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Interaction with Culture in the Preschool Education

PROBLEMS OF CULTURAL-HISTORICAL
AND ACTIVITY PSYCHOLOGY

IIPOBJIEMbI KYJIbTYPHO-UCTOPUYECKOH
U JIEAITEJIBHOCTHOM IICUXOJIOTUH

as a Space for Development
Nikolai E. Veraksa
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The article is devoted to the analysis of the process of interaction of a child with culture. Domestic psy-
chologists, including L.S. Vygotsky, A.N. Leontiev, D.B. Elkonin, A.V. Zaporozhets and others, assigned a
decisive role in the development process to the development of culture by the child as a source of develop-
ment. One of the issues that is specifically considered in this paper is related to the analysis of situations
that allow a child to master cultural forms. The publication examines three types of situations in the context
of which the child’s appeal to culture occurs. First of all, the study of normative situations, the structure of
which includes cultural artifacts, is carried out. Being in such a situation requires the child to master the
rules of interaction with a cultural artifact. The second type of situations in which children turn to culture
are imaginary or imaginary situations. The third type of situations includes creative situations. Each situa-
tion determines its own way of addressing preschoolers to culture and its own form of development. There
are three forms of development: learning, play and creativity. All these forms of development should be
presented in preschool childhood, which will allow to amplify children’s development.

Keywords: childhood, culture, situation, form of development, play, learning, creativity.
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B3aumoaencTBue ¢ KyJbTypOu B CTPYKTYpPe€ JOIKOJbHOTO

(PTOY BIIO «MTI'Y umenn M.B. JlomoHocoBar ); DemepanbHbIil HAYUHBIH IEHTP MCUXOJOTHYECKIX
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AETCTBA KaK IIPOCTPAHCTBA PA3BUTHUA
H.E. Bepakca

MocxkoBckuii rocyapcTBeHHbIH yHUBepcuTeT nmenn M.B. JlomonocoBa
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CraTbs ocBsIIeHa aHATU3Y TIPOIecca B3auMoieHcTBUs pebeHKa ¢ Ky abTypoil. OTedecTBEeHHBIE TICUXO0-
soru, Briovas JI.C. Beirorckoro, A.H. JleontseBa, /I.B. Dnbkonnna, A.B. 3amoposkiia u ip., pemaoIyio
POJIb B IIPOLIECCE PA3BUTHSI OTBOAMIN OCBOEHUIO PEOEHKOM KyJIbTYpbl KaK UCTOUHKMKA passutusa. OnuH us
BOIIPOCOB, KOTOPBIH CIIENMAIbHO PACCMAaTPUBAETCS B IAHHON paboTe, CBSI3aH ¢ aHAIM30M CUTYaIUH, O3B0~
JomuX pebeHKy 0CBauBaTh KyJIbTypHbie (hopMbl. B mybiukaiim paccMaTpuBaeTcsl TP BUAA CUTYAIINI,
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B KOHTEKCTE TIPOKMBAHUS KOTOPHIX MPOMCXOAUT obparienne peberka K Kyabrype. [Ipeskie Becero mposo-
JUTCS MCCJIe/IOBAHNE HOPMATUBHBIX CUTYAIlUi, B CTPYKTYPY KOTOPBIX BXOJST KYJbTYPHbIE apTe(axTsl.
[IpebbiBanue B Takoil cutyaiuu Tpebyer oT pebeHKa OCBOEHUS! MPABUII B3AUMOJECHCTBYSI C KYJIbTYPHBIM
apredakrom. Ko BTopomy Bujty CUTYaIUi, B KOTOPBIX IPOUCXOIUT OOPAIlleHNe JETell K KYIbTYPE, OTHOCSIT-
cs1 MHUMBbIE 1T BooGpakaeMble cutyaruu. K TperbeMy BUjLy CUTYaIii OTHOCSITCSI TBOPYECKHE CUTYAIIUH.
Kaskmas curyarust onpeiesisier CBoi croco6 obparienust JOMKOJbHIUKOB K KYJIbTYPe 1 CBOIO (hOPMY PasBH-
Tust. Boigeasiores Tpu hopMbl pazBuTust: 00ydeHue, urpa i TBopuecTBo. Bee ot popMbI pasBUTHS IOJIAKHBI
OBITh IIPE/ICTABJICHBI B JIOIIKOJBHOM JIETCTBE, UTO [IO3BOJUT aMILIU(UIIMPOBATH JETCKOE PA3BUTHE.

Kantouesvte crosa: netctBo, KyJibTypa, cutyanusi, hopmMa pasBuUTHsI, UTPa, 00ydyeHre, TBOPYECTBO.

Dunancuposanue. VccieoBanue BoinosHeno npu hunancosoii nojuepxke PHO Ne 23-18-00506.

[lna nurarer: Bepaxca H.E. B3ammopelicTBue ¢ KyJbTYpOil B CTPYKTYpe AOIIKOJBHOTO IETCTBA KaK MPOCTPAHCTBA
passurust // Kyabrypao-ucropudeckas ncuxomorust. 2024, Tom 20. Ne 2. C. 4—14. DOT: https://doi.org/10.17759/

chp.2024200201

The Problem of Children’s Interaction with
Culture

A. Leontiev, discussing human development, pointed
to the culture’s decisive role. He emphasized that man-
kind’s achievements are preserved in culture. The child
development during childhood is understood as a pro-
cess determined by the mastering of cultural heritage
[15, p. 425].

However, to understand child development, we can-
not limit ourselves to recognizing the culture’s impor-
tance. D. Elkonin emphasized that culture is a source of
development, but only if the child himself/herself ac-
tively interacts with it [19, p. 15].

According to L. Vygotsky, the mastering of culture is
ensured by the development of higher mental functions,
which are characterized by mediation, awareness, arbi-
trariness and systematicity. In other words, one must
admit that there is a process of interaction between the
child and culture.

The purpose of this article is to analyze the process
of interaction between a child and culture in the struc-
ture of preschool age. We consider the following analysis
tasks.

1. To determine the structural units of the space in
which the process of interaction with culture unfolds.

2. To identify mechanisms of interaction with cul-
ture.

3. To explore the structure of preschool age.

We believe that the process of interaction with cul-
ture is actualized in a special space, which is society.

Speaking about society, one must keep in mind that
the concept of “society” is in the formation process and
it undergoes transformation in the developing of inter-
pretations in the context of a particular theory. We use
the “society” concept as a working definition that al-
lows us to highlight the properties of culture that inter-
est us as an object with which the child interacts. When

we talk about society, we mean that, along with other
components, society has a system of rules (or norms)
associated with objects of human culture (or artifacts).
In this sense, a cultural artifact is a completed (rela-
tively integral) fragment of content that has become
significant for society members. According to A. Le-
ontiev, artifacts are discoveries, inventions or works of
art. Due to this circumstance, a normative situation is
created, including an artifact and rules of action associ-
ated with this artifact. In this regard, we are close to
the position of R. Merton, who identified norms, roles
and values as part of the society’s normative structure
(p. 258). As we noted earlier, society includes a norma-
tive system associated with cultural artifacts [3]. This
means that a normative system is a union of normative
situations, which are units of this system, and therefore
units of society. The normative system characterizes
one of the basic layers of society. The normative situa-
tion is structured as follows.

It is a cultural artifact, in relation to which rules of
action or instructions for certain behavior are given. A
subject who physically approaches an artifact enters the
space of a normative situation and must act in accor-
dance with its rules or norms. Moreover, if a person does
not comply with social norms, society uses various forms
of coercion: from friendly advice to direct violence.

The normative situation presupposes the presence
of two sides: visible and hidden. The visible side is de-
termined by the material from which the artifact is cre-
ated. The hidden side is determined by the rules, regula-
tions, etc., which constitute its ideal side. According to
A. Losev, any situation includes visible signs as well as
hidden ones, such as expectations, requirements, rules
[17, p. 805—806].

It is clear that mastering a normative situation out-
side of communication and activity with an adult is im-
possible since the rules of interaction with an artifact
are not derived from its appearance, but are transmitted
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by adult members of society, as written by L. Vygotsky,
A. Leontiev and other authors.

That being the case, in relation to the normative
situation, the child is an individual dependent on the
adult. In other words, a child is a student of an adult,
and an adult act for him/her as a teacher, that is, as a
bearer of mankind’s achievements. Consequently, the
normative situation is a tool aimed at mastering man-
kind’s achievements. The mastering process has as its
goal the formation of behavior that is adequate to the
rules developed during the society’s cultural develop-
ment for this situation. Otherwise stated, mastering
a normative situation is a learning process. Learning
occurs in the zone of proximal development, which is
located on the border of the normative situation. It
should be borne in mind that the children’s actions in
a normative situation may correspond to the level of
actual development, or they may be on the border of an
under mastered normative situation, that is, in the zone
of proximal development.

We also would like to note that, according to E. Tly-
enkov, the ideal form exists only in activity [13]. In the
products of activity, such as, for example, various arti-
facts of human culture, alienated, frozen forms of the ide-
al are presented. They can only be brought to life for the
child with an adult’s help who mastered these forms. In
this case, the function of normative situations becomes
clear. Finding himself/herself in a normative situation
with a child, the adult specifically reveals the artifact’s
ideal, invisible side.

A similar position was taken by A. Leontiev. He
proceeded from the fact that the activity’s essence is
determined by its objectivity. Objectivity, as a prop-
erty of activity, arises as a result of resolving the con-
tradiction between a person’s need and the object’s
properties that satisfies this need. Satisfying a need
with the help of an object does not occur naturally,
directly. In order for an object to act as an object of
need, it must be subject to transformation as a result of
the subject’s activity. During this transformation, an
object from a natural one turns into a cultural artifact,
which is what the creation of an object of need con-
sists of as a resolution of the contradiction between
the object and the subject. In this case, the object
transformed in the process of the subject’s activity is
normalized; a system of activity is prescribed to it (as
the object becomes a cultural artifact), which carries
the activity’s objective side. The activity’s objective
side, as a prescribed activity, becomes objective in a
normative situation. Thus, the normative situation is
a tool for objectifying activity, collapsing it into a fro-
zen objective form and subsequently reviving it. It is
the normative situation that fixes the object as an ob-
ject of need. The original thing, having natural prop-

erties, acquires objective or cultural properties, that
is, it becomes an artifact capable of satisfying certain
human needs.

Thus, we can say that in culture, objects with mate-
rial properties, thanks to activity, are transformed into
cultural artifacts with objective properties. The things’
objective properties represent their ideal side. They can-
not be revealed through natural actions, since their for-
mation occurred only as a result of cultural or subject
transformations in the course of subject’s activity, fo-
cused on resolving the contradiction between the needs
of the subject and the object. From this position it fol-
lows that the child himself/herself cannot develop the
human psyche precisely because objects demonstrate a
natural side for him/her. In other words, a child, starting
from early childhood, masters the things’ objective prop-
erties in normative situations under the adults’ guidance.
In our opinion, the child’s zone of proximal development
is located in the normative situation.

It is no coincidence that A. Zaporozhets noted that
the childhood analysis involves a more detailed study of
the processes of “..learning and development, identify-
ing different types and forms of these processes” [11, p.
249].

We would like to point out that we do not limit
learning to mastering normative situations. Another
thing is that the process of mastering normative situa-
tions is built largely on learning. Introducing preschool-
ers to digitalization processes and the use of digital gad-
gets does not always occur under the adult’s guidance. In
some cases the child can act independently.

Thus, summarizing what has been said, we can con-
clude that already at an early age, in order to master cul-
ture, the child must be included in a system of repeated
normative situations that allow him/her to master cul-
tural artifacts in the learning process under the adults’
guidance. Only in this case does the primary form gain
the opportunity to develop through interaction with a
higher form [7]. Based on the above, it is logical, follow-
ing V. Davydov, to consider learning as a form of pre-
schooler’s cultural development [9], during which the
child turns to culture using a system of normative situ-
ations.

Normative Situation and Opportunities
for Interaction with Culture

We are faced with the task to describe situations that
arise in preschool age in which the child interacts with
culture. We consider a normative situation as such a
situation.

We see the peculiarity of the normative situation’s
characteristics in the fact that it is determined by the
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artifacts of human culture. Moreover, it is important to
emphasize that an artifact is a standard of cultural exter-
nality — an object included in the everyday, i.e., repeated
functioning of society. It should be mentioned that the
artifact itself remains unchanged. Moreover, if it chang-
es, it is either restored or replaced.

Let’s consider a cup as an example of a cultural arti-
fact. This artifact is embedded in the family’s daily func-
tioning. This means that the cup is not just an artifact,
but a certain instruction is associated with it, explain-
ing what forms of behavior can be carried out in rela-
tion to the cup as a culture’s artifact. One of the family
members drinks tea, water and other drinks from a cup.
At the same time, the cup itself can stand alone in the
closet without any interaction with any family members,
but the instructions remain. If a cup cracks or breaks, it
is replaced with another cup. All these features of the
corresponding normative situation make it possible to
maintain its external side.

In this case, the normative situation is character-
ized by the following parameters. The appearance of
the normative situation is the appearance of the artifact
itself. Tts hidden side is the rules imposed on subjects
who find themselves in a normative situation. So the
ability to follow instructions means mastery of a cul-
tural artifact.

The baby itself can be called the most social creature.
But it is important for us to emphasize one more point
that D. Elkonin drew attention to: all human abilities
are already contained in the world of artifacts surround-
ing the child. It should be borne in mind that from the
moment of his/her birth a child finds himself/herself in
various normative situations. L. Vygotsky pointed out
that since all the baby’s needs are satisfied by adults,
then almost all the child’s behavior is social in nature [8,
p.- 280—281].

In connection with this circumstance, we can assume
that the child not only lives in normative situations re-
lated to feeding, dressing, washing, etc. But he/she is
also beginning to gain experience in acting in such situa-
tions. Since these situations will be repeated over a long
period of his/her life. For example, the above-mentioned
normative cup situation will continue throughout a per-
son’s life, beginning in infancy. At first, an adult will be
present in each of them. We find confirmation of this in
the works by L. Vygotsky [8, p. 281]. If we examine in
detail the normative situation as a society’s unit, we can
see another feature of it. L.Vygotsky highlighted that
the child “all the time hears speech addressed to him/
her, and is always in the process of interaction with the
ideal speech form” [7, p. 92].

In this fragment, attention is drawn to the fact that
interaction with the ideal speech form occurs all the
time. What does “all the time” mean? In other words,

we can say that the child interacts with the same ideal
speech form in different normative situations.

Clarifying this conclusion, we can say that there are
processes that permeate a number of normative situa-
tions, as in the case under discussion, where the commu-
nication of the primary form with the ideal one can and
does actually take place in various normative situations.

One of the fundamental issues that requires its own
consideration involves an analysis of the processes them-
selves implemented in the normative situations’ system.
According to L. Vygotsky, these are the processes of
higher mental functions development, which involve the
interaction of the primary and higher (ideal) forms.

A. Leontiev considered various types of activities as
processes. He asked: “But what is human life?” [16, p. 81]
and answered: “This is a set, or rather a system, of succes-
sive activities” [16, p. 81].

It is logical to expect that activity can also “per-
meate” normative situations. A. Leontiev, as far as we
know, did not use the term normative situation. How-
ever, indirect indications that activities are carried out
in normative situations can be found in his works. Thus,
A. Leontiev wrote: “No matter in what conditions and
forms human activity takes place, no matter what struc-
ture it acquires, it cannot be considered as withdrawn
from social relations, from the life of society. For all its
originality, the activity of a human individual is a system
included in the society relations system. Outside of these
relationships, human activity does not exist at all” [16,
p. 82-83].

From the quoted passage it follows that A. Leontiev
distinguished human activity as one system, which is
included in another system — in the system of “society
relations.” In our opinion, if in the first case he spoke
about the activities of an individual, then in the second
case a system of normative situations comes to the fore,
which sets certain rules of interaction between members
of society.

Considering motivation as an activity’s component,
A. Leontiev noted that there are two types of motives:
“meaning-forming motives” and “motives-stimuli” [16,
p. 202].

It is clear that meaning-forming motives reflect the
peculiarities of the course of activity as a process in spe-
cific circumstances that require the subjects of activity
to have a certain attitude towards a given situation. This
means that the meaning-forming motive begins to oper-
ate throughout the entire activity, generating different
meanings in specific normative situations. We believe
that meaning is precisely born in the context of a colli-
sion between activity and a normative situation, that is,
when activity permeates a normative situation.

Now let’s look at the motives-stimuli. The appearance
of such a motive indicates its external nature in relation
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to the ongoing activity. This means that such a motive
arises in any specific normative situation, different from
the activity itself, since it is there that certain require-
ments for the subject’s behavior or for his/her activity
in this other situation are born. In connection with the
above, we have grounds to distinguish between a norma-
tive situation and activity. Such a distinction seems im-
portant, since during the analysis it becomes necessary
to attribute the activity shown by the child either to the
fulfillment of the requirements of a normative situation,
or to the implementation of an activity.

A. Leontiev differentiated between the individual’s
activity and the forms and means of material and spiri-
tual communication. The latter, we believe, represent
various mankind’s achievements or units of culture. Tt
is they who define a normative situations’ system that
differ both on the visible side (that is, in the appearance
of the artifact) and on the internal, hidden side, in differ-
ences in rules and regulations.

A. Leontiev emphasized that in society a person is
faced with conditions that can produce the meanings
of his/her activities [ 16, p. 82-83]. Of course, A. Leon-
tiev’s remark is of interest, that social conditions can
produce transformation processes and transitions of
these conditions into activity. One of the possible op-
tions for such transitions may look like this: imagine a
normative situation in which there is an appearance or
external circumstances in relation to which the rules
of action or behavior of the subject are given. In other
words, the goals of his/her activity are defined. In this
case, the normative situation actually acts as a frag-
ment of activity, alienated from a person and contains
the possibility of using it as a fragment of activity, rep-
resenting an action.

By saying that the normative situation sets only the
operational composition, we are not asserting that, being
in a normative situation, a person cannot set his/her own
goals. For example, R. Merton cites the use of doping by
professional athletes as an example of going beyond the
normative situation. We are saying that in a normative
situation there are actions that are specified in advance,
that is, before the child finds himself/herself in such a
situation. This means that not only actions, but also the
goals of these actions are determined in advance. Thus,
any person in a normative situation must fulfill the re-
quirements for normative behavior associated with the
artifact.

Social relations, as a normative situations system, are
objectified forms of actions’ existence. They can consti-
tute a set of actions (possibly also means) of the activity
that the subject performs.

Such an interpretation of the normative situation
is of interest in the sense that it not only represents an
objectified product of human activity, but is also at the

same time a fragment of human social activity. Such ac-
tivity has a duality: it can be perceived, on the one hand,
as one of the fragments of the society’s social structure,
and on the other, as a process of individual activity that
permeates various normative situations.

Let’s focus on this in more detail. It turns out that
culture appears in two of its contexts simultaneously: on
the one part, as the basis for building a social structure
consisting of normative situations and in this sense quite
immobile; on the other part, as a basis for constructing
fragments of activity in the form of actions and opera-
tions. It seems to us that the culture’s first side is largely
reflected in the cultural-historical concept of L. Vy-
gotsky and it is associated with the higher mental func-
tions formation, while the second side is represented to
a greater extent in the theory of activity by A. Leontiev.

Thus, we have made a preliminary sketch of the rela-
tionship between the structural relations of culture and
the normative situation and processes within the frame-
work of cultural-historical theory and activity theory. In
the context of a cultural-historical perspective, a norma-
tive situation can be considered as a space in which two
processes can occur: the mastering of the normative situ-
ation itself as a unit of space for social interaction and as
a process of higher mental functions development in the
context of the zone of proximal development. Within the
activity theory framework, the normative situation itself
can be considered either as a fragment of activity in the
form of action and operation, or as a structural unit of
the social space of culture.

Play and Culture

In addition to the standard normative situation, we
also highlight the situation of play, in which preschool
children turn to culture. According to L. Vygotsky, play
is characterized by the presence of an imaginary situa-
tion. The imaginary situation’s features are determined
by the objects that preschool children use while playing:
these are toys. With their help, the child is oriented to-
wards real situations. Toys are the basis for their model-
ing. We also consider toys to be cultural artifacts in the
sense that they are man-made. Accordingly, interaction
with toys is interaction with culture. It should be noted
that this culture is addressed to children.

The imaginary situation is determined by the role
that child takes on voluntarily as well as by the rules cor-
responding to this role. The child voluntarily obeys the
assumed rules associated with the role, which, according
to L. Vygotsky, determines the zone of proximal devel-
opment of play activity.

First of all, we would like to note that A. Leontiev
identified a special type of actions, which he called play
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ones. Play actions arise in a child based on the need to
act like adults [15, p. 479].

A. Leontiev emphasized that play actions have a
special structure. In other words, they differ from the
usual actions typical for a normative situation. Based
on an analysis of the simple game of “riding on a stick,”
he explained this difference by saying that the action it-
self corresponds to a horse, while performing the action
corresponds to a stick. In other words, according to A.
Leontieve, play action differs significantly from the real
one [15, p. 479—480].

Let’s try to characterize the playful action, and subse-
quently the entire imaginary situation. So, according to
A. Leontiev, the play action corresponds to the real, i.e.
cultural action of an adult, whom the child imitates and
which he/she himself/herself wants to reproduce in the
game. However, the operations by which the play action
is performed do not correspond to the cultural action.
Thus, in terms of their goals, play actions correspond to
real cultural actions. It follows that the imaginary situ-
ation simulates the real situation. But the operational
composition of the play action is different.

In addition to the toys’ inclusion, play actions are
distinguished by the use of substitute objects. It is the
ability not to reproduce operations or to reproduce them
partially and in a simplified manner that differentiates
the play from other types of activities. The consequence
arising from this circumstance is of some interest. It
turns out that when playing, a child acts in the zone of
proximal development, but not under the guidance of
an adult, but independently. D. Elkonin showed that a
child cannot directly become involved in the production
activities of adults. Due to this circumstance, there is a
special period when the child is left to his/her own de-
vices. This period is childhood, the peculiarity of which
is the emergence of play. At the same time, D.B. Elkonin
noted: “The earlier the stage of development of society,
the earlier children are included in the productive labor
of adults and become independent producers” [20, p. 41].

According to D. Elkonin, the child plays due to the
inability to join in the activities of adults due to the limi-
tations of his/her own operational sphere. Therefore,
one of the main characteristics of play activity becomes
its procedural nature, caused by the underdevelopment
of the operational sphere of preschool children. This
means that in play the child replaces real operations with
conventional play actions with toys or substitute ob-
jects. The discrepancy between the play action and the
cultural one is caused by the fact that the play action is
performed by the child himself/herself without instruc-
tions from adults.

In connection with the above, one clarification needs
to be made. Considering the genesis of play activity, we
can highlight moments of adult’s influence. However,

subsequent play activity occurs largely without the
adult’s influence. At least, such games can be observed
among senior preschoolers.

This poses the question: if there are no operations
in the game, then what is the play activity’s objective
side, what is the play aimed at and what does it re-
veal to the child? The answer may be that there are
two sides to the play — operational and motivational.
Since the play activity’s operational side is a relative
one, the play is apparently aimed at mastering the
motivational and semantic side of the simulated situ-
ations. Thus, the play represents another space, dif-
ferent from the social space of culture, consisting of
normative situations as its units. In this case, the play
appears as a semantic space, that is, a subjective space.
It implements play actions aimed at building relation-
ships with cultural artifacts.

The play action analysis shows two of its important
features. Firstly, let’s consider the fact that the play ac-
tion, as A. Leontiev writes about it, aimed at reproduc-
ing what the child saw in the reality around him /her.
Therefore during play the child turns to the adult cul-
ture around him/her. In other words, the game repro-
duces (models) those situations that reflect the present.
Secondly, another feature is characterized by the posi-
tion that the child takes during the play. The position’s
uniqueness is that the child does not need to learn from
adults to perform a play action. We want to say that the
child, at a certain stage in the genesis of play activity,
himself/herself defines the play action’s content and,
therefore, is its subject. But since the actions are imi-
tative, we cannot name the child as the author of these
actions. Thus, the play action is performed by the child
independently, leaving the adult to observe what is hap-
pening.

The imaginary situation acts as a special play situa-
tion, and the role accepted by the child and the rules cor-
responding to it become tools for child development in
the play. In an imaginary situation, the child also turns
to culture. But this reference is different from interac-
tion with culture in a normative situation. Here play
actions become characteristic. The child interacts with
artifacts specially created for children — i.e. toys, which
are initially aimed at mastering the meaning of cultural
( i.e,, normative) situations from the child’s immediate
environment.

Data showing a positive impact on the executive
functions development during the play are presented in
the works of such authors as [2; 24; 25; 26; 29; 33; 35;
36]. The studies by [22; 27; 28; 30; 31; 32] as well as
other childhood researchers have established that role-
playing games promote the development of creativity
and intelligence in preschool children, influence the
formation of theory of consciousness, symbolic repre-
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sentation, children’s thinking, including the ability to
reason, etc.

L. Vygotsky mentioned that play arises in conditions
of contradiction between the child’s ability to act and
his/her desires. L. Vygotsky’s point of view is in a way
reproduced by A. Leontiev. He also considered the emer-
gence of play activity as a resolution of the contradiction
between the need to act and the inability to perform the
necessary operations. He emphasized that this contra-
diction can be resolved only in play activity, since “... the
play action is free from that obligatory side of it, which is
determined by the real conditions of this action, i.e. free
from mandatory methods of action and operations” [15,
p. 475].

L. Vygotsky set a high value on play activities.
Thanks to the imaginary situation’s emergence, the child
is freed from the perceptual field’s influence and begins
to act in accordance with the meanings given by the
imaginary situation. Taking on a play role requires the
child to obey the rules of action set by this role, which
makes the child’s behavior arbitrary.

It is obvious that it is impossible to act in accordance
with meanings without awareness of these meanings.
This means that a child’s behavior in an imaginary situa-
tion presupposes not only the ability to control one’s ac-
tions and subordinate them to the rules associated with
the role, but also to constantly reflect on one’s own ac-
tivity. It is no coincidence that L. Vygotsky highlighted
that play creates a child’s zone of proximal development
and that in play the child becomes head and shoulders
above than in ordinary non-play situations [6]. Taking
into account all the above circumstances, we can con-
clude that socio-dramatic play for preschoolers is anoth-
er form of development for preschool children.

It remains to discuss one more question regarding the
connection between play and the normative situation:
can we consider the preschooler’s play activity as a pro-
cess that permeates various normative situations? Here
we will give a positive answer. Indeed, if we consider
children’s play activity from the point of view of spatial
localization, we can see that there are special places in
which this activity takes place. One of these places is the
so-called “playcorners”. Their specificity lies in the fact
that they contain material for play activities unfolding.
This suggests that adults strive to normalize the play
space, i.e., an imaginary situation. The same trend is typ-
ical, in our opinion, for “play worlds” [3].

Thus, special normative situations are created to or-
ganize preschoolers’ play activities. Here we are again
faced with a double orientation of the normative situa-
tion: on the one hand, as a unit of social interaction, and
on the other, as a fragment of a play action that can be
used to build play activity. The features of such norma-
tive situations addressed to preschool children are that:
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firstly, if in cultural normative situations the rules are
spelled out to the operations’ level, then here the rules
are spelled out to the actions’ level; and, secondly, the
situation does not imply that children’s activity goes be-
yond its limits.

Creativity and Culture

The following question is legitimate: if a child is
provided with an operational repertoire, will he/she
be involved in activities similar to those of adults,
associated with obtaining a socially significant prod-
uct? A similar situation is modeled in project activity,
which have recently been used in preschool educa-
tion [18; 21; 23]. Project activities are understood as
activities that are associated with solving a problem
formulated by the child. The problem itself contains
a question to which there is no direct answer. Solv-
ing a problem involves studying the conditions and
analyzing the possibilities that can be identified in the
context of the proposed circumstances. In this regard,
a search is underway for various options for answering
the question posed. Each option is analyzed, defined
and justified. Then the best one is selected. On its ba-
sis, a plan for the implementation of project activities
is drawn up, in accordance with which the product is
created. The result of project activity must necessar-
ily be socially significant. It is presented in a social
environment that is significant for the child and is as-
sessed as important for the functioning of the society
that develops around the child.

The main task of project activity is to support the
child’s cognitive initiative and its transformation into a
socially and culturally significant activity aimed at ob-
taining a socially approved and used product.

Thus, we can tentatively draw the following conclu-
sion. Project activity is initiated by the child and sup-
ported by adults (teachers and parents). It contains
a question posed by the child and to which there is no
direct answer. Project activity involves turning to cul-
ture in order to analyze various possible answers to the
question posed, including choosing and justifying the
best solution [4]. Based on the chosen solution, a plan
is built to achieve a socially significant product and its
implementation and presentation is carried out.

Project activity is fundamentally different from so-
cio-dramatic play, since in it the child acts as the author
of a positive idea, implemented in the form of a socially
significant product, which allows the child’s personal-
ity development [10; 14]. So, project activity becomes a
form of preschool children’s creative activity and, at the
same time, a form of the child’s personality development
[1; 34].
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The structure of the connection between normative
situations and project activity is of particular interest.
Apparently, the project activity implementation in a
creative situation presupposes the presence of a special
system consisting of a number of normative situations
constructed in relation to cultural artifacts, which act
simultaneously as both project activity’s fragments as
well as units of social interaction. We believe that such a
system of interconnected normative situations can con-
stitute a special space for the development of a child’s
personality in a kindergarten group, which we call the
space of children’s realization [5]. Each normative situ-
ation involves turning to culture as a system of artifacts,
since the artifact is part of the normative situation. We
believe that familiarization with the history of the issue,
drawing up a project plan, choosing the optimal solution,
presentation of the author’s product, etc. can be under-
stood in two ways — both as project activity stages and
as normative situations in which the order of actions is
defined. For example, a product presentation includes: a
presenter’s speech — a child’s presentation of the prod-
uct — questions to the child — free speeches with a posi-
tive assessment of the product and an explanation of its
uniqueness — congratulations. Therefore, they repre-
sent a structure of a sufficiently high complexity level,
the mastery of which by children presupposes a corre-
sponding cognitive abilities development.

Conclusion: Childhood as a Development Space
and a Form of Reference to Culture

When we talk about childhood, it is important to
understand it as the space in which the child develops.
The units of this space are situations that determine
the forms of a child’s approach to culture and the cor-
responding to them development forms.

We distinguish three types of situations: normative,
imaginary and creative ones. Each of these situations de-
fines its own version of the child’s approach to culture as
a system of artifacts. A normative situation is a situation
that has arisen due to certain forms of activity attributed
to the artifact. An imaginary or virtual situation arises
in play and orients the child to reproduce the meanings
presented in the normative situations surrounding the
child. A creative situation is associated with the imple-
mentation of a child’s idea and the creation of a unique
product. It encourages the preschooler to turn to culture
in order to analyze what already exists and identify op-
portunities for creating a new product.

Since development occurs in childhood age, it in-
cludes development forms and tools. We highlight three
processes as forms of development: learning, play and
creativity. Thus, we emphasize that a full-fledged edu-

11

cational process in preschool educational institutions
should include all of these three forms of children’s ac-
tivity.

An essential point in the mastering of culture is as-
sociated with the role of an adult who teaches the child
a correct understanding of the culture’s content. Every
cultural artifact is characterized not only by its appear-
ance, but also by the way it is culturally used. This way
is not directly deduced from the artifact’s appearance. In
order to understand the way of usage, an adult is needed
to show the child how to act correctly. In this case, the
culture is mastered in the learning process. The key here
is the interaction between an adult and a child, as be-
tween a teacher and a student in a normative situation.
This process does not exclude the child’s independent
activity aimed at mastering culture. We would like to
highlight that for a preschooler to master culture, the
key condition is the learning process, in which an adult
plays the leading role. The adult appears as an instructor,
revealing to the child the correct ways to use cultural
artifacts, and the child acts as a student, carrying out the
adult’s instructions. V. Davydov emphasized that learn-
ing should be considered as a form of development.

Development also occurs in play and character-
izes the transformation of activity’s natural forms into
cultural ones. The child makes transformations in play
while fulfilling the role he/she has assumed, imitating
the adults’ actions and reaching a certain level of ac-
tual development. It is no coincidence that A. Zaporo-
zhets noted that play is a form of life for a child [12];
we would add that play is a form of development for a
preschooler.

Children’s creativity can be understood in two ways:
as following the adult’s instructions, i.e. reproductively,
and as the creation of a new product that is absent in
the child’s environment. Finding himself/herself in the
space of children’s realization, unfolding with the help
of adults the process of creativity as an appeal to the cul-
ture of the possible, the child gains experience in creat-
ing a unique product.

So, we have the opportunity to describe, to a first ap-
proximation, the childhood structure. In the childhood
structure, we distinguish three spaces in which chil-
dren’s activity is realized: normative, semantic, and the
space of children’s intentions.

Normative space. The normative space refers to
mankind’s achievements that took shape before the
child’s birth. Children must master them. These achieve-
ments (or culture) are represented as artifacts, the mean-
ing of which is revealed through normative situations.
Normative situations act as units of normative space.
They combine the artifact and the rules for handling the
artifact. We want to emphasize that the key condition
for the normative space (or culture) development by a
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preschooler is the learning process in which the leading
role is played by an adult. Learning is a part of the child-
hood structure and is a form of development. The child is
a student, that is, he/she follows the adult’s instructions.
This process does not exclude the child’s independent
activity aimed at mastering culture. Turning to culture
in the context of the past characterizes the process of
mastering the way of interacting with an artifact in a
normative situation.

The semantic space characterizes the specifics of
children’s play interaction. While playing, the child
reproduces situations that he/she encounters in his/
her daily life. As units of semantic space, we con-
sider imaginary situations, including role rules and
role attributes. We consider play as a component of
the childhood structure, representing a form of child
development. In play, the child is the subject of the
activity. We consider turning to culture in the play
activity context as a process of mastering the norma-
tive situations’ semantic side.
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The space of children’s intentions is determined
by creative situations, including the intended creative
product and the plan for obtaining it. Creative situa-
tions, from our point of view, are units of the children’s
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child development. In creativity, the child takes the po-
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process can be represented as an analysis of what has al-
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nents, but something else, which can take a more pronounced
form of will, motive, and reflection; therefore, it is necessary
to consider it more broadly, precisely within the framework
of the conditions of free action in a social situation.

Introduction

The concept of “free action” was introduced by L.S. Vy-
gotsky to explain the driving forces of mental development.
This theoretical construct has its empirical evidence. The
theoretical method of studying free action as a whole, in our

opinion, is the study of its modal properties. In the article we Contradictions between L. S. Vygotsky’s

reveal three modal properties of free action: reflection of the
whole psyche in itself (penetration of triangular connections
of mental functions); fulfillment of a dynamic function as a
mode of development; connection with structures that do
not belong to the natural essence of free action, but go be-
yond it and make up a greater whole — connection with elec-
trophysiological and vegetative parameters of the organism.

In studying free action, we study the unity of motive, will,
and reflection, and this unity is not the sum of these compo-
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Methodological Reflection and the
Reconstruction of his Ideas about the Psyche
as a Dynamic Triangular Network

G.G. Kravtsov recalled as a parable a case re-
lated to the reading of L.S. Vygotsky’s works. About
L.S.Vygotsky, “one of those present exclaimed in sur-
prise: “But he writes simply and clearly, in good literary
language.” “And this is the main difficulty!” — claimed
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Daniil Borisovich [Elkonin] and explained: “I have to
force myself to stop after reading each paragraph, go
away from it, then come back again and, reading a sec-
ond time, I discover a new meaning, which had not been
revealed to me before” [18, p. 21].

The reconstruction of L.S.Vygotsky’s views on the
psyche as a dynamic, developing according to certain
laws under certain conditions, formation in a person
we presented in our works [23-25], showed the logic of
triple connections between psychological functions and
revealed its transformational processes in the dynamic
triangular network of the psyche. This reconstruction
comes into conflict with Vygotsky’s methodological re-
flection of his views:

1. Vygotsky writes not about a network, but about a
system with a system-forming feature: “In the process of
development, all these functions form a complex hierar-
chical system, where the central, or leading, function is
the development of thinking, the function of formation
of concepts” [9, p. 113]. At every change of any mental
function that affects other functions, Vygotsky wrote
about such a system [10].

If we pay attention not to methodological reflection,
but to the unfolding of the analysis that led to the con-
clusion about the system, we will meet with the applica-
tion of trinity as a method of revealing the connections of
mutual influences of mental functions. Thus, Vygotsky
writes: “the convergence of memory and attention
with intellect is the most essential and distinctive fea-
ture of the transitional age. From the system of percep-
tion these functions pass to the system of thinking” [9,
p. 144]. There is a triple, or rather triangular connection:
memory — attention — thinking, memory and attention
find thinking for their development, at the same time,
thinking is “looking” for something to influence. Similar
things happen with other functions.

2. Another contradiction is built into the above contra-
diction. Vygotsky indicates that he is writing about dual
connections between mental functions, but the text of his
discourse moves in a gradual labeling of triple connections.

L.S. Vygotsky initially takes the trinity of nature —
psyche — social environment and prescribes these con-
nections to a greater or lesser extent. For example, in
his work “Pedology of Adolescence”, Vygotsky, with-
out labeling it himself, gradually folding the trinity
and revealing the links between them, built all the trin-
ity in the form of a network covering the content: na-
ture — psyche — culture + I — other — environment +
understanding of reality — understanding of others —
understanding of oneself + speech — communication —
thinking in concepts (logical thinking) + thought —
speech — environment.

Based on the above contradictions, the conclusion
about the equality of the system and the whole in Vy-
gotsky’s ideas would be wrong. Analysis by means of net-
work construction is more in line with Vygotsky’s works.
We will rely on it to reveal the transformation taking
place in the trinity, which Vygotsky called “free action”.
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The Role of Free Action in the Triangular
Dynamic Network of the Psyche as a
Developmental Driver

In our work “The Nature of Free Action and Reflec-
tion” [23], we showed that free action is a trinity of such
mental functions as reflection, will, and motive. The
trinity is formed at the early stages of human develop-
ment. The works of the followers of cultural-historical
psychology reveal certain aspects, genesis and peculiari-
ties of relations in the trinity: its dyads and each phe-
nomenon [ 14; 26].

According to Vygotsky arbitrariness, logicality and
awareness are the driving forces of the development of
mental functions in childhood.

From Vygotsky’s [9] description of the process of in-
tellectualization of functions, we can distinguish the ac-
quisition of new qualities by functions: 1) separateness
from elementary, 2) logicality, 3) freedom as controllabil-
ity by conscious thought, i.e., arbitrariness. Accordingly,
logicality and arbitrariness as control of mental function
with the help of conscious thought. What is conscious
thought in Vygotsky’s understanding? It is a thought
formalized into concepts, and formalization into concepts
is associated not only with consciousness, but also with
awareness [9]. In the description of connections we not
only meet with the trinity of speech (verbal thinking) —
will — self-consciousness, but also with the fact that to
the trinity of consciousness — logicality — arbitrariness
Vygotsky allocates the role of a regulatory mechanism,
therefore, penetrating and triggering the development of
the entire psyche. Vygotsky [6; 9; 11], revealing develop-
ment, assigns qualitative characteristics to mental func-
tions, for example, conscious perception, logical thinking,
arbitrary attention and at the same time logical percep-
tion, arbitrary thinking, conscious attention and so on, as-
signing all three qualities to each function.

Similar changes are realized in the personality. Vy-
gotsky writes: “On the basis of reflection, on the basis of
self-consciousness and understanding of one’s own pro-
cesses, new groups arise, new connections of these func-
tions among themselves, and these connections, arising
on the basis of self-consciousness and characterizing the
structure of personality, we call its tertiary features” [9,
p. 24]. “In these new connections, in these tertiary high-
er functions there is nothing mysterious or mysterious,
for, as we have seen, the law of their construction con-
sists in the fact that they are the psychological relations
transferred to the personality, which once were relations
between people” [9, p. 238].

Changes in the personality are associated with
changes in the trinity of logicality, arbitrariness, and
awareness, which is embedded in the network of mental
functions. It stands out, retaining its regulating function
as an independent unit of analysis as reflection — motive
— will, endowed with a new quality of freedom and ne-
cessity. “A systematized, ordered world of the inner con-
sciousness of the individual develops and takes shape,
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and there arises that special form of necessity which we
call freedom of will” [9, p. 197—198], writes Vygotsky
and, following the logic about the whole, we can assume
that freedom, as a form of necessity, is possessed not only
by the will, but also by reflection and motive. Free action
becomes a special form of internal necessity, regulating
the development of personality and intellectual mental
functions. Vygotsky, following Spinoza, refers to such
freedom as cognized necessity. Free action, as a unit in
the triangular network of the psyche, is connected with
other mental functions, such as speech, consciousness,
behavior, understanding, and others.

For free action, necessity is delineated by the pres-
ence of contradictions. Vygotsky supports the idea ex-
pressed by Piaget about reflection and, in our opinion,
it is true in general for free action: “it is only under the
pressure of argument and objections that a child begins
to try to justify his thought in the eyes of others and be-
gins to observe his own thinking” [9, p. 88]. Free action
develops in the contradictions of ontological trinity of
nature — psyche — culture and epistemological I — Oth-
er — social environment.

Relation of Free Action to Electrophysiological
and Autonomic Parameters of the Organism

Vygotsky does not recognize physiological parallelism
and severely criticizes its supporters. At the same time, it
would not be logical, based on the methodological basis
of the whole and unity, to bypass the connection between
brain activity and mental functions. Vygotsky speaks of
correlates, i.e. the presence of a connection that mutually
influences each other. Thus, he writes about thinking in
concepts, which for him is central to the changes taking
place in adolescence: “Of course, thinking in concepts has
its correlate in brain functions, but this correlate consists
in a chronogenic synthesis, in a complex temporal com-
bination and unification of a number of functions, which
are mainly characterized by two points. First, <..> in the
structure of the brain and in the system of its basic func-
tions are given the possibilities, the conditions for the
emergence and formation of higher syntheses. Secondly,
chronogenic synthesis distinguishes what distinguishes
the parts, the sum of elements from the whole, from the
structure. From the point of view of physiology, it is not
one basic function of the brain in the form of inhibition,
excitation, etc., but many different functions in a com-
plex combination and unification, in a complex temporal
sequence that underlies the formation of concepts” [9,
p. 178—179]. Vygotsky begins to analyze the develop-
ment of higher mental functions with the words: “The de-
velopment of higher mental functions in the transition age
reveals extremely clearly and distinctly the basic regulari-
ties that characterize the processes of development of the
nervous system and behavior” [9, p. 111].

The movement of L.S.Vygotsky’s thought is realized
in the trinity of organism — psyche — culture. “Since
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organic development is realized in the cultural environ-
ment, insofar it turns into a historically conditioned bio-
logical process. The development of speech in a child can
serve as a good example of the fusion of two developmen-
tal plans-natural and cultural.” [9, p. 22]. L.S.Vygotsky
believes that it is only in the case of lesions that the
mechanisms of the organism, which form an alloy with
the psyche and through its mediation with culture, re-
veal themselves nakedly.

Our studies [16; 30] were aimed at studying the age
specifics of the influence on the central and peripheral
nervous systems of the process of reflection as an orga-
nized process and the processes of motive and will actu-
alized during the performance of tasks of the technique,
i.e., “free action” in general. As a stimulus material we
used the projective technique “Imaginal-Reflexive Re-
source Methodology” (Sizikova T.E.) in the perfor-
mance of tasks of which the achievement of results is
possible only when performing a free action [20]. In this
article, we conduct a comparative analysis of the previ-
ously obtained results:

1. The results of the electrophysiological study
showed that in adult subjects (over 22 years old) after an
act of free action, creative activity and “outward” orien-
tation are observed, characterized by a decrease in power
in the lower band of the theta rhythm (4—5.5 Hz), an
increase in power in the upper band of the theta rhythm
(7—8 Hz), and an increase in power in the lower band of
alpha rhythm (8-9.5 Hz) and beta rhythm (14—20 Hz).
In younger subjects (18 to 21 years old), the main chang-
es are characterized by an increase in the power of only
the lower alpha rhythm (8—9.5 Hz), which is associated
with the activity of intellectual activity and attention
processes directed outward rather than inward [30].

These results are not inconsistent with studies [27—
29; 31] showing: 1) that the processes of reflection of “I”
and others at a young age involve to a greater extent the
affective and cognitive systems associated with the de-
fault mode network “2) that in children (11—14 years
old) the activation in the medial prefrontal cortex dur-
ing self-reference (one of the aspects of reflection) is
much stronger than in adults (23—30 years old); 3) that
in children and adults, the medial prefrontal cortex area
is more activated during attributing phrases about self
than during describing other people; 4) the medial poste-
rior parietal cortex is more activated during attributing
phrases about other people and society, with adults being
dominated by the posterior precuneus, whereas children
are dominated by the anterior precuneus and posterior
cingulate. Similar results were found by Hatherton and
colleagues [27]. They found increased activity in the me-
dial prefrontal cortex during direct self-evaluation com-
pared to thinking about traits possessed by a best friend
[27]. The authors conclude that the neural correlates of
the self remain different for close and nonclose friends.

2. In another part of the study, we investigated the
influence of the act of free action on the balance of the
autonomic nervous system (ANS) in adults, taking into
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account age features and completeness of reflection de-
velopment [16].

Our results showed that younger subjects are char-
acterized by greater ANS sensitivity and sharper chang-
es in heart rate variability (HRV) parameters compared
to older subjects. The main shifts in the balance of veg-
etative regulation after undergoing this technique are
associated with an increase in the parasympathetic com-
ponent in providing adaptive reactions of the organism.

These results are consistent with studies [15; 17;
27] showing that by adulthood the prefrontal cortex,
responsible for emotional regulation and impulse con-
trol, reaches full maturity. This allows adults to better
regulate their emotions and reactions, resulting in more
stable autonomic indices [15].

The principal novelty of our results is the confirma-
tion of the age-related psychological boundary of quali-
tative changes in reflection at the level of the central and
peripheral nervous systems.

Psychological qualitative changes in reflection were
previously presented in our works [21—22]. The analysis
of experimental data led to the conclusion that the age
boundary of 22 years of age is transitional to new quali-
tative changes in the development of the triangular dy-
namic network of reflection modalities. Before the age of
22, young people tended to have distortions in reflection.
A “right-sided asymmetry on the scales of reflection ori-
entations to “systematicity” <..>, “creativity” <..>, “de-
ductive way of processing information” <...>, “progressive
reflection orientation” <...>, the mechanism “reflection —
motive — will” <..>, and left-sided asymmetry on the
scale “reflection orientation to fragmentation” were re-
vealed [21, p. 84]. After 22 years of age, when performing
three methods diagnosing the development of reflection
(“Reflection Focus Questionnaire” by T.E. Sizikova; “Re-
flectivity Diagnostic Methodology” by A.V. Karpov and
V.V. Ponomareva, “Differential Reflectivity Test” (DTR)
by D.A. Leontiev and E.N. Osin), the subjects showed the
results closest to adequate reflection.

Thus, the obtained results of psychological and psy-
chophysiological studies, based on the ideas about the
psyche as a whole and its regulating mechanism — free
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action, which is a unity of psychological functions reflec-
tion — motive — will and its correlates at the level of the
central and peripheral nervous systems, allow us to assert
a qualitative change in the psyche caused by qualitative
changes in free action initiated by changes in reflection.

Ourresearch contributes to clarifying the peculiarities
of reactions to explanations of others’ actions in reflection
of the social environment depending on age presented in
the works of other scientists [1; 2; 12; 13; 17]. The studies
indicate that at a young age there is a stronger autonomic
response in reflection directed at the Other; in adulthood
the autonomic response is more stable. The process of re-
flection in adulthood is associated with deeper elabora-
tion at the electrophysiological level. These data are im-
portant for understanding the development of emotional
regulation, reflection and, in general, free action in onto-
genesis, its role in emotion management; understanding
psychosomatic conditions and their correction; training
and application of free action in helping practices.

Conclusion

1. L.S. Vygotsky’s methodological reflection of his
own views (system construction) has a discrepancy with
the logic of his text (triangular network), which reveals
the psychology of the development of higher mental
functions and personality.

2. Free action, which represents the trinity of reflec-
tion — motive — will, is regulatory; its genesis is connected
with the transformation of the trinity of awareness, logi-
cality, and arbitrariness implanted in mental functions.

3. Free action, which regulates the dynamics of the
psyche from the natural to the cultural state, has correlates
at the level of the central and peripheral nervous systems.

4. Psychological and psychophysiological boundar-
ies of qualitative changes in free action in adolescence
coincide at the boundary of 22 years of age. The quali-
tative change includes the reaction of the organism to
the free action carried out by the psyche: up to 22 years
of age the vegetative reaction is more pronounced, after
22 years of age the electrophysiological reaction is more
pronounced.
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The concept of “psychological structure of a defect” is analyzed in the context of its use for designing
psychological assistance for a child with developmental disabilities. The potential of this concept is revealed
for identifying individual characteristics of abnormal mental development. The psychological structure of
the defect is defined as a set of nuclear mental anomalies that serve as the basis for the emergence of the
entire spectrum of particular manifestations of the child’s abnormal development, as well as the agent’s
reaction to them. Two types of personality response are identified — objective and subjective. The first
reveals changes in mental functions, the second reveals the agent’s experiences about the defect, includ-
ing the attitude towards the defect, emotional-sensory and behavioral components. The agent’s reaction
to the defect reflects the cyclical nature of the formation of the structure of the defect. It can both support
the existence of the nuclear defect, generate defects of a higher order (dysfunctional cycle) and facilitate
overcoming them (evolutionary cycle).

Keywords: abnormal development, psychological structure of the defect, psychological diagnosis of
abnormal development, psychological correction.
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B cTaThe aHaIM3UPYETCs TIOHSITHE «ITCUXOJIOTHYECKast CTPYKTypa fedekTa» B KOHTEKCTE eTo MprMeHe-
HUS 11 TPOEKTUPOBAHUS ICHXOJOTUUECKON TTOMOIIM PeGeHKY ¢ OTKJIOHEHUSIMU B PasBUTUH. PackpbiBa-
€TCA NOTCHIUAJI ITaHHOTO TIOHATUA IJIS1 BBIABJICHUA UWHAVBUYAJIbHBIX XapaKTEePUCTUK aHOMAJIbBHOTO TICU-
XUYIECKOTO pa3BUTHsL. [ICHXOTOTHYECKasT CTPYKTYpa fedeKTa OTmpeIesisieTcs Kak COBOKYITHOCTD sIIEPHBIX
HapyL[IeHI/Iﬁ IICUXWUKH, BBICTYHAIONINX OCHOBaHWEM [IJIA BOSHUKHOBEHUA BCETO CHEKTPa YaCTHBIX ITPOAB-
JICHUI aHOMaJIbHOTO PasBUTHsA pebeHKa, a TakKe peakilus Ha HUX cyObekTa. Boiaesenbl 06 beKTUBHBIN 1
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cyObEKTUBHBII TUIIBI PearupoBaHusl TUIHOCTHU. [1epBbIii pacKpbiBaeT u3MeHeH st (DYHKIMN ICUXUKHU, BTO-
poii — mepeskuBaHus cyOhEKTa MO MOBOY JedeKTa, BKIIOYAIIIE OTHONIEHNE K e(DEKTY, IMOIHOHAIb-
HO-YYBCTBEHHBIN U IIOBEICHYECKUI KOMIIOHEHThI. Peakius cyObekTa Ha feeKT OTPaskaeT UKINYeCKUui
xapakrep (HopMupoBaHus CTPYKTYPbI Aederra. OHa MOKET KakK MOJ/IePKUBATh CYIIeCTBOBAHUE SI€PHOTO
nedekra u MOpoKAaTh AeeKThl Hosee BHICOKOTO TopsaKa (AMchYHKIIMOHATIBHBIN IIHKI), TaK ¥ CIIOC006-

CTBOBATh X MTPEOIOTEHUTO (IBOTIOTIMOHHBIH ITNKIT )

Kniouesvte crosa: anoMarbHOE pa3BuTHe, IMCUXOJOTUIECKAA CTPYKTYpa /:Le(beKTa, IICUXOJIorndecKada
JIMAaTHOCTUKA OTKJIOHEHUIT B Pa3BUTHU, TICUXOJIOTUYECKAA KOPPEKIUA.

Baaropapuoctu. Asrop Gmarogaput 3a o6cysxaenue cratbu E.C. Crrenosuy.
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Research Problem

When analyzing abnormal mental development,
it is of particular importance to identify not only pat-
terns common to different types of development, but
also specific patterns inherent in a particular type of
development (e.g., mental retardation) or even in the
development of a particular child. If the solution of
the first problem requires the discovery of universal
characteristics and mechanisms of development inher-
ent in all types of deviant development, the solution of
the second problem is directly related to the concept of
“psychological structure of the defect”. Identification of
general and specific regularities is essential for qualita-
tive (rather than quantitative) differential diagnostics,
as well as, what is especially important, for the design of
individually oriented psychological and psychological-
pedagogical assistance to children and adolescents with
developmental problems. It is the consideration of such
regularities and the psychological structure of the de-
fect that makes it possible to determine the principles
of interaction with the child, which will contribute to
his/her mental development [5; 6; 8; 9; 10; 12; 14; 15].
Despite the importance of these categories for helping
children and adolescents, they are very rarely used in the
practice of psychological diagnosis and correction of de-
velopmental deviations [8].

L.S. Vygotsky drew attention to the problem of gen-
eral regularities of abnormal development [1; 2]. For
example, as the most general such pattern he noted the
violation of interaction with others, which is observed in
all types of abnormal development. He also pointed to
the hierarchy of disorders, describing the concept of the
psychological structure of the defect.

Later, based on the works by L.S. Vygotsky,
V.I. Lubovsky described a number of other general regu-
larities of abnormal development on the basis of empiri-
cal studies available in special psychology [5-9]. These
include violations of verbal mediation in the formation
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of new connections, a slower rate of reception and pro-
cessing of sensory information and a smaller volume of
information captured and stored in memory, defects in
the development of arbitrary movements, increased fa-
tigue, and a slower rate of mental development.

At the same time, V.I. Lubovsky, I.A. Korobeinikov
and S.M. Valyavko point out the importance of iden-
tifying specific patterns of abnormal development that
reveal the qualitative features of a particular type of
development [8; 9]. This problem has been more or less
successfully solved in relation to certain categories of
children, relying on the concept of the psychological
structure of the defect. Thus, defect structures have been
described in mental retardation, learning disabilities,
early childhood autism, visual and hearing impairments
[1;4—9; 15; 16].

Appeal to the concept of psychological structure of
defect as a tool of psychological diagnosis encourages us
to see deviations in development not as a series of symp-
toms, but as having a certain hierarchy. According to
L.S. Vygotsky, the primary defect is directly related to
organic damage or dysfunction in this hierarchy [1]. For
example, damage to the cochlea of the auditory analyzer
is directly related to auditory perception disorders. The
second-order defect is related to the primary defect (in
this example, developmental disorders of oral speech).
However, this connection is already less rigid and de-
pends on various social conditions. The same pattern
applies on the formation of defects of the third and so
on orders — the higher the order of the defect, the less
it is predetermined by biological factors and the more it
depends on the interaction of the child with others. As
V.V. Lebedinsky, high-order defects are less rigidly re-
lated to a particular type of deviant development and are
less specific for it [4].

We should pay attention to the fact that another
concept of the psychological structure of a defect is of
particular importance for solving the problem of provid-
ing practical help to a child. It is the concept that re-
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veals the specifics and mechanisms of development of a
particular child [8; 9; 12; 15]. However, what does this
concept consist in? Should we adjust our ideas about the
psychological structure of the defect, considered in rela-
tion to an individual child, rather than a clinical diagno-
sis? What opportunities does such an understanding of
the term provide us for solving practical problems?

Nuclear disorder in the structure of the defect

We understand the psychological structure of the
defect as reflecting deviations in the formation of the
psyche of an individual child. Tt allows us to select spe-
cific ways of assistance taking into account the unique
specifics of his/her development [8; 14]. For example,
V.I. Lubovsky notes that in some cases a visually im-
paired child can rely primarily on touch and a child,
defined as blind, can use residual visual perception [5].
In this context, the author speaks of a special way of in-
teracting with the environment. In a child with ADHD
in one case behavioral problems are associated with
immaturity of mechanisms of processing kinesthetic
information, and in another case — with problems of
formation of child-parent relations and immaturity of
social motives. It is important for us to understand that
the psychological characteristics of interaction with
the world and the characteristics of mental develop-
ment can be quite different in children and adolescents
with the same clinical diagnosis. Undoubtedly, this is
of fundamental importance for determining the strat-
egy and tactics of psychological and pedagogical assis-
tance to a particular child. In the future we will use the
latter meaning of the term “psychological structure of
the defect”, i.e., we will apply it to the analysis of the
development of a particular child rather than a clini-
cally defined type of development.

In this context, it is important to draw attention to
another problem in defining the psychological structure
of a defect. It concerns the term “primary defect”, which,
as already noted, is directly related to organic impair-
ment [1]. However, in practice, it is not always possible
to determine the organic damage. This is especially true
for mild, borderline, states and types of abnormal devel-
opment. In addition, many variants of abnormal devel-
opment are not based on organic damage at all, but are
caused exclusively by social factors or are caused by their
combined effect (e.g., learning disabilities of psychogen-
ic or somatogenic origin). In these cases, we believe it is
legitimate to speak not so much of a primary defect as
of a nuclear disorder of the psyche underlying the whole
variety of individual manifestations of abnormal devel-
opment of a particular child [ 15]. It is often impossible to
determine the relationship of a nuclear defect to organic
or functional brain damage.
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Identification of a nuclear defect during psychodi-
agnostic examination involves qualitative analysis of
the characteristics of the child’s interaction with other
people and ways of solving various tasks. The nuclear
defect reveals itself in most of the child’s actions or un-
derlies them. For example, the weakness of analysis of
sensually perceived characteristics of the object can be
manifested in a child of 7 years old in the problems of
mastering reading (slow reading in syllables), master-
ing the image of the letter and difficulties in neat writ-
ing, inability to put together a pattern of Koos cubes,
to carry out phonemic analysis of a word, to identify
the elements of a complex movement (insufficient dif-
ferentiation of movements) or correct posture (for ex-
ample, to hold a pen correctly), and many others. Sec-
ondary to a nuclear defect, there may be difficulties
in reading comprehension, problems of speech com-
munication, interaction with peers in outdoor games,
arbitrary regulation, etc. Determining in this case the
initial organic disorder is extremely difficult, and does
not make much sense. At the same time, the allocation
of the nuclear defect allows us to organize psychologi-
cal and pedagogical assistance in accordance with the
peculiarities of the child’s development. It can be aimed
either at overcoming the nuclear defect, or at bypass-
ing it and using the preserved sides of the psyche, or at
changing the attitude to it, or at the combined use of
the first, second and third, depending on the specifics
of the developmental abnormality. Such understanding
of the structure of the defect once again emphasizes the
importance of quality psychological diagnostics, based
not so much on the specialist’s assessment of the speed
and performance of test tasks, but on a meaningful anal-
ysis of how the child acts and combining the results of
such analysis into a holistic model.

Objective type of response to the defect

The second aspect of the revision of the concept of
the “psychological structure of the defect”, related to
its use in the in-depth psychological diagnosis of abnor-
mal child development, touches on possible ways of the
formation of higher order defects. L.S. Vygotsky noted
the importance of our understanding not only the ini-
tial problem that the child faced in his development, but
also how the personality reacts to it [1]. It is important
that such a reaction is not predetermined by the primary
defect itself, but is related to the nature of social interac-
tion. L.S. Vygotsky uses the concept of hypercompensa-
tion to describe the possible response of the personality
to the defect. Later, for special psychology, the idea of
the formation of defects of the second, third, etc. order
became commonplace, their appearance began to be
taken for granted and lost the character of a scientific
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problem. However, do high-order defects really arise
“automatically”? What are the possible reactions of an
individual to a nuclear defect? Is it possible to construct
some typology of such reactions? What are the condi-
tions of formation and change of the reaction type? The
answers to these questions are extremely important for
the psychological and pedagogical support of children
and adolescents with developmental disabilities, since
the nuclear defect itself is only one of the characteristics
of the personality, and its socialization and quality of life
are ultimately determined by the way it reacts to this
characteristic.

We believe that there are two types of personality re-
sponse to the defect (developmental problem) — objec-
tive and subjective.

The objective type of response is changes in the work
of the psyche (functions, behavior, regulatory mecha-
nisms, motivation, connections between components of
the psyche) under the influence of a lower-order defect.
We can distinguish three variants of such changes:

(a) strengthening of characteristics of some functions
under the influence of others: increased motor activity
with reduced kinesthetic sensitivity; development of hy-
pertrophied interest in inanimate objects, fields (e.g., as-
tronomy) with problems of social interaction; advanced
development of formal-logical thinking with lack of abil-
ity to empathize; strengthening of mechanical memory
with difficulties of social adaptation, etc.;

(b) weakening of the characteristics of some functions
under the influence of others: slowing down of the speed
of recognition of objects in the process of visual percep-
tion in hearing-impaired people; decreased learning mo-
tivation in systemic speech disorders or difficulties in vi-
sual analysis of objects; immaturity of arbitrary control
of actions against a background of increased emotional
arousal or distortion of relationships with other people
in some behavioral disorders, etc.;

(¢) changes in the ratio of mental functions (their hi-
erarchical relations) that is not typical of age: strength-
ening of the role of mechanical memory with inability
to comprehend the studied material at school age; domi-
nance of affective regulation of behavior over verbal
regulation; dependence of emotions and behavior on
the perceived field rather than on one’s own goals and
semantic regulation, starting from the senior preschool
age, etc.).

In general, the objective type of response to the de-
fect determines changes in the person’s ways of acting.
Such changes are designed to help socialize and adapt to
the world around them. Thus, for example, difficulties in
reading comprehension in dyslexia can lead to excessive
concentration of the child on the external side of read-
ing, on decoding graphemes into phonemes. Problems in
mastering the motor side of speech may lead to the child’s
refusal to use active speech in communicating with oth-
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ers and the predominance of nonverbal communication.
At the same time, a change in the mode of action is not
always negative in terms of mental development. For ex-
ample, deficiencies of mechanical memory can provoke
the use of methods of comprehension and logical organi-
zation of information when solving tasks for memoriza-
tion. Difficulties in the automation of actions and serial
organization of movements can contribute to the emer-
gence of a pronounced desire to arbitrarily control them.
Thus, the objective type of response, changing the ways
of action, can both generate new problems in the devel-
opment, socialization and social adaptation (higher-or-
der defects) of an individual, and contribute to overcom-
ing the nuclear defect and previously formed limitations
in the functioning of the psyche, the emergence of quali-
tatively new ways of solving vital tasks.

Subjective type of response to the defect

The subjective type of response is a person’s experi-
ence of a defect (developmental problem). It should be
correlated with such a concept as the internal picture of
the defect, which is now increasingly used by clinical and
child abnormal psychologists [3; 14; 17]. This concept
is compared with the concept of the internal picture of
the disease, but it is not identical to it. For example, it is
rather difficult (at least in some cases) to talk about the
sensory component of the internal picture of the defect,
since we are not talking about a disease, as a rule, which
changes a person’s self-perception, but about the back-
ground state with which a person lives constantly. The
attitude to one’s own defect requires the child to reach
a certain level of self-consciousness development. In this
regard, based on our practical experience, we propose
to distinguish three components in the structure of the
subjective type of personal response to the defect (and
possibly in the structure of the internal picture of the
defect) — attitude to the defect, emotional-sensual and
behavioral components. Let us consider them in detail.

1. Attitude to the defect can be represented through
such categories as identification with the defect and
awareness of the defect. Identification with the defect
is its experience as an integral part or characteristic of
one’s own Self. Identification with the defect is related
to, but not equal to, acceptance of the defect, since ac-
ceptance implies a conscious relationship to one’s own
specificity. At the same time, identification can also take
place at an unconscious level, just as it can in relation
to normal human characteristics, which are expressed in
our expectations, self-perception, habitual reactions to
different situations, etc. These characteristics, however,
are not the subject of reflection. At the same time, they
are not the subject of reflexive attitude. Against this
background, we may perceive some of our sensations,
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feelings, states, reactions, achievements (or inability to
cope with something) as alien to us.

The second characteristic of the attitude to the de-
fect is its awareness, i.e. the representation of the char-
acteristics or manifestations of abnormal development
for the person himself in a sign and symbolic (not neces-
sarily verbal) form, expressing their connection with his
Self and life. The latter aspect is most clearly manifested
in the intertwining of representations of the defect in the
symbolism of autobiographical memories and narratives,
as well as expectations about the future. Working with
them, we can change the individual’s attitude to his or
her own defect in the course of psychological help [11;
13; 20; 21]. Awareness of one’s own defect allows him or
her to connect it with one’s own Self and to realize how
it affects the agent’s actions and changes his or her life.

Combining two characteristics of attitude towards
the defect — identification with it and its awareness,
we get four possible types of attitude (presented in the
table).

The first type is naive or natural, in which there is no
identification with the defect and its awareness. In this
case, subjectively the defect of mental work does not ex-
ist for the child or adolescent. It is not represented in
his experience. The second type is the avoidant type. In
this case, identification with the defect is observed, but
it is presented in the experience only as a difficulty in
any kind of activity (speech communication, solving
some learning tasks, etc.). There is no realization of the
content of these difficulties. The problem is not verbal-
ized by the child. Its existence in subjective terms can be
judged only on the basis of tacit avoidance of those types
of activity in the construction of which defective mental
functions play a significant role. Thus, for example, very
often children who have difficulties in constructing a
speech utterance begin to avoid speech communication.
The third type — defensive — represents the awareness of
the problem (a defect in the work of the psyche) against
the background of experiencing it as something alien. For
example, a child (adolescent) may realize that he or she
occasionally experiences uncontrollable rage, but views
it as an external force in relation to his or her Self. The
child may realize the uncontrollable and chaotic nature
of his/her external activity (difficulties in arbitrary con-
trol), but not consider it possible to somehow cope with
this problem, as it is caused by some external reasons. In
this type of attitude to the defect, there may be a variety
of defensive reactions associated with the experience of

one’s own otherness or failure — withdrawal into one-
self, auto-aggression, blaming others and experiencing
the injustice of their actions in one’s address, attempts to
hide the problem. They can be accompanied by emotions
of shame, anxiety, anger, despair, etc. The fourth type —
constructive — involves realizing the peculiarities in the
work of the psyche and accepting them as one’s own. The
defect is experienced as part of one’s own personality and
isincluded in the structure of identity. At the same time,
it is no longer perceived as a defect, but rather realized
as a feature of the personality. This type of attitude al-
lows one to recognize the existence of certain problems
and learn to intentionally use constructive ways of cop-
ing with them. This may include seeking help from other
people, accepting one’s own limitations, discovering and
using available ways of solving life’s problems by relying
on one’s abilities (compensation), turning one’s “weak-
nesses” into “strengths” by rethinking them (e.g., anxi-
ety may motivate one to be attentive), and so on. We
believe that the change in the types of attitude to the de-
fect is related to the level of mental development of the
child and can occur in the direction from the first type
to the fourth in the process of psychological assistance.

2. The second component in the structure of response
to the defect — emotional-sensual — is changes in the
subjective significance of elements of experience and, ac-
cordingly, emotional sensitivity and reactions under the
influence of the defect. Such changes can be expressed
in the experience of emotional discomfort or fears about
the sounds of other people’s voices, emotional tension
in the process of communication, perceived as excessive
and unbearable, intolerance of one’s own tension when
solving difficult tasks, exclusion from the realized rep-
ertoire of emotions of weak in intensity experiences and
the discovery of only strong ones approaching the state
of affect (because of which they acquire an explosive
character), the experience of the usual requirements of
an adult as insulting and humiliating. In the context of
psychological practice of work with children and adoles-
cents, their rethinking of their sensual-emotional experi-
ence through its awareness and expression by means of
sign and symbolic forms (for example, verbalization of
shades and degree of expression of emotions, establish-
ing the connection of their own experiences with certain
actions and situations) acquires special value.

3. The third component — behavioral — represents
changes in the direction of behavior and actions in con-
nection with the agent’s experience of his own defect

Table

Types of agent’s attitude to his/her own developmental defect

Identification with the defect \ Awareness of the defect

Is not aware Is aware

Does not identify

(1) Naive (natural) type (3) Defensive type

Identifies

(2) Avoidant type (4) Constructive type
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(problem). The behavioral component is a reaction to
the inability to perform some action or difficulties aris-
ing in this case. It can be expressed in avoidance of a
difficult action, situations (communication with other
people, visiting places where subjectively experienced
problems may arise (e.g., school)); compensatory im-
mersion in activities in which the child feels well-off, in
order not to be involved in uncomfortable situations; hy-
percompensatory manifestation of efforts aimed at cop-
ing with the problem (cannot agree with another person
and tries to force him/her; chronically lacks attention
from an adult and shows excessive and indiscriminate
“clinginess”; cannot memorize material and repeats it
many times, etc.); dependent behavior, in which the oth-
er is perceived as a source of solving the child’s problems
and satisfying his or her needs, etc.). It is important to
note that the child’s behavior and actions, due to their
orientation, can both support the existing nuclear defect
and contribute to its overcoming through the formation
of insufficiently mature functions, the use of compensa-
tory mechanisms or coping strategies. It is extremely im-
portant to take this point into account when providing
psychological help to a child and to promote the forma-
tion of an adequate orientation of actions that will help
to cope with the existing difficulties.

The principle of cyclicality

Generalizing the ideas about objective and subjective
types of response to the defect, it is necessary to intro-
duce the principle of cyclicality formation of the defect
structure. This principle suggests that the very reaction
to a nuclear defect is fundamentally important for fixing
and possibly even strengthening the original problem or
for overcoming it in the broader context of mental devel-
opment and socialization of an individual by changing
the ways and direction of the agent’s actions. Reaction
to a defect can form cycles of two types. The first, the
dysfunctional cycle, triggers a mechanism for maintain-
ing or reinforcing the nuclear defect and generating new
defects of higher-order mental functioning. Such chang-
es create and aggravate problems of interaction with the
surrounding world and the development of the psyche
as a whole, eventually leading to the aggravation of
the original problem. Similarly, maintenance processes
or cycles are described in cognitive behavioral therapy
(see, for example: [18; 19]). The difference is that the
latter reflect processes of maintaining mainly the sub-
jectively experienced problem rather than abnormalities
of mental functioning and development. The second —
evolutionary cycle — provides the mechanism of normal
mental development, using the nuclear defect as an in-
dividual feature, a characteristic that must be reckoned
with, that can be used in designing ways of interacting
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with the world, that can be changed and compensated
for by available means and methods. Productive use of
the nuclear defect or its compensation, successes in the
processes of socialization and social adaptation in turn
contribute to a change in the agent’s attitude to the
nuclear defect, its better understanding and discovery of
new opportunities to cope with it.

In general, it can be stated that when providing psy-
chological assistance to a child with developmental dis-
abilities, one should work on changing the attitude to
the nuclear defect, rethinking the emotional and sensory
component of subjective response and developing con-
structive forms of meaningful activity that contribute to
overcoming the existing difficulties, taking into account
the objective changes in the psyche that occur under
the influence of the nuclear defect. Attention should be
paid both to the ways of reacting to the defect and to its
orientation, expressed in the actions of the agent. It is
important to distinguish changes in the child’s activity
as manifestations of the nuclear defect from manifesta-
tions of the personality’s reaction to it. Thus, a lag in de-
velopment or the absence of expressive movements and
expressive gestures in the child’s repertoire of social in-
teraction can be both a manifestation of the initial dam-
age to the mechanism of movement construction (for
example, in mental retardation) and a secondary reac-
tion to difficulties in communication and the associated
experience of anxiety.

For clarity, we have presented the described psycho-
logical structure of the defect in application to the analy-
sis of abnormal development of a particular child in the
form of a scheme (Fig.).

Conclusion

Thus, analyzing the concept of psychological struc-
ture of the defect, its applicability to the disclosure of
individual features of abnormal development of the child
is revealed. Its application allows us to determine the di-
rection and strategy of psychological help, as well as to
identify specific educational needs. This concept forces
not just to discover the symptoms of abnormal develop-
ment, but to investigate the dynamics of their formation
and hierarchical relations between them.

Under the psychological structure of the defect in
this article it is proposed to understand the totality of
nuclear violations of the psyche, setting the whole range
of private manifestations of abnormal development of an
individual, as well as the agent’s reaction to them.

The formation of higher-order defects is associated
with the peculiarities of the child’s social interaction,
which allows us to talk about different types of personal-
ity response to defects in the work of their own psyche.
Objective and subjective types of response are singled
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out. The first reveals objective changes in the psyche un-
der the influence of lower-order defects and determines
changes in the individual’s ways of action. The subjec-
tive type of reaction reveals the experiences of the indi-
vidual about the defect and sets the direction of actions
and behavior in relation to it. It determines the psycho-
logical content of the experience related to the problems
of functioning of the child’s psyche.

The agent’s reaction to the defect can trigger cycles
of two types: a dysfunctional cycle, which supports the
existence of the nuclear defect and generates higher-
order defects, and an evolutionary cycle, which pro-
vides the mechanism of coping with the original viola-
tion. Working on changing the ways and direction of
response to the nuclear defect is one of the key tasks of
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psychological assistance to a child with developmental
disabilities, allowing to take into account its individual
specificity.

When providing psychological help, in some cases it
is advisable to focus on overcoming the nuclear defect,
in other cases — on working with the reaction of the per-
sonality to it, in third cases — on the first and the second.
This depends on whether the nuclear defect is amenable
to psychological correction, the age of its occurrence
and the age at which help is provided, the specific ways
in which the personality responds to it. In addition, the
psychological structure of the defect, unique for a par-
ticular child, determines the logic of interaction between
the psychologist and related specialists in the design and
implementation of the correctional program.
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Introduction

Corporeality presents a unique problem in psychol-
ogy. Alexander Tkhostov [12] notes that psychology,
while formally recognizing the psychosomatic integrity
of a person, is more concerned with the study of con-
sciousness and cognitive processes. However, corpore-
ality in the development of a person over their lifetime
acts as “..the very first object of mastery and transfor-
mation into a universal tool and sign” [12, p. 6] Maurice
Merleau-Ponty [6] also argues that the earliest form of
self-awareness is rooted in a person’s bodily experience.
Self-awareness, according to the French phenomenolo-
gist, presupposes being in the world through one’s own
living body. This view is shared by a number of research-
ers who have studied bodily self-awareness in infants
[29; 30]. Nevertheless, Karl Jaspers considered attempts
to form a general principle in the relationship between
the psychic and the somatic to be futile, since they lead
either to dualism, that is, to the recognition of psycho-
physical parallelism, or to monistic materialism, where
the psychic is considered as a transient property of the
somatic substrate, or else to spiritualism, which postu-
lates the exact opposite [14]. Holism, to all intents and
purposes, is the same extreme. One might agree with
Jaspers that for the purposes of empirical research it is
only important that the body affects the psyche, and the
psyche affects the body [14, p. 832]. Perhaps taking such
aposition is like cutting the Gordian knot, but we would
like to discuss here not the philosophy of the relation-
ship between soul and body, but rather the psychological
structure of corporeality, since this problem is important
for the very issue of psychosomatic unity, and for a more
accurate qualification of bodily phenomena in conduct-
ing research and solving the practical diagnostic and
therapeutic tasks which clinicians face.

In the Russian psychology of corporeality, Valen-
tina Nikolaeva and Galina Arina posited the concept of
the body as a “..hierarchically organized quasi-system
with various levels of regulation and dysregulation” [9,
p. 125]. This position assumes that bodily phenomena
have features of higher psychological functions, that is,
they are social in origin, mediated and systemic in psy-
chological structure, arbitrary in their way of imple-
mentation, and that they have elementary and higher
components. The authors demonstrated that the bodily
functions of respiration, digestion, pain response, and
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so on are transformed in the process of mastering sym-
bolic forms of regulation. The hierarchical organization
of corporeality is reflected in the concept of the internal
picture of disease, where Nikolaeva identifies the level of
perceptual sensations (sensory), affective response (emo-
tional), cognitive representations (intellectual), and the
motivational level associated with the attitude to one’s
condition [8]. Similarly, Tkhostov and Arina highlight
in their model sensual material, which is represented by
hard-to-distinguish unpleasant sensations; the primary
meaning of these sensations is in the categories of mo-
dality, localization, and intensity; the secondary mean-
ing, which includes sensations in the concept of illness,
passing them through the filter of cultural representa-
tions; and, finally, the personal meaning of illness as the
influence of the disease on the motives of the subject’s
activity [13]. The phenomenon of illness is of particu-
lar importance for the psychology of corporeality, since
disease is often associated with unpleasant interoceptive
sensations, through which the body manifests itself in
the life of each of us [12].

It remains unclear what corporeality itself is. It can
be said that in general it represents a spectrum of inter-
related phenomena that arise at the intersection of the
somatic and the mental. Following the definition of
Vladimir Zinchenko [5, p. 168], corporeality means the
space between the “incarnated” soul and the “animated”
body, which equally applies to both. The problem that
the model presented below is designed to help solve is
the lack of clarity regarding the horizontal and vertical
connections between the many phenomena that arise in
the space between the body and the psyche. In addition
to the attitude to corporeality itself, what is the rela-
tionship between movements, interoceptive sensations,
breathing, scientific and folklore-based ideas about the
body, posture, the sense of belonging to one’s own ac-
tions, the implicit knowledge of the length of one’s
limbs, and the emotional attitude to the body? At first
glance, these phenomena twinkle randomly in the realm
of the psychosomatic. However, based on the patterns
between them, it is possible to identify the components
that form the psychological structure of corporeality,
namely: body image; the phenomena of body agency and
body ownership; and bodily functions. Body image and
bodily functions (body schema, respiration, digestion,
blood circulation, pain response, etc.) are, from a general
standpoint, the highest and most elementary compo-
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nents of corporeality respectively. The basis for distin-
guishing body ownership and body agency is their end-
to-end nature in relation to all bodily phenomena. Below
we will discuss in more detail each of these components
which make up the structure of corporeality.

Body Schema and Body Image

These concepts remain the subject of great termino-
logical confusion, they are often used interchangeably or
components of one are attributed to the other, so it is
necessary to discuss what body schema (BS) and body
image (BI) are, and how they relate, since solving this
problem opens the way to a more accurate qualification
of bodily phenomena.

Shaun Gallagher was the first to draw a distinction
between these concepts in theoretical terms. He defined
body schema as “..pre-noetic (automatic) system of
processes that constantly regulates posture and move-
ment — a system of sensory-motor capacities and actu-
alities that function without the necessity of perceptual
monitoring” [24, p. 149]. It should be immediately clari-
fied here that the pre-noetic specificity of BS signifies its
ontogenetic primacy in relation to conceptual structures
and the implicitness of functioning. In terms of cogni-
tive processes, as a “prenoetic sensorimotor pattern”, BS
is located between concept and sensuality [2]. Accord-
ing to Gallagher’s definition, multisensory integration,
visual-proprioceptive coordination, and the execution of
movements should be attributed to BS [18].

As to body image, Gallagher gave the following defi-
nition: “..an intentional content of consciousness that
consists of a system of perceptions, attitudes, and beliefs
pertaining to one’s own body” [24, p. 149]. BI, according
to Gallagher and the authors who completed his model,
consists of at least three components: 1) the perceptual
bodily experience of the subject; 2) general conceptual
(mythological or scientific) ideas about the body that a
person has; 3) attitudes to the body, including cognitive,
affective and behavioral links [24; 31].

The following criteria served as the basis for the
separation of BS from BI: 1) presence in consciousness;
2) integrity/separateness; 3) connection with the envi-
ronment [24]. In the first criterion, we are talking about
distinguishing between non-conscious bodily function-
ing (BS) and the conscious awareness of one’s body (BI)
[16]. Furthermore, BS is characterized by integrity,
whereas for BI it is peculiar to “dissect” the body, to iso-
late its individual parts, localizing sensations. Finally, BS
exists relative to the environment, it has to reckon with
objects in space, whereas BI involves distraction from
the environment, focusing on the body within its bound-
aries. For clarity, let’s use an illustration by Gallagher
[24, p. 151]. When a person reading a text experiences
visual tension, it manifests itself as changes in the objects
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of interaction (the light is too weak, the font is too small,
the text is tedious and complex). It takes time for the
eyes, “sewn” into BS and working with it as a whole, to
be isolated from its “pre-noetic anonymity”. Only after a
person has noticed their fatigue do the eyes as a separate
part of the body and the sensations associated with them
cease to be objectified in the environment, and become
owned by that person.

It should also be noted, that if BS combines automat-
ic ascending sensory and executive processes, then BI
consists of descending representations of a higher order
[27]. The latter are lexical and semantic in nature, and
are responsible for the organization of body parts, bodily
functions, interoceptive sensations, and the relationship
between the body and external objects. From the point
of view of the semiotic scheme, BI is the structure re-
sponsible for the primary and secondary development of
bodily phenomena. At the level of BI, we can record the
interaction of the subjective lived experience and the ob-
jective physical body.

It is necessary to highlight the empirical grounds for
separating BS and BI into different taxonomic units.
This is possible due to the clinical principle of double
dissociation, the essence of which is that if one function
is impaired and the other remains intact and vice versa,
then these functions are sufficiently independent of each
other to be considered separately, without excluding
their interaction [21; 31].

Moving forward, we are faced with the question of
the interaction of BI and BS, which is discussed in de-
tail by Victor Pitron et al [28]. Do they influence each
other? Are the interactions between them systematic
and reciprocal? The first problem to be faced in answer-
ing these questions is the plasticity of these phenomena,
since influence implies the possibility of change.

There are both short-term and long-term bodily sen-
sorimotor phenomena [28]. The first include, primarily,
movements, pose, posture and gait, that is, the dynamic
position of the body relative to environmental objects
presented in a changing environment, and the position
of body parts relative to each other. The second is the
mental reflection of body parts and their size. In the vast
majority of cases, movements, posture and gait are ex-
ecuted by BS. The carrier of stable bodily phenomena is
BI [22; 23]. The question of plasticity is most interest-
ing precisely in relation to long-term stable phenomena,
since posture, gait and movements imply high variabil-
ity. It seems that if the size and number of body parts do
not change significantly and quickly during a person’s
lifetime, then the plasticity of the long-term BI is low.
However, the use of tools can serve as an example of the
opposite. This is best reflected in the phenomenon of
the “probe”: using a probe represented by a tool when
interacting with an object, a person localizes sensations
at the boundary between the probe and the object, not
between a part of the body and the probe [10]. For ex-
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ample, when a cloakroom attendant uses a clothes puller,
they not only move their arm as if it were longer, but
also perceive it as such. In studies of bodily illusions, it
has been shown that the subjects’ perception of the cen-
ter of their hand shifts after using a special stick [26].
As such, the instrument is not only “captured” by the
body in the executive-motor act, but also incorporated
into the body perceptually, affecting both BS and BIL.
However, the phenomenon of the probe is limited by the
autonomy of the object. As soon as the latter shows re-
sistance, it obtains independence and leaves the posses-
sion of the subject. If the clothes puller from the example
above is moved by someone else besides the cloakroom
attendant, then the localization of sensations will return
to the probe/hand boundary. Relatively stable bodily
representations can also change in the absence of a tool.
For example, when exposed to vibration on the biceps
tendons, test subjects felt that the arm was moving away
from the body, and touching the nose led to its percep-
tion as longer (also in virtual reality) [19]. If we assume
that the body, which is completely subordinate to the
subject, also acts as a “universal probe”, then in a situ-
ation of influence from the non-self, the body loses full
control, and the boundary of perception shifts. In this
context, the thesis of the need to replace the binary
subject—object division with a triadic subject—body—
object is confirmed [10, p. 17]. Based on this, we can
propose the following interpretation of the phenomena
under consideration: body schema is the implicit body
of the subject when interacting with an object, and body
image is the body of the subject in a situation of interac-
tion with the body itself as an object, but a special object,
because it is also a mediator between the subject and the
environment, the objective world.

Since BI and BS have the potential to change, it is
necessary to establish how and to what extent they af-
fect each other. Most often, they are congruent in terms
of content, which ensures unhindered daily function-
ing. Nevertheless, BI and BS are forced to be rebuilt
when the discrepancy between them (a) endures such
that a tolerance can be maintained to it [28], and, as
we consider it necessary to add, (b) has significant con-
sequences for the daily functioning of the individual.
The duration of the mismatch and the significance of its
consequences differ from case to case. For example, the
gap between BS and BI increases in situations where
the result of a bodily operation significantly diverges
from the original program of action, and BI is called
upon through perceptual monitoring to correct the
“failures” of BS. For example, when a novice basketball
player does not have an automated skill that allows him
to make accurate throws, and he misses when attempt-
ing to throw ball into the basket, he has to stop and en-
vision, following the verbal or visual instructions of the
coach, how his body, with all its parameters under es-
tablished environmental conditions, produces a certain
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sequence of motor acts leading to the desired result, so
that later, with a great chance of success, he can liter-
ally embody these movements. If this example shows
the effect of BI upon BS, then to see the opposite effect,
you can refer to the experiments mentioned involving
the creation of bodily illusions, where by influencing
sensorimotor processes, i.e. BS, researchers caused
changes in bodily perception, i.e. BI.

The above is enough to show the difference between
BS and BI, and to outline the patterns of their interac-
tion in general. In the psychological structure of corpo-
reality, if we proceed from Lev Vygotsky’s thesis that
“the higher function is the mastery of the lower” [Cit.:
4, p, 140], BI acts as the higher level of corporeality.
BS, being limited by sensorimotor processes, acts for BI
only as one of the agents of interaction along with other
bodily functions. Based on the research of Tkhostov, one
can look at BI as a product of the cultural transformation
of primary bodily phenomena, which the author calls
“transformed” corporeality: “Transforming into a cultur-
al object, it doubles the form of its existence: in addition
to realizing its natural essence, corporeality becomes a
signifier within the widest limits, and begins to be built
not only on natural patterns” [12, p. 176]. Moreover,
while most animals have a BS, then only humans have a
BI with all the listed components [28], although its pres-
ence in a less differentiated form has been confirmed in
chimpanzees [25].

Body Ownership and Body Agency

In phenomenology, following Edmund Husserl
and Helmuth Plessner, it is customary to distinguish
between the lived subjective body (Leib) in the mean-
ing of being a body (Leibsein) and the physical objec-
tive body (Kérper) in the meaning of having a body
(Koérperhaben) [33]. The subjective lived body acts as
a carrier of primary self-awareness, which is devoid of
self-objectification and conceptuality. This most onto-
genetically early and ontologically fundamental form
of self-awareness is determined by 1) the feeling that a
person is the one who lives the experience (self-owner-
ship), and 2) the feeling that the subject is the initiator
of their own actions (self-agency) [15]. In ontogenesis,
higher-order representations are added to the pre-
reflexive pre-conceptual components of corporeality,
which again brings us back to the idea of corporeality
as the higher psychological function.

This interrelation of ontogenetically earlier feelings
of living experience and initiating actions with later
conceptual structures is reflected in the phenomena of
body ownership and body agency, where a sensual and
conceptual component is distinguished in each. In this
way, body ownership, according to a study by Aviya Da-
vid and Yochai Ataria [20], is divided into a judgment of
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body ownership (knowing) and a sense of body owner-
ship (feeling). According to the authors, being fixed in
sensory and executive processes, the implicit and diffuse
sense of body ownership refers to BS, whereas the judg-
ment of body ownership is explicit, based on conceptual
(scientific or mythological) ideas about the body and the
knowledge-based interpretation of bodily experiences,
and therefore is included in the structure of BI.

Body agency reflects the connection between the
intentions and actions of the subject. In body agency,
the authors also distinguish between the sense and the
judgment of body agency. The sense of body agency, as
well as the sense of body ownership, is pre-reflexive and
implicit, therefore researchers attribute this phenom-
enon to BS. The judgment of body agency is explicit and
conceptual, and therefore refers to BI. BI presupposes
abstraction of the body, that is, an allocentric perspec-
tive: looking at themselves “from the outside”, a person
understands the causal conditionality of their actions,
interpreting them as their own.

The principle of double dissociation makes it pos-
sible to taxonomically separate body ownership and
body agency. Manos Tsakiris, Matthew Longo and
Patrick Haggard [32] associate the sense of body own-
ership with afferent links and multisensory integration,
and the sense of body agency with efferent links. Deaf-
ferentation studies show the difference between the or-
ganization of these phenomena in the brain. Moreover,
such a separation corresponds to the model of interact-
ing cognitive subsystems (ICS), according to which in-
tero-, proprio- and exteroceptive stimuli are encoded in
propositional and implicative ways. The propositional
subsystem contains cognitions (thoughts and images)
that can be expressed using linguistic means (“I know
that...”), whereas the implicative subsystem is respon-
sible for processing hard-to-interpret affects and sensa-
tions (“I feel that...”) [17].

Despite the fact that judgment of body ownership
and body agency refers to BI, and the sense of body own-
ership and body agency refers to BS, we consider the
phenomena of body ownership and body agency as in-
dependent units, since they do not entirely relate to BS
and BI, but rather permeate them. Since we consider BS
as one of the bodily functions, we assume that the sense
of body ownership and body agency can be attributed to
a number of other bodily functions: expressive innerva-
tions, breathing, urination and defecation, sexual func-
tion, and pain response.

Bodily Functions

As Valentina Nikolaeva and Galina Arina write [9],
in the course of psychosomatic development, a person
learns sign-symbolic forms of regulation, which sig-
nificantly alter their naturally given needs and bodily
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functions. BI, judgment of body ownership, and agency
as a symbolic form of regulation of bodily activity are
formed, in accordance with the general genetic law of
cultural development [3; 7], in the process of interior-
ization, and represent the final product of this process.
At the first, interpsychic level of interiorization, in the
course of joint activity with an adult, a child learns a
system of perceptions, attitudes, beliefs and behaviors
related to the body, which is what constitutes BI. The
child also receives at this stage the knowledge that their
body belongs to them and that they control it (judgment
of body ownership and body agency). In the subsequent
extra- and intrapsychic levels, the child treats bodily ex-
periences in accordance with the content of BI. As for
the sense of body ownership and agency, they evolve at
an earlier ontogenetic stage along with BS.

In this piece we have examined in sufficient detail the
interaction of BI as a regulatory tool and BS as a bodily
function. In addition to BS, i.e. motor activity and ori-
entation in an actual spatial setting, biologically deter-
mined bodily functions include mimic and pantomimic
expression, breathing, urination and defecation, sexual
function, digestion, pain and galvanic skin reaction,
blood circulation and sweating. A person is able to in-
fluence these bodily functions indirectly, through emo-
tional regulation. To illustrate the connection between
biologically determined bodily functions and emotional
phenomena, it can be noted that during laughter, when
a person experiences joy, spasmodic contractions of the
diaphragm and facial muscles occur, while anger, for in-
stance, is accompanied by a slowdown in the activity
of the gastrointestinal system, and an increase in blood
pressure and in heart rate [1]. The degree of awareness,
arbitrariness, of mediation by speech, of elaboration of
emotion—object connections, determines the controlla-
bility of the accompanying expressive innervations and
vegetative reactions [11]. Thus, in affects characterized
by involuntariness and objectlessness, vegetative mani-
festations are uncontrollable, but a holistic mature emo-
tion, object-directed and accessible to mediated regu-
lation, opens up the possibility of limited control of its
somatic components.

Conclusion

We have examined corporeality as a higher psy-
chological function, in the psychological structure of
which body image, the phenomena of body ownership
and body agency, as well as bodily functions are distin-
guished. Body image is the “intentional content of con-
sciousness”, which consists of 1) the perceptual bodily
experience of the subject; 2) general conceptual (mytho-
logical or scientific) ideas about the body that a person
has; 3) attitudes to the body, including cognitive, af-
fective and behavioral links. Body ownership and body
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agency are cross—cutting bodily phenomena related to
body image and bodily functions, and have a two-level
structure: implicit diffuse feeling and explicit concep-
tual knowledge. Bodily functions, transformed through
sign-symbolic reflection and regulation, are represented
by mimic and pantomimic expression, sensorimotor pro-
cesses and orientation in an actual spatial environment
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(body schema), breathing, urination and defecation, di-
gestion, pain and galvanic skin reaction, sexual function,
blood circulation, and sweating. The proposed concept
of the psychological structure of corporeality as a higher
psychological function is designed to facilitate a more
accurate qualification and categorization of bodily phe-
nomena, which requires further empirical research.
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The obvious disadvantage of online education is the lack of real interaction and meaningful communication
among students while solving a learning problem. We assume that under these conditions a full-fledged learn-
ing activity in its function of assimilation of theoretical concepts cannot be formed in primary school. To verify
this hypothesis, we analyzed the results of meta-subject diagnostics of the fourth graders who graduated from
primary school in 2015—2019 (real interaction) and graduated in 2023 (online education). 316 children in total
were recruited for this study. We also used diagnostic data on meta-subject results of fifth grade students from two
Moscow schools in 2019 and 2021, where “traditional” educational programs were implemented. 248 children were
recruited. It is shown that the lack of conditions and opportunities for constructive interaction and meaningful
communication in the process of solving learning problems complicates and slows down the development of chil-
drens’ main social competencies, but also affects other important meta-subject results of primary education. Thus,
the results of meta-subject diagnostics of primary school graduates in 2023 made it possible to identify the weak-
nesses of online learning, its disadvantages, and to assess the consequences for the mental development of children.
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[raBHbIi geuIUT OHMAH-06pa30BaHKs — OTCYTCTBUE PeabHOTO B3AaMMOAEHCTBHS M COlepKaTeTbHON
KOMMYHHKAIINH YYAIINXCST B IIPOIECCE PeleHns yaeOHOM 3a1au. Mbl TPEe/ITOTOKNIN, YTO B 9THX YCIOBHUSIX
B HAYAJILHOM 11TKOJIE He (DOPMUPYETCs TTOTHOIEHHAsT y4eOHasT IesITe/IbHOCTD, 00eCIeYrBAIONIAst YCBOEHNUE Te-
OpEeTUYeCKUX 3HAHUIA. [[JIs1 IPOBEPKU TIPE/IIOJIOKEH ST ObLIM TPOAHAIM3UPOBAHBI PE3YJIbTATH METAIIPEIMET-
HOI1 INarHOCTUKHU Y€TBEPOKIACCHUKOB, YUMBIIXCS 110 TIPOrPAMME PAa3BHBAIOIIEr0 0OYYEHISI U 3AKOHUMBIINX
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HavabHyI1o mKoay B 2015—2019 m 2023 rr. (Bcero 316 meteitr). Takske MCTOMB30BAHbI TAHHBIE THATHOCTUKI
MeTanpeIMETHBIX Pe3yJIbTATOB YUYAIINXCS MSTHIX KJIACCOB ABYX MOCKOBCKUX 1i1K0J 2019 1 2021 ronos (Bcero
248 uestoBek). [TokazaHo, 4To OTCYTCTBUE YCJIOBUI M BO3MOKHOCTEH /17151 KOHCTPYKTUBHOTO B3AaUMO/ICHCTBHS
U COZIEPIKATEIBHOI KOMMYHUKAIIUY YYAIMXCS B IPOIIECCE PelleHus] yueOHbIX 3a/[a4 He TOJbKO 3aTPY/IHSIET
u 3amezsieT hoOpMUPOBAHKE COIUAIBHBIX KOMIIETEHIIHIA, HO 1 BJIUSET HA IPyTHe BAKHEN e MeTalpe/iMeT-
HbIE Pe3yJIbTaThl HAYAIBHOTO 06pasoBanust. TakuM 06Pa3oM, PE3yIbTaThl METAPEAMETHON JHATHOCTUKH Y
BBIIYCKHMKOB HAuaJbHOI KO B 2023 I. TI03BOJIMIM BBISBUTH CJ1abble CTOPOHBI OHJIAH-00yUY€eHNUSs, ero
NeUINTHI 1 OIIEHUTD UX TTOCJACACTBUS JIJISI ICUXUYECKOTO PA3BUTHS JICTCIA.

Kmoueevte cnosa: navaibHast IIKOJIA, IMarHOCTUKA METaIllpe/IMETHDIX PE3YyJbTaTOB, OH]IaI7IH-O6y‘ieHHe,
YMEHUE YUYUTHCA, MOJICJIMPOBaHE, TIOHUMaHWE TEKCTA, COAEPKRaTEeIbHasl KOMMYHUWUKaAIIWAL, BSEHMOﬂeﬁCTBHe.
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he experiment, the results of which are discussed in

thisarticle, was set by life itself. In the spring of 2020,
due to the pandemic, most students were transferred to
online education. Thus, children who completed primary
education in 2023 found themselves on distance learning
in the first grade, i.e. at the very beginning of school life.
And although at present many educators and psycholo-
gists advocate the expansion of this form of educational
organization [1; 10; 14; 16; 18], obviously, it imposes a
number of restrictions on the organization of the edu-
cational process. The main deficit of online education
for younger schoolchildren is the lack of real effective
interaction and meaningful communication of students
in the process of solving problems (almost all studies of
the organization of online interaction of students use the
already formed communicative skills of adolescents [4;
15; 17]. The impossibility of joint action contradicts the
basic law of the formation of higher mental functions:
"Every higher mental function in the development of a
child appears on the scene twice — first as a collective,
social activity, the second time as an individual activity,
as an internal way of thinking of the child... This law is
fully applicable to the process of children's education...
An essential feature of learning is that it creates zones of
proximal development, i.e. it awakens and sets in motion
a number of internal development processes. At first, for
a child, these processes are possible only in the sphere of
relationships with others and cooperation with friends,
but, prolonging the internal course of development, they
become the inner property of the child himself" [2, p.
387]. "A child will be able to do something new on his
own after he does it in cooperation with others. A new
mental function appears as a kind of "individual continu-
ation" of its fulfillment in collective activity, the organi-
zation of which is the content and the process of learn-
ing... It is necessary to organize learning that would be
capable to create the necessary zones of proximal devel-
opment, which would eventually turn into the required
new abilities" [3, p. 7].
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Thus, it is difficult to overestimate the importance of
educational interactions and communications for the full-
fledged development of learning activity. "Initially, young-
er students carry out learning activity together, support
each other in accepting and solving problems, conduct dia-
logues and discussions about choosing the best search path
(itisin these situations that zones of proximal development
arise). In other words, at the first stages, learning activity is
carried out by a collective subject [ibid., p. 9].

Theoretical, experimental, and practical development
of these ideas is presented in the works of Rubtsov V.V,
Zuckerman G.A., Elkonin B.D. and others. [7; 8; 11; 12;
13]. Thus, G.A.Zuckerman considers the cooperation of
elementary school students with each other and with the
teacher in learning activity as the most important condi-
tion for the development of a new formation of this age,
“learning to learn”. The author defines two main compo-
nents of the “learning to learn” ability: reflexive actions
necessary to identify a task as a new one, to find out what
means are missing to solve it, and search actions as ac-
tions to assign missing knowledge [11]. V.V. Rubtsov
substantiates a system of joint learning actions related to
the coordination, planning and organization of student
interactions and an adult, students among themselves
when solving an educational task [7]. These actions are
performed in the space of collective transformation by
students of the ways of action set by adults and model-
ing new patterns of organizing joint educational activi-
ties to achieve a common result based on the processes
of communication, reflection, and mutual understand-
ing. V.V.Rubtsov identified and analyzed various types
of interaction between schoolchildren in the process of
searching and mastering a common method of action in
solving an educational task. He points out that "the actual
educational community appears only when the interac-
tion between participants in a joint action is reflexive and
analytical. It means that the object of their analysis is the
results of reflection of a partner, understanding by anoth-
er of the situation and their actions in it, discussion, and
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coordination of future joint actions with another partner.
It is here that the learning situation appears cognition of
an object jointly and through another, the study of one's
own ideas through the prism of partner's ideas and on this
basis the search for common points of contact — mutual
understanding” [6, p. 97].

The general principles of the organization of develop-
mental learning (DL) and meaningful educational inter-
actions have been introduced and implemented for many
years at school No. 91 in Moscow, a basic experimental
school operating according to curricula developed under
the guidance of D.B.Elkonin and V.V.Davydov. In 2011,
the concept of "meta-subject results of mastering the basic
educational program of primary general education” was in-
troduced into the school Standard for the first time, includ-
ing, in particular, the ability to learn, the ability to plan,
control and evaluate learning activity, cognitive reflection,
the creation of models of the studied processes, schemes for
solving educational problems, willingness to listen to the
interlocutor and conduct a dialogue, the ability to identify
common goals and ways to achieve them, the ability to
agree on the distribution of functions and roles in joint ac-
tivities, etc. A group of employees of the Psychological In-
stitute of the Russian Academy of Education has developed
a package of diagnostic techniques that allow quantitative
and qualitative assessment of the development of meta-
subject results of primary school [5]. Based on this toolkit,
cognitive, regulatory and social meta-subject outcomes of
graduates of primary School No. 91 are monitored every
year. The conditions for organizing the learning activity of
primary school graduates in 2023 are qualitatively differ-
ent from those in previous years. They are related to the
transfer of children to online education in the first grade
(and it lasted almost half of the second grade) in connec-
tion with the pandemic. Through the efforts of teachers,
the content of the DL programs was preserved, but there
were completely no conditions for learning interaction and
meaningful communication of children.

Hypothesis, Research Tasks and Methods

During online learning, it is impossible to organize
collectively distributed forms of learning activity. It
limits children's initiative and reduces educational mo-
tivation. Since children perform tests individually, there
are no situations of meaningful contradiction or conflict,
there is no need to argue and prove their thoughts, there
is no need to fix actions and their results in a scheme,
plan future actions and check their adequacy to the task
(reflection). Lack of experience in joint learning can lead
to difficulties in the development of social competencies
in children. To test this hypothesis, it is necessary to
compare the data of meta-subject diagnostics of gradu-
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ates of the primary school of the "pre-COVID" period
and graduates of 2023 who passed (due to the COVID)
through the online form of education in the first grade.

Task 1 — to assess the development of the “learning
to learn” ability in online and offline learning;

Task 2 — to evaluate the development of modeling
actions and the use of models in solving problems in on-
line and offline learning;

Task 3 — to assess the ability to constructively inter-
act in the process of solving problems in students who
did not have experience of joint learning activity in the
first grade (graduates of primary school in 2023), and in
students who fully participated in educational interac-
tions during their studies in primary school (graduates
of previous years).

To solve problem 1, we used data obtained using the
"Undefined problems” method (authors G.A.Zuckerman,
S.F.Gorbov, N.L.Tabachnikova, Savelyeva O.V.). It
allows us to evaluate the reflexive component of the
"learning to learn" ability. The reflexive component of
the "learning to learn" ability makes a person able to de-
termine what knowledge and skills he lacks to act in a
new situation. The methodology is based on the material
of simple textual mathematical problems. In mathemat-
ics lessons in elementary school the methods of solving
these problems were carefully worked out [5].

To solve problem 2, a set of tasks from the
“Mathematics test” was used (authors S.F.Gorbov,
N.L.Tabachnikova and O.V.Savelyeva). The description
of the technique is presented in [9].

To determine the ability to use a ready-made model
as a means of solving problems, we analyzed the results of
three tasks in which various aspects of using models were
updated. So, in one of the tasks, part of the conditions is pre-
sented in the form of a text, and the other part is set by the
actual modeling tool (diagram). Thus, to solve these tasks, it
is necessary to "read" the diagram and include the informa-
tion obtained with its help in the condition. In another task
(shown in Figure 1), you need to solve the problem without
seeing its conditions but relying only on a drawing made by
"another student”. Examples of such tasks are given below.

To determine the formation of the modeling action,
three tasks of the "Mathematics test” were used. Figure
2 shows an example of this task.

To solve the research problem 3 the "Conflict"
technique was wused (authors I.M.Ulanovskaya,
N.I.Polivanova, I.V.Rivina). This technique allows to
compare the success of solving a problem in individual
and group work. A detailed description of the "Conflict"
technique is given in the publication [5].

Subjects
The experimental sample was made up of fourth grade
students from Moscow school 91 , where for many years
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Task 1. To solve the problem, the text of which has not been preserved, Katya made

the following schemae:

+ -

Solve this problem

[]
[

I I

Fig. 1. Samples of tasks for determining the ability to use a ready-made model as a means of solving a problem

Task 2. Read the text of the problem. Make a scheme and solve the problem.

The 72 cm long ribbon was cut into three parts. The first was three times shorter than the
second, and the third was twice as long as the first. What is the length of the longest part?

1
\

[T T 1]

- —

Fig. 2. A sample task for determining the development of the modeling action

primary education is based on a developmental learning
program (DL). The data of primary school graduates in
2023 (48 students) and 2015—2019 (a total of 268 stu-
dents) were compared. The examination was conducted
at the end of the academic year.

The control sample consisted of fifth grade students
from two Moscow schools (school X and school Y). In
school X we used diagnostic data on the meta-subject
results of fifth grade students who completed primary
education in 2019 (a total of 78 people). This school
implements traditional educational program "School
of Russia". The survey was conducted at the begin-
ning of the academic year. In School Y the diagnosis
was carried out in 2021. Six fifth grades were examined:
3 classes were enrolled in primary school according
to the "School of Russia" program (83 people), and 3
classes — according to the "Perspective" program (87
children). The survey was conducted at the beginning
of the academic year.

Results

To diagnose the development of the “learning to
learn” ability (research task 1), data obtained using
the "Undefined problems” method were used. The stu-
dents were offered 10 simple mathematical problems,
some of which were composed "correctly”, i.e. they
could be solved, and the other part was "incorrect”,
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i.e. these problems could not be solved. In the case of
a correct problem, students had to write its solution,
and in the case of an incorrect one, indicate what must
be corrected in the task. For each problem the student
could receive 2 points: one for determining the pos-
sibility of solving it, the second for solving or correct-
ing the problem. To assess the reflexive component of
the ability to learn, we took into account the points
for determining the "solvability" of the problem and
for adequately defining the conditions in the case of
an unsolvable problem. Points for solving the correct
problems were not taken into account. Thus, the max-
imum result was 15 points.

Statistical analysis (Kolmogorov-Smirnov crite-
rion) showed the absence of significant differences be-
tween the results of fourth graders in terms of learn-
ing ability in 2015—2019, which allowed them to be
considered as a single sample. That is, the tendency of
the distribution of points in the "Undefined problems"
method was the same in 2015, 2016, 2017, 2018 and
2019.

Figure 3 shows the results of assessing the devel-
opment of the reflexive component of the “learning to
learn” ability, obtained on the basis of data from the
"Undefined tasks" method in the process of monitoring
meta-subject results of primary education in different
years. The diagram clearly demonstrates the change in
the level of development of the “learning to learn” ability
in the sample of children who completed primary educa-
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tion in 2023. So, for 6 consecutive years (2015—2020),
the results of students in terms of the development of
the reflexive component of the “learning to learn” abil-
ity showed a tendency to increase as the score increased,;
moreover, the proportion of students who scored the
highest possible points is greater than the proportion of
students who scored any other number of points. In 2023
a distribution for the studied indicator was obtained
close to normal distribution with a peak at 11 and a shift
of the minimum values towards a decrease in the score.
The differences are significant (p<0.01).

Let's consider the results of the formation of the
“learning to learn” ability in schools with other educa-
tional programs of primary education (control sample).

It follows from Figures 4 and 5 that:

* In both schools of the control sample, the same
trends in the distribution of results according to the in-
dicator of the “learning to learn” ability are presented,
namely, the normal distribution along the entire X axis
(score for completing tasks of the "Undefined problems"”
method) with a peak at average values (8-9 points).

* The results of graduates of the two schools of the
control sample (which implement traditional education-
al programs), who completed primary education before
the pandemic, i.e. did not study online (Fig.4), and who
went through the experience of studying online (Fig.5),
do not differ qualitatively. And the results of the gradu-
ates of the DL primary school in 2023 are close to the
data of the control sample, although with some bias to-
wards higher scores (the maximum number of students
received 11 points).

One of the most important means of theoretical
thinking are various symbolic and sign systems (mod-
els). To diagnose the formation of the ability to build

30
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models and use them as a means of solving problems
(research task 2), data obtained using the "Mathemat-
ics test” were used. A number of tasks involve using a
ready—made model to solve a problem, others — de-
termining the correspondence / inconsistency of tasks
and their model representations, and others — creat-
ing a model according to the specified conditions of
the task. Above, examples of tasks were given to assess
the formation of the modeling action (Figures 1 and
2). Let's consider the results obtained on two impor-
tant indicators of the development of the modeling ac-
tion in experimental and control samples in different
years.

Comparison of the diagrams shown in Figures 6 and
7 demonstrates qualitative differences in mastering the
modeling action among graduates of the DL primary
school in 2015—2020 and students who completed their
studies in primary school in 2023. The trend remains in
the use of ready-made models: the majority of children
(about 60%) received the maximum score. The trend line
in terms of model creation indicates a qualitative change
in the trend: the higher the score in terms of modeling,
the fewer children achieve it. The differences in the data
presented in Figures 6 and 7 are statistically significant
at the level of p<0.01.

Let's analyse how the trend lines are presented in a
school implementing a traditional educational program
of primary education (a control sample).

The diagrams shown in Figures 6, 7 and 8 permit us
to make some conclusions:

e The DL program demonstrates obvious advan-
tages in terms of indicators related to the modeling of
educational content. Moreover, these advantages are ex-
pressed not only in the developed modeling action, but

R

8 9 10 11 12 13 14 15

m12023

Fig. 3. The “learning to learn” ability — the results of students of the DL school in 2015-2020 and 2023
Note: On the X—axis there are points (min — 0, max — 15) for problems solving. On the Y axis, the percentage of students who
demonstrated the corresponding result
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Fig. 4. The “leammg to learn” ablllty — the results of the students of school Xin 2019
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Fig. 5. The “learning to learn” ability — the results of the students of school Y in 2021

also in the ability to use a ready-made, preset model as a
means of solving a problem.

* In the context of online learning, students have
significant difficulties in mastering the modeling ac-
tion. The use of the given models as a tool for solving the
problem practically does not suffer.

To diagnose the development of the ability to in-

60
50
40
30

20 .0'.

10 ..“..\

teract constructively in the process of solving prob-
lems (research task 3), we used data obtained in the
"Conflict" method. In the "Conflict", students first
solve a complex intellectual problem individually, and
then in a group of four people. At the stage of individ-
ual work special conditions are created. They ensure
that each participant receives a result in the decision

50 67 75 100

m using the model to solve problems = modeling

Fig. 6. Modeling and using the model to solve problems — the results of students of the DL school in 2015—2019.
Note: On the X—axis, the scores for completing tasks in %; on the Y—axis, the percentage of children who demonstrated the
corresponding result. The dotted line indicates the trend line for each indicator
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Fig. 7. Modeling and using the model to solve problems — the results of students of the DL school in 2023
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Fig. 8. Modeling and using the model to solve problems — the results of students of school Y in 2021

process that differs from the results of other members
of the group. Thus, a situation of cognitive conflict is
created that requires overcoming in order to obtain a
common group result. Let's look at how the resource
of constructive interaction and meaningful commu-
nication is presented for students who did not have
experience of joint educational activities in the first
grade (graduates of the primary DL school in 2023),
and for students who fully participated in educational
interactions during primary school (graduates of the
DL school of previous years).

Figure 9 shows a qualitative change in the ratio of
the results shown by graduates of the DL primary school
in 2015—2019 and graduates of 2023, when solving the
problem individually and in a group. In all the years
before the pandemic, the resource of group interaction
made it possible to improve the result, that is, on aver-
age, the group jointly achieved higher results in solving
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an intellectual problem than each participant demon-
strated individually (the indicator "group solutions" in
2015, 2016, 2017, 2018 and 2019 is 1.5—2 times higher
than the indicator "individual solutions"). For graduates
of DL primary school in 2023, combining students into
a group does not improve the result. Ot the contrary, it
destroys the decision process. Children enthusiastically
engage in communication, “losing” the task assigned to
them. Thus, it can be stated that the conditions of online
education in primary school prevent the development of
the most important social competencies.

Conclusions
Online learning in its modern form is focused on

direct communication between teacher and student.
In this dyad, obviously, the leading role is played by
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Fig. 9. The effectiveness of individual and group work — the results of students of the DL school in 2015-2019 and 2023
Note: The X—axis shows individual and group solutions. On the Y axis — points (mjn — 0, max — 4)

an adult — a teacher. Therefore, it is much more dif-
ficult for a student to become a carrier of learning
activity — its subject. The younger student becomes
a subject and performs his own participation in the
learning activity initially together with other chil-
dren and with the help of a teacher. But the interac-
tion of children about and in the process of perform-
ing learning activity, in principle, cannot be ensured
by the conditions of modern online education. Thus,
the most important development tool, joint activity,
falls out of the educational process ("Person’s activ-
ity always stands between learning and mental de-
velopment of a person " [13]). Metasubject results of
primary education prove that the lack of conditions
and opportunities for constructive interaction and
meaningful communication of students in the process
of solving learning problems not only complicates and
slows down the development of social competencies
themselves, but also affects other metasubject results.
The model in the DL system is built not only as a
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means of fixing the studied processes and phenomena,
but also as a means of planning one's future actions,
as a means of proving and testing hypotheses, as a
means of communication with those who enter into
a dialogue and offer alternative opinions. Participa-
tion in a joint, collectively distributed or functionally
divided learning activity, gradually appropriated,
makes the student a carrier of educational activity —
its subject. Thus, learning independence, initiative,
criticality, and reflection are formed. The child learns
the very way of obtaining new knowledge, “learning
to learn” ability.

Thus, the results of meta-subject diagnostics of pri-
mary school graduates in 2023 made it possible to iden-
tify the weaknesses of online learning, its deficits and
assess their consequences for the mental development of
children. This raises crucial questions and opens up new
opportunities for developers of online learning technolo-
gies. Until these issues are resolved, the effectiveness of
online learning remains questionable.
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JlecTpyKTUBHBIH epdeKITUOHU3M

1 (DaKTOPBI-MPOTEKTOPHI IMOIMOHAIHHOIO OJIArOMOJIy YK

CTy,Z[eHTOB ByBOB
T.0. Hamyaun
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MockoBckuil rocyiapcTBeH bl icuxosoro-meparorndeckuil ynusepcurer (OIHOY BO MITIILY);

Hayuno-uccienoBaTesibCKii UHCTUTYT ckopoit oMoty nmenn H.B. CkimdocoBckoro

[lenapramenta 3apaBooxpanenus ropoga Mockssl (I'BY 3 «<HUU CIT um. H.B. Ckaudocosckoro JI3M»),

r. MockBa, Poccuiickast @enepariust
ORCID: https://orcid.org/0000-0001-5194-0199, e-mail: kholmogorova-2007@yandex.ru

JlaHHble uccIe0BaHuii COOOIAIOT O BO3pACTAaHUHU TT0Kazaresiell nepheKMoHn3Ma CpeAn CTYAeHTOB.
B crarbe omnucaH COIMOKYJIbTYPHbII U 00pa30BaTE/NbHbIII KOHTEKCT, 00YCIOBIUBAIOUIUN BbISBJICHHYO
TeH/leHIM10. PaccMoTpeHbl pagHblie acleKThl ep@eKIMoHU3Ma U UX CBSI3U € CUMIITOMAaMU JIeNPECCuu U
TPEBOI'HU, a TAKIKE BBIIBUHYTO MPEAIOJIOKEHIE O 3aUTHON DyHKIMU caMo3bbEKTUBHOCTH U CYOBEKT-
HOCTH, KOTOPBIE MOTYT CHUKATh HETATUBHOE BO3/leiicTBIE MepheKIIMOHN3Ma HA SMOIOHATIbHOE OJ1aro-
noJyune. Boi6opka Briounia 194 cryzenra B Bospacre ot 17 10 25 setr (M = 20), us Hux — 140 keHumn
7 54 My;KUMHBL. BBIIM UCTIOMBb30BAHBI CIEAYIONTIe METOANKI: TpexdakTOPHBII OMPOCHUK TepheKITno-
nusma (H.I. Tapansn, A.B. Xoamoroposa), mkana genpeccun A. Beka, mkana tpesoru A. Beka, merto-
AuKa ornpezesieHus obuieil u conuansHoii camoaddexrusnoctu (M. leeep, [Ix. Mauuykce), OnpocHUK
«Cy0bbeKTHast TO3UIUsT». BbisiBIIeHO, 4TO CyOhEKTHASI TIO3UIIMSI 1 TECHO CBsI3aHHasI ¢ Hell camo3ddekTus-
HOCTb 00PATHO KOPPEJIUPYIOT C MOKA3aTeJNsSIMU JIENPECCUBHBIX U TPEBOKHBIX CHMIITOMOB, TOT/IA KaK Jie-
CTPYKTHMBHbBIE ITapaMeTpbl repdekionnsma (Takie Kak CoOlMaJbHO TIPEANUCAHHbIH epdeKInonnsm u
1epheKIMOHNCTKUI KOTHUTUBHBINA CTUJTh) TTOKA3bIBAIOT MPSIMYIO CBSI3b ¢ CUMITOMAMU 9MOITMOHAJIBHOM
Jle3a/lalTallii, BhIPAKEHHOCThIO 0OBEKTHON MO3UIMK B YUeOHOIT JesITeJIbHOCTU U CHUKEHHOI caMoad-
dexrusnoctbio. IIpu atom A-aapecoBannblii mepdeKIMOHU3M IEMOHCTPUPYET HOJOKUTETbHBIC CBS3U C
akTopaMu-1IpoTEKTOPAMU, YTO KOMIIEHCUPYET €T0 IeCTPYKTUBHOE BiangHue. Mcnoab3oBanne Kputepus
Coybena juist IPOBEPKU MOJIEJN OTIOCPENOBAHSI TIOATBEP/IIIO THIIOTE3Y O 3HAYMMOM OIOCPEILYIOIIEM
BJIMAHNN caM03(P(HEKTUBHOCTH Ha CBA3b MEKY TepdeKIMonn3MoM 1 jaenpeccueil. [lesaercss BbIBOJ O
HEOOXOAMMOCTH TIPOBeAeHUsT TPOPUIAKTUIECKUX MEPOIIPUATUI B BBICIINX yueOHbBIX 3aBEICHUIX C pea-
Jm3aiyeil MeTo/10B pehJIeKCUBHO-/IEATENbHOCTHOTO MOIX0/1a, TIPEITOIaraiolniero akTyaan3aluio 1 moji-
NEPKKY CyObEKTHOI MO3UIIK CTYIEHTOB.

Knroueevte cosa: crynentsol, nepheKIimonn3M, SMOIMOHATIbHAS Je3aanTaius, caMo3(pdeKTHBHOCTD,
cyObeKTHas O3NS, (PAKTOPbI-TIPOTEKTOPDL.

Hna wurarer: [[auyaun T.0., Xoamozoposa A.b. [lectpyKTuBHBIN TIephEKIIMOHN3M U (HAKTOPBI-IIPOTEKTOPBI AMOITHO-
HAJIBHOTO OJIArOMONYYHs CTYAEHTOB By30B // KyabrypHo-uctopnueckas neuxonorust. 2024, Tom 20. Ne 2. C. 50—59.
DOTI: https://doi.org/10.17759 /chp.2024200206

Introduction

There is a trend of increasing perfectionism indi-
cators in the student population in the XXI century,
which is associated by many authors with certain
trends in modern culture [14; 23]. Perfectionism is a
multidimensional personal construct that reflects the
desire to achieve high standards and ideals, accompa-
nied by excessive self-criticism, self-demanding and
fear of failure and negative evaluation by others. Young
people with a high level of perfectionism expect ideal
results from themselves and their activities, and expe-
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rience pronounced discomfort if they fail to live up to
their high expectations.

Perfectionism has been considered for decades as a
destructive personality trait leading to emotional malad-
aptation [3; 14; 17; 20; 21; 23; 25]. However, along with
this, researchers have debated whether there are different
types of perfectionism — adaptive and maladaptive [14;
25]. To date, researchers have proposed different classifi-
cations of it. For example, the classics of perfectionism re-
search P. Hewitt and G. Flett distinguish “Self-addressed
perfectionism”, “Socially prescribed perfectionism” and
“Socially oriented perfectionism” [22]. Another classic of
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this research R. Frost distinguishes the following aspects
of perfectionism: “Concern over mistakes”; “Parental ex-
pectations”, “Parental criticism”, “Personal standards”;
“Organization” and “Doubts about actions” [19]. Russian
psychology has also developed an original Three-Factor
Perfectionism Questionnaire, which identifies the fol-
lowing components: “Perceived evaluations concerns
along with unfavorable social comparisons” (analogous
to “Socially prescribed perfectionism”); “High personal
standards” (analogous to “Self-addressed perfectionism”);
“Negative selectivity and imperfection concentration” or
“Perfectionist cognitive style” (close to “Concern about
mistakes” and “Doubts about actions”) [4].

Note that the destructiveness of self-addressed per-
fectionism is questioned in many contemporary studies
[14, 25]. Analysis suggests that high standards and de-
mands on oneself are destructive when combined with the
so-called perfectionist cognitive style — with persistent
thoughts about failures and mistakes, one’s own imperfec-
tion, and other negative cognitive distortions characteris-
tic of patients with affective spectrum disorders. Socially
prescribed perfectionism reflects the belief that other
people expect perfection from the individual, which may
or may not correspond to reality. Unlike self-addressed
perfectionism, socially prescribed perfectionism involves
adjusting to other people’s expectations at the same time
as fear of approaching them and exposing one’s imperfec-
tion. The destructiveness of this type of perfectionism is
beyond doubt among modern researchers [ 18; 24].

L.S. Vygotsky introduced the concept of social situ-
ation of development, under which he understood the
social relations and conditions in which the formation
of personality occurs at a particular age or the way in
which the social becomes individual [2]. An important
characteristic of the social situation of development of
modern student youth is very high expectations on the
part of society, with constant ratings and assessments of
their success.

The growth of demands to oneself is associated,
among other things, with the digitalization of society,
which creates conditions for constant social comparisons
of oneself with other people in social networks [5]. Ac-
cording to Mediascope, more than 40% of the Russian
population spends time on social networks and messen-
gers every day, spending on average about 36% of the
total time spent on the Internet [1]. Social networks
play the role of a mouthpiece, broadcasting the image of
a successful person, setting the corresponding values of
superiority over other people.

Today, education for young people is a factor in
achieving life and professional success, acts as an impor-
tant competitive advantage in the employment, opens
opportunities for career, professional growth, getting a
prestigious and highly paid job [13]. This puts consid-
erable pressure on young people, forcing them to strive,
compete and meet increasingly high requirements at
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school and university in order not to harm their future
price in the market of specialists [23].

Within the framework of the reflexive-activity ap-
proach to assisting students with learning difficulties,
the concept of “subjectness position” was introduced,
occupying which a student is both the subject of activ-
ity and the subject of its reflection [7, 10]. In this case,
the subjectness position towards learning activity is con-
sidered as a resource characteristic. In the works of the
representatives of this approach it was shown that the
subjectness position is positively related to awareness,
the use of adaptive coping mechanisms, and the ability
to reflect and social cognition, and inversely related to
the manifestation of depressive symptoms and problem-
atic use of the Internet [10; 12; 15; 16]. It is important
that support and strengthening of the subjectness posi-
tion even at the younger school age contributes to posi-
tive personal and cognitive “steps” in development and
increased academic success [6].

A personality possessing the properties of subjectness
is capable of reflection, self-development, strives for trans-
formative activity, and is also capable of changing posi-
tions and understanding other people [15]. Subjectness
position implies conscious, purposeful and active partici-
pation of a student in learning activities, rather than pas-
sive perception of information. It is possible to promote
the development of subjectivity through the support of
independent constructive activity of students and their
independent decision-making with subsequent reflection
of the process of realization of their own ideas [7; 10].

The subjectness position in learning activities can
be associated with some aspects of perfectionism, such
as high expectations and striving for high standards. A
learner in the subjectness position may set challenging
goals and strive to achieve them with extra effort and
activity. The learner, as a subject of learning activities,
will seek additional sources of information, show a re-
search position, and participate in optional activities
to cope with the goals set for him/her, which suggests
the importance of the construct “subjectness position”
in understanding the correlation between education, de-
velopment, and emotional well-being [9].

Another factor that can act as a “protector” of emo-
tional well-being is self-efficacy. In A. Bandura’s theory
of social learning, self-efficacy is considered as a person’s
expectation or confidence that he or she is able to carry
out those actions that are necessary for him or her to
achieve the result [17]. Such confidence in one’s abilities
reduces stress levels and promotes emotional well-being
and stability, and is negatively related to procrastination
and activity avoidance. People who are confident that
they are able to control and solve incoming threats do
not resort to dysfunctional behavioral strategies, such as
various forms of avoidance.

Understanding and studying various aspects of per-
fectionism and factors that may cause their destructive-
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ness or adaptability is necessary to develop effective
psychological support and assistance programs for uni-
versity students. Such programs are designed to develop
healthy self-regulation strategies and reduce the nega-
tive effects of perfectionism associated with the above-
mentioned negative aspects of the social situation of
modern youth development.

The objective of the research is to identify the cor-
relation between different aspects of perfectionism,levels
of self-efficacy,position in learning activities, and to de-
termine their influence on the severity of symptoms of
depression and anxiety.

Research tasks:

1) To determine the correlations of different types of
perfectionism with the position in learning activities and
the level of students’ self-efficacy.

2) To investigate the influence of position in learn-
ing activities and the level of self-efficacy and sthe cor-
relation of various components of perfectionism and the
severity of emotional maladjustment.

Method

1. Three-factor perfectionism questionnaire (N.G.
Garanyan, A.B. Kholmogorova, 2018). It includes 18
statements that are distributed on three scales: 1) “Per-
ceived evaluations concerns along with unfavorable
social comparisons”; 2) “High personal standards”; 3)
“Negative selectivity and imperfection concentration”.
The first scale tests socially prescribed perfectionism,
the second scale tests self-addressed perfectionism, and
the third scale tests perfectionist cognitive style.

2. Beck Depression Inventory (BDI, adapted by N.V.
Tarabrina, 2001).

3. Beck Anxiety Inventory (BAI, 1993).

4. Self-Efficacy Scale (M. Scheer, J. Maddux, adapted
by A.V. Boyarintseva, 2003). It includes 23 statements
distributed on three scales: 1) “General self-efficacy”; 2)
“Activity self-efficacy”; 3) “Interpersonal self-efficacy”.
The results determine the level of subjective belief of
the examinee in the potential of his/her strengths in the
sphere of subject activity and in the sphere of communi-
cation.

5. “Subjectness Position” questionnaire, including
questions testing the expression of subjectness, objec-
tive and negative position in learning activities (Y.V. Za-
retsky, V.K. Zaretsky, 1.Y. Kulagina, 2014). The method-
ology was developed for school students and is currently
in the process of validation on a student sample with mi-
nor changes in the wording to match the context of higher
education. Based on the data obtained, an article on the
validation of the methodology is being prepared.

The obtained data were processed using the package
of statistical programs SPSS Statistics 23.0 for Win-
dows. Methods of multiple and partial correlation analy-
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sis (Pearson criterion), comparison of groups (Mann-
Whitney U test), regression analysis (Sobel and Aroyan
test) were used. The Sobel and Aroyan criteria were cal-
culated using the program at http://quantpsy.org.

Sample

A total of 194 senior and junior students of Moscow
universities were surveyed. The study was conducted
anonymously in the form of online testing by collect-
ing data through an online questionnaire sent to stu-
dent groups in social networks. Students were asked to
complete a set consisting of a number of techniques. The
subjects were informed prior to the study about the in-
tention of the survey and that the study was anonymous
and the results would not be disclosed to third parties.

By gender, the subjects were distributed as follows:
140 women and 54 men. The age of the subjects ranged
from 17 to 25 years, the average age was 20 years.

The sample consisted of 86 1st year students (44.3%),
27 2nd year students (13.9%), 53 (27.3%) 3rd year stu-
dents, 16 4th year students (8.2%), 12 5th year students
(6.2%). Of these, 146 (75.3%) students study at faculties
of natural-science direction, 25 (12.9%) at humanities,
23 (11.9%) students of technical specialties.

Results

Evaluation of the influence of gender showed that
female subjects have more pronounced symptoms of de-
pression (p=0.05 by Mann-Whitney U test). Compara-
tive analysis of students by course and direction of study
shows no significant differences between groups in terms
of perfectionism (0.264>p<0.809 by Mann-Whitney U
test) and factors of emotional well-being: subject posi-
tion (p=0.354) and self-efficacy (p=0.984). No other
significant differences were found between the male and
female sample.

Table 1 shows the data of correlation analysis of the
indicators of expression of different types of perfection-
ism and indicators of emotional maladaptation in the
form of symptoms of depression and anxiety. It follows
from Table 1 that there is a significant positive correla-
tion between the expression of the general perfectionism
rate, its scales “Perceived evaluations concerns along with
unfavorable social comparisons” and “Negative selectivity
and imperfection concentration” and all manifestations of
emotional maladaptation — depressive and anxiety symp-
toms. The scale “High personal standards” does not reveal
significant links with the expression of symptoms of emo-
tional maladaptation, although it registers a statistically
insignificant inverse correlation with depressive and anxi-
ety symptoms, i.e. opposite in orientation to the other two
subscales of the perfectionism questionnaire.
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Table 1
The Correlation between Indicators of Perfectionism and Symptoms of Emotional Maladjustment (N = 194)
p General Perceived evaluations| High personal Negative selectivity and
arameters .. . . .
perfectionism concerns standards imperfection concentration
Depressive symptoms 0,502%* 0,525%* —-0,060 0,496%*
Anxiety symptoms 0,406** 0,481%* -0,024 0,326%*

Note: “*” — correlations are statistically significant, p<0.05 (Pearson correlation coefficient),

significant, p<0.01 (Pearson correlation coefficient).

As can be seen from Table 2, the general self-effi-
cacy and self-efficacy in subject activity are inversely
correlated with all the studied symptoms of emotional
maladaptation. Interpersonal self-efficacy is inversely
correlated with manifestations of depression, while cor-
relations with anxiety do not reach the level of signifi-
cance. Subjectness position shows an inverse correlation
with the severity of depressive and anxiety symptoms.
Object position is directly related to the manifestation
of depression. It should be taken into account that all the
described correlation coefficients register significant but
weak correlations. Negative position to learning activity
did not reveal significant correlations with symptoms of
emotional maladaptation.

Table 3 summarizes the correlations of indicators
of different types of perfectionism and protective fac-
tors. The total perfectionism rate correlates inversely
with almost all parameters, except for the scales of
interpersonal self-efficacy, subjectness, and negative
position (where the correlations do not get significant
level), there is also a direct significant correlation
with object position. However, the correlations with
different dimensions of perfectionism are more inter-

“**» _ correlations are statistically

esting in this study. Rates of the “High personal stan-
dards” (self-addressed perfectionism) are directly and
significantly related to total self-efficacy rates, self-
efficacy in object activities, and subjectness position.
This suggests that high self-efficacy may be based on
self-belief in one’s ability to cope with challenging
tasks and an active conscious stance in learning activi-
ties. The inverse correlation of self-addressed perfec-
tionism with a negative position in learning activities
indicates that the desire to master the material and
overcome difficulties is not compatible with the de-
nial of the importance of learning. Perfectionist cog-
nitive style(“Negative selectivity and imperfection
concentration”)— inversivly correlates with the total
self-efficacy rate and self-efficacy in subject activity,
and directly correlates with the expressed object posi-
tion. The latter indicates that passive submissive posi-
tion is associated with insecurity, self-doubt and self-
efficacy. Also, the correlations obtained on the scale
“Perceived evaluations concerns” (socially prescribed
perfectionism) indicate its destructiveness, leading to
low self-efficacy and deficit of subjectness and the pre-
dominance of the object position in learning.

Table 2

Correlation of Indicators of Self-efficacy and Position in Learning Activity with the Degree of Expression
of Emotional Maladjustment (N = 194)

p General self- Activity self- Interpersonal self- | Subjectness | Object Negative
arameters .. T .
efficacy efficacy efficacy position position position
Depressive symptoms -0,382™ -0,317" -0,336" -0,225° 0,291 0,130
Anxiety symptoms -0,169" -0,174 -0,069 -0,224° 0,155 0,111

Note: “*” — correlations are statistically significant, p<0.05 (Pearson correlation coefficient),

significant, p<0.01 (Pearson correlation coefficient).

“*%7 _ correlations are statistically

Table 3

Correlations between Perfectionism, Self-efficacy, and Roles in Learning Activities (N = 194)

Parameters Gen.era! High personal ) Negativg selectivity an‘d Perceived evaluations

perfectionism standards imperfection concentration concerns

General self-efficacy -0,200%* 0,237%* -0,266** —-0,277%*

Activity self-efficacy —-0,200%* 0,283** -0,270** -0,303**

Interpersonal self- -0,095 0,001 -0,117 -0,071

efficacy

Subjectness position -0,070 0,428%* -0,189 -0,212*

Object position 0,397 0,099 0,383** 0,336%*

Negative position 0,041 -0,350%* 0,123 0,178

Note: “*” — correlations are statistically significant, p<0.05 (Pearson correlation coefficient),

significant, p<0.01 (Pearson correlation coefficient).
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To assess the role of self-efficacy and subjectness
position in learning activities in destructive types
of perfectionism and adaptive self-addressed perfec-
tionism, a partial correlation analysis was conducted,
excluding the influence of indicators of general self-
efficacy and subjectness position on the correlation
between the structural components of perfectionism
and symptoms of emotional maladaptation (Table
4). Compared to the conducted pairwise correlation
analysis (Table 2), the correlation coefficients of gen-
eral perfectionism, negative selection, and socially
prescribed perfectionism decreased when excluding
the influence of general self-efficacy and subjectness
position indicators, but still remain significant. But
it is especially important to emphasize that when ex-
cluding the influence of the protectors of emotional
well-being (self-efficacy and subjectness position in
learning), self-addressed perfectionism began to show
a direct correlation with symptoms of depression, al-
though this relationship does not reach the level of
significance. That is, high standards without self-con-
fidence and active position in learning activities are
destructive for mental health.

Additionally, the Sobel criterion, used in psycho-
logical studies to test mediating models of mediation,
was used to test the mediating influence of protec-
tive factors on the correlations between individual
types of perfectionism and symptoms of emotional
well-being. The algorithm for calculating this cri-
terion involves the construction of two regression

analysis models. Hypotheses proposed on the basis
of the obtained correlations previously confirmed by
regression analysis were tested in order to verify and
clarify the impact of protector factors on the revealed
patterns.

The mediating effect of self-efficacy (total rate) on
the relationship between perfectionism (total rate) and
depression (total rate) was tested. The result is present-
ed schematically in Figure 1:

The empirical value of Sobel’s criterion is 2.463 at
p = 0.013, p<0.05. The empirical value of Aroyan’s sta-
tistic is 2.426 at p = 0.015, p<0.05. The hypothesis of a
significant mediating effect of self-efficacy on the cor-
relation between perfectionism and depression was con-
firmed.

The multiple regression analysis model reflected
the joint effect of perfectionism and self-efficacy on
depression, together explaining 32.8% of its variance
(R2=0.328).

To clarify the extent to which self-efficacy mediates
the relationship between perfectionism and depression,
the partial correlation coefficient between these indica-
tors was calculated while controlling for the contribu-
tion of self-efficacy. Its value of r = 0.471 (p<0.001) is
less than the Pearson correlation coefficient (R=0.502,
p<0.001) reflecting the relationship between perfection-
ism and depression, while the correlation remains statis-
tically significant. This result suggests that self-efficacy
partially mediates the relationship between perfection-
ism and depression.

Table 4

Correlations between Parameters of Perfectionism and Symptoms of Emotional Maladaptation when
Excluding the Influence of Self-efficacy Parameters and Role in Learning Activities (N = 194)

Controlled variables Parameters Depressive symptoms Anxiety symptoms
Subjectness position & | General perfectionism 0,435%* 0,406%*
Self-efficacy Negative selectivity and imperfec- 0,339* 0,258*

tion concentration
High personal standards 0,308* 0,199
Perceived evaluations concerns 0,386%* 0,478%*

Note: “*” — correlations are statistically significant, p<0.05 (Pearson correlation coefficient),

significant, p<0.01 (Pearson correlation coefficient)..

X

0.341*

“**? _ correlations are statistically

Y

Perfectionism

L J

Depression

&
-n,snl\ /Tmn*

M
Self-efficacy

Fig. 1. The mediating effect of self-efficacy on the correlation between perfectionism and depression

Note:
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“X” — predictor, “Y” — dependent variable, “M” — mediator, “*” — regression coefficients are significant (p<0.001)
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Discussion

Inverse correlations between the parameters of
subjectness position and self-efficacy with symptoms
of emotional maladaptation emphasize the importance
of these constructs as protective factors of emotional
well-being. Additionally, their protective influence
was shown by a partial correlation analysis, which ex-
cluded the influence of protector factors on the rela-
tionship between the structural components of perfec-
tionism and symptoms of emotional maladjustment.
High demands to oneself without self-confidence and
expressed subjectness position become destructive for
mental health.

Using the mediation model, the effect of self-
efficacy on the relationship between perfectionism
and depression was confirmed, indicating a signifi-
cant role of self-efficacy in reducing the negative
impact of perfectionism on students’ emotional
well-being.

The question of possible means of strengthening
the considered protector factors becomes relevant.
The means of supporting the student’s subjectness
position and increasing his/her self-efficacy are de-
veloped in the reflexive-activity approach as a direc-
tion of cultural-historical psychology, which realizes
a number of provisions on the relationship between
learning, development, and health, as well as the con-
ditions under which learning leads to development [6;
8; 9].
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Conclusions

1. Perfectionism and its dimensions such as socially
prescribed perfectionism and perfectionist cognitive
style are strongly associated with symptoms of emotion-
al maladjustment, both depressive and anxious. Whereas
self-addressed perfectionism shows positive links with
protective factors, which compensates for its destructive
effects on emotional well-being. This indicates its rela-
tive adaptability. The data correlate with the already ob-
tained results of modern research [18; 20; 24].

2. Subjectness and self-efficacy were identified as
protective factors of emotional well-being. They are
inversely related to the indicators of depressive and
anxiety symptoms and condition the adaptability of self-
addressed perfectionism. Destructive perfectionism is
associated with the expression of an object position in
learning activities and reduced self-efficacy.

3. In order to strengthen the protector factors, the pro-
grams are supposed to use the methods of the reflexive-activity
approach based on the principles of L.S. Vygotsky’s cultural-
historical psychology. The proposed approach emphasizes
the support of the subjectness position in learning activities,
providing the student with an important resource for his/her
emotional well-being and overcoming learning difficulties.

4. The obtained data can be used by psychologi-
cal services and teachers of educational institutions for
such organization of the process of educational activity,
which will contribute to both successful learning and
psychological well-being of students.
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B pabore uzyvanoch cojiepskatie MEHTAIBHBIX Pelpe3eHTaIiii KOHIenToB «Pait» 1 «Az» y mpaBocias-
HBIX Bepyomux. OCyIeCTBIISIICS TOMCK PA3ITINil B CTEIIEHH JIeTAJIM3AINI PENPe3eHTAINH 1 X B3anMOC-
Bsi3eil ¢ YPOBHEM PEJIMIMO3HOCTH MUCIIBITYeMbIX. [locse npeaBapuresibHOro 0otbopa UToroBasi BbIGOPKa st
aHa/M3a cocrtaBuiia: 62 yejoBeKka MPaBOCIAaBHOTO BepoMCIioBeianus, xureieil Poceun (67,74% skeHInH n
32,26% mysxuwmi), Bogpact ot 18 mo 57 set (M = 34,32; SD = 11,03). B kauecTBe METO/IOB HMCCJIEOBAHIIS
ucnosb3oBasuce: llkana tenrpasbioctu pesurunosaocru 11 Xybepa u O. Xybepa, MeTol HalpaBJIeHHBIX
accormaruii, Mutn-countenne. OGHapyKeHO, YTO MPABOCIABHbIE BEPYIOIINE BBIIAIOT I0OCTOBEPHO OOJIbIIIee
KOJIITYECTBO aCCOTMAIINH ¢ KOHIETTOM «AJl», ueM ¢ KoHtenToM «Pait» (p < 0,001); pasmep apdexra — Boitie
cpenrero (d Kosna = 0,566). MeHTambHbBIE PETPE3EHTAIIMN KOHIIENTa «AJl> Ha acCOIMATHBHOM YPOBHE B
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GoJibllell CTeleHr JIeTalM3MPOBAHbI [0 CPABHEHUIO C PElIpe3eHTalusaMu KoHienTa «Paii». 91o MoxkeT pac-
CMaTPUBATHCS KAK CBUAETEJBCTBO CYObEKTUBHOIO MEPEKMBAHUS HA HEOCO3HABAEMOM WJIH CJ1ab0 0CO3HABAE-
MOM YPOBHE MEHBINEH YAAJICHHOCTU ada OT BEPYIOIINX, YeM past (B CMBICJIE ICUXOJOTHYCCKON NCTAHIIUN ).
Crenenb leTaM3aluy JaHHBIX PEJIUTHO3HBIX KOHIETITOB HA ACCOIIMATUBHOM YPOBHE He CBSI3aHA C BbIPAsKEH-
HOCTBIO PEJIUTUO3HOCTH MTPABOCJIABHBIX BEPYIOIINX, a CBSI3aHA C IPYTUMU (PaKTOPAMU: TIPETIOTIOKUTETHHO, C
KyJIbTYPHOI1 HArPYKEHHOCTbIO KOHIIEIITOB, MHANBUILYAIbHBIMU OCOOEHHOCTSAMU BEPYIOIMX U JIP.

Kniouegvte cnoga: MeHTabHBIE penpeseHTaImnu, paﬁ, all, IIpaBoOC/JIaBUE, BEPYIOIINE, PEINUTNO3HDbIC

1peacTaBJICHUA.

Jns wurarer: Jeounun A.M., Heanosa A.C. MeHTabHbIe Pelpe3eHTAINN past ¥ ajila Y HPaBOCJIABHBIX BepYIONHX //
Kyabrypro-ucropuyeckas neuxosorus. 2024. Tom 20. Ne 2. C. 60—68. DOI: https://doi.org/10.17759/chp.2024200207

Introduction

As evidenced by classical works [4; 6; 13; 15; 19] and
modern studies [14; 17—18; 20], religion plays a signifi-
cant but ambiguous role in human mental life and be-
havior. To comprehend the psychological significance
of religion and identify the psychological mechanisms
underlying believers’ behavior, it is essential to examine
how various elements of doctrine and religious practices
are represented in the minds of their adherents. Despite
the fact that religious doctrine contains canonically de-
fined ideas about the world order, the origin of human-
ity, the meaning of life, norms of social behavior, and so
forth, the mental representations of its elements in spe-
cific individuals can vary considerably.

These few studies demonstrate that religious mental
representations depend on the cognitive architecture of
the mind and exhibit cultural “survivability” and success
due to their counterintuitive nature, which challenges
our intuitive expectations about objects of a certain type
(people, animals, plants, etc.) [12]. For instance, some
religious narratives tell of an immortal man, a stone that
speaks human language, a flying serpent with a fiery
mouth, and so on. This is what makes them more memo-
rable, attention-grabbing, and therefore successfully
transmitted from generation to generation [12].

J.L. Barrett and F.C. Keil’s experimental work with
a sample of American undergraduates revealed the
existence of two distinct types of human mental im-
ages of supernatural agents: theological and intuitive.
Theological representations lead people to conceive of
God as an entity existing outside of space and time. In
experimental situations, however, they demonstrate
intuitive (“theologically incorrect”) representations:
God can be somewhere in the world, waiting for some-
thing to happen, spending time doing something, etc.
[11]. The same pattern has been confirmed in a sam-
ple of Hindu Bhagti [10] and in a sample of Orthodox
Christians|2].

Furthermore, studies show that the activation of
religious concepts generally leads to lower levels of un-
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certainty tolerance [16]. This pattern varies according
to the level of religiosity , as found by E.V. Ulybina and
K .K. Klimova [7].

The concepts of paradise and hell are of significant
importance within the tenets of various religious doc-
trines, including Judaism, Christianity, and Islam. These
concepts embody ideas pertaining to the existence of
two contrasting places and/or states of the eternal life
of human beings. In religious texts, paradise and hell
are typically presented in a metaphorical manner, with
varying degrees of detail. In the Christian Holy Scrip-
ture (the Bible), the description of the concepts varies
considerably.

Paradise is presented in different material character-
istics and as the spiritual state of the believer — in two
distinct forms: as the garden of Eden and as the kingdom
of heaven/God. For example, paradise was originally de-
scribed in the Old Testament as the garden “eastward”
(Gen 2:8), in Eden, which existed on the earth, with a
river flowing out of it, trees growing in it, including the
tree of good and evil, and animals inhabiting it; in the
garden of Eden, God placed man (Gen 2). In the New
Testament, the interpretation of paradise is somewhat
different. It is described as a place where one can “be with
Christ” (Phil. 1:23) and as the kingdom of God, which
is located within man, not outside of him (Luke 17:20-
21). The apostle Paul writes, “The kingdom of God is
not eating and drinking, but righteousness, peace, and
joy in the Holy Spirit” (Rom. 14:17). At the same time,
there is also such a description of paradise: “the holy city,
New Jerusalem, coming down out of heaven from God...
On this side of the river and on that was the tree of life,
bearing twelve kinds of fruits, yielding its fruit every
month. The leaves of the tree were for the healing of the
nations. There will be no curse any more. The throne of
God and of the Lamb will be in it, and his servants will
serve him. They will see his face, and his name will be on
their foreheads. There will be no more night, and they
need no lamp light, neither sunlight; for the Lord God
will give them light. They will reign forever and ever”
(Rev. 21:2; 22:2-5).
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The concept of hell is associated with a number of
characteristics, including “hell of fire/fire of Gehen-
na” (Matt. 5:22), “eternal fire” (Matt. 25:41), “eternal
punishment” (Matt. 25:46), “lake of fire” (Rev. 20:14),
“where their worm doesn’t die, and the fire is not
quenched” (Mark 9:44), the lake of burning “fire and
brimstone” (Rev. 21:8), where there is no rest day and
night (Rev. 14:11), “no work, nor device, nor knowledge,
nor wisdom” (Eccl. 9:10).

Those destined for eternal damnation in hell will
endure excruciating anguish and despair in the “outer
darkness” where will be “the weeping and gnashing of
teeth”. (Matt. 25:30).

This study aimed to elucidate the content of mental
representations of paradise and hell in Orthodox Chris-
tians.

In the context of this research, mental representa-
tions are understood as a personal form of seeing what
is happening based on individual experience of human
interaction with the world [8]. Taking into account
the hierarchical structure of representations [5], in this
study we focused on the associative and figurative/
conceptual levels of mental representations of paradise
and hell.

The general theoretical and methodological frame-
work of the research is the Cultural-Historical (Cultur-
al-Instrumental) Approach in the psychology of religion
[1]. In the context of this approach, religion is regarded
as a product of sociocultural evolution and is conceived
as a system of historically constituted cultural (semiot-
ic) instruments that enable individuals to regulate their
mental and behavioral processes. These cultural instru-
ments can be designated as religious mental tools. They
include:

a) religious objects (natural and artificial);

b) religious actions (rituals);

¢) religious images (objectivized and personal);

d) religious meanings (concepts).

This approach posits that the operation of religious
mental tools in real-life practice mediates a person’s life
relations with the world, thereby transforming the ac-
tual psychological mechanisms of behavior regulation
[1]. The application of this approach to the analysis of
mental representations of paradise and hell allows us to
consider them as religious mental tools with the help of
which Christians master their own psyche and behavior,
mediating their relations with the world.

Additionally, the Construal Level Theory, as pro-
posed by N. Liberman and Ya. Trope, serves as the theo-
retical framework for this study. This theory postulates a
relationship between the personal experience of psycho-
logical distance in relation to an object (phenomenon)
and the level of its construction in consciousness. In
other words, the further away we perceive an object, the
more abstractly it is represented in our consciousness.
Conversely, the more personally close the object appears
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to us, the more detailed and concrete it is represented in
our consciousness [3].

According to this theoretical framework, the degree
of detail in the mental representations of paradise and
hell will serve to indicate the extent of psychological dis-
tance experienced by Orthodox Christians in relation to
these religious concepts.

Hypotheses of the study.

1. Mental representations of hell are more detailed
than representations of paradise in Orthodox Christians.

2. There is a correlation between the level of religios-
ity and the degree of detail of mental representations of
paradise and hell in Orthodox Christians.

3. The mental representations of paradise and hell in
Orthodox Christians, along with the characteristics ca-
nonically fixed in the Holy Scripture (the Bible), also
reflect the cultural templates of perception of these con-
cepts.

Methods

Design. The empirical study was conducted in sever-
al stages. Data collection was carried out on the Google
Forms platform.

In the first stage, subjects completed a questionnaire
which allowed us to identify: 1) the level of their reli-
giosity; 2) the associative content of their mental rep-
resentations of paradise and hell; 3) the figurative and
conceptual content of mental representations of paradise
and hell.

In the second stage, based on the diagnostic results,
we detected “non-religious” subjects (their results were
excluded from further analysis) and conducted a content
analysis of the data obtained.

The third stage involved statistical processing, in-
terpretation and qualitative analysis of the data. We
evaluated quantitative and qualitative differences in
the content of mental representations of paradise and
hell. In addition, we searched for correlations between
the level of respondents’ religiosity and the degree of
detail of their mental representations of these reli-
gious concepts.

Sample. A total of 65 subjects who identified them-
selves as Orthodox Christians were included in the
study sample. Participants were recruited through Or-
thodox online forums and religiously oriented groups
on social networks. According to the diagnostic results,
subjects identified as “non-religious” were excluded
from the sample. The final sample for analysis consisted
of 62 Russian-speaking subjects of Orthodox faith, resi-
dents of Russia (67.74% women and 32.26% men), age
from 18 to 57 years (M = 34.32; SD = 11.03).

Tools and measures.

The Centrality of Religiosity Scale (CRS) developed
by S. Huber and O. Huber [8] was employed to assess
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the level of religiosity of the respondents. The tool is a
10-item questionnaire that measures religiosity in five
dimensions: intellectual, ideological, public practice, pri-
vate practice and the respondent’s religious experience
(on a Likert scale of 1 to 5). The final score on the CRS
ranges from 1 to 5.

Method of directed associations was used to define
the associative content of the mental representations
of paradise and hell. Respondents were asked to cite
the initial associations that emerged spontaneously for
each concept — paradise and hell. The only limitation
was the maximum number of potential associations —
15. The associations thus obtained were summarized
into semantic units and subjected to frequency and
comparative analysis.

Two versions of mini-essays were applied to reveal
the figurative and conceptual content of the mental
representations of paradise and hell (“What do you
understand by the term ‘paradise’?” and “What do you
understand by the term ‘hell'?”). Each mini-essay was
proposed to be written in 3—4 sentences in free form.
The texts of the mini-essays were subjected to content
analysis, which resulted in the identification of seman-
tic units — groups of similar characteristics that re-
spondents assign to the concepts “paradise” and “hell”.
These semantic units were defined as counting units
and subsequently subjected to frequency and qualita-
tive analysis.

Statistical methods. Descriptive statistics were
calculated for the variables measured in the study,
and the distributions were tested for normality us-
ing the Lilliefors-corrected Kolmogorov-Smirnov
test. As not all of the variables were normally dis-
tributed, nonparametric statistical methods were
employed for subsequent analysis. The differences
in the detailing of the represented concepts “para-
dise” and “hell” were assessed using the Wilcoxon
T-test. Cohen’s d was employed to ascertain the ef-
fect size. Spearman’s correlation analysis was used
to find the correlations between the subjects’ reli-
giosity and the degree of detail associated with the
concepts of “paradise” and “hell”. Furthermore, we
applied Fisher’s exact test (¢) to detect any differ-
ences in the frequency of figurative/conceptual at-
tributes of paradise and hell. Data processing was
conducted using the statistical software IBM SPSS
23.0.

Findings

The religiosity of Orthodox Christians. After ex-
cluding non-religious participants from the sample (who
scored from 1.0 to 2.0 on the Centrality Religiosity Scale),
the remaining 62 respondents were categorized as either
“highly religious” (80.6%) or “religious” (19.4%). The
mean of religiosity across the sample was found to be
M = 3.411 with a standard deviation of SD = 0.634. De-
scriptive statistics for the distribution of religiosity are
presented in Table 1. Kolmogorov-Smirnov test showed
that the distribution of religiosity is normal (0.095,
p = 0.200).

Associative level of the mental representations
of concepts “paradise” and “hell” among Orthodox
Christians. The total number of associations obtained
by the sample was found to be 355 for the concept of par-
adise (M = 5.726, SD = 3.255) and 477 for the concept of
hell (M = 7.694, SD = 3.682). Table 1 also presents the
descriptive statistics of the corresponding distributions.
The Kolmogorov-Smirnov test indicates that both dis-
tributions are non-normal (0.201, p < 0.001 for paradise
and 0.123, p = 0.021 for Aell).

Differences in the detailing of concepts “paradise’
and “hell”. Wilcoxon T-test revealed the significant dif-
ferences in the degree of detail of concepts “paradise”
and “hell” in Orthodox Christians. The mental represen-
tations of hell were found to exhibit a greater number
of associative connections than paradise (T = —4.606,
p < 0.001), suggesting that hell is represented as a more
complex concept. Concurrently, the magnitude of the
observed differences in detail (effect size) is above aver-
age, as evidenced by Cohen’s d = 0.566.

Correlations between the religiosity and the detail-
ing of concepts “paradise” and “hell”. According to
the results of Spearman’s correlation analysis, no statis-
tical relationships were found:

between the religiosity of Orthodox Christians and
the number of associations with the concept “paradise”:
r.=-0,129,p =0,317;

between the religiosity of Orthodox Christians and
the number of associations with the concept “hell”:
r,= 0,096, p = 0,459.

However, a direct significant relationship of medium
strength was found between the number of associa-
tions with the concept “paradise” and the concept “hell”:
r.=0,647,p<0,001.

9

Table 1

Religiosity and Associations with Concepts “Paradise” and “Hell” in Orthodox Christians (N = 62):
Descriptive Statistics

M SE | Me | Mo| SD As As_ Ex Ex_ | Max | Min
Religiosity 3,411 (0,081 | 3,4 | 32| 0,634 | 0,19 | 0,304 | 0,489 | 0,599 | 5 21
Number of associations with the concept 5,726 0,413 | 5 3 13,255 1,409 | 0,304 | 2,144 | 0,599 | 15 1
“paradise”
Number of associations with the concept “hell” | 7,694 | 0,468 | 7 5 136821 0,315 0,304 | -0,707 | 0,599 | 15 1
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Frequency distribution of the associations with
concepts “paradise” and “hell” in Orthodox Chris-
tians. For further analysis, the total number of associa-
tions (355 with the concept “paradise” and 477 with the
concept “hell”) was reduced by combining words and
expressions with the same meaning. Consequently, 145
unique associative units related to the concept “para-
dise” and 181 unique associative units related to the con-
cept “hell” were obtained. Figure 1 and Figure 2 present
the results of the frequency analysis in the form of word
clouds.

The concept of paradise is most frequently associ-
ated with the following attributes in descending order
of frequency: light, happiness, love, tranquility, joy, an-
gels, God, peace, peacefulness, sun, heaven, goodness, and
garden. The most frequent associations with the concept
of hell (in descending order of frequency) are as follows:

cuddla

pain, torment, suffering, fire, fear, punishment, darkness,
Devil, sins, evil spirits, devils, 9 circles of hell, hopelessness,
demons.

Figurative/conceptual level of the mental repre-
sentations of concepts “paradise” and “hell” in Or-
thodox Christians. The content analysis of the partici-
pants’ mini-essays revealed the attributes belong to the
figurative/conceptual content of the representations,
which were then grouped into categories (Table 2).
The most prevalent group of attributes, both for the
concept “paradise” and for the concept “hell”, is “Emo-
tional experiences”. This occurred in 80.6% and 59.6%
of cases, respectively. The difference between the two is
statistically significant (¢ = 3.288, p < 0.001). It is no-
table that there is a similarity in the expression of such
groups of features as “Spatial localization” (in 51.6%
of cases for paradise and in 56.4% for hell; ¢ = 0.679,
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p>0.05), “Temporal characteristics” (in 19.3% of cases
for paradise and in 24.2% for hell; ¢ = 0.841, p > 0.05),
and “External descriptive characteristics” (in 20.9%
of cases for paradise and in 18.7% for hell; ¢ = 0.396,
p > 0.05). The following groups of attributes were
found to be specific for mental representations of the
concept “hell”: “Bodily sensations and manifestations”
(in 48.3% of cases) and “Beings” (in 40.3% of cases).
These groups of attributes were not found in the figu-
rative/conceptual content of mental representations of
the concept “paradise”.

Discussion

The obtained results of measuring religiosity were
expectedly higher in our sample than the average values
for Russia as a whole, where M = 2.84, SD = 1.10 [9].
This can be explained by the principle of participant se-
lection, which minimized (though did not exclude) the
probability of non-religious subjects being included in
the sample.

The analysis of the associative content of the men-
tal representations of concepts “paradise” and “hell”
among Orthodox Christians shows that at this (asso-
ciative) level the representations of paradise are less
detailed than those of kell. This confirms the hypoth-
esis of the study about the differences in the detailing
of representations.

Given that associative connections are regarded as
manifestations of deep, poorly realized, and sometimes
not realized at all contents of the psyche, it can be ar-
gued that the religious concept of hell, which is negative
in its meaning (in the context of Christian doctrine), has
a greater subjective value in the mental world (or rather,
in the mental experience [8]) of Orthodox Christians
than the concept of paradise. To summarize, regardless
of whether the believer is aware of it or not, the threat
of going to hell has a greater psychological significance
(e.g., emotional or motivational charge) for him than the
pleasant prospect of going to paradise.

From the perspective of the Construal Level Theory
[3], the greater detail and specificity observed in the as-
sociative content of the mental representations of hell
can be interpreted as evidence of experiencing (at an un-
conscious or weakly conscious level) a greater psycho-
logical closeness to hell than to paradise.

Upon examination of the most frequently occurring
associations, it becomes evident that the representations
of paradise and hell exhibit a multitude of interrelated
characteristics. For instance, in both sets of associations,
physical attributes (light for paradise; fire for hell), emo-
tional attributes (happiness, love, joy for paradise; fear,
hopelessness for paradise), supernatural agents (God, an-
gel for paradise; Devil, evil spirits, demons, Satan for hell),
and so forth, are highly expressed. It is also notable that
the most frequent association with %ell is a bodily (sen-
sory) attribute — pain. Moreover, painful (bodily) sen-

Table 2
Figurative/Conceptual Content of the Mental Representations of Concepts “Paradise
and “Hell” among Orthodox Christians (N = 62)
Concept “Paradise” Concept “Hell” Fisher’s
Cat: Attribut t
ategory ributes Indicators %* Indicators %* et):;(‘::

Emotional Indication of a specific affective | Love, peacefulness, 80,6 | Fear, suffering, desola- | 59,6 | 3,288+**
experiences phenomenon: an emotional delight, tranquility, tion, loneliness, alien-

reaction, state, attitude (feeling) | pleasure, harmony, ation, guilt

kindness, joy, bliss
Spatial Indication of place, location, Place, garden, oasis, 51,6 | Place, region, space, 56,4 0,679
localization extent in the physical sense heaven, sea abyss, pit, bowels of
the Earth, on Earth,
gateway

Temporal char- | Presence of a temporal context | Eternity, infinity 19,3 | Eternity, infinity 24,2 | 0,841
acteristics (past, present, future), or its

violations
External Indication of external features Light (bright) 20,9 | Darkness, no light, 18,7 0,396
descriptive (environment, situation, living murk, fire, flame, blaze,
characteristics | conditions) war
Bodily sensa- | Indication of physiological reac- | — — | Pain, torment, agony, 48,3 —
tions and mani- | tions and states of the body or crying, hunger, moan-
festations sensory phenomena ing, screaming
Beings Description of agents (natural — — | Sinners, Devil, Satan, 40,3 —

and supernatural) demons, evil spirits

* The percentage of the total number of analyzed mini-essays of the respondents (N = 62) is indicated.

** Significance p < 0,001.
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sations are included in other frequent associations with
hell — torment, suffering. Among the most frequent as-
sociations with paradise, however, such attributes were
not found.

This suggests that the religious concept of hell pri-
marily evokes bodily experiences of psychological prox-
imity to it among Orthodox Christians. This partly re-
flects the biblical notions of torment in fire, weeping and
gnashing of teeth in hell.

The second empirical hypothesis concerning the
correlations between religiosity and the detailing of
the studied religious concepts is not confirmed. Appar-
ently, differences in the detailing of represented paradise
and hell, as well as in the experience of psychological
distance to them, are related to factors other than the
involvement of Orthodox Christians in religion. One
such factor may be the different cultural load of these
religious concepts (first of all, the wide representation
of hell in works of art). For instance, the nine circles of
hell are among the most frequently associated with Aell.
This is likely a consequence of the cultural influence of
Dante Alighieri’s “The Divine Comedy” on this religious
concept.

Concurrently, the significant correlation between
the number of associations related to both concepts sug-
gests that individual differences contribute to the degree
of detail in mental representations. Those who produce
more associations with paradise tend to produce more
associations with £ell, and vice versa. However, this rela-
tionship is moderate.

The analysis of the figurative/conceptual content of
mental representations of paradise and hell reveals a no-
table prevalence of figurative elements over conceptual
elements (despite the diagnostic task that allowed con-
ceptual structures to appear). This fact is not surprising
given that in the Holy Scripture (the Bible), as well as
in numerous Christian literature, paradise and hell are
described mainly in figurative, metaphorical form. For
example, hell is described as “hell of fire” or paradise as
“garden”, etc.

As we see, in general, the images of paradise and hell
tend to be emotionally charged, the image of paradise —
much more so than the image of zell. A number of facts
merit particular attention. Firstly, there are bodily char-
acteristics and various beings in the representations of
hell, which are not observed in the figurative/concep-
tual content of the mental representations of paradise.
The significance of corporeality in the representations of
hell we also recorded earlier at the associative level. Sec-
ondly, the representations of such immaterial entities as
paradise and hell are largely constructed using the attri-
butes of matter, specifically spatial and temporal char-
acteristics. This result is consistent with one of the key
hypotheses supported by representatives of cognitive
science of religion [10—12], namely that religious rep-
resentations are determined by the functional capabili-
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ties of cognitive mechanisms of the mind. It is natural for
human thinking to think in the categories of space and
time, and these categories are employed, among other
things, in constructing mental representations of super-
natural entities.

The qualitative analysis of the figurative/concep-
tual content of the representations has confirmed
the hypothesis about the presence of various cultural
templates in them, along with canonical (biblical) no-
tions. These templates are similar to those manifested
at the associative level of mental representations —
white swans; the nine circles of hell; a cauldron in
which sinners are boiled; zombies; archidemon Bel-
fagor; Valhalla — heavenly chambers from Germanic
mythology, and so forth. Most of them relate specifi-
cally to the image of hell.

As we have already mentioned above, the cultural-
historical (cultural-instrumental) approach to the psy-
chology of religion [1] posits that mental representa-
tions of paradise and hell can be considered religious
mental tools that allow individuals to master their own
psyche and behavior. This approach allows us to reveal
the functional side of these representations. Although
the functional side of the representations was not direct-
ly examined in the context of the present research, an
investigation into their content and the specific charac-
teristics of their organization may provide insights into
this matter.

It can be reasonably assumed that the mental rep-
resentations of paradise, which enable an individual
to master their own psyche and behavior, function
through the activation of an emotional experience as-
sociated with love, happiness, joy, tranquility, peace in
a specific life situation. This activation occurs at both
the unconscious (associative) and conscious (figurative
and conceptual) levels. In addition to the activation of
emotional experiences (such as suffering, hopelessness,
loneliness, emptiness, etc.) for the regulation of behav-
ior, mental representations of kel also actualize bodily
experiences associated with a variety of painful sensa-
tions. Furthermore, the experiences and sensations as-
sociated with Aell are more detailed and influenced by
cultural templates, which makes hell psychologically
closer (in the sense of psychological distance) to a per-
son than paradise.

Conclusions

Upon completion of the study, the following primary
conclusions can be drawn.

1. Mental representations of paradise and hell among
Orthodox Christians at the associative and figurative/
conceptual levels reflect both the characteristics canoni-
cally fixed in the Holy Scripture (the Bible) and cul-
tural templates. The basis of these representations is the
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Christians’ own predominantly emotional and, to some
extent, bodily experience.

2. Mental representations of Aell at the associative
level are more detailed than those of paradise. From the
theoretical perspective, this can be regarded as evidence
of an unconscious or weakly conscious experience of a
less psychological distance from kell than from paradise
among Orthodox Christians.

3. The degree of detail of these religious concepts at
the associative level is not directly correlated with the
level of religiosity expressed by Orthodox Christians.
Rather, it is likely influenced by other factors, such as
the cultural load of the concepts, individual characteris-
tics of Christians, and others.

4. In the mental representations of paradise and hell
held by Orthodox Christians, figurative elements are
more prevalent than conceptual ones. Furthermore, the
images of paradise and hell are predominantly emotion-
ally charged, the image of paradise — much more so than
the image of hell.

5. From a functional perspective, mental representa-
tions of paradise and hell appear to serve as mental tools
for regulating one’s own psyche and behavior. These
representations seem to operate at the level of irrational
regulation, primarily through the activation of emotion-
al experiences (in the case of paradise) as well as emo-
tional and bodily experiences (in the case of hell).
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The article presents the results of a study of the characteristics of the value-semantic sphere of Tuvans
living in remote rural areas of Tuva. The assumption was tested that one of the predictors of meaningfulness
among Tuvans may be ethnicity: features of ethnic identity and values. Tuvans living in three rural districts
of Tuva (Erzin, Mugur-Aksy, Toora-Khem) and Kyzyl were compared. 825 people were recruited for this
study. To test this assumption, the multiple linear regression method was used: the dependent variable was
the indicators of the PIL test, and the indicators of the “Values Questionnaire” by S. Schwartz and “Types
of Ethnic Identity” (S.V. Ryzhova, G.U. Soldatova) were considered as predictors. It was shown that signif-
icant predictors of meaningfulness among Tuvans are ethnic negativism (—0.307), positive identity (0.148),
values of achievement (0.195), power (—0.150) and kindness (0.098). Regression models obtained for indi-
vidual regions had their own specifics. It was also shown that residents of the districts differ significantly in
the indicators of the PIL test, scales of the “Types of Ethnic Identity”, as well as the values of conformity,
tradition, kindness and universalism. Based on the results obtained, a conclusion was made about the con-
tribution of ethnicity to the dynamics of meaningfulness among the residents of Tuva.
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IIpeAMKTOpPBbI OCMBICTIEHHOCTH KU3HU Y TYBUHIIEB,
MPOKUBAIONIUX B CEJIbCKUX PpailoHaX M ropoziax TyBbl
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B craThe npeacTaBieHbl Pe3yIbTaThl UCCIEA0BAHNST OCOOEHHOCTEN IEHHOCTHO-CMBICIOBON cepbl Ty-
BUHIIEB, IPOKUBAIONINX B OTAQJICHHBIX cesibcKuX paitonax Tyser. [TpoBepsisiach ruroresa o ToM, 4TO OZIHUM
U3 [PEAUKTOPOB OCMBICJIEHHOCTH Y TYBHHIIEB MOKET BBICTYIIATh ATHUYHOCTD, & UMEHHO: 0COOEHHOCTH 3T-
HUYECKOTO CAMOCO3HAHUS 1 IleHHOCTH. CPaBHUBAINCH TYBUHIIBI, IIPOKUBAIOIIIE B TPEX CEIbCKUX PAOHAX
Tysbl (Ip3un, Myryp-Akcsl, Toopa-Xem) u Koizbuie. Beero B uccseiopanuu npunsiiv yyactue 825 ve-
JoBek. [lJ1s1 TPOBEPKH 3TOTO TPEOJIOKEHNUS NCIIOIb30BAJICS METO/ MHOKECTBEHHOM JIMHEIHOI perpec-
CUU: B KAUECTBE 3aBUCUMON MIEPEMEHHON BBICTYTIAIH TI0KA3aTeIM TeCTAa CMbICJIOKU3HEHHBIX OPUEHTAITNII,
B KauecTBe MPEMKTOPOB pacCMaTpPUBAINCh ToKasaTesn MeToank «llernocTHbiit onpocauk» I1I. IlIBapma
u «Bumsl atnnueckoit unentuunoctu» (C.B. Pookona, IY. Cosmmarosa). Bbuio mokazano, 4to 3HaUUMbIMU
MPEeIMKTOPAMU OCMBICJICHHOCTH Y TYBHUHIIEB sBJgIOTCS aTHOHeraTuBu3M (—0,307), IEeHHOCTD TOCTHKEHUS
(0,195), mosutuBHas uaentuaHoctsb (0,148), nernnoct Baacts (—0,150) u To6poTta (0,098). Perpeccuon-
HbIe MOJIEJIH, MOJTyYeHHbIe ISl PAHOHOB 0 OTAETLHOCTH, UMeH ¢BoIo creliduky. Taksxke ObLIO MoKa3a-
HO, YTO JKUTEJIM PAOHOB 3HAUUMO PA3JIMYAIOTCS MO TTOKA3aTESIM TECTa CMBICIOKU3HEHHBIX OPUEHTAITUI,
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Introduction

The Republic of Tuva is a region in the south of East-
ern Siberia that provides unique opportunities for cross-
cultural and ethnopsychological research. Due to its
geographical location and history, Tuvans have largely
managed to preserve their national culture [10]. The re-
gion is characterized by a relatively homogeneous ethnic
composition: most of the republic’s population are Tuvans
(82.04%). Almost everyone speaks, and most importantly,
uses the Tuvan language in everyday life. A significant
part of the population is employed in agriculture (46.9%),
as well as in the informal sector [3]. Compared to other
regions of the Russian Federation, Tuva has a high per-
centage of religious people (70%), including young people
who profess a traditional religion, a mixture of northern
Buddhism and shamanism [4]. In general, the level of
modernization in Tuva is assessed as quite low [12]. Due
to the underdeveloped transport infrastructure in remote
areas of Tuva, a traditional way of life associated with tra-
ditional activities (reindeer herding, yak herding, hunt-
ing, fishing, gathering wild plants, etc.) still exists.

Nevertheless, life in Tuva is changing. According to
demographic studies, there is an intensive migration of
the rural population to the cities of the republic, as well
as other regions of the Russian Federation. People go to
the cities to improve their socio-economic situation, get
an education and access to modern infrastructure [1].
In this regard, the employment structure of the popula-
tion is changing: the number of people employed in pro-
duction and in the service sector is increasing [17]. The
level of education is growing. The intensive penetration
of ICT (Information and Communication Technology)
is also changing the lives of Tuvans living both in cities
and in villages. Under the influence of ICT, traditional
forms of social interaction are experiencing a rebirth, for
example, social networks allow to reunite representa-
tives of one family group, scattered across the globe [9].

However, along with the modernization processes in
the republic, there is a reverse trend towards the revival of
traditional culture and way of life. This movement is hap-
pening both from “below” by the initiative of the popula-
tion, and from “above” with the support of the authorities.
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Interest in traditional religion, folklore, crafts, arts, national
sports, etc. is growing. Traditions, customs, and family re-
lations that were partially lost during the years of Soviet
reign are being restored [11]. Parallel the process of renatu-
ralization of economic activity is happening: people are
moving from the city to the village and starting to engage
in traditional agricultural activities — cattle breeding, re-
turning to simpler forms of economic relations [17].

Thus, in modern Tuvan society two significant ten-
dencies are observed simultaneously: on the one hand,
modernization, and on the other, archaization [10].
Under this transformation of Tuvan society the human
psyche cannot remain the same.

In Russian psychology, the concept of personality as a
result of the historical development of human society pre-
vails (B.G. Ananyev, L.S. Vygotsky, AN. Leontyev, A.R.
Luria, S.L. Rubinstein, and others) (See review: [7]). In
this regard, the study of personality in the context of the
transformation of the living environment allows to under-
stand the mechanisms of socio-cultural determination of
the human psyche. Comparison of the residents of rural
areas, where the way of life and activities are very close
to traditional ones, and city dwellers, whose way of life
has undergone significant modernization over the past 50
years, allows to see what happens to the psyche and per-
sonality in the process of social development.

In 2021—2023, within the framework of a scientific
project supported by the Russian Science Foundation
(No. 21-18-00597) — “Transformation of the Living En-
vironment and the System of Psychological Relations of
the Individual” a study was conducted in three districts
of Tuva, the results of which showed that Tuvans liv-
ing in rural areas differ significantly from Tuvans living
in Kyzyl and Moscow in a number of indicators: auto-
and heterostereotypes, features of ethnic identity, the
severity of emotional, behavioral and social self-control,
orientation to action / state, self-assessment of voli-
tional qualities [2; 5; 6; 20]. The results of the covariance
analysis showed that these differences are largely due to
the characteristics of the semantic sphere of the respon-
dents, since urban residents, compared with rural resi-
dents, have significantly lower indicators of the mean-
ingfulness of life (the PIL test) [21].




KYJbTYPHO-UCTOPUYECKAS IICUXOJIOTUA 2024. T. 20. Ne 2
CULTURAL-HISTORICAL PSYCHOLOGY. 2024. Vol. 20, no. 2

However, the reasons for the decrease in the mean-
ing of life among Tuvans living in cities are a topic of
discussion. Research shows that the meaning of life de-
pends on various factors: both external and internal (See
review: [15]). According to ratings, the quality of life in
Tuva is lower than in other regions of the Russian Fed-
eration [16]. But the indicators of the meaningfulness of
life among Tuvans living in the republic are higher than
the average for the Russian Federation [19]. Moreover,
research shows that although living conditions are bet-
ter in cities than in rural areas, the indicators of mean-
ingfulness among Tuvans living in cities are lower than
among rural residents [21] (links). This data encourages
to look for the causes of the registered changes beyond
socio-economic factors.

Many researchers note that ethnicity plays an im-
portant role in Tuvan society (See review: [10]). In this
regard, it can be assumed that changes in the meaning
of life among Tuvans living in cities are associated with
the transformation of traditional ethnic culture, values,
lifestyle and ethnic self-awareness.

Traditional ethnic culture offers a person a system of
simple and understandable ideas and values, that deter-
mine his place in the world and relationships with other
people and set the main direction of development and
growth [14]. Realizing himself as part of an ethnic group,
a person feels that he and his life have a meaning, both for
himself and for others. In the process of modernization,
this simple and unambiguous picture of the world is vio-
lated. New significant groups and associated systems of
ideas and values appear in a person’s life [14]. The role of
an ethnic group in regulating life ceases to be absolute — a
person must make decisions and make choices based not
only on collective, but also on his personal experience. As
a result, conflicts inevitably arise between the demands
and expectations of various groups and one’s own mo-
tives, which, in our opinion, can lead to a decrease in the
meaningfulness of life among Tuvans living in cities.

In this regard, the hypothesis of this study was that
one of the predictors of meaningfulness among Tuvans is
ethnicity, the features of ethnic self-awareness and col-
lective values. Changes in meaningfulness among urban
Tuvans may be due to the transformation of ethnic self-
awareness and values.

To test this hypothesis, we studied predictors of mean-
ingfulness of life among Tuvans living in rural areas and
the capital of Tuva, in the city of Kyzyl. The indicators of
the PIL test were chosen as a dependent variable, it allows
us to make an integrated assessment of the value-semantic
sphere of respondents [15]. Ethnic identity, as an indica-
tor of respondents’ awareness of their belonging to an
ethnic group, as well as values, as a form of representing
collective meaningful experience in individual conscious-
ness, were considered as predictors [18; 22].

The aim of this work was to study the predictors of
meaningfulness of life among Tuvans living in rural areas of
the republic and in the capital of Tuva, in the city of Kyzyl.

Methods

Sample description. A study on the features of the
value-semantic sphere of Tuvans living in three remote
rural areas of the republic and in the city of Kyzyl was
conducted. A total of 825 people took part in the study.
Most of the respondents are family people graduated
from secondary school. Residents of rural areas are main-
ly engaged in agriculture, working inlivestock farming,
as well as in traditional crafts (hunting, gathering wild
plants etc.). Residents of Kyzyl are engaged in the sphere
of production goods and in the services aseducation,
health care, trade. All respondents had secondary spe-
cialized or higher education!. For a detailed description
of the sample, see table 1.

Research methods. The Life-Meaning Orientation
Test (PIL) [15] was used to assess the meaningfulness of
respondents’ lives. As already noted, this technique was
used as an integral indicator of the state of the respon-
dents’ value-meaning sphere. The paper presents the
results only for the general indicator of the technique,
since the same results were obtained for all subscales.

To study the ethnic identity of respondents, the
“Types of Ethnic Identity” method (S.V. Ryzhova, G.U.
Soldatova) was used [18]. This method was chosen be-
cause, along with a quantitative assessment, it helps us
to provide a qualitative study of different forms of ethnic
identity: ethnonegativism, ethnoindifference, ethnoego-
ism, ethnoisolationism, ethnofanaticism.

“Value Questionnaire” method by S. Schwartz [8] was
used to study values. This method allowed us to assess the
significance of ten basic values, described in the theory of
S. Schwartz [22]. The questionnaire includes two subtests
“Normative Ideals” and “Personality Profile”.

Research procedure. The research was conducted
during an expedition to remote rural areas of the Repub-
lic of Tuva from 2021 to 2023. Respondents filled out
questionnaires in Russian individually in the presence of
researchers (Russian and Tuvan speakers), who assessed
respondents’ understanding of the methods and helped
them in case of difficulties. Participation in the research
was voluntary, and respondents received monetary com-
pensation for their participation. All respondents had a
command of Russian at the level required to fill out the
Russian-language versions of the questionnaires. This
was also monitored by interviewers.

Statistical data processing. Since the Kolmogorov-
Smirnov test confirmed the normality of the distribution
of variables, parametric statistics methods were used in

! The Republic of Tuva has two official languages: Russian and Tuvan, so education in educational institutions is carried out in two languages

at once.
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Table 1
Study sample
Name of the Settlement Totai ;)(;:)p;rlguon’ Sample Size, pns Gende;n(SM/ ), Average Age
Erzin (village) 3 185 76,109 39,31+13,66
Mugur-Aksy (village) 4,5 266 84/181 38,12+16,22
Toora-Hem (village) 3,84 201 49/151 39,92+15,11
Kyzyl (city) 120 173 47/125 36,43+12,01

the process of statistical processing of the results. To
assess the significance of differences between rural and
urban residents in the studied indicators, one-way vari-
ance analysis (ANOVA) was used.

Toidentify predictors of meaningfulness of life among
Tuvans, the multiple linear regression method (stepwise
method) was used. The dependent variable was the PIL
test indicators, and the predictors were the indicators
of the “Types of Ethnic Identity” and “Value Question-
naire” methods by Sh. Schwartz. Regression equations
were calculated for the sample as a whole and separately
for each district.

Results

Group Comparison
The results of the analysis of variance, as well as de-
scriptive statistics by district, are presented in Table 2.

As can be seen from Table 2, the compared groups dif-
fer significantly from each other in a number of indica-
tors.

The results of the PIL test in Tuvans are higher than
average results obtained in the all-Russian sample [15].
The highest values of the indicators got residents of Er-
zin, and the lowest residents of Toorma-Khem. Among
residents of Kyzyl and Mugur-Aksy, the indicators were
approximately at the same level.

According to the indicators of the “Types of Ethnic
Identity” method, in all groups the highest values are
observed on the “Positive Identity” scale, followed in de-
scending order by: ethno-fanaticism, ethno-indifference,
ethno-isolationism, ethno-egoism and ethnonegativism.
At the same time, the districts differ significantly in all in-
dicators: the highest values are observed among residents
of Erzin and Toorma-Khem, and the lowest in Kyzyl.

According to the “Value Questionnaire” by Schwartz,
for the subtest “Normative Ideals”, the highest values

Table 2

Comparison of Respondents Living in Different Areas, According to the Studied Indicators
(One-way Analysis of Variance)

) Erzin Mugur-Aksy Kyzyl Toora-Hem
Variables M SD M SD M SD M SD F
PIL Test 114,06 19,84 106,07 17,90 108,80 20,89 93,26 15,28 | 31,094**
Types of Ethnic Identity
Ethnonegativism 6,78 5,13 7,05 4,92 4,90 4,42 7,51 5,64 9,151%*
Ethnoindifference 11,08 4,04 10,46 3,98 9,88 3,82 11,38 4,30 4,852%*
Positive identity 15,68 3,65 14,37 4,13 14,79 4,36 16,54 3,18 12,108%**
Ethnoegoism 7,76 5,18 7,92 5,32 5,37 4,77 7,73 5,52 9,904**
Ethnoisolationism 8,58 4,97 7,95 4,90 5,71 4,94 8,29 5,64 11,367**
Ethnofanaticism 12,14 4,48 10,98 4,68 7,84 4,86 11,73 5,20 28,193**
Values Normative Ideals

Conformity 5,58 1,19 5,41 1,23 5,48 1,07 5,69 1,19 3,451%*
Traditions 5,36 1,74 5,28 1,22 5,19 1,11 5,50 1,21 3,781*
Security 5,57 1,14 5,52 1,13 5,57 0,99 5,62 1,18 1,862
Benevolence 5,60 1,25 5,44 1,20 5,47 1,08 5,69 1,31 4,756**
Universalism 4,91 1,07 4,85 1,01 4,82 0,95 5,10 0,92 4,819**
Self-Direction 5,55 1,14 5,50 1,39 5,40 0,99 5,48 1,21 0,933
Stimulation 4,84 1,44 4,87 1,24 4,66 1,30 4,84 1,33 2,067
Hedonism 5,31 1,43 5,14 1,43 5,06 1,44 5,38 1,33 0,993
Achievements 5,46 1,31 5,36 1,15 5,26 1,13 5,44 1,32 1,261

Power 5,02 1,27 4,90 1,25 4,74 1,37 4,90 1,37 0,245

Values Personality Profile

Conformity | 341 | 093 | 320 | 099 | 348 | 089 | 353 | 090 [ 5505
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. Erzin Mugur-Aksy Kyzyl Toora-Hem
Variables M SD M SD M SD M SD F
Traditions 3,49 0,94 3,27 1,03 3,35 1,21 3,45 0,98 3,018*
Security 3,73 0,88 3,64 0,91 3,79 0,82 3,80 0,89 0,825
Benevolence 3,69 0,87 3,59 0,92 3,62 0,87 3,71 0,91 1,513
Universalism 3,70 0,88 3,62 0,89 3,73 0,85 3,79 0,84 1,504
Self-Direction 3,52 0,90 3,54 1,03 3,66 0,86 3,68 0,91 0,729
Stimulation 3,41 1,02 3,31 1,06 3,40 1,10 344 0,99 2,203
Hedonism 3,15 1,19 3,13 1,20 3,37 1,17 3,33 1,16 1,653
Achievements 3,30 1,06 3,30 1,05 3,42 1,06 3,49 1,05 1,248
Power 2,67 1,21 2,65 1,29 2,82 1,21 2,84 1,25 1,513

Notes: M — mean, SD — standard deviation, F — Fisher coefficient, ¥ — p<0,05, ** — p<0,01.

among Tuvans were observed for the values of conform-
ism, security and benevolence. Then, with a small gap,
there are the values of self-direction and tradition. The
lowest values are observed for the values of stimula-
tion, universalism and power. According to the subtest
“Personality Profile”, the highest values are observed
for the values of benevolence, universalism, security and
self-direction. It should be noted that, in general, such a
profile differs significantly from the data obtained on the
all-Russian sample [13].

Intergroup differences in the indicators of the meth-
od “Value Questionnaire” by Schwartz are not as big as
in other methods. Significant differences are observed
in the subtest “Normative ideals” in the values con-
formism, traditions, benevolence, universalism. In the
subtest “Personality profile” significant differences are
in the values of conformism and traditions. The high-
est values are observed among residents of Erzin and
Toor-Khem, and the lowest among residents of Kyzyl
and Mugur-Aksy.

Thus, it can be concluded that Tuvans living in rural
areas and Kyzyl differ significantly in terms of indica-
tors characterizing the value-semantic sphere and ethnic
identity. However, these differences are more quantita-
tive than qualitative in nature.

Regression Analysis
Table 3 shows the results of the regression analysis.

As a result, for the sample a five-factor regression
model was obtained (R2=0.207, F(5)=28.485, p<0.01).
A significant influence of the variables was shown: ethno-
negativism (b=-0.307, t=-7.772, p<0.01), achievement
value (Normative Ideals subtest) (b=0.195, t=4.415,
p<0.01), positive identity (b=0.148, t=3.651, p<0.01),
power values (Personality Profile subtest) (b=-0.150,
t=—-3.527, p<0.01) and benevolence (Personality Profile
subtest) (b=0.098, t=2.125, p<0.01).

A three-factor regression model was obtained for
the residents of Erzin (R2=0.349, F(3)=7.784, p<0.01).
A significant influence of the variables was shown: eth-
nonegativism (b=-0.473, t=—3.487, p<0.01), hedonism
values (Normative Ideals subtest) (b=0.520, t=3.149,
p<0.01) and stimulation (Normative Ideals subtest)
(b=-0.399, t=—2.380, p<0.05).

A four-factor regression model was obtained for
the residents of Mugur-Aksa (R2=0.235, F(4)=20.855,
p<0.01). A significant influence of the variables was
shown: the value of achievement (the Normative Ide-
als subtest) (b=0.287, t=4.800, p<0.01), ethnonegativ-
ism (b=-0.239, t=—4.212, p<0.01), the values of secu-
rity (the Personality Profile subtest) (b=0.239, t=3.658,
p<0.01) and power (the Personality Profile subtest)
(b=-0.160, t=—2.535, p<0.01).

For the residents of Kyzyl, a four-factor regression
model was obtained (R2=0.357, F(4)=23.282, p<0.01).
A significant influence of the variables was shown: eth-

Table 3
Results of Regression Analysis (Dependent Variable — Indicators of the PIL Test)

Regression coefficients (B) Whole Sample Erzin Mugur-Aksy Kyzyl Toor-Hema
Ethnonegativism -0,307 -0,473 -0,239 -0,394 -
Positive identity 0,148 - - 0,302 -
Achievements (normative ideals) 0,195 - 0,287 0,248 -
Benevolence (personality profile) 0,098 - - - -
Hedonism (normative ideals) - 0,52 - - -
Stimulation (normative ideals) - -0,399 - - -
Security (personality profile) - - 0,239 - -
Power (personality profile) -0,15 - —-0,16 —-0,227 -

R? 0,207 0,349 0,235 0,357 -
F 28,485%* 7,7184%** 20,855%* 23,282%* -

R? — standardized coefficient of determination, F — Fisher coefficient (df=3), ** — p<0,01.
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nonegativism (b=-0.394, t=-—6.334, p<0.01), positive
identity (b=0.302, t=4.867, p<0.01), achievement values
(subtest “Normative ideals”) (b=0.248, t=3.790, p<0.01)
and power (personality profile) (b=-0.227, t=—3.467,
p<0.01).

For residents of Toorma-Hema, no significant regres-
sion model was obtained.

Thus, in general, for Tuvans, ethnic identity (ethno-
negativism and positive identity) and values (achieve-
ments, benevolence, power) are significant predictors of
the meaningfulness of life. However, the set of values has
its own specifics among residents of different regions.

Discussion

In general, the obtained results support the proposed
hypothesis. Ethnic identity and values among Tuvans
are significantly associated with the meaningfulness of
life, and since these indicators are lower among urban
residents than among rural residents, it can be assumed
that a decrease in the indicators of ethnic identity and
values among city residents leads to a decrease in the
indicators of the PIL test. However, there are some nu-
ances here. Let us consider the discovered patterns in
more detail.

The most noticeable influence on the indicators of
the PIL test is exerted by ethnonihilism. This pattern
is also observed among representatives of other ethnic
groups (Russians, Mari, Kabardians, Komi, etc.) [19].
A negative correlation between these indicators may
indicate that the denial of one’s belonging to an ethnic
group is the reason for a decrease in the meaning of life.
Considering ethnic identity and, more broadly, ethnic-
ity, as an important meaning-forming factor in the lives
of Tuvans, the loss of this significant connection should
obviously lead to the loss of sources of meaning. This as-
sumption is consistent with the presence of a positive
correlation between the PIL test and positive identity.
This connection is observed in the sample as a whole and
among residents of Kyzyl. However, the connection be-
tween positive identity and the PIL test is not observed
in all ethnic groups [19].

Of course, there might exist an alternative expla-
nation for the discovered correlations. For example, a
decrease in the meaningfulness of life caused by some
other factors can lead to dissatisfaction with one’s eth-
nic group and, consequently, to ethnonihilism. Appar-
ently, this effect cannot be completely excluded and it
is difficult to control. However, this explanation is more
specific in nature, so it cannot explain the observed situ-
ation. In addition, the methods used study phenomena
of different orders: the PIL test is aimed more at assess-
ing the state, while the “Types of Ethnic Identity” test is
aimed at identifying stable features of self-attitude [15;
18]. In this regard, the explanation: “transformation of
self-attitude leads to a change in meaningfulness” seems
more plausible than the explanation: “change in mean-
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ingfulness leads to transformation of self-attitude”.

Values also have a significant impact on the PIL test
scores. In contrast to Russians, the leading positions in
the profile of Tuvans are generally occupied by values
associated with the well-being of the group: conservative
values (conformity, traditions, security) and values of
self-transcendence (benevolence and universalism) [13].
The scores of these values among residents of Kyzyl are
significantly lower than among rural residents, which
may mean that the role of these values in the lives of ru-
ral residents is greater than in the lives of city dwellers
(see Table 2).

However, of the values associated with the well-
being of the group, only benevolence is significantly
associated with the indicators of the PIL test, and not
at the level of normative ideals, (value preferences),
but at the level of the personality profile (real behav-
ior). It can be assumed that concern for the well-being
of loved ones is an important meaning-forming factor
for Tuvans. No less likely, and not at the exemption of
the previous statement, seems the explanation that the
meaningfulness of life encourages Tuvans to care about
the well-being of others.

The most noticeable influence on the PIL test is
exerted by the value of achievement (at the level of
normative ideals), associated with personal success
and well-being. This may indicate that for Tuvans,
personal achievements are an important meaning-
forming factor. It should be noted that among the val-
ues associated with personal well-being, for Tuvans,
the value of achievement ranks second after the val-
ue of independence. The value of power (personality
profile level) also exerts a significant influence on the
PIL test, but this correlation is inverse. In this regard,
it can be assumed that a decrease in meaningfulness
prompts respondents to seek control over other people
as compensation.

It should also be noted that the regression mod-
els calculated for different regions differ significantly
from each other. For residents of Kyzyl, it almost com-
pletely coincides with the general group model. For
residents of Mugur-Aksy, the PIL test scores are sig-
nificantly associated with the value of security (per-
sonality profile level), which indicates that their sense
of security and meaningfulness are interrelated. For
residents of Erzin, the meaningfulness of life is posi-
tively associated with the value of hedonism (level
of normative ideals) and negatively with the value of
stimulation (level of normative ideals). In this regard,
it can be assumed that personal pleasures are an im-
portant meaning-forming factor in this group, and a
decrease in meaningfulness can encourage the search
for new experiences. For residents of Toorma-Khem,
no significant model was obtained at all, accordingly,
their level of meaningfulness should be determined by
some other factors.

If we pay attention to the coefficients of determi-
nation, then among Tuvans, ethnic identity and value
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orientations determine approximately 20 to 35% of
the total variance of the PIL test indicators, depend-
ing on the region. In our opinion, this is a fairly large
value, given that meaningfulness is largely determined
by the characteristics of a person’s individual life situ-
ation: their activities, relationships with significant
people, experiences, real achievements and successes,
health status, social and economic well-being, etc.
[15]. In this regard, it can be assumed that value ori-
entations and ethnic self-awareness influence how a
person understands his individual experience in the
broader context of collective experience. Apparently,
ethnic culture offers a person a set of semantic con-
structs that determine what they will consider impor-
tant and significant in their lives. The study of these
mechanisms of meaning formation should be the sub-
ject of further research.

The results indicate that ethnicity at the level of eth-
nic identity and values is a significant meaning-forming
factor for Tuvans. Ethnic identity and values change in
the process of transformation of traditional society. Ap-
parently, the role of ethnic culture is reduced because
social relations of city residents are becoming more com-
plex: new significant groups, new sources and channels
of information dissemination, new values appear in their
lives [14]. Accordingly, the significance of values associ-
ated with the well-being of the group decreases, which
means that the significance of values associated with
personal well-being relatively increases. This transfor-
mation of value-semantic relations may be the reason for
the decrease in the meaningfulness of life among Tuvans
living in Kyzyl.

The obtained results allow us to draw the following
conclusions:

1. Among Tuvans, the level of meaningfulness of life
is significantly associated with the indicators of ethnic
identity (ethnonegativism and positive identity), as well
as the values of benevolence, achievement and power.

2. The indicators of the methods “Types of Ethnic
Identity”, “Schwartz’s Value Questionnaire” among Tu-
vans are higher than the statistical norms obtained on
all-Russian samples. Among the values, the values as-
sociated with the well-being of the group (traditions,
conformism, benevolence, security) come first among
Tuvans.

3. Among Tuvans living in rural areas of Tuva, com-
pared to urban residents, the indicators of the methods
“Types of Ethnic Identity”, “Schwartz’s Value Question-
naire” (traditions, conformism, benevolence, universal-
ism) are significantly higher.

Conclusion

The obtained results allow us to understand what
is happening with the value-semantic sphere of Tu-
vans in the context of the transformation of society.
Compared to rural residents, the meaningfulness of
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life among city dwellers decreases. The importance
of values associated with the well-being of the group
(traditions, conformism, benevolence, universal-
ism) also decreases, and the role of values associated
with personal well-being (achievements and inde-
pendence) increases accordingly. We assumed that
these changes are due to the transformation of ethnic
culture and ethnic self-awareness. This assumption is
supported by the negative dynamics of ethnic iden-
tity indicators among city dwellers compared to rural
residents. In our opinion, this dynamics indicates a
decrease in the role of the ethnic group and ethnic
culture in the life of Tuvan city dwellers, which be-
comes one of the possible reasons for the decrease in
the meaningfulness of life.

Of course, the study has its limitations. Although the
results obtained indicate that ethnic identity and val-
ues make a significant contribution to meaningfulness
among Tuvans, it (meaningfulness) cannot be deter-
mined only by ethnicity. Ethnicity itself is not limited to
ethnic self-awareness and values. In this regard, the task
arises of further studying of the predictors of meaning-
fulness among Tuvans.

It should also be noted that Schwartz considers ba-
sic values as universal constructs that do not depend
on the ethnocultural context [22]. However, N.M. Leb-
edeva and AN. Tatarko showed that the basic values of
Russians have specifics, without which it is impossible
to accurately describe the intergenerational and tempo-
ral dynamics of Russian culture [13]. In this regard, the
question is, how accurately the basic values described
Schwartz reflect the characteristics of Tuvan culture.
The answer to this question can be obtained within the
framework of further cultural-specific study of the val-
ues of Tuvans, which can become the goal of further re-
search.

Both the Tuvan culture and the nature of the trans-
formation processes in the republic are unique, so it is
necessary to be very careful when generalizing the dis-
covered patterns to Russian society as a whole. In our
opinion, it is this specificity that allows us to see the pro-
cesses of personality transformation in the conditions
of human society development in the clearest possible
light, further cross-cultural studies of the discovered
patterns among representatives of other ethnical groups
of the Russian Federation will allow us to better under-
stand the connection between ethnic culture and one’s
value-semantic sphere.

The obtained results prove the significant role of
ethnicity and ethnic self-awareness in human life. Pres-
ervation of ties with traditional culture during the
transformation of Tuvan society can become an impor-
tant factor in preventing loss of meaning among urban
residents. In this regard, the revival of traditions, cus-
toms and rituals, restoration of family relations can be-
come one of the forms of social and psychological work
with the population, which requires the support of local
governments.
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Or pegaknuu

10 mas 2024 roza BbIAIONIEMYCS UCTOPUKY IICUXOJIOTUN YiieHY-KoppecnoHieHTy PAO 10KTOPY ICUXOJIOTNYeCKUX HayK, 1PO-
eccopy Anrtonnne Huxosaesne JKnan ncnosnunocs 90 set.

Wcropust ricuxosioruu (1 11060 APYTOi HAyKN) — ATO HE YacTh «BBEJICHHsT» B TICHXOJIOTUIO, HE 9KCKYPChI B MPOIILIOE 1 JakKe
HE BBIKUMKA TOTO TJIABHOTO, YTO YK€ B 9TOM MPOILJIOM IPONIEHO, COCTOSAIOCH, @ BCIIOMUHAETCsI, 4T0ObI He 3a6bL10Ch. VcTopus
[ICUXOJIOTHH — 9TO CaMa ICUXOJIOTHsL. DTO JIBUKEHUE MBICJIU B IIEPCIIEKTUBY, B KOTOPYIO BOBJIEYEHO BCE MHOrOOOpa3ie HayuyHbIX
perpocneKTuB. VICTOpHsI ICUXOJIOTUU — 3TO HE MaMsITh, & MBIIIIEHNE. A 3HAYKT, — caMa MCUXOJIOTHSI KaK CII0CO6 HAYYHOTO MBIIII-
JIEHUST ¥ <yMHOTO JIeJIAHNST»> Ha TIPAKTHKe.

Tak u ymaer 06 MCTOPUU NICUXOJIOTHHU, TAK U JKUBET B Iicuxosiorun Autonrna HukomnaesHa, conmmmapusupysich ¢ b.M. Teruo-
BbIM, TIUCABIINM: «ICTOPHS BOIIPOCA HEMOCPEICTBEHHO [IEPEXOAUT B TIOCTAHOBKY IIPOOJIEMbI MCC/IeI0BaHusI». BHe uctopuu Het
BOITPOCOB K cebe, ncciiefoBaTeio, a u uccaenonaresst Het. Her vayku. Tak pacckasbiBaeT 06 HCTOPUU IICUXOJIOTHU CTYIEHTAM B
CBOWIX JIEKIUSIX, B cBoeM yuebrnke A.H. JKaan — «oT AHTUYIHOCTH 10 HAIITIX THEI».

Uznoxenue ucropuu neuxonorun A H. JKaaH nmoucriHe sHIUKIONEANYHO. 3aa4a aHAIM3a — 11000paTh JIOTHYECKHN KIH0Y
kucropun. Beaen 3a ILA. Tanbrepuasiv AnToHMHA HUkosraeBHa 1o111a 110 Iy TH ee PeKOHCTPYKITMH B JIOTUKE Pa3BUTHSA [TPeIMe-
ta ncuxosiornu. Ho uto takoe mpeamer? ITO TO, YTO MOPOKAAET MBIIIJIEHUE CAMOTO UCCIIeI0BATENsT. BUXeBUOPUCTDI He U3YJasIi
TOTOBOTO TIOBE/IEHNS, & CO3/IABAIN YCJIOBHUS [JIs €70 BOSHUKHOBEHUS B KJIETKaX 1 MpobaeMHbIX siukax. Dpeiin u Bee menxoana-
JIUTUYECKHUE [IKOJIbI He 3aHUMAJIUCh TOJIKOBAHUEM Pa3HOOOPa3HbIX 00beKTUBALINiT 6€CCO3HATEILHOTO B TEX €ro CTAaBIINX (GopMax,
€ KOTOPBIM aHAJIU3AHT ysKe MPeACTAT aHATUTUKY. OHU UCKAIN B HUX CMBICJIBI, KOTOPbIE MOTYT BHE3AITHO MTPUOTKPBITHCS AHAII-
3aHTY TIPSIMO HA TICUXOAHAJIUTUYECKON KyleTKe. V1 aTO akTyasbHOe TepekuBaHue TPeACTABIISIIO /T HUX TJIABHBIN MHTEPeC.
10, a BOBCE He «BOCIIOMUHAHUS O TPOIILIOM», TIPOIIeIeM, 6e3B03BPpaTHO TpoiieHHOM. CIre/[oBaTeIbHO, JIsl HCTOPUKA MPEAMET
HAYKH TaK 1 OCTAHETCsI «BElLIbIO B cebex, MOKy/Ia OH He CXBATUT B HEM MbICJIb €10 TBOPIA B CBOEI COOCTBEHHON MBICJIH.

Anronuna HukosaeBna JKaan — 970 BeJIMKUI ap MbIILIEHUS] UCTOPUYECKUME OHSATUSIME B HayKe. He ObIBae€T HCTOPUKOB
110 TIePHO/IAM, CTPAHAM, TOPO/JIaM, BECSIM, HAIIPABJIECHHSM, IIKOJIAM | T. /. Y IePKUBasT BOEANHO UCTOPUIECKYIO PETPOCIIEKTHBY 1
TIepCIIeKTUBY (TYT TPYIHO CKA3aTh, T7l€ 3aKAHUYNBAETCS OJTHA U HAUMHAETCS /IpyTast — BCrioMHUM 1pu3biB [[.B. DibkonnHa: «Bre-
pex k Boirorckomy!» ), oHa criocobHa cesarh 9KCKype B JIHOOYIO 310Xy, B JIHOOYIO KOy OCHOBaTeJdbHee, IIy(kKe U JeTajlbHee
«CTIeIraIncTa Mo panemy [luaxes.

Anronnna HukosnaeBHa — caMa MCTOPUKO-TICUXOJIOTHYECKUI (heHOMEH, OHA MBICJIUT, JKUBET B MICTOPUU U TIPOJIOJIKAET €€ B
TBOpuecTBe. OHA U3 TeX, KTO UyBCTBYET 3 CIIMHOMN 1 TIepe/iaeT HOBBIM MOKOJIEHIAM IICHXO0JIOTOB JIBIXaHUe BeJMKUX YIUTeTell.

[IyTh B HayKe U3MepsETCs He TofaMu, a Mbicasamu. [losapasiss AutonnHy HukonaeBHy ¢ ro0usieeM, mosxkesaeM eii cuyact-
JIUBOTO MIPOJIOJIKEHUST ATOTO TIyTH, BIOXHOBEHUST BEJIUKUM JIBIXaHHEM MUCTOPUU, CHJI, 30POBbSI I HACTPOEHISI [IJIsI €70 Tepeadn
YUYEHHMKaM U TIOCJIEe0BATENSIM, BCEM, KTO PEIIUJI TTOCBSITUTH Ce0sT CITYKEHHIO ICUXOJIOTHH.
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Introduction

A unique role in the development of psychological
science in Russia belongs to the philosopher, psycholo-
gist and teacher G.I. Chelpanov born in April 16 (28),
1862 inMariupol, diedin February 13, 1936 in Moscow)
[5]. Chelpanov,his collaborators and students founded a
scientific tradition that became a basis for modern Rus-
sian psychology. His work combined three directions,
inextricably linked: 1) research activities for the de-
velopment of psychology as a science; 2) scientific and
organizational activity, expressed in the creation of in-
stitutions for conducting scientific research and 3) peda-
gogical work of a psychologist-mentor, aimed at train-
ing psychologists [21]. A complete picture of his work
is given by V.V. Umrikhin [13]; S.A. Bogdanchikov [2]
and others.

Years of Study

Being in school (he graduated from the Aleksan-
drovskaya Gymnasium in Mariupol with a gold medal in
1883), Chelpanov showed a strong interest in psychol-
ogy. “My tastes have already been determined: T have
decided that I will devote myself to the special study of
psychology. But which University should T go to and
who should T choose as my leader? T was well acquainted
with the available Russian scientific forces of that time.
I am very inclined only to empirical psychology, I was
looking for such a leader for myself ... all my sympathies
were on the side of N.Grot. The young scientist, the au-
thor of “The Psychology of Feelings,” where he showed
such extensive erudition, using the latest research meth-
ods, puting physiology at the basis of psychology” [4;
p. 67]. In 1883, N. Grot began teaching at Novorossiysk
University (before that he was a professor at the Nezhin
Pedagogical Institute). In the same year, Chelpanov en-
tered the Faculty of History and Philology of Novoros-
siysk University, from which he graduated in 1887 with
a gold medal for the essay “Experience and Reason in the
Theory of Knowledge of Plato and Aristotle.” To prepare
for the professorship, he was seconded to Moscow Uni-
versity. He associated the formation of his philosophical
worldview with the influence of L.M. Lopatin (ibid.).

Start of Teaching Activity

In 1890 he passed the master’s exam in philosophy
and psychology and in 1891,/92 academic year began lec-
turing on psychology at Moscow University as a private
assistant professor. Due to the lack of a headquarters
in Moscow, in 1892 he was enrolled as a full-time pri-
vate assistant professor at Kyiv University. He worked
at Kiev University until 1907. Here he began teaching
psychology in a new way. In 1897, Chelpanov created
a new organizational form of teaching psychology at
the Department of Philosophy,the Psychological Semi-
nary. This name should not be understood in the modern
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sense: more than half of the topics were purely philo-
sophical: the doctrine of causality in Descartes, Spinoza,
Kant; theory of knowledge in Hume, Kant, Spencer,
Mach and Avenarius; psychophysical monism of Spino-
za; on the foundation of ethics (J.M. Guyot, V1. Soloviev,
E. Hartmann, W. Wundt, A. Schopenhauer). According
to E.N. Trubetskoy, Chelpanov’s seminar contributed to
“an extraordinary improvement in philosophical educa-
tion.” In this seminar, G.G. Shpet was formed as a philos-
opher. Chelpanov’s student V.V. Zenkovsky also called
him philosophical, and characterized Chelpanov primar-
ily as a philosopher, in Zenkovsky’s opinion, who was
“head and shoulders above those researchers in the field
of philosophy who were active at that time” [7; p. 8]. In
February 1903, speaking at a meeting dedicated to the
5th anniversary of the Psychological Seminary, Chel-
panov emphasized the need for broad philosophical edu-
cation for training in the field of psychology. Psychology
was considered by Chelpanov as one of the philosophical
disciplines, along with logic, theory of knowledge, and
history of philosophy. It was an organizational structure
specifically dedicated to the teaching of psychology. In
addition to discussing philosophical and psychological
problems, were conducted laboratory classes. “At Kiev
University, I had a small laboratory in charge from 1897
to 1907,” Chelpanov wrote in 1914. [9; p. 45). Recreat-
ing the steps of formation of the Psychological Institute,
he called this laboratory a “small institute”, and the
work in it “his long experience”, as a result of which to-
gether with the study of the organization of classes at
the Wundt Institute and in American laboratories he got
a clear idea about “what should a psychological institu-
tion be like under our special Russian conditions” [ibid.,
p. 45]. After moving from Kyiv University to Moscow
University to the Department of Philosophy (1907),
Chelpanov also established a “Psychological Seminary”,
where participants discussed abstracts on philosophical
and psychological topics.

Chelpanov’s work at Moscow University was carried
out under conditions of reorganization of the curriculum
of the Faculty of History and Philology. Traditionally,
this faculty carried out, according to a unified plan, the
training of specialists in various fields of humanities: phi-
lology, linguistics, history, art, archeology, philosophy.
At the beginning of the 20th century. it was considered
advisable to conduct training at the university in a more
specialized manner, in accordance with the differences
that exist between the sciences of the humanities. In the
1906,/1907 school year a new curriculum was introduced
and the sudies were divided into specialized groups.
Eight groups were identified, among them the group of
philosophical sciences. Groups were chosen by the stu-
dents. During this period of reorganization Chelpanov
was invited as head of the department of philosophy. He
was entrusted with the task of organizing the prepara-
tion of vocational education in the group of philosophi-
cal sciences. The basis for inviting Chelpanov to Moscow
University was his recognized authority as a researcher
in philosophy and psychology. His role in raising philo-
sophical education in Kiev University received univer-
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sal recognition. Chelpanov devoted his best efforts to
psychology and the organization of training specialists
in this discipline, while at the same time defending the
idea of “the legitimacy of philosophical constructs and
the importance of these latter for the development of
science itself” [p. 321]. He devoted his first lecture in a
university course of psychology to the question of the
relationship of psychology to philosophy.

Chelpanov as a Teacher at Moscow State
University

The training plan developed by Chelpanov in the
group of philosophical sciences included propaedeutic
courses, basic courses, seminaries and proseminaries, as
well as auxiliary courses, including those provided by the
physics, mathematics and medicine faculties. G.I. Chel-
panov himself gave lectures and conducted seminars on
introduction to psychology, , theoretical psychology,
general psychology, and experimental psychology. He
also conducted classes in non-psychological disciplines:
general pedagogy, introduction to philosophy, logic,
seminars on ethics and epistemology. Special courses
were devoted to reading Spinoza’s Ethics and Leibniz’s
Monadology. He also taught a course “On the Problems
of University Education.”

Psychological Seminary

The necessary funds and three classrooms were allo-
cated for the establishment of the Psychological Seminary
at the Department of Philosophy. Books and magazines
were purchased for the Seminary library, instruments and
devices for research in experimental psychology and for
demonstration when teaching a psychology course. Sub-
sequently, additional funds were allocated and a technical
employee was allocated to service the equipment. In this
Seminary, Chelpanov taught classes in theoretical psy-
chology and practical classes in experimental psychology,
and since 1909 he started a research in experimental psy-
chology. The number of people wishing to deeply study
psychology grew and soon exceeded 40 people, t became
difficult to study in the conditions provided by the uni-
versity. The help came from the merchant and philan-
thropist S.I. Shchukin, with his donations was built the
Psychological Institute. (1914).

Creation of the Psychological Institute

The creation of the institute was the most important
event in Russian psychology. At the official opening cer-
emony, greetings were heard and congratulatory tele-
grams were read, sent by outstanding figures of psycho-
logical science in Europe and America: W. Wundt, K.
Stumpf, O. Kiilpe, K. Marbe, W. Stern, O. Seltz, etc., as
well as scientists from Russian universities and scientific
institutions, editorial offices of various journals. They
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expressed high assessments of the scientific, educational
activities and technical equipment of the Psychological
Institute. Many speakers emphasized the all-Russian
significance of the opening of the Institute of Psychol-
ogy, expressed the wish it becomes a center uniting Rus-
sian psychologists, and expressed hope for the growing
role of Russia in world science.

The creation of a psychological institute was per-
ceived differently. Professors of theology and some phi-
losophers reacted negatively to the possibility of experi-
mental research in psychology. However, Chelpanov,
well aware of the state and development trends of world
psychological science, clearly understood that progress
in psychology is impossible without experimental work
and improving precise methods and ways of studying
subjective mental phenomena. Chelpanov advocated the
widespread dissemination of psychological laboratories
at universities. He regularly replenished the Institute
with the latest psychological equipment and literature
describing experimental methods

On the occasion of the official opening of the Psycho-
logical Institute, I.P. Pavlov sent his congratulations:
“Allow me with this letter to congratulate you on the
start of such an outstanding scientific institution in our
homeland... I sincerely greet your Psychological Insti-
tute and you as its creator and leader, and warmly wish
you success” [10; p. 100].

Psychological Institute and University

According to Chelpanov, “The Psychological Insti-
tute at Moscow University is in direct succession with
the Psychological Seminary at Moscow University” [12;
p. 43]. In his report “On the tasks of the Moscow Psycho-
logical Institute” at the grand opening of the Psychologi-
cal Institute on March 23 (April 5, according to the cur-
rent style), 1914, G.I. Chelpanov noted: “The tasks of the
university psychological institute are closely dependent
on the tasks of the university itself: the organization of
scientific work at the university most directly affects the
organization of scientific work at the university institute”
[16; With. 41]. All the work of the Psychological Institute
was based on a set of ideas about the university as such,
its goals and objectives, and the system of relations within
the university community. The activities of the institute
embodied the university idea of combining higher educa-
tion and science. The work of the institute was aimed at
preparing students to participate in continuous scientific
research in various fields of psychological knowledge.

On September 1, 1912, all classes at the Psychologi-
cal Seminary were transferred to the institute. Chel-
panov studied in detail foreign prototypes in Europe and
America. In the summer of 1910, he visited psychological
laboratories of German universities in Berlin, Wiirzburg,
and Bonn. At the same time, he noted that they were
created for research purposes, but the task is to turn ex-
perimental psychology into an educational subject. In
1911, he traveled to America to study the experience of
organizing psychology there as an academic discipline,
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believing, however, that the experience of foreign psy-
chological institutions requires serious correction: no-
where in the world there was a psychological institute
specifically built for psychological purposes.

The Moscow Psychological Institute was created
according to a project developed by Chelpanov. On
September 1, 1912, regular classes began: lectures were
given on the general course of psychology, laboratory
classes and seminars were held. The grand opening of the
Psychological Institute took place on March 23, 1914.

Psychological Institute within the Structure
of Moscow State University

The rules on the psychological institute ( “Tempo-
rary rules at the Psychological Institute of the Impe-
rial Moscow University”) established the goals for the
training professional specialists in psychology. Here we
include the document in full.

“1. A psychological institute is a scientific and educa-
tional institution aimed at the scientific development of
psychology and the dissemination of knowledge in this area.

2. At the Psychological Institute, are conducted lec-
tures and practical classes, seminaries, etc. with students,
persons close to the university, and other students of
Moscow University on subjects related to the institute.

3. Property belonging to the institute cannot be used
for any purposes other than those specified in clauses
1-2.

4. The Psychological Institute is located within the
structure of the Faculty of History and Philology. In the
event of a change in the current distribution of depart-
ments among faculties, the institute becomes the head of
the department in which the department of philosophy
is located.

5. The director of the Psychological Institute is a
professor of philosophy who teaches psychology. If there
are several professors in this department, at the time of
filling the position of director, one of them should be
elected by the faculty.

6. The director is entrusted with the immediate man-
agement of the Institute and the management of its sci-
entific activities.

7. In the building of the Institute, space is allocat-
ed for the editorial office of the Psychological Journal,
which will be published by teachers of the Institute, and
for the warehouse of the Institute’s publications. In ad-
dition, the Institute has the right to allocate space for
the library of the Moscow Psychological Society and
provide premises for its meetings.

8. For classes at the Institute, permission from the di-
rector is required.

9. The Institute has the right to publish its “Proceed-
ings”.

10. The Institute has a seal with the inscription “Psy-
chological Institute named after L.G. Shchukin at Mos-
cow University.”

11. A psychological institute may organize separate
and systematic lectures on subjects within its jurisdic-
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tion” [4; With. 46]. University psychological education
system

An important merit of G.I. Chelpanov is the creation
of a university education system for the training of pro-
fessional psychologists. This system is based on the fol-
lowing provisions:

— high level of philosophical and theoretical training;

— knowledge of research methods, especially the ex-
perimental method;

— an inextricable connection between teaching and
research activities of the teacher and student. “Assimila-
tion of knowledge should occur through familiarization
with methods of scientific research. Students must know
how scientific truth is obtained” [16; p. 41]. G.I. Chel-
panov organized the classes his own way. Each course
was connected with others, complementing and expand-
ing each other. Much attention was paid to the inde-
pendent work of students, Chelpanov was also very de-
manding, cultivating a students’ conscientiousness and
responsibility.

The textbooks on philosophy, psychology, and ex-
perimental psychology published by Chelpanov were
exemplary from a didactic point of view and met the
task of systematically introducing the fundamentals of
these areas of knowledge. The textbook on experimental
psychology “Introduction to Experimental Psychology,”
published in 1915, which was used by students, accord-
ing to AN. Leontiev, who graduated from Chelpanov’s
school, was the best guide among similar foreign publica-
tions. The system of university psychological education
created by Chelpanov still forms the foundation for the
training of psychological personnel in higher education
in our country. Chelpanov’s scientific and pedagogical
activities embodied exemplary traits of his personality as
amentor and teacher, especially significant in the profes-
sion of psychologist: selfless devotion to science, honesty
and responsibility, caution, consciousness of duty to sci-
ence.

Chelpanov School

During his 30-year scientific and pedagogical activ-
ity, G.I. Chelpanov created the first scientific school
in Russian psychology. It started from the creation in
1906,/1907 a Psychological Seminary at the Faculty of
History and Philology of Moscow University. The num-
ber of students wishing to enroll in the Seminary for
in-depth study of psychology was constantly growing:
from a few people in the 1906,/1907 academic year to 40
in 1912, when the Psychological Institute named after
L.G. Shchukina was opened at Moscow University

Outstanding scientists who became classics of Rus-
sian psychological science,B.M. Teplov, A.A. Smirnov,
S.V. Kravkov, AN. Leontyev and others, more than
120 people in total, were Chelpanov’s students over the
years. The first was B.M. Teplov. Leontyev was Chel-
panov’s last student: he entered the university’s Faculty
of History and Philology in 1921 and took his exam in
German with Chelpanov. After 1921, years of educa-
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tional restructuring began at Moscow State University.
G.I. Chelpanov’s favorite student and ally in organiza-
tional activities was the philosopher, psychologist, cul-
tural theorist, translator of philosophical and fiction
literature G.G. Shpet. Shpet’s works became the meth-
odological foundation for the cultural-historical theory
of L.S. Vygotsky (1928—1934) and his school, which
determined the entire subsequent development of uni-
versity psychology in Moscow, which later was called
the Moscow School. Vygotsky’s associates and follow-
ers A.R. Luria, AN. Leontiev, B.V. Zeigarnik, P.Ya. Gal-
perin, developing his ideas, created their own scientific
schools. In a certain sense, we can say there was a con-
tinuity in the development of psychological university
education, starting from G.I. Chelpanov.

Transformations of the Psychological
Institute after 1917

G.I. Chelpanov was the director of the Institute until
November 1923.

After the Russian Revolution, started the process of
ideologization of education and science. Working condi-
tions at the Institute and studying at the University in
general got worse. During the years of the revolution and
civil war, laboratory equipment was not replenished, the
library did not acquire books, and there were frequent
interruptions in the electricity supply. Classrooms were
not heated. At a meeting of the Faculty of History and
Philology on February 3, 1920, the following resolution
was adopted: “1. Professors and teachers should be asked
to transfer as many hours of classes as possible to private
apartments and other heated spaces, outside the univer-
sity; 2. Restart, at least partially, classes from Monday,
February 9, using two heated rooms of the Psychological
Institute; 3. The Presidium should be asked to expedite
the appointment of a new minister of the Psychological
Institute, instead of the one deceased, and also to expe-
dite the putting in order of the iron furnaces at the Insti-
tute” [6; L. 1].

After the abolition of the Faculty of Philology
(1921), the Psychological Institute joined the Associa-
tion of Literary and Humanitarian Scientific Institutes
at Moscow State University, and Chelpanov was ap-
proved as its director. The structure of the Institute has
changed. It was divided into 8 sections (departments):
general psychology, experimental psychology, genetic
psychology (childhood psychology, zoopsychology), dif-
ferential psychology, ethnic and social psychology, ap-
plied psychology (educational psychology, occupational
psychology, criminal psychology), history of psychol-
ogy. During the existence of the Institute at the Faculty
of Social Sciences (1921-1924), the position of psychol-
ogy at Moscow University worsened. Back at the end
of 1920, in one of his letters, Chelpanov noted: “Some
classes are going on at the university, but I can’t say they
are getting better. The level of students is dropping more
and more. Scientific studies cannot be organized because
all the students are working (there is no time to read),

83

and, in addition, there are no books at all” [8; With. 88].
Yet the teaching of psychology continues to occupy an
important place in university curriculum. In 1925, the
Board of Moscow University decided, that the Psycho-
logical Institute schould be recognized as an educational
and auxiliary institution serving three faculties: social
sciences, physics and mathematics, and medicine. Chel-
panov in 1921—1923. was a professor at the Department
of Philosophy, Faculty of Social Sciences. He lectured
on philosophical problems of psychology and taught
general psychology at the Faculty of Social Sciences.
The Institute staff conducted seminars and workshops
on experimental psychology. Pedology (K.N. Kornilov),
social psychology (G.G. Shpet), psychology and pedago-
gy of thinking (A.G. Tsires) were also taught at different
departments of the Faculty of Social Sciences.

Chelpanov’s Resignation

Chelpanov tried to “continue to maintain the same
type of activity” [8; p.89], however, it was every year
more difficult to do this. At a meeting of the Univer-
sity Board in 1922, Chelpanov’s proposal to conduct
practical classes in experimental psychology was not
approved as it was not included in the teaching plan at
the faculty. Salary of Chelpanov’s assistants, the num-
ber of paid hours of practical training, and the number of
participants in the workshop, these questions were not
resolved. The main reason for this attitude was Chel-
panov’s theoretical position. And it remained unchanged
throughout his entire career and consisted of a commit-
ment to empirical psychology, based on introspection
data and supplemented by experiment. During the cam-
paign to restructure psychology on the basis of Marxism
that unfolded in the 20s, and the discussion on the prob-
lem of “psychology and Marxism,” Chelpanov’s position
was regarded as metaphysics and idealism, and was not
corresponding to Marxism. This was soon followed by
Chelpanov’s resignation.

A particularly important role in criticizing Chel-
panov had professor K.N. Kornilov. Formerly a student
of Chelpanov, Kornilov after his graduation from the
Faculty of History and Philology (1910) continued as
a research fellow at the Psychological Institute. Since
1916, Kornilov has been a private associate professor at
Moscow University. In 1921, on behalf of the People’s
Commissariat of Education, he organized the pedagogi-
cal faculty at the 2nd Moscow State University and was
appointed its dean and professor of the department of
psychology. At the same time, he continued working at
the 1st Moscow State University. After the formation of
the association of institutes at the Faculty of Social Sci-
ences, he was nominated as chairman of the psychologi-
cal section of the Institute of Scientific Philosophy.

In June 1923, Kornilov wrote a statement to the
Presidium of the Faculty of Social Sciences. In this
statement, he pointed out the discrepancy between
Chelpanov’s psychology and Marxism. In another state-
ment in July 1923, Kornilov gave a negative assessment
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of Chelpanov’s psychological courses. “The majority
of the courses and lectures offered,, as well as the stu-
dents asking for the opening of these courses, form the
core of those research courses that were organized under
the former Psychologist. Institute of Prof. Chelpanov,
though its existence was recognized as completely inap-
propriate by the new board of the Institute of Scientific
Philosophy. Apparently, the activities that were consid-
ered inappropriate within the Institute, prof. Chelpanov
proposed to move to an even less suitable place, to the
Faculty of Social Sciences ” [2]. On November 2, 1923,
the dean’s office of the Faculty of Social Sciences in-
formed Kornilov, that he was appointed as Head of the
Psychological Institute [11]. On November 10, 1923,
the rector of Moscow State University V.P. Volgin noti-
fied Chelpanov about his expulsion from the university,
expressing his “deep gratitude for his long service and
energetic work on the creation and organization of the
Psychological Institute.” On November 15, Chelpanov
was asked to hand over the Psychological Institute to
“the person indicated by the Dean of the Faculty of So-
cial Sciences. When and how to do it should be discussed
with prof. K.N. Kornilov.” The student coldly betrayed
the teacher. The reasons for the dismissal were ideologi-
cal. Chelpanov understood what was happening and in
one of his letters emphasized: “When the government
announced that psychology, like all sciences, should be
developed in the spirit of Marxism, we were accused of
being unsuitable as metaphysicians and idealists . We
tried to prove that we, as psychologists, were completely
neutral, standed on a strictly empirical point of view,
and as such we could be neither idealists nor material-
ists. But we were unable to convince anyone. Our main
persecutors are Kornilov and Blonsky” [8; p.90].

The resignation caused Chelpanov, in his own words,
a depression. One can only guess about the depth of his
experiences from forced inaction, from the destruction of
what he had given his life to. “It’s sad to think, that they
will destroy everything that was created with such great
difficulty”, he wrote in a letter (ibid.).

After Chelpanov’s dismissal, “former employees of
the Institute scattered in different directions” (ibid.).
The composition of the Institute has been updated.
Its new director hired young scientists to work at the
Institute: L.S. Vygotsky, A.R. Luria, ANN. Leontiev.
Kornilov declared the Institute’s task is to rebuild the
methodological basis of psychology on the basis of Marx-
ism [20]. The Institute’s activities in this direction took
place already during the period of its separate existence
from the university. After separation from the university
(1925), the Institute existed as an independent institu-
tion and received a new name: State Institute of Experi-
mental Psychology.

After Chelpanov’s resignation, he didn’t stop his sci-
entific activity. In 1926, he addressed the Presidium of
the Russian Association of Scientific Research Institutes
with a statement asking to be allowed to participate in the
work of the Psychological Institute, and attached a plan
for proposed experimental research. The planned study
of “psychological optics” covered the problems of percep-

84

tion of spatial forms, creativity in the field of painting and
sculpture. It was supposed to study the features of primi-
tive art, the painting techniques of Renaissance artists,
and impressionistic painting. As a justification for this
direction of work, Chelpanov cited the revival of Russian
science’s interest in issues of art history. However, he was
not enrolled in the Psychological Institute.

Chelpanov at the State Academy of Agricultural
Sciences

Georgy Chelpanov carried out the planned works
at the State Academy of Artistic Sciences (GAKhN),
he was a member there from its foundation (1921) un-
til its closure (1930). There also worked psychologists
N.I. Zhinkin, N.P. Forster, N.N. Volkov, S.N. Belyaeva-
Ekzemplyarskaya, V.M. Ekzemplyarsky, B.N. Sever-
ny, P.M. Yakobson, P.N. Kapterev; physiologists
S.V. Kravkov and A.F. Samoilov; psychiatrists I.D. Er-
makov and P.I. Karpov (head of the group for studying
of the artistic creativity of the mentally ill); philosophers
G.G. Shpet (vice-president of the State Academy of Ag-
ricultural Sciences), S.L. Frank, B.A. Fokht. On January
23, 1928, in the theater section, L.S. Vygotsky gave a re-
port “Towards the study of the psychology of the actor’s
creativity,” and raised a number of methodological ques-
tions related to defining the boundaries and methods of
psychological study of stage creativity.

At the State Academy of Artistic Sciences, Chelpanov
was the chairman of the commissions for the study of the
perception of space and artistic creativity, which were
part of the physical and psychological department. The
research he led was carried out on the basis of the study
of biographies and autobiographies of artists, products
of artistic creativity, using materials from laboratory
work. The results were presented in Chelpanov’s reports
at plenary sessions, at meetings of the physical and psy-
chological department and its commissions. “The role of
eye movements in assessing the beauty of form” (1924),
“The concept of creativity and the role of the subcon-
scious in creativity” (1925), “Psychological explanation
of the beauty of simple forms” (1925), “Psychophysical
explanation of aesthetic pleasure” (1926), “The problem
of understanding other’s mental life in art” (1928). Chel-
panov’s archive contains materials in which he mentions
other reports: “Problems of the psychology of artistic
creativity” (1926), “Methods of creative thought (the
nature of inspiration)” (1927), “Methods of experimen-
tal study of children’s artistic perception” (1928), “On
creativity in science and art” (1929).

In 1925—29 G.I. Chelpanov gave public lectures at
the Moscow House of Scientists: “The problem of emer-
gent evolution at the 6™ International Philosophical
Congress in America”, “The Evolution of Behaviorism
in America”, “Structural Psychology (Gestaltpsycholo-
gie) in Germany”, “The latest psychological trends in
France”, “The Law of Dialectical Development in Mod-
ern Psychology”, “Psychology in the Age of the Great
French Revolution”.
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Chelpanov’s Attitude to Philosophy and
Marxism

In 1926, G.I. Chelpanov took part in a discussion
held at the 2nd Moscow State University on the topic
“Psychology and Marxism”, and made the same report
in Leningrad. In reports on scientific work in the 20s.
Chelpanov called the “universal apparatus” he designed
a device for psychotechnical purposes and for teaching
psychology (a model copy of this apparatus was manu-
factured in 1935 at the Fizelektropribor plant in USSR).
The monograph “Essays on Psychology” was the last in
the list of his works.

After Chelpanov’s expulsion from the Psychological
Institute, he devoted most of his energy to explaining
his position towards Marxism, since his scientific views
have been criticized for idealism and the inconsistency
with Marxism. Referring to his books “Introduction to
Experimental Psychology” (1924) and “Essays on Psy-
chology” (1926), Chelpanov refuted these accusations
as unfounded, defending the thesis of the independence
of psychology from any philosophy. “In philosophy, I
support metaphysical constructions. In epistemology, I
support critical realism and T am against of all types of
epistemological idealism (immanent schools, Avenarius,
transcendental idealism, etc.). In psychology, I draw a
sharp dividing line between philosophical and empiri-
cal psychology” [14]. In five books (1924—1927) Chel-
panov reveals his understanding of the relationship of
psychology to Marxism. “Modern empirical psychology,
which recognizes inner experience as the starting point
of its teaching and equally applies objective methods for
studying mental phenomena, correspondsto Marxism.”
He argued that those who call themselves supporters
of the Marxist trend (Kornilov, Blonsky, Zalkind, etc.)
understand Marxism incorrectlyas a vulgar material-
ism. They “created such chaos in the understanding of
methods of psychological study that one can directly say
that the development of scientific psychology in Russia
has stopped”[23]. According to Chelpanov, “Especially
Marxist psychology is social psychology” [20].

In 1926, he turned to Main Department of Science
(Glavnauka) with a proposal to organize the Institute
of Social Psychology. Chelpanov’s thoughts on the re-
lationship of psychology to Marxism, his criticism of the
theoretical position of Kornilov and his supporters were
not and could not be heard in the historical conditions of
the 20s. Since that time, Marxist ideas have been intro-
duced into Soviet psychology with the help of non-sci-
entific arguments and measures of an administrative and
ideological nature (although not only in this way). The
persecution of Chelpanov made his scientific fate tragic.

Assessment of Chelpanov’s Activities
at the State Academy of Artistic Sciences

Activities of G.I. Chelpanova received high praise
from the State Academy of Artistic Sciences. The Acad-
emy submitted his candidacy for membership in the All-
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Union Academy of Sciences. The following is the text of
the Submission.

To the All-Union Academy of Sciences
Review on Prof. Chelpanov

The undersigned consider it their duty to nominate
Georgy Chelpanov for the upcoming competition to fill
newly opened departments at the Academy. His name
is well known in the Union. What is stated below aims
to reproduce the main points of his scientific and philo-
sophical activity.

The scientific activity of G.I. Chelpanov in the field
of philosophy, which began in 1888 and continued for
more than 40 years, focused on the problem of psychol-
ogy as a science. Research work was aimed at finding
methods and conditions under which psychology can
become a science.

In his first scientific work ( “General results of psy-
chometric research”, Report at the Moscow Psychologi-
cal Society, 1888) he pointed out the applicability of ex-
perimental methods to the study of mental phenomena,
and indicated that this does not exclude, but presuppos-
es an introspective method.

An extensive 2-volume study devoted to the prob-
lem of perception of space (Part 1, 1896, Part 2, 1904),
used the analytical method of studying this problem in
1896, and in 1904 he used the phenomenological meth-
od. They were subsequently recognized as methods of
psychological research. The phenomenological method
appears under the name of “reflection” when explain-
ing the genesis of higher concepts: space, time, number,
etc. The problem of space was studied using extensive
material and metageometry (geometry of Lobachevsky,
Riemann, etc.). When explaining the genesis of geo-
metric axioms in 1904, he came to the idea of “imply-
ing” in contrast to representation (Book 1, p. 423 et
seq.), which in modern psychology is considered an es-
sential feature of thinking. Extensive material on the
perception of space is used, the difference is made be-
tween psychology and epistemology, which at that time
were mixed, and were a serious obstacle to scientific re-
search. Arguments are drawn in favor of the theory of
the non-production of space against the genetic theory
widespread at that time or the theory of the production
of space. In the same study of space, he argued in favor
of critical realism against the epistemological idealism
that was dominant at that time (the immanent school,
Avenarius, etc.). The same is true in Introduction to
Philosophy. In the book “Brain and Soul” (1900), he
carefully analyzed numerous facts of the connection be-
tween mental and physical phenomena and found that
the most acceptable is the hypothesis of psychophysi-
cal parallelism in its empirical form: “When there is a
certain state in consciousness, in the physical sphere it
corresponds with some specific physical phenomenon.”
From the principle of parallelism follows the recogni-
tion of the independence of psychology as a science that
uses the introspective method.
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In 1907 he entered Moscow University. In the intro-
ductory lecture “On the relationship of psychology to phi-
losophy,” he showed that the construction of psychology
as a science depends on philosophical premises. In 1911,
the statements of applied psychology, which were then
widely used, were assessed from the point of view of in-
tegral mental processes that cannot be decomposable into
component parts, and the irreducibility of personality to
the sum of individual characteristics (article “Modern in-
dividual psychology”). In 1914, an experimental psycho-
logical study was carried out in the laboratory of the Mos-
cow Psychological Institute on the topic “On the question
of the correlation between psychophysical methods,” 1%
article (Proceedings of the Moscow Psychological Insti-
tute. Vol. 1, issue 1-2, 1914). Based on the assumption
that only detailed testimony of self-observation of agents
gives value to the experimental method, he introduced a
method of agents’ survey. In 1918-1922, he undertook an
extensive experimental study to clarify the survey tech-
nique. It turned out that there are certain survey tech-
niques: division of the process, repeated perception and
exercise (results reported at the 1 Psychoneurological
Congress, January 1923, Moscow). Based on the convic-
tion that the primary importance in modern psychology
belongs to experimental method, in 1915 he published
the book “Introduction to Experimental Psychology”.
He theoretically substantiated the need for the analyti-
cal method (articles of 1917-1918 in the “Psychological
Review” and earlier in the book “Tasks of Modern Psy-
chology” in 1909). In 1922, in connection with the new
ideology (theMarxism), a negative attitude towards psy-
chology as a science arose, some people tried to replace
it with some kind of natural science; in 1923 Chelpanov
wrote an extensive monograph “Psychology and Natural
Science” (scientific and methodological essays), some of
which were published in 6 books. Using primary sources
on the history of materialism and the history of psychol-
ogy, history of dialectics in psychology, he came to the
conclusion that, from the point of view of Marx’s teach-
ings, psychology should be an independent science and
that the philosophical premises of psychology in Marx’s
teachings are the same as in modern scientific psychology.
Thus, according to Chelpanov, psychology, the source of
which is introspection, can become scientificif it uses ana-
lytical and experimental methods. Consideration of philo-
sophical premises leads to the conviction that psychology
should be an independent science.

During the era of Revolution from 1920 to 1928,
Chelpanov’s work consisted of 62 typed sheets.

Chelpanov’s talent and merits in organizing research
work are exceptional. Tt is known to dozens of scientists
and hundreds of teachers who belonged to his philosoph-
ical school.

List of the Most Important Works

1. General results of psychometric measurements and
their significance for psychology. — Russian Thought,
1888, No. 7.
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2. The problem of space perception. Part 1. 1896;
Part 2. 1904.

3. Brain and soul. 1900, 1918 (6): Here and below the
number of editions is indicated in parentheses.

4. On memory and mnemonics 1900, 1903(2).

5. Introduction to Philosophy 1905, 1919 (7).

6. Textbook of psychology. 1906, 1916 (16).

7. Textbook of logic. 1906, 1919 (10).

8. Philosophical studies 5 books. Ed. By Chelpanov.

9. On the relationship of philosophy to psychol-
ogy. 1907. — Questions on Philosophy and Psychology.
Book 89.

10. About the subject of psychology. 1908. — Ques-
tions on Philosophy and Psychology. Book 93.

11. Collection of articles. Psychology and school.
1912.

12. Psychological research. Proceedings of the Psy-
chological Institute at Moscow University. T.1, issue.
1—2. Edited by Chelpanov.

13. Introduction to experimental psychology. 1915,
1924 (3).

14. Psychological review. 3 books 1917 — 19. Ed. by.
Chelpanov.

Since 1920

15. Immediate tasks of labor psychology. (Proceed-
ings of the conference on NOT. 1921. Issue V).

16. Psychology and Marxism. 1924, 1925 (2).

17. Objective psychology or reflexology? (Contro-
versial issues in psychology). 1926.

18. Biological point of view in psychology. — Collec-
tion dedicated to the 40th anniversary of the scientific,
medical and pedagogical activity of G.I.Rossolimo. M.,
1925

19. Objective psychology in Russia and USA (Re-
flexology and behavioral psychology). M., 1925.

20. Social psychology or conditioned reflexes? M.,
1926.

21. Spinozism and materialism (Results of the polem-
ics on Marxism in psychology) M., 1927.

22. The law of dialectical development in modern
psychology (published).

There were 22 signatures under the Submission — N. Vi-
nogradov, G. G. Shpet, P. Sakulin, V. M. Ekzemplyarsky,
A. V. Bakushinsky, N. I. Zhinkin, A. F. Losev, B. A. Fokht,
S.V. Kravkov and other outstanding scientists, members of
the State Academy of Artistic Sciences. In 1930, G.I. Chel-
panov was expelled from the State Academy of Artistic Sci-
ences due to staff reductions. He was left without work. He
didn’t get an opportunity to give public lectures or publish
his works. His financial situation was difficult. He placed
great hopes on the “universal psychological apparatus for
psychological and psychotherapeutic research” designed
by him. However, all attempts to implement this invention
ended in failure; the device was never put into production,
and the only prototype began to work after his death.

G.I. Chelpanov died on February 13, 1936 in Mos-
cow. He was buried at the Vagankovskoye cemetery.
The grave is lost.
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OIIIIOHEHTOB. B mepBoil YacTH CcTaThy, MOCBAMEHHON €r0 METOOJIOTHYECKNM BO33PEHHSAM B OPEBOJIO-
IIMOHHBII MTEPUOJI, YTBEPIKIACTCS, UTO B COJEPKAHNUE TOHATUS <ITPEJAMET TICUXOJIOTUN» YUEHBIN BKIIOYAI
JylieBHbIe (ICUXUYECKUE) SABJIEHUSI CO3HAHUSI, YTO BBI3BIBAJIO HELIPUSITUE CO CTOPOHBI OOJIBIIMHCTBA [IPEI-
cTaBuTeseil puaocoCcKoro 1 eCTeCTBEHHOHAYYHOTO HAIIPABJIEHUIT B PYCCKOI IICUX0JI0rnYecKoi Hayke. Bo
BTOPOI 4aCTU CTAThU PacCMaTpUBAIOTCs MeTooorndeckre Bo3apenust I.1. Yenmanosa B 1920-e rosl, co-
XPaHUBIIETO CBOM B3IVISI/bI HA IIPE/IMET IICUXOJIOTHH C JIOPEBOJIOIMOHHBIX Bpemet. [Tokasano ero nmporuso-
CTOSIHUE CO CTOPOHHUKAMU <IOBE/IEHUYECKOTO TOBOPOTA» B TICUXOJIOTUH, TIBITABITUXCS OCYIIECTBUTD MapK-
CHCTCKYIO IIepecTPOHKY ICHXOJIOTHH Ha OCHOBE IIOBE/ICHUECTBA. B 3aKJIOUeHHe /Ie1aeTCsl BBIBOJ O /IBYX
BO3MOJKHBIX BapuaHTax MHTepriperaiuu npusepkennoctu .M. Yesmanosa aymeBHbIM (IICUXUUYECKUM )
SIBJIEHUSIM KaK I[PEIMETY TICHXOJIOTUY B TedeHuu GoJiee yeM YeTBEPTH BeKa: COTJIACHO IEPBOU y4eHbIN
npejcTaer OOPIOM 32 UCTHHY, HE TOTOBBIM HOCTYIIUTHCS TPUHIUIIAME B YTOY MOJUTHYECKOH KOHDBIOH-
KType€, B PAMKaX BTOPOH €ro Mo3uius OlleHUBACTCS Kak KOHCEPBATHBHAS, M10//IEP;KUBAIONIAs yCTapeBIIne

IIpEACTaBJICHNA B HAyKeE.
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Introduction

There is an opinion that the problem of the subject
remains important for psychological science and has a
fundamental character [13]. In the conditions of post-
modern turbulence, when relatively clear guidelines in
various fields of knowledge are blurred, the definition of
the subject of a particular science becomes critically im-
portant for its survival.

For past several years, we have published a number
of works that assert the importance of studying the con-
cepts of psychological science [6; 14]. One of these con-
cepts, and the basic one, is the concept of “psychology”,
which reveals its content through the definition of its
subject: “psychology as the science of ...”. The study of
the history of psychology through the prism of analyz-
ing changes in ideas about its subject is not new in Rus-
sian historiography, however, one or more hierarchically
organized levels of context affecting it — socio-political,
general scientific and specifically scientific, are often
overlooked. And in this sense, the study of the history of
the concept of the subject of psychology is of particular
interest.

The figure of Georgy I.Chelpanov (1862-1936), a
major Russian philosopher, psychologist and logician,
organizer of psychological science and researcher, looks
both majestic and tragic. In the historiography of Rus-
sian psychology of the Soviet period, he appears as an
idealist (which at that time was almost the most terrible
sin), a retrograde, an enemy of Marxism in psychology
and philosophy, an opponent of scientific progress [4;
18; 34]. In post-Soviet historiography, researchers give
him a more balanced assessment, recognizing his organi-
zational and pedagogical talent, highly appreciating the
scientific school he created [8; 19; 22].

The purpose of this study is to identify G.I. Chel-
panov’s ideas about the subject of contemporary psy-
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chological science of his time; to achieve this goal, com-
parative historical and bibliographic methods, as well
ascategorical analysis were used; the source base of the
study was monographs, textbooks and articles by G.I.
Chelpanov published in the first quarter of the twentieth
century, as well as the works of his scientific opponents.

G.I. Chelpanov’s Ideas about the Subject
of Psychology in the Pre-revolutionary Period

The socio-political conditions in Russia at the begin-
ning of the twentieth century had a certain impact on
science, but this influence was not so significant com-
pared to the Soviet period. The coexistence of both ideo-
logically close to the regime of philosophical (spiritual-
istic) psychology and more “suspicious” natural science
(“experimental”) psychology was allowed; empirical
psychology in this sense took rather a middle, generally
neutral position.

The three directions in Russian psychology of that
time differed primarily methodologically — in subject
and method. The subject of the study of philosophical
psychology was the soul, and the main instrument of its
cognition was the speculative method; representatives of
empirical psychology considered their subject the states
of consciousness, mental phenomena, for the study of
which the method of introspection was primarily used; Fi-
nally, natural science psychology focused on the study of
externally observable, “objective” manifestations of brain
processes, using mainly the experimental method [4; 18].

Being not just a representative of the empirical trend
in Russian psychology at the beginning of the twenti-
eth century, but its actual leader, G.I. Chelpanov, in an
introductory lecture, later published as an article, said
the following about the subject of psychological science:
“Philosophical consideration of the soul, therefore, for
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psychology, as the science of mental phenomena, turns
out to be completely superfluous. Moreover, the nature
of mental phenomena can be studied even if we do not
recognize the existence of the soul at all. Thus, the noto-
rious psychology without a soul arises, that is, psycholo-
gy without the assumption of the hypothesis of the soul”
[30, p. 73]. Six years later, he confirmed this thesis: “Psy-
chology,” G.I. Chelpanov points out, “is a Greek word
and means “the doctrine of the soul.” Since the existence
of the soul is not obvious, the latest psychologists define
psychology as the science of mental phenomena or the
laws of mental life” [25, p. 3]. By mental phenomena, the
scientist understood human feelings, ideas, thoughts, de-
sires, etc., and considered introspection to be the main
method of studying them with the auxiliary function of
the experiment.

In these definitions of the subject of psychological
science, two main points should be noted. Firstly, the
author seems to be starting from the spiritualistic (phil-
osophical) approach in psychology, refusing to consider
the nature, the essence of the soul, as the subject of psy-
chology. Secondly, there is a closeness of the positions
of G.I. Chelpanov and W. Wundt — both here and there
consciousness plays a decisive role (after all, mental phe-
nomena are how mental processes or abilities “appear”
in a person’s consciousness). This position regarding
the subject of psychological science was shared by A.P.
Nechaev [15; 16], the only major Russian psychologist
of the empirical field alive at that time (by 1900 M.I.
Vladislavlev, M.M. Troitsky and N.Y. Grot had already
died); G.G. Shpet, a student of G.I. Chelpanov, also
stated the transformation of the subject of psychology:
“Psychology has turned from the science of the soul into
the science of the soul phenomena” [33, p. 36].

This position of G.I. Chelpanov and his support-
ers, naturally, provoked criticism from opponents from
other scientific camps. The first line of criticism belongs
to representatives of the philosophical trend in Russian
psychology. S.L. Frank expressed it most significant in
the book “The Human Soul: An Experience of Introduc-
tion to Philosophical Psychology” published in the revo-
lutionary 1917: “We are not facing the fact of changing
some teachings about the soul by others ones (in content
and character), but the fact of complete elimination of
teachings about the soul and replacing them with teach-
ings about the laws of the so-called “spiritual phenom-
ena”, detached from their inner world and considered
as phenomena of the external objective world. Current
psychology recognizes itself as nature study science” [24,
p. 422]. The philosopher accuses representatives of the
empirical trend of having “stolen” the very concept of
psychology, appropriated someone else’s, brought exper-
iment into the sphere in which the speculative method
prevailed and should prevail: “The beautiful designation
“psychology” — the doctrine of the soul — was simply
illegally stolen and used as a title for a completely differ-
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ent scientific field; it has been stolen so thoroughly that
when you now reflect on the nature of the soul, on the
world of the inner reality of human life as such, you are
engaged in a business that is destined to remain nameless
or for which you need to come up with some new des-
ignation [24, p. 423]. S.L. Frank himself considered the
true subject of psychology to be the human soul, which
he understood as his inner world.

The authors of the second line of criticism of
G.I. Chelpanov’s position on the subject of psychology
were representatives of the natural science (“experimen-
tal”) direction. Back in 1903, the physiologist I.P. Pav-
lov, whose influence on scientists of this orientation was
noticeable, in his speech at the XIV International Medi-
cal Congress in Madrid answered decisively “no” to the
question of the need for a naturalist to enter the inner
world of animals, to represent their sensations, feelings
and desires [17, p. 92]. At the same time, it would be
wrong to assume that he denied the value of subjective,
that is, empirical psychology; so, in his Nobel Speech,
I.P. Pavlov pointed out that a person is interested in life
only in his mental content, and he himself apparently
dreamed of “finding such an elementary mental phe-
nomenon that could be considered entirely and right-
fully at the same time a pure physiological phenomenon,
and starting with it — studying strictly objectively (like
everything in physiology) the conditions of its occur-
rence, its various complications and disappearance, first
to obtain an objective physiological picture of the entire
higher nervous activity of animals” [32, p. 322]. Also well
known is the congratulation that I.P. Pavlov sent to G.I.
Chelpanov in honor of the opening of the Psychological
Institute is also well-known.

Thecreatorof“objective psychology” V.M. Bekhterev,
as if separating his approach from the empirical one,
wrote: “In objective psychology, which we intend to de-
vote this work, to there should be no place for questions
about subjective processes or processes of conscious-
ness” [2, p. 3]. He denied the scientific value of a person’s
subjective experience and, accordingly, the method of
introspection as the way of obtaining data about this ex-
perience; only facts obtained objectively — by “external”
observation and experiment — were recognized as truly
scientific. Although N.N. Lange did not take such an
extreme position, he still preferred objective cognition
of the mental: “[...] mental life, although subjective (in
our personal experience), must be conceivably objective
in order for psychology to be possible. Whoever admits
psychology as an objective science must admit the pos-
sibility that subjective mental experiences are, however,
objective real facts among other facts of objective reality,
and in accordance with this postulate he must determine
the relationship between the concepts of subjective and
objective” [11, p. 58].

However, despite the criticism, the authority of G.I.
Chelpanov, both as the founder and director of the first
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psychological institute in Russia, and as a researcher and
professor who created his own scientific school, was so
high that his position on the subject of psychology was
shared (or at least recognized as a fact) even by scientists
belonging to other fields of this science L.M. Lopatin, re-
ferred by historians of psychology to the philosophical
wing of Russian psychology, wrote: “In relatively recent
times, the situation has changed. This question of the es-
sence of the soul has receded into the background or even
been completely thrown out of psychology. The phenom-
ena of the soul have been recognized as the subject of psy-
chological research, in addition to the question of who
and what experiences them... Psychology without a soul
began to be built. With this point view, psychology as a
science will have to be defined as follows: psychology is
the science of mental phenomena ... Psychology is the sci-
ence of the laws and processes of mental life” [12, p. 3-4].
Speaking in approximately the same way, in “Psychology
without any Metaphysics” (1915), the neo-Kantian phi-
losopher A.I. Vvedensky, points out that modern psychol-
ogy in its empirical version characterizes itself “as a natu-
ral science of mental phenomena or as a natural history of
mental phenomena” [5, p. 3]. A.F. Lazursky, a representa-
tive of another wing of Russian psychology, natural sci-
ence, also recognizes as correct the position shared by G.I.
Chelpanov: the subject of psychology is mental phenom-
ena and the laws governing them [10].

As follows from the above, G.I. Chelpanov’s positions
on the subject of psychological science in pre-revolu-
tionary psychology were quite strong, since they were
recognized not only by supporters of the empirical trend,
but also by a number of adherents of other directions.

G.I. Chelpanov’s Views on the Subject of
Psychology after Russian Revolution

After 1917, G.I. Chelpanov continued to remain
faithful to his views on the subject of psychology, de-
spite the changing socio-political conditions. In the next
edition of his “Textbook of Psychology” (1918), the sci-
entist writes: “Therefore, recently another definition of
psychology has been proposed, namely, they say that
psychology is the science of mental phenomena or the
laws of mental life” [31, p. 9]. For many years, openly
acting as an opponent of materialism in philosophy [26],
G.I. Chelpanov could not help but incurring troubles
caused by the Bolsheviks, coming to power.

The historiography of Russian psychology describes
in sufficient detail the struggle between G.I. Chelpanov
and the newly appeared Marxist psychologists, some of
whom (P.P. Blonsky, K.N. Kornilov) were his students
and shared his views on psychological science in the pre-
revolutionary period [4; 18]. Already in January 1923, at
the “First All-Russian Congress on Psychoneurology”,
K.N. Kornilov made a thesis about the “coming Marx-

92

ist system of psychology”, and by the end of the year
G.I. Chelpanov was dismissed from the post of director
of the Psychological Institute. So he was defeated in the
administrative struggle for “commanding heights” in
Russian psychology [23].

Attempts to build Marxist psychology on a method-
ology close to behaviorism led to a “behavioral turn” in
Russian science in the 1920s — many prominent scientists
began to believe that the subject of psychology should be
behavior, and this concept was interpreted quite broad-
ly, it also included the concepts of reaction, reflex. This
position was stated in the works of P.P. Blonsky [3],
K.N. Kornilov [9], L.S. Vygotsky [7], M.Y. Basov [1] and
other psychologists of that time, although the tradition of
“objective” research of the psyche itself went back to the
works of V.M. Bekhterev and I.P. Pavlov.

The conditions of the NEP allowed G.I. Chelpanov,
using private printing houses, to speak out in the press
against the “behavioral turn” in psychology. He wrote in
1925: “Rejecting the reality of consciousness and at the
same time the permissibility of the subjective method in
psychology, the Russian reader creates in his mind a psy-
chology that, instead of the phenomena of consciousness,
studies various reflexes using an objective method. He
proposes to replace the old psychology with such a sci-
entific discipline. In addition, he is convinced that such
a scientific discipline has already been sufficiently de-
veloped and is contained in the works of Bekhterev and
Pavlov. T want to show that in the works of Bekhterev
and Pavlov he will not find what he is looking for, be-
cause Bekhterev’s “objective psychology” or “reflexol-
ogy” is nothing more than the former psychology with
the addition of only an attempt to reduce various types
of mental life to reflexes; and Pavlov’s doctrine of condi-
tioned reflexes is, according to his own opinion, nothing
more than the pure physiology of the brain. As such, of
course, it cannot replace psychology” [27, p. 5].

G.I. Chelpanov considered the main “sins” of behavioral
psychology to be (1) the substitution of the subject of psy-
chology, (2) the rejection of introspection as the leading
method of cognition of the mental, and (3) the reduction of
the mental to the physiological. Regarding the first thesis of
Marxist psychologists (and his former students), he wrote
in the same 1925 in the work “Psychology and Marxism”:
“Scientific psychology in Russia in 1922 had to undergo
reform in accordance with the ideology of Marxism. Some
persons (Blonsky, Kornilov) proposed to carry out such a
reform in such a way that instead of psychology, supposed-
ly containing some idealistic elements, reflexology should
be introduced. In other words, psychology, which has an
internal experience as its starting point, should be replaced
exclusively by an objective study of physiological processes
and external manifestations” [29, p. 7].

Even in the pre-revolutionary period, G.I. Chelpanov
clearly distinguished mental phenomena and phenomena
of the physical world. In the “Textbook of Psychology”,
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he pointed out that the former can not be perceived and
cognized through external senses, and, unlike the latter,
are accessible only to self-observation; mental phenom-
ena were accessible only to the researcher himself, unlike
physical ones, which can be observed by a large number
of persons; finally, matter, unlike the psyche, it has the
property of material extension [31]. So it is wrong to ap-
ply objective, that is, methods external to the content of
consciousness, in the study of the mental. The scientist
kept this position in the 1920s.

Well understanding the situation in the country, G.I.
Chelpanov tried to fight his opponents with their own
weapons. In the first post-revolutionary decade, there was
a tendency in the scientific community, which later be-
came the rule, to confirm arguments not only with logical
and objective constructions, but also with references to
the classics of Marxism. This technique was used not only
by G.I. Chelpanov’s opponents, but also, involuntarily, by
himself. Thus, responding to accusations of idealism, he
wrote in “Psychology and Marxism” (1925): “Attempts
to reduce mental phenomena to material ones or replace
the study of mental phenomena with material ones are
mechanical materialism. Marx, Engels and Marxists
have always treated mechanical materialism, otherwise
called vulgar, in a decidedly negative way” [29, p. 15].
Criticizing his critics for refusing to study consciousness
and study through consciousness, G.I. Chelpanov wrote
that “Reflexology, which attempts to reduce mental phe-
nomena to physiological ones, is a kind of mechanical
materialism and is in decisive contradiction with Marx-
ist philosophy. Any attempt to reduce the mental to the
physiological was negatively treated by Feuerbach, Marx
himself, Engels and Dietzgen. Their humanistic material-
ism demanded recognition of the reality of consciousness
to the same extent as the reality of matter” [29, p. 15]. In
his last major work, “Essays on Psychology” (1926), G.1.
Chelpanov remains true to his principles and writes that
“psychology studies mental phenomena in contrast to the
natural sciences, which study natural phenomena” [28].

However, the scientist’s attempts to “save” the sub-
ject of psychology, as he imagined it, failed. Even a con-
cession in the form of a “sacrifice” of social psychology
in favor of Marxism did not help [4]; the fate of psy-
chology as a science, in the end, was largely decided not
so much in the subject-logical, as in the socio-political
plane. From 1928 to the end of the 1930s, in the works
of major Russian psychologists, mental phenomena were
not included in the content of the concept of “subject of
psychology”.

Conclusion
Considering G.I. Chelpanov’s ideas about the subject

of psychological science, the following conclusions can
be drawn.
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The methodological views of the scientist, at least at
the end of the 19th — beginning of the 20th century, cor-
responded to the global ones, assuming that N.N. Lange’s
“Troy” existed. The subject of psychology was under-
stood as the content of consciousness, introspection was
used as the main method of studying, and the experiment
performed an auxiliary function. The institutional role
of G.I. Chelpanov and his merits as a researcher were
so important, that he could be called “Russian Wilhelm
Wundt”.

His commitment to mental phenomena as a subject
of psychology, the tenacity with which he defended his
position not only in pre-revolutionary times, which al-
lowed for relative freedom of thought in science, but
also after the establishment of the Marxist dictate in sci-
ence, risking, if not his life, but freedom and the oppor-
tunity to work in his professional field, all this does an
honor for him as a scientist, an ordinary J. Bruno and S.I.
Vavilov (but being faithful to the subject of psychology,
he changed his views on the path of its study, eventually
becoming highly appreciative of systematic experimen-
tal self-observation (the W rzburg School), and then the
analytical phenomenological method).

On the other hand, G.I. Chelpanov’s position on the
subject of psychology can be characterized as conser-
vative, inhibiting the development of psychology. Back
in the 1910s, foreign psychological science was gripped
by a methodological crisis, the Wundt system was chal-
lenged by psychoanalysis, behaviorism and Gestalt psy-
chology, each with its own specific subject of study, and
by the 1920s introspective psychology looked like an
anachronism.

Combining these two points of view, the following
conclusion can be drawn: G.I. Chelpanov courageously,
despite everything, defended his idea of the subject of
psychology in conditions when not only the socio-polit-
ical, but also the concrete scientific context of the exis-
tence of psychological science has changed.

Finally, it should be said that G.I. Chelpanov’s views
continued to live even after he was forced to retire from
scientific activity. Accusations by V.M. Bekhterev and
K.N. Kornilov of adherence to vulgar materialism and
mechanicism were again voiced in the late 1920s and
early 1930s during reflexological and reactological dis-
cussions, as a result of which research in both these areas
was curtailed.

Partial rehabilitation of the concept of “mental phe-
nomena”, although with a slightly modified content, was
carried out in the years preceding the Great Patriotic
War. Thus, the textbook by K.N. Kornilov, B.M. Teplov
and L.M. Schwartz (1938) indicates that psychol-
ogy studies perception, sensations, attention, memory,
thinking, imagination, will and emotions as forms of
manifestation of the human psyche [20]. An even closer
point of view to G.I. Chelpanov is expressed in his “Fun-
damentals of General Psychology” (1940) by S.L. Ru-
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binstein pointing out that “A specific range of phenom-
ena that psychology studies stands out distinctly and
clearly — these are our perceptions, thoughts, feelings,
our aspirations, intentions, desires, etc. — all that makes
up the inner content of our life and that as an experi-
ence seems to be given directly to us. Indeed, belonging
to the individual experiencing them, to the subject, is the
first characteristic feature of the entire psyche. Mental
phenomena therefore act as processes and as properties
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of specific individuals; they usually bear the stamp of
something particularly close to the subject experiencing
them” [21, p. 5].

Thus, G.I. Chelpanov’s ideas about mental phe-
nomena as a subject of psychological science (or at
least as an integral part of it) turned out to be of great
vitality tenacious in Russian psychology, and his
methodological legacy as a whole seems to be “not ex-
hausted” to the end.
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opraHmusatop Hayku. Bropoe B npuMmeHeHnu Kk Aptypy BiagmmupoBuuy — He le)KypHOE: OPraHU3aINs HAYKH B CAMBIX PAa3HBIX
(hopMax U Ha pasHbIX MOCTAX, BILJIOTH JI0 MPE3UAEHTCKOr0 — B Poccuiickoit akagemun obpasosanus (1992—1997), koropas ObLia
JIJIs1 HETO JInIlb (DOPMOU ee TBOPEHUST JAJIEKO HE TOJIbKO B PAMKaX COOCTBEHHOIT HAYYHOII IIIKOJIbL.

On Gpast Ha ceb6st OTBETCTBEHHOCTD 32 BECh «IIUKJI TBOPEHUS» HAYKU: HAUMHAS C TIOJITOTOBKH CIIOCOOHBIX TBOPUTH HAYKY Yepe3
BBICTPAMBAHKE CHCTEMBI [ICUXOJOTHYECKOro 06pasoBanust (1epBasi cTyneHbka — «YueOnuk [erpoBekoro») u 3akanumBas 6ec-
MPEIeIEHTHO MTUPOKIM ITPE/ICTABIEHNEM TICHXOJOTHHU B OOIIECTBE € ANAMIA30HOM a/[PECATOB OT «IIEPBBIX JIKI[ CTPAHBI», TOCYAAP-
CTBEHHO-TIOJMTUYECKHUX JESITENEH 10 «[IEPBBIX JIUI[ CEMbU», Mall U MaM. VIHHOBAIIMOHHOE JBUKEHUE B POCCUHCKOM 00pa3oBaHuu
90-x HeMBICTMMO 6e3 MHUIMATUBBI, yaacTus u moaaepskkn A.B. Tlerpockoro. Ha oxrom n3 O61urx cobpanuii BUIle-mpe3uaeHT
PAO B.A. [TossikoB, yske mocJie Toro, kKak ApTyp BrauMupoBud MHOKMHYJ TTOCT ee TPE3U/ICHTa, G BBIHYKAEH TPU3HATD: MICH-
XOJIOTH OTIepe/I/IN B 00pa3oBaTeIbHBIX TIPOPHIBAX 11e[aroros. B atom nemasnast 3aciyra A.B. IlerpoBckoro.

Yro 6wl HU UCCeA0Ba, O YeM Obl HU Tcan Apryp BiiagumupoBud, ero repoeM octaBajiach yenosedeckast JIMUHOCTb — B Te-
OpHH U UCTOPUU TICUXOJIOTUH, B KOJIJIEKTUBHOMN JKU3HU JIIOJIEN, KOTOPAsi yTPAYMBAET CMBICJ, €CJIU HE SIBJISIETCS «JIMYHOCTHOW», B
06pa3oBaHuu, MPUOPUTET KOTOPOTO COCTOUT B PA3BUTHH JIMYHOCTH.

[IperaraeM HAIIUM YUTATEIISIM TOAGOPKY Marepuasios K iobuieio A.B. Tlerposckoro.

On May 14, 2024, we celebrated the 100th anniversary of the birth of Arthur V. Petrovsky (1924-2006), a devotee and clas-
sic of Russian psychology. Arthur Petrovsky was an outstanding scientist, psychologist and outstanding organizer of science.
He organized science in various forms and in various positions, up to the presidential one in the Russian Academy of Education
(1992—1997), which was for him only a form of its creation far beyond his own scientific school.

He used to take responsibility for the entire "cycle of creation” of science: starting with the training of young generation ca-
pable of creating science by building of a system of psychological education ("Petrovsky's textbook" as its first step) and ending
with an unprecedentedly wide representation of psychology in society with a wide public from the "first persons of the country",
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state and political figures, to the "first persons of the family", dads and moms. The innovative movement in Russian education of

the 1990s was imposible without the initiative, participation, and support of A.V. Petrovsky. At one of the General Meetings, the

vice-president of the Russian Academy of Education, V.A. Polyakov, after Artur Petrovsky had left the post of its president, was

forced to admit: psychologists were ahead of teachers in educational breakthroughs. A.V. Petrovsky's merit in this is significant.
Whatever he researched, whatever he wrote about, his hero was the human Personality in the theory and history of psychology, in

the collective life of people. It loses its meaning if it is not "personal”, in education, the priority of which is the development of personality.
We offer our readers a selection of materials for A.V. Petrovsky's anniversary.

HNurepsbio ¢ Aprypom Baagumuposuuem IleTpoBckum!

g murater: K 100-setnio Aprypa Bragmmuposuua [lerposckoro. Mutepsbio ¢ yuenbsim // KyabrypHo-uctopudeckast

ncuxogiorust. 2024, Tom 20. Ne 2. C. 107-109.

To the 100th Anniversary of A.V. Petrovsky.
Interview with the Scientis

For citation: To the 100th Anniversary of A.V. Petrovsky. Interview with the Scientist. Kul turno-istoricheskaya psik-
hologiya = Cultural-Historical Psychology, 2024. Vol. 20, no. 2, pp. 107-109.

1. Ko 661 Banmum 3HaunMbiM yuuTeaem?

Beccropro, I'puropmit Anekceesu MopryHaros. On
ObLI IIpeJcTaBUTENIEM CIaBHOTO poia DopTyHATOBBIX, KO-
TOpbIe faBan Poccum yaeHbIX, CBSIEHHOCTYKUTETEN 1
yuuteneii, HaunHas ¢ XVI Beka. Poronavanbuukom posa
ObL1 masiexckuil skusomnmcen; Kysspma Boromas. Otijom
IA. @oprynarosa 6ei1 Anexceit @egoposuu Dopry-
HatoB 1podeccop IlerpoBckoit (HpiHe TuMmups3eBcKoit)
akazeMnu. ETo fs1/1s1 — BIAIONIUIICS POCCUIICKUI (puto-
gior Ouyrnm DegopoBuy DopTyHATOB.

Kusup A, @oprynaroBa ¢ cepeautbr 30-X roI0B
XX Beka Oblaa noucruHe gpamarudeckoi. ITpodeccop
TIe/I0JIOTHI, aBTOP U COABTOP YUeOHUKOB MEI0JOTHH, Ha-
yunas ¢ 1936 roga ObL1 «yKpalleH» SAPJIbIKOM IICEBIOYYe-
Horo. Ero s 3Banust npodeccopa. [loatomy Mmonm
HAayYHBIM PyKOBoOHTEIEeM ObLI s1otieHT DopTyHaTOB.

IA. @opryHaTOB — YeJOBEK PEAKOCTHOH 3py/Iu-
UK M YAUBUTEIbHBIX JUYHOCTHBIX KAYeCTB, HOA0OHbBIX
KOTOPBIM MHE PEJIKO TIPUXOANIOCH BCTPEYaTh B KPYTY
Moux KoJuier. OH T10-OTIIOBCKM OTHOCHUJICSI KO MHe, He
TOJIBKO 3a60TSCh O MOEM POCTe KaK Hay4HOro paboTHU-
Ka, HO Jla’ke 0 MOUX OBITOBBIX TpobiieMax. Korma Mol ¢
JKEHOU OCTAJINCh TPAKTHYeCKU Oe3[OMHBIMU, OH TIOMOT
HaM CHSITh KBAPTHUPY BO3JIE €ro loMa. ITO 00eCIIeunBaIo
YCJIOBUS HAIIETO COTPYTHUIECTBA.

Korma T.A. @opryHaToBy MPEMIOKIIN HAIUCATDH
yueOHUK ITICUXOJIOTUU JJIs CPEAHEH IIKOJIbI, OH IIPHU-
[JIACUJI MEHSI B COABTOPBL. YueOHMK Bhxoaua ¢ 1956 mo
1959 rox 06mKMM THPAXKOM ABa MUJLINOHA SK3EMILISIPOB
u ObLI IepeBe/ieH Ha MHOTHE SI3bIKI MUPA.

[MamsTh 0 I.A. DopTyHaTOBE /7151 MEHSI IPAroIeHHa.

! Ony6smkoBano B :KypH. «Passurie smanoctn» (2006. Ne 2).
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2. Bol y/10BI€TBOPEHBI CBOCI SKM3HBIO ¥ KAPbepoii?
[la. Cuurarto, 4To 51 ¢/iesiall To, YTO MOT C/IeaTh.

3. KakoBo cocrosinue Bameit gymu B HacTosiimit
MOMEHT?

Tpynublil Botpoc...
BoiBopaunBarbcs Hau3HAHKY 10 MMOBOMY COCTOSHUSA
JYIITH HE XOYeTCs.

4. Bauu nuianel Ha Oy ayniee?

Juunvie...

Xopotuit BOIPOC 7151 4eJI0BeKa, KOTOPOMY HCIIOJI-
Husoch 82 roga. Criocob pacemernuth Tocroga — mose-
JaTh eMy ILIaHbl Ha Oyayliee.

Ho eci roBoputh 0 caMoM OJinskaiiiem Oymyiiem,
g xorest Obl 3aBEPIIUTD U3JAHUE DHIMKJIONEUYECKOrO
cimoBaps «lIcumxomormuecknit mexkcmkons». — Ocrtamics
nocJjieIHU I 1sIThiN ToM. KpoMe Toro, He UCKJII0UeHO, 4TO
sI 3aBEPIILY U Oy OJINKYI0 KHUTY «[[CUXOIOTHSI 1 BpEMST».

B cemve...

[leno B Tom, uTo y Menst fiBoe feteit, 10 BHYKOB 1 TpaB-
HYKOB. [ly1aHbl OTHOCATCS K KaK/IOMY U3 HUX B OT/IEJIb-
HocTh. Bo3pacTHOI Irama3oH aToi KOMIIAHUH OT JIBYX /10
BITOJTHE TIPOECCOPCKOTO Bo3pacTa chiHa (56 seT).

5. Baure oTHOUIEHME K CBOMM POIUTENISIM H IIPE.I-
Kam?

B moeit xkHMre «3ammcKyl IICHXOJIOTa» €CTh TJiaBa
«Cemeiinag ucropus VBana He nmomMHsIero pojacrsas. S
c atum VBanom He B pozacTBe. PoncTBo mOMHIO U TOP-
JKYCh MOUMU POJUTEIISIMU U TIPEJIKAMU.
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O ponnrensix ckaxy. Orett, Bnaguvup Bacuibesuuy [1e-
TPOBCKHI, TI0 MHEHHIIO MOEMY ¥ BCEX, KTO €r0 3HaJI, ObLJI TH-
TTUYHBINA POCCUUCKUI MHTEJITUTEHT. B rooqHoM 1 crparii-
HoM 1921 rozy on opranmszoBas B CeBacTorodie IETCKY0 1
IOHOIITECKYI0 OMOIMOTEKY — BO3MOKHO, mepByto B CoBet-
ckoit Poccyn. Cerots B 4nTaibHOM 3aj1€ 9T0i OnbmoTeku
MOKHO YBUJIETD CTEH/T, TOCBSAIIEHHBIN MOEMY OTITY.

Mosa mama, Anekcangpa AGpaMoBHa — IIpeKpacHast
pacckazuuiia. Coxpanuia 10 95 et Mosionoii rosioc. Ona
Jlake MOTJIa pasbIrpaTh 1Mo TesedOHY, TPUTBOPUBINNCH
CMeJIO U 030PHOU JIeBYITKON. B rociennuii nerb ¢Bo-
eil )KM3HU OHa IIpounTasa B )kypHaie «Hayka u :Kusnb»
MOTO CTaThIO M yCIIeJia MOXBAUTh €€.

Yro KacaeTcs MPeIKOB, TO MBI, COBETCKHE JIOAH, 60s-
JIUCH BIJISI/IBIBATBCS B KOPHU U BETBHU TE€HEAIOTMYECKOTO
npeBa. OIHAKO HEJABHO TOYTH TIOTBEPAUIACH CeMeiHas
JiereH/ia; Moii orel| ObLI JABOIOPOAHBIM ILJIEMSHHUKOM K3-
BECTHOTO OXOTHUKA 3a IPOBOKatopamu — Biagnmupa
JIsBoBuua Bypitea. On pazobmauns Azeda — KOpoJist ipo-
Bokatopos. B.JI. BypiieB mokasai, 4To «IIPOTOKOJIBI CHOH-
CKUX MY/IPEIOBY SIBJISIIOTCS AaHTUCEMUTCKOM (DaJIbIINBKOIA,
cabpuroBannoil nosmnueil. B pambheiinem B.JL. Byp-
1eB amurpuposall. B I'epmanuy usgasan xypHai «O0rmee
JIeJIO> U CUUTAJICS TIEPBOCTATEMHBIM AHTHCOBETUMKOM.
CrpaiHoBathlii ObLI POACTBEHHUYEK 110 TEM BPEMEHAM.

6. Bamre oTHOIIEHHE K CBOMM /1€TSIM?

Takoe, Kakoe TOJKHO OBITh y JIOOSIIEro oTHa. JTO
MpeIoJaraeT U KPUTUYECKOe OTHOIIeHue. Brpouem,
HUYETO CEPhE3HOT0 9Ta KPUTHKA HE KACAETCSI.

C cymnpyroii settoii Cepreesnoii. DoTo 13 ceMetHOTO apx1Ba

[Monyyena 18.06.2024
IIpunsra B mevars 19.06.2024

7. B uem n1st Bac ecMmbica sku3un?

Jlesio B TOM, UTO s BCerjia UDOHUYECKU OTHOCHUJICS K
npobieme cMbicia kusnn. Kakoit MoskeT ObITb CMBIC/
JKM3HU, KPOME TOTO, KOTOPBIM Thl caM B Hee BKJIAJbI-
Baellb.

Jlist yesloBeKa BajkKHO MMETh CKOJIbKO-HUOY/Ib Ja/ib-
nue nenu. JomkHa OBITh TAe-TO OIM3KO 3aBTPAIIHSIL
pazocTh. Y MeHs HeKOTOpbIe en eme... OmyOiIuKoBaTh
KHUTY, HAIlUCaTh ellle Mapy cTaTell U y3HaTh, YTO MOU
BHYKM Y IPABHYKU YCIIENIHbI B CBOUX Y4eOHbBIX U JINY-
HBIX JleJ1aX. B MPOTUBHOM cilyyae — sKU3Hb GeclieibHa U
oTOMY OECCMBICIIEHHA.

8. K kakuM 106po/ieTeIsiM OTHOCUTECH ¢ HAan0OJIb-
[IMM yBasKeHHeM?

YectHOCTD. 5 GBI MOT Ha3BaTh MHOI'O APYIUX Ka4eCTB:
NOpAZ0OYHOCTD, COBECTIINBOCTD.

9. K xakoMy NMOPOKY OTHOCHTECh ¢ HAHMEHbBIIUM
CHHCXOJK/eHUeM?

[lal 9To cepbesnbrii Botnipoc. (lymaem. /lonzas nay-
3a.) O, Tpyausiii Boripoc! (/lonezas naysa.)

Hasosy nBa. Xots, MoxeT OBbITh, OHU W HE TJIaB-
HEIE...

XamcTBO 1 HebGIArOAPHOCTD.

W eme He TepruTio TIAyMANBOCTH. C 4eM JacTo BCTpe-
4aroch B HAIIEH Mpecce, T 9TO KaueCTBO CTAJIO CBOETO
pofla TNTEPATYPHBIM CTHIIEM.

10. Bamre mo6umMoe 3aHgrue?

B pasnoe Bpemst — pasnoe. Ilpexae Bcero ato pa-
6ora. PabGora u urenue. ITo, MoxKadyii, Moe JHOUMOe
3aHATHE.

11. Ecau 651 Bbl ObLIH BCEMOTYLIMM BOJIIEOHUKOM,
yto 661 BbI crenamu?

Jna ceoa...

BepHyt 661 yTpaueHHOe 3peHue. S mpakTHUecKn He-
3PSAIUIL.

Jna 6auskux...

Boccranos 61 ux 310poBbe. To, 4TO OHU yTPATHIIN.

Jna ceoeil deamenvrocmu...

I[]IH MEHA CaMoOe€ TIJIaBHO€ IIOJYYUTb AOCTYIIHbIMU
CpeACTBaMM TOT o6beM I/IH(I)OpMaHI/II/I, KOTOPOT'O MHE HE-
AOCTa€T Ui PEIICHWA TBOPYECKUX 3a/lad. Bnpoqu, BO
MHOTOM MOsI JKeHa Berta CepreeBHa CyHIECTBEHHO I10-
MOTa€eT penraTb MO HpO6JIEMbI.
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A.B. IleTpoBckuii: Hac ep:KUT )KU3Hb —
HepelnieHHas 3a/iaua

Oparment kuurn: [erposckuit B.A. Ileuxosorust u spemst. CI16.: ITurep, 2006. Ony6auKkoBaHo 1Mo
naspanveM «’Denomen 3efirapuuk” B JISHTITUTCKON paTyTies.

Arthur Petrovsky: Life Keeps Us Going,
an Unsolved Task

Fragment of the book: Petrovsky V.A. Psychology and time. S.-Pb: St. Petersburg, 2006. Published
under the title "The Zeigarnik Phenomenon at the Leipzig Town Hall".

MHe JIOBEJIOCh YYacTBOBATh B paboTe MHOTHX KOH-
rpeccoB u KoHdepeHinii ncuxonoros. B Jlefiniu-
re YYaCTHHUKOB KOHTPecca MPUHUMAJ B paryiie Gypro-
MUCTP.

Hemuoro onosnas, g 3aiies B 3aJ, KOrjga BCe yiKe
cobpanuce. Eme B ABEPSAX 51 yBUJE CTPAHHYIO KapTh-
HY — HeGOJIBIIYIO OUePe/lb, TOIT0BA KOTOPOH CKPBIBAIACH
3a KoJIoHHOM. [lozoiing mobmuke, s MOHSLIIL, B 4YeM JIeJI0.
TocTi mooveperHo MOAXOMUIN K MAJICHBKOM CTapyIiKe
W IPUBETCTBOBANHN ee. KTo oskmMaUt, a KTo — MpenoJia-
rako, 4To 9TO OBLIN TaJaHTHBIE (DPAHILY3bI, — IEJOBA €€
pyxky. Hpucaymancsa. Hekuit rocrionns — aMmepukaseri,
€CJIM CY/INTD TIO TIPOU3HOIIEHUIO, — TPyOOBATO, HO BOC-
TOPKEHHO COITPOBOIMII PYKOIIOKATHE BO3TIACOM: « Y [TU-
BuTesabHO! Hukorna ue mpe/nosaras, 4To Bbl JKUBBIL, U S
GyJ1y IMEThb YeCTh C BAMU TIO3HAKOMUThHCS!».

ATy cTapylUIKy g XOPOUIO 3HAJ y:Ke MHOTO JieT. burio-
Ma Bynbdosua 3elirapank — npodeccop pakymbrera
ncuxosiornn Mockosckoro ynusepcutrera. Ee snio, kak
BCerjla, cjerka Iojeprusaiolieecss — HEPBHBIA TUK, —
BBIpakajio cmyteHre. OHa SIBHO He OXKUIaja OKa3bIBa-
eMbIX el oyecteil. OJiHAKO HUYEro MOPa3UTENLHOTO B
sTOM He Obu10. He Tak ysK MHOTO OCTAJIOCh M3BECTHBIX
MICUXOJIOTOB, KOTOPbIe TPHOOPETH UM B HAyKe EIIe
B 20-¢ rozpl. OHa mpuHAIEKAIA K UX yncay. Bo Bcex
MICUXOJIOTMYECKUX CIOBAPSX U SHIIUKIONEIUAX, B KAKOT
Obl CTpaHe OHU HU U3JIABAJIKCH, €CTh CcTaThsd «MDeHomMeH
3elirapHuky nin «3eirapuuk-achdexts. g Jleiirm-
ra ee mostBJieHue ObLIO TOKE CBOEr0 poja «ahdHEKTOM .
Ydyenuna u coTpyaHuIla 3HAMEHUTOTO HEMEIIKOTO yye-
noro Kypta JleBuna He3aMeTHO BO3HUKJIA B [apajHOM
sane parymm. Cam GyproMucTp, y3HaB O TPUCYTCTBUN
CTOJIb 3aMeYaTEIbHO 0COOBI, MOIOTIIE, YTOOBI TUYHO ee
MIPUBETCTBOBATb.
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K. JleBun Banbcupyet ¢ B.B. 3eiirapauk B ['proHBasibcKoM
napke Ha Beuepe 110 ciaydaio ee orbeszia B CCCP (Bepaun,
mait 1931 r.). ®oro u3 kuuru: Jesun K. Jlnnamuueckast
nicuxostorus. M.: Cmpica, 2001.

Yo e npeacrasisger coboii «heHoMen 3efdrapHuK»
U B 4eM ero (heHomeHasibHoCcTh? BoT Kak 910 GbIJIO B J1a-
sekue 20-e roxpl, kKoraa biaoma Bysbdosha, komanm-
poBaHHast st cTaskupoBku B [epmaniio, paborana moj
pykoBozictBoM Kypra JleBuHa.
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Bee mawasnoch ¢ obema B GepJIMHCKOM pecTopaHe.
Batoma Bysbdosha u ee «ied» 3akazaau obejl, coCTO-
ABHIMI U3 HeMasoro yucia Omoxa. Pacroponmbiii odu-
[MAHT TOYHO BBIMOJHUJ Bee TosKemanuss. OOeaaonmx
YAUBUIIO, UTO OH, He 3alAChIBast, HUYETO He 3a0bL, 1 BCe
OBLIO TIOCTABJIEHO Ha CTOJI. [ICUX0JIOTH TIOMHTEPECOBa-
JIUCh, KaK 3TO eMy yzaeTcs. ToT mokan mieqamMu — yiK
TaK OH MPUBBIK U Oe3 3amucell Becerga obxomurcst. Tor-
na J10603HATENbHbIE TOCETUTENH CIIPOCHIIN KeJTbHEPA:
«Ilepen Tem Kak MbI IIpUCTYIUIN K 06exy, Bel paccun-
TBIBAJIUCH C KJINEHTAMU, CUJEBITIMU 32 COCEIHUM CTO-
sukoM. CkaxkuTe, 4TO OHU 3aKa3biBain?» Odunuant
HAMOPIIUI JIO6, HO TIIETHO.

On Ha3BaJ HEMHOTHE U3 TeX OJII0/l, KOUMU Yac Ha3a[[
YCTaBUI CTOJ MX cocefieit. ITOT 3abaBHBIN 930/ CTaT
UMITYJIbCOM JUJIsE uccsiefioBateseil. Kypt JleBuH mopyumns
CBOEH COTPYZIHUIIE HAYATh U3yUYeHUE MaMSTH YeTOBeKa.
3ajiaua 3aKJI09aIach B TOM, YTOOBI BBISICHUTD, KaK BJIU-
€T Ha 3allOMUHAHUE 3aBEPIIEHHOCTD WJIM He3aBepIIeH-
HOCTDb JICHCTBUSA. JKCIIEPUMEHT MOKa3aJl, YTO HE3aKOH-
YeHHOoe elCTBUe JIydllle COXPAHSETCS MaMSIThIO, 4eM
TO, UTO y’Ke 3aBepliiieHo0. BblsiBiieHHas 3aKOHOMEPHOCTh
MOJTy4YHJIa Ha3BaHue «heHoMeH 3efrapHuKs.

[Ipn KakuX TOJBKO OGCTOATENBCTBAX HU CBEpIIa-
10Tcs HayuyHble OTKpbiTus! Banna Apxumezna! S670K0
Hwioronal! PacckasseiBator, uto yuensiii Kexyse yBumesn
CTIOKHYIO XMMUYeCKyio (OpMyJIy BO CHE, XOTS J0JITO
Guiicst HaJ[ 9TOi 3aa4eil, GOAPCTBYSL.

He mory ckazarh, 4TO HATONKHYJO TO3Ta AHApes
Besoro Ha mpejickasanue 06 yKacaoIUX MOCIEICTBHI-
aX TpUMeHeHus sijiepHoro opysxkus. Ho B omHoMm wu3
CTUXOTBOPEHWH, HATMCAHHBIX B Havaje BeKa, OH Ipel-
CKa3bIBaeT TO, 4TO 1pousonino B 40-e rojasl. O mwuiner
0 MaccoBoii Tubesnu mojeil, o «<rekaToMbe», BI3BAHHOMN
«aTOMHOI, monHysineo 6omboit». (Yaapenue B cioBe
«aTOMHOW» JIJIg HAIIIETO cJryXa HerpuBbiuHoe.) Hantue?
OpHAKO OKA3bIBAETCS, UTO M B PECTOPAHE HAUTHE MOXKET
CHU30UTH HA YesIoBeKa. YK OUeHb Pe/IKUI cIydail.
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Korpa B I'epmannu Bomapuiics nauam, Kypr Jlesun
amurpuposas B Coennnennsie [lTaTel. 3elirapak Bep-
Hysach Ha poauHy. OHa CKOHYATach B TIIYOOKOH CTapo-
CTH, He TIpepbIBast HCCJAEI0BATEIbCKOI PaGOThI B IICHXO0-
JIOTUU JI0 TIOCTIETHUX CBOUX JTHETH.

Accoranusi, HeCKOJbKO HEOXUJIAHHAL, HO, MOXKa-
JIyil, g 1103BOJIIO cebe 0 Hell ckaszaTh. Most MHOTOJIETHSIS
corpyauuiia, Anna bopucoBna Hukosaesa, k KOTOpoit
HCIBITHIBAIN CUMIIATUIO IPAKTUYECKU BCE, KTO ee 3HAI,
couerasa paboTy B KauecTBe YUEHOTO CeKpeTapst Cuxo-
JIOTMYECKOTO MHCTUTYTA C BBICOKUM TPU3BAHMEM I103-
teccebl. OIMH U3 TOCJETHIX €€ TIOITHYECKIX COOPHUKOB
HasbpIBJICS: «UTO IEpKUT HACY.

Haspanme snamenatenpHoe. [lepxano ee B KU3HU
MHoTOe. V1 Ta KHHUTa, KOTOPYIO MBI 3aTesJIH C Heil cre-
JlaTh, — Y4eOHUK COIMANbHOI IICUXOJOTHH, — U JIeJa
JIOMaIllHWe, W He JAole TTOKOS HaIJIbIBAIOIINe TO0-
STUYECKUE CTPOUYKH, KOTOPbIE MPOCUJIUCH Ha Oymary,
3TO SABHO JIEPKATO ee, XOTS JKU3Hb C KAKIbIM JIHEM,
C KaxkJoil Hexeseil ycko/b3aja OT Hee, U 3TO He MOr-
JIM He BUJIETh OKpyxkawoie. Ee COOPHUK CTUXOB U ee
YXO/AIIasi OT HAC JKU3Hb ITOJBUTIM MEHsI HA /[BA YeT-
BEpPOCTHIIIbs, HABESIHHbIE B PABHON Mepe MBICISIMU O
Hell u namaTeio 06 addexre 3eiirapHuk. Itu Gecxu-
TPOCTHBIE CTUXI:

Cmo nem nasad 6 bepaunckom pecmopare,
T'de dyx nayxu eoece neymecmet,

Huxem ne npedycmompennwiil 3apanee,
OmKpvLm 3aKoH, wmo HvlHe 6ceM U3BeCmeN.

3adauu jcusnu s pewan ne pas,
Ho namsimv cmepaa cned yoauu.
Tax umo ace, Anna, depacum nac?
HKusnuv — nepewennas 3adaua.

K COJKaJICHHIO, 3a/la41 OCTAJIMCh HEPEIIEHHBIMH, a €€
JKM3HDb yILJIA.
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onpomo 3aIIOMHUJI TOT aBTYCTOBCKUI JI€HB, KOT/Ia
MBI C JIE/IYIIKOMH, eife OOAPBIM, 3PSIYUM U TaK HC-
KpeHHEe BOJIHYIOIUMCS, BBIIIM U3 MAIIUHBI B OJHOM
U3 Y3KHUX IepeyakoB Mexkay IIpeurcTuHckoil Habepex-
Hott u OcroskeHKol. BbLno AynTHo, MpeArpo3oBbie TYYH
yske 3ararusaau He6o. OH BeJl MEHsI K BPAcTaioleMy B
3eMJII0 JIOMY, OCTaHABJIMBAJICH, BEPTEJ TOJIOBOM, UCKAJ
KaKue-TO MPU3HAKU JJAJIEKOrO IPOIILIOro, paccTPOEHO
He HaXO/AMJI MX U, [lepecKakuBas ¢ OAHOIO Ha JPYyroe,
paccKasbiBal 0 TOM, Kak Geras 3/1ech MaTbUUIITKOMN, Kak
mpascst ¢ «6aHIoity M3 COCETHETO ABOPA, KAk APYRKUT C
Bopbkoii JIMUTPHEBCKIM, KaK MIETIOTOM OOCYKIAJI C CO-
ce/isIMI HeBEPOSTHBIN apecT OfiHOKIacCHUIBI Mapoykn

CCBY-NC
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ArpaHoBUY, KOTOPYIO MO OMNUOKe MPUHSIJIN 32 «Bpara Ha-
po/ia», Kak COBepINAJ 3aMbICJIOBAThIE TIMPYAThI HA TYP-
HUKE U KaK yXOIWJI 0Tciofa 1oOpoBoableM B 41-oM Ha
BOWHY B CTApOM T1aJIbTO, HACKOPO MEPENIuTOM MaMO B
MTOCJIEHIOI0 HOYb...

Hemymka poauncst 14 mast 8 1924 rony B CeBacroro-
Jie, HO B JIETCTBE Tiepeexasi B MOCKBY U yiKe 3/1eCh TTOTIIeN
B IIIKOJIY.

Ero orenu, Bnagumup Bacuibesny IlerpoBckuii, 6oL
OJIHUM U3 3a4yuHaresieil Gubamnoreynoro aena B CoBer-
ckoti Poccun. d mroxo mMOMHIO €ro, cKopee B TaMSITU
0CTaJIOCh, Kak cTot Oe3 cie3 y ero rpobda B 1981 roxy.
3ato ero mamy — Ajiekcanapy AGpaMOBHY — MHeE HU-
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W

Apryp Ierposckuii ¢ poaurensvu Baagumupom Bacuibesuuem u Asiekcanapoit AGpaMoBHOIi

Korza He 3a0bITh: MaJIEHPKOTO POCTa, ¢ IJIMHHOI, KOria-
TO TOJICTOI KOCOH, OHa OblIa HEBEPOITHO MHTEPECHBIM
4eJI0BEKOM, OCTPOYMHBIM COGECEHIKOM U TOHKUM IICH-
xosioroM. He 3a6biTh GecurcieHHbIX PACcCKa3oB U 3ally-
TAHHBIX CEMENHBIX JiereH I, He 3a0bITh ee 3HAKOMCTBA C
MOE€H JIEBYIIKOH U BBICKA3aHHOTO 10 MTOBOLY MOWX Ha-
MepeHui 0100peHnst, He 3a0bITh Hele/ U, KOT/1a, Oyayun
yIKE CTYIEHTOM-MEIUKOM, YXaKUBaJ 3a HEl, pa3OouToi
UHCYJIBTOM, IO TIoCJeiHero qHsa. MHorre cBou KayecTBa
OHa TIepeflajia CBOEMY CBIHY, KOTOPOMY CYKIAEHO OBLIO
CTaTh OJITHUM M3 KPYIMHENINX Mcuxoa0oroB XX Beka.

[Tocaie pponTa B 1943 r. Aptyp nonan B ropos, Open-
Oypr (B Te TOJBI OH HasbIBajics UKaloB), B KOTOPBIN 13
MockBbl Oblia 9BaKyUPOBaHA €r0 CeMbsl, U IIOCTYIII B
MeIarOrMYeCKuil MHCTUTYT.

OpHasbl B HeGOJIBIIOM MarasuHuYMKe B OYEPein 3a
[OPLIMOHHBIM, BBIZIABABIIUMCS 110 KAPTOUKAM XJ1e60M OH
YBUJIEJ KPACUBYIO JAEBYIIKY W OOPaTH/I BHUMaHUE, U4TO
OHA MOJIYYnJIa «KyOUK» HE TOJBKO CHIPOBATOIO YEPHOTO
xJ1eba, Ho mopiuto Gesoro. TaM ke B ouepen OH y3HA,
qTo Gesiblii x71e0 BbIIaeTcst PO(ECCOPCKOMY COCTaBY

9BAKYUPOBAHHBIX B UKaJOB MHCTUTYTOB, a Ta JEBYII-
Ka — JIOUb XapbKOBCKOro mpodeccopa mexunuibr Cu-
HEJIbHUKOBA.

Ckopo oHM Havyasm BcTpedartbes. VBerta To3Ha-
komuia Aprypa co commu poautensmu. OHu GbuM
yIuBUTEIbHBIME JtoAbMI. AHactacust DexoposHa Oe3
KaKMX-T100 BOMPOCOB MOHSJIA, YTO HOHOIIA TOJIOJAET,
ucTomieH 1o KpaitHocTu. OHa craja HeM3MEHHO TpH-
IJIaIaTh ero K CTOJy, OT 4ero APTYp OTKa3bIBaJICs, KaKk
MOT: BCeM ObIJIO MOHATHO, YTO 3HAYUT JIUITHUN POT B
Takue Tsokesble 6ennbie Toabl. Ho, korjga ero 6ykBaibHO
CHUJIKOM CayKaJjli 3a CTOJI, Y HETO, KaK B 03HOGE, IPOJKAIU
PYKH: CKa3bIBAJIMCH TOJIO/ U CIabOCTh.

B 1944 r. cembsa Bepuymach gomoii. Ix nBop ocupo-
tes: iepez camoii Iobenoit moru6 Bopeka, crasumii T'e-
poem Coserckoro Cotoza. ApTyp CTaJ MOTAThCSI MEKIY
MockBoit m XapbkoBoM, Kyna yexanu CHHEJIbHUKO-
Bbl. KoHEUHO, JI07TO Tak MPO0JIKATHCS HE MOTJIO, U B
1947 r. Berouka nepeexaja B CTOJIUILY, T/ie OHU CKPOMHO
MOKEHUTUCH, YTOOBI He paccTaBaThest moutn 60 Jier...

Yepes rox poaunach Taneuka.

C xenoti Bettoit CepreeBHoi
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Eit eme nipencrosisio cTath epBoii KpacaBuilel paii-
OHA ¥ MYy30ii IOATOB M XYZ0KHUKOB, a TIOKA TJIAKCUBBII
KOMOUEK JIeKaJl Ha IBYX CABUMHYTBHIX CTYJIbSX B KOMHATE
KOMMYHAJIbHOI KBapTHUPBI, B KOTOPOIi JKUJIU TeTeph BCe
[TerpoBckme.

[Tocsie okoHUAaHUS UHCTUTYTA, APTYP OCTAJICS Ha Ka-
dbenpe ncuxomornu MITIV um. B.I1. Tloremkuna.

Tam emy elrie B CTyIeHUECKUE TOBI TOCYACTIUBIIOCH
BCTPETUTHCS C MHTEPECHEHTIINM YelTOBEKOM, KOTOPDIN BO
MHOTOM OIIPE/IETUIT CYLOY MOJIOOTO yueHoro, — I'puro-
puem AnexceeBuueM DOPTYHATOBBIM. JTOTO yiKe HEMO-
Jozioro npoeccopa 3Hasa Bes regarornyeckass MockBa,
MIOTOMY YTO B CBOE BPeMsi OH ObIJT U3BECTHBIM CIICIHAIIH-
CTOM B TIE[IOJIOTUH — HayKe, OObenHsBINEH B cebe Bce
sHanus o pebénke. B 1936 r. nejosorus Oblia 0ObsBieHa
JukeHaykoit u pacrontraHa. Ho @opryHaros, mpoiins Bee
ATarbl OOIIECTBEHHBIX MOKASHUIT M CAMOOTPEYCHUH, KaK-
TO YCTOSIT ¥ TIPOJIOJLKAT paboTaTh MCUXOJIOTOM. ITO ObLI
ITPOHUIIATEIBHBIN 1 TTOPSI/IOYHBIN yesioBeK. Ero mekimsammn
IO TICUXOJIOTUH (BechbMa TI0/I03PUTETbHON 1 HeHa/IEKHOI,
C TOUKY 3PEHUsI CTAJIMHCKOTO PEKUMA, HAYKH ) 3aCITyITHBA-
JIMCh CTy/IeHTBI. VIMeHHO Giarojiapst eMy U3 Ie/IMHCTUTYTa
pasjieTaiuch MapHu 1 JIEBYIIKUA ¢ UCKOPKON HTOTO HeoObI-
YaitHoro HoBoro 3uauus. Cpeny HUX OKasajics u ApTyp,
BCsT OY/IYIIHOCTD KOTOPOTO OKA3aJiaCh OCBEIEHHON 5THM
CYXOIIABBIM, TOTPENTAHHBIM JKU3HBIO Y€TIOBEKOM.

Cpazy Tpu kadenpsl MpeIoXuan ApTypy acriupaH-
TYPY, HO OH yiKe ciesia cBoit Beibop. [puropmit Amexce-
eBUY TIPEJIOJKIIT 3aHAThCST HayaHOH paboToit. Ho o uem?
TToBTOPSIIO, ICUXOJIOTHSI ObLIA OU€Hb TOHKUM JIbIOM: OJ[IH
HEBEPHBIN IT1ar, U PUCKYETIb OKa3aThCs B KJIAHE «BParoB,
«3aTaJIONOKJIOHHUKOB> U T.JI. 1109TOMY Tema Oblia BbI-
GpaHa 3aBEJIOMO «CIIOKOWHAsT», HO, KAK PACCKA3bIBAJI MHE

JIGIYIIKa, YBJIEKIIas ero HemryTouHo. Tak B 1950 roxy
A. IleTpoBcKuii 3alIUTUI KaHIUIATCKYIO IUCCEPTAIIIO
«Ilcuxomornueckne Bos3perust A.H. Pagumesas». 3anu-
Tt Outectsiie! Kpome Toro, 910 B KaKOH-TO CTEIEHN CTa-
JI0 3HAMEHATETHHBIM: 30 ¢ JIUTITHUM TTOCTIEYIOINX JIET OH
MOCBSITUT YY€HBIM OJIM3KOTO U TAJIEKOTO MTPOILIOTO, CTaB
caMbIM U3BeCTHBIM ucTopukoM ncuxosnorun B8 CCCP. Ho
Torza, B 50-0M, CJIYIUIIOCH €Ille OHO COOBITHE, KOTOPOE
CHIEJIATIO «9KBATOP BEKa» OCOOBIM JIJISI CEMbU MOJIOZIOTO
JIICCEPTAHTA: Ha CBET MOSIBUJICS CbIH, KOTOPOTO HA3BaJIN
Bagumom. Cerozing, criycts MoYTH MIECTb JACCATUICTHI,
B. IlerpoBckuii, mpoosrkas AMHACTHIO, ABJISAETCS OJJHUM
13 CaMbIX SPKUX IICUX0J10r0B Poccun.

KomHaTbl B KOMMYHaJIKE CTJIO CJMIIKOM MaJjio /LIS
IIECTEPDIX YEJOBEK, U, CIeAys pacipenerenunio, B 1950 r.
26-etnuii ApTyp € JKeHOi u sieTbMu yexas B Bosorny,
rjie OH Havyaja paboTath B BOJIOTOACKOM TIEAUHCTUTYTE.
ITO MPOAOJIKATIOCH HEZOJITO U BPSI/L JI CTOUJIO OBl YIIO-
MUHAHUS 3/1eCh, €CJI Obl He OIUH (DaKT: TaM Ha TEePBO-
MaMCKOU TEMOHCTPAINU OH TTO3HAKOMUJICS C <TeHUAJb-
HBIM IOHOIIEN B CYKOHHBIX OOTaX <«IIPOLIAii, MOJIOLOCTb>
1 KOpoTkux 6piokax»>. OHu GbLIM OYeHb MOJOJbI, HO,
MPE/ICTAaBUBIIKCH IO UMEHU-OTYECTBY, TaK U obparia-
JIUCD IPYT K JAPYTY cjenytolue rnojcrosetus. Byymmit
JOKTOP hrstococKuxX HAyK, Mpodeccop, N3BECTHEN U
poccuiicknii  cexcosnor akazgemuk Wropp CemenoBmu
Kon karan torza Kojsicky ¢ KpouredynbiM Bagaukom u
crpous ¢ Aprypom BiaguMupoBuueM mposkeKThl Oy ry-
mero. U1 on OyzeT eIMHCTBEHHBIM, KTO HAMUIIET HE <OT
MMEHHU U IO TTOPYYEHUIO», a INYHBIN NCKPEHHUIT HEKPO-
JIOT TIAMSTH CBOETO JIPYTa B UHTEPHET-TIPOCTPAHCTBE.

JKusnp Ilerposckoro-yuenoro, IlerpoBckoro-ticu-
XoJ1ora e;TuTest Ha mepuoz 1o 1956 roga u mocsie Hero.

C nmouepnio TaTbsgHOM 1 cerHOM Bagnmom
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B aToM rojy mpousorio cobbITre U3 paspsaa Tex, Ko-
TOPBIE BBICOKOTIAPHO HA3BIBAIOT  <«CYABOOHOCHBIMUS.
Opnaxasl Cepreti HukomaeBnuy CUHEJIHHUKOB OXKUB-
JIEHHO TOBOPUJI O 4eM-TO ¢ 3siteM. O ueM — Temnepb YK
He BOCCTaHOBUTH. HO s 3HAI0 TOJIBKO OJTHO: BHE3AITHO
npodeccop mpomoaBuI: «A 3Haete, Aptyp, Bam Hazmo
Hanucarh yueOHUK>. BO3HUKIIA TTay3a, 4TO-TO THIIA <He-
MO¥ crieHbl», o loromo. ApTyp cMOTpes Ha TecTs, B
npsMoM cMbicsie oHeMeB. Emy 6b11 31 rozt. O ToM, 4To6b!
caenars ITO... [la 06 atom mpocTo peun GbITh He MosKeT!
Jto HeBo3MoskHo!!! Kak takoe B roioBy Moryio nputitu!
...Yuebnuk Boimrest B 1956 r. On HazbIBaJICS JTAKOHUYHO
«ITcuxomnorus». 1 6b11 anpecoBan ydyenukam 10 kiacca
mrkosr. CoaBropom Beictynus LA, @oprynaros. K sTo-
My BPEMEHU HECKOJBKO YIeGHUKOB TI0 9TOH CIIennaIh-
HOCTH CYIIeCTBOBaJIO, HO yueOHUKY ITeTpoBCKOro cysk-
JIeHo OBLTO cTaTh 0cOOeHHBIM. OH CTaJl... KITACCUKOM.

BoliepskaB MHOKECTBO MIepensiaHuii, OH ObLI IepeBe-
JIeH Ha HEMEI[KWH, PyMBIHCKW, BEHTePCKUM, KUTAHCKNT
U STOHCKUH SI3BIKH, & TAK)Ke Ha SI3BIKU BCEX PeCIylIInK,
BxozuBiux B coctaB CCCP. A IlerpoBckuii cpasy cran
¢urypoii, KoTopyto pu3HaIa Mefarorudeckas u mcuxo-
JIoTYecKas obIecTBeHHOCTh cTpanbl. HecsryyaiiHo B ToM
JKe TOJly MMEHHO OH BO3IVIABUJI JIEJIETAIlUI0 COBETCKUX
YUEHBIX, «HaIIPaBJeHHYI0 1aptueil» B Kurait qys npeno-
JaBaHud rcuxosiornu B IlekuHckoMm yHUBepcHUTeTe.

I10 ObLTa HEOOBIKHOBEHHAST TToe3/iKa. OHa BhIMAIa Ha
MOCJIe/THIE TOJIBI PaciiBeTa COBETCKO-KUTANCKUX OTHO-
MMeHNH, KOTOPbIE B JATBHENTIIEM CTaTN HEYKIOHHO YXY/I-
MAaThCsT B CBSA3M ¢ TeM, uto Mao I3aayH, Gyaydn mo cytu
CBOEH JIMKTATOPOM 1 00BEKTOM (heHOMEHABHOTO TIOKJIO-
HeHUst, OBLT COBCEM HE B BOCTOPTE OT HHUITHATHB XPyIile-
Ba U pa3BeHYAHUS KyJIbTa COBETCKOrO TUPaHa. A /10 3TO-
ro Bpemenn CCCP aktuBHO okaszbiBas Kuraio momoris
B CTPOUTEJILCTBE TOCY/APCTBA, APMUM U, YTO OCOOEHHO
BaJKHO JIJIs1 HAIETO TIOBECTBOBAHUS, B OOYYEHUHU CIIEI-
amucToB. VIMEHHO TI0 3TOMY KaHaiay obGpasoBaTelbHas
MUCCHsI, KOTOpOoH pykoBoaui goriedT [lerposckuii (3a-
MeTbTe, He aka/IeMUK WJIU, Ha Xy/I0i KoHell, 11podeccop, a
HUMEHHO JIolleHT!) Oblia oTipasjieHa u3 MOCKBbBI B IIEHTP
OTHOW M3 APEBHEUTITIX IUBUTU3AITUI MITPa.

[TerpoBckuili untays JieKIuu i 1Ipodeccopeko-
[IPENoIaBaTebCKOro coctaBa YHuBepcutera. OH GbLI
(haHTACTHUECKUM JIEKTOPOM, CJIYIIATETH TOTOBBI OBLIN
yacaMu He BBIXOJIUTD U3 ayuTopuil. MiBeTTa He cuena B
9TO BPeMs B Ka3eHHOI KBapTHPe, a yCTPOUIach paboTtaTh
BPauOM-PEHTTEHOJIOTOM B ITOCOJIBCKYIO TIOTUKJINHUKY.

Koneuno, onn MHOTOE yBU/IEIHU, KOT/Ia BOCXUILASCD,
a Korja W nopaxascb yBHUIeHHOMY. Kutaidipl /1eMOH-
cTpupoBai  (heHOMEHATBHYIO PAbOTOCTIOCOOHOCTD U
JUCHUIIMHUPOBaHHOCTE. MHOTO JIeT ciiycTs, risgnd Ha
(eepuueckoe 1moy otkpbiTus Omummuanst B [lekune,
6alby1ika CKasajia, 9TO «HHOTO OT KUTAMIEB U HE OKHU-
Jlajia, MOTOMY 4YTO MPU TATUOAJIBHON CHCTEME OIEHOK
OHU CIIOCOGHBI JIeJiaTh Ha ceMEPKY». JlyX 3axBaThiBajio
KHTalickoe KyJTuHapHOe McKyccTBO. Ha ogHOM U3 mpu-
€MOB B UeCTh COBETCKUX clenuannctos VBerra monpo-
foBasa IUBHOE 0 BKyCy OJ1010, B OyJIbOHE KOTOPOIO
IIJIABAJTA B 3€JICHU U CIIEIUAX Y3KUE KPYTJIble TUCKU, Ha-
MOMUHAIOTIE HBIHENTHIOW MATUPY6IeByio Motery. Ona
BCE JK/1a/1a, KOT/la MOJKHO Oy/IeT OTBJICYb MEPEBOIYNKA,
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U, BOCIIOJIb30BABIINCh MUHYTHOI Tay30H, CIIpOCUIa Y
HETOo, 4TO 3TO 3a BKycHATHHA. OH HaKJIOHUJICS K ee yXy
¥ cKasay: TO CyM U3 HAPe3aHHBIX TI0JIOBBIX YJIEHOB... —
M MrHOBEHHO HEpPEKII0YUIICS Ha IIePeBoj BO30OHOBUB-
treticst 3a crosiom Oecesibl. Babyiika MeIIEHHO Oy CTHIIA
JIOJKKY B TapeJIKy ¥ OTKUHYJIACh HA CIIMHKY CTYJIA.

Bor ysxe 50 sieT st He 3HATO, YbH JK€ MEHMCHI MHE TaK
TOT/IA TOHPABUJINCH, — CMEETCSI OHa, TIepPecKa3biBasi Te-
Iepb 3TOT 3a0aBHBLI SIIM301, HO TOIA, BUAUMO, €l OBLIO
He JI0 cMexa...

B tom sxe 1956 r. Akagemust nayk Kurast mompcum-
taza, uto 1 BopoGeii 3a meHb chemaer 5,5 rpamMma 3ep-
Ha (2 kr xseba B roj). Pemus, 4T0 KOPMUTH BOPOObERB
xsiebom pasoputenbio, Kommaprus Kurtag obbssuia
BOIiHY TepHaThiM. Ha oxory 3a nTunamMu ObLIM TOIHS-
THI TIO/Ipa3/ieIeHIs HallHOHAIbHOI apMun. BUTBOI ¢ BoO-
pPoObAMM B perMoHax JIMYHO KOMAHAOBAINA HMapTUHHbIE
PYKOBOAUTENN U JupeKTopa mpemnpustuil. [lemymika
paccKasbIBaJI, UTO MO Beell peciiybJnKe Ha T0Jis, TI01a-
JIV, KPBIIIY BBIILTA JKUTEJN U 1IeJIbIH JIeHb pa3MaxuBain
HecTamMu HaJl TOJIOBOM, He JIaBasi TIepPHATHIM Ca/IUThCSI.

B pesysbrare 3a 3 gust B KHP 6bin yHuutoxen 1
musmapy 204 munmmona ntuil. VIX Tpynmuky BIBO3UIN
U3 CTOJIUIIBI B TPY’KEHHBIX C BEPXOM IPy30BUKax. Bee pe-
cTopanbl 1 Kade ObLIN 3aBajieHbl A1n4bio. Bosce He Gora-
Thle KUTAUI[BI 3aIIPOCTO TOKYNAIN 32 OeCIIEHOK MallTeT
U3... BOPOOBUHBIX S3bIKOB.

[IpencraBasiere? OmHAKO TTPOIOBOJIBCTBEHHYTO TIPO-
GsieMy B CTpaHe 9TO HE PEIIUJIO: TOC/e YHUUTOKEHIIS
BCEX IITHUI] HA MOJISX PACTLIONUIINCH TYCEHUIIBI U JPyTHE
BpeAUTE/NN, KOTOPhIX A0 TOro 1oejgaiu Bopodbu. B pe-

3yJbTaTe UX IOTOJIOBLE IMPUILIOCh BOCCTAaHABINBATD, B
TOM YHCJI€ UMIIOPTUPYsT BOPoObeB B Kuraii.
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Bepnysmmics uepes rox B Cotos, Apryp Baagnmu-
POBUY TIPOOIKAET paboTaTh B [TOTEMKHHCKOM TIENH-
crutyte. VItorom ero paborsl crajia samura 8 1965 romy
JOKTOPCKOI uccepraiuu Ha Temy «DopmupoBanue oc-
HOB COBETCKOM MCUXOJIOTHI», TIOCJIE YeTO OH GYKBAIBHO
cpasy MoJIy4rJi 3BaHue Tpodeccopa 1 Bo3ryiaBui Kade-
Ipy mcuxosioru MOCKOBCKOTO TOCY/IapCTBEHHOTO YHU-
BEPCUTETA.

B cepemune 60-x rogos IleTpoBckomy mpuiiia B ro-
JIOBY ITOTPACAIONIAS MBICJIB: & HE TI0KA3aTh JIK COBETCKUM
JIOZIAIM, Ha YTO CIIOCOOEH YeNOBEYECKUil MO3T, desloBe-
yeckas 1cuxuka? U 3auem Taxk Hy:KHA IICUXOJIOTHS Kak
Hayka. [Ipuyem He pacckas3aTb, a UMeHHO 1oka3arb! Ha
IIPOTSPKEHUN CTOJIETUH 4eJIOBEYeCTBO CO KIYYUM JIIO-
GOTBITCTBOM MTPUCMATPUBAETCS K TAWHCTBEHHBIM ITPO-
SBJICHUSIM YeJIoBeuecKol meuxuku. Jlioau, duraronime
MBICJIM Ha PACCTOSTHUM, (heHOMEHAThHBIC CUYETUNKU,
B/IOXHOBEHHBIE WMITPOBU3ATOPBI, TUITHOTU3EPHI CAMUM
CBOWM CYIIIECTBOBAaHUEM Pa3Be HE CBUJIETEIBCTBYIOT O
TOM, UTO YEJIOBEUECKUI MO3T TAUT B ceOe KOJIOCCATbHBIN
3aac HEepacKPBITBIX BO3MOXKHOCTEH, KOTOpPbIEe MOXK-
HO paciuputh U ycuautb. I Apryp BuagumupoBuy
HAXO/IUT COIO3HMKA B JIMIlE TOTPSICAIONIETO peskucce-
pa — @enukca Cobosesa. OHU JeJIAI0OT HECKOJIBKO Ha-
YUHO-IIOIYJISIPHBIX (DUJIBMOB, KOTOPbIE U ceiiyac MOKHO
CMOTPETbh, BOCXUIIIEHHO Pa3Bo/sl pykaMu. «CeMb T1aroB
3a TOPU3OHT», < u pyrue», «/lep3alite, Bbl TaJaHTIN-
BBI». DTO — 30JI0TOI (OH/I HAYyYHOTO KuHeMaTorpada,
0 HUM OYKBaJIbHO YUMUJIKCh MICUXOJIOTH CTPAHbL. A TIpo-
CTBIM JTITOJISIM ATU (DUJIBMBI JIATA BOBMOKHOCTH BIIEPBbIE
3a MHOTHE TO/IbI COBETCKOH BJIACTH IIPUKOCHYTHCS K Tali-
HaM U yy/iecaM 4eJI0BedecKon JAyIIn.

Hanbueiimuii B3er I1erpoBCKOro ObLI FOJOBOKPY-
KUTENbHBIM. [TOTJIsI/IbIBAst HA €TI0 KPACUBBIE I'yCThIe GPO-
BH, B KyJIyapax Jiaske HIeNTaIICh, YTO OH — POJICTBEHHUK
«nopororo Jleonuga Napnua». Cynure camu: B 1968 T.
ero u36MPaIOT YJIEHOM-KOPPECIIOHACHTOM AKajieMUn
negarornyecknx Hayk CCCP u cpa3y nazHavaoT akaje-
MUKOM-cekperapeM OT/esieHus ICUX0JIOIUU U BO3PACT-
noit pusumosiornn AITH CCCP. B 1971 r. on craHoBuUT-
CsT AKaJIEMIKOM U Yepe3 TOJl BO3TJIABISIET YHUKAJIBHYTO
naboparopuio ncuxoaorun anynoctu B HUM obueit u
negarornyeckoit ncuxosornu AITH CCCP, pykoBojs
koTopoii 20 sieT oH W cTan (GaKTUYECKH OCHOBATEIEM
U [JIaBOM OrPOMHOI HAy4HOI LIKOJIbI, 0ObeIUHSIOEeN
IIUPOKUI KPYT OTEYECTBEHHBIX M 3apyOEKHBIX YUCHBIX,
CHIETUATUCTOR B 06JIACTH COINMAILHOM U TIefarornye-
ckoil mcuxosornu. TaM MO/ ero PyKOBOACTBOM ObBLIO
3aluieHo 0koso 80-TH KaHAMJATCKUX U JTOKTOPCKUX
JIICCepTaIuii.

[enyiika pacckasblBajl MHe, Kak ero Ha3HayeHUe aKka-
JIeMUKOM-cekpetapeM OTesieHus rncuxonornn Axaje-
MUH OBLITO BCTPEUEHO «CTapuKami». EMy Bcero 44 roja,
a OH OKa3biBaeTcst (hOPMaTbHBIM PYKOBOJMTENEM TaKUX
TuTaHoB, Kak akajemuku A.H. Jleontwhes, A.P. Jlypusi,
A.B 3amnopoxer, I[1.U. 3unyenko, b.I. AnanbeB u psj
JIPYTUX BBIIAIOIIUXCA ICUX010T0B. OHU, XOTA ¥ TPU3HA-
BaJIN B HEM CEPHE3HOTO CIIEIUATUCTA, HO, MATKO TOBOPS,
OB YAUBJIEHBI CTOJIb «MOJIOION» KauauaaType. Ho 3a
ISTD JIeT OH CyMeJI ¢/IeJIaTh CTOJIbKO, TAK CTPaTerniyecKu
BEPHO MPOCTPOMI PabOTY CBOETO CEKTOPA, MPOSBUT ceOst
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TAKUM JIUTJIOMATOM W OPTAaHU3ATOPOM, YTO CTAJ OJHUM
13 aBTOpUTETHENUX pykKoBoauTesenn Axamemuu. He-
cay4yailHo UMeHHO ero B 1976 . usbuparoT Bulie-1pesu-
nentom AITH CCCP.

Hackoapko g nonumaio, 70—80-e roasl ObLIM ca-
MBIMHU MOIIHBIMU U MPOAYKTUBHBIMHU TOMaMu PabOThI
A.B. TlerpoBckoro kak ydeHnoro. B rojg moero posxie-
Hud (1972) oH cTas oHUM U3 BOCBMU CO3/IaTeeid KoJI-
aextusHoi Monorpaduu IOHECKO «Learning to be»,
onpeesonieil Hu 60JIblile HU MEHbIIIEe CTPaTeruio pas-
BUTHs oOpasoBatus B mupe. B 20 usmanusx BceMup-
HOU AHITMKJIONEUN O CAMBIX 3HAYUTEJbHBIX (purypax
cospemertoctu «Who is who in the world» 6piu cra-
THU O HEM, O HEM THCAJIa SHITUKIIONEUs «/[Be ThicSTIn
PYAUTOB MUPay (BBl TOJBKO BAYMANUTECD: JIBE THICSIUN
(11, Bcero (1) nBe Teicssun Ha Bech mup!). Ho 51 He mor
TOTr/Ia CyAUTHh 06 9TOM, TIOTOMY YTO... OH ObLI JIJIST MEHS
mpocTo fAenymkoit. B mome IleTpoBekux OBITO BCerna
oueHb MHOTO Jrfojieit. Cpe/in HUX — U3BeCTHEHIe yJe-
HbIE U JlesTeqid KyJabTypbl. [ToMHIO, 4TO OBLT TIEPUO,
KOTJ/Ia MHE Ka3aJioCh, UTO BCe JIojin — akajemuku. Ha-
BepHOE IIOTOMY 4TO, KOI/a s 3a7aBaJ BOIpoc GabyIike
«A KTO 9TO ceituac npuiiesn?s, oHa YaCTEHbKO OTBEYaIa
«AKaJIeMUK TaKO#-TO».

e unran vam ctuxu. OH TOMHUJ UX BO MHOKECTBE.
Kaxk on ux unran! CKoJbKO OBLIO B 9TOM YTEHHH... HET,
He BbIpaxkeHus. CKONBKO B HEM ObLJIO 3HAHUS. SHAHUSI
JKU3HH, 3HAHWST €€ BOJOBOPOTOB M OINACHBIX 3aBOJIEIA.
[Tacrepnak, Ecenun, IIBeraeBa, barputikuii. On unran
CBOUX JIFOOMMBIX TO3TOB. A Kak OH urTaj MasiKoBCKOro!
¥Yike mosske, KOTIA I — BOCbMUKJIACCHUK, KasKeTCs, —
CKa3aJl eMy, YTO «MEHS TOITHUT OT aruTOK 3TOro dJar-
MaHa PeBOJIIOIUKY, JIe/IyIIKA [IOCANII MEHST HAIIPOTUB 1
Hauas yntaTh «O6sako B mraHax». Hausycrs! Ckasars,
4TO 51 OBLI MOTPSCEH, — HUYEro He cKasaTh. JlBaanarh
JIET CIIyCTA $I TOYHO TaK/Ke HAU3yCTh OYLy YUTaTh DTY
[09MY CBOEMY ChIHY ¥ OyIy BUAETb B €0 IJIa3ax TOT JKe
BOCTOPT, KOTOPBIH KOT/Ia-TO OMIYTUJI CAM...

Opnnaxaer B kBapTupy Botned... Kot basuano. d oro-
porer... Bepostro, B 1982 1. 4 elre 10 KOHIIa HE MOT OT-
JIEJTATh apTHCTA OT ero KuHeMarorpapuueckoro obpasa.
Ha nopore crosn Poran Aaronosnu beiko. Kak Bbisic-
HUJIOCH, OH CHSLII (PUJIbM, KOTOPBIN «3ape3asin». 1 beiko-
Ba, U €T0 <JCTUIE» YHUUTOKAIN BO BCEX MHCTAHIIUSIX.
[ToTomy 4TO OH OTCHSLII «THYCHYIO KJIEBETY HA COBETCKYIO
IIKOJIy, Ha COBETCKYIO NMUOHEPUIO», OH <«BBIAYMAJ» TO,
4ero B «COBETCKOM 001ecTBe ObITh He MokKeT»! Duibm
HasbiBasics «Hyueno». Te, kTo ero Bujes, KOHEYHO, HU-
Kor/a He 3a0yAyT 9Ty BEJUKYIO APaMy O B3aUMOOTHOIIIE-
HUAX JOOPOIl M 4yZaKoBaTON IE€BOYKHU C OJHOKJIACCHU-
KaM, O ee ePBOii 1 YMCTOIl TI0OBU K MaJIbYMKY, Ha JeJie
OKa3aBIIEeMYCs TIOJOHKOM, 00 M3/[eBaTe/IbCTBAX U TPABJIE
CO CTOPOHBI OTHOKJIACCHUKOB, 00 OTYasSTHUH.

BoixoBy ckasanu: «EcTb, moxanyil, eAnHCTBEHHDBIH
YeJIoBEK, KOTOPbIM cMmor 6bl Bam 1momoub. AkajgeMux
IMerposckuii. XoTs, BIPOUYEM... 3a0yabTe, 9TOMY (DUJIb-
My He GbiBaTh!> Tak, noTepsABIINI HAEKITY peRUCCED
OKaszaJicsl B TOCTUHON Hatell kBaptupbl. M nemyiika mo-
mor. OH 106usICs TOro, YTo (GUIBM TOCMOTPEN caM AH-
JIPOIIOB, CTaBIINII B TOM rojiy ['eHepasibHbIM cekpeTapeM
IIK. @uiabMy ganu 3ejieHblil cBeT, a Apyskba ¢ BhIKoBbIM
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MPOJIOJIKAIACH /IO caMoil cMeptu Postana AHTOHOBMYA B
1998 romy.

MHue BcrioMuHaeTcs, Kak Toty B 84-0M MBI 1IN C Jie-
oM 1 BeTpetuan Bo aBope Cepres Muxankosa. S cro-
S1J1, OTKPBIB POT, U CMOTPEJI BO BCe IJIa3a Ha aBTOPa «/IsI/I1
Crémpl», KOTOPOTO TOJBKO BUepa BUJIEJ IO TEJIEBU30PY
B KaKOH-TO JIeTCKOU mepenade. U b KaKUM-TO Kpaem
CO3HAHWS BAPYT TOMMAJ, Kak JIe[yIIKa, OT3bIBAsSICh HA
perinky cobecesnnka o KOM-To, cKaszasr: «Jla, 1a, sgakuii
[TaBuk MoposoB». Ceiiuac jietTv He 3HAIOT, KTO 3TO, a
TOT/A JIJIST HAC ATO MMSI 03HAYAJIO CAMOTIOXKEPTBOBAHUE
u repousM. [loaTomy MeHs 3a11enuy TOH, B KOTOPOM 9TO
6b110 cKazaHo. Kora Mbl IIPOJOJIKIIIN IIYTh, MHE IIPHU-
[IJIOCh OY€Hb MPOCUTDH Jefa OOBSCHUTh TO, YTO 4epes
7—8 jleT HaUIIy T O «ITMoHepe-Tepoe» B xKypHase «Oro-
Hek». OH OTHEKMBAJICS U JKaJIel O TOM, YTO ObLI <IIOJIAT-
HEKOPPEKTEH» B IPUCYTCTBUH BHYKA.

B 1990 r. Apryp BiragmMupoBud TO3HAKOMUIICS C
Bopucom HukomaeBuuem EnbiinabiM. ITO OBLIO IpaMa-
tuyeckoe Bpems pacrnaza Coserckoro Corosa. Ilpencro-
sn BRIOOPBI IJIABBI TocyAapeTsa. Ilperengentamu ObLIn
3toranos, JKupunosckuit u Enbiun. Cerous, crycts
20 sietT, HaM ecTbh, 32 YTO KPUTUKOBATh EJIbIIUHA, HO CTOUT
JIM TOBOPUTD, KAKOB B TOT MOMEHT ObLJI BHIOOD Aeaa. ITo
U TIPUBEJIO K UX 3HAKOMCTBY M K ToMY, uTo [leTpoBckuit
BKJIIOYMJICS B TIPEABBIOOPHYIO KaMIIAaHUIO B KauecTBe J0-
BepeHHoro Jmia Oy ayiero nepsoro [Ipesuaenta Poccu.

NcuesnoBenne ¢ kaptel Mupa CCCP mpuBeno
TOMY, YTO COBETCKHE OOIECTBEHHBIE WHCTUTYThI TOJ-
BEPIJINCh PEOPTAaHU3ANUU. ITO KOCHYJIOCh BCEX MATH
roCy/IapCTBEHHBIX AKaJleMUii: T1e/JarOruuecKoi, MeJu-
IIMHCKOH, CeJbCKOXO3IUCTBEHHON, XYI0’KECTBEHHOMN
n <6osbinoit> — Axazemuu Hayk. Pabora mpeacrosia
OTPOMHAS, U BO3IJIABUJIM €€ CaMble KPYITHbIe Yy4eHble
crpanbl Tax B 1991 rogy umenno A.B. Ilerposckuii Gbun
Ha3HAUYeH I[pPe3u/IeHTOM-opranusaropoM Poccuiickoit
akazemun obpasoBanus, a B 1992 romy usbpaH... mpesu-
nentom PAO.

B ToMm ke romy B orpomHoii kBaptupe [lerpoBckux,
B KOTOPOH HPOILIO MOE€ JAeTCTBO, OTMeyajachb MO
cBagnOa. lemymka 6bi Becen u rocrenpunmer. U s
TOr/[a He MOHUMAJI, KaKyI0 HOIIY OH B3BaJWJI Ha ceOsl.
B cBameOHON KPYToBepTH s €Mié He OINIYTHJI, KaK W3-
MEHUJIACh €0 XKU3Hb B 9TU Mecslbl. bor Mo, CKOJIbKO
ske OH paboTas! D10 ObLI IYyTh HE TOJbKO IIOCTPOEHUS
U CO3UNIAHUS, HO TIOCTOSIHHBIX CPaKCHUHN € KOHCepBa-
TUBHOI M arpecCUBHON Maccoil pyHKIHOHEPOB U 610-
POKpPATOB, KOTOPbIE JOCTAJIUCH €My B HACJEACTBO OT
crapoit akagemuu. Ouu okpyxanu IlerpoBckoro, To
mpsida 3700y 3a yJiblOKaMi, TO HE CKPbIBAsI CBOUX TO-
mbicaoB. Ho, 61aro, 6bLIH U HACTOSTIINE APY3bsT, TE, KTO
nojiepskuBal U He npegabas. Cpey HUX aKaJeMUKH
H.H. Heuaes, 9./1. [Ilnenpos, b.M. bum-bax. 1x yua-
crue HeoteHnMo. U ou paborai...

Ero 3mopoBsbe ciabesno. MHOTOIETHSIST TUITEPTOHIYE-
ckast 60JIe3HD TaBaa 0 cebe 3HATH BCE Yallle, TPUCTYITHI
CTEHOKAPUU TiepecTain ObITh PefKocThio. Kpome Toro,
HEYMOJIUMO HAaJIBUTAJIACh JpyTast crTpaiiHas Oera: He-
YKJIOHHO yCyryOJisiiiach JaBHUIIHS Taykoma. Ha gezna
omyckaach cyernora... B 1998 roy oH nokuty.r kabuHer
ITpesumenra PAO. Ha Bbibopax B IEpBOM Type OCTAJIHCh
nBa nperenjienTa: [lerposckuit 1 Hukanapos. U ciayun-
JIOCh HEBEPOSITHOE: TIOCKOJIBKY TI00€/1a TIEPBOTO Ka3aiach
COBEpPIICHHO IIpe/lolIpe/ie/IeHHON, MHOTHE €r0 CTOPOH-
HUKH, yBepeHHble B 3aKOHOMEPHOM HCXO[le, IIPOCTO...
He MPUIILIA HA BTOPO TYp, MPOXOAUBIIUI yiKe OJIMKe
K Beuepy. 3aTO MPOTUBHUKHU OKA3AJINCH MTPO30PIUBEE 1
OCTAJINCH...

C IlerpoBckuM 3akOHYMJIACH Iiejast anoxa B Poc-
cuiickoil Axkagemun OOpasoBanusi. Tenepsb Ha oduiu-
aspHOM caiite PAO 006 3TOM YHUKAJIbHOM YeIOBEKE HE
ckazano Hu cioBa. Hu oxnoro ciosa! /laxke B pasuene
«Ucropust PAO».

[Mocnentne TOABI €ro KU3HU OBLIM TPYIHBIMI.
Henyuika Bugen Bcé xyske. C HUM HO-TIPesKHEMY ObLIO
HEBEPOSATHO MHTEpecHO roBoputTh. OH HMHTEpecoBasCs
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BCEM, YTO IIPOMCXOJMJIO B OTIIOYKOBABIIUXCS CEMbSX
BHYKOB. OH yke He 3HaJ, KaK BBIIVIAAAT €ro IPaBHYKH,
HO PaJIOBAJICS UX I10SIBJIEHUIO B loMe. OH counnsai s
HUX CKasKW, Iucal cTuxu. Psjgom Beerma Obita MBerra
CepreesHa, JroduMast Berouka, euHCTBeHHAs J11060Bb
Beeil ero sxusan. OHa Ternepb ObLIA €ro rJIasaMu, ero py-
KaMH, €ro MoBoAbIpeM. /loJTiMK BeuepaMy OHA YnTaja
€My KHUTH U Ta3€Thl.

ABTOp GoJiee YeM YETHIPEXCOT TPY/IOB, B TOM UHCJIE
y4eOHUKOB, HAYYHBIX MOHOTPaUil, MOMYJISIPHBIX KHUT,
meynKa OblT APKUM sKypHAIUCTOM. MHOXKECTBO crareil
B BEYIIMX JKyPHAJIaX U rasetax CTpaHbl Oblau omy6sm-
KOBaHbl Ha [IPOTSKEHUU JKU3HU ATOIO HEPABHO/LYIITHOTO,
TOBATIETO CBOIO CTPAHY YeIOBEKA. ITH MATEPHAIBI OBIITH
BCer/la akTyaslbHbl, TAJIAHTIUBO U OCTpo Harucanbl. He-
cMOTpsT Ha cienoTy, Aptyp Bragmmuposud u terepb He
MOT TIPEKPaTUTh 3aHUMATHCS HAYYHOW W PeaKTOPCKON
NeITeNbHOCThI0. W OH... Mucaj KHUTH, PEAAKTUPOBAT
auIuKIoneuu u ciaosapu. Kak? Ha ciyx. Ou cuyern, 3a-
KPBIB TJIa3a U COCPEOTOYEHHO CABUHYB GPOBU, U CITyIITAT
TO, YTO YUTAJ €My MOMOITHUK. V1 4yTKO JIOBUJI HETOYHO-
CTH U JIATBI B TeKeTe. TyT ke Ha X0y HaJIMKTOBBIBAJI 11€-
JIBIMH KYCKaMM TJIaBbl HOBBIX YUeOHUKOB.

Hnugpopmauus 06 asmopax

B Hos6pe 2006 T. OH 3aKOHYMJI PEAAKTOPCKYIO IIPABKY
VHUKATbHOH KHHUTH, KOTOPasl MOJBO/MIA WTOT €ro >KU3-
HU BOOOIIE ¥ KU3HN B HayKe B yacTHOCTH. OH HA3BaT ee
«Ilenxomnorus n Bpemsi». Pykonucs yiiia B U3/1aTeIbCTBO.
W ey 1iika, HATPSZKEHHO pabOTABIINAI HaJl HEll HECKOJIBKO
MecsitieB, OYATO BbIIOXHYJI, pacciaabuicst. ... orpOMHBIit
MH(DAPKT BKPYTOBYIO OXBATUJT €I0 U3HOIIEHHOE CEPIIIE.

CTaHOBUTCS TOCKJINBO, KOT/Ia I BCMIOMUHAIO €T0 B pe-
AHUMAIMY, Ky/la MEHS IPOIyCcTuun «io 6aary». Hapko-
TUYECKUI TIperiapaT CHsil 00JIb, U OH CIIPAIINBAJ MEHSL...
o MoeM cbite Cairke. OH He BUIeJI TOT/IA, TIPU HATIIEH T10-
CJIeIHell BCTpeUe, KaK Yy MeHsI HAaBOPAYMBAJIUCH HA TJIa-
3aX CJIE3DL...

2 nexabpst 2006 1. Aprypa Biagumuposuya ITerpos-
cKoro He cTano. Mue e xBaraet Tebsa. Ham He xBaraer
tebs1. Tem, KTo onryTiI Ha cebe TBOE BiusiHue. Biusiue,
KOTOPOE BOCITUTBIBAJIO HAC, A0 HAC CHJIbHee 1 Oora-
ge. TeM, KTO, 5KUBS PSZIOM C BEJTUKUM Y€JIOBEKOM, He 3a-
MeYaJi TBOETO BEJINYMS U HE YIUBJSIACH TOMY, KaK ThI
YMYIPSJICST COBMEIIATH KOJIOCCAIBHYIO HAydHYT0, 001ITe-
CTBEHHYIO ¥ OPraHU3aIMOHHYI PabOTy € KaKIOIHEB-
HOI 3a00TOI1 0 HAC, 3AMHTEPECOBAHHOCTHIO B HAC, BEPOIl
B Hac. Cracu6o Tebe, MOii POIHOIA. ..
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14 mast 2024 r. 8 Bubnmorexe umenu K./I. Yumnckoro Poccuiickoii akagemun o6pasoBanus coctosicss Kpyribiii ¢To, mo-
ceantennbrii 100-1etuio co g poxkaenust A.B. Ilerpockoro. Berpeuy monepuposan B.A. Ilerposckuii. C BocioMuHaAHUSIMI
006 A.B. [1eTpoBCKOM 1 pasMbIIIJIEHUSIMU O €10 BKJaJe B rcuxosoruio sictynuian MU, Menus, H.H. Heuaes, B.T. Kyapssies,
E.B. Illlenpuna, [I.A. Jleontnes, B.C. Cobkun. dpkumu stmsogamu amdarbix Berped ¢ A.B. ITerposekum nogenmaucs, M.B. Kna-
pun, U.A. Tleryxosa, T. 1O. bazapos (B ipeiBapuTesibHO 3aMIMCAHHOM BUIEOMHTEPBDIO ), wieHbl ceMbu A.B. [TerpoBckoro — Asex-
canzpa Ilerposckast, Imurpuii zi06anos, Anekcanap Jodposckuii. I1o npemioxkenuio pegakium kypHaia «Kynbrypro-ucro-
puuecKasi TICUXOJIOTUsI» PsIJI YIaCTHUKOB Kpyriioro crosia nmpejcTaBuin paciinpeHHbie TEKCThl CBOUX BBICTYIIJIEHUIA, KOTOPbIE
nyGJIMKYIOTCS TIOJTHOCTBIO, HAPSILY € (DParMEeHTaMU OCTAJIbHBIX.

Opranusatopsl Kpyrioro crosa Beipaskaior 6s1arogapiocts Butasmio IOpsesuuy Cypsuiiio, pykosoautesio Mudopmarmon-
Horo 1entpa bubinorexn umenn K.JI. Yimuckoro 3a ujeio Betpedn Apyseii 1 Kouier B creHax Bubinoreku B CBsA3M ¢ obuieeM
A.B. TletpoBckoro, cojieiicTBre B ee POBE/IEHUH U Pa3BEPThIBAHUN YHUKAJIbHOM KHIKHOI BbICTaBKH, «IIcuxosorust u Bpemsi»,
TIPUYPOUEHHON K 9TOH JaTe.

Matepuan nmoarorosun B.A. [lerpoBckuii.

Peaamguﬂ Hypuaia «Kyﬂbmypﬁo—ucmopuuecxaﬂ ncuxoJjiozust»

On May 14, 2024, the K.D. Ushinsky Library of the Russian Academy of Education hosted a Round Table devoted to the
100th anniversary of the birth of Arthur V. Petrovsky. The meeting was moderated by his son, V.A. Petrovsky. M.I. Melia,
N.N. Nechaev, V.T. Kudryavtsev, E.V. Shchedrina, D.A. Leontiev, and V.S. Sobkin shared their memories about the scientist and
his contribution to psychology. Vivid episodes of personal meetings with A.V. Petrovsky were shared by M.V. Clarin, I.A. Petuk-
hova, T.Y. Bazarov (in a pre-recorded video interview), members of A.V. Petrovsky's family — Alexandra Petrovskaya, Dmitry
Dzyubanov, Alexander Dobrovsky. The editors of the journal "Cultural-Historical Psychology" offered the participants of the
Round Table to present extended texts of their speeches, which were published in full, along with fragments of other articles.

The organizers of the Round Table express their gratitude to Vitaly Survillo, Head of the Information Center of the K.D. Ush-
insky Library, for the idea of the meeting of friends and colleagues on the occasion of A.V. Petrovsky's anniversary, for his assis-
tance in its holding and deployment of a unique book exhibition, "Psychology and Time", dedicated to this date.

The material was prepared by V.A. Petrovsky.

Editorial Board of the journal "Cultural-Historical Psychology "

CCBY-NC
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oYL ETOR.
nocamERKb I 100-nCTHIO

co s poxgewmn
AR leTposcxaro

Otkpoitue Kpyrioro crosa, mocssinenHoro 100-eruto A.B. Ilerposckoro.
®Doro ¢ caitita Bubanorexn nmenu K.J[. Yumnckoro

B.A. IlerpoBckuii,

ynen-koppecrnougent PAQO,

JOKTOP MCUXOJIOTMYECKIX HAYK, Tpodeccop,
HayuHbIN pykoBoauTesb [lenTpa pynmamentanibHoM
1 KOHCYIbTaTUBHON mepconosornn HNY BIITD

B camom Hauase Hatrero pasroBopa s, He 6e3 prcKa,
TO3BOJISTIO cebe TPOMBHECTH YUEHOE CIOBO, XOPOTITO 3Ha-
KOMOe HH(MOPMUPOBAHHON YacTi coGpaHusi. ITO CJIOBO,
IIPU BCeil TIPOCTOTE €ro CMBICTA, YapyeT CBOel 3arajzioy-
HOCTDBIO — «HAppaTuB» (OT JIaT. narrare — pacCKa3biBaTh,
oBeCTBOBATD ). Ecii coBceM mpocTo, HappaTuBHA MICHU-
XOJIOTHSI UCXOUT U3 TOTO, YTO TJIABHOE B JIMUHOCTU —
ATO TO, YTO YEJIOBEK CaM MOXKET 0 cebe PaccKasarh, YIo-
psiiounBast cBoii onbiT. CBOJL €ro COOGCTBEHHBIX UCTOPHIA
o cebe camoM. ['OBODsI 0 HappaTHBe, MOKHO ObLIO ObI 1
MPOSTBUTDH OOIBINYIO TEMETHIBHOCTD, HO CEivac s1 XOTeJ
OBI TIOUEPKHYTH IPYTOE: THYHOCTH — He OJIMH HapPATHB,
a, Kak MUHUMYM, [1Ba HappatuBa. Mos JIMYHOCTh — 3TO
He TOJBKO TO, 9TO 5T MOTY Pacckasarth o cebe, 9To ere u
TO, 4TO MOJKET pacckasaTb 060 MHE KTO-TO APYToit (apy-
rue). B tepmunax namedl ¢ [TerpoBckum teopuu, and-
HOCTDb — 9TO eJIUHCTBO 6 cebe U 0ist cebs OBITUS YesIoBEKa
U — ero OBITUS 8 OPY2oM U OJist OPY2020.

B coTHAX KHUT HanMCAaHHBIX W TIEPEU3JAHHBIX
A.B. TleTpoBckuM MOKHO HAWTH TIPUMEPHI MHOKECTBA
HAppPaTUBOB OT IIEPBOTO JIMIIA: TPAKTUYECKH BCE €T0 TeK-
CTBI IIPUCTPACTHBI, HAITMCAHBI UMEHHO TaK...

Opna u3 kuur HaspiBaeTcss «OTKPOBEHHO TOBOPS»
(oHa ecthb Ha BhicTaBKe). Ho Hac cerommst obbenHsieT
JKeJIAHUE ¥ BO3MOKHOCTh OOBEIUHUTD 371eCh MHOKECTBO
HappaTUBOB — TIOBECTBOBAHWH C TTO3UIMH «3HAUNMBIX
napyrux». KTo-1o n3 HUX He MOT ObITh CETO/HS ¢ HaMI,
KTO-TO y’Ke HUKOT/Ia He CMOXeT... 11 Tem He MeHee, Bce
OHM C HAMU: JKUBYIINE B HAC U JKUBYIIIHE PSAZOM C HAMU.

[Inanupysa aTy BcTpedy, UHUIIMATUBA KOTOPOW TIPH-
naiexkut BIO. Cypmuio (uro s emte pa3 xoresn Obl
noruepkuyTh!), Mbr, ¢ Mapunoit Bragumuposnoit bBo-
pozenko-11eTpoBCKO#, MOATOTOBUIN MHOTO BOIIPOCOB K
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y4aCTHUKAM BCTpedn — Oyzab T Berpeunt obdaaii mim
onstaiin. Ho moTom HaMm T10fyMasioch: Haiia GoJIbIast ay-
JIUTOPUA BIIOJIHE TOTOBA K UMIIPOBU3AIIMH, U Mbl HE CTAJIN
032/[a9MBaTh OYAYIUX YYACTHUKOB KAKUMU-THO0 BO-
npocamu. [Tpurianenue Kk pasroBopy HoJydusiud Te, KTO
1I03/[PaBUJI HAIILy ceMblo U KoJuter (T. e. Haity boubliryio
cembio) ¢ /lmem poxaennsi Aprtypa Baaamvmmposuda.

®Doto n3 cemeitHOTO apxuBa
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Berpeua B Bubsmoreke ere He 3aKOHYHIIACH, HO JIIOJIH,
JKeJlafolye CKazaTh mapy cjoB o lIleTrposckom, muca-
s st Hae B CeTn, a MOTOM — HEKOTOPbIE KOJIJIETH — B
«ITcnxomormaeckyio Ta3eTy» (PemaKIs fama «1o6po» Ha
MyOIUKAIIMIO OTKINKOB B KypHame «KymbTypHo-mcto-
pUUecKast ICUXOJIOTHsIy; Gy/IeM OTMEYaTh BBIIEPIKKU W3
[Tcuxosormdeckoii razersl ab6pesuatypoit «I1T»).

Oco0biit respect Bragumupy TosueBuuy Kympsis-
1[EBY, KOTOPBIN ObLI TJIABHBIM WHUIIMATOPOM U JIYIION
npoekTa «100-nmerue Ilerposckoro B “KyabTypHO-UCTO-
PUYECKOT IICUXOJIOTHH ».

H.H. Heuaes,

nericrButesbHbIN yieH PAQO,

JIOKTOP TICUXOJIOTHYECKUX HAYK, IIpodeccop Kadeapb
IOHECKO «KynprypHO-HicTOpMYecKast ICUXOTOTHS
nercrsay MITIITY

C A.B. IleTpoBcKnM s BIlepBbI€ TIO3HAKOMUJICS B Ha-
yasie 70-X roJIoB Ha aTare MOETro CTAHOBJIEHUS KaK MOJIO-
JIOTO KaHMIATa HAYK.

Hauny c npexpictopun. $1 3akanymBa acliupantypy
dakynbrera nicuxonorun MIY, pykoBoautesnem moeit
KaHauaaTckoii auccepramuu Obun 1151, Tanbiepun, u y
MeHst Oblta criopHast 3armura. 110 mpaBuaM TOro BpeMeH!
aBTOpedepaT MOT TIe4aTaThCs JUMIb MTOCJTe TOTO, KaK Oll-
MOHEHT JaCT Ha PaboTy MOJIOKUTEIbHbII OT3bIB. B MoeM
cydae OMNMOHEHT HETOCPEICTBEHHO Tepesl 3aluToi
MepeMEeHnJI CBOe MHEHWeE C BITOJIHE MTO3UTUBHOTO Ha He-
raTuBHOE: aBropedepar yske ObLT HalleyaTaH, HO KU1 -
cs ckaHjadl. /leo B TOM, YTO MEPBBI OMIIOHEHT, OKTOD
Hayk mpoceccop JI.H. Jlanza, n3BecTHbIil B TO BpeMs Kak
CIIEMUAIUCT TI0 AJITOPUTMH3AIIKN O00YUIEHHs], KOTOPOMY
paboTa MOHPABKJIACH, AT TIOJOKUTEIBHOE 3aKIIOUCHIE,
Ho 3aTem Haien B Heil KpUTUKY B CBOU a/ipec, KOTOpast
TaM JIeHCTBUTEIbHO Gbia. S Ha HECKOJIBKUX CTPAHUIIAX
MOKA3BIBAI, YTO (POPMATBHBIN TOAXO, Ha KOTOPOM Ha3m-
pOBaaCh €ro KOHIIETIHsI OpPraHu3aIny yaeOHoro Mare-
puasa, mo[4ac He OTBEYAET €ro COEPIKAHUIO.

TasbriepuH MPEJIOKILI CHATh PaboTy ¢ 3aIlUThI, HO 5T
cunTas cebst MPaBbIM U OTKasaJicsl. 3amura Oblia Heop-
JIMHAPHOIT: M3BecTHAs BceM S 1 ayauropus Ha GakybTe-
Te cnxoszoru MI'Y GbLia IIOIHOCTEIO 3a61Ta HapOIOM,
TaK KakK Bce Okuaaau ckanganga. OMMOHEHT BBICTYIIWII,
[IPO3BYYATN APTYMEHTbI <«IIPOTUB» MPUCYKIEHUS MHE
CTereHH, HO 51 TOKe MTOJTOTOBUJICS M BBICKA3AJ KOHTPap-
rymentsbl. I korma A.P. Jlypus, KoTopblii Bes 3aiury,
cripocua y JIaHipl, yZI0OBIE€TBOPEH JIT OH MOUM OTBETOM,
U TOT OTBETUJI OTPHUIIATETHHO, BHOBb C/IEJIAB eIl OHO
JIOCTaTOYHO pe3Koe BBICTYIIJICHWE, S TOXKe OTBETILI, 3a-
CITY>KWB allJIoJIMCMEHTHI aysinTopun. B pesynprare Jlan-
IIa, XJIOTHYB JIBEPBIO, YAAJIUJICS U3 ayautopuu. Bepo-
SITHO, OH OBLJT BO3MYIIIEH He TOJIbKO MOUMU OTBETaMU, B
KOTOPBIX 5 TI0KA3aJI, YTO OH HE TIOHSJ CyTH MOUX IT0JIO-
JKEHUIl, BHIHECEHHBIX HA 3alllUTY, HO U peakiueil myoiu-
KU, KOTOpasd MHe amogupoBaia. Ilocie BuIcTyTIeHNS
IPYTUX OINIIOHEHTOB PAa3BEPHYJIACH IUCKYCCUS, I/€ BbI-
CTymnasiui U3BeCTHbIe yuemnble, Hanpumep B.B. /laBbinos,
KOTOPBII BBICTYIIMJI C TIOZIEPKKON MOeii TI03UIINH, OT-
YeTJIIBO HANIPABJIEHHOI TPOTUB JIaHIbI.
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OueBugaHO, Bee a1 GaKTOPbl COOPAIUCH BOCAUHO, U
13 27 YJIEHOB TaK Ha3bIBaeMOTO OOJIBIIOrO coBeTa 22 ye-
JIOBEKA MPOTOJIOCOBANIN «3a», HO TISITEPO TIPOTOJI0COBATN
«IIPOTUB». DTU TOJIOCA IIPOTUB> MMEJN 3HAYEHUE IS
BAKa, u MHe TpWIIIOCH JIOBOJIBHO [IOJTO KAATh yT-
BepK/IEHUS PE3YyJIbTATOB 3AITUTHI.

NmeHHO HA 9TOM 3Tare HAYaJI0Ch MOE 3HAKOMCTBO C
A.B. TIerpoBCKOM — OH B 9T0 BpeMsi ObLII IIpejiceaTesieM
akcnepruoro copera BAKa 1o nejaroruke u mcuxoJio-
ruu. MHe 10COBETOBAJIM C HUM [1€PETOBOPUTH, U BCKOPE
51, IEHCTBUTEIBHO CAyYaliHO, BCTPETUJ ero B Oubano-
Teke (akyJibreTa ICuXojoruu. S mpeacraBuics, U OH
CIOKOIHO ckazan: «/la, s 3Hato Bamry auccepraiuio. He
Gecnokoiitech. Bee Gymer xopoino». Y Hero Oblia poB-
Hasd, CITOKOIHAsi MaHepa TOBOPUTD, OH ITPOU3BO/IUJI BITe-
YaTJieHne HAJIeKHOCTH.

Tax u mpousonuio. Moo paboTy OTIPaBUIN Ha 0-
MOJIHUTENbHBIN 0T3bIB B Jlenunrpaz, npod. I0.H. Ky-
JIFOTKUHY, CHEIUAIUCTY 10 MCUXOJOTHU 00pPa30BaHIs
B3POCJIBIX, 4eMy ObLJIA MOCBSIIeHa OOJIbIIast YACTh MOe-
ro uccuepoBanus. [locie ero mooKUTEIHHOTO OT3bIBA
MHe, B Havyasie utosig 1973 r., HakoHell Ipucy i yue-
HYIO CTEeTleHb KaH/U/IaTa TICUXO0JOTUYECKUX HAYK, XOTs
JLJIST 9TOTO TIOHAZLO0MIICS LIEbIN TO 1 OAUH MeCSIIL.

s1 6bL1 ipusHaTeaeH ApTypy BiaguMupoBudy u npu
caeylonell HesanJIaHUPOBaHHOI BeTpeue ero mobJaro-
JapUJI, Ha YTO TOJYYHJ OTBET, YTO HTO OBLIO PElleHre
IDKCIEepTHOTO coBeTa, kKoTopoe mojaep:kan BAK, a on
JIVIITh BBITIOJTHSJI CBOU JOJIT — 06ectiednTh 06BEKTHB-
HYIO OIIEHKY BBITTOJTHEHHOTO MHOM MCCJIEIOBAHUSL.

B teuenue psiza MoCHEMYIONMX JieT MbI He BCTpeYa-
JIUCh 32 UCKJIIOYEHUEM MOETO y4acThsd B CeMUHAPAX, KOH-
(bepentiusax u ap., rze s UMe BO3MOYKHOCTh CJIYIIATH BbI-
crymienus A.B. Ilerposckoro. Tak, MOMHIO €ro AUCIYT ¢
J1.B. 9npronntbiM, B BosbIol NCMXoI0rmdecKo ayinTo-
puu MHcTuTyTa ricuxosiornu, Ha temy «PazBurne mecuxuku
NJTN <TICUXOJIOTHYEeCKOe Pa3BUTHE» — CBOETO Pojia TepMU-
HOJIOTHYECKU CIOp, T/le OH BBICTYTIAN B TOW K€ POBHOM,
KOPPEKTHOI MaHepe YBayKEeHUS K JIPYTOMY YUYACTHUKY.

Ocenpio 1982 r. muae mo3Bonua AWM. Ilomonbekuii,
MO JIDYT €O CTyZIEHYECKUX JIeT, Tenepb npodeccop. OH
coobuut, uto B MTY na Dakysibrere MOBBIINEHNUS KBa-
Jgudukanuy nperojasareseii, Tounee Ha Kadeape rnezia-
TOTUKH U TICUXOJIOTHH 3TOTO (haKyIbTeTa, KOTOPYIO BO3-
rnasyisin A.B. TlerpoBckuii, ectb Bakancus jporenrta. Sl
3HAJL, YTO OOBIYHO BAKAHCHM OTKPBIBAIICH B pacdere Ha
y’Ke U3BECTHOTO KaH/AW/ATa, W 51 PA3yMbIBaJ, CTOUT JIN
MHE YTO-TO IpeANPUHUMAaTh. K 9TOMY BpeMeHU 4 yrKe BO-
cemb JieT paboran gouertom B MAapxll — MoCKOBCKOM
ApXUTEKTYPHOM WHCTUTYTE, B CUCTEME TTOBBITIEHWST KBa-
JaUKAIK [IPerogaBaTesieil apxuTeKTypbl. ITo Oblia
HHTepecHast paboTa, MHTEPECHBII MaTepras, Ha KOTOPOM
s JIeJTaJl 9KCIIEPUMEHTAIBHYIO YacTh Moeit Oyaytieit 10K-
TOPCKOH JIHCCePTaIny, TMOCBSIIEHHON aHaIn3y TBOpUYe-
CTBa apXUTEKTOPa M OCOOEHHOCTSIM OpraHu3aIiu yued-
HBIX (HOPM apXUTEKTYPHOTO TpoeKkTupoBanHus. K Ttomy
BpPEMEHU OCHOBHAsI 4aCTh PabOThI yiKe Obliia 3aKOHUYEHA.

N g pemmnics mo3BOHUTH. Sl yCibiiag 3HAKOMbBIM
CIIOKOHMHBIH rosioc Aprypa Biagnmuposuya, KOTOpbIii, ¢
HEKOTOPO Tay30M, CBSA3aHHOW C TeM, YTO MO 3BOHOK
ObLJI, I0-BUAUMOMY, [/l HEIO HEOKMIAHHOCTHIO, KaK Obl
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pasMbIIILIAA BCIyX, ckasal «/la, moxkamnyii, BakaHcus
ecThb». Kax st TOHsLI, OH MPUHSLT [71sT ce0s1 KaKOoe-TO BakK-
HOeE pellleHue, TaK Kak IIPe//IoXKUII MHe IIpPUexarb K HeMy
Ha kadenpy B MI'Y. Aptyp BaaguMupoBmd mo3HaKOMUIT
MeHS ¢ JIeKaHOM (haKyJbTeTa TIOBBITEHUS KBaTU(hIKa-
IIUN W TIPEJITIORKUI TPOYECTh JIEKIIUIO IS CIIyIaTesei,
HanpyMep, 10 TICUXOJIOTHH MaMATH. S mpoyuTan Jek-
11T, Ha KOTOPOU TpucyTcTBOBAIN U caM lleTpoBckuii,
u nekan daxymnbrera M.B. PakoGoabckas, ObIBIMN Ha-
YaJIbHUK MITaba JKEHCKOrO II0JIKa HOUHBIX G0MOaPIIPOB-
MIMKOB, a Tenepb JOoKTop (uaMat Hayk u npodeccop. S
YUTAT B CBOWCTBEHHON MHE MaHEpe SKUBOTO OOIIEHUs
¢ aynuropueil. Jlekius noHpaBuach U CaylaTesNdaM, U
Pako60o/bcKoit, 1 camoMy I1eTpoBCKOMY, KOTOPBIii 010~
GpusT 1 MaHepy 1 poOIeMHBII XapaKTep, XOTsI TIPU 9TOM
OY€Hb CIIOKONHO yKasasl Ha HeGOJIBIINYIO OMIMOKY — Tep-
MUHOJOTUYECKUT <TTPOKOJ»>, CBSI3aHHBIIH C JIATBIHBIO.

Tax st ObLT IPUHST B IITAT KadeAPbl ICUXOJOTHH, TIe-
JIAaTOTUKW U METOJIMKH TIPENO/IaBaHuUs B BBICIIIEH TITKOJTE,
Bosriasiisgemoii A.B. TleTpoBcKuM, KOTOPBI B pe3yJib-
TaTe CTaJl MOUM PYKOBOJIUTEIIEM.

Uepes dakyabTeT TIOBbINIEHUST KBaJU(pUKAIUH,
IperojlaBaiieM Ha KOTOPOM PasjIMYHBIX TICHXOJIOTO-
Ie/larornYeckuX KypcoB 3aHumanach kadeapa, B roj
IIPOXO/IMJIN TBICSYM IIPeriojlaBaTesiell co Bcel CTpaHbl B
cocTaBe HECKOJBKUX TOTOKOB. B To Bpems A.B. [letpos-
CKUiT BO3TIABIsI emte U jabopatopuio B MHcTHTyTE
o01Iell ¥ TIearornIeckoi MCUXoJIOTHI, Ha Kadeape OH
TOSIBJISITICS. HE TaK 9acTo, HO YBEPEHHO PYKOBOJUJI €0,
BHUKAS BO BCE aCIIEKTHI ee jiegTesbHoCcTh. ET0 3amecTu-
tesieM 110 Kadenpe Obiia T.A. Kuraiiropojckas, ussecr-
Hast B TO BpeMst OJiarofiapsi UHTEPeCY MHOTUX K WHTEH-
CUBHBIM METOJIaM M3yYeHUsS MHOCTPAHHBIX S3BIKOB IO
metopy Jloszanosa. [locie mocenieHus napbl 3aHATUN g
BOCIIPUHUMAJI €€ METOJIMKM KaK HeKoe IaMaHCTBO, KO-
TOPOE BBICTYIAJNO KaK 3yOPeKKa, HO B OIPEIETECHHBIX
TeaTpaar3oBaHHbIX cutyaiuax. (Tebe gaioT poJib, 1 ThI

JIOJKEH OJIHY U TY Ke KJIMIIMPOBaHHYIO (Gpasy MOBTO-
PSTH B Pa3HBIX 0OCTOSITENBCTBAX, CKAXKEM, 3HAKOMSICH C
Pa3HBIMI JTIOABMH). SI3BIK CMEIAICsa B IPaKTUKY 00I1e-
HUS, HO B yOOTHX (hopMax, KOTOPbIE MPH 9TOM He AatoT
BO3MOKHOCTH OCO3HAHUS CAMUX SI3BIKOBBIX CTPYKTYP.

IIpu stom I.A, Kuraiiropojackasi IefiCTBUTENbHO
TJTOXO0 BeJIa JIeJia 10 OpraHu3aIiuu paboThl KaheIphl: Ipu
GOJIBIION JIEKIIMOHHOI HATPy3Ke IpernoaBaTeieil Bo3-
HUKaJI1 IPOOJIEMBI ¢ CETKOI 4acOB, II0POii J€JI0 T0XO0/I1-
JIO JIO CPBIBOB YUeOHBIX 3aHATHH U3-3a MIJI0XO0 MPOJIyMaH-
HOTO paclcanus U T. 1. Bee aTo Besio K onpeziesiecHHOMY
HanpsreHnio. ToBopst o pabore xadenpsl, crout mo0ba-
BUTb, 4TO s TOT/Ia OBLIT €[MHCTBEHHBIM IIPETIO[ABaTEIEM,
y KOTOpOTO, barofiapst mpeasiyineit pabore, GbIT TOI-
TOTOBJIEH U <«OOKaTaH» KOMIUTIEKCHBIN Kypc «OCHOBBI
MeIATOTUKU W TICUXOJIOTHHU BBICIIEH MIKOJbI». B aTom
CMbICJIe y MeHsT Oblyla TrajibMa MePBEHCTBA; APyTHe Mpe-
Ho/IaBaTe I YUTaju OoJiee y3KOHAIIPABJIECHHBIE Ky PChI, B
OCHOBHOM TI0 Tiefjaroruke. Q4eBHUIHO, B3BECUB BCE 3TO,
[TeTpoBCcKMil pemninia CMEHUTh CBOETO 3aMeCTUTEJIs, OT
KOTOPOTO 3aBHCeJa BCA HEMTOCPEICTBEHHAS KAK/I0/[HEB-
Hast paboTa Kadepbl U MPEJJIOKUI ATY TOJKHOCTH MHE.

$1 HeIIOXO CIIPaBJISIICS € ONepaTUBHON paboToil Ka-
denpel, u y Hac ¢ Aprypom BrajumupoBuuem ycraHo-
BUJIMCDH XOPOIIIME TOBAPUIIIECKUE OTHOILIEHUS, KOHEYHO,
C MOIIPABKOI Ha pasyinyue MO3UINI CTaplIero u Miaj-
mero. B Tedenne HeCKOMBKIX JieT paboTa Tia J0CTaTou-
HO POBHO. 3a 3TO BPeMsl MHE YIaJI0Ch, TTO/JIEPKUBAsT B
HOPMaJbHOM COCTOSTHUH PaboTy Kadepbl, TIOATOTOBUTH
MaTepuas CBoei TOKTOPCKOU IUCCcepTaIim.

O/HAaKO TOCTETIEHHO CTAN0 TOSBJATLCS OIpeIesieH-
HOEe HaNpsiKeHWe B MOUX OTHOIIEHUSX C 3aBELYIONTIM
Kadepoit. Tak, ¢ ero cropoHbr ObLIa TPOCHOA YMEHBIIHUTh
HarpysKy OJIHOU M3 KOJJIer B CBSI3U C MOJATOTOBKON €10
KaHAUJATCKOM M CCePTAIIUU. DTO TPEIIONArajo mepepac-
npezieieHne Harpysku, U MHe Ka3ajoch, YTO 3TO HecIpa-
BeuBo. ITocse Moero oGpalleHus ¢ 9Toil pobieMoi K

C.U. Apxanrennvckmii, A.A. Bep6unknii, B.W. 3arsasunckuii, H.H. Heuaes, A.B. Ilerposckuii na Cosermanumn 1mo mpodaeMam
Boicieit mkosist (MTY, 1987). Moro u3 apxusa H.H. HeuaeBa
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A.B. IleTpoBckoMy OH Kak GyT0O ObI COITIACUIICS ¢ MOMMHE
JIOBOJIAMH, HO £ TIOYYBCTBOBAJI, YTO OH HEJIOBOJICH TEM, YTO
sI He HaIlleJl OTBETa Ha €To JIMYHYIo poch0y. S1 He xorer,
4qTOOBI HATIPSIKEHUE HAPACTAJIO ¥ YTOOBI B KOHEUHOM HUTO-
re HAIW OTHOIIEHUST UCTIOPTUJINCH. S TOMPOCUI TIpe/io-
CTaBUTb MHE TBOPUYECKWIT OTITYCK [T 3aBEPIIEHUS JOK-
Topckoii auccepranui. OTyck ObLT MHE ITPEIOCTABIIEH,
U Ha BPEMsI MOETO OTCYTCTBUST 00SI3aHHOCTH 3aMECTHUTEIST
3asejyioiero kadezapoit Havasn ucnoaaaTh A.K. Epodees,
ObiBIINil acpadT [leTpoBeKoro, paboTaBIInil aCCUCTEH-
ToM Ha Kadezpe. [1o 3aBepiieHnN TBOPUECKOTO OTITYCKA S
BepHyJIcs Ha Kadenpy PAI0BbIM I0LEHTOM, TaK KaK MECTO
3aMECTUTEJIS 3ABEYIONIET0 GBITIO YIKe 3aHSTO.

Aptyp Buapumuposud nojjiep:kuBajl Moe cTpemiie-
HUe BbIATH Ha 3alUTY JOKTOPCKON JuccepTaluu, OH op-
raHuzoBa o0cykaeHe Ha Kadeape. OnaTh GbIIIO MHOTO
napozy: u mou ciyraresu ¢ OITK, u snarorme MeHst KoJ-
Jietu ¢ (hakyabTeTa IICUXOJIOTHH, ¥ U3BECTHBIE TIPOdhecco-
pa. dra 1pezaluTa Ipolia 04eHb XOPOILO, 1 2 OKTAOPs
1987 r. Ha akysibTeTe MCUXOJIOTUH S YCIEITHO 3aIUTHII
JIOKTOPCKYIO ZIUCCEPTAIUIO. 51 XOpOIo MOMHIO 3Ty ATy,
BeJlb 9TO JieHb poxkaeHud Moero Yuutess [1.A. Tanpnepu-
Ha. K coxasienuio, 1o COCTOSHUIO 3710POBbSI OH HE CMOT
npuiitu cam, Ho JI.W. Alizaposa, oqHa us ero ydenuis 60-
Jiee CTapIIero MoKOJEHUsT, KOTOpast Gbljia y HEro yTPoM B
9TOT JieHb, nepenana ciaosa [lerpa fkoBneBnya B cBoeM
BBICTYIJIEHNN Ha 3anute: «CerofHst Ui MeHsS OuYeHb
BaKHBIN JieHb: KoJist 3amuinaeT JOKTOPCKYIO Iuccepra-
U0 — 9TO GOJIBIION MMOAAPOK MHE K 85-TUJIETHIO .

Wrak, s1 BepHysIca Ha Kadenpy, Kak u mpexie — Ha
JIOJKHOCTD JIOTleHTa. B 9T0 BpeMst B cucteMe 06pa3oBa-
HUSI HAYUHAJIUCH TIEPEMEHDBI U COOBITUSI, CBSI3AHHBIE C
ropbayeBcKoil mepecTpoiikoi. MHe NpeaioKnIn epe-
it B MHCTUTYT mpobiieM BBICIIEH IMKOJbI Ha JOJIK-
HOCTDb 3aMECTHUTEJIS IUPEKTOPA: B HOBBIX YCJIOBUAX 9TO
ObLJI BAKHBIH WHCTUTYT B cucteMe Munucrepersa 06-
pasoBaHusl. S IpuHAI npesIoKeHrne 1 yies ¢ kadeapbl
CTTOKO#THO, 6€3 BCAKOTO BBISICHEHUS OTHOIEHUH ¢ 3aBe-

AyIomKM Kadenpoii, XOTs HEKOTOPbII X0JI0/IOK B HAIIUX
OTHONIEHUAX BCE-TAKU OCTAJICS.

25 mapra 1988 r. ckonuamcs Mot Yuwurenab Ilerp
sIkosesny Tanbnepun. $I 6bin Ha nanuxuge B JJome
KynapTypel MI'Y Ha MoOX0BOIT — CTpoeHNU, KOTOPOMY
Terepb BEPHYJIHW CTaTyC IEepKBU CBATONW TaTmaHbl — U
BBICTYIIAJI TaM, TIPEXK/IE BCETO, KaK OUH U3 OJIMKANIITIX
yuenukoB I[lerpa Axosnesuua. Ho mocse maHuxumb Ko
MHE HEOXXUJAHHO Tozomien Aptyp BiaaumupoBuyu m
ckaza: «5 xores OblI mepes BaMu U3BUHUTHCA». 51 yau-
BUJICS: «3a uT0?» «S OBl Hempas», — ckazan [leTpos-
ckuil. V1 faspiiie s ycJibliaz cjioBa, a, o CyTH, MyAPOCTb,
KOTOPYIO XOPOIIIO IIOMHIO ¢ TeX 1op: «Onupamocs moxc-
HO MOJLKO HA MO, YMO CONPOMUBILAECMCL>.

[Tosske s y3nas, yTo OH TOXe ylles ¢ Kadenpbl: Tak
KaK TaM BO3HUKJA CUTYaIMs, TP KOTOPOH OH HE 3aX0-
Test GoJTbIne TaM padoTaTh.

W oudrb npouwio Heckoubko Jier. PaGoras B HU-
MBI, g, B 4aCcTHOCTH, BO3IJIABJII TPYIIly, paspaba-
TBHIBABIIY0 KOHIEMINIO HEPEPHIBHOTO 0GPa3s0BaHMSL.
OHOBpPEMEHHO JPYTOi KOJITIEKTUB, M3BECTHBIN Kak
BpemenHbIii Hay4dHO-UCCAENOBATENLCKUN KOJJIEKTUB —
BHIUK <«IlIkosa» — paspabaTbiBaj IIPOEKTHI, CBSI3aHHbIe
co cpenHnM obpasoBarueM. Ero HaydHbIM PYKOBOAUTE-
sieM Ob11 A.B. TleTpoBcKumii, 1, pelas COOTBETCTBYIOIIE
3a/1a4u, Mbl ¢ ApTypoM BitaimMupoBruieM HEeCKOJIbKO Pa3
nepecekauch. B xoze 9Toil pabGoTHI U HAIIETO B3aUMO-
JEHCTBIST 0OCYKAATNCh MHOTHE HJIEH, HPOrPECCUBHBIE
JI7Ts1 TOTO BpeMeHU. Y HaC YCTaHOBUJIMCH TETIIIbIe OTHOIIIE-
HUSI, XOTSI MBI HETIOCPE/ICTBEHHO BCTPEUAINChH HEYACTO.

ITocne usBectHOTO BeecowsHoro chesma paboTHU-
KOB HapogHoro o6paszosanus [.A. SIrogun npurmacun
MeHs Ha paboTy B CO3JaHHbIII Ha OCHOBE PEelleHUil HTO-
ro chesga TOCKOMUTET 10 HapOAHOMY 0OPa30BaHUIO, B
KOTOPOM OH CTaJl TIpejice/iaTesieM, BO3ryiaBuTh [1aBHoe
yueOHO-MeTOUIECKOe YIIPaBJIeHUe 110 001eMY Cpe/lHe-
My obpasosanuio. Konrtakrer ¢ A.B. IlerpoBckum GbLim
pezikre, B OCHOBHOM MO €0 WHUIMATHBE B BUjE 00IIe-

H.H. Heuaes, B.K. Epocdees, A.B. ITerposckuii na coentanun 8 MI'Y (1987). @oro us apxusa H.H. Heyaea
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HUST 10 TesiehOHy HA MHTEPECYIoNe HaC 0O0MX TeMbI
COBEPIIIEHCTBOBaHST 00Pa30BaHIsI B CTPAHE.

B konue 1991 r. npousonuiu coObITH, TIOCIE KOTO-
poix BMecte ¢ CCCP Gbun JIMKBUAUPOBAHBI YITPABJICH-
YeCKUE CTPYKTYPhI COFO3HOTO YPOBHSL. 5 ekabpst 1991 r.
s1 OJIYIHIT YBEIOMJIEHTE O TOM, 9TO 5 deBpasst 1992 r. s
Oyiy 0cBOOOKAEH OT PabOThI, ¥, XOTS HOBbII MUHKICTP
obpaszoBanust Poccuu 3. [IHETPOB mpejiarai MHE J0JK-
HOCTb OJIHOTO M3 CBOMX 3aMecTHuTeJeil, s oTkasajcs. S
3HAJ, YTO OH, KaK ObIBIIMI O(UIEp, CTPEMUTCS yCTa-
HOBUTH B PYKOBOJMMOM UM MUHHUCTEPCTBE CHUCTEMY
OJIHO3HAYHOTO TIOYMHEHUST, YTO MHE COBCEM He OIIU3KO.
Kpome Ttoro, g xoTes ciesnaThb 1ay3y B CBOEM <«yIIpaB-
JIEHYECKOM» Pa3BUTUU U 110AyMaTh HaJl HAYYHBIMU IIPO-
GaeMaMu. ITO BpeMst «OypU U HATHUCKa» ObLIO CIIOKHBIM
JUUTSI MHOTHX, HO TOTJIA Sl 3aHUMAJICSI TEM, YTO MPUCTPau-
BaJl Ha PaboTy CBOUX OBIBIIUX COTPYAHUKOB — JI0 9TOTO
y HAC CJIOKUIIACH HETIOXast KOMaH/A.

Ho s He ycmes ouyBcTBOBaTh cebst He y jest. B stH-
Bape 1992 r. mue mo3Bonus ApTyp Baagmmuposud ¢ He-
O’KUJIAHHBIMU JIJIs1 MeHS HOBOCTSAMU. Kak oxazanoch, ero
Ha3HAUUJIM TMPe3UeHTOM-OpranusatopomM Poccuiickoit
akagemun obpasosanuss (PAQO), B KoTOpyIO HOJKHA
Gbl1a OBITH peopraHr3oBaHa AKaIeMUs TIEArOTHYECKUX
Hayk CCCP. U oH npeioxus Mue pabotaTh BMeECTe ¢
HUM B jlojkHocTH IimaBHoro ydenoro cexkperaps Ilpe-
suguyma PAO. {, xoneuno, corsacuics. [loatomy Ha-
JaJi0 Moeit HOBOIl paGoThI [IeHb B JIEHb COBIIAJIO ¢ O(hu-
[UAJBHBIM 3aBepIIeHUeM TIpeskHel paboTel. HaumHascst
HOBBI TIEPUOJ] JKU3HU, TOYTH 6-JIETHWI TIepUO/L HaIlei
coBMeCTHOM paboThl. IIpy 9TOM 9 IIOHKMAJI CBOU 33124l
JOCTAaTOYHO TUPOKO U yoemaua IlerpoBckoro B HEOOXO-
JIMMOCTH PACIIUPEHUsT Kpyra 00s13aHHOCTEI U, COOTBET-
CTBEHHO, U3MeHEeHUs (POPMYJIUPOBKU CBOEH IOKHOCTH:
He «I'nmaBubiii yuensrii cekperapb IIpesuauyma PAO»,
T. €. 4eJIOBEeK, KOTOpbIii ToTOBUT 3acezanud [Ipesuany-
Ma, obecrieunBast ero HeOOXOAUMBIMU MaTepUATAMU, a
«I'naBubrii yuensiii cekperapb PAO» — yesoBex, opra-
HU3YIOLIUH TEKYILYIO AeTeJbHOCTb AKaJIeMUH.

[Mocie mus3bpanust Mbl HayaJgu aKTUBHO PaboOTaTh.
B xoze aToro noyTu mecTUseTHEr0 CpoKa Mbl HaydH-
JIUCh TEeCHO B3auWMoJeilicTBoBaTb. Bpliu pasubie cu-
Tyalluu, KOTOPbIE TOJBKO TMOJTBEPKAAJNU, UTO HAITU
TOBApUIIECKHE OTHOIIEHUS TTPOILJIA MTPOBEPKY BpeMe-
HEM, CTaB, CKOpee, Jlaxke APYKECKUMH OTHOIIEHUSIMU,
C y4eToM TOro, uto Aptyp BraguMmuposuyu Beerma ObL
CTapIIUM U MYIPBIM PYKOBOAUTENEM, a s1 Bceraa ObLT
MOJIOZIBIM M YBJIEKAOIIUMCSA €r0 HOMONIHUKOM. OH
BCAYECKU TOJIEPKUBAJL MHUIMATUBLI, BbIJIBUTA€MbIE
MHOT0, 006CYK/IaJ CO MHOI CBOY UJIEH, Kacatoluecs pa-
60Tbl AKaJIeMUN.

Opnako cutyarust B Ilpesuanyme Oblia He CTOJb
npocta. B AkazemMnun Hayaluchb 3aKyJMCHbIE UHTPUTH.
B memax «3axBaTta BIacTH» CTaN, YTO HA3BIBAETCS, KO-
nath 1o [leTpoBCKOTO, OPraHM30BBHIBATIUCH THYCHBIE
aKIK, KJIeBeTHUUecKue TrchbMa. OCOOEHHO HeApyTH
AKTUBU3UPOBAJIMCH MEPe] OUepPeIHBIMU BHIOOPAMHU, He-
KOTOpBIE M3 HUX, 4TOOBI «106paThest» 10 [IeTpoBCKOTO,
HaymHaau ¢ MeHd. IleTpoBcKkmii Kak-To cKasaj MHe, UTO
y HEro Jlaxke MOSIBUJICA CBOETO POJA TECT Ha TOJJIOCTD:
KOT/[a OH BH/IUT TIUCHMO ¢ OOBUHEHUSIMU (JIOKHBIMU )
IIPOTUB MEHS, OH TIOHUMAJ, 4YTO BPYUYMBIINN €T0 Yeso-
BEK — IOJIJIEIL.

Bot oaun 13 npumepoB MOPSAZOYHOCTU U [IPUHIU-
nuasbHocTH Aprypa Bragmvuposuua. Ente Bo Bpemena
Cosetckoro Corosa Ha [lerpoBckoro, KoTopslii Tor/a 3a-
BeoBa jtaboparopueil B IHcTuTyTe 00II€eil U megaro-
riyeckoii icuxosnorn, B IIK KITCC mavamm moctynarh
AHOHWMKH, B KOTOPBIX X aBTOP 00BuHsLI [IeTpoBCKO-
r0 B TOM, YTO OH SIKOOBI TIPEMSATCTBYET MPOBIKEHUIO
MoJiofbixX yuenbix. A.B. IleTpoBckuii mompocus otaaTh
eMy 9TO IIHMCbMO JIJISE TOrO, YTOObI OH CMOI pa3o0paTh-
Cs1 B CUTYAIlUU U MOATOTOBUTH OTBeT. KakoBo ke OBLIO
€ro yAuBIIEHUE, KOTJa OH Y:Ke JoMa, TOCMOTPEB BHU-
MaTeJIbHO Ha MAlIMHOIUCH 9TOTO MUCbMA, YBHU/EJ 3Ha-
KOMBIi1 eMy mpUQT U TIOHSIL, 4TO 3Ty aHOHUMKY HHUCAJ
HUKTO MHOMU, Kak PoGepr BaiicmaH, usBecTHBI ceifuac
kak Pobept HeMOB, cOTpyIHUK €T0 TabopaTopuul U ero

IIpuem B IIpesupnyme PAO (1993). Caesa nanpaso: H.H. Heuaes, A.B. [lerposckuii, B.B./laBbinos, natpuapx Anexcwuii 1.
®oro u3 apxusa H.H. Heuaera
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JIOKTOPAHT, KOTOPBIN ITOCJE 3alIUThl CBOEW uccepTa-
UM C TTOMOIIBI0 AHOHUMOK XOTeJ JMCKPEIUTUPOBATH
A.B. TlerpoBckoro, 4toObl BMECTO HErO CTaTh 3aBeiyio-
muM 1a6opaToOPUN.

[TeTpoBckmii IPOCTO OTKa3ajicsa ¢ HUM paborarb, U
eMy MPUIILIOCh YITH 13 TabopaTOPHHL.

O/iHaKO 3Ta MCTOPUS IMOJYYUJIA TPOJAOJIKEHUE:
PoGept HemoB 3amnucasicst Ha npueM K IIpesuieHTy
110 InYHOMY Botipocy. Aptyp Biagumuposuy pemnmi-
€ BBICJIYIIATh CBOEro OBIBIIETO COTPYAHMKA, HO, IIOM-
HS$T €r0 TTIOCTYTIOK, OH MTOMPOCHUJI MEHS TPUCYTCTBOBATH
IPYU WX Pa3roBope B KauecTBe cBujeTess. B xo/e aToit
BCTPeUYU BBISICHUJIOCH, 4TO HemoB xoTesn ob6CyauTh
BO3MOYKHOCTbH CBOEH OalJIOTUPOBKY B YJICHBI-KOPpE-
crioniedTel PAO. 4 nmomuio, uto HeMoB, HUCKOJIBKO
HE CMYIIasiCh, M3JOKUJI CBOK mpocbdy. Ilpu aTom
€My XBATUJIO HATJIOCTH TTPOU3HECTU CJIOBA, TOPA3UB-
e Hac o6oux. OH ckazan [TerpoBckomy: «/la, y Hac
ObLIKM TPEHMS, HO S Bac MpoIlan». TPyaHO cKasaTh,
yero B HUX 6oJiblre, 6€CCOBECTHOCTH MM HeaJeKBaT-
HOCTH, HO 9TO ObLIO Tak HeOoxumaHHo, 4yTo ITerpos-
CKHII 3acMestyics.

Xouy npuBecTH emie ofuH 6ojiee CePbe3HBbIii CIOXKeT,
KoTopbiii cam IleTpoBckuii onucas B CBOUX BOCIIOMU-
Hauusx. Bo Bpemst cobbrtuiit 1993 roga oaun us gery-
TaTOB, OBIBIIMII AMPEKTOP INKOJbI, MpHeXaJ K HeMmy
U JKeCTKO HacTauBaj, uToObl AprTyp Biagumuposuy
kak [Ipesngent PAO moammcan mommTnyeckuii 10Ky-
MEHT — IHUCbMO B nojaep:xky Pyikoro. IlerposBckuii
OTKa3aJICs TIO/IIIUCHIBATD, A 51 CO CBOEI CTOPOHBI HavdaJl
3a/1aBaTh BOIIPOCHI ATOMY IapjiaMeHTEPY: Ha KAKOM OC-
HoBaHuM Bwl k Ham mpuexanu? e Bam «mangars?
Kro Bac nmocnan? [me Gymaru, HOATBEPKAAIOIIUE STO?
W 1. 1. B KOHEYHOM UTOTE <«IOCBLIbHBII> BBIHYKICH
OBLJI C TI030POM YIAJUTHCS.

Croutr pobaButh, yro IleTpoBckuil 1mobsaromapii
MeHs He TOJIbKO 3a HaXOJA4MBOCTb, HO U 3a TO, YTO S
CyMeJI BBICTYTIUTh KaK TPaMOTHBIN I0puCT. B aToM MHe
IIOMOTJIN MCCJIe[JOBaHUsI, CBSI3aHHbIE C MOEll KaH/u/1aT-
CKOH jMccepTalueid, rjae 3aTparnBajach ojHa U3 BaK-
HBIX cdep mpasa. [leTpoBckuii 5T0 TOMHNUI U He pa3
COBETOBAJICSI CO MHOI IO MTOBO/LY T€X WJIM WHBIX IOPH-
NUYECKUX KOJIM3WH, BO3HUKAOINX B JAEATEILHOCTH
AxazeMuu.

[IpencraBisiercss, 9TO 9TOT DMU30/, C OJHONU CTOPO-
HbI, JIEMOHCTPUPYET TBEPJOCTh U TPUHIUITUAIBHOCTD
Aptypa Baagumuposuya IlerpoBckoro, a ¢ ipyroit cTo-
pPOHBI — B3aMMOIIOHUMAaHWE, KOTOPOE YCTAHOBUJIOCH
MEXKIYy HaM¥ 32 TIo4YTH 12-y1eTHUI TIepruojt Halllel TeCHOM
coBMecTHOI paGotel 1 B MI'Y, 1 B Akagemun.

[ToppITO’KMBAsA CKazaHHOE, I MOTY CKa3aTh, YTO BCe
o1 roabl obuenns ¢ A.B. TlerpoBCKUM OYeHb MHOIO
MHE JIJId, TOTOMY 9TO ApTyp BiagmmMupoBud He TpocTo
BBIJIAIOIIMIICST TEOPETUK TICUXOJIOIMH, HO MIPEXKJIE BCETO,
ObLI OYEHb MYAPBIM UYEJIOBEKOM, TOHKO HOHUMABIIUM
MHOTHE TIPOGJIEMBI ¥ IefICTBOBABIINUM TaK, YTOOBI MPHU-
MUPUTD, a He TIPOJIJIeBaTh KOHMIUKT. Sl MHOTOMY y Hero
HAYYHJICS ¥ 32 MHOTOE eMy OJiaroJiape.

! Akaziemust iesarorndeckux vHayk CCCP. — ITpum. ped.
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M.U. Meaus,

KaHIUJAT TICUXOJOTHIECKIX HAYK,

npoceccop HNY BIIID, aBrop notyagpHbIX KHUT
U crareii o pobeMaM TICHXOJIOTHH OU3Heca,
KOYYUHTA, BOCTTUTAHUS JICTEN,

MIPeIPUHIMATEb

A pacckaxy, Kak st mo3HakoMuiaach ¢ Aprypom Bira-
AUMUPOBUYEM. ITO OBLIO dYTO-TO (hAaHTACTUYECKOE,
VY MeHst Obliia IOJTHOCTBIO TOTOBAsSI IUCCEPTAIUSA, TIOCBS-
IIeHHasl CIOPTUBHBIM KOMAH/AM, s YyBCTBOBAJIA, YTO
HEOOXOIMMO elle 4TO-To... B 6ubimoreke BAPYr BCTpe-
Tuiach ¢ paspaborkamu A.B. u mouyscrBoBasma: «Bor
oHol». J[leiictoBasa GesoryaratejbHo. TpaekTopus:
TICUXOJIOTHYECKIH WHCTUTYT (TaM HeNpHCYTCTBEHHBII
nenb), motom — cpady AITH! (tam uzper 3acemanue),
nozgcropoxkmia A.B... TlepBast Bctpeua — MrHOBEHHOE
B3anMornonnmanme. CyTh CTPaTOMETPUYECKON KOHIIE-
nuu [leTpoBcKoro, TPaKTOBKY CHEM(MUKN JICATETHHO-
CTH, OTIOCPEIYIONIEN OTHOIIEHNS B KOJIJIEKTUBE, TIOHU-
MaHue KJIOYeBOU POJIM KOHIEIINU B WHTEPIIPETAIINN
(heHOMEHOB OPraHUYHO BOCIPUHSIA KaK MPaKTUK. Jljist
MeHst Aptyp BiagumMupoBuy — 310 He IPOCTO BOCIIOMU-
HaHue, 970 Mos1 paboTa ceifyac, 9TO TO, UTO 5 JIeJAl0, U
TO, UTO JIeJIAeT MOSI KOMIAHMUS; 9TO TO: UTO JIETAET MOIO
KOMTaHUIO0 9 PeKTUBHOT.

Bceromunaio o cemeiinom xpyre Ilerposckoro, o Te-
mrote obuieHus B ceMbe, 06 Mserre Cepreesre IleTpos-
CKOT1, O TOMOYAJITIAX.

Aptyp Bragnvmuposuda u VBerta Cepreesna Ilerposckue.
®Doto u cemeitHOTO apxMBa
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B cBoeii nocaenneit kaure «Mertonx Mapunbr Me-
musi»?, B riase «Besmkue ncuxonoru-koyuu (13 pabo-
YUX KOHCIIEKTOB)», sl MUY O TOM, YTO JIaJii HaM AJLJIED,
[Our, ®pomm, Dpanki, Pomkepe; u, KOHEYHO, 31eCh
ske — 00 A.B. ITeTpoBckoMm, 0 ero TpexdakTopHoii Moze-
JIn «3HAYUMOTO JIPYTOTO.

B koyumHre HEOOXOMMBIM 00PA30M TIEPEILIETAIOTCS
pedepeHTHOCTD, 9MOIMOHAJbHAS TIPUBJIEKATEHHOCTD
¥ BJACTh aBTOopuTeTa (HE IMyTaTh C aBTOPUTETOM BJia-
cru»!). He TOJIBKO KOYY I0JoKEH OBITh 3HAYMMBIM J[PY-
UM JIJIST KJIeHTa (B 3TUX TPEX UTTOCTACSX ), HO U KJIUEHT
JOJIKeH ObITh 3HAYMMBIM APYIUM JJISL KOY4Ya.

B.T. Kynpssues,

JIOKTOP TICUXOJOTUIECKUX HAYK,

npodeccop Jupexiyu o6pa3oBaTeIbHBIX IPOrPAMM
MTTIY, mpoceccop radenpsr OHECKO «KymbTypHO-
ncropruyeckas neuxosorus aerctsa» MITIITY,
3aMECTUTENh TJIABHOTO PEAAKTOPA JKypHATa
«KysbrypHO-cTOpUYecKas ICUuxXoJorus»

Ectb Takme sioan, ¢ KOTOPBIMHA XOUEIlb Pas3/IeTuTh
JIeHb POXKEHUs], TAKWe JIO, C KOTOPBIMU CPACTAEIIb-
Cs1, CPOJIHSIEINBCST Ha BCIO KM3Hb. B 9TOM Kpyry Xouy 110-
3/IDABUTD BCEX C HAWUM JTHEM POXKIEHUS — CTOJIETHEM
Aprypa Bragnmuposuua Ilerposckoro.

10 srer masaz, Korza ormedasoch ero 90-yerune, Ba-
M Apryposud [leTpoBckuit 3aMeTns1, — U MEHS TTOpas-
WJTa 3Ta MBICJIb! — UTO OTEI MO00eem B HeM. ITO €Iie
U K TOMY, O UeM Halucas roji Ha3aJ, Bagum B xKypHase
«KynbrypHO-ricTOprYeckasi ICUXOJIOTHS» B CBOEH CTa-
ThE O <«TPACBUTATBHOCTH»>. WMaeasbHast MPeNCTaBJIeH-
HOCTb, OTpakKeHHast CyObEKTHOCTb PAaHO WJIM IO3HO
JIOJIKHBI TIepEPacTd B TPAHCBUTAIBHOCTb.

Kommenmapuii B.A. Illempoeckoeo: Mne xaxcem-
s, umo amom anu300 (omeuy, <mojodeem ¢ mebes ) Moz no-
BIUSIMY HA BO3HUKHOBEHUE KOHUENUUU MPAHCEUMATLHO-
cmu. Huxozoa ne ocosnasan smozo, Bonodst, 1o amo oueis
UHMEPECHbLL U HEONCUOAHHBLL O1LS MeHst NOGOPOm!

Ero koHIenus TpaHccyOheKTHOCTH KaK ePCOHAIH-
3aI1 ¥ Yepe3 ujieaqbHble BKIAIbI OIHUX JIOJIEH B APYTHUX,
HaJl KOTOPOU OHM paboTaid ¥ BMECTE C OTIIOM, YIKe JlaB-
HO 3aHsJ1a CBOE MECTO B rcuxosorun Juunoctu. Ho we
TTOJTYYaeTCsT JIN 371eCh, UTO JIMIYHOCTD JIPYTHE JIIOAN Pac-
TaCKMBAIOT Ha 3TU <«BKJIabl»? BagnuMm ¢ camoro Havasa
IPEeLyCMOTPE] 5TO, MOAYEPKHYB, UTO OTpaXkKeHHast CyOb-
eKTHOCTh HEeBO3MOKHA Ge3 BO3BpalieHHoil. 1 TmuHOCTD
BHOBb COOUPAETCSI BMECTE — B MUPE APYTHUX.

CoJHile OTIaeT CBOIO JIYUHUCTYIO SHEPTHIO MJIAHETAM.
Ho muoro sim nonyyaer B3ameH? 3eMHas KU3Hb — TO
eIMHCTBEHHOE (M3 M3BECTHOTO HaM), YTO BO3BpallacT
9HEPrulo, TpeBpalnas sHepreTudeckue 3aTparbl CoJH-
Ia B akTUBHYIO (opmy dyHkimonnposBarus. Ho arto

HUUYTOXKHO Masio! Tak mouyTw BIIyCTYIO «TPYZASATCS»> BCE
3Be3zbl. [Ipu HeM36eKHO SHTPOIIN, KOT/Ia X MOTITHAST
DHEPTHUS paccenBaeTcst 6e3 OTaul B KOCMIUYECKOM He3-
MoJiBiH. BTopoe Havasio TepMOIWHAMUKH — TIPUTOBOP
Bcenennoii, kotopblii osHadaer OesajibTepHATHBHOCTD
ncxoza — ee TemynoByto cMepTh. Ho 3a rpanbio «busu-
KW» aJIbTePHATUBA €CTh — OHA B TIPUPOJIE Pa3yMa, JKU3HU
Pa3yMHBIX CYIIECTB, B MCTOPUYECKOI TEPCIIEKTUBE Ye-
JioBeuecTBa. JTO CIOXKeT panHel pykomucu J.B. Niben-
KOoBa. — B 9TOM rozy To)ke OTMEUYaeTcsi ero CToJieTue —
«Kocmonorust myxas?.

A gro ecan mbl ynogobum COJHILY YeT0BEYECKYIO
suunocth? Bagum IlerpoBckuii, o cyTH, Halies y Hee
Oyuwy, xak BouTes, GeceMepTHYIO, yoke mpu skusi. Ho
CllesTajl 3TO He B TyMaHe PeTUTHO3HO-MUCTHYECKUX Me-
tadop, YTO AOCTATOYHO TIPOCTO, a HA TEPPUTOPUH 00'b-
€KTUBHON HAayKU.

1 Bot BuiBOA Bagmma Iletposckoro (13 apyroii cra-
teu 2023 roza):

«...Ecam monu He yJlaBJiMBAIOT... “BO3PACTAIONIYIO B
HuX cuiry sku3nu” (ato caosa JIbBa Toncroro. — B.K.),
TeX, KT0 ymMep — OJIM3KUX, KOTOpble OYATO MOKUHYJIN
ux? Kakue cMBICIBI UM TIO/ICKA3bIBAET MOKUIAIONINE UX
63KIe. TOT BOTPOC YMECTEH B YCIOBUAX KOHCYJIb-
TupoBanus. Bac mokuHysm 61uskue, HO OHU cTaau Bam
emte 6ske! — Tlouysersyiite ato! Ouu xuByT B Bac,
paspemmTe UM XXHUTh B Bac, He cirymaiiTe TeX, KTO coBe-
TyeT PacrpoIiaTbcs, Kak ydar HEKOTOPble MOU KOJLJIETH,
TpaH3aKI[MOHHbIe aHauTHKu! UTo OB yIeaIne ckasa-
st Bam ceituac, ecii Ob1 yBuziesu, kak Bor youBaeTech —
ybuBaere! — CBOIO JKU3Hb, HE II03BOJIss cebe JKUTD “B I1a-
MsTh 00 ymepiem”. U ecsiu yraeTcst B yCIOBUSIX CeaHca
“03ByurTb” TOJI0CA OJIM3KKUX, KOTOPBIE, YIlJIs, CTAIU ellle
GJI1IKE, TO B 9TOM CJIydae PaCKPbIBAIOTCSI HOBBIE PECYPCHI
JKU3HU, TIOSIBJISTIOTCST BASKHBIE OTIOPbI, HOBBIE CTHMYJIbL...

Ho nopimunnaoe 3emuoe GeccMeprue, “TpaHCBUTAb-
HOCTB”, TOJIPasyMeBaeT HEYTO OOJIbIlee, YeM SKUBasl,
nesTeqbHas TMaMsATh 0 HUX B TeX, KTO ocTajics. BaskHo,
9TOOBI YXOMATINE OT HAC 3HAJM, YYBCTBOBAJIM, YTO OHU
octanyTcst B Hac. Moscem Gvimn, @ demckom 6ospacme
maxoti 06pas 3emnozo 6eccMePmus B03MONCEH HA YPOBHE
uyecms, a He MoAbKO PAUUOHALLHOZ0 NPEIBOCXULLEHUS?
Mooicem Ovimn, ecmov censumusHvle nepuoodvt 0as Gop-
muposanus smoezo npedsocxumenus? ECTh, KOHEUHO, pe-
surust, Bepa B Bora. Ho B 3TOM 6oJibliie TOHUMAIOT MOU
Koszern. Jlymaio, OHI He 0OOHAYT 9TOT BOIPOC CTOPO-
HOW (KypcuB Moit. — B.K.)»°.

ITO 3HAHME-YYBCTBO — OmM Oyuwiil, KOTOPYIO 3/I€Ch
He TIepenMeHyellTb B «ICUXUKYy». V1 oHO oTHOCHTCS He
K CMEpTH, a K YTBEepKACHUIO cebs, CBoero GeceMepTHsl,
CBOEH TPAHCBUTAJIBHOCTH B 3€MHOH *KM3HU. BO3MOKHO
1 OYeHb BEPOSITHO — ¢ JieTcTBal DTO HOBOE HEU3BE/laH-
HOe TIoJie /i ieTcKoi renxosiornn. «bor e ecth Bor
MEpPTBBIX, HO JKUBBIX, 100 y Hero Bce skuBbl. Bor He ecTh

2 Meton Maputbt Meaust. Kak ycunutsb csoto cuiy. M.: Bombopa, 2022,
3 [lemposckuii B.A. TpancsuranbHoe S»: onbit iepconosioruu // KynbrypHo-ucropudeckas ncuxosorust. 2023. Tom 19. Ne 3.

t Cwm.: Unvenxos 3.B. Ounocodust u kynprypa. M.: [ommtusmar, 1991.

5 B.A. Ilempoesckuii. 51 ecmb. TpaHcBUTaIbHBIE CMBICJIBI (TI€PBBIiT ce30H) [ DaekTpoHHbiil pecype| // Tlcuxonornueckas razera. 2023. 10.07.

URL: https://psy.su/feed /11400/
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Bor necyiecTByoMMX U COBEPIIEHHO YHUYTOKUBIINX-
¢, KOTOpble HUKOT/Ia y>Ke He BOCKpecHyT, HO Bor xu-
BBIX» — 9TO TonKoBaHus EBanrenns or Mardes B «Tpo-
UIKUX JUCTKax» 19 Beka.

Aptyp BuagumMupoBud ObLT ¥ OCTAETCS IJIsI HAC de-
JIOBEKOM-COJIHIIEM, a HaM, MpeTeHAEeHTaM Ha CTaTyC
<MULCAISULE20 TPOCTHUKAY, ellle TlepepabaThIBaTh U mepe-
pabaThIBaTh €T0 «JIYUHCTYI0 9HEPTUio». Ellle MOIoaeTh
U MOJIOZIeTh BMecTu ¢ HuM! K cuacTbio, Mbl «yunanuch
Ha OAHUX OyKBapsx» — <«ydeOHUKAX [leTpOBCKOro».
A TraBHBIH y4eOHUK — €T0 JKU3Hb W €€ HPABCTBEHHbIE
YPOKHU, O KOTOPBIX IIpeKpacHo roBopuJ ceroaus Huko-
nait Hukomnaesuu Heuaes. S Toske BCIIOMHUI 06 OJHOM.

Kak-to Aprypy BiagmmupoBudy TMO3BOHWJIN HaA
«BEPTYHIKY» C KaKOW-TO «caMoil Bepxyniku». He ymowm-
HIO, OTKyJZa U Kro. ITpocuii momobparh KaHAWAATYPY
NI PYKOBOJZICTBA BBITIONHEHUEM Ba)KHOTO TOCYIap-
CTBEHHOTO 3ajilanusd. Aptyp BramumupoBuu, He 3aiy-
MBIBAsICh, HA3BaJl UM U3BECTHOTO yueHOro. U TyT «Bep-
TYTITKa» BO3MYTUJIACH, TOUTH PACKAIUIACD:

— Tak 3T0 JKe HeyTpaBJIgeMblil YeJ0BeK!

— Kem He ynpaBiisieMblii? — CIIOKOWHO ME€PECIIPOCUIT
Apryp Bragumuposud. 3Hatolme IpUIIOMHSAT, TIPe/iCTa-
BAT cebe ero HeMmoBTOPUMYIO MHTOHAIIUIO, C KOTOPOI OH
MOT [IPOU3HECTH ITH CJIOBA.

Bosbliiie y «BepTyIIKIT» BOMPOCOB He OBLIO.

N eue aBa 211130/1a IMYHOIO XapakTepa.

Yepes gBa-TpU MeCSIIA TTOCTE MOETO POKICHUS MO
otert ToBwit Bacumbesnu KynpssiieB oTmpaBuics B
CBOIO TIEPBYIO 3apyOekKHYI0 KOMaHAUPOBKY — B Bosra-
pHIO BMeCTe CO CBOUM JIpyroM ApTypoM Biiagmmuposu-
yeMm [lerpoBckum. Havamno 60-x — ammoxa HeOKMIaHHOTO
BO3HUKHOBEHUS PA3HBIX Je(PUITUTOB: B O[HOYACHE HCYe-
3a7u To xJieb, TO JeTCKUe Bely Ha (POHE KOCMUYECKUX

MIPOPBIBOB cTpanbl. VI MeHsT yropasnio pojauThes B ca-
MBIH pa3rap feduinra neJeHoK-pacianoHoK.

1 Bor B IlnoBaMBeE IOMOYD OTILY PElIUTh MO0 (006-
IIECOI03HYT0) MTPOOIEMY BBI3BAJICS ONMBITHBII Mara AByX
nereii A.B. Ilerposckuii. [lo pexomenparusim ApTypa
BiaguMupoBmMYa, ¢ €ro CJI0B U MPHU €0 HATPABJISIONeM
YYaCTUU B IIOMUHTE MEHS YAQJIOCh TOJHOCTBIO YKOM-
IJIEKTOBATH BEIIaMU TIEPBOiT HEOOXOAUMOCTH JIJIST SKU3-
1u B yestoBedeckoM mupe. OKasaaoch, 4To pebeHKy Hago
MOJIKYIIUTh ellle U To, u 3To. EcrecTBenHO, 51 TOT/IA €lile
He 3HaJI €ro, a OH 3HaJ TOJIbKO 000 Mue. Ho skusHenHas
CBSI3b M€Ky HAMU YCTaHOBHJIACH — uyepe3 Oosrapckue
pacranonku, 3aboTIuBo nogobpaHubie Aprypom Biia-
JIMMUPOBUYEM, KOTOPbIE CTAJN JIJIsI MEHST CYACTINBBIMMA.
MoskHO cKa3aTh, S 3aHOBO POANJICS B HUX.

Y auBUTEIbHAS UCTOPUS MEKITOKOJEHHBIX CEMEITHBIX
apy:x06 mmaHoi mouty B 70 JieT He cpasy, HO oOpacrasia
HOBBIMU JIPYKOaMU, JIOPOTUMHE JIHOABMIE, 6€3 KOTOPBIX
MOsT JKU3HB ObLTa Obl He coBceM Moell. ToBuit Bacuiibe-
BuY 1 Aptyp Baaaummuposuu. S u Bagum. A ere rpax-
JlaHe Moero cep/iia u3 Toi ke cembu — Katsa [lleapuna,
Jleca Ilerposckast, Mapuna BopojeHko.

U o nameit nocnenneil Bctpeue.

Hauasno «HyzseBbix», Mail. AkajleMUK-CeKpeTapb
Ortnenenust Bo3pacTHON (DUBMOJOTUM U TICUXOJOTUU
Poccuiickoii akagemun obGpasosanust A.B. Ilerpos-
CKUI TIpuexajl MO3HAKOMUThcst ¢ paboroii MHcTuryTa
JIOTITKOJIBHOTO 00Pa30BaHUs M CEMEHOrO BOCIUTAHIIS
PAO, koTopbIM PYKOBOIHWJ 1. JTO JIEHb 3alIOMHUJICS
MHE OJIHUM U3 CaMbIX cCOJHeuHbIX B 21 Beke. My mpo-
BokaTh ApTypa Biaamvuposuua k mamune. [lepes pac-
MaXHyTO#l ABeprell 0OHMMAaeMCs, 1 OH BAPYT TOBOPHT:
«Bosiozist, a nmasaiite notesnyemcsi». Apryp Baagumu-
poBuy, Oyay4n y HAC B rocTsx Ha IIpeoGpaxeHke, gaxe

Kpyrabtii crost, nocssmennsiii 100-setuio A.B. Ilerposckoro.
Doro ¢ caiita Bubnuorexku umenu K./I. Yimnckoro
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Bex Hempoecm)zo: nCcuxoJjiozus u epems...

The Century of Arthur Petrovsky: Psychology and Time...

KOT/Ia 5T YYMJICS B CTapIINX KJaccaX, Ha3blBaJ MEHs Ha
«Bpr». I moToM cripammBal, moyemy, a OH oTBevas: «Bo
1 Torja ObLIN O4EeHb CePbe3HbIM I0HOIIeH». BocuThiBa
MOe caMOCO3HAHUe — YTOObI IOMHUJL, Kak cebs JepKaTh
He [epej KeM-To, a epej CaMuM COOOIA. ..

Mo noriesioBasiich. VI TyT st JIOBJIHO cebst Ha TOM, 4TO
HPUKUMAIO K cebe 9TO YeJI0BEYECKoe COHILE, Kak peheH-
Ka, KOTOPOTO He XOUEeTCsT OTIycKaTh. VJin pr:KuMaioch
K HeMy, Kak pebeHok K oty (IIamel TOraa yxKe He GbLIo
B JKUBBIX, Kak 1 Moero yuutesnd B.B. /laBbiioBa, cTasiie-
ro MHe BTOPBIM oTiIoM®). Bce BO MHE COMPOTHUBIISIETCS
TOMY, 4TOOBI CJIysKeOHbIIT aBTOMOOKIIb YHEC €0 KyIa-TO
OT MeHSI U puzknMarto (TIPUKUMaroch) ere kperye. Tor-
Jla He 3HAJI, 4TO OH yeneT HaBcerza. Her, eme mporio
HECKOJIbKO JieT. MBI BpeMsT OT BpeMeHH! CO3BaHMBAJINICH,
51, KOHEUHO, BCe COOMPAJICs HABECTHUTD, [10JIaras: KTO-KTo,
a OH, C Ybell PYKH MEHS OJIEJTN B YEJIOBEUYECKHE OJICKIBI,
YBUMU PyKaMU ObLJIM HAIIKCAHbBI TIEPBBIE 30JI0ThIE CTPa-
HUIIBI ICUXOJIOTUU, KOTOPBIE 51 IPOYNTAJ, — OH Y3K TOUHO
Hasceryial MoHO ogymathb: Mbl HaBcer/a. [loaTomy He
ToponnMcest HaBecTUThb. [loroBoputsh, noropoputh. «He
noropopuiinls — nomuure y JleBuranckoro? U paxe
MpocTo cka3arb. Kora y:ke I0roBOPUTH He C KEM.

[Toxpocrtox Aptyp Ilerposckuii KpyTuTt « COTHBITITIKO»
na typunke. MoTo 13 ceMeitHOTO apxnBa

Ho g nporosapuaio ¢ Aprypom BraammupoBuueM,
roBopst ¢ Bagumom AprypoBuueM. A aTO 1 ecTh TO, UTO
IIpe/loxpatser Hac, OCTaBUIMXCS, OT INYHOCTHOIO cTape-
HUS ¥ yMUPaHUS 3akuBo. Hammm popnrtenn n yaurers,
TPOIOJIKASICE B HAC, 710 CHX TOP 3a60TSATCS O TIPOITTEHNT
Hamreil skn3an. U g ayBcTByio ApTypa Bragmmmposmda
B Basimme — Mostozerotiiero, 3a60TmBoTO, HEsKHOTO. Ka-
KUM OH ¥ OBbLT B 3eMHOI JKU3HU.

W3 «cuacTmBoii pyOamku» IleTpoBCKOro, Kak u3
TOTOJIEBCKON TITUHEJH, BO MHOTOM BBIIILJIA HAIlA [ICHXO-
sorus. Briovas Tex, KTO JIMIIb TPUMEPHUIT ee Ha cebsl.
[[Tkona A.B. ITeTpoBckoro 1mmpe orpoMHOTO Kpyra ero
COTPYZHMKOB, YYCHUKOB U 110CTIE/[0BATEICH.

A o ocrasicst B MOUX 0OBSITUSAX, B HAIIIEM TOTETye ¥
JBepeil MallMHbl — He IIPOLAIbHOM, & ¢ YBEPEHHOCTBIO
B TOM, 4TO OYIyT HOBbIE BCTPEYLL.

OO6DbsITHST He OCTBUTH. A TITaBHAST BCTPeYa TTPOI0IIKA-
ercs. Ee umst — xusHb.

A.T'. AcmoJi0B,

akazeMuk PAO,

JIOKTOP TICUXOJIOTHYECKUX HAYK, Tpodeccop,
3aBe/lyIonuii Kadepoil ICUX0I0ruK JINYHOCTH
(akysprera ncuxosornt MI'Y numenn

M.B. JlomonocoBa, maupextop Illkosbr antpomnosorun
Gynyuiero Poceniickoil akageMuu HApOIHOTO X03siicTBa
U rocyapcTBeHHoi ¢ry:kObl ipu IIpesuaente PO,
HAYYHBIN PYKOBOIUTETH MOCKOBCKOTO MHCTUTYTA
MCUXOaHAIN32

A.B. TletpoBckuii — ojiHa M3 CaMbIX 3ara/[OYHbIX U
TAJAHTIAUBBIX (DUTYP B HAIIEH TICUXOJOTUU. Y KaKIOTO
YyeJioBeKa eCTh TaliHa TBopuecTBa. UeM ke oTIMYacT-
cs TaiitHa TBopuectBa Aprypa Baagmmuposuua? Taiina
tBopuectBa A.B. IlerpoBckoro — coueranue yHUKaJb-
HOI 9HIMKJIOMECANYHOCTH ¥ GIMCTATEILHOTO JITEpa-
TypHOTO TayanTa. S He ceman 60IbIIoN ommubKY, ecu
ckaxy, uto A.B. TlerpoBckuii ObLT OfHUM U3 OJMcTa-
TEJTbHBIX MACTEPOB CJIOBA B TICHXOJIOTHYECKON HayKe, a
HE TOJIBKO aKaJeMudecKuM wuccyepoBatesieM. OH ObLT
MOITYJISIPU3aTOPOM HAYKH, U OZTHOBPEMEHHO eT0 KOHIIET -
11T COCTABJISIET METOI0JIOTHI0 COBPEMEHHON TICUX0JI0-
TUW JTMYHOCTU U COTIMAIBHOM MCUXOTIOTUN.

[Touemy st 06 aTOM roBOpIO? S TOBOPIO 06 HTOM TIO-
TOMY, UTO B MOEii JKU3HU MHE MOCYACTIMBUIOCH OBITH
TEM YeJI0OBEKOM, KOTOPBIN HeMasio o0mascs ¢ ApTypom
Baapumuposuuem IlerpoBckum u ero cembeii. Ente na

6 Bacrummit BacumbeBid 1 Aptyp BiraanMupoBud pasonuiies B TOH HaPsKEHHOI cuTyarin ¢ Akagemneit, o Kotopoii pacckassisar H.H. He-

yaes. X0oTst 60JIee TOYHBIM CJIOBOM OYIET HE «PACXOKICHUE>, & «PA3JIa/l», CATYaTHBHbIN Pa3Jiajl, HO OT 3TOTO He Jierde. S Obl CKasasr: uX «PasolLim».
A OHU TOIATTICH — B KK/IOM 3 HUX BPEMEHAMH [IPOCTYTIAIO YTO-TO OT TOAPOCTKA, KAK 4acTO OBIBAET C JIMYHOCTSIMU TAaKOTO Kasmbpa. Ilopoii a1o
BBITVISIIEJIO TPOTATEJIbHO, HO TYT OKA3aJI0Ch IPaMaTHYHO. B Jiiiie cuxosiorun mponrpaia Hayka B AKajieMun. JTH <II0JINTHYeCKNe» HHTPUTH He
[TerpoBckim 1 [[aBbIIOBBIM 3aTeSIHbBI B JIAIEKOM TIPOIIJIOM, & TICUXOJIOTUH JIJIsl PA3BUTUS He HY)KHbI «aKaJleMUU» U [Tpodne HHCTUTYIu. HysKHbl
uzten ITerpoBekoro n JlaBbijioBa u e, KTO UX CIIOCOOEH TIOJXBATHTH, YTOOBI epeiaTh Aajiblie ¢ IPUpaIieHusamMu 1 paciupenusmu. Bee. Tnasuas
JIpaMa B TOM, 4TO Te JaJIeKie COObITUSI He MOTJIM He YCKOPUTD YXO/Ia [IBYX BEJNMKUX ICHXO0JIOT0B U 3aMedarebHbIX Jiofeil. CIycTst HECKOIBKO JIeT,
koraa B.B. [laBbioBa yike He 66110, ApTyp BiagMupoBiy ¢ BEJIMKOLYITHON J0BEPUTEIBLHOCTBIO TIPU3HAJICS MHE: «A, Bce-Taku, Bosojist, 3pst Mbl
Torja pasouutuch ¢ Bacumuem Bacuibesudyem!s> Ho s-To 3HAJ: 4yTh JIM HE €/INHCTBEHHBIM Y€JIOBEKOM U3 «IIEPBBIX JIMIL IICHXOJOTNN»>, KOTOPBII
peryJisipHO 3BoHII [aBbIIOBY, KOT/Ia TOTO UCKITIOUHIIN 13 TapThH B 80-X 1 BCe CTAPATNCh OTKPECTUTLCS OT «ITOPOYAIINX»> CBsI3eil ¢ HUM (OI1H U3
€T0 YUEeHNKOB, YNNIl B MOJUTHIECKYIO KYPHAIMCTUKY MyOMIMaHO OUT ce0st B TPY/b U COKPYITAJICS: MHE €llle 0JITO IPHUAETCST CMbIBATh 9TOT
rpex!), 6ot Apryp Bragumuposny. Bacuimii BacuibeBud 910 0ueHb HEHII, 0 4eM 51 U 03BOJIII cebe HatoMHUTh ApTypy Baaaumuposudy.
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(akysbreTe TICHXOJIOTUU s 06pesT He TPOCTO JPyra, a
Gpara nmo Mbinuiennio — Baguma Ilerposckoro. Tem
caMbIM BoJieii-HeBoJIell okazascs (pakTUYecKu B ceMbe
A.B. TlerpoBckoro. MoxHO B3IVIAHYTb Ha MHOTHE U3
Moux paboT, B ToM unciie Ha «[ICUXOIOTHIO INIHOCTH
r7ie HeMaJlo CTPAHUI] Y/IeJ€HO TeOPUU JIesiTeTbHOCTHO-
TO OTOCPEJACTBOBAHUS MEKJIUIHOCTHBIX OTHOIICHWH
A.B. Tlerposckoro, a takxke paspaborannoit A.B. Ile-
TpoBCcKUM coBMecTHO ¢ B.A. [leTpoBckum Teopuu mep-
COHAJIN3AIINH, TCOPUH JIMYHOCTHBIX BKJIAJIOB KaK OJHOU
13 APKUX CTPAHUI] B TOHUMAHWH TICUXOJIOTUH JIMYHOCTH,
YTBEPIKAAIONIEH, YTO JIMYHOCTH — HTO BCErjia MHOObITHE
B JIPYTOM 4esioBeke. Bo MHe XuBeT WHOGBITHE, CJIE/bI
u A.B. Tlerposckoro, u moero apyra Bamgmma Ilerpos-
ckoro. Baarogapst um st 4yBCTBYIO cebst CUIbHee, KOTia
00CysKIa10 MHOTHE MCCJIEOBAHMS U WAEH TTCHXOJIOTHH.
A.B. ITerposckuii o6naza spUyailiinmM IOMOPOM.

Jlo cux Top OMHIO 3HaMeHaTeJbHOE COOBITHE, KOT-
na B nasexkue 1980-e roapt A.B. ITerpoBckoro npurJia-
cu B KypHasn «Bompocsl ¢unocopuns o6CyauTs,
YTO JKe TaKOe MCUXOJIOTUI INYHOCTH, U TPOBECTHU KPY-
TJIBIA CTOJI IO TICUXOJIOTUU JUYHOCTU. Bo Ti1aBe aToro
crona 6pin akcakanbl punocopuu CCCP, takne Kak
akazemMuk W.T. @poJsioB, MHOTUE [pPYTHE M3BECTHBIE
nccienoBarenu, Takue kak A.I. Ciiupkus, aBTOp TEo-
pUM CO3HAHWS B MapKCUCTCKUX KOHTekcTaxX. He 6ymy
nepeyucuaTh scex. Aptyp Braaumuposuy BosHoBag-
¢sl, TOTOBUJICSI K 9TOMY COBEIAHWIO W MPUHSJ CJIeLy-
fomee penrerre. OH ckasan: «S He OyIy BBICTYIATH
OfIMHY», — W TPEIJOXKUIT yBa)KaeMOMY KOJIIEKTHBY
«BotmpocosB dunocodum», uto OyaeT BBICTYIATH MO
pycCKOMYy 00bIual0 — «Ha TPoux». B cepenute cujen
A.B. IlerpoBckuii, 1m0 OfHYy CTOPOHY cuzes Baaum
[leTpoBCKUii, 10 APYTYIO CTOPOHY CUIe . Mbl ObLin
IOHBI, HO OIIYIIAJIN BCIO cuay ApTypa Biagumuposu-
Yya 1 OJJHOBPEMEHHO BUXPb PEBHUBBIX BOIIPOCOB, KOTO-
pole 3azaBasin Guaocodbl, 4acTO ¢ TAPTUHHBIX BBICOT,
HPOHUYECKU NOTJAAbIBAS Ha CTAHOBSAILYIOCS HAYKY
ricuxoJiorunio. Yto ke mpounsotio? yKanb, y MeHsT HET
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CTEHOTPAMMBI 9TOr0 Kpyrjoro crosaa. Apryp Buaau-
MHUPOBMY MCKPOMETHO OTBeYas Ha MHOTHE BOIPOCHI,
Kacaloluecs paspuTud JuyHoctu. [Ipennoxennas um
cBoeoOpasHasa TATaHTINBAS TEPUOAUIATINS PA3BUTHI
JUYHOCTH JIOTIOJHAIA W TPpaHcGopMupoBaIa TEOPUIO
nepuoausauu passutus peberka /[.B. DiabroHMHA.
b m npyrue Bonpocsl. Ho g He nipo ato. Ceropns
MHE BCIIOMUHAETCS, 4TO KoTa Aptyp Braaumuposuy
BUJIEJI T€ BOIIPOCHI, B KOTOPBIX MTPOBOAUIN UCCIENO0-
Banus kak yuenuku A.H. JleontseBa Bajum [leTpos-
cknii u 1 — a Bagum IlerpoBckuii Torma paspabarbi-
BaJl YHUKJIBHYIO TEOPUIO IICUXOJIOTMU aKTUBHOCTH B
CBOEH /uccepTalny, MOCBSIIEHHON (heHOMEHY PUCKa,
s ke paboTas Haj TICUXOJIOTHEH ANAaora, yCTaHOBKU
U J1IeTeIbHOCTH, — KOTJla BOIIPOCHI TaK WJIM UHaye Ka-
caluch TOro moJs 1mpodieM, Aptyp Bragumuposnu
MATKO TOBOPUJL: «MHe KaskeTcs, Ha 3TOT BOIIPOC CyMe-
et orBeTnuTh Bagum [leTposckuii... Ha atot Bonpoc —
Anekcanap Acmosio». U 6b1 auasnor. I oxHOBpE-
MEHHO — JUAJIOL [T0KOJIeHUIL.

Korna sxe dunocodnl B GyKBaIbHOM CMBICJE CJIOBA
ariogupoBain Aptypy BramuMupoBuuy, oH BCIIOMHUI
MIYTIKIHCKYTO MYIPOCTD, OH CKa3al: «S1 oTKpoio BaMm ce-
KpeT, CBOIO TaliHy, — ¥ JiyKaBas, 106past yibiOKa BbICBe-
TUJIACh HA JIMIle, — 9Ta TallHa 3aKJIOYaeTCs B TOM, 4TO
CETOMIHsT 51 OB KaK YeTOBEK-/IMATOT CO CBOMMU OJH3-
KUMU 110 MbICIM uccaegosaressamu. Ha Bamux riazax
JIEMOHCTpPUpOBAiach MOMNMOHUS co3HaHUi, 110 M.M.
BaxTuay. A Takke, Kak TOBOPMJIOCH B OJTHOH M3 3aMeda-
TebHBIX cKa3oK A.C. IlymkuHa, BbI, <IIpeK/e 4eM MHe
3a/1aBaTh BOTIPOCHI, JIy4llle TOTOHUTE MOUX MEHBIIHNX
GpatbeBy. Pasiajicst Becesbiil cMex.

Sl npuBen s3TOT TpUMEpP, UYTOOBI TOKA3aTh, YTO
A.B. TleTpoBckuii — 9TO OJITHOBPEMEHHO W 3aMeYaTesb-
HBIH aKTep, KOTOPBI MOKET CTPOUTD CIIEHUYECKOe MPO-

CTPAHCTBO, 3aBOPAXKUBAS TEX, KTO €r0 CIYIIAeT.

Croserue A.B. IleTpoBcKoTO T103BOJISIET HAM €l1le Pa3
otpedekcnpoBaTh, 4TO 6e3 €ro MCCACTOBAHN He OBIIO
GBI MHOTHIX 1 MHOTHX COBPEMEHHBIX MICHXOJIOTOB, pa3pa-

Kuwmxmas BoictaBka «[Icuxosmorust u Bpemsis.
®Doro ¢ cafita Bubanorexu nmenu K.J[. Yumuckoro

7 Acmonos A.I. Tlenxonorusa muunoct. M.: za-so MT'Y, 1990.
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6aTI)IBaIOHII/IX naen NCTopun 1CruxoJioruu, COHI/IaJIbHOfl
IICUXOJIOTUH 1 ITCUXOJIOTNU JIMYHOCTH.

II.A. Jleourpes,

JIOKTOP TICUXOJIOTUIECKUX HAYK, Tpodeccop,
3aBe/YIOIMI MeK/IyHAPOIHOM JabopaTopueit
MO3UTUBHOU IICUXOJIOTWH JIMYHOCTH U MOTUBAIUH,
rpocdeccop jiernapraMenTa Icuxojaoruu (hakyJibrera
cormasbHbix Hayk HUY BIID

Jloporue apysbsi, si o4eHb GJarofapeH 3a IpUrJa-
nieHyue Ha Meponpusitue. S, KOHEYHO, COMPUKACAIICS C
AprypoMm BiagmMupoBUYeM J0CTaTOUYHO PETYJSPHO U
JI0JITO, HO HEe 0YeHb [IJIOTHO, CKOpee Kak Obl 110 KacaTelb-
HoH. He momHI0, KOT/IA 3TO HAUAJIOCh; K TOMY BPEMEHH,
KOTJIa I CTaJI BXOJIUTH B TPO(hECCHOHATBHYIO KU3Hb, Ap-
Typ BiagumMupoBud TaM yike ObLI, U Ka3aa0Ch, 9TO ObLI
Bcerza. [Ipodeccronanbrble KOHTAKTHI MO C HaYaJIa
1980-x rr., KOTZIA 9 OKOHUMJ (DAKYJIBTET MCUXOJOTUH,
Hayan paboTaTh B IPAKTUKYME U CTaJ 3a[yMbIBAThCS O
muccepramyn. C nogaun A.I. AcMmosioBa st oGpaTuics K
Aptypy Bragumuposudy ¢ mpoch00il GbITh HAyYHBIM PY-
KOBOAUTEJIEM U MOJIYYMJI COTIacke. ITO ObLIO JOBOJIBHO
CTPaHHOE PYKOBOJICTBO, TOJKE 110 KacaTeJbHOM, B PEXKU-
Me <«JIETKUX KacaHWii», eCJIM BOCIOJIb30BATHCS (HOPMY-
soii B. TleneBuna. Bmecre ¢ Tem 911 Kacanus ObLIM MHE
TorZia HeOOXOAUMBI U TOCTATOYHBI, U 3TO OBLIO NMEHHO
TaKoe PyKOBOJCTBO, KOTOPOE MHE TOT/Ia OBLIO HYKHO.

Bcerpeu 110 pabore 6bL10, Kak g moMHIo, Tpu. Ha nep-
BOI ApTyp BramumupoBuy 3a1a1 MHE OPUEHTHP TI0 TeMe
caMopealn3alud U Jaji 3ajady HamnucaTb OO30PHBII
TEKCT; Ha BTOPOH BBISICHUJIOCH, YTO 3TOT TEKCT XOPOIII,
HO HE COOTBETCTBYET €r0 OKUAAHUSIM; TIOTOM 5T HAITHCAJT
JIUCCEPTAINIO Ha APYTYIO YXKe TeMY, TI0 CMBICIY; M Ha
TpeTbell BCTpede OH, MMPOUYMTAB YiKe FOTOBBIN MPOAYKT,
6J1aroc/IOBUII €ro Ha 3amuTy. [Ipu 9ToM y MeHs yKe He-
CKOJTBKO TIO3/[HEE TIOJYYUIM PAa3BUTHE, YACTO HEOXKH-
JIAHHO JIJIs1 MeHsT, IpyTue ujen Aprypa Baagumuposuua,
HAMpUMeEpP, TPEYTOJbHUK CYOBeKT-CyOBEKT-00bEKTHBIX
OTHOIIEHU, pa3Be/IeHUe PA3BUTHUSI ICUXUKH U PA3BUTHUS
JIMYHOCTH, KOTOPBIE JI0 CUX TIOP BXO/ISAT B METO/IOJIOTHYE-
CKUI (hyHJAMEHT BCETO, YEM 51 3AHUMAIOCh.

S BCcrOMWHAIO 9TO BpPeMsI C TEIJIBIMU UYyBCTBAMM.
Apryp BraguMupoBud B T€ ZOCTATOYHO TypOyJIE€HTHBIE
BpeMeHa ObL1 (akTOpOM CTaOMIBHOCTU U IIEHHOCTHO-
OPMEHTAIIMOHHOTO €JIMHCTBA He TOJBKO JJIsT MEHSI, HO U
JJIS TICUXOJIOTUYECKOTO COOOILECTBA B 1[EJIOM.

E.B. lllegpuna,
KaHA1/1aT IICUXOJIOTUYECKUX HayK,
TJTABHBIN PEIAKTOP KypHaa «Borpocs! menxomornms

Korna s okazanach B a1oif cembe (y IleTpoBckux),
s cpasy MOoHsJIa, 4TO 3TO oyeHb xopoiiue Jjioau. C A.B.
Y MEHS CJIOKUJNCH CPa3y XOpOoUIrWe OTHOIIEHMU, OTHO-
IIEHUs CUMIIATUU U TIyGOKOTO yBaskeHus. MeHs Biie-
YaTJIMIIO TO, KaK eMY yaJ0Ch PAa3BECTH TPAAUIINOHHBIE
[IPE/ICTaBIEHUs] O MAJIO TPYIINe, CYIIECTBYIOIINE B 3a-
HaHOM NICHXOJIOTHH, 1 COOCTBEHHYIO KOHIENTYalbHYIO
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MO/IeJIb KOJJIEKTUBA, Kak 0000 0OIIHOCTH JIIo/iel, 00b-
eIMHEHHBIX COBMECTHOM J1eATeNbHOCTDIO. To OBLIO Bee:
1 IIEHHOCTHO-OPHEHTAIINOHHOE eIMHCTBO, M OTHOIIIEHNE
pedeperTHOCTH (MTPEnMET TMOCJAEAYIONUX HUCCAEI0Ba-
nnii E.B. llleapunoii. — npumevanue B.A. Ilemposcko-
20), ¥ JIesITeJIbHAST TIOMOTIh JIFOJIEH IPYT APYTY, COOCTBEH-
HO SMOIMOHAIbHBIE OTHOIIEHUS B TPYIIIe — 3TO Oblla
1IeJIOCTHAsT ~ CTPOMHAs — COIUAJIBHO-TICUXOJOTHYECKast
koutterniusi. OTKPbIBAIUCH BCE HOBbIE W HOBbBIE ILJIAHbI
HccyieJOBaHUM, OHU OTOM Bouwin B KHUTY «IIcuxoo-
rUyYecKasi TeOpusl KOJJIEKTUBay. bblia, KOHEeUYHOo, W He-
KOTOpas UAeoJorndeckass 00JI05KKa, HO 9TO HUYYTh He
YMAaJIJIO €ro Hay4HbiX 3aciyr. IIupoko o6pasoBaHHbII
YeJIOBEK, KCTAaTH, 10 epBOMY 00pa3oBaHUi0 — (DUIIOJIOT.
[Tepy IleTpoBckoro mpuHajIesKaT 3amMedaTesbHbIe T0-
MyJISIPHbBIE KHKKH 110 TICUXOJIOTHH.

Kumsknast BeicTaBka «I1cuxosorust u Bpemsi».
Doro ¢ caitta bubmmorekn nmenn K./I. Ymmnckoro

A.B. TlerpoBckuii, Oyay4nd MeTOIOJIOIOM M Teope-
THKOM, BeJT OOJIBINYIO OPTaHU3AIMOHHYT0 paboTy — py-
KOBOMI Kadenpoil, ObLT aKaTeMUKOM-CEKPeTapeM
Butie-tipesuneatom AIIH CCCP, motom — akamemu-
KOM-OPTaHMU3aTOPOM HOBOI aKaJleMUH, a TOTOM — U Tiep-
BBIM ee IPe3uieHTOM — Poccuiickoil akagemun obOpa-
3oBaHust. ApTyp Biagumuposuy ObL1 04eHb ceMelHbIM
4eJI0BEKOM. TEeIIbiM JIIOOSIIIIUM MY/KEM, OTI[OM, JIEJIOM,
npajeoM. B HeM Bce 3TO TapMOHUYHO COYETATIOCh.

H.A. /I3106aH0Ba,

KaHUJAT METUITUTHCKUX HAYK, Bpau-HEBPOJIOT
HarnronaapHOro MeIMIIMHCKOTO HCCIEI0BATENBCKOTO
IEHTPa HEUPOXUPYPTUU UMEHU aKaJeMUKa

H.H. Bypaenxo, unen cembpu A.B. [TeTpoBckoro

Bombimioe Bmeuatsienne Ha MeHST TTPOM3BeEJa aHAJO-
rust, mpoBouMast A.B. IlerpoBckum n B.A. [TeTpoBcknm
MEXKY JIMYHOCTBIO M HEKOTOPBIMU (DU3UIECKIMHU SIBJIE-
nusvu. Touree, peub y Hac nwia o «6esnnanoctu». Ona
noz06Ha HEUTPUHO: HPOXOASA CKBO3b TOJIILY 3EMHOI
KOpBI, HEUTPUHO He OCTaBJsIeT cJe/loB. Tak U HEKOTOo-
pble JIIOJM — OHM HUYEro He MEHSIOT B CBOEM OKpYsKe-
Hun. B kauectBe uH0u61006 OHU CYIECTBYIOT, & KaK 1LY -
HOCMb — HET.
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A.C. Orues,

JOKTOP TICUXOJIOTHYECKUX HAYK,
npoceccop OUHAHCOBOTO YHUBEPCUTETA
mpu IIpaBurensctee PD

Aptyp BragmmupoBuu mokasaji MHe OTPOMHYIO BHY-
TPEHHIOK KYJIBTYPY, HO Ge3 ropabiau. Kak-to pas Bamum
ApTypoBrY Ha3HAUMI MHE BCTpedy B Akagemun. B 310
BpeMsi TaM TILIO 3acefianue. Tbl, TOBOPUT, 3arJISTHA B 341, 1
S BBIIATy. 3arissHy1 B 3aJ1, Bajiuma elie Het, 3HAYUT, 3a/1€p-
JKUBACTCS, KJTY... MIMO TIPOXOMT JlaMa, IBHO 0bJIeueHHas
BJIACTBIO, U CIIpANINBAET: «HTO BBl TYT Hesiaete?» S1 oTBe-
yaio: <Ky [lerposckoros. «Bam Haznaueno?s S orBeuaio:
«Jlal Ckazano Ob110: “3arsisttu, 1 g Bbiiiny!”» Ona caenana
KPYTJIbIE TJ1a3a, 51 TOYYBCTBOBAJI, IPOUCXOAUT YTO-TO HE TO.
Ho ne mpuaan atomy oco6oro 3Havemvist. B atoT MoMeHT oT-
KpbIBaeTcs aBeph 1 BBIXOAUT [leTpoBckuii-crapmmif. [lama
TJISIAT Ha MEHST, U S BIDKY MTHOBEHHOE M3MEHEHHe BbIpa-
JKEHUST JINTIA, 1J1a3, CHavyaja YAUBJICHUE, a TOTOM 4YeTKUe
OTOHBKU B TJia3ax craju Gerats. OH roBOPUT:

— Bpl, HaBepHoe, IleTpoBCKOro-MJI/IIIEro XOTean
YBUJIETD?

— [a.

— A 4 He cro)RyCbH?

— K coxkasnenuio, Her...

— Hy 4ro x, skanTe, kak yBUANTE, €My TPUBET!

YMeHre MOMEHTATBHO BKJIIOUUTHCS B UTPY, O UM TO-
Bopwat Muxawi Knapun. A BOT Ipyroii amin30/1. 3aXoxKy
B kaburer YPAO?® (MHe Tpe/yTosKuIm 3aBeoBath kKade-
IIPOit) M HeOXKUAAHHO By Tam [leTpoBckoro. A.B. crain
paccripaniuBaTh MEHs, 9TO g cefivac aesnan. <, — roso-
PUT, — CJIeKY 3a BalluMU paboTaMu 10 OPTraHU3aIUOH-
HOH IICUX0JI0run. Y Bac, TOBOPST, TaM 0COOBII MOAXOL...
Kak BBl pazsiuyaere “Komaniy” u “KOJUIEKTUB’? ITO

Kpynbiii cron,
NOCBAWERHbIA 100-neTHIO
COZHA Do AeHus
AB. NleTnogckoro

[rev

o/tHO # TO ke? Yro-To oxHo? B yem g Bac oriingue?»
VY MeHs BHYTpH 4TO-TO ékHyJI0... Ceiiuac s1 6yay oObsic-
HATb [leTpoBcKOMY, B UeM pasHUIIA...

— B KossIeKTHBe YesoBeK — caMOIOCTaTOYHAs TIeH-
HOCTD. J[OTyCTHM, CETOMHS 51, MO KAaKUM-TO MPUYUHAM,
He MOTy paboTaTh XOPOIIO, U MEHSI KOJUIEKTHB TIOJIED-
JKUBAET.

— A uro-TO eme?

— Boobuie-To, «<koMaHza» MoKeT ObITh 1 Maduell, a
KOJIJIEKTUB — HET, Be/lb B KOJJIEKTUBE BCer/a IeHHOCT-
HO-OPUEHTAI[MOHHOE €JUHCTBO CTPOUTCS BOKPYT COIU-
ATTBHO-3HAYMMOII [TOJIOXKUTETHHO HATPY KEHHOU TIEJTH .

OH 3axymMascs Ha Kakoe-TO BpeMsI U TOBOPHT:

— Bt I01KHBL 06 9TOM HAIHCATb.

— Mla, — cKasajx s U JIOJTO HOCUJI B cebe 4yBCTBO
BUHBI, OT TOTO, 4TO He mucal. U mamicar 06 5TOM TOIBKO
K ero 90-yeTro: 0 TOM, TT0YeMy KOJITTEKTUB — He KOMaH-
Jla, 2 KOMaH/[a — He KOJIJIEKTHUB.

O6parmaio BHUMaHUWe Ha €lle OAHY OCOOEHHOCTH
Aprypa BaamuMmuposuua: 310 OGepeKHOE OTHOIIEHUE
K KaKUM-TO HOBBIM HJI€SIM, KOTOPbIE OH He MIPOCTO MOT
OIIEHUTH, HO [T BO3MOKHOCTb U PA3BUTh B JlaJbHEN-
1reM. A HEKOTOPbIE 3 HUX OU€Hb ITPOAYKTUBHBI B IIJTaHe
JAJIbHEIIIIero, 9TO IPOSBIISIETCS Y HAC IIPSIMO ceifyac, Ha-
IIpUMep, KoT/la BAPYT Ha Tepputopuu VHTEpHETA MOSIB-
JIAI0TCST 0cOObIE TPYIITIDI, MOSBISIOTCS 3HAYNMBIE JIIOJIH,
«OTpaskeHHast CyOBEKTHOCTDY, OOITHOCTH 0COHOTO PojIa.
W TyT ecTb MOIIHOE METOMOJIOTHYECKOE OCHOBAHUE,
KOTOPOE MOKHO ObLIO Obl ellle pa3BUBaTh. DTO BayKHO,
TTOCKOJIbKY MHOTO ceiiyac BcriomMuHaeM o IleTpoBckom-
CTapIeM Kak O JJUYHOCTH, HO [P 9TOM HEIOOTIEHEH TOT
Irar, KOTOpbIil B Oyyliee clejiaH, Kak MeTO0JIornde-
CKast 0OCHOBA MOHUMAHUS U UCCJIeJOBAHUE TOTO, 4TO Celi-
94ac BO3HUKAET.

Kpyrastii crou, nocssiiennsiii 100-1etuto A.B. Ilerposckoro.
Doro ¢ caiita bubnmoreku nmennu K. /[, Yumnckoro

8 Yuusepcurer Poccuiickoii akagemun o6pasosatust. — [pum. peo.

121




Bex Hempoecxozo: nCcuxoJjiozus u epems...

The Century of Arthur Petrovsky: Psychology and Time...

N x atomy nacnenuio IlerpoBckoro Ham cienyer or-
HOCHUTBCS ¢ yBakeHueM, bepexno. U cmacu6o Ierpos-
CKOMY-CTapluieMy 32 TO, YTO OH CMOI' CO3/aTb IIeJyI0
IIKOJTY, KOTOPAast >KNBa CETOTHS.

W3zobpaskenue: yandex.ru/images

N3 xommenTapues k cratbe B.A. IleTpoBckoro
«Aptyp Baagumuporuu IleTposckmii:
100 seT co AHS pOKAEHUS
(«ITcuxomnornyeckas razera» ot 14.05.2024)°

A.T. llImenes,
JIOKTOP TICUXOJOTUIECKUX HAYK, Tpodeccop,
3aciyskennbril mpodeccop MI'Y mmernn M.B. Jlomonocosa

Kostern, Mue He A0BesoCh JUYHO paboTaTh 10/
pykoBozictBoM Aprypa BiagmmupoBuua, Ho Bcero B
HECKOJIbKUX COBCEM He(OPMAIbHBIX ITMHU30AX I CMOT
OIEHUTH BBIAAIOININECS CHOCOOHOCTH ATOTO YEJOBEKA
KaK... TAJIAHTJIMBOIO HACTABHUKA /JISI MOJIOJBIX yue-
HBIX, CIIOCOOHOTO BIOXHOBJISATH MOJIOEKD HA CMEJbIe
MHHOBAIIW.

[IepBorit HeOPMATBHBIN AMU30] COCTOSIJICS IATEKO
3a Ipejie/laMi HayuHbIX JTabopaTopuii u yueOHbIX ayiu-
TOPUH, a... B 0Uepeld M0 KOMMYHAJIBHBIM TLIATEKaM B
0OBIKHOBEHHON TOPOJICKOIT cOepracce Mbl OKasaluch ¢
Aprypom BiaguMupoBuueM coceisiMu, OH TOXKE JKUJ B
70—80-¢ rozpl B MockBe B paitone M. AsporiopT. MeHs

9 URL: https://psy.su/feed /12203 /

VAMBUIIO, 4TO akajieMuk (naxke Buiie-mnipesujgent AITH
CCCP) MeHs caM ysHaJI, YJABIGYUBO MO3M0POBAICI U
MOXBAJINJ 32 MO JIOKJIAJ HA TTOCJIeTHel KoH(epeH1nn B
MTY tuna «JIoMOHOCOB-TO/», TIOCBSTIIEHHBIN 9KCIIEPH-
MEHTAJIBHOU TICUXOCEMaHTHKE — CyMacIie/nell HOBUH-
Ke 7711 Hadasa 80-X To/0B

ITorom GbLIO TIPUTJIAlIEHWE HA OYeHb WHTEPECHYIO
KOH(EpeHINIo 0 MCUXOJIOTUN JTUYHOCTU B T. [/layras-
muiic, kotopoir IlerpoBckuii pykooaui. ITorom Gbuia
HOJI/IEPKKA C €0 CTOPOHBI U CO CTOPOHBI €10 KOMAH/IbI
(Muxaun Konzgparses) Moero yuebunka « OCHOBBI IICH-
XOIUArHOCTUKU> 1°,

[Torom eme 6BLT APKUIT PacCcKa3 MOETO MPHUATES
Camu Epodeesa (yBbvI, yke TOKOWHOT0), KOTOPBIN
nucas KaHAWAATCKYIO ToJ pyKoBojacTBoM IlleTpos-
CKOTO, O TOM, Kak ApTyp BiaguMupoBud BAPYT HavaI
a3apPTHO MHTEPECOBATHCS KOMNIBIOTEPHBIMU UTPamMu!
Ay Cauu Oblia B OCHOBE €T0 JIUCCEPTAIUU TIePeo-
Bas JIJISE CBOETO BPEMEHU KOMITBIOTEPHAs HUTIPOBas
METO/IMKA TUTIA «JTa0UPUHT> [T U3MEPEHUS YPOBHS
NPUTA3AHUN».

Otser B.A. Iletposckoro: Cnacubo, dopozoii Anex-
candp! Tonvko no-Hacmosuemy Cepve3Holll Yer08eK
(a mot oucmuNy uen08ex cepvedbviil, peanvulil yuenvlill)
MOZ N0 QOCMOUHCIBY OUEHUMb IMY 0COOEHHYIO €20 uep-
my — asapmHocmv, unmepec K HOBU3HE, 20MOBHOCMb
noddepacusamov udeu ¢ <cymacueduurnxous. On mobun
2osopumu: <Ham, xax u gusuxam, nyxrcivl cymacueduie
udeu, HO ewe HUKMO He 00KA3AIL, UMO HAM HYICHbL UOeU
cymacwedwuxs. A.B. [lempo6ckuil Xopoulo pasiuda smu
sewu. Teos aKcnepumMeHmanvnas NcUXocemManmuxa —
Mo u celtuac «cymacuedulees 300p06o, a He MoabKo moe-
da, 6 nauane 80-x 20006.

A.A. Kponuk,

JOKTOP MICUXOJIOTMYECKIX HAYK, 3 bIOHKT-TIpodeccop,
mupekTop Mucruryra kaysomerpun LifeLook Net.
(Bedecma, CIITA)

Ilymaercss MHe, uTo (CcBeTJIOW mamsiTu!) 00UIsIpy
ObLt Obl OM3KKM cyioBa Besnbl AXManyauHOn: «3a-
OBITbCS, B KHUIe 00UTaTh, He BelaTh B310pa U pasjio-
par.

Aptyp BiaguMupoBuy Kujl B UCTOPUYECKOM Mac-
mrabe BpeMeHHU, B KOTOPOM U TIPOJIOJIKAET KUTh. [Ipu-
Mep/mokasaTeabcTBO ToMy — <«llcuxonmormyeckuii
JIEKCUKOH. DHIMKJIOeIUYECKUIT CJI0BAPbh B IIECTHU TO-
Max» (2005) 1oz ero obuieii pepakiyeii. ¥ MeHs 0]
pykamu mepBbiit Tom «O6Imas MCHXOJOTHSA» CO CTa-
ThsIMU MHOTHX HBIHEITHUX aBTOpoB [Icuxosmornyeckoit
ra3eTsl, KOTOPHIX akazgeMUuK A.B. IleTpoBcKkuit OTKPHLI
W IPUTJTACHJI K yIacTHio B cioBape etie B 1980-e rozsr.
1 st Tam ObLL...

Cmacu6o! Cseriast mamsath ApTypy BiaguMuposu-

gy!

0 IITmenes A.I'. n ip. OCHOBBI ICUXOAMATHOCTUKHY: Yued. mocobue st cryit. neasy3os / [lox Pen. A.T. IlImenesa. M.; Pocros u//1: Denukc,

1996.
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H.B. MapkuHna,

KaHIUIAT TICUXOJIOTUIEeCKUX HAYK,

motieHT Kadeapsl 001Iel ICHXOTOTHI

[OsxHO-¥Y panbckoro rocyIapCTBEHHOTO YHUBEPCUTETA

C termoroil u 6JaroIapHOCTHIO BCIIOMUHAKD KOPOT-
KHUe ammM30/bl BCTpeurn ¢ ApTypoMm BragmmupoBudem.
JBaxapl. Onun pas Mbl 6biu ¢ Bepoii I'psaseBoii y Hero
B PAO. Hy:xno 6bu10 MunyT 10 110105KAaTh... U €ro ce-
KpeTapp — MuJjeiilas jama — cjejajia JJisi Hac 3TO
okujlane KOM(MOPTHBIM M He3aMeTHbIM. A cam ApTyp
BraguMupoBuy o4eHb U3BUHSJICS TI€pe]] CBOEH ObIBIeit
acnmpaHTKoU Bepoii n ee koJIeroii 3a oxkuiaHue.

[ToMHIO eTo CTPOTUM U IETMKATHBIM — IOTPsICAIO-
mee coderanue. Kak 3amHTepecOBaHHO OH CIYIIAJT U
3azaBaJs Bonpockl! MBI Tor/1a Tprexann K HeMy ¢ TTpo-
rpamMmoit «OnapeHHbie JIeTH: 9KOJOTHST TBOPUYECTBAS.
Ero BompoChI, BOTIPOCH! AKCTepTa-yIpaBaeHIia s Hac
0Ka3aJMCh HEOKUITAHHBIMU U OYEHDb TOMOTJIN B TIOCJIe-
gytoteM ObITh TOTOBBIMU YiKe Ha MecTe B UesstOuHcKe
npeAcTaBaATh Hairy nporpammy. Cerogus yyeOGHUK
«Coruanbaag mcuxojaorud»!! 1 KoaneKkTuBHag MOHO-
rpacdus «Ilcuxosmorus pasBUBAIOIIENCS JTUIHOCTH 2
[o-IPeKHEMY, Jiexkar Ha MoeM pabouem croJe. B cry-
JIEHYECKUE TO/bI CTPAHWIILI YUeOHUKA, TTOCBSAIICHHbBIC
pedepentomerpun, IIOE u nuramuke Manoil Tpymibl,
HE TOJILKO OTIPEIETUIN TEMY TUTLIOMHOM paBoTh, HO U
BJIOXHOBJISLIA Ha 06pasoBaTesibHbIe TIPOEKTHI BO JIBOD-
e MMoHepoB U B Apreke. VI cerojust BOnpocs coObl-
TUITHO OPraHU30BAHHOTO 0OPAa30BATENLHOTO IIPOCTPAH-
CTBa Pa3BUTHS OJIADEHHBIX YYAIIUXCSI HE OTIYCKAIOT
MOM HAyYHbIE HHTEPECHI.

Crnacu6o Aprypy BiagumupoBuuy, cyGbBEKTHOCTD
KOTOPOIro OTpa’keHa BO MHe MHOTrOKpaTHo! 3aszepka-
JIb€ COIMATIBHON MCUXOJOTUU TTPOJOJI)KAETCsI, BOITPOCHI
CTAHOBSITCSI TO OTPOMHO-HEIIPEOJIOJIUMBIMU, TO CTPEMU-

[Monyyena 18.06.2024
[Ipumsra B mevars 19.06.2024

TeJbHO YMEHBHIAIOIIMMUCS, KaK TOJIbKO HAYMHAIO HC-
KaTb Ha HUX OTBeTbl. BOT yuk JeiicTBUTEIbHO — Helpar-
Matndeckuit puck Baguma IlerpoBckoro B couetanuu ¢
OTpakeHHOI CyOBeKTHOCTBIO ITeTPOBCKUX B MOII KM3-
HU — UCTOYHMK U KamepToH! Pajia «BUpTyasibHO BCTpe-
we» ¢ TOOOIO ¥ TBOUMMY KOJIJIETAMU Ha KPYTJIOM CTOJIE.

OtnenpbHast IaTOAPHOCTD YUEHUKAM U TTOCJEI0BA-
tensiM Aptypa Baagumuposuua [lerposckoro!

MouJtozeronye B Hac...
Apryp Baragumuposuu u lserra Cepreesna IlerpoBckue.
Doto 1 ceMeTHOTO apxXuBa

Budeo ecmpeuu docmynno na YouTube-xanane bu-
onuomexu umenu K. J[. Yuunckozo — no ceoiixe: hitps.//
www.youtube.com/watch?v=i1b9yWyZOoY &t=3197s

Budeopenopmadnc o knucnoii evicmaske <Ilcuxonozust
u epemsi: k 100-nemuio co ous poxcdenus A.B. [lempos-
CK020» MAaKdice Pasmeuen Ha smom kanae: hitps.//www.
youtube.com/watch?0=0SPKB10j6¢8

Received 18.06.2024
Accepted 19.06.2024

1 Conmanbhag ncuxosorus: yueb. nocobue s crya. nei. uu-1os / [ox pea. A.B. Tlerposckoro. M.: ITpocserenue, 1987.
2 Tlcuxosorus pazsusaotieiicst suanoctu / [lom pex. A.B. [lerposckoro. M.: [legaroruka, 1987.
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K 100-aetuto I'ammubt MuxaiisioBabl AHZIpeeBoOU

Mpi Bce — yuenuku [.M. AnnpeeBoii
(npexucaosue K mybsmkaiuu T.10. Basaposa)

13 utons ucnosnnnaocsk 100 et co [HS POKAECHUS COIMATBHOTO MICUX0JI0Ta 1 cornosiora Famimusl MuxaiijoBHbl AHIPEeBOIi.

I'M. AnzipeeBy c MOJIHBIM OCHOBAHUEM MOKHO Ha3BATh MBICJUTENbHUIEH COTIUATBHOTO TTO3HAHMST, OITPE/IEIUBIIEIl €T0 METO-
JIOJIOTHYECKOE CBOCOOPasue u caMOGBITHOCT METO/Ia BO BTOPOil TtoJioBrie XX Beka ¢ MOIHBIM 3aiesi0M Briepea. C aToii Touku
3pEHUs ee UMsl BCTAJIO B oauH psii ¢ umeHamu T. [Tapconca, I1. Bypabe, 3. Tunnenca, 0. Xabepmaca, 3. Baymana, T. JlykmaHa,
Y. Musuica, C. Mockosuaw, I1. Iltommku, P. Xappe, B.A. Slgosa, I.C. Batbiruna v gp. DTOT CIIUCOK, KOHEYHO, MOKET OBITD ITPO-
JIOJIKEH, HO, B JiI060M ciydae, [.M. AnjipeeBa OyeT 3aHMMATh B HEM CBOE YHUKAJILHOE MECTO.

Ee 3Hanu Bee TCHXOJIOTH, HE3aBUCHMO OT CTEIIeHN GJIM30CTH CBOMX MHTEPECOB K cdepe ConnaibHoil nenxonoruu. Bee Mbl
Gouibiiie 40 JIeT yYMIIECh HA OJHOM «MbICIsIIeM OyKBape» — MPEBOCXOIHOM, HEYCTAPEBAIOIIEM, He Pa3 TIePeus3aHHOM yueOHUKe
«CorasnbHast neuxosiorust». «ColuanbHy ICUX0JIOTHIO> B U3J10KeHun Tamibl MUXailJIoBHbI HEBO3MOKHO OBLIIO «C/IaTh 1 3a-
ObITh>. A TEOPETUYECKUI CIIOCOD MBIIIJIEHISI, KOTOPOMY OHa He U3MEHSLIIA, UCCIIe/Lyst IIoO0 (hparMeHT COIUAIbHO-IICUXOIOTHYe-
CKOIT KOHKPETHKH, TO3BOJISIII BOCCO3/IaTh €ro BceobIee 3HaueHe, eCJIM OHO B HeM KOPEHUIIOCh. Jlake /st TeX, KTO B MHOM CJIyYae
OTHECCSI K HeMY Kak K ueMy-To cyry0o crenuaabHomy'.

Sl — He conMasNbHBII ICUXOJIOT, XOTS OJIHAXK/IbI IIPUILJIOCH TPOYUTATh KYyPC XKYPHAIMCTaM. 3aTO — YUYCHUK, /10 CUX TOP
U3YYAOUI COMUANTBHYIO TICUXO0JIOTHIO. Y Kak TaKOBOU 3aBEPIO: BOWTH «C YMOM» (C MBICJISIMI) B HEe MOKHO Yepe3 Tpu yueh-
nuka — Tamorcy [Iubyranu, Jssuga Maiiepca u Tanunbl AnapeeBoii. MUHUMYM /Il HOBUUKa, YTOObI OHSITh, Ky/a MOMaJl,
0 YeM U Kak TaMm moicism. Tpu GaucraTeibHbIX BBEACHUS B COIMATbHO-TICUXOJOINYECKYIO Mbic/ib. QueHb pasHble, B Pa3Hble
BpEMeHa HallUCaHHble, HO JIJISL OJHOTO JyMarolero yntareis. Yuebuuk [.M. AunpeeBoii — nopasureibHoe couetanue GyH-
NAMEHTAJIBHOCTH, TOHATHOCTU M JINTEPATYPHOTO CJIOTa — SIBHO THCAJICS C PACUETOM Ha «YMHOTO CTyIeHTas. [[pyroro s nee
IPOCTO He CYIECTBOBAIO, OHA CJAUIIKOM yBaKaja U JIOOUIA CTYJEHTOB, 4TOOBI OMYCTUTH MBICJIb O €ro cyliecTBoBanuu. U ee
HayuHas IIKO0JIA 32 9TO JIOBEPHE, 32 ATY BEPY IJIATHJIA €l BBICOUANTIMM podeccuoHann3mMoM. U BbIAIOIUMUCS TOCTUKEHUS -
MU YYEHUKOB, KOTOPbIE CAMU CTAJIM YUUTEJISIMHU B CBOUX 1iKosax. Jloctatouno nazsats umena A.U. /lonrosa, JI.A. [lerpoBckoii,
AY. Xapamia: ux paboThl yiKe CTal KJIACCUKON HOBeliliell poccuiickoil conuaibio reuxosorun. Ho st Hux Beerza Oblia
MPUHIITIHAIbHA TTpeeMcTBeHHOCTh ¢ «I'M». Jlapnca Anznpeesna IleTpoBckast roBopusia cBoelt mojponednoi: < — ydenuia
AHJIpeeBOI, Thl — MOSI YUEHHIA, 3HAUUT, THI...>.

AHa/m3 coMaIbHO-TICUXOJOTMYECKHX TIpolieccoB Beeraa Boictytan s [.M. AnzipeeBoit kak hopma pedieKcum «coruasib-
HOTO MO3HAHUS». A 3HAYUT, U <COIUATBHOTO KOHCTPYUPOBAHUS PEATTBHOCTHY, TIYCTh [IJisI 9TOT0 OHA MCIIOJIb30BaJIA IPYTYIO Tep-
munosornio, nexenn [1. Beprep u T. Jlykman, koTopsie BBesn 910 oHsATHE B 1966 T.

Teopernueckas coraibHas ICUXos0rust u cotnosiorusi [.M. AHzipeeBoii — TO 3HaHUE, UTO HE HAXOAUT TIOKOSI B CBOUX KJIAC-
cuueckux obocHoBanusix. Camo ob6ocuoBanue (pedieKcust) ecTb MPOLECE MOUCKA, TOCTPOEHUST UX IpeaiMeTa. B 110JHOM co3Byunu

! 3ameuaresbHBIN TT0BOJ 3aHOBO NOyunThest y [.M. AnjpeeBoii nipegoctanisier 0Ty0-kanan Maxysabrera neuxosorun MTY, rie BbLIoKeH
MOJTHBIN Kype ee sekiuit: https://www.youtube.com/results?search _query=%D0%BB%D0%B5%D0%BA%D1%86%D0%B8%D0%B8+%D0%
B3.%D0%BC.%D0%B0%D0%BD%D0%B4%D1%80%D0%B5%D0%B5%D0%B2%D0%BE%D0%B9

CCBY-NC
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¢ storukoii JI.C. BBITOTCKOTO B MCKaHMSIX TIpeaMeTa o01eil enxoiorun (CKBO3HbIX B ero Ouorpadun). I10 TOHATHBIM IPUYMHAM,
9TO 0c000 BaKHO [IJIs1 HAIIETO JKYPHAJIA ¥ €rO YhTaTeseil.

I"M. AnapeeBa cosmiapia ¢ BbIrOTCKNM, BBICTYTIAIOIINM ITPOTUB «Pa3/IBOCHUS IMYHOCTU» 110 JIMHUU PACKOJIA IICUXOJIOTMH Ha
061IyI0 1 coruanbiyio: «“IIpocTpaHcTBOM” JTaATEHTHOTO CYIECTBOBAHMS CONMATbLHON TICHXOJOTHN B TIEPHOJ “TiepepbiBa” ObLa,
KOHEUYHO, 001Iast ICUXOJIOTUsI U HEKOTOpbIe ee oTBeTBIeHust. Ocoboe MecTo 3z1ech 3aHuMatoT pabots JI.C. BbiroTckoro, moaydns-
e BceMUpHoe npusHanue. 13 Bcero 6orarcrsa ujeil KyJIbTypPHO-UCTOPUUYECKOIT IIIKOJIbI B ICUXOJIOTUH, CO3JaHHOI BhirorckuM,
JIBE UMEIOT HEeIOCPEe/ICTBEHHOE OTHOIIIEHUE K PA3BUTHIO COIManbHOI neuxosorun. C onHoit croponsl, 310 yyenue JI.C. Boirot-
CKOTO O BBICIINX IICUXUYECKNX (QYHKIUAX, KOTOPOE PEaN30BaJI0 3a/[auy BBIABICHNS COIMAIBLHON IeTePMUHAIINYT ICUXUKH (T. €.,
BBIPAKASICH I3BIKOM AHcKyccnn 20-X TT., “71e1a10 BCIo ICUXOJIOTHUIO COITUATBbHON ).

C npyroii croponsbl, B paborax JI.C. Beirorckoro u B 60Jiee HerocpeAcTBEHHO (hopme 06CysKIAIUCh BOIPOCHI COLUATBHOIA MICU-
XOJIOTHH, B yacTHOCTH — ee npeamera. Ilonemusupys ¢ BexrepeBbiM, BbIroTckuii He corsiamaercst ¢ TeM, 4TO JIeJI0 COMUaTbHOM
MCUXOJIOTUH — U3YYaTh NCUXUKY cOOMpaTenbHoil imarocT. C ero TOYKU 3peHust, ICUXMKA OTAETBHOTIO YeJI0BEKa TOKE COIUAIbHA,
MIOATOMY OHA U COCTABJISIET TIPEJMET COIUATBHON MCUXOJIOTHI. B TO jke BpeMs KOJIIEKTUBHAS TICUXOJIOTUST U3yYaeT JIMIHYIO CHXO0-
JIOTHIO B YCJIOBUSIX KOJUIEKTUBHOTO ITPOSIBJICHUST (HAIIPUMep, BOCKa, iepkBu ). HecMOTpst Ha oT/imdne Takoro MOHUMAaHUS OT COBPe-
MEHHBIX B3IVISIIOB HA COIMAIIBHYIO TICHXOJIOTUI0, 00YCIOBJIEHHOTO IPEAIIECTBYIONIEN IUCKYCCUEld, B HEll MHOTO PAIlHOHATIBHOT0»2,

Beib 10 cux mop 3By4ar BOIIPOCHL: COIUAIBHAST ICHXOJIOTHST — 9TO BooOIIe ricuxosiorus? HeT y rpymiibl ICUXUKH 1 MO3Ta, 110
HAJIMYKIO KOTOPOT'O MOKHO BBISIBUTH 320/IHO U CYACTJIMBOTrO Obagaresst ncuxuku. [Ipu aToM HUKTO He OTPUIIAET CyIeCTBOBAHMUS
KOJIJIEKTHBHOTO CYyOBEKTA, B KYJIbTYPHO-UCTOPUUECKOIT ICUXOJIOTUY — CYOBEKMA UHMPANCUXULECKO20 OCTICMBUSL, KOTOPbIii KIBET
0c060H nCUXUUecKOll HCU3HDIO, Y KOTOPOTO MO3Ta MbI Takke He oOHapyskuM. [lonnmas ato, B.M. BexrepeB ObL1 BbIHYK/EH [TPE/-
MOJIOKUTH BOBMOJKHOCTD 9KCTpallepeOpasibHOIl Tepeiayn MO3TOBBIX UMITYIbcOB. Ho TT0Ka aTa nHTepecHast runoTesa He J0Ka3aHa.

Mo:KHO, KOHEUHO, TIEPEHECTH OTBETCTBEHHOCTD Ha J[ekapTa, B IJIeHy KOTOPOTO JI0 CHX MOP HAXOAWUTCS HAYYHOE MbIIIJICHUE
(mudbt 06 U 1 HeiipoceTsix, UM, K CJI0BY, O0JIbIie MOJIyBeKa, — Juiib uitoctpain). Ho Beab Jlekapt reHuanbHO BHIXBATILII U3
«0O0IIEY€eTIOBEYECKOT0» MBILLJIEHHS] HEUTO, YeMY U IIOHbIHE HE MOJKET [IPOTHBOCTOSITH €10 HayyHast popMa...

A oburectsennoe (6osbliiee TPYINOBOE, KaK, BIPOUYEM, U MAJIOE) CO3HAHUE UM KOJJIEKTUBHOE HeCCO3HATENLHOE — HTO PO
YTO-TO IPYTOE, TPYAHOOTIPEAETIMOE, OCOOEHHO B KAPTE3MAHCKON JIOTUKE MBITIIICHUS.

Jla, BUIMMO, COIMATIBHOI ICUXOJIOTHU Hajlo ObLIO YIITH B «<JIATEHTHOE CYLIECTBOBAHUE>, YTOObI TAKKE BOIIPOCHI M COMHEHUSI He
BO3HUKAIU. A 320[[HO MOKHO OBLIO ObI yTOUHUTH CBOU OOLIEIICUXOJIOTNYECKUE TIPEACTABIEHUST — O ICUXUKU WHIIUBUJIA.

ConmasnbHas nicuxosorus Tajnas MuxaiiioBHBI AHIPEEBOH, TOMUMO BCETO TIPOYETO, CIIOCOOCTBYET TAKOMY YTOUHEHHIO.

I[Ipocto ectb Takoii heHomen — «UesI0BEK COBMECTHBII», KOTOPOTO HENb3st cOOPaTh BCKIAAUUMHY U3 HAGOPOB OOIIENCUX0JI0-
TUYECKUX U COIUAJLHO-TICUX0IorHuecKkux faetaeit. Bee tBopuectBo .M. AHpeeBoil 0 TAKOM YeIOBEKE U €T0 CAMOTIO3HAHWH.

Bee mbt — yuenuku Taminbl MuxaiinoBusl AHapeeBoil. TeM 1ieHHee 1 BecOMee CJIOBO HEIIOCPEACTBEHHOTO U GJIMKANIIero
yUeHnKa, OTHOTO 13 BeAynux mpoposskarteseii gesma .M. Anapeesoii T.1O. bazaposa.

B.T. Kyopssues,

JIOKTOP TICUXOJIOTUYECKUX HayK, podeccop MITIITY u MTTIY,
3aMECTHUTENb IJIABHOTO PEJAKTOPA KypHAJIa
«KympTypHO-HICTOpIUECKast ICUXOJIOTHST>

100-n1etne I''M. AHapeeBoii: pojeBoii
peneptyap Jlnzgepa
T.1I0. bazapos

MocxkoBckuii rocynapcTBeHHbIN yHUBepcuTeT nmeHn M.B. JlomonocoBa
(DOI'BOY BO «MI'Y nmenu M.B. JlomoHocoBas ), . MockBa, Poccniickast Demeparimst
ORCID: https://orcid.org/0000-0002-1591-3932, e-mail: tbazarov@mail.ru

CraTbs MoCBAIIEHA JIMEPCKOMY POJIEBOMY PENepTyapy BbIIAIONIErocs COIMAIbHOTO Tcuxosora Poc-
cuu, oKTopa (punocodcknx Hayk, mpodeccopa, aeiicTBUTeIbHOTO wieHa (akagemuka) Poccuiickoil aka-
nemun obpasosanus [.M. Auapeesoii B cssu co 100-1eTreM co aHs poxaeHus. PaccmarpusaioTces aBe
urocracu Haydroro Jluaepa — MepBEeHCTBO B CBOEiT 00JIACTH 3HAHUST U TATAHT BeCTH 3a coGOIl mocenno-
BareJieil, yYeHUKOB U COPATHUKOB. [IpeanpuHsTa MonbiTKa AeHTU(MUKAIIU 0COOBIX JUAEPCKUX KAUECTB,
peanuzoBaHHbIX [.M. AHpeeBoil HA IPOTSIKEHIM MHOTUX JIET €€ TBOPUECTBA.

Knroueewte cnosa: I .M. Annpeesa; poJieBoii periepryap Jujiepa; Jujgepckue kadectsa; [.M.

s uuratei: basapos T.10. 100-netue I.M. AnzipeeBoit: posieBoit peniepryap Jluznepa // KyabTypHo-ucTopudeckas 1cu-
xozorus. 2024. Tom 20. Ne 2. C. 124—128.

2 Andpeesa I.M. Coumanbras ncuxosorust // Cormosorust B Pocenu / Tlox pex. B.A. Slnosa. M, 1996. C. 457—481.
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Bazarov T.Yu. G.M. Andreeva’s 100th Anniversary...

The 100th anniversary of G.M.Andreeva: The Role
Repertoire of the Leader

T.Yu. Bazarov
Lomonosov Moscow State University (MSU), Moscow, Russian Federation
ORCID: https://orcid.org/0000-0002-1591-3932 , e-mail: tbazarov@mail.ru

The article is devoted to the leadership role repertoire of the outstanding social psychologist, Doc-
tor of Philosophy, professor, full member (academician) of The Russian Academy of Education, to Galina
M.Andreeva due to her 100th anniversary. We concider two faces of a scientific leader: — a primary position
in a particular field of knowledge and the talent to lead forward the followers, students and collegues. An
attempt has been made to identify the special leadership qualities realized by Galina M.Andreeva over the

years of her work.

Keywords: G.M.Andreeva; leader’s role repertoire; leadership qualities; G.M.

For citation: Bazarov T.Yu. G.M. Andreeva’s 100th Anniversary: Leader’s Role Repertoire. Kul'turno-istoricheskaya
psikhologiya = Cultural-Historical Psychology, 2024. Vol. 20, no. 2, pp. 124—128.

BZIeHb, koraa Mbl otMeuaeM 100-nmetne I'M. Arnpee-
BOI, K&JKETCSI HEBEPOSITHBIM, YTO MBI IMEJIU CYACThE
OBITH € HEll 3HAKOMBIMU ¥ JIasKe YUUThCS Y Hee,

Y4autbcs — 9TO He TOJIBKO TMOCEMATD JEKIINA 1 Clla-
BaTh 9K3aMEHbI, Y UUTHCS — 3TO HEUTO OOJIbIIIEE: BUETD,
CJIBIIIATH U IBITATHCS TIOHSATH OCHOBAHUS JIJISI TIOCTYTI-
KOB, KOTOPbIE COBEPIIAET Y YNTED.

I'M. (ocoboe cokpaiieHue HMEHH OTYECTBa
[.M.AnzipeeBoii, KOTOPbIM IOJb30BAINCH €€ YUeHUKU
1 COPATHWKW; COTMAIbHAS TICUXOJIOTHSI) MHOTOTPaHHA.
Omna yueHblIil 1 Ipero/iaBaTesb, HAyYHbIH PYyKOBOJAUTEb
1 3aBejytomiast kadenpoil, y9acTHUK BOWHBI U Tpask/a-
mun. JIiobast 3 aTUX (M MHOTUX HEHa3BAHHBIX) TpaHeit
JlaBaJia ULy /1711 YIeHUsI.

Ecau momsitathes oxapaktepmsoBaTh .M. ogHuM
CJIOBOM, TO 3TUM cJIOBOM OyieT «JIuzgep». U B 3HaYeHUM
ObITh [IEPBOM, ¥ B 3HAYEHUN BECTU 32 COOOI.

Bcem um3BecTHO, uTO OHa co3iana kKadeapy coru-
AJIBHOI TICUXOJIOTMU W HallMcasa MepBblii y4eOHUK 110
aTON aucnunianie B crpane. He Tak-To mpocto Hamu-
catb y4yeOHUK. [l 9TOr0 HA0 PELIMThCS MPEAIOKUTH
CBOIO CTPYKTYDY y4eOHOTo IpeiMera U B3sTh Ha cebs
OTBETCTBEHHOCTH 32 TO, YTO MHOTHE TIOCJIEAYIONINE T10-
KoJIeHUsI OyIyT BUAETh MUP COIMAJBHOU MCHUXOJIOTHI
UMEHHO TaK, Kak OIucaHo B yueOHMKe. TeM, KTO ero mpo-
YeJt, JIETKO TPE/ICTAaBUTh OCHOBHBIE PA3/IeJibl ATOW HAYKHU
(TOYTH KaK TUIIEPTEKCT): TPYIIIBI, JUYHOCTD U OOIIECHHE.
ITpoHUKHYB TJIy0:Ke, MBI YBUIUM TIEPCIEKTUBY (heHOMe-
HOB TPYIIIOBOI IMHAMUKU U JINJIEPCTBA, COLIMATIU3AIII
U UJIEHTUIHOCTU, KOMMYHUKAIIUHU, TIePIENIUT 1 UHTe-
paxiu. HaBuraims mossoJisier cBOOOIHO repeMeniarh-
CsI TI0 OTPOMHOMY M MHTEPECHOMY TIOJII0 MEXTUIHOCT-
HBIX U MEKTPYIITIOBBIX CIO’KETOB.

Ho u Bectr 3a c060ii y Hee IIPeKpacHo IMOJyJaioch.

Y auBurebHbIM 00pazoM OHa Morja abCOJIOTHO
TOYHO Ha3BaTh TEMbl BCEX CBOMX AUILIOMHHUKOB (6oJiee
COTHU), KaHAMUJATOB M JIOKTOPOB HAYK, KOTOPBIX OHA
noarorosua (obdasuM eie nojacoran). IIpesocxonnas
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aMsTh 37leCh HU TIpU yeM (BepHee, HE caMoe TJIaBHOE).
3/ech CHITPATIo CBOIO PO 0coboe JHaepcKoe Kade-
CTBO — TOTPYKEHHOCTH B COJIEPsKAHUE TOTO, UTO JieJia-
an yyenuku. [Toromy uto mHTepecHo. VIHTepecen nHOMN
B3TJISIZL, BaKHA COOCTBEHHAS TO3WIMMST M CIOCOOHOCTH
CTY/ICHTA €€ OTCTauBaTh U JJaKe HACTANBATD.

[Ipurnamag B roctu Ha 3acemanue Kadeapol ore-
YeCcTBEHHBIX 1 3apyOexHbIX 3HaMenutocreil (A.B. Ile-
tpoBckoro, A.W. Ilpuroxkwna, JIlu Pocca u mHOrmx
npyrux), I.M. Gblia yAUBUTEIbHBIM MOJIEPATOPOM, I10-
IPY’KEHHBIM B COJIepKaTeJbHbII KOHTEKCT U A3bIKOBYIO
yMeCcTHOCTb. Peub uzieT He TOJbKO O BJIAJIEHUU €10 €B-
PONEHCKUMH S3BIKAMU, HO U O TJIyOOKOM TTOHUMAaHUU
CIOJKETHOTO PasHOOOPasusl Pa3IUYHBIX ITIPEIMETHBIX
peambHOCTEH. OTMETHM TaKoe JUAEPCKOe KA9eCTBO, Kak
MOJIMKOHTEKCTYAIbHOCTb.

.M. Auzapeesa ¢ yuennkamu A.V. Jlornossiv (oH ObLI ee
nepsbiM actiupanToM) u T.1O. Bazaposbim

Opnaxzapl .M. BcriomMmHaa, Kak B caMOM KOHIIE
BOWHBI €ii MPUIILIOCH BBIIOJHITH Ba)KHOE 3ajlaHie KO-
MmanzoBatust. CyTh 3alaHIsI COCTOSIIA B TOM, YTOOBI BOC-
CTAaHOBUTDH JOKYMEHTAIMIO HA TPOdeilHylo paanosoka-
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IIMOHHYIO CTaHIIMIO, OKa3aBIIyiocs B pykax CoBeTckoii
apmun. J1o GbIJIa HOBEHTIAsA Ha TOT MOMEHT pa3paboTKa,
B I[EJIOCTH ¥ COXPAHHOCTH, HO 6€3 COOTBETCTBYIOMIE 10-
kyMmeHTaiuu. HyKHO OBLIO BBICTPOUTH KOMMYHUKAIIUIO
MEKTy HEMEITKMM W COBETCKUM WHKEHEPaMH M CO3/IaTh
nHcTpyKImio. Tak BOT aTa 3aaua Oblia perena Garoma-
pst tomy, uto I.M. AHzipeeBa Gblia TIOCPEHUKOM MEKILY
NIBYMST MH)KEHEPAMU.

MozxHO cebe IpeicTaBUTh, Kak ObITh MAPKCUCTOM Ha
repesioMe 31oxX. KonhopmMuam mianm KOJLIEKTUBUCTHYE-
CKoe camooripesiesienrie? /[ pamMaTiueckast CUTyarms: 4T0
nenath? [.M. AnjipeeBa IperojiHOCUT BCEM YPOK ajiarl-
TUBHOTO WHTEJJIEKTA, O KOTOPOM B IOCJEHEE BPEMs
HAYMHAIOT PasMBIILIATH IICUXoyorH. Eif yranoch oueHb
YeTKO Pa3BeCTH METOOJOTHIO U W/IEOJOTHIO, HAyKy U
nosmTUKy. CIIpaBeIMBOCTH PN CTOUT OTMETHUTH, UTO
MOJUTUKOM OHa ObLJIa OTMEHHBIM, KaK U JUILJIOMATOM.
OTMeTuM JInZiepCKre KadecTBa, KOTOPbIe MPOJEMOH-
crpupoBasia .M. B 1epesioMHBIN 1eproj KU3HU CTPa-
HBI: COOTHECEHUE CBOUX BO3MOKHOCTEN ¢ TPeOOBAHUSIMU
AII0XU, OCMBICJIEHNE XaPAKTEPA HOBBIX PEATIHIA.

CosepuienHo neoxkupanno .M. Auapeea obpa-
THUJIACh K TeMe DPOJIEBOTO perepryapa PyKOBOIUTEJs
[1]. D10 saBHO ObLIa camopediexcus. AHaaus cob-
CTBEHHOTO 6OTATOTO OMBITA JUAEPCTBA B HayKe U 006-
pasoBaHuU. BeTpeya ¢ MHOTOUMCJIEHHBIME BBI30BAMHU
U3MeHsIomerocss Mmupa mospossiaa I.M. ¢ukcupoBaTh
(myTeM caMOHAOJIIOJICHHUS) TOT CIOCO6 AKTHBHOCTH
WHAWBUAYAJBHOTO U TPYIIIOBOTO CyOBEKTA, KOTOPHII
6bLT HanboJiee yMeCTeH U CocoOCTBOBAJ €ro PasBu-
TUIO, HECMOTPsI Ha pucku. Perienue, kotopoe OBLIO
04eBUAHBIM 1711 .M., cOCTOSJI0 B IPUHATUN Pa3HOO-

Jumepamypa
1. Awndpeesa I'M. PoneBoii perepTyap pPyKOBOIUTEJSI

B YCJOBHSX COIMaIbHBIX TpaHchopmanmii // ColuasibHas
ncuxostorus u oomiectso. 2011, Tom 2. Ne 4. C. 5—14.

Hugpopmayus 06 asmopax

Opasus BHelHero Mupa. OTMETUM ellle OJHO KayeCTBO
I'.M. AHapeeBoii Kak Jiuaepa — MIPUHATHE pasHooOpa-
311 ¥ MHOrooOpasusi MUpPa, BKJI0YAoIIero sce oblie-
CTBO 1 OKPY>KAOTIYIO CPey.

Y auButesbubie KOHTaKTHI .M. AHipeeBoit co MHO-
rumMu chepamut 1 06J1aCTIMU OOIIECTBEHHON JKU3HUI — OT
KomuTera cOBETCKMX JKEHIIMH B MPOIIIOM /[0 Pa3Jiny-
HBIX MTpoeccnoHaNbHBIX accolmaluii — Poccutickoro
[ICUXOJIOTMYECKOro obiiecTBa, EBpoleiickoil acconna-
1Y COIUAJIbHON TICUXOJIOTUU — B HACTOSIIIEM — HMe-
JIU ¥ TO 3ByYaHue, KOTOPOE KacaJoCh W€ aKTUBHOTO
y4acTusl COIMATBHOM TICUXOJOTMU B MPOUCXOSIINX
n3MeHeHusdX. Bejb MMEHHO colMajibHas ICUXOJOTHS,
CTOJIb YYBCTBUTEJNbHAS K COIMAJIBHOMY KOHTEKCTY W
CTOJIb BOCIPUUMYMBAS K MTPOUCXO/ISAIINM KaTaKJIN3MaM,
MOKeT OBbITh TPOAKTUBHBIM MPEAUKTOPOM OKHIAEMbBIX
COOBITUIT W KYJIBTYPHO-UCTOPHUUECKUM CPEICTBOM TIO-
HUMaHUS W BO3/JICHCTBUS Ha COIMAJbHbBIE MEPEMEHBI.
Ormerum ocoboe kadecTBo JugepeTsa [.M. — BK/IIOYEH-
HOCTb B PasJIMIHbIe COOOIIECTBA U OPUEHTAIINST HA TIPaK-
TUYECKOE MCII0JIb30BAaHNE 3HAHUN U METOJIOB COIUAJIb-
HOU IICUXOJIOTUM.

Ecau BepHyThCS K MHOTOTPAHHO JINIEPCKON (hUType
.M. AnyipeeBoii cerojitsi, ToO OCTAETCs JIUIIb IPU3HATD,
YTO JINJIEPCKUH TTOTEHIINAJ HATIIUX YUYUTEJEH — 3TO YPOK
1 TI0BOJI. YPOK CMEJIOCTH ¥ MysKeCTBa ObITh CAMUMMU CO-
6oii ¥ He M3MEHATh UCTUHHBIM LeHHOCTSAM. IToBOA Ist
aHaan3a COOCTBEHHON COCTOSITEIBHOCTH TIEPEl JIUIOM
HOBBIX BBI30BOB 00PAa30BaHHOCTH 1 YEJIOBEUHOCTH.

PosieBoii pemnepTyap JumepcTBa, OCTaBIINICS HaM
B HacsieZicTBO oT .M. AHJipeeBoii, — OTKpbITasi KHUTA.
Yucreie cTpauIipl 3amoauaTh Ham. Criacu6o 3a mpuMep.
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Basapog T.10. 100-nemue I' M. Anopeesoi...
Bazarov T.Yu. G.M. Andreeva’s 100th Anniversary...

Hayxa — ato He Tobko nipodeccrnonambHasg ¢hopma Mmo3Hanus («MblIIJIeHNe 0 Tpodeccuns ), HO U CKJIa/IbIBa-
olas BHYTpH Hee (popMa 0OIIEeHNUsT, KOTOPOE BBIXOAUT 32 PAMKK PEMeCiia, XOTs 1 MOCTOSTHHO «YAEP/KUBAET> €ro.
Hayuroe o01ieHre CTAHOBUTCS «KIYOHBIM», KOT/Ia MacIiTad JUYHOCTH, TIPOCTYHAOIINIA, B TOM YHCJIe B MHOTO-
obpasuu HHTEpecoB cosaaress (Juaepa) HAyIHO MKOJIbI, CIIJIAYUBACT ee TPeICTaBuTeell. B meuxomoruu Takie
«KJIyObl» CTUXMITHO U BMECTE C TeM 3aKOHOMEPHO BosHuKanu B Kpyrax A.P. Jlypuwu, I1.4. Tanbuepuna, B.B. a-
BBIJIOBA W JIP. — UCTOPUKAM €Il MPEACTOUT OIIEHUTH UX BKJIAJ B Pa3BUTHE HAYKU. TaKOi «KIy0» CIOKUICS 1 BO-
kpyr I.M. AnzipeeBoii, koTopas 06Jiajiasia MeJbiM PSIIOM JapoBaHuil. B ee 1KoJie MOBCeHEBHAS HAYYHAST KOMMY-
HUKaIUs [IPEeBPAlaNach B «POCKOIIb YeJI0BEYeCKOro obmenns»> Jxsonepu. Hecaygaiino I.M. Anzapeesoii 6bL1a
IPUCYIIA A3BIKOBAs OJAPEHHOCTh KaK CIOCOOHOCTh CTPOUTH OOIIEHNe Ha Pa3HBIX SI3BIKAX, JIETKO IIePeKII0Yasich
OT OJIHOTO K JIPYTOMY. A 3TO «POCKOIIIb» Jla’ke CPe/ld MOJUTIOTOB, Yallle XapaKTepHas /s MyJIbTUANHTBOB. [To-
3HAB ATY «POCKOIITby», YYU€HUKN U TtocseioBaTesin ' M B KauecTBe COMMAIbHBIX TICUX0JI0TOB BHUKAJIH B ITOJJTUHHBIE
CMBICJTBI TTOBCETHEBHON KOMMYHWKAITUN.

M. Anzpeesa nucamia 3amevaresbhble ctuxu. Cpein HUX UpOHUYECKas: «basiana commrasbHOro neuxosuoras.
Yuenuk I"M. AugpeeBoii T.1O. BazapoB 110/105K1T 3TH CTUXU HA MY3BIKY.

BAJIJIAZTA (TMMH) COIIUAJIBHOT'O IICUXOJIOTA
Cnosa I'M. Annpeesoii, myssika T.10. bazaposa

T nokudaewn <Anomy-Mamepv>, B meacepynnosom copesnosanve
Yceous yiimy ecsaxux snanui. He ucnogedyii s20usm

U3 nux, xax obwuii snamenamenv, W ucmpebasii 0o ocnosarvs

Tot useaexu psid NONCEAANUIL: Huepynnosoii pasopumusm.

B obuenve 6yov molL Komnemenmivim, H xonv nposisuuty mol maxmuunocmo,
Buadeii uckyccmeom unmepaxuuii, He 6ydewn 6 nosedenve zayn,

Byov xomo ne s61viM, HO TAMEHMHBIM IIpuobpemeurv moL udenmuunocmo
IIpoussodumenem ammparxuuil. Cpeou 60npuux U MAXLIX 2PYNN.

U xorw sepbanuxy 3aeno, ITux meoezo camocosnamvsi

Brouaii mot mumuxy momuac, Hacmynum e mom cesmoii momenm,

U sicecmol pyx, u nosvt meaa, Kozda noiumewn opyeux sceranvs,

U, naxoneu, koumaxmot 21a3. Kax 6yomo cam mut ceotl kuenm...
Ampubymuenvie modenu, W umo6 ne o1 meoi nymuv neuarviviM,
Kax cpedcmeo, ouenv xopowu: TovL noemopsiii cebe cmokpam:

Io num npuuunvl nosedenvs, «Bedwv s — IICUXOJIOI COIIHMAJIbHBI,
Konv ux ne snaewn, — npunuuu! Hapody ryvwuii Opye u 6pam!>
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Ilpe3ymiius 4eJI0BeYHOCTH
(x 80-1etuio Bukropa MBanosuya Ciro6o1unkoBa)

A.B. lllysanos

I'BY «KpusucHbIl IeHTP TOMOIIN JKEHIITTHAM U JIeTsIM», PoccriiCKUI TpaBOCTaBHBIN YHUBEPCUTET
cBaroro Moanna Borocosa, . Mocksa, Poccuiickas Demeparts,
e-mail: virtusfront@mail.ru

2 urons 2024 r. ucnonuunoch 80 JieT BUIHOMY A€SITEIO TICHX0J0TNYECKON HAYKK U OTEYECTBEHHOTO 00-
pasosanust Bukropy MBanosuuy CiiobopunkoBy. B crarbe npezcraien kparkuii Guorpadudeckuii ouepk
1 0630p HAYUYHBIX U TIPOGECCHOHATBHBIX OCTHKEHUIT I0OIISPa.

Knrouesote cnosa: Buxrop Vsanosny Ciro60/4MKOB, pa3BuTHe, 00pasoBaHue, MCUXOJOTHYECKas aH-
TPOIIOJIOTHST, CYyOBEKTUBHAS PEATTHHOCTD, CO-OBITHIHAS OOITHOCTD, XPUCTHAHCKAST ICUXOJIOTHSL.

Ilnst waratsr: [ITyeanoe A.B. Tipesymmuns yenoseanoctn (k 80-metnio Bukropa MBanosnua Cro6omunkosa) // Kymb-
TypHo-uctopudeckas rcuxosorus. 2024. Tom 20. Ne 2. C. 129—134.

Presumption of Humanity
(to the 80th Anniversary of Viktor I. Slobodchikov)

Aleksandr V. Shuvalov

State Budgetary Institution “Crisis Center for Assistance to Women and Children”,
Russian Orthodox University of St. John the Theologian, Moscow, Russia,
e-mail: virtusfront@mail.ru

On June 2, 2024, Viktor Ivanovich Slobodchikov, a prominent figure in psychological science and na-
tional education, turned 80 years old. The article presents a brief biographical sketch and an overview of his

scientific and professional achievements.

Keywords: Viktor 1. Slobodchikov; development; education; psychological anthropology; subjective
reality; co-existential community; Christian psychology.

For citation: Shuvalov A.V. Presumption of Humanity (to the 80th Anniversary of Viktor I. Slobodchikov). Kul'turno-
istoricheskaya psikhologiya = Cultural-Historical Psychology, 2024. Vol. 20, no. 2, pp. 129—134.

2 wions 2024 r. uctniosnuiocs 80 et Bukropy VBa-
HoBuuy Ciro00I4NKOBY — AOKTOPY IICUXOJOTMYECKUX
HayK, mpodeccopy, uieny-koppecrnouaeHty Poccuii-
CKOl akageMuu oOpasoBaHUs, AECTBUTENIbHOMY uJe-
Hy MexXayHapomHOll CJIaBIHCKON aKajleMUn WMeHU
A.A. Komenckoro, wieny KoopamHaimoHHOTO coBeTa 10
B3auMozelicTBiio MuHMCTEpCTBA 06Pa3sOBAHUST 1 HAYKH
Poccuiickoit @Dexpepariun 1 MOCKOBCKON TaTpuapxuu
Pycckoii ITpaBocaiasnoii [epksn.

Bcenomunar, kax 6 1994 200y ewe 3adonzo 0o momern-
ma oyHoU ecmpeuy U JUUH020 3Hakomcmea ¢ Bukmopom
Hsanosuuem mosapuiiy nopexomenoosan u 000INCULU
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COBCEM HEeHAO0120 KCepoKonuio asmopedepama ezo 00k-
mopckoil duccepmavuu <Passumue cyboexmuenotl peann-
HOCMU 8 OHMOozene3se (NCUX0J02UeCKUe OCHOBbL NPOEKMIL -
posarus o6paszosanus)s. [lomwo u mo, xaxoe cunvhoe
gnevamieHue npousseso Ha Mems npouumantoe (coscem
Henoxodcee Ha mo, uemy HAac yuuiu 6 uncmumyme): <Ka-
mezopusi cyOveKMUBHOCIU — MO MA OCHOBA, KOMOPAsL
10360J5eMm PA3GepHYmMb U NAHOPAMY, U NePCIEKmuUsy Ha-
wWux npedcmagienuil 0 ueiosexe, CIMaHo8sIUeMcs U onpe-
densowemcs 6 mupe... CyboekmusHocmy coCmagisem
PO00BYI0 CneuuduKy uen08exa, NPUHYUNUATOHO OMAUYA-
em cobcmeeno uen08eueckuil Cnocod HCUHIU OM 6CAKO20

CCBY-NC




Illyeanoe A.B. Ilpe3aymnyus uenogeunocmu...

Shuvalov A.V. Presumption of Humanity...

Opyeozo... Umenno 6 cumy ceoeil npomusonooicHOC
mupy 066exmos cybveKmueHOCmMs NPUHUUNUALLHO HEeNo-
3nasaema 6 kauecmee 006eKma, Heno3Hasaema u npu noo-
x00e K Heil ¢ MePKamu ecmecmeeHHOHay 020 00bscHe-
nusi». C 6nazodapnocmuio bepezy yaice MHo20 Jem cnycms
nooapenviil Mie asmopom NOCACOHUTL IUUHBLL IKIEMNILD
2amoil pabomaL.

Obwenue ¢ Buxmopom Heanosuuem — amo c60ezo
P0G uHMENIEKMYaLbHOe NUPULECTEO, 8 KOTMOPOM Ol PAC-
KPbLBAEMCsL CBOCU He3aYPAOHOCbIO, OYUeBHOU Uedpo-
CMBI0 U UHMELLEKMYALLHOU Mowb1o. Omuiods newacmole
HaWu 6CMpeyi CXoxncu 6 00HOM: 00208APUBAEMCS HEeHA-
007120, HO OYKBALLHO ¢ NOPO2A BMALUBACMCS 8 MHOZ0UACO-
8y10 becedy (MPUsHAIOCL, MHOZUE MOU NPOPECCUOHAILHDLE
3AMBICTILL OPOPMISAIUCD U UCTILIMBLBALUCD 10 X00Y MAKUX
paseoeopos). U yousumenvno xax smu npooosjicumens-
Hvle PA3z06oPbL ObIBAOM CKOPOMEUHDL.

Crooxcro 06pssmv u mpyono nepedamsv 6 mexcme 6Cro
NAIUMPY UeI08e4ecKUX DOCMOUHCNE U MHOZOZDAHHOCID
npogeccuonanvrozo daposanus B.M. Croboduuxosa. Ho
MOJNCHO npueecmu Qaxmol, KOMOpvle CKANCYM CAMU 3d
cebsl.

Buxrop Msanosuu Cro60g4nKkoB pOAMICI 2 MIOHS
1944 roma B cemne Apxanrenbckoe Hapo-Momunckoro
paitona MockoBckoii obmactu. B cienyiomem 1945 romgy
elle B paHHEM Bo3pacTe oH ocupoTest: otell MBan ['puro-
poeBud norub Ha dponrte, a mama Ajnekcanapa IIpoko-
nbeBHa ymepsia. Ckosrbko Ob110 ¢, BukTopa mecroBaia
yoke moxuaas 6abyimka Akcuabs Dpososra. ITpocrast
Masi000pa3oBaHHas JePEeBEHCKasl KEeHIIMHA Oblla ue-
JIOBEKOM JIOOPBIM, 9yTKUM U MyapbiM. OHa He TOJBKO
corpeBajia u obeperajsia CBOEH CEPIEYHOCTHIO CUPOTY
BukTopa, HO 1 BBesla MaJbunKa B MPABOCTABHBIA XpaM,
cyMesia Tiepe/iaTh HEYCTPAaHUMOE OIIYIIeHne JTYXOBHOM
POJIMHBI, TyXOBHON yKOpeHEHHOCTH. AKCHHBST DposioB-
Ha CTajia TEePBbIM 0-HACTOSINEMY 3HAYUMbBIM UeJIOBe-
KoM B sku3Hu BukTopa Cro6o14nKosa.

B 1955 roxy 6abyiika Tskeno 3abosiedia, cieria u,
IPeAYyBCTBYsI MPUOIMKAIONIYIOCS KOHYMHY, HakKasa-
ja Bukropy cobuparbest B gerckuii oM. Ilo Bocmomu-
nanusaM Bukropa VBanoBuua, mus mero — 11-etHero
MAJIBUHUIIKA — 9MOIMOHAJIBHO U MOPAJIBbHO 9TO ObLIa
OYKBaJIbHO Tpareiiusi, «IOYTH KaTacTpoda» OTIydeHUst
OT OTYETO JIOMA ¥ CAMOTO POIHOTO YesoBeka. U, Tem He
MeHee, OH CAMOCTOSITEJIHHO I1IeJI TellikoM ax 3a 18 Bepcr
B paitonnsiii nenTp Hapo-DoMuHCK 1 cMEPeHHO 00X0-
JIAJI BCE TIOJIOKEHHbIE MHCTAHIUH, YTO0BI OPOPMUTD 0~
KYMEHTBI ¥ TIOJIYUUTh HAIIPABJIEHNE B JIETIOM.

B wuione 1956 roma Bukrop okasasics B Kiemenos-
CKOM JIETCKOM JIOM€ B OKPECTHOCTSIX ropojia EropbeBcka.
B 10 Bpemst 9TO 3aBesieHre UMENO YPHYIO PeryTaiuio
KPUMUHAJIN3UPOBAHHOTO U TIJIOXO YIPABJSIEMOTO: BOC-
MUTAHHUKY JEJIMINCh Ha TPYIIIUPOBKU U MTPOMBIIILIIS-
JI B OKpyre BOpoBcTBOM. Ho cutyarmst HaumHaeT Kap-
JMHAIBHBIM 0OpaszoM MeHaTbes ¢ 1957 roma, Korga Ha
JIOJLKHOCTD JMPEKTOPA JIETCKOTO noMa HazHavaoT Ce-
Mmena AdanacheBrua KamabannHa, KOTOPbIi prObIBaeT
co cBoeli cynpyroii lamunoit KoncrantTuHoBHOIA.

C.A. KajabanuH — JiereHapHblil YeJ0BEK HEOPIH-
HapHOH cyb6bI. O MEPUMETHSX €T0 KU3HU U JIeTETHHO-
CTU CHAT oKyMeHTanbHblil pusbM «Cemen KamabasmH.
Yuurenb ¢ Kelre3HBIM KpecToM». MasioeTHUil 1pe-
CTYTTHUK, TPUTOBOPEHHBIN K BBICIIE Mepe HaKa3aHMWs,
HO OYKBATbHO UyZOM M30eXkKaBIUil paccTpena. Ydact-
HUK Besnkoil ore4yecTBEHHON BOWHDBI, CTABIIUI OHOU
13 TEHTPATbHBIX (DUTYP B CIOKHOM W JpaMaTHUYHOM
IIPOTUBOCTOSIHUM COBETCKOHM KOHTPPa3BeAKN U (haIncT-
CKUX cTpyKTyp AGBepa. JIlo6uMblil yueHrK U Haubosiee
MacuTabHbli TPOAOJIKATEND MEArOTHYECKOTO TTOBUTa
Anrona CemenoBnua MakapeHko!.

lennanbHOCTb  COIMATBHO-TIEIATOTHYECKOTO HOBA-
topctBa A.C. MakapeHko cocTosijia B TOM, 4TO B Kpali-
He CJIOJKHBIE IO/l CMYTBI, HY»K/Ibl U TOCYAapCTBEHHOIO
nepeycTpoiicTBa OH ObLJI BBIHY/K/IEH PEIIaTh CPasy JBe
Gecriperie/ieHTHBIE 3a1aun. [TepBas — HYKHO OBLIO Bep-
HyTh Gecrpu30pHOMY pebeHKY deioBeueckoe JHIo (10
HTOTO y Hero OblLJIa JIMYMHA U KJIUYKA) 1 TEM CAMBbIM BO3-
BPATHUTD €r0 B UeoBedeckoe coobirectBo. OHAKO — B
Kakoe coo011ecTBo? — Bejlb cTapble (PopMbI 0011eCTBEH-
HOU KU3HU OB Pa3pyIIeHbl UK JUCKPEIUTHPOBAHDI
peBoJIioIMell, a HOBbIe TOKa OCTaBaIUCh (hparMeHTOM
(banrasuit kommynuctuueckoii uzpeosoruu. OTcona
BTOpas 3a/a4a: Hy’KHO OBLIO HKCIIEPHUMEHTAIBHO HaIIly-
IaTh U yTBEPAUTH IJIABHBIM CMBICH, CTPYKTYPY U YKJIa]L
ATOTO HOBOTO M JKM3HecmocobHoro coobmectsa. Haiirn
OCMBICJICHHYIO, OJHOBPEMEHHO U PeabHIUTHPYIONLYIO
U PasBUBANILYID (HOPMY UETOBEUECKOTO OOIIEKUTHS,
(bopmy coBMECTHOM, MOTHOTIEHHON KU3HU 1[I TETHHO-
CTH B3POCJBIX U JIETEH.

B nauane 1930-x romos A.C. Maxkapenko O6Jjaro-
CJIOBUJI CBOETrO OJIECTSIIIETO YYEHUKA M BEPHOTO CIIOJ-
pukHnka C.A. Karmabannua Ha cTes1o 1earornyeckoro
cnyxkenus. [lo 3aBery yunrens Cemeny AdanacbeBuuy
IPEJICTOSIIO TIOKa3aTh ToraanrHeMy «Ilexarornueckomy
Onumiry», Kak Ha3bIBaTI caM MaKapeHKO UIe0JI0r0B COo-
IIUATTMCTUYECKOTO BOCHUTAHMSA, YTO Ielarornyeckas
cUCTeMa, co3jlattasg uM B Kosonuu umenu M. T'opbko-
ro u kKoMmmyHe umeHu @. JI3epKUHCKOTO, 0GeceyBaeT
3aMevaTesbHbIE TIe/larOTUYeCKUe Pe3yIbTaThl He TOJIHKO
B paboTe ¢ MaJIOJIETHUME TIPABOHAPYITUTEISIMU, HO 1 B
MPAKTUKE OOBIYHBIX JIETCKUX IOMOB — C JIETbMH, OCTaB-
muMucs 6e3 MOTeYeHUs B3POCIBIX.

C.A. Kasnabayimu B MOJHOM Mepe CyMeJl U [MOKa3aTh,
U JIOKa3aTh Mejlarorunyeckyto a(phexkTuBHOCTb BOCIIUTA-
teapnolt cucrembl A.C. Makapenko. M3BectHo, 4To 3a
6osee yem 40-yeTHuil Iepuoz paboThl ¢ TPYAHBIMU, Te-
JIarOrMYeCcKy 3allyllleHHbIMU JIETbMU Yepe3 PYKU CeMbH
Kamabamuuerx mporino 6osee 7 ThICSY BOCTUTAHHUKOB,
1 HUKTO U3 HUX BIIOCJIE/ICTBUU He II0I1aJl B TIOPbMY.

B ynomsinyThiii iepuoj konia 1950-x nagana 1960-
X romoB memarornka Maxkapenko— Kamabamuna o00e-
crieynsia KapAWHAJIbHbIE M3MEHEHUs YKJIaga W Kaue-
CTBA JKM3HU BOCITUTAHHUKOB KJIEMEHOBCKOTO IETCKOTO
noMma. llemarornyeckuMu MPUOPUTETAMU 3/1€Ch CTATN
HPaBCTBEHHOE BO3pacTaHUE U YeJOBEYeCKOe BO3MYIKa-
HUE TIOJIPOCTKOB CPEJICTBAMU OOIIECTBEHHO MOJIE3HOTO

' C.A. Kaiabamun cras npororunom Cemena Kapabanosa B kuure A.C. Makapenko «ITegarornueckas moamas.
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IIPOM3BOJUTENLHOTO TPYy/la U caMOYIIpaBJeHUs Ha BCeX
YPOBHSIX OpraHu3aliny )KM3HU JIETCKOTO JI0Ma.

ITo ununmaruse u npuraamiennio C.A. Kanabanuna
B BBIXO/IHBIE U TTPA3/HUYHbIE JTHW JIETCKUI JJOM HaBella-
JIM ¥ BCSTYECKU TIOCUJIBHO €My TIOMOTAJIM CTYAEHTBI U3
MAUW u MBTY umenn H.D. baymana. Ouu okaspiBaiu
Ha BOCITUTAHHWKOB JIETCKOTO JIOMa CePbe3HOe BIUSHHUE.
Koneuno, pacckasbiBaii pebstaM 0 CBOMX WHCTUTYTaX
u 00 uHKXeHepHbIX mpodeccustx. B Te rojbl Best crpana
ObLma BoomyiiesseHa moserom FO.A. Tarapuna u apy-
MMM OTEYECTBECHHBIMU yCIIeXaMi B OCBOCHUM KOCMOCA.
Obyuenue B By3aX € <KOCMHUYECKUMU» CIIEIHATBHO-
cTsiMU ObLIO Ha MUKE O6IECTBEHHOTO Mpu3HaHus. [1o-
HTOMY TIOCJIEe OKOHYAaHUs TKOIbI BukTop Cro6014nKkoB
npearnoves nocrynuts B MAW. Ho, npoyuusmice B
WHCTUTYTE J[BA TO/IA, TIOYYBCTBOBAJ, YTO K MH;KEHEPHBIM
npodeccusiM y Hero «/Iylia HUKaK He JexRuT>. [loexan
TOT/Ia COBETOBATLCS K CBOEMY YUUTEIO M HACTABHUKY
C.A. KajrabaiuHy, KOTOPBIN BBICTYIIAT ¥ K YAUBJIECHIIO
03a/1a4€HHOr0 cTyeHTa 3akaiouns: «He tepsaiics, 6po-
cait 5TOT UHCTUTYT...» VI €O BCell CEPbe3HOCTDHIO J0OABUL:
«Bce paBHO Oy/ielib YIUTHCSI, HUKY/IA HE JIEHENIbCST — Y
Tebst HaTypa Takas». Tak, 110 CoBeTy MPO30PIUBOTO Ha-
cTaBHUKA BUKTOP OCTaBUJI MHCTUTYT U YCTPOUJICS BO-
JKATbIM B 3HAMEHWUTOM B T€ TOJIbl IIMOHEPCKOM Jlarepe
«Opaerok». C.A. Kanabaius cTajl BTOPbIM Ype3Bbluali-
HO 3HAYMMbIM YeJIOBEKOM Ha ILyTH B3POCJIEHUS U CTa-
nosJsienns Bukropa Cio6014nKoBa.

OO6peTeHHast B IETCKOM JIOM€ 3aKaslKa, OCMBICIICHITE
HEOOBIYHOCTH COIUAIBHO-TIEATOTHYECKOTO OIBITa, K
KOTOPOMY OH BOJIEIO CY/AbObI IIPUOOIIUIIC, IIPOOYANIN
y Bukropa riayOGokuii MHTEpec K 4eJ0BEKOBEJYECKUM
JUCIUIUINHAM. JTa CKJIOHHOCTb B UTOTE U BO300JaIa-
Jla: yepes JiBa rojia MOJIOJION 4esJIOBEeK BHOBD BOCIIBLIAJ
JKeJIAaHWeM YUUTbCA U 1oexaJsl oCTynaTth B JleHuHrpa-
CKMH YHMBEpPCUTET Ha IICUXOJIOTHYeCKUil (haKyJIbTeT.
Pemenne npunuMas yke oCO3HaAHHO, JABMXKMMBIN BO3-
pacTaionyM HMHTEPEeCOM K BOIPOCAM IIPOMCXOXKACHUS
YeJI0BeKa, €ro MecTa ¥ Ha3HaueHus B CUCTeMe MUPO3/ia-
Hust. [Teuxomorus, Kak TOTAa Kasajoch, AOJKHA Oblia
pacrioyaraTh €cJii U He UCYEPTIBIBAIONINM 3HAHUEM, TO,
KaK MUHUMYM, <KJIIOYaMi» K TIOUCKY OTBETOB. 22-JI€T-
HUH TIePBOKYPCHUK, YK€ HayYeHHBIN KU3HEHHDBIM OIIbI-
TOM, OTHOCHJICS K yuebe cO BCell cepbe3HOCThI0. duTai
tpyasl JI.C. Boirorckoro, C.JI. PyOusirreiina, ciyimain
gekuuu B.I'. Ananbesa, B.H. Msacumesa, b5.@D. Jlomosa,
JIPYTUX BUIHBIX MPEACTaBUTENEH JEHUHTPAJCKON KO-
JIBI, CAMOCTOSITEIbHO 3HAKOMUJICS C 3apPyOEKHBIMIE TTy-
GIVKAIUSMUY U, TAKUM 00Pa3oM, BHUKAT B CIICIIU(DUKY 1
orpykajica B CyThb (DyHJIaMEHTAIbHBIX U IIPUKJIQHBIX
po6IIEM TICUXOJIOTHH.

Yeepano obydasich Ha JTHEBHOM OT/IEJIECHUH [[BA TOJIa,
BukTop BoO3HarpaskaaeTcsi HOBBIM MOBOPOTOM CBOETO
JKM3HEHHOTO MyTH. DTO MPOU3O0IILI0 OIarofapst ouepes-
HOIT 3HAKOBOI M He3aObIBAEMOIl BCTpede — Ha HTOT Pas
€ M3BECTHBIM JIETCKUM TicrxoJsioroM Jlannmiom Bopuco-
BUYEM DJIBKOHUHBIM. DJIBKOHUH — yYeHUK caMmoro JIbBa
Cemenosuua Beirorckoro — orkpsisan B Mockse 1a0o-
paToOpuIo UArHOCTUKHU TICUXUYECKOTO PAa3BUTHSA JeTeH
U [IPUTJIACUJT OJIAPEHHOTO U IIPEYCIeBaIOIero CTyieHTa
Buxropa Cnobogunkosa k cebe Ha paGory. Pagu sToro

131

Bukrop mepeBesics Ha 32a09HOE OT/IEJIEHUE 1 TTepeexall B
Mocxksy.

B crosmie cTysenT-3a09HIK OOHAPYIKILIT 3aMETHYIO
PasHUILy MEXK/Y IByMsI TJIABHBIMU B HAIllEel cTpaHe MCH-
XOJIOTUYecKUMU 1KojaMu. B Jlenunrpaje Oblaa MOIIL-
Hasl eCTECTBEHHOHAYUYHAsI COCTABJISIONIAst 06Pa3OBAHNUS:
Ha (akyJbTeTe MCUXOJOTUU CTYAEHTBI OCHOBATEIBHO
usydanu OUOJIOTHIO, TICUXOHEBPOJOTUIO U TICUXUATPUIO
(npodeccuonanbHoil 6a30il ObLI IICUXOHEBPOJIOrMYe-
ckuii macTutyT umenn B.M. Bexrepesa), mHOro yue6-
HBIX YACOB OTBOJIUJIOCH HA MATEMATUKY U NHMDOPMATHKY.
MockoBckas ke 1Kkosa 6piia ckopee huaocopeKo-1cu-
XOJIOTUYECKOI — BeIYIIMe CTOJMYHBIE IICUXOJOTH TI0
OCBE/IOMJIEHHOCTH ¥ BJIaIeHII0 (hUI0CO(DCKIM 3HAHNEM
BITOJIHE MOTJIM COCTABUTh KOHKYDPEHITHIO TOT/IAIIHUM
rpodeccroHaTbHBIM (husocodam.

O6e TCHUXOJIOTHYECKUE TMIKOJIBI KasKAast MO-CBOEMY
OKa3bIBaJN BJAUSHUE HA (hOPMUPOBaHUE MOJIOJIOTO CIie-
[UAJUCTA W CTATM TTOJCIIOPbEM Ha TTYTH BOCXOXKIAECHUS
OT TIOJIOKEHUST aOUTYPUEHTA, OT JOJKHOCTH HAYYHOTO
COTPY/IHUKA JI0 PEIYTAIH CAMOOBITHOTO UCCJIeI0BATE-
Jist, BUJIHOTO Y4€HOTO-TeOPETUKA, PYKOBOAUTEIS aKajie-
MUYECKOTO UHCTUTYTA ¥ aBTOPUTETHOTO 9KCIIEPTA.

B Mockse, cTaB IOJIHONIPABHBIM 4JIEHOM TOT/A €Ile
KaMepHOTo IICUX0JIornueckoro coobiecrsa, B.1. Cio-
GOMYMKOB TIOJMYYUIT BO3MOKHOCTH CJIYIIaTh W HEMO-
CPE/ICTBEHHO KOHTAaKTHPOBATh C SPUANIINMU IpecTa-
BUTESIMU cTapiiero mokosienns — [1.A. TaapnepuabiM,
JI.LU. boxosuu, B.B. /lasbiioseim, H.M. Henomusiei,
¢ dmrocopamu A.C. ApcerperbiM, D.T. MuxaitioBsM,
9.B. Ninbenkosbim, I.C. Baruniessiv, M.K. Mamappuari-
B, DTO ObLIN OUeHD 0OPA3OBAHHBIE U TAJAHTIUBbIE
moau. ObuieHue ¢ HIMUA ¥ 000TAIAI0, U BOOLYILEBJI-
s0. [loMuMO HayKKM OHM MHTEPECOBAINCH U PEJIUTUO3-
HbiMu Bottpocamu. Tak, Anarosnuit CepreeBud ApceHbeB
MO3HAKOMUJI MOJiotoro  mneuxosora Ciaobopuukosa ¢
pPYyCCKO# pesurno3noit gunocoduel, «...Ho He HM3HY-
TpPH, a KakK Obl CO CTOPOHBI» [2, ¢. 146]. UTeHue KHUT 110
dunocodun, a MOTOM U MO GOTOCTOBHUIO, TTOOYAUIO K
MOHUMAHUIO, 4TO Ge3 yJdeTa MYXOBHOM COCTABISIONIEH
3aTPYAHUTENBHO BEPHBIM 00Pa3oM TOHITH UTO-T100 B
YeJI0BEYECKOH PeaThHOCTH M CYMETh 3/[PABO BBICTPOUTH
CBOW OTHOIIIEHUS C JIPYTUM YETOBEKOM.

B 1976 rogy B.M. C1o6014NKOB 3allUTII KaHIM-
narckyio muccepranuio mo teme «llcuxosnornueckue
0COBEHHOCTH 3HAHUS JIeTell O TIPEIMETHOM MUpe». ITO
uccseoBanne ObIIO CBA3aHO ¢ HAay4YHOU U husocod-
CKOIl TPo6IeMoii co3HAHUS, &, 3AHUMAsICh CO3HAHKEM,
HEBO3MOXKHO 000lTH YenoBeka. JloBiesna Mbicab: «Ecan
MBI I3y4aeM HeKOe CBOIICTBO, HO He 3HaeM U He TIOHNMa-
€M TOTO, CBOWICTBOM Yer0o OHO SIBJISIETCST, MBI I B CAMOM
CBOICTBE MaJsio 4TO ypazymeeM. Ecii co3Hanme — pojio-
Bast CTOCOOHOCTD YEJIOBEKA, TO, HE UMEST TIPEICTABICHIIS
O CYTITHOCTH Y€JIOBEKA, S MAJIO YTO TIOWMY B (heHOMEeHaX
co3Hanms. A r/e yesoBek? Kak OH BO3MOMKEH C TOYKU
3penud ncuxonorun?s [Tam xel.

ITU Pa3MbIILIEHNS U TIOUCKU TIPUBENU K HJlee «CO-
OBITUIHOI OOMIHOCTH» Kak Hadaja U MCTOYHUKA pas-
BUTHSI «COOCTBEHHO YEJIOBEYECKOTO B uesioBekes. Ves
9Ta 3WXKJAETCS Ha TPUHIUIE HECIUSHHOCTU M Hepas-
IeJIbHOCTH, KOTOPBII MPOHU3BIBAET BCIO YETOBEUECKYIO
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skn3ub. CraB mpodeccCHnoHaNbHBIM HCCJIe/I0BATENIEM,
B.11. CnobompunkoB 0OHAPYKUJI, 4TO ITOT XPUCTHAH-
CKUIl MPUHIUIT TPeGYeT CHelUaNbHOr0 PACCMOTPEHUS B
[ICUXOJIOTUM KaK MUPOBO33PEHUYECKUIT OPUEHTUP U Me-
TOMIOJIOTUIECKOE OCHOBAHWE JIJIS PENIEHIS MHOTUX Hay4-
HBIX ¥ IIPAKTUYECKUX IIPOOJIEM, CBI3aHHBIX C PA3BUTHEM
U CYIIECTBOBAHUEM UY€eJIOBEKA.

B 1988 rogy 6bL1 cosman BpemeHHbii Hay4HO-HC-
cnenoBarenbekuii kKosektus (BHUK «Illkonay) mis
paspaGorku KoHuemnunuu pasButus 0OLIEr0 CPEAHEro
obpasosanug B CCCP. PaGora nax saganuem oOHapy-
SKIJIA, YTO PasMbliieHns u nybimkamuu B.M. Croboa-
YUKOBA TI0 NICUXOJOTUYECKON U MeIarOrn4ecKoii aHTpo-
MOJIOTUN OKA3a/IMCh CBOEBPEMEHHBIMU UM UPE3BbIUANHO
YMECTHBIMH JIJISI PeaTu3alliy JJaHHOTO Toc3aka3a. bosee
toro, B 1990 roay Ha 6ase BHUK «IIIkosa» OBLT OTKPBIT
WNucrturyT neparornyecknx nanoBarwi (U1 PAO),
koTopbiii B.M. C1060/uMKOB B CKOPOM BPEMEHU U BO3-
rnasui. Jesrensnocts UIIM PAO — sTo mesast samoxa
B MHHOBAIIMOHHOM JIBVKEHIK OTE€YeCTBEHHOr0 00paso-
BaHWsI, BpEMSI CEPHE3HOM MMPOBEPKH HA PEATUCTUIHOCTD
U pean3yeMOCTh TEOPETHUECKUX U MTPUKJIATHBIX TICHXO0-
JIOTO-TIeIarOTYECKUX Pa3pabOTOK IPeAbIAYLIIHX JIET.

ITOT MEPUO/T B OTIPE/IETIEHHOM CMbICJIE MOXKHO CUU-
TaTh KyJbMUHAIIMOHHBIM jis yuenoro B.M. CioGox-
uynkoBa. B 1994 roxy mpoxoaut GimcTaTesbHast 3alluTa
JIOKTOPCKOII auccepranuu 1o teMe «PasBurie cyGbek-
THUBHOI PEATTBHOCTH B OHTOTeHe3e (TICUXOJIOTHYECKUE OC-
HOBBI TIPOEKTUPOBaHMst oOpazoBanust)» [6; 13]. ObocHo-
BaHO HOBOE HAYYHOE HATpaBJeHUEe — TICUXOJOTHIECKast
arrpornosorusd. Ilybimkyercs pe3oHaHCHBIA ydeOHbII
KoMILIeKC «OCHOBBI TICUXOJIOTHYECKON aHTPOIIOJIOTUMS
B.I1. Cino6oxuukosa u E.M. Ucaesa [7; 8; 9; 10; 1]. B.I1.
C106014MKOB BXOAUT B 4KCIO Haubojiee HMUTUPYEMBbIX
HAyYHBIX aBTOPOB. [lo Bceil cTpane YMHOMKAETCST YUCIIO
€IMHOMBIIIJIEHHUKOB, 1TOCJIe/I0BaTe e, YUEHIKOB.

Cam y4eHbIIl Ha BOIIPOC O HauboJjiee 3HAUMMBbIX JIJIS1
HEro pesyJibTaTax Hay4Hoii paboThl oTBeuaeT Tak: «Ecim
ObITh KPAaTKKUM, TO 9TO, BO-IIEPBBIX, BBEJECHHE B IICHXOJI0-
TUIO PA3BUTHSI TPEACTABJICHUS O CYOBEKTUBHOCTH? YeJI0-
BEKa, 0 €ro BHYTPEHHEM MUPE Kak 0co60i peaibHOCTH,
a He IMPOCTO MCKAKEHHOM, IPUCTPACTHOM BOCIPUSITHHI
JIEICTBUTEJILHOCTH; &, BO-BTOPbIX, YTBEPIK/IEHNE B IICU-
XOJIOTUHU U TIeJIJaTOTUKe aHTPOTIOJIOTUYECKOTO TPUHITHTIA,
KaK OCHOBBI JIJIsT NCCJIEJOBAHMSI, MOHUMAaHUS 1 TOCTPOe-
HUsI aHTPOIIOTIPAKTUKN® — TIPAKTHKN BOUEJIOBEUMBAHUST
yejoBekar [2, c. 147].

Oxmna u3 ocobGeHHOCTel aHTPOIIOJIOTHYECKONW Teo-
PUU Pa3BUTHUSI COCTOUT B TOM, UTO B HEH IMOCTYJTUPYETCS
AHTUHOMMSI YeJIOBEYECKOH CyOhEKTUBHOCTU: OHA €CTh
CPEZCTBO («OpraH») CaMOPa3BUTHS YeJIOBEKA, U OHA JKe
JOJKHA ObITh TTpeojiosieHa (peobpaskeHa) B €ro ayXoB-
HOM BO3pacTaHUU W HPABCTBEHHOM COBEPIIEHCTBOBA-
nun. Jljng Hayynoil IICUXOJIOrMM — 3TO 9BPUCTUYHDBIM
B3TJISAI.

Muorum kosuieram B.V. C060141KOB U3BECTEH KaK
OIIMH W3 JuIepOB MOCKOBCKOII IIKOJIBI XPUCTHAHCKOM
TICUXOJIOTHN, KOTOpast OblIa OUIMATBLHO 3aPErUCTPH-
poBana kak HayyHas 1KoJsa B 2016 rony B Poccuiickom
nmpaBocaBHOM yHUBepcuteTe cBsitoro Moanna boro-
cioBa. Tak uMeHyeT cebst HAyYHOE HAIlPpaBJIeHUE, UCTO-
pus KoToporo BocxoauT K Hadany 1990-x romos, korma
Ha dakynapTere nicuxosorun MIY mox pykoBoacTBOM
npocdeccopa Bopuca CepreeBuua bpatyca u cBsien-
HukoB PIIII Gbui opraHr3oBaHbl IIepBble CEMUHAPHI 110
XPUCTHAHCKOI aHTPOMOJIOruu U rcuxosiornu. Cam tep-
MUH «XPUCTHAHCKAs TICUXOJIOTUST» TOsIBUIICS B Poccun
ernte Bo BTOpoii nosioBuHe XIX Beka, Korjla XpUCTHAH-
CKF€ KOHTEKCTBHI B TICUXOJOTHYECKUX COUMHEHUSX OBLITN
BIOJIHE OOBIYHBIM siBiieHreM. OH CBs3aH ¢ MMEHAMU
cesrrutenieii Meodana 3arBopuuka u Wrnatus (bpsin-
YaHWHOBA) U MHOTUX CBETCKUX JIOPEBOJIOTIMOHHBIX yue-
HBIX. JTa BETBb MCUXOJOTUYECKOTO 3HAHUS B XX BeKe
Gbta GoJiee IPYTUX PENPECCUPOBAHA, TIOUTH YHUUTOKE-
Ha. XPUCTUAHCKAs MICUXOJIOTUS — HEOTheMJIeMas 4acTh
JIyXOBHO-MHTEJLIEKTYaIbHON TPAAUIINU, KOTOpasi OT-
KPBIBAET MEPCIIEKTUBBI TPEOOPAKEHUS IS KasK/I0TO ye-
soBeka. Hpite ata oTpacsib 3HAHMS BBITOJHSIET BAKHYIO
UCTOPUYECKYIO MUCCHIO: OHA BOCCTAHABJIMBAET BPEMEH-
HO HAPYIICHHBIE CBS3W HE3BIOIEMOTO TYXOBHOTO 3HAHUS
U TYMaHUTAPHOTO HAYYHOTO TTO3HAHUSI.

B.1. C106014MKOB 3aMeyaer, uTo <..XPUCTHAHCKAs
MICUXOJIOTUS], B CYNIHOCTH CBOEH, — 3TO TICHXOJIOTHS
JIYXOBHOTO BO3pacTaHus desoBeka. OHa MpW3BaHa BbI-
SIBJISITD OJtaronpusiTHbie (CIIOCOOCTBYOIIME) U Hebraro-
MpUSATHBIE (TPENSATCTBYIONINE) YCAOBUS 9TOTO TIPOIIeC-
ca Kak B CAMOM Y€JIOBEKe, TaK U B 0OCTOSITEBCTBAX €r0
skusnu. VIMEHHO 09TOMY XPUCTHAHCKAST ICUXOJIOTHST —
ATO He TPOCTo creluduuecKre 3HAHUSA O YesoBeKe ab-
CTPAKTHOM, O “yesioBeke BooOIue” ¢ ero ncuxodusnye-
CKUMU ¥ OGHOCOIMATBHBIMU CBOMCTBAMH, 8 ICUXOJOTHS
[T YeJIOBEKA, BBIXOJAIIETO HA IMYTh IYXOBHO-HPaB-
CTBEHHOTO COBEPIIEHCTBOBAHM. VIHBIMI CJI0BaMH, 9TO
Takas ITICUXOJIOTHS, KOTOpas MPO3PeBaeT uesloBeKa B
HEePCIEKTHBE eTo yXOBHOTO BO3pacTaHUs 1 Ipeodpaske-
HUST» |2, c. 149].

B.11. Cio6ogurKoB BOIIEJ B YHCIO MOOeAUTENeH
XIX HanumonanbHoro koukypca «3ojortas Ilcuxes» B
HOMWHAIIUW «KHWUTA TO/IA 10 TICMXOJOTUU» KaK OIMH U3
aBTOPOB KOJIJIEKTUBHOUW MoHOrpaduu «XpuctuaHckas
NCUXOJIOTUSI B KOHTEKCTE HAYYHOTO MUPOBO33PEHIUSI»
[11; 12].

B nocaennue ronst B.M. Cno6oaunKkoB BO3IJIaBIL-
et pabouyio rPyIITy 9KCIEPTOB, KOTOPAst TPYAUTCS HAJ|
po6IeMOit BOCCTAaHOBJICHUS CYBEPEHNUTETA OTEYECTBEH-
HoTo o6pasoBanms. KosuiekTuBoM aBTOpPOB paspabora-
HBl aHAINTHYECKUH mokyaan «CUCTEeMHBIH KPU3UC OT-
€UECTBEHHOTO 00pa3oBaHMsl KakK yrpo3a HAlMOHAIBHOI
6esomacHocTr Poccuns u aHautnaeckas samicka «Cu-
CTEMHBII KPU3UC OTEYECTBEHHOTO 00PA30BaHUS U My TH

2 CyObeKTHBHAST PealbHOCTh (CyOBEKTUBHOCTD, CAMOCTD) €CTh (hJopMa CYIIECTBOBAHUS U CIIOCOO OPTaHM3AINN YeJ0BEYECKON PeaTbHOCTH,

CYTb — CaMOCTOSATEJIbHOCTD [[yXOBHOf;I JKU3HU YeJI0BEKa.

3 AHTPOIIOTIPAKTHKA — 3TO CIelHaNbHast paboTa B MPOCTPAHCTBE COMPSIKEHUsT CYOBEKTHBHON PeabHOCTH 1 CO-ObITUITHOI 0OMIIHOCTH, Ha-
TIpaBJieHHast Ha KyJbTHBUPOBaHue (BbIpalBaHue) Mpe/ieIbHOTO (MaKCHMAIBHOTO) BBIPAKEHNS «IeI0BEYECKOTO B YEJIOBEKE».
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ero mpeonoJsieHust» [5]; mpoekt HarumonanbHOI OK-
TpuHbl 06pasoBanus Poccuiickoit Mexeparyin, B KOTO-
POIi orpeiesIeHbl OCHOBAaHUS IePexo/ia K HallMOHAIBHO
OpHEHTHPOBaHHOMY oOpasoBanuio [4]; mpoekt Konren-
MK BOCTIUTaHUs YesoBeka B Poccniickoit Demeparnmn,
B KOTOPOII OTIpe/ieieHbl Ga30BbIE CMBICJIBI U OCHOBAHIISI
BOCIIMTAHKS, pacKkpbiBaomue odpas Oyayiiero Poccun
KaK CTpaTernyecKyto ceepxsanady obmectsa [3]. B uro-
roBoix penaknusx Jloxkrpuapl u KoHIENmu ydaTeHb
3aMevyaHusT U TPEIJIOKEHUST MIMPOKUX CJIOEB TIearoTH-
4ecKOo 00IIeCTBEHHOCTH, BhICKasaHHbIe BO Bpems [lap-
namentckux urenuii B Copete Meneparun u Cayianuit
B O61iecTBenHol nanare PO.

Oyupamenrtanbibie  ucciegosanuss B, Ciobox-
YMKOBa IOCBSIIEHbBI TIPOOIeMaM CO3HaHUsI, pedJIeKcui,
pasBUTHsI CyOBEKTUBHOI peasbHOCTH, BHY TPEHHETO MUPa
YesoBeKa, ePUOIU3aIii U TUATHOCTUKHU TICUXUIECKOTO
PasBUTHsI, TIPOEKTUPOBAHKSI CUCTEM Pa3BUBAOIIETO 00-
pasoBanust, GUIocoPUKr U aHTPONOJOIUN 0OPA3OBAHUSL.
Oc060 3HAYNMBIM PE3YIHTATOM HAYYHOTO TBOPUYECTBA SIB-
JISIETCST CO3/IaHNe HOBOTO HAITPABJIEHUST MCCIEMOBAHIH 1
IIPOEKTHBIX Pa3pabOTOK B OTEYECTBEHHOI IICUXOJIOTHI —
TICUXOJIOTYECKOIN aHTPOTIOJIOTHH, B TOM YHCJI€ OTKPhIBa-
IOIIEl TTEPCIIEKTUBBI PA3BUTHSI IIPABOCTIABHO OPUEHTHUPO-
BaHHOM 1€/IarOTUKU ¥ TICUXOJIOTHH.

B.1. Ciio60aunKoB IIeApo HaleIeH JapoM MbICIIH-
TeNsd. YUWTHIBAs TJIABEHCTBYIONIYIO — aHTPOIOJIOTH-
YECKyI0 — JIMHWIO €T0 HAYYHBIX TPY/IOB, CIIPABEIIUBO
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3aMETUTh, YTO B CBOMX II€YATHBIX PabOTaX PasHBIX IIE€PHU-
0/10B OH (husocoduyeH, POMaHTUYEH U Jaske TTOITUYEH.

3a HayyHble [OCTV)XEHUS W UX Peajn3aluio B
npaktuke B.M. CnoboguuKoOB HarpaxkIeH MeAajibio
K.J. Ymuuckoro (1995). Bo Bunmanue K Tpyzam 1o co-
XPaHEHUIO TTPABOCIABHBIX TPAMUIINI B HAyKe, KYJIbType
1 oOpasoBaHuU HarpaxkieH opzaeHoM Pycckoii TIpaso-
ciashoii Iepksu npenogobnoro Ceprus PagoHexckoro
III crentenn (2004) u opaenom cBarurens Jlykn Kpoim-
ckoro (2019).

Ectob B :xusnu BukTtopa MBanoBuya erie oJ{iH TJiaB-
HBIIl YeJIOBEK, Yell BKJIa/ B ero npodeccuoHabHbie U
JKU3HEHHbIE JIOCTUKEHUS TPYHO TIepeoleHnTh. 9 Mapra
2024 roma 03HaAMEHOBAJIOCH IIATHU/IECCSATON TOOBIIMHON
cynpyskeckoro cotosa Bukropa MsaHosuua CioGon-
yukoBa 1 Bepwr I'puropsesnsr lyp. B mapozse Takyio
JaTy TPUHSITO Ha3bIBATh <«30JI0TOH cBaabOoOii». Bepa
I'puropbeBHA — N3BECTHBIN MOCKOBCKHUH TICUXOJIOT, KaH-
JIMJIAT TICUXOJIOTHYECKUX HayK, OECCMEHHBIN PeaKTop
BE/IYIIEr0 OTEYeCTBEHHOTO M3/lanus «Bormpocs! nenxo-
Jgoruu». BepHas criyTHUIA, COPATHUIA, OXPAHUTETbHI-
1na. ['apanT u TBOpeIl CJaBHOTO TOCTENPUUMCTBA CEMbU
Cnobomunkosa—Illyp. B ayxe M Tpaguuuyd MHOTUX
PYCCKUX JKEHIIUH OHA IIPEIIoUJia HOCBATUTD GOJBIIYIO
YacTh CBOMX CUJI U IAPOBAHUI JIIOOMMOMY MYIKY.

3aBepiuasg OYepK, XOoueTcss 00paTUTBCSI HEIOCPes-
CTBEHHO K I00MJISAPY U CEPAEYHO TIOKENATh: MHO2AS lemd
6 0obpom 30pasuu, dopozoii Buxmop Hesanosuu!
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