygotsky, it is necessary to highlights that her
scientific views have been formed within the English-
speaking scientific discourse. The researcher positions
herself as a representative of Sociocultural Theory.
According to M. Dafermos, the Sociocultural Theory,
strictly speaking, is not equivalent to Cultural-Histor-
ical Theory but represents its North American interpre-
tation. Thus, Vygotsky’s theory has become just one of
many sources of inspiration for the founders of Socio-
cultural Theory [3]. Due to this circumstance, there are
fundamental differences in the interpretation of the key
concepts among the followers of Vygotsky’s theory and
the supporters of Sociocultural Theory. In particular,
this remark concerns the idea of mediation (Russian:
«OTIOCPETOBAHUEY ).

L.S. Vygotsky’s idea of tool mediation (Russian:
«opyauiiHoe onocpegosanue» ) has been borrowed from
the works of S. Edwards.

L.S. Vygotsky depicted the essence of mediation as a
triangle (fig. 1), where two stimuli A and B are directly
connected in the natural process of activity. If the ac-
tivity has an instrumental nature, it occurs through the
psychological tool C [1].

A B A and B — two stimuli

C — psychological tool

C

Fig. 1. Relationship between instrumental and natural
processes (according to L.S. Vygotsky)

L.S. Vygotsky distinguished between technical and
psychological tools when discussing tool mediation:
“The essential difference between a psychological tool
and a technical tool lies in its direction of action to-
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wards the psyche and behavior, whereas a technical
tool, also being inserted as an intermediary between
human activity and the external object, is directed to-
wards causing certain changes in the object itself; a psy-
chological tool does not change anything in the object;
it is a means of influencing oneself (or others) — the
psyche, behavior — rather than a means of influencing
the object” [1, p. 106]. Expanding on the idea of me-
diation, L.S. Vygotsky introduced the concept of a sign
to denote “any artificially created conditional stimulus
by a human being, which serves as a means of master-
ing behavior — either someone else’s or one’s own” [2,
p. 78]. There are significant differences between tools
and signs. With a tool, a person influences the object of
activity and must bring about changes in that object. A
sign is a means of psychological influence on one’s own
or someone else’s behavior [2, pp. 89—90].

AN. Leontiev further developed Vygotsky’s ideas
on mediation. He attributed the mediating role not to
signs but to activity itself: “...the child’s consciousness
is the product of his human activity in relation to the
objective reality, taking place in the conditions of lan-
guage, in the conditions of speech communication” [6,
p. 18]. Thus, while according to L.S.Vygotsky, the pro-
cess of mediation takes the form of “subject-sign/tool-
object,” for A.N. Leontiev, it takes the form of “subject-
activity-object.”

Like many foreign authors, S. Edwards relies on the
interpretation of Vygotsky’s works proposed by the
well-known Finnish researcher Y. Engestrom [5; 11].
While Engestrom’s ideas have found wide practical
application, his concept significantly differs from Vy-
gotsky’s original concept and represents more of a com-
bination of Cultural-Historical Theory, Activity The-
ory, and elements of other theories [3]. Y. Engestrom
does not distinguish labor-mediated activity and ac-
tivity one’s own behavior, that means he does not dis-
tinguish between tool mediation and sign mediation.
Y. Engestréom’s triangle of mediation expands to in-
clude concepts such as society, rules, division of labor,
etc., but it omits the distinction between psychological
tools and signs [5; 11; 12].

Engestr m’s concept has been often criticized by
researchers who have access to both Russian and Eng-
lish works of L.S. Vygotsky [3; 5; 11; 12]. The criti-
cism mainly revolves around Engestrom’s disregard
for fundamental disagreements between followers of
Cultural-Historical Theory and Activity Approach,
as he combines these two concepts into a single the-
ory known as Cultural-Historical Activity Theory
(CHAT) [3; 21].

Digital technologies in the context
of mediation problem

Under the information revolution recently many
researchers have been rethinking the problem of me-
diation, in particular, focusing on various approaches to
digital devices as new means of mediation. Several direc-
tions of research can be distinguished in this area.

Supporters of the first direction believe that, on
the one hand, digital technologies mediate the use of
signs. On the other hand, they believe digital technol-
ogies influence both practical human activity and in-
ternal mental processes. Accordingly, they affect both
inter- and intrapsychic functions. Thus, the changes
occurred have a different nature than those occurring
in sign mediation activities, one can speak of the emer-
gence of new qualities of awareness and voluntariness
[14].

In the framework of the second direction, digital
technologies are considered both tools and signs. “In
some circumstances, a computer or mobile phone can
primarily act as a tool used for information transmis-
sion (sending emails or SMS messages), and in other
circumstances, the same means can act as a sign me-
diating various mental functions and processes (com-
munication through social networks, participation in
computer games, etc.)” [8, p. 119]. At the same time,
it is difficult to clearly define the boundary between
instrumental and sign use, as the transition from one
type to another occurs very quickly (sometimes these
processes unfold in parallel) [7; 8].

Supporters of the third direction believe that the use
of digital technologies simplifies the structure of activ-
ity: “There is no working interval between pressing the
button and the result, i.e. the actual work, the objective
action, the result of which became a certain product, and
there is no feeling of involvement in this action and re-
sult. Thus, we obtain the same stimulus-response behav-
ior pattern” [12].

In the framework of the fourth direction, digital
technologies are considered through the prism of me-
dia theory. Its supporters depart from the concepts of
tool and sign and focus on describing and studying the
changes in the environment caused by the introduction
of digital technologies. They rely on the ideas of Media
Theory (H.A. Innis, H.M. McLuhan, etc.). According to
these authors, this theory can provide the methodologi-
cal tools necessary for the formation of a model, stages,
and laws of transition between different leading media'
and thus help in the development of a new concept of the
environment [11].

! Media (plural form of Latin “medium” — “middle”, “intermediary”) is a term widely used in works dedicated to the issues of digitization

» o«

(“digital media”, “new media”, etc.). It simultaneously serves as a synonym for the concept of “technology” and the concept of “means”, but it can

also have other meanings.
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Refraction of the Cultural-Historical Theory
in the works by S. Edwards

S. Edwards is one of the leading contemporary re-
searchers of digital play and convergent play (see the
concept of convergent play below). In her works, an at-
tempt is made to create a comprehensive concept of digi-
tal play based on the ideas of L.S. Vygotsky.

Referring to the aforementioned work of L.S. Vy-
gotsky [1], S. Edwards understands the idea of tool me-
diation (Russian: «opyauiiHoe onocpenosaHue») as fa-
cilitating human activity through the use of culturally
conditioned tools. She schematically represents the idea
of tool mediation as a triangle, with a person at one base
point, an object at another, and the tool at the vertex
of the triangle. Tools can become embedded in cultural
tradition over time, so the tool begins to be implicitly as-
sociated with the object of activity. This process can be
called implicit mediation. As a person masters the use of a
particular tool, the object of their activity changes, and
the process repeats [16].

Using the mediation triangle, S. Edwards explains
the educational value of play? at one base point of the
triangle is the preschool worker/educator, at the other
is the child’s opportunity to play. The theories of play
serve as the tool, i.e., the rules that the educator relies
on when developing a scenario for educational play
during their session. Here, theories of play act as im-
plicit mediator [16]. S. Edwards positions digital play
among cultural tools. Digital play is derived from the
cultural context in which the child is situated, and
on this basis, it should be considered as tools of activ-
ity [17]. Mastering a new tool — digital play — allows
the child to expand the range of possible play actions.
However, digital play has not yet firmly established it-
self in the cultural tradition, so it is premature to speak
of its implicit nature [16].

It seems that S. Edwards’ understanding of me-
diation reflects more the views of Y. Engestrom than
L.S. Vygotsky himself. Thus, in S. Edwards’ articles,
as well as in the works of Y. Engestrom, there are no
distinctions between tool and sign mediation. They
only talk about tool mediation, while sign mediation is
not mentioned at all. There may be several reasons for
this. Firstly, the fact that Y. Engestrém combines the
ideas of L.S. Vygotsky’s and A.N. Leontiev’s theories
in his concept [3; 5]. Secondly, problems related to ac-
curate translation. The term “mediation” is often used
by Russian authors to denote tool mediation (Russian:
“omocpenoBanue”). The term “omocpexncrBoBanue” is
used to denote sign mediation. However, when trans-
lating, the words “tool” and “sign” may be omitted, and

both tool and sign mediation are translated as “media-
tion” [12].

Besides the idea of mediation, S. Edwards focus-
es on other important concepts of cultural-histori-
cal psychology: leading activity (Russian: <«Bemyiast
nesitenibHOCTB> ), higher mental functions (Russian:
«BBICIITHE TIcuxuueckue GpyHkimns ), and the social situ-
ation of development (Russian: «comnuasbHast CUTyaIwst
pa3BUTHS» ).

Leading activity refers to the ways of transforming
existing modes of thinking and cognition into more
complex forms of psychological engagement, which
are connected to the social and cultural situation that
forms the basis for learning and development. Lead-
ing activity is not dominant during a specific period of
development; rather, it functions as «... a bridge that
supports a child’s transition from one psychological
function to another across the developmental lifespan»
[18]. Mastery of leading activity leads to a change in
the social situation of development, which in turn gives
rise to a new psychological function. The psychological
functions that emerge in children from birth to ado-
lescence include sensory-motor function, perception,
emotions, memory, and thinking [18]. It is likely that S.
Edwards understands higher mental functions as these
psychological functions.

According to L.S. Vygotsky’s theory, higher mental
functions initially arise as forms of collective behavior in
children, as forms of cooperation with others, and only
later do they become individual functions of the child
themselves, i.e., the environment serves as the source of
the formation of higher mental functions. Leading activ-
ity connects the child with elements of the environment
that are sources of psychological development during
this period. In this activity, fundamental personal inno-
vations are formed, psychological processes are restruc-
tured, and new types of activity emerge [1; 2].

In addition to the ideas of Cultural-Historical Psy-
chology, S. Edwards relies on the works of C. Hutt in
her research on play. C. Hutt’s work aimed to find dif-
ferences between investigation and play activities of
children [24]. She pointed out a fundamental differ-
ence between these types of activities: «The implicit
question in the child’s mind during investigation seems
to be “What can this object do?” whereas in play it is
“What can I do with this object?”» [22, p. 70]. Based on
this differentiation, C. Hutt divided children’s activi-
ties into two major classes: epistemic behavior and ludic
behavior. The boundaries between epistemic and ludic
behavior are flexible, but epistemic behavior precedes
ludic behavior because initially, the child learns to in-
teract with the object.

2 The European system of preschool education is based on learning through play, therefore special attention is paid to research into the edu-

cational potential of play activities.
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Epistemic behavior (“What can this object do?”)
manifests as the child’s desire to acquire new knowledge
or information about the object and is goal-oriented or
focused on the end product. K. Hutt identifies the fol-
lowing types of epistemic behavior: problem-solving, ex-
ploration, and skill acquisition.

Ludic behavior (“What can I do with this object?”)
is aimed at deriving pleasure from spontaneous activity
without a specific goal. Children’s play involves pre-
tending, taking on a certain role, providing enjoyment,
and developing imagination. K. Hutt proposes two cat-
egories of ludic behavior: fantasy play and repetitive
play [22].

According to S. Edwards, any object that initial-
ly attracts epistemic and then ludic behavior can be
equated to a tool because the use of tools can change
the object of activity. This observation also applies to
digital objects (e.g., children’s digital cameras, etc.)
[15].

In our view, the researcher has made a very im-
portant attempt to reinterpret digital play within the
framework of Cultural-Historical Psychology, comple-
menting it with the ideas of C. Hutt. However, the
author’s understanding of the foundations of Cultural-
Historical Psychology needs further discussion and
clarification. Despite this, S. Edwards’ concept high-
lights the crucial problem for researchers of integrating
the realities of the digital society into Cultural-Histor-
ical Psychology and allows us to see the play of contem-
porary children as a complex phenomenon that requires
interdisciplinary research.

Understanding of contemporary children’s
play in the S. Edwards’s work

S. Edwards is interested in the preschoolers’ play
from the perspective of its educational value. The
main goal of her research on play is to uncover the
educational potential of new forms of play and help
educators utilize these new possibilities to make ac-
tivities with children more productive. Digital tech-
nologies can modify traditional games (e.g., recording
joint play on video, playing game scenarios in digital
space, etc.).

According to S. Edwards, the process of introducing
children to digital devices can be seen as a manifesta-
tion of epistemic behavior: initially, the child explores the
functions of the digital device, and then they can use it
as a tool to create new game scenarios. In other words,
mastering a new tool allows for a change in the object of
activity [16].

S. Edwards believes that the use of digital devices is
an integral characteristic of the social situation of de-
velopment for contemporary children. The processes of
digitization occur parallel to the processes of cultural

34

globalization in modern childhood. Cultural globaliza-
tion exposes children to characters and narratives of
mass children’s culture, while digitization ensures that
mass culture constantly surrounds the child. The author
refers to this phenomenon as the digital consumerist cul-
tures [18; 24].

A new cultural experience finds its reflection in the
play activities of modern children. The author identifies
the following types of games:

1) Generic games — games with traditional toys (such
as a toy train, farm set, etc.);

2) Consumer games — games using branded toys.
Typically, these toys have a backstory created by the
brand developers and are associated with mass culture
(e.g., Thomas the Tank Engine, Peppa Pig, etc.);

3) Digital games — children’s use of gaming applica-
tions [24];

4) Digital-consumerist games — digital games based on
characters and stories from mass culture (e.g., “Thomas
and Friends: Minis,” “Safari Day with Peppa Pig,” etc.).
According to S. Edwards, digital-consumerist games
have greater developmental potential than generic or
consumer games [24];

5) Converged games — games where the boundaries
between traditional and digital games blur, and informa-
tion and communication technology is integrated into
children’s everyday lives [17; 19].

Converged play as the leading activity
of contemporary children

Converged play involves children participating in
both traditional and digital games, influenced by cul-
tural globalization and digital media. According to the
author, converged play is the leading activity among
modern children [17].

Since converged play is a new phenomenon, its na-
ture and educational possibilities have not been fully
explored. To study converged play, S. Edwards suggests
using a new tool called web-mapping. Visually, this tool
appears as a network consisting of sectors and circles
(fig. 2).

Each sector represents a type of activity of pre-
schoolers related to the use of digital technologies
(digital toys, tablets, etc.). The circles represent more
“traditional” forms of activities for preschoolers: role-
playing games, construction, active games, etc. The
intersection between the sector and the circle repre-
sents converged episodes of play, where the distinction
between digital and non-digital activities disappears.
This tool allows educators to see and apply converged
play in practice [17].

Based on the analysis of empirical data, S. Edwards
identifies three characteristics of converged play (see
table) [17].
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Fig. 2. Web-mapping by S. Edwards [17]

Table

Characteristics of converged play, according to S. Edwards

Name of play Explanation

Example

Multi-modal play

educational purposes.

Simultaneous use by educators and children

of both «traditional» interactions (speaking,
listening, drawing, touching, etc.) and «digital»
interactions (using tablets, etc.), including for

The educator knew that the child was playing with
LEGO and using digital LEGO applications. She sug-
gested the girl play with the construction set. The girl
started telling the educator about one of the LEGO
characters. The educator decided to clarify the
character’s story, took a tablet, and entered a search
query. The educator shared what she read on the
Internet with the girl, and they continued playing.

Global-local play

Joint use by educators and children of characters
and storylines from mass children’s culture in
play activities, including educational games.

The educator made cardboard «Pokémon» figures
from the game «Pok mon Go» and hid them in the
kindergarten playground. Each child had to find the
complete set of «Pok mon.» The children had to find
the figures, match the ones they already had with the
required set, count them, negotiate exchanges, etc.

Traditional-digital
play

play as separate activities for children.

The possibility of combining material, social, and
digital components in children’s play to develop
cognitive, communicative, and social skills. Es-
sentially, this characteristic shows the absence of
differences between traditional play and digital

The educator suggested using a figure of Elsa from
the movie «Frozen» for the game. The children had
previously watched the movie and knew its storyline.
Together with the educator, the children created a
sketch of Elsa’s palace, made it out of cardboard and
paper, and started playing in it.

Thus, S. Edwards offers a new perspective on the play
activities of modern children. Her proposed method of
study helps educators identify elements of transition be-
tween digital and non-digital activities in specific epi-
sodes of converged play.

Conclusion

The problem of analyzing contemporary forms of
children’s play activity is one of the current challenges
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in contemporary psychological and pedagogical science.
The main difficulty lies in the lack of a common under-
standing of the place of digital technologies and digital
play in the system of concepts of the Cultural-Historical
Psychology.

S. Edwards, based on the ideas of L.S. Vygotsky, at-
tempts to reinterpret the key concepts of the Cultural-
Historical Theory in relation to the realities of contem-
porary childhood. At the same time, as a representative
of the Sociocultural Theory, S. Edwards interprets these
concepts based on the understanding by such authors as
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Y. Engestrom, which significantly determines the pecu-
liarity of her scientific views.

In fact, when considering the phenomenon of digital
play, the researcher relies exclusively on the ideas of tool
mediation, without taking into account sign mediation.
Digital technologies are considered by S. Edwards as
derivatives of the cultural context of the activity tools.
The interpretation of important concepts of the Cultur-
al-Historical Theory, such as higher mental functions,
social situation of development, and social environment,
requires additional clarification. It seems that the author
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replaces them with the concepts of “psychological func-
tion” and “social and /or cultural situation,” respectively.

The phenomenon of converged play, understood as a
specific form of play activity characterized by constant
interweaving of traditional and digital forms of play, as
well as the use of narratives and characters from digital
culture, is also promising for further research.

The directions of research developed by the author
are practically absent in contemporary Russian science,
which makes this issue extremely promising and rel-
evant.
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Objective: To compare the positions of L.S. Vygotsky and J. Bowlby regarding three critical aspects of
mental development of a child: the characteristics of newborn perception, the extent of an infant's engage-
ment in early social interaction, and the psychological nature of the bond between an infant and its mother.
Method: a comparative analysis. Results. The authors' viewpoints share common ground in acknowledging
the child's immediate engagement in social relationships following birth and the pivotal role of a primary
caregiver figure in the child's development. Nevertheless, disparities in the interpretation of “primordial
we" and "attachment” concepts, employed by the authors to elucidate the specifics of the child's connec-
tion with the mother or a caregiver, are explored. The study reveals a divergence between L.S. Vygotsky's
postulate of infant helplessness, forming the foundation of the developmental social context at this stage,
and J. Bowlby's perspective, emphasizing the presence of highly effective inborn forms of social percep-
tion and behavior in infants. Conclusions. These disparities in the authors' viewpoints may be attributed
to their reliance on different research paradigms, with one emphasizing culture-centred approach and the
other adopting an evolution-centred approach. L.S. Vygotsky's assertion about infant helplessness, though
lacking empirical validation, maintains its theoretical importance as a direction in the search for the unique
course of human development.
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BCTYIIaeT B IpoTUBOpeune co B3rstaamu [k, Boyinbu Ha cyuiecTBoBanue y gereii BbICOK0a(h(HEKTUBHBIX
BPOJKIEHHBIX (DOPM CONMMUATBHOTO BOCIIPUSITHS ¥ MOBeAeHNsI. Bbigodst. Pasinuusi Bo B3TIsiax aBTOPOB
MOTYT 0OBSICHITBCSI UX OTIOPOI HA PA3HbIE UCCJIEN0BATENbCKIE APAJUTMbl — KYJIbTYPHO-IIEHTPUYECKY IO
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Introduction

This study involves a comparison of two theoreti-
cal approaches aimed at elucidating the same phenom-
enon: the mental development of an infant from birth
to one year of age. Despite the fact that both the cul-
tural-historical concept and attachment theory were
proposed by their respective authors in the first half
of the 20th century, the task of comparing their prin-
ciples remains pertinent. This relevance is underscored
by the fact that prominent Russian psychologists, who
studied child development through the lens of cultural-
historical and activity paradigms, repeatedly revisited
questions regarding the specific aspects of child devel-
opment addressed by attachment theory [1; 4; 8—9;
11; 13]. Evidently, they recognized the profound re-
semblance between both theories, particularly in their
shared assertion of the pivotal role played by the social
environment in child development. However, the re-
ception of attachment theory among different Russian
scholars could vary significantly, ranging from vehe-
ment critique as seen in the works of M.I. Lisina [8],
to a more accommodating stance endorsing the pos-
sibility of integrating both approaches, as reflected in
the works by G.V. Burmenskaya [4]. A comprehensive
comparative analysis of the tenets of cultural-historical
psychology and attachment theory has not yet been
conducted. Meanwhile, the tasks inherent in advanc-
ing cultural-historical and activity-based approaches
themselves necessitate a lucid comprehension of the
commonalities and disparities with alternative theo-
retical perspectives, as well as the development of one’s
own standpoint regarding the acceptance or rejection
of their propositions [10].

In the first half of the 20th century, L.S. Vygotsky
and J. Bowlby were neither the first, nor the only, nor
the most renowned researchers in the field of child
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development. Pioneering studies had already been
undertaken by proponents of psychoanalysis, the re-
flexology school, cognitive science theories, and vari-
ous other approaches, each offering their own models
explaining child development. The influence of these
antecedent ideas and the reliance on data from these
studies are discernible in the arguments put forth by
both L.S. Vygotsky and J. Bowlby. Nonetheless, these
authors pursued divergent, occasionally opposing,
trajectories in developing their concepts, founded on
disparate conclusions and generalizations. The most
crucial and simultaneously contentious aspects in the
works of L.S. Vygotsky and J. Bowlby revolve around
the following domains:

1. The extent and selectiveness of an child’s percep-
tual capabilities during the neonatal period,;

2. The degree and character of an child’s engage-
ment in social interactions during the early months of
life.

3. The origins and psychological content of the dis-
tinctive bond between the child and the mother, or a
caregiver, in the child’s first year of life.

The structure of the forthcoming comparative analy-
sis is determined by these three domains, and the subse-
quent text provides an exhaustive review of the authors’
positions on each of these domains.

Infant Perception

At the time L.S. Vygotsky composed his chapter on
infancy, there were relatively few empirical studies in
this realm, and these primarily related to fields such as
medicine, physiology, and reflexology rather than ex-
perimental psychology. In Vygotsky’s works, during the
initial one or two months of life, a child emerges as a self-
contained, unconditionally reflexive being, whose higher




KYJbTYPHO-UCTOPUYECKAA IICUXOJIOTUA 2023. T. 19. Ne 3
CULTURAL-HISTORICAL PSYCHOLOGY. 2023. Vol. 19, no. 3

nervous functions are still at an early stage, awaiting full
development. According to Vygotsky, the newborn’s
perception is limited to a sense of self, instincts, and
drives, while the external world remains beyond their
grasp. He articulates this viewpoint by stating, “We are
inclined to think that in the first month, neither some-
one nor anything exists for the baby, that it, rather,
experiences all stimuli and everything around only as
a subjective state” [5, p. 277]. It is worth noting that,
despite Vygotsky’s opposition to psychoanalytic notions
of childile solipsism and his view of the child as inher-
ently social, he, to a considerable extent, corroborates
the concept of childile solipsism when discussing the
newborn. Nonetheless, he does acknowledge the pres-
ence of mental activity in an child from birth, albeit with
its physiological basis in subcortical regions of the brain
rather than the cerebral cortex regions as in later stages
of development. In the newborn, mental life is exhibited
through expressive movements, intonated cries, as well
as vague states of consciousness and undifferentiated ex-
periences of situations.

Vygotsky’s theoretical position introduces a dis-
tinctive form of perception in the newborn—an undif-
ferentiated perception that doesn’t segment reality
into distinct objects. The foundation for this assertion
can be traced back to facts presented by K. Koffka,
influenced by Gestalt psychology, which indicated
that infants in their early months begin to distinguish
whole, complex entities within their environment ear-
lier than their individual components. Expanding on
these empirical findings, Vygotsky posits that new-
borns experience profound disparities between con-
sciousness and perception: “The initial perceptions of
the child represent an undifferentiated impression of
the entire situation, where not only are individual ob-
jective aspects of the situation not separated, but the
elements of perception and emotion remain undiffer-
entiated” [ibid., p. 277—278].

J. Bowlby held a radically opposing viewpoint.
Grounded in a more extensive body of empirical evi-
dence, he argues that “..at birth or shortly thereafter,
all sensory systems in the newborn become functional”
[3, p. 200]. According to Bowlby, a newborn possesses
the ability to discern a broad array of stimuli, displaying
keen sensitivity and a wide range of behavioral respons-
es. Furthermore, observations and experiments indicat-
ed the presence of distinct sensory preferences and the
selectivity of responses in newborns, as he noted, “...the
child shows greater attention to certain aspects of the
external environment over others” [ibid.]. Expanding
his theory of attachment as a component of the broader
control system framework in biology, J. Bowlby attrib-
uted significant importance to feedback mechanisms. He
illustrated how, from the earliest days of life, reinforce-
ment and extinction mechanisms come into play, orches-
trating the child’s behavior [3].
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The disparities in viewpoints between these two sci-
entists are notably extensive. L.S. Vygotsky portrays
the newborn as being entirely self-contained, unable to
discern individual objects or their attributes from the
overall external world. In contrast, J. Bowlby depicts an
infant, right from birth, as receptive to sensations, per-
ceptions, and the impact of all external stimuli, as well
as selectively responding to them. While L.S. Vygotsky
suggests that a newborn’s behavioral expressions are re-
stricted to unconditioned reflexes, J. Bowlby’s perspec-
tive maintains that an child, from the very first days of
life, possesses the capacity to adapt and regulate its be-
havior in response to external influences through feed-
back mechanisms.

Engagement of the Newborn and Infant
in Social Interaction

Acknowledging the paramount significance of en-
gagement in social relationships for a child’s mental
development, both L.S. Vygotsky and J. Bowlby grap-
pled with a fundamental question: Is a person inher-
ently born with the need for social relationships, or is
it something that evolves over the course of life? This
question carries profound implications, as it pertains
to the essence of human nature. Cultural-historical
theory and attachment theory offer contrasting re-
sponses to this question.

L.S. Vygotsky extrapolates a logical consequence
from the notion of undifferentiated perception in a
newborn: during this period, an infant lacks the capac-
ity to distinguish between physical and social entities.
In other words, in the first time after birth, the child
cannot differentiate a person from inanimate objects
and responds to individuals in a similar manner as to
objects. Moreover, according to Vygotsky, the new-
born fails to recognize that someone is engaging with it
because it does not separate itself from the experience
of the whole situation. Vygotsky contends that the
behavior of a newborn is characterized by an absolute
absence of any social manifestations, stating, “A new-
born, as is easy to understand, does not exhibit any
specific forms of social behavior” [5, p. 278]. In align-
ment with contemporary infancy researchers, he posits
that social responses and activity directed towards an-
other person emerge at a much later stage, noting, “We
can begin to confidently discuss social impressions
and reactions only during the period between the 2nd
and 3rd months, i.e., beyond the neonatal stage. Dur-
ing this same period, the infant’s social engagement
is characterized by complete passivity. Neither in its
behavior nor in its consciousness can we discern any-
thing that signifies social experience as such” [ibid.].
This concept remains consistent among his followers
[7—8; 14; 17]. For instance, A.N. Leontiev wrote, “Ini-
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tially, the infant’s attitude to the world of objects and
the people around them is fused, but over time, they
differentiate, forming distinct yet interrelated devel-
opmental trajectories that merge into one another” [7,
p. 215]. ML.I. Lisina, while delving into the ontogenesis
of communication, adheres to the same viewpoint, as-
serting, “Our perspective asserts the gradual lifelong
formation in children of a need to communicate with
people around them” [8, p. 44].

As the newborn progresses into the infancy stage, its
responsiveness to the “world shaped by adults” becomes
increasingly pronounced [5, p. 300]. During this period,
the child begins to show a wide array of social behav-
iors and associated emotions. Behavioral signs emerge
that “unmistakably demonstrate the child’s ability to
distinguish between people and inanimate objects even
in infancy” [ibid., p. 316—317]. In the early stage of so-
cial development, the child can merely perceive the ini-
tiatives of adults and respond to them. It’s only in the
second half of the first year that the child starts to de-
velop the need for social interaction and engagement.
In the pursuit of its objectives, the child discovers “...
the most common and natural way through another
person” [ibid., p. 302]. Over time, the adult gradually
becomes the central figure within the child’s perceptual
world, and “the meaning of any situation for the baby is
determined primarily by this central figure” [ibid.]. All
of the child’s activity and its attitude to the phenomena
of their surroundings are shaped by its bonding with an
adult, lending the impression of the child as an inher-
ently social being.

Hence, in L.S. Vygotsky’s ideas, the transition from
the absence of social perception and social-oriented be-
havior in the neonatal period to its maximum during in-
fancy is a gradual process. According to Vygotsky, “the
exceptional nature of infant sociality primarily lies in
the fact that the child’s social communication has not
yet detached itself from the overall interaction with the
external world, inanimate objects, and the process of sat-
isfying basic needs” [ibid.]. Notably, one of the key pos-
tulates, from the perspective of Vygotsky’s subsequent
theoretical constructs, is the notion of “infant helpless-
ness.” This concept underscores the child’s reliance on
adults as the sole means to fulfill their needs and inter-
act with the world. This dependence propels the child’s
development in the direction of communication and
internalization, compelling them to develop speech and
acquire elements of human culture.

J. Bowlby initiates his line of reasoning regarding the
sociability of infants with a resolute assertion: “When he
is born, an child is far from being a tabula rasa” [3, p. 197].
He contends that a newborn’s readiness to respond to so-
cial stimuli and engage in social interactions is remark-
ably high. He asserts that “..right from the beginning,
there is a clear predisposition to react in a specific man-
ner to certain types of stimuli typically associated with a
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person: auditory from the sounds of a voice, visual from
the face, tactile and kinesthetic responses from hands
and body” [ibid., p. 198], and that “this sort of differenti-
ated responses becomes evident as early as the first day
after birth” [ibid., p. 204]. Bowlby elaborates on the idea
that a child possesses a range of pre-established forms of
behavior directed towards other individuals, such as cry-
ing, non-nutritive sucking, eye-tracking, grasping, cling-
ing, vocal expressions, etc.

According to J. Bowlby, the presence of these pre-
established behaviors in the child from the earliest days
of life serves a specific, evolutionarily grounded pur-
pose. This behavior is designed to influence the adult
caregiver, which “..is likely to increase the time that
the child is in close proximity to this person...”, which,
in turn, enhances their chances of survival, comfort,
and successful development. Hence, Bowlby suggests
that from birth, the child “..not only possesses a rep-
ertoire of behavior control systems ready for activation
but also that each of these systems is inherently pre-
disposed to respond to specific stimuli from a certain
range (or several ranges), to be stopped by stimuli from
another wide range and is strengthened or weakened
by stimuli from a third” [ibid., p. 197]. These first sig-
nals from the child are not directed at any particular
person; rather, they are given in accordance with the
evolutionary expectation that there are people nearby
for whom they are intended.

Consequently, there are several fundamental dis-
crepancies in perspectives concerning the social needs
and abilities of newborns and infants. L.S. Vygotsky
does not acknowledge that newborns have, immedi-
ately or shortly after birth, the capacity to differentiate
people from the environment, an active inclination for
social interactions, or specialized forms of behavior di-
rected towards others. According to him, attention to-
wards and interest in people emerges in the age of two
to three months, while active engagement in interper-
sonal interactions emerges after six months of age. In
contrast, the proponent of attachment theory adheres
to the viewpoint that newborns possess an innate, in-
trinsic desire for social interactions, driven by an evo-
lutionary predisposition to differentiate people from
the general background, an inherent need to actively
pursue and maintain proximity to caregivers, and pre-
established attachment behaviors.

The Nature of the Infant’s Bond with a Primary
Caregiver

Both in cultural-historical psychology and in at-
tachment theory, the individual closest to a newborn,
often the child’s mother, holds a unique position
within the child’s social environment. However, each
theory presents its own perspective on the origin and
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nature of these relationships and employs distinct
terminology to describe their phenomenology and
interpret their significance. L.S. Vygotsky employs
the term “primordial we,” previously introduced by S.
B hler, while J. Bowlby introduces the concept of “at-
tachment.” These concepts have distinct content and
conceptual orientations.

L.S. Vygotsky writes, “The initial construct arising
in the child’s consciousness can be more aptly referred to
as ‘Ur-wir,” that is, ‘primordial we”” [5, p. 305]. The term
“primordial we” does not seem to have a precise defini-
tion in Vygotsky’s work; he appears to give it a descrip-
tive or even metaphorical interpretation. Nevertheless,
the quote above clearly indicates that he refers to the
psychological structure of “primordial we” as a mental
construct rather than a behavioral one. He posits that
“primordial we” emerges as the earliest and genetically
primal form of a child’s consciousness and self-aware-
ness. The child “...initially knows only a sort of “we”, in
which “I” and “the other” form an integrated and cohe-
sive structure [ibid., p. 309].

Regarding the origin of the maternal-infant bond,
L.S. Vygotsky aligns with the predominant viewpoint of
the psychoanalytic school at the time, which considered
the social needs of the child as secondary and evolving
from the satisfaction of earlier physiological needs by
adults. He stated, “We can confidently assert that posi-
tive interest in a person arises from the fact that all of
the child’s needs are fulfilled by adults” [ibid., p. 301].
While he acknowledges the mother’s exclusive role in
the child’s “primordial we,” he doesn’t delve deeply into
the specifics of the maternal-infant bond. He outlines his
position in a general manner, describing the child’s rela-
tionship with the world as a derivative value stemming
from its most immediate and specific relationship with
an adult [ibid., p. 302]. According to E.O. Smirnova, in
Vygotsky’s works, an adult is portrayed as an “abstract
and formal conveyor of signs, sensory norms, intellectual
operations, behavioral rules—essentially, as an interme-
diary between the child and culture, rather than as a liv-
ing, specific individual” [14, p. 77].

As is known, M.I. Lisina later reconsidered L.S. Vy-
gotsky’s stance on the concept of “primordial we” [8;
14]. In the “Lisina school’s” experimental investigations,
it was demonstrated that during interactions with the
mother, the child actively engages as a partner. The child
initiates contact with the mother, seeks her attention,
and responds to her, suggesting that such behavior only
occurs when the child perceives a psychological separa-
tion from the communication partner and recognizes its
own personality. This contrasts with Vygotsky’s belief
in a state of fusion with the mother [1; 6; 8].

J. Bowlby’s scientific and psychological views initial-
ly developed within the psychoanalytic milieu. Howev-
er, his explanation of the bond between an child and its
mother diverges significantly from psychoanalysis. He
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adopts an ethological approach, which later forms the
foundation of his attachment theory. Bowlby states, “Fo-
cusing on food reinforcement has led researchers to two
negative consequences: speculative theorizing, which is,
of course, erroneous, and also to ignoring until recently
other types of reinforcement, including those that prob-
ably play a much bigger role in the development of social
attachment than food” [3, p. 201]. He posits that com-
munication between a child and an adult constitutes one
such “other” form of reinforcement. His arguments draw
from experimental research and observations of childs
separated from their mothers. These findings reveal that,
despite receiving good care and nourishment, infants
who lack substantial contact with their mothers exhibit
signs of depression, delays in physical, cognitive devel-
opment, and speech, and are more susceptible to illness
and mortality [9; 12; 19].

Nonetheless, psychoanalytic concepts are discern-
ible in J. Bowlby’s theoretical constructs. This is par-
ticularly evident in the notion of basal anxiety, which,
according to psychoanalytic theory, arises from the
inherent birth trauma and permeates the child’s entire
mental world and its attitude towards the surrounding
world. The impetus for avoiding anxiety underpins the
emergence of “attachment behavior,” whereby the child
seeks to maintain close proximity to “its” adult, striving
to preserve this closeness and resisting any attempts
to sever it by all available means [3]. Another psycho-
analytic construct significantly impacting attachment
theory is the concept of object relations. It asserts that
the image of the “primary object” is formed and firmly
embedded in the child’s mind, making a substitution
with another adult impossible without inflicting psy-
chological trauma [15].

In both approaches, it is acknowledged that during
the first months of life, the child singles out a specific
person among those around it and develops a distinct
bond. However, the underlying genesis of this bond
is construed differently. L.S. Vygotsky attributes this
bond to the fulfillment of the child’s physiological
needs by adults, while attachment theory posits that it
originates from the child’s innate inclination for social
interaction, compounded by an emotional mechanism
of anxiety in stressful situations, which manifests as
“attachment behavior.”

Results and discussion

A comparative analysis of L.S. Vygotsky and J. Bowl-
by’s perspectives on child mental development in the
first year of life has identified both points of their simi-
larity and disparity on several pivotal issues. They share
fundamental tenets regarding the child’s early integra-
tion into a network of social connections immediately
following birth and the distinct nature of the bond with
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the child’s primary caregiver. Nevertheless, these dispar-
ities are multifaceted and may be attributed to their reli-
ance on different research paradigms, with one empha-
sizing culture-centred approach and the other adopting
an evolution-centred approach.

According to L.S. Vygotsky, the newborn is im-
mersed in its internal sensations, displaying no inter-
est in the external world, complete passivity, and a
perception of reality as an undifferentiated whole. In
contrast, J. Bowlby believes that a child immediately
after birth perceives and distinguishes all objects of
the external world and sensory stimuli and also dem-
onstrates selectivity towards them. L.S. Vygotsky at-
tributes the emergence of the infant’s interest in an
adult to the fulfillment of its physical needs, whereas
J. Bowlby contends that the child has an innate social
need, distinct from other necessities. L.S. Vygotsky
formulates the theoretical concept of infant helpless-
ness, positioning it as the foundation of the social de-
velopmental context at this stage. It is this helpless-
ness, coupled with the inability to communicate its
needs to an adult due to the absence of verbal forms
of expression, that generates the principal dialectical
contradiction of this age. The child’s subsequent de-
velopment inevitably revolves around the resolution
of this contradiction, achieved through the develop-
ment of speech to sign mediation, internalization, and
the formation of higher mental functions.

To describe the unique bond between an child and
its mother (or a caregiver), the authors employ the
terms “primordial we” and “attachment.” The former
pertains to the child’s mental realm, reflecting its sub-
jective sense of inseparability from the mother. Tt marks
a crucial step in the development of consciousness, self-
awareness, and personality. The latter pertains to evo-
lution-based adaptive behaviors, encompassing both
innate and lifelong, context-specific forms of behavior
aimed at maintaining proximity to an adult for protec-
tion and care. The child’s attachment is inherently per-
sonalized, and substituting a caregiver is perceived by
the child as the loss of its “attachment figure,” leading
to suffering and psychological distress. In the theoreti-
cal constructs of L.S. Vygotsky, the mother assumes
the role of a source of cultural experience and a conduit
for culturally defined behavioral patterns, yet the ques-
tion of her individuality and irreplaceability remains
unaddressed.
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Introduction

The study of the influence of factors of the so-
cial, economic, and cultural status of students’ fam-
ilies, the socioeconomic composition of schools on
differences in learning outcomes and the emergence
of the phenomenon of inequality has become one of
the key areas of research in the field of education
from the 1960s of the 20th century to the present
[36; 42; 46].

Despite the fact that most studies relate to the fields
of sociology, education, and psychology, the topic of the
influence of the socioeconomic status (SES) of a family
on the behavior and cognitive development of a child is
at the center of attention. [19; 23; 34].

Russian psychological studies of SES and mecha-
nisms of influence of social circumstances on the dy-
namics of child development are few in number [1;
19]. In turn, research in the field of education is char-
acterized by the use of foreign sociological concepts
and methods for studying the relationship of SES with
the characteristics of education and child well-being
[16; 24].

This seems surprising if we recall that the basic cul-
tural-historical theory for Soviet and post-Soviet psy-
chology had as its key thesis, starting with Vygotsky,
“socio-cultural mediation of the development of higher
mental functions”.

In this article, we aim to find confirmation of this
phenomenon, offer its explanation and justify the pos-
sibility and prospects of using cultural and historical
theory to study the problems of socio-cultural condi-
tionality of development and learning, and to overcome
educational inequality.
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The Influence of Socio-cultural Factors
on the Development and Educational Success
of a Child: the Potential of Cultural
and Historical Theory and its Implementation
in Soviet and Russian Science

L.S. Vygotsky proposed an original and profound
concept of social mediation of the development of higher
mental functions by cooperation with adults and signs.
Its key concepts, “zone of proximal development” (ZPD)
and “social situation of development” clearly showed
psychologists and teachers the need to study the social
environment (relationships) of the child in order to un-
derstand the processes of individual development and
build adequate pedagogical practices. At the same time,
Vygotsky himself did not have time to develop on this
basis studies that allow us to see the social aspects of dif-
ferentiation of cooperation relations and the specifics of
the signs used (first of all, language) and their manifes-
tation in the features of psychological development and
educational experience of students from different social
groups, although such plans seem to have existed [3].
The potential of cultural-historical theory in the analysis
of social status and social relations in the family and at
school for understanding the processes of development,
the formation of educational inequality is recognized by
modern researchers abroad [25; 28; 29; 30; 31; 33; 41].

A certain step in this direction was taken by A.R. Lu-
ria, who together with his colleagues organized pioneering
empirical studies of speech and thinking features related
to the social circumstances of a child’s life [9]. Luria be-
lieved that “only an attempt to find out the transforma-
tive influence of a particular social historical and cultural
situation on the development of behavioral processes can
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give them a fairly complete understanding” [9, p. 8]. “in-
tellectual experience is directly related to the specific fea-
tures of the social situation, and here we should expect
maximum conditionality of speech activity that regulates
and forms a certain social context”. experience from the
specific environment that raised the child” [9, p. 9].

For Luria, the conclusions from the study are funda-
mentally important for building a fully rational pedagog-
ical process, which he sees as “taking into account the
accessibility coefficient of each stimulus used in the pro-
cess of influencing the child”, which “is by no means the
same and stable for all ages and social groups” [9, p. 35].

At the same time, P.P. Blonsky in 1930 proposed to
introduce differentiated methods of studying and com-
bating second-handedness. The types of second-year
students identified by him empirically included those
whose problems were related to social circumstances,
in particular, “children with a difficult social environ-
ment”, “children transferred from a village school” [5].

Our analysis shows that neither Vygotsky’s basic
theoretical models, nor the program of empirical re-
search for the construction of Luria’s pedagogical sys-
tem, nor Blonsky’s proposals received continuity in the
future in Soviet psychology.

The most obvious explanation for this circumstance
is the change in the political situation in the country.
The creation of Soviet society started the process of
erasing class and social distinctions, which, on the one
hand, made their research less relevant, and perhaps
even contrary to political attitudes. In addition, since
the state sought to take over the functions of educat-
ing (re-educating) the child (not trusting the family or
compensating for the lack of its participation), it did not
show interest in the influence of the family on the de-
velopment and educational success of the child and even
sought to exclude this influence by equalizing the power
of uniformly organized education. Thus, the study of the
relationship between social circumstances and develop-
ment/learning did not seem to be a priority, and even
directly blocked.

There is actual evidence that this topic has fallen vic-
tim to a campaign against pedology. Documents of the
time noted that “pedologists combined with reactionary
bourgeois theories that sought to prove that the intellec-
tual abilities of bourgeois children were inherently su-
perior to those of workers ‘children”, using a number of
“anti-scientific techniques and methods of studying chil-
dren”, including the study of their “ancestors”. Attention
was drawn “to the negative situation in children’s lives.”
As a result, “tens of thousands of normal Soviet school-
children were transferred from ordinary schools to spe-
cial schools for the ill-educated, to “auxiliary” schools, to
“additional” and “special” classes, etc.” [5].

49

Publications of the next period warn teachers against
identifying so-called “objective” conditions as the cause of
academic failure, that is, reasons that do not depend on ei-
ther teachers or students, since it was these conditions that
pedologists explained the failure of schoolchildren [12].

In the subsequent tradition of research in line with cul-
tural and historical theory, including current ones, we do
not find any interest, and even more so original approaches
to revealing the connection between differences in the so-
ciocultural characteristics of the child’s life environment
and his development and learning. As noted in the only
review to date, existing Russian publications dealing with
SES “mainly concern the level of concern of adolescents
with problems in various spheres of life, as well as educa-
tional opportunities and the nature of child-parent rela-
tions, with the greatest attention paid to families with var-
ious variants of socio-economic disadvantage” [19, p. 74].

The topics of differences in development and inequal-
ity of academic achievements caused by SES are not
highlighted in the results of the analysis of publications
of the journal “Cultural-Historical Psychology” [18; 20],
scientometric analysis of the cultural and historical di-
rection in scientific publications [11].

To update our assessments of the situation, we turned
to the analysis of publications over the past 5 years in
psychological journals that are, on the one hand, the
most authoritative in Russia, and, on the other, most
representative of authors associated with the methodol-
ogy of cultural and historical psychology: “Cultural-His-
torical Psychology”, “Psychological Science and Educa-
tion”. We analyzed about 500 publications from 2017 to
2023. Only four publications connected differences in
development, school adaptation, and academic achieve-
ment with the characteristics of the child’s sociocultural
living conditions, socioeconomic characteristics of his
family, and peer community [7; 10; 13; 17].

In most studies of cognitive and non-cognitive devel-
opment of children, and even in a number of works dealing
with learning difficulties, school maladaptation, including
those presenting the results of validation of the relevant
measurement tools, the analysis of variables that charac-
terize the level of education, cultural capital, income, and
place of residence of families is not carried out. The fea-
tures of communication styles, forms of parental partici-
pation, teachers’ cooperation with the child, and the views
and attitudes of children, families, and teachers towards
learning are considered mainly out of connection with the
social characteristics of families and schools.

As for Russian publications in the field of educa-
tional sciences, in the Soviet period and the first de-
cades after the collapse of the USSR, this was a small
number of mainly sociological works that revealed the
correlation between the socioeconomic characteris-
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tics of children and youth and their opportunities for
higher education [15; 21; 32]. The ability to work with
data from international studies of the quality of educa-
tion, the Unified State Exam, as well as the first longi-
tudinal studies have stimulated the growth of publica-
tions in recent years. That revealed the impact of SES
on academic achievements and educational trajectories
of students, and differences in the quality of education
between groups of students and schools [16; 24]. A re-
cent analysis of trends in the study of educational suc-
cess factors in Russian science shows that the emphasis
of scientific interests in this area “is shifting towards
studying non-cognitive factors (predictors) that deter-
mine the academic success of students (social, socio-
psychological, personal, etc.)” [16, p. 19].

Are there any reasons other than political ones that
have limited the use and development of Vygotsky’s
ideas and cultural-historical theory in general in Russian
psychology and pedagogy for studying the influence of
sociocultural features of relationships and sign systems
on child development? After all, they certainly should
not have had a deterrent effect in the post-Soviet period.

One version of the explanation of the reasons was for-
mulated in the work of M. Inghilleri, which correlates
the approach of the outstanding British sociologist Basil
Bernstein with the ideas of another British researcher
and educator, James Britton [31], which were influenced
by Vygotsky’s works.

Both scientists developed their research in a situation
of aggravation of the issue of equality of educational out-
come for students from different sociocultural backgrounds
in the United Kingdom. Both Britton and Bernstein de-
fended the ideas of social factors’ impact on cognitive func-
tions, paying special attention to the role of language.

At the same time, Britton used Vygotsky’s ideas on the
social mediation of development, and, in particular, the
idea of a ZPD with an emphasis on formative interaction.
For Britton, on an individual cognitive level, all students,
regardless of class/cultural background, were considered
equally (in fact innately) competent, and the presence of
caring adults (teachers, parents, etc.) is all that is needed
to ensure successful interactive communication. Cogni-
tion and learning were considered independently of the
social background reflected in the language of interaction.

In the discourse of Britton and his followers, as In-
gelleri notes, “the personal growth model, however,
social’ simply came to mean ‘interactive’, and the zone
of proximal development was interpreted as a site of be-
nign interactive processes... in which a child’s conscious-
ness met a more mature adult consciousness, enabling
the child to internalise gradually various forms of shared
social behavior” [31, p. 474]. Thus, in the works of Brit-
ton and his followers, “Vygotsky was essentially recon-
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textualised into a pedagogic theory that offered a ratio-
nalisation for language-based, interactive learning in the
classroom” [31, p. 475].

Bernstein focused on the differences in the forms of
language (language codes) that students acquire as a re-
sult of socialization within a particular family and/or
class. Through these codes, adults convey the principles
of organization of the social world(s) in which they were
located, which determine the features of cognition and
communication. They show different school performance
due to the way the school operates and its relationships
with its different communities, and thus influence is dif-
ferent in their educational achievements: children from
working-class families show lower results. For Bernstein,
the ZPD space is not a neutral place for creating or ex-
changing mutually interpretable meanings, and adults
are not just assistants or facilitators, but to a greater or
lesser extent, determinants of the formation of children’s
consciousness. In his view, the ZPD was “the cognitive
representation of a social world, and hence the meanings
as well as the ‘tools’ that were employed or made avail-
able within it — the social context of learning — would be
subject to the uneven social regulation and distribution of
the content and framing of the knowledge” [31, p. 475].

It seems that the course implemented by Britton and
his followers, unlike Bernstein, is very similar to the tra-
jectory of Soviet psychology after L.S. Vygotsky. The
ZPD was “cleared” of any heterogeneity associated with
the socio-cultural characteristics of its participants. The
abstract, or rather ideal adult, replaced the real ones, and
the very interest in such an adult prevailed for a long
time over the interest in those real adult parents and
teachers with whom the student interacts. ZPD diag-
nostics began to focus on artificial environments that are
autonomous from real-world practices, with adults spe-
cially trained to conduct experiments or teaching within
the framework of a particular variation of developing
training. The design of educational practices began to
rely on the understanding development of the psyche
and thinking as an artificial, controlled process, and the
processes of cooperation between children and adults in
real socio-cultural environments were ignored [6; 25].

The way in which the real adult is replaced by the
“ideal”, and the natural content of the environment and
its relations by the ideal, doesn’t misrepresent Vygotsky’s
theory, but it became its dominant interpretation. Vy-
gotsky considered the process of development as an in-
teraction between the primary and ideal form, where the
latter is not directly revealed to the child, but is mastered
with the help of its carrier or mediator, the adult, who ac-
tually acts as a supreme being and knows what and how
the child should do” [2, p. 104]. And for D.B. Elkonin, as
noted G.G. Kravtsova and E. E. Kravtsov, an adult is not
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a specific adult (for example, a mother), but a social adult;
relationships a child has with him are identified with the
fundamental relationship “individual-society” [8].

Application of the Ideas of Cultural
and Historical Theory in Modern Studies
of Educational Inequality

Now that the problem of inequality is becoming more
serious, the basic ideas of cultural-historical theory con-
tinue to influence the development of modern foreign
methods for investigating the relationship between
schooling and social inequality, mostly using Bernstein’s
approach to sociology [28; 29; 33; 37; 40; 41].

Conceptsof the mediating role of adults, peers, and
cultural tools, as well as the idea of a ZPD, are used to ana-
lyze teaching process in a multiethnic school environment
[24], educational features and support practices used for
migrant children and underrepresented groups [41], tran-
sition trajectories between different educational cultures
of primary and secondary schools [27], and to analyze the
educational benefits of some groups. [44]. These concepts
are used for the organization of the mediative teaching for
students with low-income and differentiated social rela-
tions in school [39]. It is proved that for effective work,
the teacher must know the specific social dynamics of the
environment children are developing in. [43].

Vadeboncoeur and Panofsky transform Vygotsky’s
“dyadic conception of ZPD into a “triadic” one, where
area child, a teacher, and a parent, to demonstrate that
middle-class parents “insert a proleptic vision (the authors
use M. Cole’s term “prolepsis”) for their children’s future
in the ZPD” [45, p.194]. Using the communicative capital
(speech genres of advocacy, the social language of edu-
cational professionals, the discourse of parental involve-
ment) they purposefully mediate its implementation in the
student-teacher relationship, helping teachers to see the
child’s capabilities and creating the necessary resources
for educational experience. In turn, the low communica-
tion capital of parents from low-income families does not
allow them to be effective in solving this problem [45].

Conclusion

The key tenets of the cultural-historical theory, de-
scribed in the works of L.S. Vygotsky, define the social
as a source of development of higher mental functions.
At the same time, differences in the social environment,
socio-cultural characteristics of adults and peers , were
not specifically considered in the works of followers of
the cultural-historical theory as factors of differences
in the development of cognitive and non-cognitive pro-
cesses, as predictors of educational failure.
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And, if in the Soviet periodit can be to some extent
explained by the political context, then ignoring this is-
sue during fast growing socio-economic inequality in the
late 20th and first quarter of the 21st century, can no
longer be explained by this.

In this study we show that the reasons for this are
related to certain aspects of the cultural-historical the-
ory itself, how it was presented in the works of L.S. Vy-
gotsky and were later consolidated. This is, first of all,
the interpretation of the adult mediator as an abstract
carrier of the ideal form and a controller of the develop-
ment of this ideal form providing ZPD. The practices of
cooperation between adults, peers and children that de-
termine the value of ZPD were considered operationally
without sufficient attention being paid to socio-cultural
features and characteristics of dispositions at the micro
level. Another limitation is the insufficiently researched
problem of language features in various socio-cultural
environments and communication practices as a source
of differences in cognitive development and educational
achievements.

Actualization of the problem of educational inequal-
ity in Russia has stimulated the emergence of Russian
studies of this phenomenon. However, they are al-
ready based on foreign theories and methods of study,
and those traditions that are least connected with Vy-
gotsky’s ideas.

It seems that the ideas of cultural-historical theory
can become an important basis for Russian own tradition
of studying the influence of socio-cultural factors on the
development and education of children and designing
educational models that open up opportunities, so every
child could get a high quality education.

In particular, the idea of a ZPD can be used as a tool for
operationalizing the concept of “fair education” in institu-
tional and pedagogical practices,so that the realization of
educational potential will be not the result of personal and
social conditions [54]. In this case, the formation of a ZPD
can be considered as the realization of high expectations
about the achievements of children through children’s in-
tegration /remediation and socialization in various socio-
cultural environments (first of all, families).

The idea of ZPD can be used to analyze the phenom-
enon of academic resilience, the ability of schoolchildren
from families with low economic, educational and cul-
tural resources to overcome these limitations, achieving
the highest results in achievement tests [38].

If we are talking about for improving educational op-
portunities for students from low-resource groups, it’s
important to focus on the study of students’ collabora-
tion. However, for this to be useful for all students, we
need to understand the characteristics of cultural and
social groups and the dynamics of group interaction.
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KOH(bEPEHIMH 1 10 Pe3yJIbTaTaM MPOBEAEHHOTO aBTOPOM OTIPOCA AEMOHCTPUPYIOT, UTO, Mpemoiaras 6o-
Jiee BBICOKYIO POJIb B Pa3BUTUU «KPEATUBHOCTH>, YeM «TBOPUYECKUX CIIOCOOHOCTEI», TeAaroru (hakTuuecKu
GopMHUPYIOT y IIKOJIBHUKOB 3HAYMMOE OTHOIICHUE K 3TOMY MOHATHIO. HauBHO Bepsi B TOXK/IECTBEHHOCTD
MMOHATHH «TBOPYECTBO» U «KPEATUBHOCTD», YTO, K COKAJNEHHIO, YCUIUBAET YiKe CJIOKUBIIAACH TPAAUIIU U
B HAyYHOM MUpe, IPOheCCHOHANBHBIN Trefaror (haKTHYeCKH TPOTHBOPEYUT HAYIHO 0O0CHOBAHHOW OTeYe-
CTBEHHON METOJIOJIOTHHI KaK PEHIAoNero (hakTopa pazBUTHs POCCHHCKOr0 00pa3oBaHusl.

Knrouegote caosa: Teopuisi, METOJIOJIOTHSI, TPAKTHKA, 00PA30BaHIe, TPOrPaMMa, HECTAHIAPTHOE MBIIII-

JieHue, TBoOpYecKue CHOCO6HOCTI/I, KpeaTuBHOCTD.

Ilnst wuratb: bozosisaenckas J[.5. TIpo6aeMbl METOOJIOTNH PA3BUTUS TBOPUECTBA B pakTHKe oGpasosarust (06 oqHOM
U3 IPUMEPOB TIPOTUBOPEUMii B COBpeMeHHOii cucTeme obpasosanus) // KyiabrypHo-ucropudeckas nceuxosorust. 2023,
Tom 19. Ne 3. C. 56—63. DOI https://doi.org/10.17759 /chp.2023190307

Introduction

The article is aimed at discussing the contradictions
between the real educational practice of modern Russia
and the prospects for the educational policy of the na-
tional system of teacher education: the social need for a
unified strategy for planning and developing educational
programs of pedagogical universities in the current areas
of teacher training of the future. One of the priority areas
in the field of education is the development of tvorchest-
vo in all areas of activity.

The need to solve this problem requires a scientifical-
ly based approach that ensures the effectiveness of peda-
gogical practice. However, real examples of everyday
understanding of creativity and creativity in the reports
of leading teachers at a number of modern scientific and
practical conferences prompted us to conduct a survey
of teachers from different regions of the country. The
survey offered an answer to 2 questions: 1. What peda-
gogical technologies are your priority? 2. Describe how
you understand the correlation between the concepts of
“toorchestvo” and “creativity”.

The article provides the most complete and charac-
teristic answers to our questions.

Practice without theory

Respondent 1. Question 1. Creating an educational
environment for elementary school students is a nec-
essary condition for the development of students’ in-
tellectual abilities. It is in elementary school that the
basis for the formation of skills and abilities of students
is laid. It is based on an approach that promotes the
ability of students to set educational and individual
goals. This approach can be considered on the example
of a collective creative process. It develops the creative
abilities of students, their creative skills, non-standard
thinking.

Question 2. To determine the creative abilities of
elementary school students, we consider the following
features important: 1. how quickly a child can complete
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a task, how many solutions can be offered to students;
whether the answers are different or the same; 2. origi-
nality of thought (the answer is evaluated in comparison
with the answers of other students). As for the defini-
tion of creativity, we leave the consideration and study
of this issue to ourselves for the future. In our work, we
rely on the work of the author, who defended his Ph.D.
thesis on this topic.

Respondent 2. Question 1. Work to involve younger
students in research activities. We have developed a
course to expand students’ understanding of the role of
experiment, modeling and research in physics. The tasks
of forming a stable understanding of the importance of a
physical experiment among students, as well as demon-
strating to students that experimental work is a crite-
rion for the truth of the knowledge gained by means of
revealing their practical application are set. The course
contributes to the development of interest in the study
of physics in their free time from studies. The two main
directions are solving Olympiad problems and writing
project work. To perform these activities, the student
must apply creative, non-standard thinking. From here,
students increase self-esteem, develop creative abilities,
creative skills, and communication.

Question 2. Creativity is the ability to express your-
self in the performance of tasks.

Respondent 3. Question 1. Development of cognitive
interest among students. It is important that a modern
graduate, in addition to mastering a set of knowledge,
be able to easily apply them in real life situations, have
creative potential, and be able to think outside the box.
One of the goals of the teacher is the intellectual edu-
cation of schoolchildren, which includes the develop-
ment of cognitive interest, the development of critical
thinking. Thus, special attention is paid to the forma-
tion and development of cognitive interest in classroom
and extracurricular activities, since it is he who is the
stimulus for successful learning. An important task of
the teacher is to interest the child, to involve him in
scientific activities.

Question 2. Tt is necessary to develop students’ criti-
cal and creative thinking, which are associated with a
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number of skills and abilities: the ability to plan activi-
ties, choosing the most successful way to solve a prob-
lem, analyze, process the information provided and ex-
press their point of view about what they heard, read
(in such In this case, creative project work on the con-
sciousness of communities in the VC, which we use, is
connected precisely with the processing of information).
Compilation of reviews in the format of video advertis-
ing, discussions, round tables encourage you to argue
your point of view. Among other things, it seems that
the tasks in question, one way or another, set the child
the task of finding a solution on their own. This is a kind
of “challenge” that requires not a mechanical reproduc-
tion of what has been memorized, but a processing of the
information provided. Therefore, creativity is the abil-
ity to solve tasks in a non-standard way in everyday life.
This is due to the imagination, which helps to find a way
out of various situations, both educational and everyday.
It is rather difficult to separate from the concept of cre-
ativity, in my opinion, these are related concepts. T will
consider this issue further.

Respondent 4. Question1. The key element of the
modernization of the Russian school is the federal state
educational standard, which imposes a requirement on
the organization of research activities of schoolchil-
dren as an effective method of developing the ability
of students to independently acquire new knowledge.
To prepare a research work with a child, the teacher
uses the method of developing creative thinking as
one of the components of functional literacy. Research
work at school is one of the stages in the development
of a student’s creative thinking. It is important for the
teacher to make it clear to the child that the subjects
provide basic knowledge. But there is always the op-
portunity to expand and deepen them with the help of
research activities.

Question 2: Creative thinking is a component of func-
tional literacy, which is commonly understood as the
ability of a person to use his thinking and imagination to
develop and improve ideas, form new knowledge, solve
problems, etc.

Thinking is a socially conditioned mental process,
inextricably linked with speech, of searching for and dis-
covering something new, i.e. the process of generalized
and indirect reflection of reality in the course of analysis
and synthesis. While creative thinking is the ability of
a person to use his thinking and imagination to develop
and improve ideas, form new knowledge, and solve prob-
lems. The development of creative thinking is necessary
for research activities. A non-standard way of thinking
and reasoning of the phased course of research work is
the development of creative thinking. Creativity com-
bines the two characteristics of intelligence plus imagi-
nation to form conclusions based on the information re-
ceived. For example, when studying the topic of leaf fall,
synthesis and analysis are sufficient to explain the men-
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tal process of thinking: understanding the phenomenon
of leaf fall and at what time of the year it occurs. Per-
haps additional literature that will expand this concept.
For creative thinking, imagination is already connected:
what if we follow the process of leaf fall, what conditions
are necessary for it, how it can be tracked and recorded.
When kids say “T have an idea!” This is what creative
thinking is. That is, the child, by connecting imagination
and intellect, offers new, unusual, non-standard ways of
knowing the world around him. Creative thinking is a
component of functional literacy, which is usually un-
derstood as the ability of a person to use his thinking
and imagination to develop and improve ideas, form new
knowledge, solve problems, etc.

Respondent 5. Question1. Support for gifted children.
The group of gifted children can include students who:
have higher intellectual abilities, susceptibility to learn-
ing, creativity and manifestations compared to the ma-
jority of other peers. A gifted child is characterized by
an insatiable cognitive need; they experience the joy of
mental labor; they are characterized by a high rate of de-
velopment of the intellectual and creative spheres, depth
and unconventional thinking, the ability to think and an-
alyze outside the box, the desire to work hard, responsi-
bility, independence and purposefulness. 1.G. Pestalozzi
said that “... my students will not learn new things from
me, they will discover this new thing themselves. My
main task is to help them open up, develop their own
ideas.” This can be seen as the main task in working with
gifted children.

Question 2: Think outside the box. Have your own
solution. Neither according to a template, nor accord-
ing to an algorithm, but its own. Even if the program is
higher.

Respondent 6. Question 1. The relevance of the devel-
opment of the cognitive interest of students. It lies in the
fact that, according to federal educational standards, it
is necessary to form in students the ability to learn — a
basic skill for their further development. Modern edu-
cation sets itself the task of preparing a graduate who,
in addition to mastering a set of knowledge, will easily
apply them in real life situations, have creative poten-
tial, be able to think outside the box, show their creative
abilities and intellectual and cognitive skills and critical
thinking.

Question 2: The creative abilities of students stand
out, first of all, when performing various types of tasks.
This can be seen when, instead of the traditional table,
the child makes a mental map. Creativity is a somewhat
different concept in our understanding. It is the stu-
dent’s ability to answer a question in such a way that
he completely breaks out of the mold. Or, more impor-
tantly, ask a question that will require the search for
additional information, discussion, brainstorming. In
modern society, both of these qualities are very im-
portant, so in our activities we make efforts to further
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develop them. I gave the mental map in this example
as an example of a child’s creative approach to a task
in which this type of work was not mandatory — i.e. a
sample was not given, a qualitatively new product was
produced from standard elements. Naturally, everyone
can cope with it, if the teacher sets such a goal. T do not
undertake to independently draw a conclusion about
the differentiation of creativity and creative abilities,
because this is not my subject area and I will not be able
to professionally and methodically competently ap-
proach this issue. In my reasoning, I rely on the studied
works of modern researchers, including when writing
our article. The questions I have listed can be solved
through creativity, flexibility of thinking, imagination,
but in any case, one of the tasks of the teacher is to de-
velop this in children. I will continue to study and find
answers to your questions.

Respondent 7. Question 1. Using the example of the
implementation of the Smart Holidays program, we fo-
cus on the fact that the formation of functional literacy
in primary school is one of the most important issues in
the development of our education. Educational stan-
dards consider functional literacy as the ability to solve
various life situations. Functional literacy includes glob-
al competencies and creative, out-of-the-box thinking.
Creative and critical thinking is the ability of a child to
independently or in a team come up with and improve
ideas. For a person who wants to be successful, it is most
important to have leadership qualities, non-standard
thinking, strive for self-improvement. And here a serious
problem arises, how to lay the foundations of this litera-
cy, with the help of what pedagogical technologies, tech-
niques, methods, how to educate a functionally literate
person. The Smart Holidays project provides more op-
portunities for students to apply the knowledge gained
in practice, which contributes to the development of
functional literacy components in them. In the extracur-
ricular activities of the project, story games were effec-
tively used. Children felt responsible for their actions in
the game, which will help them avoid mistakes in adult-
hood. The conducted classes developed in children the
ability to think creatively, communicate, work in a team,
and lead groups.

Question 2. Creativity is the ability to create some-
thing new, non-standard, different from the usual. This
quality distinguishes a good specialist from an ordinary
employee who performs the assigned tasks. Creative
thinking is the ability of a person to use his imagination
to develop and improve ideas, form new knowledge, and
solve problems that he has not encountered before. Cre-
ative thinking is the process of creating something new
by combining and interweaving different areas of knowl-
edge. Creativity makes the process of thinking excit-
ing and helps to find new solutions to old life problems.
Creative thinking is one of the components of functional
literacy. Functional literacy is aimed at creative, open
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thinking, finding non-standard ways to solve problems,
based on existing knowledge and the ability to extract
the missing information on your own. In other words,
creative thinking is the ability to look at things from a
unique perspective, notice patterns that are not obvi-
ous, approach life’s problems in an unconventional way,
and use knowledge and imagination to accomplish these
tasks. Creative thinking makes it possible to make non-
standard decisions, bypassing any algorithms or com-
mon sense. It assumes that several answers can be given
to one question, which is the condition for the birth of
original ideas and self-expression of the individual. Cre-
ative thinking helps you respond faster to tasks, skillful-
ly get out of difficult situations, live out of a pattern and
create interesting ideas. People with creative thinking
are able to think outside the box and find non-standard
solutions for standard situations. To have non-standard
thinking means to be able to find new approaches and
unusual solutions in any situation, to see the world dif-
ferently than most people. Non-standard thinkers have
originality of thinking and intuitively look for unusual
solutions to problems, not adhering to previously known
rules and patterns. The development of non-standard
thinking, creative abilities of students is facilitated by
design and research activities, since as a result a new
product appears.

Thus, according to the majority of teachers surveyed,
it is not productive thinking, but the ability to solve
problems in a non-standard way — creativity — helps
the student find a solution, sometimes bypassing the cul-
tural method and common sense.

At the same time, a number of educators openly
admit to the conditional use of this term: “As for the
definition of creativity, we leave the consideration
and study of this issue for ourselves in the future”, or:
“I do not undertake to independently draw a conclu-
sion about the differentiation of creativity and creative
abilities, this not my subject area. I will not be able to
professionally and methodically competently approach
this issue. In my reasoning, I rely on the work of mod-
ern researchers”.

From this it follows that the idea of a scientific clas-
sification of the basic psychological concepts of hu-
man cognitive activity, such as intelligence, thinking,
creative abilities, creativity, causes some difficulty for
practitioners, since they are ambiguously disclosed in
the reports presented. This requires an appeal to the
theoretical foundations for the development of these
concepts.

From theory to practice
1. From the history of the issue. The development of

the concept of “creativity” has a long history, but the
development of the concept of “creativity” in the 50s is
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fundamental for the issue under consideration. of the last
century, the problems of creativity by the American psy-
chologist J. Guilford [12, 23, 24].

The crisis that arose in the middle of the last cen-
tury in the United States required the identification
of people capable of creativity. However, a century of
testing creativity on IQ tests has proven that they do
not reveal the ability to be creative, even if they have
extremely high scores. Consequently, giftedness, un-
derstood since the Renaissance as the height of abili-
ties, does not characterize creative potential. This
forced the American scientist J. Guilford to include
in the testing system a special indicator of creativity
Cr (literally — creativity), in contrast to the indicator
of intelligence. Noting that divergent thinking, as the
main indicator of creativity, “acts wherever trial and
error thinking takes place” [12, p. 442], he notes that
ignoring the most valuable qualities of creativity is due
to the fact that most of the research went within the
framework of behaviorism, in which studies of learning
were carried out on animals: “Toorchestvo is difficult
to observe from the hill of behaviorism, since insight is
rarely found in animals” [12, p. 443].

The courage of the scientist allows him to fix the
inconsistency of this position. However, the theory of
J. Guildford remains within the framework of behavior-
ism [7].

2. Author’s approach. As a theoretical basis for our
research, we consider the approach of an unsurpassed
scientific authority — the philosopher G. Hegel. For
the first time, he considered the concept of develop-
ment not on the basis of growth, but on a qualitative
change. The contradiction allows development to oc-
cur not in a vicious circle, but progressively — from
lower forms to higher ones. The level of the individ-
ual, the particular, the universal acts as these forms.
In Hegel’s system, the whole is considered as a unity
of contradictions [11]. Hence the “unit of analysis”
L.S. Vygotsky as the unity of “affect and intellect”
[10]. Hegel substantiated this scheme of self-devel-
opment primarily on the material of the historical de-
velopment of various spheres of spiritual culture (phi-
losophy, religion, art).

Trying to prove his commitment to Marxism, L.S. Vy-
gotsky explores the “unit” singled out by K. Marx and
goes to the original position of G. Hegel. In his appeal to
a psychology that wants to study complex unities, Vy-
gotsky demands that the methods of decomposition into
elements be replaced by methods of analysis that single
out units [10, p. 29], which finally provides a way of re-

vealing the nature of creativity no longer by the product,
but by its very mechanism. Hence the “unit of analysis”
L.S. Vygotsky as a unity of “affect and intellect” [10].
The evidence that the actions of the mind, its direc-
tion are determined by the personality, was generalized
by L.S. Vygotsky: “Whoever tore off thinking from the
very beginning from affect, he forever closed his way to
explaining the causes of thinking itself” [Vygotsky L.S.,
2019, p. 11]. magazine[6] we gave a detailed analysis
of the formation of the cultural-historical approach of
L.S. Vygotsky.

However, the described process does not yet go be-
yond productive thinking and the presence of a domi-
nant. Outside remained phenomena of “spontaneous”
discoveries. This fact was not reflected by scientists,
since within the framework of the method of problem
situations, the psychologist could not observe a pro-
cess other than that associated with the solution of the
tasks set. Because of this, the motive of achievement is
the leading motivation (it is the highest in Atkinson’s
structure).

Unlike Gestalt psychologists! [9], who introduced
the method of solving problem situations into the study
of the thinking process, having overcome the method of
associations (which was creatively developed in Rus-
sian psychology by the schools of S.L. Rubinshtein and
AN. Leontiev [4; 16; 17; 18]), we succeeded to develop
the “Creative field”> method [2; 3; 5; 6]. This method
made it possible to fix not only the process of solving
the tasks presented, but to diagnose the entire process of
activity. The levels singled out using this method coin-
cide with the levels singled out by Hegel. The unit level
corresponds to the level “stimulus-productive” — a given
activity to solve specific problems. The data obtained at
this level make it possible to judge the level of intelli-
gence according to all the learning parameters identified
by Z.I. Kalmykova and N.I. Menchinskaya [14]. If the
work of the subject takes place only within the frame-
work of solving the tasks presented, then with varying
degrees of success, including highly successful, we attri-
bute it to the stimulus-productive level. This is activity
at the individual level.

The level of the special corresponds to the “heuris-
tic” level. This is a deep layer, masked by the “outer”
layer and not obvious to the subject, this is the activity
of revealing hidden patterns that the entire system of
tasks contains, the discovery of which is not required
to solve them. Here the person goes beyond the initial
requirements. On this basis, we attribute it to the heu-
ristic level and state that it has the ability to be cre-

! The protest against the reproduction of associationism as the first direction of psychology as an independent science led to the design at the
beginning of the 20th century two directions: Gestalt psychology, which left the phenomena of consciousness as the subject of psychology, but
replaced the process of associations with the process of thinking, and behaviorism, in which the subject of psychology was replaced by behavior

and the method of associations remained.

2Tn 1969, the term "creativity”, used at that time only by journalists, was perceived as a synonym for the concept of creativity.
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ative, i.e. giftedness. It is always expressed, to varying
degrees, emotionally.

The level of the universal corresponds to the “cre-
ative” level — the level of theory construction. An in-
dependently found empirical regularity can not be used
only as a solution, but acts as a new problem. The pat-
terns found are subject to proof. This is the level of pos-
ing new problems and building theories. Here, the analy-
sis is carried out at the level of the general, providing
knowledge of the essence of the object.

Enthusiasm, preoccupation with activity leads to
the fact that the process does not stop even when the
initial task is completed. What a person does with
love, he constantly improves, realizing all the new
ideas born in the process of the work itself, i.e. exhib-
its self-awareness. As a result, the new product of his
activity significantly exceeds the original plan. In this
exit into the “unpredictable”, the ability to continue
cognition beyond the requirements of a given situa-
tion, in an action that loses the form of a response, lies
the secret of the highest forms of creativity. At this
level, giftedness cannot be determined only by the lev-
el of development of abilities [22]. The intellect in this
unity ensures the successful mastering of the activity,
and cognitive motivation ensures its further develop-
ment. The specific ratio of these factors is determined
in the process of their integration. The intelligence of
subjects can be equal at all levels as shown in different
dimensions, but they are distinguished by dominant
motivation?® [3].

Conclusion

The introduction of the methodology of bioheviarism
into our education system in the 90s, in our opinion,
explains the observed terminological confusion in the
minds of teachers. The attitude to the term “creativity”
by J. Guilford as an indicator of creativity, in contrast
to an indicator of intelligence, is also facilitated by its
translation into Russian as “tvorchestvo”. Hence the logi-
cal answer is that creativity and creativity are related
concepts.

On the one hand, “creativity is the ability to create
something new, non-standard, different from the usual”;
“Creativity is extraordinary. This is a different vision, a
different perception”.

On the other hand, “creative thinking is the ability of
a person to use his imagination to develop and improve
ideas, form new knowledge, solve problems that he has
not encountered before, or it is the ability to solve tasks
in a non-standard way.”

Thus, teachers in matters of developing students’
ability to be creative began to appeal to the concept
of creativity as a specific ability (according to Guil-
ford) and a panacea that ensures academic and life
success.

Against the background of professionally built train-
ing programs, the absence of the concept of “productive
thinking” among teachers is striking.

It is also significant that in the scientific literature
using the term “creativity” there is no mention of the
methodology of behaviorism, there is no understanding
that this indicator is associated with the mechanism of
associations, and the sign of originality in its everyday
interpretation dominates in the minds of practitioners.
In fact, creativity is considered as the highest produc-
tive process, due to the joint action of intellect and
imagination.

But if we talk about the nature of the thought pro-
cess not within the framework of behaviorism, but in
the world scientific methodology, then the mechanism
of creativity and the role of imagination in it were de-
scribed in Soviet psychology within the framework
of the school of S.L. Rubinshtein [4] and further con-
firmed in subsequent works of major domestic experts:
N.I. Zhinkin, D.B. Elkonin, V.T. Kudryavtsev and oth-
ers (see, for example, [15]).The consideration of figura-
tive-spatial figures outside of thinking is also criticized
by L.M. [8].

We find similar positions on the role of imagination
in the process of thinking and creativity in world psy-
chology. Thus, M. Heidegger writes that “the hidden
unity of vision (imagination) and hearing determines
the essence of thinking” [20]. R. Arnheim writes about
visual thinking [1]. G. Hunt subtly formulated this unity
as a “perceived meaning” [21]. He explains it by the role
of “intermodal translation” implemented by the new cor-
tex in humans.

The lack of a clear differentiation between produc-
tive thinking as a means of solving problem situations
and the process of creativity in Russian psychology
(since the productive process was limited only to solv-
ing problem situations) led to the fact that even in
highly professional and scientific works, and in educa-
tional practice, problem solving is interpreted as cre-
ative thinking [13].

Naively believing in the contiguity of the concepts of
“toorchestvo” and “creativity” (in the understanding of
J. Guilford), which, unfortunately, strengthens the al-
ready established tradition in the scientific world, a pro-
fessional teacher actually contradicts the scientifically
based methodology as a decisive factor in the develop-
ment of Russian education.

3 Here T would like to recall the theory of "kaleidoscopism" by V. Frankl, who wrote that in order to see the world, one must forget about

oneself [19].
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B cratpe TIPpeACTaBJ/ICHBI XaPAKTEPUCTUKN BOCIIPDUATHA aHOMUH, KaK B COBPEMEHHBIX O6H_[eCTBaX, TakK U

B MCTOPUYECKOM TTporioM. [Icrmxosorniyeckoe sByeHe aHOMIAN BBIPAKEHO B THUIIE MBITIJICHUS, CIIETDITY-
HOM JUJI1 Pa3J/IMYHbBIX UCTOPUYECKUX IIEPUOJIOB, CJIEJ0BATEIbHO, U3YYEHUE UCTOPUYECKUX U COBPEMEHHDIX
napaJiyiesieil o3BoJIsIeT HaM YBHU/IeTb HEKOTOPbIe MOJIEIN Pa3BUTUSI IICUXOJIOIMUECKON HayYHOU MBICIN U
BOCIIPUSATHS aHOMUU. AHOMUS ITPE/ICTaBICHA KaK CUXO0JI0rnYecKas MOJIe/Ib BOCIPUATHS C OIPe/IeJICHHbI-
MU XapaKTePUCTUKAMU, TAKUMHU KaK COIMAIbHASI allaThsl, HMOIIMOHAILHOE BHITOPAHUE, OTYYIKICHNE, Oe3-
HOPMHOCTb, COTUATbHAST U30JISAIHST U JIP. PasHoobOpasue MpUYKH 1 MPOSBICHUIT aHOMUHN TpeOyeT MorcKa
HOBBIX CIIOCOOOB M CTPATEruil /ISl U3YUYEHHsI YeJOBEYECKOI JesITeIbHOCTH M MOTHBAIMU, YTO HE TOJBKO
CHUBHUT PUCKU COIMAJIBHOI allaTH, HO U /[AlITHPYET YeJOBEKA K YCIOBHSIM OBICTPO MEHSIOIIIXCS COIH-
AJIbHBIX TIPOIIECCOB. B ¢Bs3U ¢ 9TUM HEOOXOAUMO U3YUUTh PA3JIMUHBIE KOMIIOHEHTbI BOCIIPUSITUSI aHOMUU B
CPaBHEHUHU COBPEMEHHOIO COCTOSIHUSI U3yUYeHUsI TPOOJIEMbl aHOMUU M UCTOPUYECKUX Tapasuiesieil. Ven-
TH(UKAIMA COBPEMEHHbBIX ¥ NCTOPUYECKUX T1apaJijiesieil B pa3BUTHU SIBJICHUS aHOMUU HOKA3bIBAET, KaK
U3MEHSIETCS BOCIIPUSITHE COIMATBHO-TICUXOJOTYECKOTr0 OJIAromoIydns U MUPOBO33peHust. B Meropoio-
THYECKOM CMBICTIe CPaBHUTEIBHBIN METO/ NCCIeIOBAHUS BOCHPUATHS aHOMUU MO3BOJISIET HAM BBISIBUTH
HMCTOPUYECKYTIO OCHOBY Y€JI0BEYECKOTO MUPOBO33PEHN, TIOAUYEPKHYTH €€ 3HAYUMOCTb.
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Introduction

Anomie is one of the topical issues discussed in the
contemporary scientific literature [15; 21; 24; 33]. Ano-
mie being mostly studied in sociological researches is
mainly characterized by absence or uncontrollability of
social norms. The purpose of this article is to discuss the
phenomenon of anomie in the works of medieval Arme-
nian philosophers and to analyze parallels in the devel-
opment trends of modern psychological science.As many
authors note, various factors may affect the anomie [2;
6; 10; 14; 19; 20]. This article describes such factors as
apathy and emotional burnout that may accompany the
expression of anomie. The phenomenon of apathy is ac-
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tively explored by modern social science, where it is seen
as an integral part of postmodern society. According to
some scientists, in a developed industrial society, apathy
manifests itself through indifference, lack of purpose and
meaning in life. Moreover, apathy is a special form of so-
cial protest, both as a way of adapting to the surround-
ing reality, and as a special kind of socialization, and as
a synonym not only for tolerance, but also for indiffer-
ence [16; 17; 36; 43; 44]. However, apathy remains insuf-
ficiently explored in the Armenian scientific literature,
and is mainly considered in the context of studies on the
phenomenon of anomie.Social apathy or indifference is a
term used in the field of psychology to describe a men-
tal state in which an individual exhibits a lack of emo-




Gevorgyan S.R., Hakobyan N.R., Kazanchian L.A., Khachatryan A.G. Modern...
TI'esopksn C.P., Axonsan H.P., Kasanusan JI.A., Xauampan A.I. Cospementnuvie...

tion and motivation for social activity. In the modern
scientific literature, studies devoted to the concepts of
“apathy”, “social apathy” are interdisciplinary and com-
prehensive [36; 43].

The relevance of the study of the phenomenon of
apathy is primarily due to those fundamental, socio-
economic, legal and political processes that occur in the
modern world, in the context of globalization, the center
of which is a person with his inner world and common
problems. In modern society, the manifestation of apathy
is multidimensional. Apathy can appear as a person’s ad-
aptation to reality, or as a form of protest, and sometimes
as a unique form of socialization. In some cases, apathy
is a sign of alienation of the individual from society [16].

The other factor that may accompany anomie percep-
tion is the emotional burnout. According to V. Kuzmen-
kov, apathy and emotional burnout factors have tremen-
dous impact on the anomie of personality [22]. Thus, in
social philosophy, the alienation of the individual reveals
as the inability to realize oneself in society, to feel part
of something big and important generates a sense of the
meaninglessness of life and the uselessness of observing
social norms [3]. It should be noted, that H.J. Freuden-
berg is the founder of research on the psychological state
of a person who, by the nature of his professional activ-
ity, constantly enters into an active dialogue with cli-
ents and provides them with professional assistance. He
was the first to introduce the term “staff burnout” into
professional literature and revealed the concept of emo-
tional burnout. According to H. J. Freudenberger, emo-
tional burnout is a gradual loss of emotional, cognitive
and physical energy by a person, which entail symptoms
of emotional and mental exhaustion, often physical fa-
tigue, personal detachment and lack of satisfaction with
the work performed [5].

Moreover, H.J. Freudenberg emphasized the fact
that emotional burnout is also a negative state of a per-
son developing in working conditions, which leads to
mental and emotional exhaustion of the individual [5].
In its turn, C. Maslach describes burnout as a syndrome
of emotional exhaustion and cynicism that occurs fre-
quently among individuals who do “people-work” of
some kind. According to C. Maslach, a key aspect of the
burnout syndrome is increased feelings of emotional ex-
haustion [27].

In Russian studies, this phenomenon was first char-
acterized in the works of B.G. Ananyev and was inter-
preted as a negative condition that occurs only in people
whose professional activities are closely related to inter-
personal relationships (“man-to-man”) [35].

It is noteworthy, that in 2022, the World Health
Organization has updated the definition of burnout syn-
drome. According to this definition: “Burnout is a syn-
drome conceptualized as resulting from chronic work-
place stress that has not been successfully managed. Tt is
characterized by three dimensions: 1) feelings of energy
depletion or exhaustion; 2) increased mental distance
from one’s job, or feelings of negativism or cynicism re-
lated to one’s job; and 3) a sense of ineffectiveness and
lack of accomplishment. Burnout refers specifically to
phenomenon of anomie in the occupational context and
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should not be applied to describe experiences in other
areas of life” [41].

According to the approach of N.E. Vodopyanova,
E.S. Starchenkova, if a specialist is involved in activities
that differ in duration and special emotional stress, and
cause exhaustion in emotional and mental terms, then he
is the most prone to professional burnout, which further
affects all spheres of human life [42, p. 24—31]. In its turn,
professional burnout is a consequence of changes in value
orientations and the meaning of personal life. Moreover,
the value of self-actualization is seen as obvious: freedom
of self-expression, the right to one’s own choice and one’s
own life were in tune with the moods of their time and the
ideals of various nonconformist movements.

It is obvious that professional burnout is directly re-
lated to the professional stress of the individual, due to
which both emotional and energy resources of a person
are depleted. So, negative emotions accumulate, which
are suppressed, but do not find a way out, thereby not al-
lowing the professional not only to be fully realized, but
also to be in a normal emotional state [8; 16].

Historical Background

Historical parallels of perception of this phenomenon
lead us to the term “apathy” which comes from the Greek
“apatheia” and means absence of feeling, insensitivity,
passionless. In the development of philosophy, the term
“apathy” does not carry a negative meaning. Thus, this
term originally used by the Stoics to signify a condition
of being totally free from the pathe, emotions and pas-
sions such as pain, fear, desire, and pleasure [7]. Stoics
(Zeno of Citium, Chrysippus) understood apathy as an
essential property of a virtuous state (wisdom), as a posi-
tive ability to overcome the effects that arise as a result
of an erroneous assessment of “external” things. In the
works of the late Stoics, such as Seneca, Epictetus and
Marcus Aurelius, apathy is considered as the ability to
dominate oneself, is a sign of wisdom, a peculiar way of
adapting to the surrounding reality, chosen by a person,
however, out of a sense of hopelessness [7].

From the early middle ages, Armenian theologians
and philosophers were interested in the issues of study-
ing the essence of man, his spiritual needs. The main ex-
pressions of human life in society were considered as the
manifestations of apathy to bodily needs and reflective
nature of man. Speaking about the development of an-
cient thought of apathy, it is necessary to imagine the
legacy of David Anhaght (Invincible) (end of the 5%—
15 half of the 6™ century), an Armenian philosopher, a
representative of Neoplatonism. He created a system
of logic, expressed a number of ideas in astronomy and
mathematics, opposed skepticism and relativism. Con-
sidering philosophy alternately as the science of being,
the science of divine and human things, as thoughts of
death, “imitation of God, committed to the best of hu-
man forces”, David Anhaght considered the liberation of
the soul from the “dungeon” of the body as an impor-
tant goal [4, p. 149; 13, p. 140;]. The influence of Aris-
totle is especially noticeable in the theory of knowledge
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of David Anhaght. In the “Definitions of Philosophy”
David Anhaght opposes skepticism and relativism, for
the effectiveness of the philosophy comprehension of the
world. The purpose of philosophy, according to David
Anhaght, is the search and indication of ways to avoid
evil in order to achieve spiritual perfection. Knowledge
is not an end in itself; it should serve as a moral exalta-
tion of a person. In the teaching about the soul, David
Anhaght developed Neoplatonism ideas; his logical con-
structions include dialectical ideas of influence of apathy
into body needs and expressions. The system of David
Anhaght introduced a secular, rationalist principle to
the Armenian medieval philosophy associated with the-
ology. [32, p. 234—235].

It is no secret that David Anhaght’s works are still
relevant today. Although the ideas of the Armenian ge-
nius have been repeatedly studied, psychological and
cultural aspects of his works have not been sufficiently
analyzed. Meanwhile, the comparative and psychologi-
cal analysis of David Anhaght’s scientific heritage gives
us not only an idea of the spirit of his time, the linguistic
thinking, but it also introduces the ideas of the famous
Armenian philosophy to theoretical psychotherapy.

It is necessary to highlight the importance of the ideas
of David Anhaght in the world’s recognition and world-
view process. In particular, the subordination of ideal-
istic ideas and the objective reflection of the world was
the basis for the formation of further moral and socio-
legal norms and the development of Armenian scientific
thinking. “Border Wisdom” and “Commentary Analyti-
cal Aristotle” are the vivid examples of structuring me-
dieval written speech in attempt to present judgments
about the world in the form of definitions. Not only the
linguistic features of the cognition theories can be found
there, but also the national grounds for linguistic termi-
nology can be created.

David Anhaght ideas about mental phenomenon are
extremely important when topics such as the continu-
ity of life are explained not only by God’s existence, but
also through personal qualities, character, emotional
world and language thinking. This is where the Arme-
nian philosopher comes to the language and logical idea
of the “elementary system”, to the development of a per-
son’s ability and worldview. David highlights, that an
anomic (or chaotic) perception of the world is a result
of the atomization of a phenomenon, i.e. one should be
able to describe a phenomenon or a concept by describ-
ing its parts. The better one can verbally describe a con-
cept by describing its elements, the more ordered are his
thoughts. The understanding of analysis and synthesis
is practically based on the medieval understanding of
anomie. It was not only an attempt to describe abstract
thinking, but also the methodological approaches to the
theoretical and further psychological thought, as the
methodological components of the analysis of the men-
tal vocabulary.

It is impossible to study the national roots of psycho-
linguistics without analyzing the psychological aspects
of Grigor Narekatsi’s (circa 950—1003) philosophical
and cultural heritage. It is no secret that Grigor Narekat-
si’s popular work, the poem “Book of Lamentations” has
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gained great popularity in both his contemporary and
modern societies, often bearing the name “Narek”. Re-
searches about the psychological impact of “Narek” have
different emphases, but we think it’s important to refer it
to the perception of anomie.

In the history of literature, Narekatsi was the first to
use a lot of alliteration, which gives a special sound to the
entire poem. The use of that method had a great psycho-
logical impact and was widely used by later poets |32,
p. 409—410; 34; 40, p. 45—55]. Such skillful use of con-
sonants certainly had an art-therapeutic significance as
well combining poetic and musical elements in one work
to emphasize the idea that the author wanted to convey
to the reader. It should also be noted that during the psy-
chological experimental research containing elements of
art-therapeutic mental healing, which was carried out by
us in order to reveal the reflection, discharge and self-
esteem of the person, after reading Narekatsi’s Book, the
test subjects said that they understood the poem in a dif-
ferent way or in a new way. Often the subject’s response
took on an imperative to interpret the poem, to valorize
it with manifestations of “copyright”. These results un-
doubtedly testify the strong psychotherapeutic potential
of the poem, the systemic possibility of influencing the
inner world of a person. Data on affective consistency
were collected with the help of content analysis, compar-
ing individuals’ verbal responses and evaluations of the
poem. As a result, the fact of listening to the poem was
interpreted not only as “I read the poem” but also as “I
heard it”, “I enjoyed it”, “T heard it like a song”, “T had dif-
ferent feelings at the same time”, “I saw colors imagined”
and so on. We can state that the art-therapeutic effect of
Narekatsi’s poem is due to the simultaneous activation
of different senses, the formation of a new perception as
a result of their combination, when ordinary words seem
to convey a new type of information, and sounds heard
like a melody acquire new word meanings. It is no coin-
cidence that Manuk Abeghyan considered Narekatsi to
be the first psychiatrist, and his poem was the first book
on psychiatry [1, p. 121; 351].

Another feature of the art-therapeutic effect of Grig-
or Narekatsi’s works is the reflection of the person, the
formation of world perception and the development of
self-awareness through introspection.

Modern Parallels

A brief overview of the Armenian medieval literature
shows that the harmony of the inner world of the person
and the transition from the sensual to the abstract are im-
portant characteristics of mental health. To achieve this
goal, expressive means are especially important — rhym-
ing words, studying world phenomenon through their ele-
ments, distinguishing apathy from emotional exhaustion.
Apathy for life difficulties, as well as earthly pleasures and
needs, is not an end in itself, but a means of removing from
secondary things, a sign of the greatness of human soul
and mental health. The medieval understanding of apathy
is opposed to emotional exhaustion and becomes a kind
of modern psychotherapeutic instrument. In this context,
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the main key to the understanding of the anomie in the
works of Armenian medieval philosophers is the issue of
emotional exhaustion, which is perceived as inability to
abstract from secondary things, the impossibility of con-
trolling their own emotions and thoughts. In general, we
can say that the medieval perception of anomie is consid-
ered as an uncontrolled state of mind.

Modern studies of anomie indicate a certain dynam-
ics in perception. The social component of the anomie
becomes paramount. Anomie is mainly characterized
by the categories of social isolation, social and cultural
alienation and the lack of social norms. Anomie is not a
manifestation of an imbalance of the inner world of a per-
son yet, but a characteristic of society, the signs of which
are the uncertainty of social norms and the inferior func-
tioning of social institutions. The state of emotional ex-
haustion or emotional burnout is a consequence of the
variability of the values of the personality in the condi-
tions of periodically changing social norms of behavior.
The concept of emotional burnout is identified with the
professional activity of a person — in other words, with
the field of human relationships with the social environ-
ment. The understanding of apathy is also transformed.
As a sign of anomie, apathy is perceived negatively and
is expressed in the disadaptation of the individual to the
social environment. Apathy is often identified with the
categories of social alienation and social passivity. It is
no coincidence that many researchers indicate that the
contemporary psychological sign of anomie is the loss of
the meaning of life [9; 11; 25; 31; 34; 38; 39].

Methods

Taking into account the above mentioned there is a
need for rethinking and a new vision of psychological
term of anomie. Modern scales for measuring anomie
are considered by us through a comparative analysis of
the historical heritage of Armenian thinkers. The use of
this method allows linking contemporary psychological
term with the historical roots and filling it with the cul-
tural-historical meanings. We analyzed H. McClosky,
J. Schaar Scale [28], D. Dean Scale [12] and R. Middle-
ton Scale [30] measuring anomie variables and emotion-
al burnout assessment method [25].

According to McClosky and Schaar Scale anomie
variables are normlessness, isolation and meaninglessness.
Middleton Scale offers additional variables of powerless-
ness, social and cultural estrangement and estrangement
from work. And finally, Dean Scale is focused on the vari-
ables of normlessness, social isolation and powerlessness.

The sample of the study was provided by the volun-
teers (N=200). Participation was anonymous and was
based on the informed consent of the participants. All
participants were 20—30 years old (N=100 men and
N=100 women). The purpose of the study was investiga-
tion of modern anomie perception before and after read-
ing some fragments from the medieval Armenian sources.
We were interested to know whether participants may
change their attitude to the Self and surrounding world
after reading and discussion of these fragments.
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Firstly, we measured anomie variables among all
participants. Then we offered to read some fragments of
the historical heritage of Armenian thinkers. After this
we discussed whether the participants found anything
interesting or useful for themselves in these readings.
Our task was to reveal any parallels in the thoughts of
Armenian philosophers with opinions of the participants
about main anomie variables. The results of the study are
presented below.

Results

Based on the results of the study, it was revealed
that among the participants the most pronounced were
the variables of meaninglessness (34% of participants),
normlessness (20%) and social isolation (35%). These
results were registered before the discussion phase of
the study. After that, during the discussions the study
participants tried to find in the medeval texts parallels
with their thoughts about anomie and interpret them. As
a result of discussions, the participants highlighted the
most useful thoughts which help to overcome anomie.
The psychotherapeutic effect of discussion and inter-
pretation method was shown by retesting of the partici-
pants. According to the results of retesting, the degree of
meaninglessness was estimated as a variable by only 21%
of the respondents, and the level of social isolation de-
creased to 17%. The level of normlessness was the most
constant and was expressed at 18% of participants.

The results of the study showed that the interpreta-
tion of historical and modern thoughts, along with the
use of modern psychological diagnostic methods, open
up new prospects for studying the mechanisms of over-
coming anomie in modern society, make it possible to
focus on a person’s attention on valuable attitudes and
the fundamental issues of perception of Self and the sur-
rounding world.

Discussion

Summing up several standpoints of social apathy
definitions we can underline that perception of apathy
mainly refers to social passivity, lack of life meaning,
complete or partial loss of interest and indifference to
public life changes. Cultural historical and psychological
studies of personal development show that the system of
values of members of society and their ideas about social
well-being often do not coincide with the institutional
structure of society that has been formed over the past
decades. There are various factors which have a negative
impact on the social well-being of the population and
lead to the desire to escape or reject reality. As a result,
social apathy is manifested negatively in the personal-
ized modern society and heightened as a defensive re-
sponse to rapidly changing social reality [26; 29].

The manifestations of the growing personalization of
modern society are:

— the priority of individual freedom over public in-
terests,
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— depreciation of moral standards

— decrease or atrophy of the sense of social respon-
sibility,

— manipulative behavior.

Modern trend in the development of social apathy is
saturation with material goods, which boosts a subjec-
tive condition, which some scientists call “happy apa-
thy”. Among the features of a consumer society we can
list the actual restriction of freedom, the individualiza-
tion of social norms and values, the egocentricity as a
priority, the reduction of public well-being to the behav-
ioral scheme “production-consumption” [18].

The content analysis of the “definition of anomie”
given by David Anhaght shows the distinction of the
components of the needs of the person, who, to be satis-
fied needs a situation where he can speak through brief
and accurate definitions, reporting the sense of the word.
It does not allow the word or phenomenon to fully repre-
sent their sense during communication.

All the philosophy of David Anhaght is based on
moral and psychological perspectives. He describes in
details the personal qualities, indicating the most impor-
tant features and the process of the transmission of the
philosopher, all of these has some personal qualities, such
as the manifestation of public behavior, making judg-
ments, the ability of overcoming the cultural and social
estrangement and so on.

According to opinion of a well-known Armenian
scientist H. Manandyan, David Anhaght’s works are as
creative and unusual as works of many members of the
Greek philosophical school, they seem inaccessible or
incomprehensible to specialists in the field. Some sci-
entists say that David Anhaght was trying to create a
certain meta-speaking of a scientific thoughts to target
the readers in early Middle Ages. Most of the works, be-
ing bilingual, in Armenian and Greek, were approaching
at the same time the Armenian-speaking and the Greek-
speaking society, which gives an interesting turn to a
spiritual significance of the scientific activity of the Ar-
menian philosopher [1].

After deep studying national roots of psycholinguis-
tics, using the works of David Anhaght and Grigor Na-
rekatsi, we can conclude that it is advisable to enrich the
modern art-therapeutic methods and techniques with
samples of traditional literary works on the national lan-
guage, having previously developed certain methods of
their application and decoding methodology. In particu-
lar, the psycholinguistic study of David Anhaght’s works
allows us to put forward the methodological technique
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Conclusion

The results of comparative analysis of modern and
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medieval philosophers using psycholinguistics methods,
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of social apathy into the positive constructions of the
perception of Self and the surrounding world.
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ITo Mepe B3pOCJIeHNsT KOIMHTH U3MEHSIOTCST B CTOPOHY 00Jiee a[allTHBHBIX CTUJIEH, HO MAJIO M3BECTHO
0 IPOIleccax COBJIAJAHUS B CBSI3U C ICUXOJIOTHYECKIMHI 0COOEHHOCTSIME HOBOTO TIEPEXOHOTO MEPHOIA —
dopmupyiorieiics B3pocioctr (18—25 siet). Uepes npusmy WHTErpaiyy MoJ0KEHHH KyJIbTYPHO-UCTOPH-
yeckoit Teopun JI.C. Beirorckoro u nzeit He09pMKCOHOBCKOHN KyJIbTypHOU Teopuu pazsutus /[x. ApHeTa
MBI HCCJIEJIOBAJIN TTapaMeTpsl (hopMuUpyoleiicss B3pocaocTn (UCcaeJOBaHNe HACHTUIHOCTH W COCPEO-
TOYEHHOCTb Ha cebe, HEraTUBHOCTh M HECTAOUJIBHOCTD, JIMUHAst CBOOO/Ia, SKCIIEPUMEHTHI U BO3MOKHOCTH,
YYBCTBO «MEXKIY», ODUEHTAIUsI Ha IPYIUX) KaK OCOOEHHOCTH COLMANbHON CUTYAIlUU PA3sBUTHS B CBS3U
C KONUHIaMK CPeAU POCCUUCKUX CTYAEHTOB. BbIOOPKY cocTaBuiIn JaHHble, HojydeHtbie ot 510 cryuen-
ToB B Bo3pacre ot 18 1o 25 ser (40,1% — myskuunnbr), odyuaonmxcst B ynusepcurerax Mockbl 1 TyJrbl.
B nccnenoBanmu namepsiincs nmokaszatesnn popmupyiorieiics B3pocioctr (IDEA-R) u xomraroB (WCQ) ¢
HCIIOIb30BaHIeM a/[AITHPOBAHHBIX K POCCUICKON BBIOOPKE MeTOMMK. [TosrydeHHbIE pe3yIbTaThl AI0T BO3-
MO’KHOCTB TOBOPHUTB O TOM, UTO Y/UTMHEHHE IEePEX0IHOTO IIEPUO/IA B3POCICHNUS ACCOIIMNPOBAHO C TTOBBIIIE-
HUeM U30eraliiuX U MOIMOHAIBHO (DOKYCUPOBAHHBIX KOITUHIOB. M bl 0OHAPYIKILJIM, YTO CTENIEHb TPEBOIU
0T HeCTaGUIIbHOCTH TIEPEXOHOTO TIEPUO/A U COCPEAOTOUEHHOCTh Ha cebe Y (DOPMUPYIOIIMXCST B3POCIBIX
SIBJISTIOTCSI TIPEJIMKTOPAMU TIOIBITOK TIPEOJIOJIET TPYIHOCTU 32 CUET OTPUIIAHMSI TIPOOJIEMbI, HEOTIPAB/IAH-
HBIX OJKUJIAHUI, TIOJABJICHIS SMOIMHA U CaMOOOBUHEHHUSI, & CTETIeHb X OTKPBITOCTU JUJIsl 9KCIIEPUMEHTORB
C JKU3HBIO, ONITUMU3Ma B OTHOIIEHUH OY/YIIEro, NCCIeIOBAHNS UICHTUYHOCTH ¥ OPHEHTAIIMH Ha JIPYTo-
T0 — TIPEJMKTOPAMH TIJTAHUPOBAHUSI PEIIEHHST U TTOJOKUTETLHOTO MIEPEOCMbICIIEHHsI TPOOJIEMHOIT cuTya-
IV, TIONCKA COIMAbHOM ozepskki. Habmonamcs addext BansHns BO3pacTa 1 1oJia Ha CHUKEH e MephI
3aBUCUMOCTH KOIIMHTOB OT HCUXOJIOTMYECKUX 0cOOeHHOCTel hopmupyolieiics: B3pocaocTi. MaTtepuasib
MCCJIE/IOBAHUST TTOMOTAIOT MTOHSITh TIPOIECCHI, JIeKAIINEe B OCHOBE BO3PACTHO-TICHXOJIOTTYECKOTO PA3BUTHS
COBPEMEHHOI MOJIOJIEKHU.

Kntouegote crosa: Bo3pact, COIMaIbHAS CUTYaIlNsT PAa3BUTHS, BO3PACTHOI MIEPUO/I, TTIEPEXO/IHBIN TI€PH-
o1, GOPMUPYIOIIACS B3POCIOCTD, MOJIO/IEKb, B3POCJIEHIE, CTYICHTbI, KOITUHT.

Jlna wurater: Knemenmvesa M.B., Heanosa B.F. KonmHr-ctpaterun B mnepuos (hopMupyoreiicss B3pocaocTi y poc-
cuiickux cryupentos // Kyabrypro-uctopudeckas ncuxosorus. 2023. Tom 19. Ne 3. C. 72—80. DOI: https://doi.
org/10.17759/chp.2023190309

Introduction

In the 21st century, post-industrial society provides
young people with more choices and poses challenges
with high educational requirements, it modifies the pro-
cess of growing up. Modern people increasingly delay
social transitions (graduation and starting a career, mar-
riage and parenthood) and remain financially dependent
on their parents until the age of 25—29. The beginning
of adulthood — ages 18—25 — is a time of increased op-
portunities and developmental risks [20], the acuteness
of which is evident in the context of current problems
and challenges — COVID pandemic, cybersocialization,
transformation of education and labor market, global
crises: young people are exposed to academic, social, and
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professional stresses, they learn new roles and resources,
become involved in new contexts and learn to cope with
problems [2; 30]. In an attempt to understand the dy-
namics of adulting, researchers currently describe the
period between the ages of 18—25 as a transitional period
of emerging adulthood, involving social, mental, and per-
sonality changes [5; 31], as well as ongoing processes of
neurobiological and physiological maturation [12], and
as a period of “delayed adulthood” — a time of delayed
transition from adolescence to adulthood [21; 30].

We contribute to the discussion of the scientific sta-
tus of the issue of emerging adulthood by providing in-
sight into the age-specific psychological features of the
period through the lens of the cultural-historical theory
[1]. In our opinion, the tenets of L.S. Vygotsky’s cultur-
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al-historical theory of development relating to age can
be applied to interpret the features of emerging adult-
hood [21] different from the development of adults [22]
and adolescents [16]:

1) identity exploration (search of identity, choosing
among alternatives for the development of one’s Self in
the domain of career, interpersonal relations, ideology,
etc.);

2) experimentation (biographical experimentation
with different roles and directions in life) and possibili-
ties (personal freedom and awareness of the unprece-
dented opportunity to build a life according to one’s own
plan; optimism about one’s goals, potential interpersonal
relationships, and career);

3) negativity and instability (excitement in exploring
life’s possibilities is combined with anxiety from the un-
certainty of choosing a strategy in love, work, residency,
etc.);

4) self-focus (refusal to commit to others, self-cen-
teredness, desire to protect one’s longer path to adult-
hood than that of the previous generation); and

5) feeling in-between (a liminal state of transition,
when adolescence ends and preconditions for adulthood
emerge).

Taking into account the theoretical and methodolog-
ical differences in the theories (L.S. Vygotsky’s cultural-
historical theory and J. Arnett’s cultural theory of devel-
opment), we tried to integrate the ideas into a consistent
unity, preserving their strengths.

L.S. Vygotsky noted “..the exclusion of the period
of development, usually called youth, covering the ages
after 17—18 and up to the onset of final maturity” [1,
p. 19] from the pattern of child development. However,
in the socio-cultural practices and institutions of social-
ization that have undergone changes in recent decades,
a new adulthood is formed. The current understanding
of emerging adulthood as a transitional period reflects
L.S. Vygotsky’s idea of environment as a source of devel-
opment. Cultural and social determinants that define the
content of emerging adulthood are noted by J. Arnett,
who emphasizes the social expectations of society re-
garding the moratorium on the adoption of adult respon-
sibilities by twenty-year-olds: modern society allows
young people to gradually settle down into the roles of
adult life [30].

The key to understanding the specificity of age, ac-
cording to L.S. Vygotsky, is the social situation of de-
velopment: “..by the beginning of each age period a
completely peculiar, age-specific, exceptional, unique
and unparalleled relationship between the child and the
surrounding reality, primarily social, is developed” [1,
p. 24]. Modern Russian psychology [7] substantiates the
use of the explanatory potential of the construct of “so-
cial situation of development” in determining the con-
tent and direction of human development at all stages
of ontogenesis, including adulthood. But among the pe-
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culiar features of the social situation of developmentof
young people aged 18—25 modern researchers outline a
rather wide range of parameters.

We make an attempt to analyze the features of emerg-
ing adulthood L.S. Vygotsky’s ideas which express the
young people’s subjective assessments of their relations
with the social environment, as characteristics of the so-
cial situation of development.

The arguments in favor of our assumption can be sup-
ported by cross-cultural data obtained using the IDEA
(Inventory of the Dimensions of Emerging Adulthood)
scale [21]. The structural variations of emerging adult-
hood factors over the last 16 years reveal: 1) their con-
sistent decline from the beginning to the end of age [22;
30]; 2) imprecise replication of the structure in samples
of more than 20 countries — America, Europe, Asia and
Africa, etc. [16; 24], but dependence on socialization
conditions [8]. Similar psychological characteristics are
observed by Russian researchers [3]. The authors [31]
prove the necessity of socio-economic and psychologi-
cal support from adults for the positive trajectory of per-
sonal development (in respect of education, profession,
interpersonal relations, and health) during the period of
emerging adulthood.

The features of emerging adulthood reflect the cultur-
ally mediated relations of young people with the social
world, rooted in established conditions and traditions.
The contradiction of the social situation of development
occurs in the space of “delayed adulthood”: with the full
range of opportunities and rights to be an adult, feeling
the need to rely on their resources when making deci-
sions in an uncertain environment, young people do not
see themselves as adults, experimenting with increased
opportunities and experiencing anxiety and worry.

Understanding the features of emerging adulthood as
the peculiar features of the social situation of develop-
ment of 18—25-year-olds in the context of cultural-his-
torical theory allows us to present a scientifically-based
view of the complex modern adulting processes, which
can become a significant contribution to the cross-cul-
tural study of Russian youth.

Let us illustrate the assumption of understanding the
emerging adulthood as characteristics of the social situ-
ation of development of 18—25-year-olds by the example
of the links between the features of emerging adulthood
and coping strategies.

Modern psychologists proceed from the understand-
ing of coping in the context of transactional, contextual,
and process-oriented approaches [29] — as “constantly
changing cognitive and behavioral efforts to manage
specific external and/or internal demands that are ap-
praised as taxing or exceeding the resources of the person”
[14, p. 141]. Many psychological works devoted to the
study of coping among college students emphasize social
and situational factors, as well as biological and personal-
ity predictors. A complete review is beyond the scope of
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the current study, so we will focus on those that provide
age-specific characteristics of coping in emerging adults.

Most comparative studies that included a group of
18—25-year-olds among their participants ignore the
age-specific psychological characteristics of the group.
Only a few works provide data on the role of age in cop-
ing shifts. The mediating function of coping between per-
fectionism and academic adaptation [6], anxiety and ex-
ecutive functions [18] in students was revealed. The age
determination of coping from the perspective of identity
status [20; 25] and developing spirituality [27] was sub-
stantiated. The dependence of coping on gender has been
demonstrated: young women more often seek social sup-
port and are more emotional [10; 13; 17], and young men
use humor [10] and rational styles [17], but by the end
of emerging adulthood there are no differences. With
age, there is a tendency for problem-focused coping to
increase and escape-avoidance coping to decline [13].
Problem-focused and meaning-focused coping increase
at the age of 17-24, while emotion-focused coping de-
clines [9; 15]. Self-concept dynamics do not bias coping
choices after age 18 [23], but variability in the trajectory
of ego development [28] and the degree of identity co-
hesion/diffusion in 18—25-year-olds influence the cop-
ing choices [23; 26]. Emerging adults are less resilient
to coping with mental health problems and more prone
to maladaptive coping than older generations [11]; and
although, like adolescents, they often resort to problem
solving and support seeking, they predominantly turn to
cognitive strategies [19; 29]. As in adolescence, mothers’
closeness and care mediates the use of problem-focused
coping strategies by emerging adults [27; 30]. In gen-
eral, emerging adults’ coping behaviors change toward
more adaptive strategies [19]. But no studies of the links
between the features of emerging adulthood and coping
strategies are available.

With the present study, we clarify the age-specific
features of coping at the age of 18 to 25, providing our
answers to the questions why and how the features of
emerging adulthood as characteristics of the social situa-
tion of development affect the choice of coping.

Research agenda

Hypothesis of empirical study — the factors of
emerging adulthood act as predictors of the choice of
maladaptive and adaptive coping strategies at the age of
18-25.

Purpose of empirical study is to examine the coping
strategies associated with the factors of emerging adult-
hood.

Sample. The study involved 510 people aged 18—
25 studying at universities in Moscow (n = 300) and
Tula (n = 210). The median age was 19 years. Of these,
59,9% (n = 305) were women and 40,1% (n = 206)
were men; 70,8% (n = 361) were not employed; 78,5%
(n = 400) were financially dependent on their parents;
50% (n = 255) lived with their parents; 98% (n = 499)
were not married and had no children.

Procedure. The survey was conducted online (2023).

Instruments. The IDEA-R [3] and the WCQ [4]
assessment tools adapted to the Russian research pool
were applied.

Data processing was carried out applying the corre-
lation analysis (7-test), stepwise multivariate analysis of
variance (MANOVA), ¢-test, and multiple linear regres-
sion (least squares method — LSM).

Results

Descriptive statistics and correlations between fac-
tors are listed in Table 1.

Negativity and instability are associated with mal-
adaptive coping, whereas identity exploration/self-
focus, personal freedom, experimentation/possibilities,
and other-focus are associated with adaptive coping.

Table 2 presents the data from the analysis of vari-
ance. Only variables with statistically significant results
are presented. Age groups are formed on the basis of
chronological age.

The data given in Table 2 demonstrate the links between
age, coping strategies (problem-focused coping, seeking so-

Table 1

Descriptive statistics and correlations between emerging adulthood factors and coping strategies (N=510)

Variables of emerging adulthood M(SD) Variables of coping strategies

C D S SSS AR E PPS PP
Aggregate 101,39(11,60) | ,22%* | 41%* | A7** | 42%* | 16%* | 20%* | A1** | 22%*
Identity exploration / self-focus 35,46(4,60) A4%* | — 01 | ,13%* | 21%** ,06 03 2% 23%*
Negativity/instability 22,45(4,96) 21%% | 25%% | 20** ,00 25%% | 39%F | {T7** ,00
Personal freedom 13,56(2,40) 04 —,06 ,05 ,08%* —04 | —,07 ,19%* ,18%*
Experimentation /possibilities 14,26(1,96) 9% | —.02 ,06 AT7E* ,04 ,00 22%* 27%*
Feeling in-between 7,00(1,30) 0% 10* ,08 ,03 0% | 17 ,00 4%
Other-focus 8,66(2,09) 05 —,02 ,03 ,03 ,02 —,05 A3%* | 16%*

Note: C — confrontive coping; D — distancing; S — self-controlling; SSS — seeking social support; AR — accepting responsibility;
E — escape-avoidance; PPS — planful problem-solving; PP — positive reappraisal; M (SD) — arithmetic mean (standard

Wn

deviation);

7”5

— two-tailed significance test p <,05; “**” — two-tailed significance test p <,01.
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cial support) and features of emerging adulthood (experi-
mentation/possibilities, feeling in-between and other-fo-
cus). We found the following age and gender differences:
feeling in-between (mean values range from 6.8 (18 years)
to 4.0 (25 years) for men and from 7.5 (18 years) to 4.1 (25
years) for women) and seeking social support (mean values
range from 9.4 (18 years) to 8.4 (25 years) for men and from

11.5 (18 years) to 8.5 (25 years) for women) decline more
dynamically with age in women than in men.

The results of regression analysis are shown in Ta-
ble 3. Only significant factors data are given.

Although regression indexes are low, the contribu-
tions of emerging adulthood factors to the variability of
copings are observed.

Table 2
Analysis of variance (MANOVA) of emerging adulthood factors and coping strategies
with age and gender (N=510)
Variables Model significance tests Note
F | p
Age
Experimentation /possibilities 1,82 ,02 Declines with age
Feeling in-between 3,69 ,000
Coping — seeking social support 1,68 ,03
Other-focus 1,70 03 Increases with age
Coping — planful problem-solving 2,08 ,02
Gender/Age
Coping — seeking social support 1,70 ,04 -
Feeling in-between 1,80 ,03 -
Table 3
Results of regression analysis of emerging adulthood factors and coping strategies (N=510)
. Model significance tests
Predictors F-test B-coefficient (standardized) | t-test | R-squared
Response variable — confrontive coping
Negativity/instability F=1726 20 t=4,39 ,09
(p=,000) (p =,000)
Experimentation/possibilities 17 t=3,28
(p=,001)
Response variable — distancing coping
Negativity/instability F=6,09 126 t=5,51 ,06
(p =,000) (p=,000)
Response variable — self-controlling coping
Negativity/instability F=504 21 t = 4,46 05
(p=,000) (p =,000)
Response variable — seeking social support coping
Identity exploration/self-focus F=5.23 22 t=3,76 ,06
(p=,000) (p =,000)
Experimentation /possibilities A2 t=2,28
(p=.02)
Response variable — accepting responsibility coping
Negativity/instability F=6,33 25 t=5,23 ,07
(p =,000) (p =,000)
Response variable — escape-avoidance coping
Negativity/instability F=18,15 40 t=9,15 19
(p=,000) (p =,000)
Other-focus -16 t=—358
(p=,000)
Response variable — planful problem-solving coping
Identity exploration/self-focus F=10,20 15 t=2,60 A1
(p=,000) (p=.01)
Negativity/instability -,20 t=-4,33
(p =,000)
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Predictors Ftest Model significance tests
B-coefficient (standardized) t-test R-squared

Experimentation/possibilities 14 t=272
(p=.,01)

Other-focus 10 t=231
(p=,02)

Response variable — positive reappraisal coping
Experimentation /possibilities F = 8,66 20 t=3,90 ,09

(p=,000) (p =,000)

Discussion

This study expands the scope of previous research in
the psychology of adulting and adulthood, offering a new
perspective on the features of emerging adulthood, in-
vestigated in foreign developmental psychology as mea-
surable parameters of the social situation of development
of young people aged 18-25, in line with L.S. Vygotsky’s
cultural-historical theory. We see the heuristic possibili-
ties of the proposed research paradigm in describing the
age patterns of adulting of modern youth.

The study confirmed the assumption of a change in
coping strategies associated with the age-specific psy-
chological features of emerging adulthood: not only
the chronological age, but also the peculiar perception
of the age period of 18-25 years as the time of “delayed
adulthood” determine the transition of growing up
youth to more adaptive coping strategies and the re-
jection of maladaptive ones. The results are consistent
with the findings of the previous studies [15; 18; 25;
28] and support our hypothesis about the social situ-
ation of development. In the system of links between
the individual features of the relationship between
young people and social reality, embodied in the pa-
rameters of emerging adulthood, a resource for coping
with the challenges of this transition — overcoming
the contradiction of the social situation of develop-
ment — is revealed.

Chronological age seems to be a conditional factor
of change, since coping dynamics may differ in specific
situations and in different individuals. A possible expla-
nation for the role of age may be that over time, inclu-
sion in adult life requires more initiative, responsibility,
independence, autonomy, when coping development be-
comes arbitrarily controlled.

The age and gender differences in coping found by
us are consistent with the results of the previous stud-
ies [9; 13; 15], demonstrating a greater tendency of
women to focus on social support and to more quickly
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overcome the feeling in-between, which is probably
due to the greater sociopsychological adaptation of
women and their earlier psychological maturation
compared to men.

The limitation is related to the selected strategy of
the empirical study. We proposed an explanation of cop-
ing on the basis of the peculiarities of the social situation
of development in the period of emerging adulthood. But
some issues remain unresolved. First, the results do not
allow conclusions about age or situational changes over
time. Second, the study did not address all coping pro-
cesses. Third, the limited study sampling does not allow
for broad generalization of the results. This requires fur-
ther empirical research into the social situation of devel-
opment of emerging adulthood.

Conclusion

1. The features of the transitional period of emerging
adulthood (identity exploration and self-focus; negativ-
ity and instability; personal freedom; experimentation
and possibilities; feeling in-between; and other-focus)
as measurable parameters of the social situation of de-
velopment of young people ages 18-25 in the context
of L.S. Vygotsky’s cultural-historical theory were sub-
stantiated, which allowed us to present a scientifically
grounded view of the complex modern adulting process-
es in Russian youth, with account taken of the sociocul-
tural context, contributing to the cross-cultural research
on age development.

2. Age-specific psychological features of coping re-
lated to the perception of emerging adulthood as pa-
rameters of the social situation of development of col-
lege students ages 18-25 were empirically substantiated.
Identity exploration, experimentation and possibilities,
and other-focus were shown to be the predictors of adap-
tive coping strategies, while negativity /instability was a
predictor of maladaptive coping strategies.
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Introduction

In modern society, where the social role of the fam-
ily is changing and the importance of marriage tends to
be underestimated or denied, the problem of family re-
silience becomes particularly relevant. Family resilience,
the experience of close relationships and emotional ex-
perience acquired in parental families become the most
important aspects of the social situation of personal de-
velopment in the family, including the development of re-
silience, which is one of an individual’s key assets. Based
on the analysis of a significant number of approaches and
concepts, it is shown that there is no single understand-
ing of vitality, but generalizing various authors’ views,
it is possible to state that it is understood as “creative
realization of one’s personal potential, resistance not to
the requirements of a particular life situation, but to the
opportunities it provides for the implementation of one’s
own goals, senses, purposes of a person, it is courage to
live and to create life” [12, p. 179]. Resilience is under-
stood as a dynamic characteristic of the family, ensuring
its sustainability to respond flexibly to modern challeng-
es, change, adapt and evolve [2; 8].

Data on resilience is more relevant to studying family
resilience because the vitality of the people who start the
family serves to underpin family resilience.

The cross-cultural aspect of family resilience is also
interesting. Comparative studies of family resilience are
particularly important for nations with similar historical
destinies and close links in politics, economy and culture,
as is the case with Russia and Belarus. Researchers stress
the importance of cross-cultural studies of this prob-
lem [19]; the growing interest in them is evidenced by
numerous adaptations of M. Sixby’s Family Resilience
Assessment Scale (FRAS) in different countries and cul-
tures [20; 22; 23; 24; 26], which find cross-cultural dif-
ferences in the structure of family resilience, but do not
explain their nature.

Despite the interest in this issue in the field of psy-
chology, comparative studies on Russian and Belarusian
families’ resilience have not been conducted. Conflicting
data on personal coping resources, including vitality,
have been obtained from comparative studies of Russian
and Belarusian students’ individual vitality [6], different
generations of Belarusians and Russians [13]. It is shown
that the level of accepting risk as one of the characteris-
tics of vitality is higher among Belarusian students than
among Russian students [6]. At the same time, due to
differences in cultural and historical conditions of dif-
ferent generations’ life, the level of personal resources of
Russian youth is shown to be higher than that of Belaru-
sian one [13].

Analysis of the literature shows that most authors
link the characteristics of family resilience and vitality
to the values of people’s culture in one way or another.
There are several approaches to the genesis of national
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culture values. For example, V.G. Krysko [7] attaches
great importance to the historical aspects of ethnogen-
esis. Based on his works, N.O. Leonenko and co-authors
define ethnic identity as a psychological mechanism of
forming national culture values. According to N.O. Le-
onenko, Eastern European students are less resistant if
they have a low level of ethnic identity [5]. Obviously,
ethnic identity has not only quantitative, but also sub-
stantive characteristics, which are culturally and histori-
cally conditioned.

G. Hofstede attempted to use parameters such as
power distance, individualism, uncertainty avoidance,
masculinity and long-term orientation to reflect the
meaningful characteristics of culture. His model is used
to describe personality types under certain cultural and
historical conditions [11]. However, this model is poor
at predicting individual behavior [4]. J. Wertch’s nar-
rative approach [25] considers the content of ethnic
identity and cultural characteristics in the context of
people’s historical memory. This is understood as a nar-
rative in which historical events have different meanings
for different peoples and, within a nation, for different
social groups’ representatives. One of the most impor-
tant themes in the Russian historical narrative, as rightly
identified by J. Wertch, consists in fighting the foreign
invaders who wanted to enslave the country and in com-
pleting the victory. Researchers emphasize the comple-
mentarity of the narrative approach and cultural-histor-
ical theory [16].

The following statement may serve to illustrate the
historical narrative of the Belarusian ethnos: “Resigna-
tion to the inevitable and readiness for full revival are
proofs of Belarusians’ spiritual strength. Another argu-
ment of this spiritual strength is the Belarusian people’s
unprecedented resistance movement during the Great
Patriotic War” [6, p. 326]. At the same time, we cannot
ignore the tragic undertone of this narrative. A striking
literary example are the works by the outstanding Be-
larusian writer Vasil Bykov, where the choice between
moral loyalty and treason becomes the choice between
death and a traitor’s despised life. The implicit necessity
of the choice between acceptance-humility or complete
rebirth at the cost of suffering should also be noted in the
content of this narrative.

We can assume that the family history narrative,
which is an order in the consciousness of family mem-
bers of significant events, including those representing
difficult life situations, mediates the influence of histor-
ical narrative on family resilience. Naturally, the family
narrative is formed under the significant influence of
the folk memory narrative. Therefore, when studying
family resilience, it is important to study family history
events, which are closely connected with the country’s
history and mediate the influence of historical narra-
tive on family personality development. Thus, in the
first years after the collapse of the USSR, which were
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marked by a large-scale economic crisis, the historical
narrative of the nation, thanks to the representatives
of the older generation, strengthened the family’s resil-
ience, because the elders passed this narrative on to the
younger generations in their families (“We survived
the war and will make it through this!”). However, the
mechanisms by which individual vitality emerges in the
context of historical narrative and familial resilience
remain unclear. We can assume that these factors are,
firstly, familial resilience, emotional communication at
home and experience of close relations, and, secondly,
specific social circumstances. This may account for the
conflicting data obtained in the research by N.V. Mu-
rashchenkova and colleagues, which found a high level
of civic identity among Belarusian students, but also a
high level of resentment, disadvantage and emigratory
tendencies [9; 10]. The nature of these contradictions
and ideas about the influence of cultural and histori-
cal context on the development of vitality as a personal
characteristic could be clarified by a cross-cultural em-
pirical study aimed at identifying profiles of family re-
silience and individual vitality.

The study aims to analyze family resilience profiles,
including family resilience, family emotional communica-
tion, experience of close relationship and individual vital-
ity of representatives of Russian and Belarusian families.

Study objectives.

— To compare family resilience, emotional communi-
cation, and experience of close relationships among Rus-
sian and Belarusian families.

— To identify family resilience profiles and to analyze
their correlation with demographics.

— To compare Russian and Belarusian family resil-
ience.

Study hypothesis: Resilience profiles of Russian and
Belarusian families are more similar than individual vi-
tality characteristics of Russian and Belarusian repre-
sentatives.

Methods

Study programme. The study was approved
by MSUPE Ethical Committee (protocol no. 12 of
15.03.2022). The following methods were used therein.

1. Russian version of the Family Resilience Assess-
ment Scale by E.S. Gusarova et al. (41 points, sub-
scales: “Family Communication”, “Positive Forecasting
and Problem Solving”, “Acceptance and Flexibility”,
“Social Resources”, “Spirituality”) — to assess the resil-
ience of the family to which a person considers himself/
herself) [2].

2. The questionnaire “Family Emotional Commu-
nications” (FEC) by A.B. Kholmogorova and S.V. Vo-
likova (30 points, scales: “Parental criticism”, “Induc-
ing anxiety in the family”, “Eliminating emotions in the

)
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family”, “Fixation of negative experiences”, “Striving
for external well-being (hostility and facade)”, “Over-
involvement” and “Family perfectionism”) — to study
emotional communications in the parental family [17].

3. The questionnaire “Experience of Close Relation-
ships” by Fraley R.C. et al., adapted by K.A. Chistopols-
kaya (14 points, scales: “Anxiety” and “Avoidance”) — to
study one’s own experience of close relationships [18].

4. K. Adams’ projective technique “Space of Trees and
Light” [14]. The participant is shown four illustrations
and is asked to choose the one that most closely reflects
the period of his or her childhood. The first illustration
(“Living space”) shows a child sitting next to a mighty
tree, its roots reaching deep into the ground and its large
crown serving as a defense. This space symbolizes the
strong foundation of culture, tradition, and protection.
The second picture, “Shimmering space”, depicts a dark,
dense forest, a path along which a child is walking, sup-
ported by an adult, and light shining through the trees.
This space symbolizes the quest to understand their
culture and traditions with the support of an adult. The
third illustration, “Opaque space”, depicts dusk, the sun
is setting over the horizon, there are almost no trees, but
the child’s dark silhouette is clearly visible. The picture
symbolizes loneliness, anxiety, worry and fear, but some
cultural traditions are still present. The fourth picture is
“Invisible space” with trees in the mist, there is no child
in the picture. The picture symbolizes doubt, rejecting
others, distancing from tradition and culture, “losing
one’s roots”.

5. A short version of the vitality test by E.XN. Osin and
E.I. Rasskazova (24 points) [15].

The first three questionnaires were used to investigate
family resilience, family emotional communications in pa-
rental families and the experience of close relationships.
K. Adams’ projective technique was used to clarify these
data. Method 5 was used to assess individual vitality.

When analyzing difficult life situations, the author’s
scheme developed over the classification proposed by
E.V. Bityutskaya and A.A. Korneev was applied [1].

The study involved 803 participants, 399 from Russia
(320 women and 79 men, mean age 31.6 + 12.4) and 404
from Belarus (345 women and 59 men, mean age 23.0 + 7.8).

Results

Comparison of average indicators of Russian and Be-
larusian families according to family resilience methods,
questionnaires “Family emotional communications” and
“Experience of close relationships” showed no significant
differences on most scales, except those listed in Table 1.

Russian families more often turn to spirituality as a
resource of family resilience and at the same time the rat-
ing of the emotions’ elimination and the demonstration
of external well-being in parental families higher.
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Table 1

Differences in the characteristics of family resilience and emotional communication
in Russian and Belarusian families

Russian families Belarusian families Mann- Significance of
Parameters Standard Standard Whitney -
ff
Average deviation Average deviation U test differences p
Spirituality 24.74 6.16 23.70 6.03830 71086.5 0.004
Elimination of emotions 8.57 3.96 7.89 3.67 72218.0 0.011
External well-being 5.49 217 5.10 2.05 71262.0 0.004

There are also significant differences between the
representatives of the two countries, according to the
data of K. Adams’ technique “Space of Trees and Light”
(Table 2).

The data on K. Adams’ projective technique “Space
of Trees and Light” illustrate the differences in the
characteristics of family resilience and family emo-
tional communication in representatives of Russian
and Belarusian families. The Russians chose the “Liv-
ing Space”, symbolizing a strong foundation and pro-
tection, significantly less often and the “Shimmering
Space”, symbolizing the desire to understand their cul-
tural environment with the support of an adult, more
often. On the contrary, representatives of Belarusian
families were much less likely to choose the “Invisible
Space”, which illustrates “loss of roots”, distance from
traditions and culture. A higher indicator of spiritual-
ity as an aspect of family resilience among Russians is
associated with a significantly higher choice of “Shim-
mering Space”. In the Belarusian sample, the majority
preference for “Living Space” and a rarer choice of “In-
visible Space” are combined with lower indicators of
the elimination of emotions and external well-being in
the family than in the Russian sample.

The small number of differences in family resilience,
family emotional communications in parental families
and the absence of differences in the experience of close
relationships allowed us to combine the Russian and
Belarusian samples to identify family resilience profiles.
The k-means cluster analysis, which took into account
the data on the Family Resilience Scale and the Fam-
ily Emotional Communications and Close Relationship
Experience questionnaires, was conducted for the entire
sample with normalization of data through z-scores.

The first cluster (N = 179) included representatives
of families with lower scores on all scales of family resil-

ience and higher anxiety, avoidance, and criticism (“anx-
ious-critical”). The second cluster (N = 323) included
individuals with high scores on family resilience and low
scores on avoidance, anxiety, criticism, and elimination
of emotions (“viable”). The third cluster (N = 301) con-
sists of representatives of families with average values
of all characteristics of family resilience, anxiety, avoid-
ance, criticism, low levels of overinvolvement, family
perfectionism, but with a peak on elimination of emo-
tions (“emotionally restrained”) (Fig. 1).

Representatives of Russian and Belarusian families
were evenly distributed across the clusters (3> = 0.130;
p = 0.937). Differences were found in the ratings of the
intensity of individual events (statistical effect at df = 5
F =9.24; p = 0.002), which were significantly higher for
representatives of Belarusian families. No significant dif-
ferences were found when assessing the intensity of fam-
ily-related events. No differences were found between
the representatives of the different clusters according
to gender (32 = 0.912; p = 0.634); disability (3 = 0.501;
p = 0.778); presence of a disabled child in the family
(% = 4.503; p = 0.105). However, the groups differed by
family status (Table 3).

Significantly, 60.3 per cent of those in the “anxious-
critical” cluster are not in a relationship, compared with
no more than 40 per cent of those in the “viable” and
“emotionally restrained” clusters. Only 11.2% of the
“anxious-critical” are in a registered marriage, while
among the “viable” and “emotionally restrained” more
than a third or slightly less have such a marital status.

The groups also differed in the presence of children in
their families (32 = 22.94; p = 0.000). Only 12.1 per cent
of the “anxious-critical” have children, whereas 42.7 per
cent of the “viable” and 45.2 per cent of the “emotion-
ally reserved” have children. The groups also differ in the
number of children in their families (Table 4).

Table 2

Choice of pictures of the projective technique “Space of Trees and Light” by representatives
of Russian and Belarusian families

Pict
Country 1 2 e 3 4 Total %2, significance of differences
Russia 168 74 106 51 399 ¥ =11.383
Belarus 214 53 100 37 404 p =001
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Fig. 1. Ratio of indicators by research methods in clusters (z-scores)
Table 3
Family statuses of representatives of different clusters
- PR
Family status Anxious-critical Viable Emothnally 1, significance
restrained level
Single 60.3% 38.1% 40.5%
In an unregistered marriage 2.8% 4.0% 3.3%
Married 11.2% 33.4% 29.2% 12 =42.67
In a relationship 22.9% 20.1% 22.9% p=10.000
Divorced 1.7% 4.0% 4.0%
No answer 1.1% 0.3% 0,0%
Table 4
Number of children in families of representatives of different clusters
P
Num}) er of chlldren Anxious-critical Viable Emotionally restrained ¥2, significance level
in a family
None 27.0% 38.9% 34.1%
One child 14.9% 38.8% 46.3% v =27.58
Two children 8.8% 49.5% 41.8% p=0.000
Many children 8.3% 41.7% 50.0%

Among the study participants without children,
27% are “anxious-critical”, among members of families
with two children, only 8.8%, and among represen-
tatives of large families, only 8.3%. The “viable” and
“emotionally restrained” clusters make up the abso-
lute majority of representatives of families with two
or more children.

Significant differences were also found between
the representatives of the three clusters in terms of the
types of family situations that were seen as challenges
(Table 5).

Some family challenge situations were mentioned
quite rarely, e.g. intrapersonal problems (depression,
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loss of meaning, etc.), but in terms of content they
differed significantly from other situations and were
singled out as a separate group. Some types of difficult
situations are almost equally frequent in the different
groups (intrapersonal problems, difficulties at work
or in studies, multiple difficulties, of which relocation
is an important part, as situations where several diffi-
culties are interrelated at the same time). The biggest
differences are problems in relationships with other
relatives (mentioned by more than a third of the “anx-
ious-critical”, while representatives of other clusters
mentioned it much less frequently) and loss of relatives.
This situation was mentioned as a challenge by 17.9%




KYJbTYPHO-UCTOPUYECKAA IICUXOJIOTUA 2023. T. 19. Ne 3

CULTURAL-HISTORICAL PSYCHOLOGY. 2023. Vol. 19, no. 3

Table 5

Challenge situations in families of representatives of different clusters

Types of situations Anxious-critical Viable Emotionally restrained 12, significance level

Not mentioned 10.1% 9.9% 8.0%

Illness 16.2% 11.2% 14.0%

Relationships 36.3% 21.1% 29.4%

Loss 17.9% 34.8% 24.7%

Material difficulties 5.0% 8.4% 8.4% ¥ = 29.363
Global problems 1.1% 1.2% 2.0% p=0.022
Intrapersonal 0.6% 0.6% 0.7%

Work /study problems 0.6% 0.6% 0.7%

Multiple difficulties 12.3% 12.1% 12.0%

Total 100% 100% 100%

of the “anxious-critical” and almost twice as many of
the “viable”. In other words, the resilience of families
in this cluster manifests itself in the fact that the real
challenges for them are the irreplaceable losses of loved
ones. Problems in relationships with loved ones are sec-
ondary. Representatives of the “emotionally restrained”
highlight problems in relationships with loved ones in
almost 30 per cent of cases and losses in 24.7 per cent
of cases.

There are significant differences between the groups
according to the data from K. Adams’ projective tech-
nique. More than half of representatives of “viable” fami-
lies choose “Living space”, then “Shimmering space” and
“Opaque space”, and only a small part of them choose
“Invisible space”. At the same time, “Opaque” and “Liv-
ing” spaces are both chosen by more than a third of the
“anxious-critical” group. Among the representatives of
the “emotionally restrained”, most of them choose “Liv-

ing space”, with “Opaque space” taking second place
(Table 6).

Thus, family resilience profiles differ quantitative-
ly only in the parameters of family resilience (high —
“viable”, medium — “emotionally restrained”, low —
“anxious-critical”). Otherwise, each profile represents
a qualitatively unique combination of parameters re-
lated to emotional communication and experiencing
close relationships. The data from projective tech-
nique of K. Adams confirm the results of the question-
naires.

The data show that the differences between the rep-
resentatives of the two ethnic groups with regard to the
characteristics of family resilience, emotional communi-
cation within the family and the experience of close rela-
tionships are minimal. Regarding the individual vitality
resources of the two samples, they are more significant

(Table 7).

Table 6

Choice of illustrations of the technique «Spaces of Trees and Light> by representatives of different clusters

Illustrations Anxious-critical Viable Emotionally restrained xz’. asymptotic
significance
1. Living space 34.1% 56.0% 46.5%
2. Shimmering space 12.3% 21.1% 12.3% ¥ =159.4
3. Opaque space 36.3% 18.9% 26.6% p=0.000
4. Invisible space 17.3% 4.0% 14.6%
Table 7
Russian and Belarusian family representatives’ vitality
Variables Russia (frA()lmibTS{)g cars old) | Belarus (f;glz 3S(l))years old) Mann-Whitney U test | Significance level
Involvement 18.2£6.75 17.3£59 30673.5 0.066
Control 143 +5.5 13.0 £4.8 29439.0 0.011
Risk acceptance 10.2+39 9.7+37 31569.5 0.184
vitality 42.6 +14.9 40.0 £ 13.1 30100.5 0.031
Russia (from 31 years old) | Belarus (from 31 years old) | Mann-Whitney U test | Significance level
Involvement 21.£56 201 +5.3 5360.0 0.174
Control 144+ 4.6 14.2 £4.0 5929.5 0.800
Risk acceptance 11.0 £ 3.4 10.5£3.6 5710.5 0.496
vitality 46.5+12.3 448 £11.4 5538.0 0.311
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In contrast to the Belarusian sample, the younger age
group of the Russian sample shows higher levels of vi-
tality in the control and general vitality parameters. No
such differences were found in two subsamples of Rus-
sians and older Belarusians. This is in line with data from
previous studies [13]. In general, the data obtained on
family resilience and individual vitality require a thor-
ough understanding.

Discussion

The study revealed a significant similarity of Rus-
sian and Belarusian family resilience profiles, mani-
fested in the even distribution of both countries’ rep-
resentatives in clusters. We can say that the family
resilience profiles of Russian and Belarusian families
are similar due to the absence of differences in the
indicators of family resilience between the represen-
tatives of the two countries and their even distribu-
tion in the clusters of “anxious-critical”, “viable” and
“emotionally restrained”.

The similarity of family resilience, emotional com-
munication, and experience of close relationships among
representatives of Russian and Belarusian families,
along with differences in individual vitality revealed
only among younger subgroups partially confirm our
hypothesis. Some of our assumptions concerning the
cultural and historical origin of the revealed differences
were confirmed. Representatives of the older age groups
of Russians and Belarusians grew up and were formed
as individuals in a common cultural-historical space, un-
like the younger age groups whose lives were in the post-
USSR period [13].

It is also reasonable to assume that the differences
in vitality of young people in the Russian and Belar-
usian samples are the result of interaction between
family resilience and specific historical and social
conditions in the structure of the research partici-
pants’ social development situation. It is also possible
that the tragic history of Belarus, which is more pro-
nounced in comparison to that of Russia, is a mediator
of a higher assessment of the intensity of a negative
event, which is itself a sign of lower vitality. This con-
clusion is indirectly confirmed by the study of M.N.
Efremenkova and co-authors [3], who showed that in
Belarusian students’ social perceptions the present of
their country is much more connected with the past
than in the case of Russian students, who in their turn
make a stronger connection between the present of
Russia and its future.

It is likely that family spirituality as a resource for
family resilience is also more pronounced in the Rus-
sian sample, as Russians have a more distinct ethno-
confessional identity, unlike Belarus, where two con-
fessions (Catholicism and Orthodoxy) have been in
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conflict for centuries. At the same time, Russian fami-
lies are more characterized by the elimination of emo-
tions and the pursuit of external well-being, which is
confirmed by the fact that Russians are more likely to
choose a drawing that symbolizes doubt, fear of the
family and rejection by others. Further research is
needed into the reasons for the combination of these
characteristics.

Conclusion

The data obtained confirmed our hypothesis about
the greater similarity of family resilience among repre-
sentatives of the two ethnic groups and more marked
differences in individual vitality among adolescents.
It is fair to say that the similarity of peoples’ histori-
cal fates determines the similarity of historical narra-
tives, which, mediated by family history, are reflected
in family narratives and become an important factor in
the formation of family resilience. However, individual
vitality is also influenced by many specific historical
and social factors, reflected in differences in this char-
acteristic between Russian and Belarusian youth, with
no significant differences between older age groups.
Perhaps the reason is that older generations of Russians
and Belarusians are more united by the country’s com-
mon history than youth.

The family resilience profiles identified in our study
can be widely used in cross-cultural family studies to
characterize family resilience and the social situation
of family personal development, as well as in individu-
al and family counseling. The projective technique ac-
cording to K. Adams provides important information
to characterize the social situation more complete. In
general, the obtained data testify to complex interre-
lations of family, concrete-historical and social factors
of social developmental situation in which vitality is
formed.

Limitations of the study include a small overall sam-
ple size and a relatively small sample of older Belaru-
sians. It is desirable to conduct further research in this
direction on age-balanced samples. Clarification of the
content of the historical narrative in the consciousness
of the representatives of the studied peoples is also nec-
essary for cross-cultural research.

Findings

The study revealed a significant similarity in the
resilience profiles of Russian and Belarusian families,
largely explained by the two nations’ common history
and similar cultures. Differences emerged in spirituality
as a resource for family resilience, elimination of emo-
tions, and tendency to demonstrate the family’s exter-
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nal well-being. Belarusians rated negative life events
higher. Older Russians and Belarusians do not differ in
their individual vitality, whereas such differences are
pronounced between younger Russian and Belarusian
samples.
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The article is devoted to the discussion of the psychology of laughter from the perspective of its
functional purpose in culture. Addressing the topic of laughter is due to the need of describing its coun-
terintuitive nature, consisting of dialectical contradictions. The study of the laughter formation in the
children's subculture and its inclusion in the subject area of developmental psychology is of immediate
interest. The purpose of the study is to determine the psychological significance of laughter in culture as a
system of normative situations. We assumed that in a normative situation as in a biosocial unit of culture,
laughter will manifest itself as a phenomenon of a binary nature, containing relations of contrast. The
structural-dialectical method of analysis, which consists in the search for contrast, made it possible to
build an explanatory model of the phenomenon under study. In the capacity of binary pairs in the study
of laughter as a psychological phenomenon, such antinomies as “freedom-fear”, “good-evil”, “world-an-
tiworld” were singled out. Laughter as a psychological phenomenon has a dialectical structure in which
fear gives rise to the desire for freedom; the cultural mission of laughter is associated with the discovery of
evil as a violation of the norm and good as the inviolability of culture. The condition for overcoming fear
and achieving illusory freedom through laughter is the displacement of evil into the unreal world, which
leads to the supra-situation of the subject.
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CraTbs IIOCBsAIIEHa O6CY>KZI€HI/IIO IICUXOJIOTUH CM€EXa C TOYKU 3peHUsI ee Q)yHKL[I/IOHa]II)HOI‘O IIpe/iHa3Ha-

genus B Kyabrype. Obparienue K TeMe cMexa 00yCI0BIEHO HeOOXOMMMOCTHIO OTIUCAHUS €r0 TTAPaloKCab-
HOIi TIPUPO/IbI, COCTOSIIEH U3 IUATEKTUIECKUX TPOTUBOPEUMiL. AKTYATbHBIM SIBJISICTCSI MCCJIE/IOBAHUE CTA-
HOBJIEHUST CMEXa B JIETCKOIT CyOKYJIbType U BKITIOYEHNE €T0 B PEAMETHYIO 00JIaCTh TICHXOJIOTUH Pa3BUTHSI.
[lesbio TaHHOTO MCCIIEIOBAHUS CTAJIO OTIpe/iesieHNe TICMXO0JI0INYeCKOTO 3HAaUeHHsT cMeXa B KYJIbType Kak
cucTeMe HOPMATUBHBIX CUTYaIUil. Mbl [TPEITON0KUIIN, YTO B HOPMATUBHON CUTYAIUK KaK OMOCOIMATb-
HOIl elUHNIIe KyJbTYPhI CMEX IPOSIBIISIETCST KaK (DeHOMeH GUHAPHON TIPHPOJIBI, COMEPIKAIIUIT OTHOIITEH TSI
POTUBONOJOXKHOCTENH. CTPYKTYpHO-IMATEKTUYECKUI MeTO/ aHaJIN3a, 3aKJII0YaIoNUiicsa B IOMCKe TIPO-
THBOIOJIOKHOCTEH, TTO3BOJIMJ BBICTPOUTH OOBSICHUTENBHYIO MOJIENb H3ydaemMoro ¢eHomena. B kauecrse
OGUHAPHBIX Map [PU UCCIENOBAHUY CMeXa KaK IICUXOJOTUYECKOTO SIBJIEHUsT OBLIN BbIIEIEHbI AaHTUHOMUUI
«cBOOOIA—CTPAX», «I0OPO—3I10%, «MUP—aHTUMUP>. CMeX KaK MCUXOJOTHYECKHil (heHOMEH UMeeT Jua-
JIEKTUYECKYIO CTPYKTYPY, B KOTOPOU CTPax MOPOKAAET CTPEMJIEHIE K CBOOO/IE; KyJIbTYPHAS MUCCHSI CMEXa
CBsI3aHa ¢ OOHAPYKEHMEM 3J1a — KaK HapyIIeH st HOPMBI U J0Opa — KakK He3bI0JEMOCTH KYJIbTYPBIL. Y CJI0-
BHEM ITPEOJIOJIEHUST CTPAXa U JIOCTHKEHUS UILTIO30PHON CBOOOIBI Yepe3 CMeX BBICTYIIAeT BBITECHEHUE 371 B
HepeasibHbII MUP, YTO BeJIeT K HAJICUTYaTUBHOCTU CYyObEKTA.

Kntoueewvte croea: CTpyKTYPHO-IMAJNEKTUYECKUI METOJI, CMEX, HOPDMaTUBHAS CUTYAIUs, KyJIbTypHas
KOHTPY3HTHOCTD.

st wararsr: Bepakca H.E., Basnosa JI.D., Apmemvesa T.B. Tlcuxosorusi cMexa B CTPYKTYPHO-AUATEKTHYECKOM O/~
xone // KyabrypHo-ucropuueckast ncuxosorus. 2023. Tom 19. Ne 3. C. 93—101. DOI: https://doi.org/10.17759/

chp.2023190311

Introduction

The role of laughter is difficult to assess rationally,
as it seems to be an excessive phenomenon in human
culture. At first glance, the irrationality and futility of
laughter are obvious. There is a well-known Aristotelian
assessment of the ridiculous, where he notes that “...the
ridiculous is a certain error and ugliness, but painless
and harmless...” [2, p. 650]. At the same time, the his-
tory of mankind convinces us of the paradoxical vitality
of laughter. An accidental phenomenon in a culture is
unlikely to have persisted in it for so long.

Laughter has long been the subject of interdisciplin-
ary research. L.F. Balina writes about the role of laughter
in culture, noting that laughter protects the integrity of
culture and is a measure of the correlation of an individ-
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ual’s actions with the requirements of society. Through
laughter, a deep, subtle, emotionally colored harmony of
the individual and social in a person is achieved [4].
Following the anthropologist A.G. Kozintsev we'll
agree that laughter is a phenomenon on the border be-
tween biology and culture. The scientist suggests that
it is necessary to differentiate between “animal” laugh-
ter and “sentimental” laughter [17]. Tt is quite clear that
laughter cannot be reduced to the physiology of laughter.
A.G. Kozintsev emphasizes that it is much more produc-
tive to study laughter as a consequence of the meaningful
unit of culture — humor. At the same time, he, referring to
Propp [23], notes that the laugher has a “due instinct” — an
understanding of the totality of acquired cultural norms.
Laughter, according to the author, is an attribute of humor
as a game in violation of learned norms. One of the world’s
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leading scientists, T.S. Veatch, quite clearly introduces the
cultural norm into the discourse of the funny, Veatch [40].
For Veatch, the theory of humor is inseparable from the
context of the culture in which the funny is created in rela-
tion to the cultural norm. In his initial assessments of the
mechanism of humor, a well-known researcher in the area
under discussion, V. Raskin, notes that the semantic mod-
el of humor is built around the contradiction between two
opposing connotations of one situation. Humor is based on
a resource of knowledge, vital scripts. It is the contradic-
tion that is the source of the experience of content as the
unity of the factual and counterfactual meaning of the sit-
uation [39]. This idea is consistent with our interpretation
of culture as a system of normative situations [10]. When
creating humor as a source of laughter, there appears a sce-
nario of playing with the norm [9]. Based on this under-
standing of culture, we've formulated a hypothesis about
the psychology of laughter as a cultural phenomenon that
manifests itself in a situation of violation of the norm. By
developing the idea of the connection between laughter
and cultural norms, we for the first time expect to discover
the contradictions that initiate the laughter of a person as
a subject of culture. This text is devoted to the theoretical
analysis of laughter in the context of culture as a system of
normative situations.

Laughter, according to G.L. Tulchinsky, “...does not
destroy the foundations of culture, but allows you to
better feel them, create prerequisites for a new under-
standing of social reality and your place in it” [27, p. 34].
A.G. Kozintsev identifies two fundamental human new
acquisitions “ against which laughter is directed: against
speech and against cultures [17].

If laughter accompanies a culture for many centuries,
then there is a high probability that there is a need for
laughter from culture itself. In this regard, one of the mod-
ern philosophers L.V. Karasev writes that behind laughter
“...there was nothing but a thin layer of self-comprehend-
ing culture “ [15, p. 43]. The historical incorruptibility
of the funny inclines us towards a deeper psychological
study of laughter from the point of view of the interac-
tion between the subject and culture, with many ques-
tions about who is laughing and what is being laughed at.
The origins of laughter are similar to those of myth, which
“..arises involuntarily, obeying the forces that squeezed
it “from the outside”. In this sense, the myth is a child of
necessity, not of freedom” [16, p . 68]. To a certain extent,
culture gives a priori carte blanche to laughter, being sure
of its good intentions for its own self-preservation. In
other words, laughter is not a threat to the culture, and
it may seem that it is on the leash of culture. This makes
laughter similar to the myth, which, according to B. Ma-
linovsky, is responsible for preserving cultural traditions
and is functionally significant for culture. Laughter and
myth are located in the space of the border of contact be-
tween culture and the subject, solving historical problems
of culture translation and its generation [20].
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In the subject area of psychological research, laughter
finds a place to a lesser extent than the myth, fairy tale,
or narrative. Among the few works on the psychology of
laughter, there are studies by O.M. Popova on the pecu-
liarities of the sense of the comical in preschool children
[22]; the comical in the system of behavior regulation was
considered by M.V. Borodenko [9]; the role of humor in
extreme conditions of life was studied by N.P. Dedov [13].
Quite a lot has been written about laughter in an inter-
disciplinary context, so, referring to a poet’s apt expres-
sion, without harassing “thousands of tons of verbal ore”,
we will focus on the argument of its expediency in culture
from the point of view of a structural-dialectical approach
[10]. For the analysis of laughter, we did not choose it
accidentally. First, the structural-dialectical approach is
based on dialectics, and this circumstance allows us to
successfully study rather complex phenomena, which is
repeatedly shown in the works of L.S. Vygotsky [12].

On the understanding of culture as a system of norma-
tive situations, the aim of this study was to determine the
psychological significance of laughter in culture. Laughter
is paradoxical and contradictory, so we consider the struc-
tural-dialectical approach as the most relevant for the anal-
ysis of laughter. O.A. Shiyan, in his work on the funny and
scary in children’s narratives, emphasizes that dialectics
has a strong instrumental resource for revealing complex
phenomena, and “...the dialectical method clearly becomes
necessary in cases where it is necessary to explain transi-
tions from the available to the possible” [30, p . 46]. There is
a well-known theory of contradiction, according to which
the comical is revealed only when there is a potential con-
flict of contradictory components in it (A. Schopenhauer,
G. Hegel, F. Fischer). Secondly, the structural-dialectical
approach is able to explain laughter in a particularly pre-
cise way in the context of culture. When defining culture
itself, let us turn to that part of scientific thought in which
culture is understood through the prism of its normativ-
ity (V.S. Bibler, I.B. Bobneva, N.E. Veraksa, Yu.M. Lot-
man, A.I. Rozov, M.M. Rubinstein, P.A. Sorokin) [8; 11;
19; 24; 26]. Thus, culture, in our opinion, acts primarily as
“..aset of typical situations with a set of standard methods
of activity prescribed by norms” [10, p .86]. The key unit
of culture is the normative situation, defined as “...a combi-
nation of factors, conditions and circumstances in relation
to which society prescribes certain actions to the subject”
[10, p .86]. The normative situation exists objectively, out-
side the subject, but the subject, getting into a normative
situation, acts in accordance with the norms set in it, in a
normalized way. In our opinion, a given norm that mani-
fests itself in a normative situation is the most important
source and cause of laughter generation. After all, a person
who acts outside the norm is either blamed or ridiculed
[19]. Such a detailed description of the normative situa-
tion as a unit of cultural analysis is not accidental, since it
is precisely this situation that causes laughter and contains
“..a cultural norm (whether it is a rule of behavior in a
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public place, a mathematical formula, a piece of music, etc.
It has an energy component within itself, which expresses
the intensity of the natural principle in the individual,
which is limited by this cultural norm. <..> the cultural
norm, or culture, is a tense biosocial system in which the
natural is opposed to the social” [10, p. 90]. The thing is
that the need to define behavior by prescription arises at
the point of conflict, in other words, where interests col-
lide. In other words, the rule is required in a tense situa-
tion. The prescription channels this tension, turning it into
socially acceptable behavior, which is what characterizes
the cultural norm. Moreover, the tension of the cultural
norm is manifested in the fact that the need is objectified
in the normative situation. Therefore, the fulfillment of the
prescription is somehow connected with the satisfaction of
the need. Given the Yerkes-Dodson law and the concept
of emotional reaction proposed by P. Fress, built on the
basis of this law, it is logical to assume that a violation of
the execution of an order causes an emotional reaction in
the form of laughter. P. Fress wrote: “in the set that causes
strong motivation, or, more precisely, excessive motiva-
tion, is the cause of emotional reactions” [29, p. 137]. Con-
firmation of the involvement of nature of laughter in the
cultural norm is, for example, the theory of deviation from
the norm (Gross, E. Obuer), according to which the comi-
cal arises at the time of violation of generally accepted cul-
tural norms and rules of behavior. Cultural expectations
are always associated with the conformity of behavior to
norms, an example of which is the process of socialization
of a child, aimed at the formation of cultural congruence
[31]. The spectrum of rules of behavior, with all its diver-
sity, has an invariant series, typical for a particular age.
Assessing the success of socialization, they determine cul-
tural congruence — the degree of compliance of the child’s
behavior with the rules typical for his social situation of
development. Non-compliance of behavior with generally
accepted rules is a clear reason for laughter, which is es-
pecially pronounced in children’s subculture [3; 30]. The
growing ability to distance oneself and maintain a sense of
security with age allows us to perceive more and more vio-
lations as comical [25], and laughter allows us to distance
ourselves from fear and anxiety [14].

Laughter can be used not only for a kind of verifica-
tion of compliance of behavior to social norms, but also
to force to fulfill them, exercising indirect control over
the behavior of others [36; 38], and revealing the sub-
ject’s attitude towards the imposed norms [33]. Laugh-
ter allows us to touch upon and discuss various topics
that are forbidden in culture [37], and often plays a posi-
tive role in society, acting as an indirect and somewhat
sanctioned way of destruction, as opposed to directly
satisfying the corresponding antisocial desires [28].

A joke often involves violating various norms: practi-
cal, epistemological, and aesthetic. Very often, humor —
is a reaction to situations or images that are disharmoni-
ous, disproportionate, asymmetrical, and disorderly. We
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often laugh at the ugly and disharmonious, or at things
that disrupt our sense of order or unity. The advantage
of laughter is that it reflects the categorization of those
norms that are violated in culture. It is precisely when
certain norms are violated that successful jokes can re-
veal a new facet of the nature of the norm itself, its struc-
ture and application [35]. Laughter exposes the mean-
inglessness of certain social relations, a deviation from
social norms [23].

The Dialectics of Laughter in the Cultural
Antinomy of Freedom and Fear

Starting on the path of the structural-dialectical ap-
proach, it is necessary to identify those opposites through
which dialectics is able to explain laughter as a com-
plex phenomenon that occurs in the context of culture.
An indication of the key antinomy related to laugh-
ter, — the juxtaposition of freedom and fear-is found in
M.M. Bakhtin’s classic work “The Work of Francois Ra-
belais and Folk Culture of the Middle Ages and Renais-
sance”. The behavior of a medieval person was strictly
regulated, which excluded laughter as an opportunity to
show his freedom. Fear bound the laughter of the medi-
eval man, so everywhere in the official sites of culture, in-
cluding literature, laughter was rejected, but remained an
island of hope for freedom. Bakhtin directly writes about
this as follows: “It was the victory over fear that medieval
people felt most acutely in laughter. And it was felt not
only as a victory over mystical fear (“the fear of God”)
and over the fear of the forces of nature — but, above
all, as a victory over the moral fear that binds, oppresses
and obscures the consciousness of man: the fear of every-
thing sanctified and forbidden (“mana” and “taboo”)” [5,
p. 104]. Bakhtin sees carnival culture as a force capable
of breaking cultural taboos, with the caveat that the me-
dieval person returns to reality after the carnival, which
does not give up hope of freedom. Laughter in carnival
culture, in our opinion, aggravates the lack of freedom,
ridiculing those who encroach on the foundations of cul-
ture and its norms, convincing the medieval man of the fu-
tility of his anti-cultural intentions. The idea that laugh-
ter is a path to post-carnival compounded unfreedom, is a
rejection of Bakhtin’s view of the nature of the medieval
carnival and its laughter culture as “freedom granted by
laughter.” However, as Averintsev argued, “...coming out
of agreement with Bakhtin, you will not lose it; coming
out of a dialogical situation — you will lose it” [1, p. 7].
The laughter of a medieval person was, in essence, a path
to even greater unfreedom, than which was before the
carnival, in Averintsev’s words, — “a special moment of
the lack of freedom” [1, p . 8]. Laughter guards cultural
norms just like the Inquisition, it only creates the illusion
of freedom, because “...behind laughter there is never vio-
lence, laughter does not build bonfires” [5, p. 109]. The
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fact that laughter is not an unselfish product of culture is
also noted by Bakhtin himself: “Wine barrels will burst if
you do not open the holes from time to time and do not
let air in them. All of us humans — ill-made barrels that
will burst with the wine of wisdom if this wine is kept in
a continuous fermentation of reverence and fear of God.
You need to give it air so that it does not spoil. That is
why we allow ourselves to be buffoons (stupidity) on
certain days, in order to return to the service of the Lord
with all the greater zeal” [5, p. 87]. It is not by chance that
Averintsev addresses Bakhtin the question of why Christ
did not laugh [1]. For Averintsev himself, the answer is
obvious: “Christ does not laugh, because at the point of
absolute freedom laughter is impossible, because it is su-
perfluous” [1, p. 9]. Following the logic of this answer, it
can be argued that laughter is a sign of unfreedom, which
contradicts Bakhtin’s statements about “laughter”. Christ
stands on an extra-expert position, which was clearly
expressed in the Sermon on the Mount: do not judge, so
that you will not be judged. Laughter, to a certain extent,
can be seen as a humanistic gesture of culture, as a way of
translating norms in a nonviolent way: in laughter, “...the
transition from unfreedom to freedom introduces a mo-
ment of some new unfreedom. But something else is much
more important: by definition, it implies unfreedom” [1,
p. 9]. This becomes clear when we refer to the jester as the
subject of laughter. The fool, as the author of humor and
the initiator of laughter, takes an expert position: for him,
the norm is clearly reflected, and he is sensitive to any
violations of it. Making fun of the violator, the joker acts
as a guardian of norm preservation, turning the violator
into an object of laughter. D.S. Likhachev very accurate-
ly describes the cultural purpose of the jester in the Old
Russian laughing culture — the one who “makes a fool
of himself”: “What is an Old Russian fool? This is often
a very smart person, but doing what is not supposed to,
violating custom, decency, accepted behavior, exposing
himself and the world from all ceremonial forms, showing
his nakedness and the nakedness of the world — a whistle-
blower and unmasking at the same time, a violator of the
sign system, a person who mistakenly uses it” [18, p. 19].
Consequently, culture needs a laughing reflection of its
world order as a prevention of doom and destruction. “In
smiling and laughing,” Karasev writes, “we make our own
assessment of the world without forcing it to change, and
if the world does change, then it happens in its own order
and because laughter has knowledge of what the world
should really be like” [15, p. 30]. Laughter appears in cul-
ture not for the sake of freedom, but to strengthen cultural
shackles. The antinomy “freedom and fear” in laughter as
a cultural phenomenon shows that there is a trap hidden
in it — the illusion of freedom, leading a person to the fear
of being violated by a cultural norm and ridiculed. This
is similar, according to Averintsev, to “..the temptation
to hold some talisman in your hand — laughter, acte gra-
tuit — to grasp it, as, according to the Russian proverb, a
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drowning person grasps at straws, and believe that as long
as you feel it in your hand, freedom is not lost” [1, p. 17].

Contrasting freedom and fear in laughter, it is impor-
tant to note that freedom itself in the context of culture is
understood not as permissiveness, but rather as a certain
degree of cultural trust, approval and non-punishability
associated with human security in culture. Then free-
dom as security is a state before laughter and before fear,
and fear and laughter stand side by side, since laughter
occurs at a time when culture has risks of destroying its
norms. From the antinomy of freedom and fear, laughter
is preferred to fear, which once bound the Bakhtin me-
dieval man for the sake of preserving cultural norms and
does not let go of the shackles in subsequent centuries,
since laughter is generated for the sake of fear. Translat-
ing this idea into everyday life, let us recall those who vi-
olate the foundations of culture, introducing new norms
into it — and these people become ridiculous — “cranks”,
“crazy”, “fools”. All these roles mean a loss of social posi-
tion in culture, which is close to depersonalization. This
subtle moment of cultural repression is described by Yu.
M. Lotman [19]. This is the cruel mission of laughter for
a person as a subject of culture in its normative content.
To put it bluntly, we can say that laughter is the bullying
of culture. The strategy of discrediting the image of the
interlocutor is aimed at excluding him from the “circle
of friends”, sharply lowering his status. “An awkward
situation that an opponent finds himself in is a source of
joy from the damage caused to the author of the state-
ment and at the same time deprives the object of the joke
of respect and authority” [7, p. 101]. In addition, it was
found that adolescents using aggressive humor them-
selves were more likely to experience social anxiety, fear,
and social loneliness [32], young people aged 12 to 21,
as shown in one study, who are less likely to show anger,
tend, to use adaptive humor styles, and less likely to use
aggressive humor [34]. It is known that the “ritual viola-
tion of norms”, joint pleasure from “unexpected violation
of social order, which is done “frivolously” and “tempo-
rarily”; “laughter as a rest from cultural norms” make the
social environment safer [21, p. 58]. The antinomy of fear
and freedom in the context of a normative situation gave
rise to laughter as a phenomenon that develops the sub-
ject of culture.

The Juxtaposition of Good and Evil in the
Ridiculous

The next antinomy — the juxtaposition of good and
evil in the understanding of the nature of laughter- is
just as explicit as the antinomy of fear and freedom. This
dialectical moment is noted as a tense but ambiguous
confrontation between evil and laughter: “..laughter
reflects evil in its mirror and therefore it involuntarily
becomes something like it” [15, p. 39].
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Laughter is a response to evil, but evil is not absolute,
though evil as a danger, understood by culture itself as a
threat to violate its own norms. Laughter acts as a way of
countering such an anti-cultural evil. Laughter, located on
the border of culture, stands on its guard and arises when
there is a danger threatening the cultural norm: “Laughter
always goes next to evil-then moving away, then approach-
ing it, and this connection makes itself felt in all its mani-
festations, starting from the most subtle aphorisms and
ending with the coincidence of the designations of laughter
and “evil” grins in many European languages” [15, p. 33].
Paradoxically, the delegate of culture who “sees the essence
and measure of evil” is the one who produces laughter —
the buffoon. He sees evil while being suprasituative, which
is accurately reflected in the well-known song:

“I ‘m a jester, I ‘m a Harlequin, I —'m just a laugh,
Without a name and, in general, without fate.
What do you really care about those

Who you came to have fun with?”

Bakhtin notes that “the fool is a disenfranchised bearer
of objectively abstract truth”, the fool proclaims “univer-
sal truth”, using laughter [5, p. 106]. The jester, who has
shrewdly seen evil, shoots an arrow of laughter at it, but
at the same time “the laughing person himself is often not
cheerful” [15, p .43]. Laughter is preceded by the threat
of cultural destruction, which delegates a jester who can
detect evil and ridicule it. The fool turns evil into a “merry
bogeyman” [5, p . 432]. Of course, — the buffoon, dressed
up in grotesque images, is only a symbol of the mission of
its guardian addressed to culture. If the one who laughs,
as Averintsev puts it, holds laughter in his hands as a tal-
isman of illusory freedom, then the fool seizes evil in his
hands and drowns it in laughter. It turns out that evil,
like the risk of cultural transformation and renewal, is
destroyed by laughter, instilling fear in the person being
laughed at. Laughter arises as a detection of evil that car-
ries risks to culture. Classic in this sense is the ridiculed
Hamlet, who encroached on the foundations of Elsinore,
turned into a madman, ridiculous and disenfranchised [6].
Evil as an encroachment on transformation, as the ambi-
tion of the creator with his eternal “to be or not to be?”
becomes a victim of all-conquering laughter.

The Suprasituativeness of the Ridiculous
in the Contradiction of the Real and the Unreal

Fear and evil, paradoxically enough, are antitheses
that have defeated freedom and good, and are essential
to the nature of laughter. However, laughter, along with
its rational purpose in culture, also has an aesthetic, ir-
rational component, which manifests itself in the antin-
omy of the real and the unreal. The antinomy of the real
and unreal in laughter is due to the fact that, most often,
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laughteris detected at the moment when evil moves from
the place where it was, to another, usually the opposite.
The subject who turns the fear and evil of culture into
unreality gains suprasituative freedom. On the one hand,
it is the same freedom over fear. On the other hand, the
ridiculous in unrealistic circumstances becomes unat-
tainable, distant, and from that, visible from the outside.

Laughter often occurs when the context of evil changes.
All the “make-believe”, “reverse”, and “upside-down” tech-
niques known in humor are no more than techniques that
allow you to grotesquely show evil. For example, in Old
Russian laughter, it is customary for the fool to turn his
clothes outwards, putting on his hats backwards. These ac-
tions of the fool are a pathetic and audacious display of his
violation of cultural norms, followed by his adventures in
the “wrong world”. For culture, a clear alternative to laugh-
ter is the repression of evil, as evidenced by the history of at-
titudes to freethinking. Here it can be noted that repression
and laughter have the same purpose, which is to preserve
the foundations of culture, but repression and laughter have
different traces. Repression leaves vital fear, and laughter —
social, cultural. “Laughter is a change of vision, a change
of glasses that allows you to see the world every time from
such a distance that it will look safe and funny; laughter — is
a work with the space of meaning, thanks to which evil loses
its effectiveness, in other words, it appears in a form that has
the opposite effect on its very essence, in the form of which
excesses this essence and deprives it of meaning” [15, p. 31].

In order for evil to be funny, it is necessary to see it in
unreal, unusual circumstances. D.S. Likhachev calls such
unrealistic circumstances “the world of anti-culture”:
“The following scheme of the construction of the uni-
verse is typical for Old Russian parodies. The universe
is divided into a real, organized, cultural world, and a
non-real, non-organized, negative, anti-cultural world”
[18, p . 16]. Evil as an encroachment on cultural norms,
bold, strong and terrible, in new circumstances should
become weak, confused and ridiculous. Then the mission
of laughter can be considered complete.

Conclusions

The structural-dialectical approach to assessing the
psychology of laughter reveals the nature of laughter as a
cultural phenomenon generated by the interaction of the
subject and the rule in a normative situation: the funny
appears at the moment of the violation of the norm as a
repressive cultural reaction.

When discussing a laughter reaction to a violation of
the norm, one should keep in mind the “energetic” as-
pect of the normative situation. From a dialectical point
of view, a norm is introduced when a need arises for it.
In other words, the normative situation itself latently
contains a conflict between the individual and society,
which can manifest itself in the form of the indicated an-
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tinomies. That is why a cultural norm is introduced to
overcome this conflict. Thus, according to the structur-
al-dialectical point of view, violation of the norm causes
conflict experiences in the form of an emotional reaction.
Laughter is a consequence of contrasting the antinomies
of fear and freedom, good and evil, the real and unreal; laugh-
ter initiates fear as a prevention of deviations in cultural
norms; for laughter, violation of cultural congruence acts as
an evil that destroys the normative architecture of culture.
The aesthetic form of the ridiculous, which goes back
to the antinomy of the real and unreal, allows the subject
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to move the situation of a threat to cultural integrity to an
unreal world — to a carnival, to a shifter, and vice versa.

Laughter implies cultural expediency in terms of
broadcasting and preserving cultural norms, so the prob-
lem of the comical requires studying in children’s sub-
culture from the point of view of the development of
both means and forms of the comical at different stages
of socialization in ontogenesis; the study of the comical
in the field of child psychology opens up new opportu-
nities for understanding the mechanisms of forming a
child’s behavior in a normative situation.
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To The 75th Anniversary of Vitaly Rubtsov
“Nothing Here Is Complete Without Me, and Nothing Has Had
Time to Become One”

The anniversary of psychologist Vitaly Rubtsov is an occasion to reveal the originality of his way of
thinking in his scientific and practical activity. This essay does not claim to be a full biographical sketch.
The author only connects the intellectual biography of the celebrant with the logic of the history of science.

Keywords: V.V. Rubtsov, V.V. Davydov, Psychological Institute of RAE, MSUPE, thinking, picture
of the world, physics, learning activity, collective and individual subject.

Behold, T will do a new thing; Now it shall spring forth...

I will even make a road in the wilderness, rivers in the desert.

October 20th is the 75th anniversary of Vitaly
Rubtsov. He is a founder, the first dean, the president
of MSUPE, and the head of the International UNES-
CO Chair on “Cultural and Historical Psychology
of Childhood” (MSUPE), an academician of RAO.
Vitaly Rubtsov is a feat of Russian and Soviet psy-
chology and education, a student and folower of the
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The Prophet Isaiah

“deeds and thoughts” of his teacher, Dr. Vasily Davy-
dov. Rubtsov took over from him the baton of teach-
ing in his scientific school at Psychological Institute
of the Russian Academy of Sciences. Dr. Davydov
handed him over the governance of the Institute for
the next 20 years, using term “deeds and thoughts”
the way Davydov did. He is a rare case when the
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list of academic ranks (far from being complete) re-
flects the scale of his personality and professional
achievements. He got them due to his work. How did
it happen that a graduate of the physics and energy
department of the legendary Moscow Engineering
Physics Institute, who could have made a brilliant
career in physics, found himself at the “front door
of Russian psychology” (as V.P. Zinchenko called
the Psychological Institute on Mokhovaya Street)?
It was destiny. But what is destiny? Unpredictable
“determination by purpose”, as opposed to “determi-
nation by cause”. Strangely enough, precisely physics
brought young Vitaly Rubtsov to psychology. There
is no visible reason for a physicist to study psychol-
ogy. But there can be quite a “visible” purpose. Vitaly
Rubtsov, studying superconductivity, saw through
the digital microscope the content of ideas [1]. We
don’t invent such microscopes, they have already
been created by thoughts capable of seeing the invis-
ible and strengthening this vision with special tools.
Before the Galilean “observer” there must have been
a “thinker”! But where does the “thinker” come from?
Spinoza suggests: if you want to understand the es-
sence of a thing, construct it. Kant would later de-
velop it in his own way into the “activity approach”
(its first philosophical version).

This is how young physicist Vitaly Rubtsov faced
the problem that stirred his science at the crossroads
of the 19th and 20th centuries in disputes about
quantum mechanics and general theory of relativity,
which has not lost its acuteness until now. On the
contrary if we look at the life of the modern human
and his mixed reality with the constant mutual ex-
pansion of “digitals” in the “undigitilized” and “un-
digitalizable”. Later, Rubtsov and his team will ad-
dress this problem and will be the first to propose
a scientific solution from the standpoint of activity
theory. Rubtsov's team (Michael Cole and his group
will do it in the USA) will show that it is not so much
the digitalization of education that “challenges” the
activity approach as the activity approach chal-
lenges digitalization, and that without incorporating
IT into a full-fledged learning activity, the methods
of which will themselves require digital tools for
their construction, we should not expect any special
breakthroughs. It will only give us the development
of “programmed learning” on the basis of neo-behav-
iorist ideas of linear (B.F. Skinner) or branched pro-
gramming (N.A. Crowder, S. Pressy).

But that'll be in the 1980s. In the meantime, mat-
ter has not “disappeared”! We say “picture of the
world”, or “scientific picture”. These are concepts,
not metaphors. But if thereisa “picture”, then there is
an “artist”, an author, a creator. In Soviet times there
was a curious case. In the early 1960s, the famous
collection “Philosophical Encyclopedia” was being
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prepared for publication, it was a bibliophile's dream
to have one at home. And here one of the authors, if
I am not mistaken, E.V. Ilyenkov wrote something
like, “Atoms have not changed since the time of Dem-
ocritus, but during this time several physical pictures
of the world have changed”. The vigilant editor, who
obviously learned dialectics not from Hegel,but from
the textbook of Marxism-Leninism, was puzzled.
How come? According to Engels, “the so-called ob-
jective dialectics reigns everywhere”, and dialectics
is the doctrine of development. So he added, “Since
the time of Democritus, atoms essentially have not
changed...” The editor clearly didn’t know about the
“epistemological revolution” that Immanuel Kant
made, introducing into the picture of the world the
concept of an epistemic agent — the author, the con-
structor of this picture. Kant was inspired by the
Scottish thinker David Hume (by the way, Kant was
a Scott from his mother’s side, but it does not explain
the influence of Hume on him). But a century before
Hume, Spinoza formulated this concept of knowing
the essence of things in their creation, the activity of
producing things, that’s when the very agent of cre-
ation was born. Hegel and Marx would build their
philosophy upon this idea. In this philosophy, all hu-
man knowledge is reflexive; it is “knowledge about
knowledge” and the knowledge about how it is being
produced, extracted, generated, formed, and created.
It’s knowledge about how it is transmitted through
the centuries from generation to generation as a “cre-
ation”, it can appear only within a human commu-
nity, and it reflects the historical regularities of life
to the same extent as the laws of the structure of the
world do.

Therefore, the immutable physical laws of reality
can be understood only in the logic of the develop-
ment of the theoretical thinking of physicists (and
not only!) about these laws. It means already that
school teaching of physics without the development
of theoretical thinking on the examples of physical
thought can hardly claim full scientificity. In the
times of Einstein and Bohr, we forced schoolchildren
to study physics from the position of Galileo's ob-
server, stating the natural order of things, which we
never encountered in life.

All this is very important in order to understand
theinitial motivation and scientific vector of psychol-
ogist Rubtsov. His first product was an experimen-
tal course on physics for grades 6 and 7. With these
ideas, Rubtsov came to E.V. Ilyenkov (Rubtsov’s
wife studied with his daughter). Ilyenkov addressed
him to his closest friend, Vasily Davydov, who was a
head of the laboratory of the young schoolkids at the
Psychological Institute.

Rubtsov joined Davydov’s team at a very im-
portant moment. In the early 1970s, there was a
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change — a reassessment of research priorities. From
the study of theoretical generalization Davydov and
his collaborators moved to the study of learning ac-
tivity, its nature, structure, and development. Learn-
ing together, children develop communication forms
that led them later to theoretical generalization.
Davydov formulated it simply: a general (theoreti-
cal) way of action for solving a wide range of prob-
lems cannot be found unless it becomes common for
a given school class, a group of students. Otherwise,
its search will be meaningless. This is how L.S. Vy-
gotsky's concept of the unity of generalization and
communication was implemented in the activity
content (this is the “junction” of the cultural-histor-
ical approach and the activity theory). Rubtsov was
among the pioneers of studying this, together with
G.A. Tsukerman, B.D. Elkonin, G.G. Kravtsov, and
E.E. Shuleshk. But his research had a special direc-
tion , which would later be called socio-genetic psy-
chology.

Figuratively speaking, thinking is when you,
without realizing it, start speaking from the perspec-
tive of all intelligent people (in this case, physicists)
who have ever lived on the globe, but with a ques-
tioning tone. And then you switch to the affirmative
in your little solo part. And you can't hear the com-
bined choir behind you. But a person with truncat-
ed thinking ability has a crowd screaming from his
mouth, and it seems that he is too much. And to him,
he is very big, and the bigger he feels, the louder the
crowd in his mouth.

As V. Bibler would say (with him Davydov and
Rubtsov were in a constant dialog-discussion),
thinking is not so much a conversation with one-
self as with others in oneself, they come from books,
from life, from imagination. Sometimes quite unex-
pected interlocutors join the conversation, and you
cannot simply “ask” them out of the discussion, even
though you are the one who sets the rules. Sometimes
old like-minded {friends start saying unexpected,
“strange” things. The creativity of theoretical think-
ing consists in comprehending these “surprises” and
in trying to get to the source of these “strange things”.

The collective subject does not “self-liquidate” in
the individual, but continues to live his own special
“inner life”. Meanwhile, the transition from the col-
lective form to the individual, the “interiorization”,
has always been considered a key vector of develop-
ment and had a big educational value. But where does
the collective subject go? Does it only “reincarnate”
in individual “exteriorizations” or does it stay as a
“systemic quality” during the whole development
process, the multiple variety of “interiorization-exte-
riorization” cycles?

The solution of Rubtsov and his followers are in
favor of the second. No autonomization, individu-
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alization of action, which acquires an independent,
free, arbitrary character, is possible if the former form
of colectivity is preserved. Individual development
of thinking takes place within the developing think-
ing community. It is not only a student who is think-
ing, it is the study group, the class, the whole school!
But they are thinking in the “developmental mode”.
Rubtsov shows that at the level of a class (group) the
development is ensured by the unity of the processes
of communication, understanding, and reflexion, in
which the “external” is constantly transforming into
the “internal” and vice versa, when the understanding
of things coincides with the mutual understanding of
people, children and adults. This mutual understand-
ing can happen only when there is a special way of
cooperatiion in their actions, changing individual
psychological positions during the activity. Social
psychology cannot exist without genetic psychol-
ogy, and genetic psychology without social psychol-
ogy is distanced from the main thing — the source
of development, reducing it to its “background”,
“atmosphere”, a set of conditions of development.
Rubtsov's solution, which is fully consistent with the
key concept of L.S. Vygotsky, challenges not only the
social psychology of education and development, but
social psychology in general.

In the early 1990s, V.V. Rubtsov and A.A. Mar-
golis got an idea to create in Moscow an Internation-
al Educational and Psychological College (1993).
They came to Dr. Davydov and he supported the
idea. When they conceived this new form of educa-
tion, they hardly suspected that the college would
grow into world-known leading psychological Mos-
cow State University of Psychology and Education.
(MSUPE). In 1996, V.V. Rubtsov transformed the
College into a University, it was still a Moscow city
university. It would become a state university a de-
cade later, MSUPE had become a known “brand”
by that time. Rubtsov has very good organizational
skills, in the shortest possible time the best Russian
psychologicist were invited to work in the new uni-
versity. Teaching psychologists for science and prac-
tical work was combined with new research model on
the basis of educational “development standards”.

Rubtsov always say: our University stands on
the shoulders of a giant — the Psychological Insti-
tute, or rather, giants — scientists, whose labours not
only made outstanding scientific breakthroughs in
psychology, but also created unique schools, thanks
to which these breakthroughs became collective.
V.V. Rubtsov is an example of a rare happy coinci-
dence of a scientist and an “organizer of science” in
one person. Here is what Vitaly Vladimirovich him-
self says about it: “I tried to transfer the established
culture of the organization of thinking, education,
and activity here as a basis for the development and
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construction of the system of preparing specialists
at this university. Pay attention — the principle of
scientific research, which is laid down in the Psycho-
logical Institute, here is the principle of education”
[1, p. 118].

Both the Psychological Institute and the MSUPE
are a living, multi-vocal collective subject of scien-
tific thought and action, in the form of which a whole
range of social practices are set today: educational,
counselling, accompanying, therapeutic, etc.

The life motto of Rubtsov could be summarized
in the words of Rainer Maria Rilke: “Nothing here is
complete without me, and nothing has had time to
become one”.

I would like to wish to the remarkable scientist
Vitaly Rubtsov to have a good and long path under
this motto. We have been friends for about 40 years
and worked together in the scientific school of Vasily
Davydov.

V.T. Kudryavtsev,

Professor of the UNESCO Department

“Cultural and Historical Psychology of Childhood“
MSUPE

The Editorial Board of the “Cultural-historical psy-

chology “ journal joins in the congratulations and wishes
on this wonderful anniversary.
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To the 85th Anniversary of M. Cole
From The Editors

The 13th of April 2023 is the 85th anniversary of of Michael Cole, a modern devotee, a classic of cultural-
historical activity psychology, an emeritus professor at the University of San Diego (USA), a student of Aleksaner
Luria, an associate and friend of outstanding Russian scientists Dr.Davydov, Dr. Zinchenko, and Dr. Mikhailov, a
member of the Editorial Board of the “Cultural-Historical Psychology” journal. His contribution to the develop-
ment and internationalization of the cultural-historical approach and activity theory to understanding the nature,
laws and mechanisms of human mental life is extremely important. His books and articles have been many times

published in Russia.

w—

Michael Cole at Simon Fraser University
(Vancouver, Canada), March 2017.
Photo by G.K. Urazalieva. From the personal
archive of V.T. Kudryavtsev

To Professor Michael Cole

Dear Michael!

Many years ago, as a young researcher you were plan-
ning a scientific internship. In the office building in the
city of Bloomington, Indiana, where these internships
were processed, you entered the lift and accidentally
pressed the wrong button. You came to the office “from
where” you were sent to Moscow State University to

CCBY-NC
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work with Alexander Luria. You gave it some thought
and made your choice. That confirmed what Salvador
Dali said: “Mistakes are of a sacred nature”. Everything
what followed that , is a consequence of this wonderful
“mistake”.

Without this “mistake”, new and the newest cultural-
historical psychology would be different, and the name
of its founder, Lev Vygotsky, might not have sounded as
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loud and proud to the whole world as it does now. Here
you share the merit with Jerome Bruner, Alexander Lu-
ria and Gita Vygodskaya. Today, you are the undisputed
leader of cultural-historical psychology and an authori-
tative mentor for many students around the world who
have chosen it as their scientific destiny.

It is difficult to imagine the cultural-historical theory
created in the USSR without its development within the
framework of activity theory. Their relationship cannot
be called idyllic; there are divergences on a number of
issues, but their genetic kinship is a fact. Today, these
two areas unite communities of psychologists from all
continents. In Europe, Asia, North and South America,
Australia, and now in Africa, new scientific directions
are emerging. And everywhere, your name is well known
and respected. And you are holding the community and
the polyphony of ideas up.

You've built a bridge, bringing Vygotsky's ideas from
the 20th century to the 21st century. You still “organize
the movement” into what you called “the science of the
future”, or “romantic science”, as your teacher A.R. Luria
used to say. One always wants to see the future romanti-
cally. But one can also act based on this vision, against
all odds. You've always succeeded in this.

The supporting structure of this bridge is the journal
“Cultural-Historical Psychology”. We are grateful for

your cooperation with the journal and hope for its long
and happy continuation!

Please accept our congratulations on your wonderful
anniversary!

V.V. Rubtsov,

President of the Moscow State University of
Psychology and Education,

Head of the UNESCO Department at Moscow
State Pedagogical University.
“Cultural-Historical Psychology of Childhood”

B.D. Elkonin,
Editor-in-Chief,
“Cultural-Historical Psychology” Journal

V.T. Kudryavtsev,

Professor of the UNESCO Department
“Cultural-Historical Psychology of Childhood”
Moscow State Pedagogical University.

The editorial board of the journal joins this congratu-
lation and wishes for further cooperation, which will un-
doubtedly bear new good fruits and sow new seeds in the
field of cultural-historical psychology, the science and
practice of human self-development in the XXI century.

My Michael Cole

When I think of Michael Cole, my unreliable mem-
ory conjures up the following images. I can't name the
year, but by this point I had definitely graduated from
the university and started teaching in the Psychology
Faculty. From 1972 began my real and ideal interaction
with Cole.

I remember being introduced to the energetic red-
haired man in the house of Alexander Luria on Frunze
Street. Luria said, “This is my student, Michael Cole.
We're doing a great many things with him. And you will
help him make the Soviet Psychology journal”. Cole im-
pressed me; he was so confident in what he was doing.
He was and still is the embodiment of a powerful human
and intellectual energy. I saw in Cole that he was, mes-
sianically speaking, the chosen one. T didn't understand
whether he felt this way or not. He was chosen to bring
the ideas of Vygotsky and cultural-historical psychology
into the world of human knowledge.

Later in my life, I made friends with two scientists,
Jim Wertsch and Mike Cole. With Mike, I communi-
cated less, and with Jim, much more. But those two men
became family to me. Mike admired Professor Luria in
a very special way. Jim also admired Luria, but Jim also
admired his supervisor, Aleksei Leontiev, and many oth-
er psychologists.
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Michael's other social circle, in my perception, con-
sisted of various people; among them were, first and
foremost, Vladimir Zinchenko and Joseph Feigenberg.
Joseph Feigenberg told Cole in front of me more than
once that Bernstein's world was the main world of psy-
chology. Joseph Feigenberg was very skeptical about Le-
ontiev's activity theory, but with Cole he found a much
more direct dialogue, and Luria was the psychological
subject for that dialogue. And for me, Cole's idea of the
artifact is close to Feigenberg's idea of human being
completed by the tool. For me, they are more and more
complementary to each other.

And then, during all these long years, T met Michael
several times. Michael became closer to me. In addition
to things related to science, Michael had very warm re-
altionships with Eugene Feigenberg and Grigory Asmo-
lov. And in the last few years, with Michael's help, I've
been constantly turning to Vygotsky and comprehend-
ing Vygotsky. Thanks to Michael, I feel that Vygotsky is
not a distant but a close interlocutor for me. This is the
effect that communication with Michael creates and will
continue to create.

There was a discussion between Vladimir Zinchen-
ko, Alexander Surmava and myself when translating
Cole's book into Russian. It is reflected in “Voprosy
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Psychologii”. It was very difficult to translate the title
of Cole's book into Russian so that it would be under-
standable both to us and abroad. Cole said that we had
to find a name for Vygotsky's theory. There was a dan-
ger, which T pointed out to Cole and Zinchenko, that
a number of researchers who were not working within
the framework of cultural-historical psychology would
take the term “cultural psychology” as cross-cultural
psychology. Cole and his co-autor Scribner had a dif-
ferent mindset. His thinking is not cross-cultural but
cultural-historical. These are different ways of think-
ing. And what has pleased me in recent years is that his
works suddenly helped me to realize that Vygotsky’s
work is cultural-historical evolutionism a to see his the
connection with my work in the field of historical and
evolutionary approach.

But it was the discussion about Cole's book on
cultural psychology, which Zinchenko and Meshch-
eryakov had roughly translated as “cultural-historical
psychology”, and their discussion with Surmava, in
which T intervened, that brought up the term “cultural
activity psychology”. Surmava dropped the term “cul-
tural-activity”, and I used it to place two lines of psy-
chology together, Vygotsky's cultural-historical psy-
chology and Leontiev's activity psychology. I clearly
understood the unity of these two lines, they were like
a sapling and its offshoot. And what Surmava dropped
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by, I picked up and introduced into psychology. So, this
construct came out thanx to Cole, because of the dis-
cussion about his book.

There are times when T despair and think: What is
the point of what Eugenia Shekhter and T are doing?
I feel so lonely in this historical and evolutionary ap-
proach. But when T see how today Michael is obsessed
with evolutionism... Today, both Michael and I, together
with Alexander Poddiakov, are obsessed with the ideas
of evolutionism. It means that we have to dig here, as
this obsession defines for us our zone of proximal devel-
opment. Michael didn’t cause the historical evolutionary
approach, but his discussions of these past years and his
construct that he calls “the regeneration of the activity
approach” gave me hope that we were moving together.
It's a pity that many scientists don't reflect on this.

And if there was no Cole, there would be no such ob-
session, no cultural-activity term in Russian psychology,
and there would be no certainty that we were moving
together.

A.G. Asmolov

Academician of the Russian Academy of Education;
Doctor of Psychology, Professor,

Head of the Department of Personality Psychology,
Faculty of Psychology,

Lomonosov Moscow State University




