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Project-based action in the structure
of educational-game environments

N.V. Gromyko!?, Y.V. Gromyko"? D4, S.P. Usoltsev!

! Shiffers Institute of Advanced Studies, Moscow, Russian Federation
2 Moscow State University of Psychology and Education, Moscow, Russian Federation
0<) yugromyko@gmail.com

Abstract

Context and relevance. The article describes an approach to creating educational-game environments
aimed at developing project-based thinking. Currently, the problem of declining motivation among school
students in the context of the modern education system, which is heavily focused on preparing for the
Unified State Exam (USE) and Olympiads, is widely recognized. The authors emphasize the importance
of rekindling interest in knowledge and fostering curiosity in the learning process. As one of the effective
solutions to this problem, the use of game-based learning methods, which are increasingly being applied in
educational practice, is considered. However, the authors argue that existing game formats fail to incorpo-
rate project-based activities into the gameplay, which is crucial for development of project-based thinking
among high school students.

The authors propose a new approach to creating an educational-game environment that not only sustains
interest in learning but also promotes the development of project-based thinking. The article describes a
technology for transforming a traditional board game into a project-based game, enabling students not only
to acquire theoretical knowledge but also to engage in solving real scientific problems. As an example, the
educational-game module «Life on the Moon» is presented, within which students develop a project for an
experimental setup to sustain a colony of prokaryotes on the Moon. Unlike a full-fledged cycle of project
activities—whose minimum duration is one academic year — the educational-game module is conducted
in three days. The proposed module can be used either as a propaedeutic course in project activity or as
an intensive course, which allows students to study several fragments of the project activity cycle—such
as proposing a project idea, re-analyzing the situation, and transforming the project idea into a system of
tasks—more thoroughly. The article highlights the importance of project-based activities as a leading activ-
ity for high school students and offers specific methodological recommendations for organizing game pro-
cesses aimed at developing project-based thinking. The authors also draw attention to the need for changes
in pedagogical professionalism in the context of increasing gamification of education.

Keywords: project-based activities, game-based learning methods, motivation
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nmenn EJL. IlInddepca, Mocksa, Poccuiickas Mexpepaiust

2 MOCKOBCKHI rOCYIapCTBEHHBIH MICUXOJIOTO-TIelarornueckuil yuusepcutet, Mocksa, Poccuiickas Dexpepartust

P4 yugromyko@gmail.com

Pestome

KoHreker 1 akTyalbHOCTh. B crarbe ormican mojxoj K CO3IaHui0 yueGHO-UTPOBBIX CPeJl, HAlIPaBJIEHHBIX
Ha PasBUTHE TPOCKTHOTO MBIICHNs. B HacTosIee BpeMs obienprsnana mpodieMa CHUKEHsI MOTHBA-
UK Y IIKOJbHUKOB K 00YYEHUIO B YCIOBUSIX COBPEMEHHOI crcTeMbl 00pasoBaHusl, OPUEHTHPOBAHHON Ha
noarotoBky K EI'D n onmmmaam. ABTOPBI OYEPKUBAIOT BA)KHOCTb BO3BPAIlEHUS MHTEPeca K 3HAHUSIM U
KyJIbTUBUPOBaHUsI JIIOOOIBITCTBA B Tipoliecce 00yueHust. B kauecTse 0HOTO 13 3(h(HEKTUBHBIX CPEICTB Pe-
LIEHUST 3TOI TPOOJIEMBI PACCMATPUBAETCS UCIOJIb30BAHUE UTPOBBIX METOOB 00yUY€eHsl, KOTOPbIE BCE Yallle
MIPUMEHSIIOTCST B 06pa3oBaTesbHOI pakTrKe. OHAKO, TT0 MHEHUIO aBTOPOB, CYIIECTBYIOIINE UTPOBbIE (hop-
MBI HE YYUTBIBAIOT HEOOXOIMMOCTD BKJIIOUEHUSI TIPOEKTHOM AESITETbHOCTH B IIPOIECC UTPBI, YTO SIBJISIETCST
KJTIOUEBBIM /7T PA3BUTHUS IIPOEKTHOTO CO3HAHMS Y CTAPIIEKIACCHUKOB.

ABTOpBI CTaThU MPEJIATAIOT HOBBII OAXO/I K CO3/IAaHUIO y4eOHO-UTPOBOM CPEIbI, KOTOPas He TOJIBKO TTO/I-
NE€PAKUBAET UHTEPEC K OOYUEHUIO, HO U CIIOCOOCTBYET Pa3sBUTHIO IIPOEKTHOIO MBIILIeHUs. B cTaTbe om-
CBIBAETCSI TEXHOJIOTUsT [IPEOOPAZ0OBAHUS TPAAMIMOHHON HACTOJILHOI UIPBI B [IPOEKTHYIO UIPY, KOTOPast
MI03BOJIIET YUAIINMCSI HE TOJIbKO OCBAMBATh TEOPETUYECKIe 3HAHWS, HO U BKJIOYATHCS B PellleHue peasib-
HBIX HAyYHBIX TIPoOJieM. B kauecTBe mpumMepa mpuBOAKUTCs yueGHO-UTPOBOiT Moty ib < Kusub Ha JIyHe», B
paMKax KOTOPOTO IKOJBHUKH Pa3pabaThBAIOT IIPOEKT IKCIIEPUMEHTATBHOM YCTAHOBKH /TSI TOJIEPIKAH ST
JKU3HHU KOJIOHUH IIPOKApHoTOB Ha JIyHe. B oT/imume OT MOJHOIEHHOTO IUKJIA IPOEKTHOH /e TebHOCTH,
MUHUMAJIbHAS [JIUTETLHOCTD KOTOPOTO — OUH YUeOHBIN 101, y4eOHO-UTPOBOI MOLYJIb IPOBOUTCS 38 TPU
nust. Tlpejuiaraemblii MOYJIb MOKHO HCIIOJIb30BATh JIMOO KaK IPOIEAEBTUKY [IPOEKTHOI JI€STEbHOCTH,
00 KaK WHTEHCHB, MO3BOJISIONIUI 0TPaboTaTh OT/Ie/IbHble (hPArMEHTHI IIUKJIA TPOEKTHON [esITeIbHOCTI
(BBIIBIKEHNE TPOEKTHOTO 3aMBICTIA, TIOBTOPHBII aHATM3 CUTYAIIH, TIEPEBOJI IIPOEKTHOTO 3aMBICJIA B CH-
cTeMy 3aj1aq).

Crarbs nouepKuBaeT BAXKHOCTD IIPOEKTHOI 1esITeJIbHOCTH KaK BelylIell 1esiTeIbHOCTH JIJIsT CTaplIeKIace-
HUKOB U IIpe/jlaraeT KOHKPETHBIC METOAMYECKUEe PEKOMEH/AIMH 110 OPTaHU3AI[MU UTPOBBIX IIPOIIECCOB,
HAIPABJIEHHBIX HA Pa3BUTHE [IPOEKTHOTO MBbIIILJIEHMsI. ABTOPbI TaKKe 00paIlaioT BHUMaHUE Ha HeOOXO01-
MOCTb U3MEHEHUSI TIe[ATOTHIECKOTO TPO(hECCHOHANN3MA B YCIOBUSIX YCUIUBAIOIIeNcs reiMudukarmm 06-
pa3oBaHMs.

Knroueevte cnosa: TIPOEKTHaA 1eATEJIbHOCTD, UTPOBbIE METO/bI O6y‘{€HI/IH, MOTHBaIMA

Baaropapuocrtu. Asropsi Garogapsat aupexrtopa Ilexarorudeckoro texnonapka «Kpanropuym umenn JI.C. Beirorcko-
ro» MTTIITY O.E. Ecennny, 3aBeyomtyio cekropoM 6uosornu Ilegarorndeckoro texHonapka «Ksantopuym nMexn
JI.C. Boirorckoro» H.M. Bykaesy, mupekropa [BOY «Illkoma Ne 597 «Hosoe nokosenue» E.B. 3aiieBy 3a neorenn-
MYIO IOMOIIb B OPTraHU3aIUK AIPOOAINH; CTAPIIEro HAYYHOTO cOTpyAHNKA VIHCTHTYTa GHOXUMUYECKON (DU3NKKI NMEHN
H.M. Omanysus PAH A.A. MapkoBy 3a KoHCy/JIbTalluu B Xo/ie pa3paboTku 1 ydyactue B arnpobaruu; O.U. TnasyHosy,
M.M. Tne6osy, JK.B. Nopaan, C.I1. Tlynerko n .M. Cemuna 3a ygacTne B apoOarmm.

IonoanurenbHbie qanubie. Mororpadun cxeM, MOMYIEHHBIX YIANUMUCS B X0/e 00pa30BaTeILHON UTPHI IO 00YYEHUIO
MIPOEKTUPOBAHMIO, MOKHO 3aripocuTs y aBropa C.I1. Ycombiesa

g wuruposanus: I'pombiko, H.B., Tpombiko, 10.B., Ycoabues, C.I1. (2025). IIpoekTHoe AeiicTBIE B CTPYKTYpe yueh-
HO-UTPOBOIT cpeabl. Kyavmypro-ucmopuueckas ncuxonozus, 21(2), 4—15. https://doi.org/10.17759 /chp.2025210201

Introduction

It is no secret that one of the most dire con-
sequences of the “EGE-ization” of education
has been the loss of motivation among school
students. Restoring this motivation is a signifi-
cant challenge at present. Maintaining an in-

terest in knowledge and cultivating curiosity
during the learning process is a crucial aspect
of pedagogy. It is essential for curiosity and
interest to accompany students’ academic ac-
tivities, whether in traditional subjects or in
project-based learning. The erosion of interest
and curiosity has also been exacerbated by the
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creation of specialized educational tracks in the
general secondary education system (A.A. Pin-
sky and other members of the educational team
at the Higher School of Economics). A student
placed in a specific track often assumes that
knowledge, concepts, and facts from disciplines
outside their track are irrelevant and unworthy
of attention. Drawing on Isaiah Berlin’s well-
known distinction between “foxes” and “hedge-
hogs” (Berlin, 1957), this approach produces
narrowly specialized “hedgehogs” who bury
themselves in details and lack the ability to
see the broader context, while preventing the
development of “foxes” who explore vast fields
of knowledge. However, project development
requires “foxes” whose cognitive and learn-
ing strategies are rooted in curiosity (Berlyne,
1954; Kahan et al., 2017; Motta et al., 2019).

Today, gamification methods are increas-
ingly being used as a means to address the de-
cline in motivation. These methods are gaining
widespread adoption and, consequently, are
becoming the subject of various psychological
studies.

Here are some key thematic areas that cur-
rently attract significant interest among edu-
cational psychologists:

1. The impact of games on the develop-
ment of competencies and abilities of students
(Rubtsova, Salomatova, 2022a; Rubtsova, Sa-
lomatova, 2022b; Rubtsova, Ulanova, 2014;
Obukhova, Tkachenko, 2008).

2. The influence of games on students’ edu-
cational motivation (Borzenko, 2016; Zakha-
rova, 2024; Burakova, 2023; Lipatova, Khok-
holeva, 2020).

3. The need for changes in pedagogical pro-
fessionalism amid increasing gamification (Du-
ong, Vo, 2024; Bogdanova, 2022).

4. Analysis of international and domestic
practices of educational gamification (Annetta,
2008; Ermakov, 2020).

5. Analysis of well-known games, such as
Minecraft, used in education (Driantsev, 2018;
Tablatin, Casano, Rodrigo, 2023).

Despite the broad range of research on the
effects of gamification in educational practice,
one specific aspect remains underexplored:
the integration of project-based activities into
gameplay. Researchers focus on how games can
be used for “peaceful purposes” to develop or

maintain perceptual and cognitive processes.
However, games were originally created by
the entertainment industry for entirely differ-
ent goals—such as capturing attention through
repetitive computer keystrokes. Integrating
project-based activities into gameplay implies
that either the game format and rules must be-
come the subject of transformation by students
and educators, or students must tackle com-
plex scientific or practical problems within the
game. By engaging with unsolvable problems,
students explore the complexity of the issues
without claiming socially significant or pub-
licly recognized results. Yet, this exploration
should not lead to arbitrary simplifications or
the rejection of specialized scientific knowl-
edge or to fictions about the social context. This
type of a practical problem formulation and of
self-determination of adolescents in relation to
this problem requires the development of a spe-
cial game form. Existing board games and video
games do not have this game form.

Using pre-existing, unmodified video or
board games risks regressing students from
higher-level cognitive activities to more primi-
tive forms of preschool play with arbitrary
rules, even if the outcomes are taken seriously.
While games that challenge players to over-
come limitations can yield meaningful educa-
tional results, this requires specially designed
game formats that demand thoughtful and sig-
nificant effort from participants.

Meanwhile, project-based activities are
the leading developmental activity for older
adolescents (Gromyko Yu.V., 1997; Gromyko
N.V,, 2023), despite modern schools’ focus on
standardized exams and Olympiads, which of-
ten neglects teaching these skills. Project-based
learning, as a distinct type of activity — not to
be confused with so-called “individual proj-
ects” that may include anything from essays
writing and advanced school subjects learning
to robotics design — is crucial. We argue that
the key issue in adolescent development theory
is the cultivation of project-based conscious-
ness as a modern sociocultural form of practi-
cal consciousness (V.V. Davydov). Practical
consciousness, linked to career choices, adult
life, and the desire to assess social situations
maturely, has always been relevant for older
adolescents and young adults.
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V.V. Davydov rightly noted that older ad-
olescents and young adults begin to grapple
with practical questions: How to act ethical-
ly? Should ethics be followed if many adults
disregard them? How are power and wealth
inherited despite proclaimed social “eleva-
tors”? To what extent do declared princi-
ples align with actions? How does the world
change? How to earn a living in today’s soci-
ety? These unresolved societal contradictions
can only be resolved from the point of view of
thinking through the structure of our entire
society. Such work requires self-determina-
tion and collective problem-solving, which
can only be addressed through project-based
consciousness — a forward-looking sociocul-
tural mindset. Thus, adolescents must learn
to analyze social situations, set problems,
and develop project-based solutions while
considering diverse perspectives. Integrating
such project-based activities into specially
designed games is essential. Without this, we
risk infantilizing older students, preventing
them from engaging meaningfully with soci-
etal challenges.

The increasing gamification of education
for older adolescents, while ignoring that
their leading activity is no longer play or
study but project-based work, may further
isolate them from society and delay personal
maturation. Temporary motivation sparked
by games, without understanding how knowl-
edge applies professionally in modern society,
quickly fades.

Unfortunately, many games offered by the
entertainment industry exacerbate this issue,
reinforcing infantilization rather than foster-
ing project-based skills. For games to be truly
developmental for adolescents, they must in-
corporate project-based elements, requiring
transformative changes to game formats and
environments.

Even the most in-depth psychological stud-
ies on gamification’s impact on learning (Mar-
golisetal., 2021; Margolis et al., 2022; Rubtsova
et al., 2023; Rubtsova, Panfilova, Artemenko,
2018) focus on adapting existing games on
the base of diagnostic research so that they fa-
cilitate educational process in any way rather
than transforming them to foster project-based
thinking.

Below, we describe our method for trans-
forming a board game into a project-based
game.

Method of converting the educational
game focused on memorizing subject
information into the project-based
learning game

For the material for transforming one of
these board games into a project-oriented
game, we selected a game by V.O. Poluga, head
of the i-Cube Centre for Educational Consult-
ing, which specializes in, among other things,
developing and commercially producing board
games. V.O. Poluga is a graduate of the first co-
hort of our Master’s program opened in 2019
at the Federal State Budgetary Institution of
Higher Education “Moscow State Psycholog-
ical-Pedagogical University,” specializing in
“Pedagogy and Psychology of Project Activity
in Education.”

For our adaptation and transformation into
a project-oriented game, we chose just one of
his games—"Cito-logic.” This game is centered
on cellular structure knowledge.

The basis of the game is a chart that stu-
dents must know from their eighth-grade bi-
ology course (Cell Structure ..., 2021). It lists
organelles, their structure, and functions. In
V.0O. Poluga’s game, students draw separate
cards featuring organelles and their functions,
then properly match them together, eventually
memorizing the material required for passing
the Basic General Education Exam (OGE) and
Unified State Exam (USE).

Unlike V.O. Poluga’s games, the specificity
of our educational-technology-based approach
to running project-educational games lies in
its focus on helping students acquire theoreti-
cal concepts, universal thinking principles, and
metasubject methods of work. Our approach
targets the development of project thinking
and introduces students to the basics of design
activity. Crucially, unlike the educational-
gaming approach employed by V.O. Poluga and
his team, our technology uses games to guide
students from a foundation of thoroughly pro-
cessed basic school-level knowledge to the fore-
front of scientific discovery and engineering in-
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novation. We engage students in searching for
answers to real scientific problems. Meanwhile,
V.O. Poluga’s games are purely mnemonic in
character, treating knowledge simply as infor-
mational labels that must be arranged correctly
on the table and remembered.

Next, we'll discuss the technique we've de-
veloped for the project-game module “Life on
the Moon,” geared toward teaching design
within an educational-playground context.
Unlike a full-scale project activity cycle lasting
at least one academic year, this module lasts
for three days. It can be used either as a primer
for project activity or as an intensive workshop
for practicing isolated segments of the project
cycle (formulating project ideas, reanalyzing
situations, translating project ideas into task
frameworks).

First and foremost, it should be emphasized
that for cell biology concepts to acquire genu-
ine motivational value for students, they must
be connected to open-ended, problematic ques-
tions from the perspective of contemporary
knowledge. This approach immediately shifts
students from the familiar schoolchild position
where “the teacher knows everything but asks
anyway” to the realization that there is no de-
finitive answer to the problematic question. In
the “Life on the Moon” game, these problem-
atic questions are: “What is life?” and “How to
explain the transition from prokaryotes to eu-
karyotes?” There is no single correct answer to
these questions. Engaging students in design-
ing methods to address these unresolved, open-
ended questions serves as a powerful motiva-
tional tool, encouraging them not only to play
but also to pursue knowledge beyond the game.

For the game to effectively develop project-
based thinking, it must simulate project-based
activities where such thinking naturally occurs.
In other words, when designing such a game, it
is crucial to maintain the relationship between:
1) the activity that gives rise to project-based
thinking, 2) project-based activity itself, and
3) the game-based activity being designed (El-
konin, 1999; Gromyko Yu.V., 1992; Skobelev,
Gromyko Yu.V., 2022; Gromyko Yu.V., 2023)
(Fig. 1).

Project-based activity is a sequence of stag-
es illustrated in Fig. 2 (N.V. Gromyko, 2020).
Implementing each of these stages requires

specific cognitive abilities such as reasoning,
comprehension, imagination, and reflection;
these abilities facilitate the emergence of proj-
ect-based thinking. Because it is anticipated
that these abilities will be partially activated
and partially formed during the game, the game
requires:

a) group communication, through which
these abilities will manifest; hence, the game
should involve groups rather than individuals;

b) support from game-designer educators
who will organize group communication and
detect, encourage, and strengthen the manifes-
tation of these project-based thinking abilities;

¢) reflexive format, which makes project-
based thinking objective for its participants.

The entire scope of project-based activity
cannot be transformed into a game because
framing a problem or conceiving a project idea
as a pretense would instantly be perceived by
students as artificial and insincere, thereby de-
motivating them. If, however, the problem and
project idea are framed sincerely, the playful
element vanishes, and the game turns into gen-
uine project work. A way out of this predica-
ment, as noted earlier, is to introduce students
to an already existing problem. It is essential
to demonstrate that the problem they are being
introduced to actually exists: in science, there
are two approaches to what constitutes the
fundamental property of living systems. One
predominant approach, reflected in school and
university textbooks, holds that this property
is the ability to replicate and reproduce simi-
lar systems. Another approach, rooted in Ervin
Bauer’s work “Theoretical Biology” (Bauer,

Simulated activity (design)

/]

%

Simulating game activity

Fig. 1. The relationship between the gaming activity
and the activity imitated in the game
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Fig.2. Stages of project activity

2002), states that the most important property
of a living system is its operation against equi-
librium, leading to an increase in the system’s
free energy.

Additionally, students need to realize that
this problematic question is not merely an
amusement for scientists accustomed to “satis-
fying their own curiosity at the state’s expense”
(Academician L.A. Artsimovitch). The ques-
tion of the essence of life and its fundamental
distinction from non-living matter is one of the
key questions in the scientific research agenda
initiated by our fellow countryman Vladimir
Ivanovich Vernadsky, aiming at comprehen-
sive investigation of life as a planetary and,
more broadly, cosmic phenomenon. Knowl-
edge of the fundamental principles of life, in
particular, could help increase human lifespan
— especially active life — by at least twofold.

Knowledge of the fundamental property of
living systems is also important for socio-eco-
nomic systems. Social-engineering achieve-
ments in constructing societies and identities
ad hoc raise questions about whether such con-
structs are viable systems or rapidly disinte-
grating simulacra, and how they interact with
“alive” socio-economic systems. Answering
this question requires the ability to differenti-
ate between living and non-living entities by
studying both biological and socio-economic
systems.

All subsequent game-competitions unfold
around the question: how to determine which

of the two mentioned approaches is valid?
How can we establish what underlies life: rep-
lication or accumulation of free energy? The
cultural tool for answering such questions, as
well as winning our game-competition, is an
experiment (or, more accurately, a critical ex-
periment). Its essence lies in the following: it
is necessary to envision a process whose theo-
retical modeling, within each of the alterna-
tive approaches, yields different results. Subse-
quently, the practical realization of this process
should be executed, observing which of the
theoretically predicted outcomes materialized.
Precisely in this manner, Foucault demonstrat-
ed Earth’s rotation using a pendulum, and simi-
larly, Arago confirmed the wave nature of light
by displaying Poissin’s spot.

To organize the critical experiment, a new
task is proposed: analyze the process of the
emergence of eukaryotes (nucleus-containing
cells with mitochondria) from a collection of
prokaryotes (bacteria and archaea) mutually
beneficial to each other through syntrophy
(Non-Simple Evolutionary Routes ..., 2019).
The theoretical modeling of this process, which
occurred on Earth roughly 2 billion years ago,
shows a difference in the rate of this process
from the perspective of the alternative ap-
proaches: the replication-based approach as-
sumes that the formation of eukaryotes was a
pure chance event caused by mutation; mean-
while, the energy-based approach maintains
that this event involved considerable regular-
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ity, driven by an evolutionary trend favoring
the formation of eukaryotes, as they possess
much greater amounts of free energy compared
to the prokaryotes from which they originated.

However, on Earth, the formation of eukary-
otes has already happened, dramatically alter-
ing the conditions on our planet by giving rise
to the biosphere. Therefore, reproducing this
transition from prokaryotes to eukaryotes on
Earth, saturated and modified by life, is nearly
impossible. Such an experiment would last not
just decades but perhaps even centuries, with
terrestrial life inevitably interfering with labo-
ratory conditions. Thus, it is proposed to con-
duct this experiment intellectually-theoreti-
cally on the closest celestial body devoid of life
(abiotic) — the Moon.

How can this be achieved? This question is
what the student project teams must answer.
Whichever team accomplishes this faster and
more efficiently — wins.

Description of the educational gaming
module “Life on the Moon” targeted at
project-based learning

The educational gaming module “Life on
the Moon,” outlined below, has been tested
at the L.S. Vygotsky Memorial TechnoPark
“Kvantorium” of Moscow State Psycholog-
ical-Pedagogical University (MSPPU) and
at the School No. 597 “New Generation” in
Moscow.

The module is divided into two parts: a pre-
liminary phase and the actual game. The pre-
liminary phase encompasses introductions to
the problem of living matter, the conception
of the experiment, and its theoretical model-
ing. During the game phase, students tackle
the practical implementation of the experi-
mental procedure by competing to design an
experimental device suitable for functioning
under severe lunar conditions. On the diagram
illustrating project-based activity (Figure 2),
this corresponds to stages of repeated situation
analysis and task setting.

During the preliminary phase, students work
with texts presenting the content of each of the
alternative approaches to defining what consti-
tutes living matter, alongside a description of the
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hypothesis of eukaryote origins from prokary-
otes. Their task is to comprehend the essence
of each approach, highlight their distinctions,
and execute theoretical modeling of the transi-
tion from prokaryotes to eukaryotes, grounded
in the assumptions of each respective approach.

In other words, students are required to
complete the following tasks:

a) Understand what the texts say about dif-
ferent approaches to defining living matter and
formulate this understanding as a thesis state-
ment articulating what living means according
to the presented approach.

b) Express this understanding not only ver-
bally but also visually through diagrams.

¢) Recognize that theses and diagrams about
what constitutes living are fundamentally dif-
ferent and irreconcilable.

d) Use the gained understanding derived
from each text to respond to the question of
how the transition from prokaryotes to eukary-
otes took place.

e) Based on:

* understanding,

e schematization,

 working with disciplinary concepts,

» modeling (building models using disci-
plinary terms),

« simulation (using models to describe real
processes),

* recognize that, depending on the differ-
ing approaches, the transition is described in
different ways. This divergence in theoretical
modeling results can be used to design a critical
experiment.

The progression of project groups during the
game phase “Launch Life on the Moon” follows
this framing project task: “Design a device en-
abling the survival of a colony of prokaryotes
engaged in syntrophic relationships under un-
limited time in lunar conditions.” Throughout
the game, this project task transforms into mul-
tiple subtasks, which project groups must ac-
complish:

* Specify the project concept: transform the
abstract notion of “syntrophy” into a descrip-
tive instrument detailing the process to be im-
plemented during the experiment.

» Reanalyze the situation taking into ac-
count the conditions for implementing the ex-
periment (the conditions on the Moon).
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 Propose a constructive solution allowing
the execution of the experiment under speci-
fied conditions (see Fig. 3).

At this point, it is worth recalling that psy-
chology still lacks consensus on what drives
the generation of project concepts: is it imagi-
native capacity (N.N. Nechaev) or theoreti-
cal thinking (Yuri V. Gromyko)? Our work
with students within this constructed gaming
module supports our hypothesis that it is in-
deed theoretical thinking, as it proves impos-
sible to generate a project concept without re-
liance on the previously discussed theoretical
constructs.

The player’s movement is facilitated by the
following game tasks.

Task #1 within the game.

1. Using the text “Complex Pathways of Evo-
lution: Where Did Eukaryotes Come From?”
compile a set of prokaryotes that, interacting
with each other, can exchange substances (en-
gage in syntrophy) relatively independently of
their external environment.

2. Draw a scheme showing the substance-
exchange process within your selected group of
prokaryotes, as well as between the group and
the external environment. Illustrate exchang-
es involving six key chemical elements both
inside the prokaryote group and between the
prokaryotes and the environment.

Task #2 within the game.

1. Your compiled group of prokaryotes is
now relocated to the Moon. List the most im-
portant characteristics of the Moon that must

(2) Conditions

(1) The life of
prokaryotic syntrophy

Re-analysis of the situation

I (1)

be considered for the process of syntrophy to
occur between the prokaryotes.

2. Explain why you believe these listed char-
acteristics are significant for your group of pro-
karyotes.

3. Determine additional information about
the Moon that is needed to make the experi-
ment as successful as possible.

4. Present your team’s conclusions in the
form of statements and a table.

Task #3 within the game.

1. Propose a design for an experimental in-
stallation in a lunar laboratory capable of sup-
porting the life of your group of prokaryotes.

2. Sketch the installation.

While completing the tasks, students col-
laborate with teachers, who act as game char-
acters: the critic named Moon, consultants
Program Vernadsky and Herald of Academy
of Sciences. Consultants do not complete tasks
for students but provide necessary domain-spe-
cific knowledge (biological and astrophysical
respectively). Teachers, serving as game char-
acters, assume roles on one side, while simulta-
neously facilitating the educational process —
including mastery of theoretical concepts,
metasubjective technologies, and foundations
of design activity.

When designing the experimental facility,
students combine three types of knowledge:
biological (including biochemistry), captured
in the scheme of syntrophic interaction; astro-
physical (specifically selenological), recorded
in the table of significant lunar conditions; and

(2)

(3) Experimental setup

The task to develop the
experimental setup

Fig. 3. Movement of project teams on game tasks
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engineering, embodied in the construction of
the experimental setup. Consequently, evalu-
ations of their work proceed from three posi-
tions: biologist, astrophysicist, and engineer.
Communication between players designing
the experimental setup and representatives of
these three fields helps students grasp the es-
sence of each position, thereby stimulating
project-based thinking.

Thus, distributed collaborative form of
activity is represented not only in interac-
tions among students within their groups and
discussions of others’ results at general meet-
ings, but also in interactions between student-
gamers and teachers/game characters, as well
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as with experts, each contributing from their
specific disciplinary-practical standpoint.

To conclude, this educational game module
seeks to introduce students, starting right from
school benches, into pioneering scientific prac-
tices carried out by institutions such as Ameri-
can NASA (National Aeronautics and Space
Administration), Chinese Aerospace Science
and Technology Corporation (SASC), and
Roscosmos, tackling the question of how to
recreate life in the conditions of another planet.
Playing to find answers to this question, sup-
ported by solid theoretical concepts, exposes
students to a world beyond pseudo-scientific
fantasy — revealing to them the real Future.
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Teacher in the situation of setting a learning task
E.V. Chudinova <,

Federal Scientific Centre for Psychological and Interdisciplinary Research
(Psychological Institute of the Russian Academy of Education), Moscow, Russia
04 chudinova e@mail.ru

Abstract

Context and relevance. The concept of learning task is the most important in the theory of learning activ-
ity. At the same time, most of the research on the processes of setting and solving learning tasks focuses on
the learner’s side. The majority of research on the processes of setting and solving learning tasks is focused
on the pupil’s side, despite the conceptual ideas about the total action in the mediating situation. Objec-
tive. To consider the situation of setting and solving a learning task from the perspective of the teacher or-
ganizing the situation. Hypothesis. The teacher’s reference systems in the process of setting a learning task
are complex and contradictory, and they cannot be fully defined during the preparation for the lesson before
trying it out in real interaction. The condition for the emergence of cumulative action in solving a learning
task is a special authorial position of the teacher. Methods and materials. Five teachers (women from 28
to 54 years old, experience in the D.B. Elkonin—V.V. Davydov system from 2 to 16 years) took part in the
case study. They included observation and analyses of video recordings of 7 cases of one learning task (the
task of discovering isolines, Year 3, course «World around us»). In addition, a questionnaire was adminis-
tered to teachers at the refresher training courses (10 teachers who had experience in setting this learning
task and 10 who had no such experience) in order to assess teachers’ understanding of the technology of
setting the task after reading the methodological manual. Results. The methodological manual is sufficient
for teachers to create a full-fledged lesson project, it is read and understood equally by teachers with and
without experience in setting this learning task (Fi-Fisher and V-Kramer criteria). Teachers’ difficulties in
setting the learning task are related to the contradictory and dynamic nature of the orientations. The ef-
fectiveness of teacher-pupil interaction at key moments of setting and solving a learning task is determined
not only by the teacher’s sensitivity to children’s actions, but also by the teacher’s focus on the relationship
of children’s actions to the general method being reconstructed. Conclusions. The situation of successful
formulation and solution of a learning task can be considered as a situation of cumulative action, and at the
teacher’s side — as a productive authorial action. The teacher’s sensitivity to the current children’s actions
in their relation to the reconstructed method and the teacher’s special authorial position are the conditions
for the coherence of the pupils’ and teacher’s positions. The teacher’s own supports in the situation of set-
ting and solving a learning task are built as a result of testing and comprehension of the guidelines given in
the methodological manual and transformed at the stage of designing a staged lesson.

Keywords: learning task, teacher, cumulative action, authoring productive action
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YuuTeb B CHTyal[id IOCTAHOBKHU y4eOHOIl 3a/1aun
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(ITcuxonornueckuit uncturyT umenu JI.B. llykunoit), Mocksa, Poccuiickas @exneparius
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Pesztome

Kownrekcr u akryanbHoOCTh. [loHATHE yueOHON 3a1autt SIBJISIETCS BAKHEHIIUM B TeOPUU yueOHON fesiTeb-
Hoctu. [Ipr aToM GOJIbIIIAS YaCTh HCCJIEA0BAHIIA TTPOIECCOB MOCTAHOBKH M PElIeHus y9eOHbIX 3aj1a4 c¢ho-
KyCHPOBAHA Ha TIOJIIOCE YUEHNKA, HECMOTPsI Ha KOHIIENTYa bHbIE U/IEW O COBOKYITHOM JeHCTBUU B CUTYya-
1w onocpezictBoBanst. Iless. PaceMoTpeTh cUTYyaIiio II0OCTAHOBKY ¥ peliieHus y4eOHOiT 33/1a4u ¢ 1oJIoca
YUUTEJIs], OPraHn3yIoNIero aTy curyaiuio. I'nnoreapl. CricteMbl OPHEHTHPOB YUUTEJST B CUTYAIIH 1TOCTA-
HOBKH y4eOHOU 3a/[a4 CJIOKHBI, TPOTUBOPEUUBBI 1 HE MOTYT OBITh MOJHOCTBIO OMPEEIEHBI B TIPOIEcce
MOJTOTOBKH K YPOKY /10 TIPOOBI B CUTYAIINH PEATHHOTO B3AUMOIEHCTBHUS. Y CJIOBHEM BO3HUKHOBEHUSI COBO-
KYITHOTO IEWCTBYSI ITPH PElieHnN yueGHOI 3a/[a4n SIBIISIETCsT 0c00ast ABTOPCKAsT O3NS yarTeJst. MeTozbl
u mMarepuaisl. B uccienoBanuu «case study» npussiin yuactie 5 yunreseil (GkeHuunbl ot 28 10 54 Jer,
onpiT pabotsl B cucreme [1.B. dabkonnna—B.B. /lasbimoBa — ot 2 110 16 jiet). [IpoBoannch BKIOYEHHOE
HaGJIo0/IeHNe 1 aHAJIN3 BUJIeo3aluceil 7 ciiy4yaeB NOCTAHOBKU OJIHOI yueGHOM 3aa4u (3a/1a4a Ha OTKPbITHE
usoauHUiL, 3-it Tog 00yuenus, kype «Okpyskatouuii Mup» ). Kpome Toro, 6b110 PpOBEIEHO aHKETHPOBaHIe
yuuTesel Ha Kypcax nepernoarotopku (10 yuureseii, MMeBLINX ONBIT HOCTAHOBKU 3TOM yueOHOM 3a1aun, u
10 yumnresieil, He UMEBIINX TAKOTO OIBITA) B IEJISIX OIIEHKHU ITOHUMAHUS YYUTENSIMU TeXHOJOTMH TTOCTAHOB-
KU 33/[a4M, CKJIA/(bIBAIOIIEr0CsT TIOC/Ie YTEHUsI MU METOJAMYECKOTO nocodust. Peadymabrarsl. Merouueckoe
110co0we JOCTATOYHO JIJIst CO3/IAHUST YUUTENEM [IOJHOIIEHHOTO IPOEKTA YPOKA, OHO IIPOYUTHIBAETCS 1 TOH-
MAeTcst OJINHAKOBO YUHUTEJISIMU, UMEIOIIUMU U HE UMEIOIIMMHE OIIBIT OCTAHOBKY JIAHHON yueOHON 3a1a4n
(xputepun Ou-Durepa 1 V Kpamepa). TpyaHocTn yauteseit mpy mocTaHOBKe yueOHOT 3a1aun CBSI3aHbI
C MPOTUBOPEYUBBIM U IMHAMUYHBIM XapaKTepoM OpUeHTUPOB. D(hDOEKTUBHOCTD B3aUMOAECHCTBUS yUNTE-
JIsl ¥ YYEHWKOB B KJIIOYEBbIE MOMEHTBI [IOCTAHOBKHU 1 PElIeHus yueGHOI 3214 OIPE/IENISIETCs] He TOJIBKO
YYBCTBUTEJNHHOCTBIO YUUTENSI K IETCKUM JIEHCTBISIM, HO U HATIPABJIEHHOCTHIO BHUMAHUS YIUTENST HA OT-
HOILIEHHUE JEeTCKUX JeUCTBUII K PEKOHCTPyrpyeMomy obiemy criocody. BeiBoasl. Curyarust yaaqHom 1mo-
CTAHOBKH U pelieHus yueGHOM 3aiautt MOXKeT ObITh PACCMOTPEHA KAK CUTYaI[Hsl COBOKYITHOTO JICHCTBUSI, a
HAa TI0JIIOCE YUNTEJIST — KaK IIPOLYKTUBHOE aBTOPCKOE JIeHCTBHE. Y CIOBUSIMU CBI3HOCTH MO3UIUI YIEHUKOB
W YUUTEJIS SIBJISIOTCS] KaK YyBCTBUTEIBHOCTD YIUTES K TEKYIIUM JIETCKUM JCHCTBUSM B UX OTHOIIEHUU K
PEKOHCTPYUPYEMOMY CIIOCO0Y, Tak 1 0cobast aBTopcKast noauiiust yuuresis. CoOGCTBEHHbIE OIIOPbI yUUTEIs
B CUTYaIMU MOCTAHOBKY ¥ PelileHust yueOHOU 3aj1auil CTPOSITCS B pe3yJibTaTe OpoOOBaHSI U OCMBICJICHUS
OPHMEHTUPOB, IAHHBIX B METOAUYECKOM [TOCOOMHU 1 IIPe0OPA30BAHHbIX HA TAlle IIPOEKTUPOBAHUS TOCTAHO-
BOYHOTO yPOKA.

Knrouegvte coga: yaebnasi 3aj1aua, yauresib, COBOKYITHOE [IEHCTBIE, aBTOPCKOE MTPOAYKTHBHOE JeiiCTBHE

Baaropapuoctu. ABTOp Giarofaput 3a MoMolib B cOope faHHbIX Aist uccieposanns E.A. Auromkuny, A.P. Berakosy,
JI.B. Usanosy, C.B. ®ponosy, .A. IIIumkuHy, a 32 IOMOIIb B CTATUCTUYECKOI 00PabOTKe TaHHBIX AHKETUPOBAHUSA —
JI.B. TpyOuirpity.

JlonoanutenbHbie Aanubie. Habopsl TaHHBIX TOCTYIHBI 110 aapecy: https://ruspsydata.mgppu.ru/mydspace?configura
tion=workspace
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cxas ncuxonozus, 21(2), 16—26. https://doi.org/10.17759 /chp.2025210202

Introduction

The concept of a learning task (hereafter re-
ferred to as LT) is one of the key notions in the
theory of educational activity by D.B. Elkonin and
V.V. Davydov (Elkonin, D., 1989; Davydov, 1996,
1999; Engestrom, 2025; Gennen, 2023; Chaiklin,
2019). An LT is a whole system of assignments. Un-
like concrete-practical tasks, which focus on achiev-
ing a specific result, an LT stimulates the student
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to search for general principles and methods appli-
cable to a broad class of problems (Rubtsov, Elko-
nin, Zuckerman, Ulanovskaya, 2024). Its resolution
results in changes within the acting subject (Elko-
nin, D., 1989), that is, the emergence of a functional
field of actions performed using this new method
(Nezhnov, 2007). The distinctions between LTs
and particular tasks, as well as the stages of their
formulation and solution, are most comprehensive-
ly presented in the works of V.V. Davydov (Davy-
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dov, 1996) and further developed by V.V. Repkin
(Repkin, Repkina, 2018).

Solving an LT typically spans multiple lessons and
defines the holistic act of educational activity. It is
understood as a transition and overcoming of the form
of solving a concrete-practical task — that is, as an Act
of the Development of Action (Elkonin, B., 2020).

An LT is a ‘trigger mechanism that encourages a
person to invent and devise new methods of action,
thereby restructuring their understanding. In this
sense, learning tasks must constantly be present in
developmental education” (Gorbov, Zaslavsky, Mo-
rozova, 2015, p. 19). Various methodological ver-
sions of LT formulation are presented in educational
courses at different levels (Engestr m, 2025; Gor-
bov, Zaslavsky, Morozova, 2015; Perevozhchikova,
Vasiliev, 2015; etc.).

From the earliest attempts to implement the theo-
ry of educational activity in practice, it has been noted
that transmitting the technology of LT formulation
is a crucial aspect of preparing teachers transitioning
to an activity-based strategy in education (Davydov,
1999; Guruzhapov, 2006; Perevozhchikova, Vasiliev,
2015; ‘Trainer-Technologist — A New Pedagogical
Position’, 2025).

It has been repeatedly discussed that teachers find
it difficult to master the new instructional technol-
ogy. As V.A. Guruzhapov wrote: ‘Teachers often lack
a clear understanding of the learning task itself, as
well as its place in the learning activity. There is no
developed culture of formulating learning tasks’ (Gu-
ruzhapov, 2005, p. 83).

The problem of transferring this technology re-
mains relevant today, despite the emergence of
various active teacher training methods (Vasiliev,
Vakhromeeva, 2024; ‘Trainer-Technologist — A New
Pedagogical Position’, 2025; Vorontsov & Lvovskiy,
2022; Waerm & Broman, 2024). The teacher’s activi-
ty in the LT formulation setting remains largely unex-
plored, as researchers’ attention has long been focused
on students’ development.

The key to exploring this issue is found in the
works of D.B. Elkonin (Elkonin, D., 1989), B.D. El-
konin (Elkonin, 2020), and G.A. Zuckerman (Zuck-
erman, Venger, 2010), who insisted that ‘...the for-
mation of a learning action must be understood as A
SINGLE joint! action of the teacher and the student
(or a group of students), and not as two “separate”
actions of student and teacher (“pedagogical action”
and “student action”)’ (Elkonin, 2020, p. 30).

In joint action, orienting toward another’s ac-
tions simultaneously guides one’s own actions
(Elkonin, 1989), even though in fully joint activ-

ity, only the adult truly acts, by picking up on the
child’s signals. Only that form of guidance in which
the adult interprets the child’s signals as their ini-
tiative can be considered joint action (Zuckerman,
Venger, 2010).

In participatory observation, it is important to
understand what engages the teacher in unfolding
the LA? — ‘...what intrigues him, not just what is re-
quired of him,” writes B.D. Elkonin (Elkonin, 2020,
p. 32).

He also highlights that understanding joint ac-
tion presupposes identifying the conditions for co-
herence between students’ and teachers’ positions,
and describing the situations in which they be-
come co-subjects of a shared action. The first such
condition is the teacher’s position that welcomes
the emergence of student initiative and allows it
to strengthen and grow (Obukhova, Zuckerman,
Shibanova, 2022).

The goal of this work is to refocus the perspec-
tive of researchers of learning activity from the stu-
dent to the teacher in order to seek answers to the
following questions: What professional challenges
shape the teacher’s work in the situation of formu-
lating a learning task? What is the orienting basis
(Galperin, 2023) of their actions? What drives the
teacher to choose one path or another in an under-
defined situation?

What difficulties and risks influence the success of
the class’s joint movement? A comparative analysis
of video recordings of two successful LT formulation
lessons taught by the same teacher in different class-
rooms was conducted by G.A. Zuckerman (Zucker-
man, 2007). She showed how a master teacher, with
different instructional designs, built equally effective
learning cooperation.

The task of this study is to examine not always suc-
cessful or partially successful cases of organizing such
interaction to find answers to the questions posed
above.

The hypothesis is that in the situation of learn-
ing task (LT) formulation, the complex and contra-
dictory nature of the orientations guiding teacher
action is revealed to the greatest extent. The com-
plete system of orientations presented in instruc-
tional manuals requires trial and further develop-
ment under the concrete and shifting conditions of
the lesson. In this process of trial, the teacher’s own
supports for initiating joint action are formed. An
additional hypothesis is that a necessary condition
for maintaining the connectedness of student and
teacher positions in a situation of joint action is the
teacher’s distinctive authorial stance as the creator

! Different authors use the terms joint activity or joint action to denote, essentially, the same phenomenon; an analysis of the terminological

distinctions is beyond the scope of this paper.
2 LA — learning activity.
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of the ideal® — namely, a method of action that ex-
ists, for the time being, in symbolic-cultural forms
and is reconstituted by the teacher in the “minds”
of the students.

Materials and Methods

Participants and Research Procedures

The study involved participatory observation fol-
lowed by video analysis of seven lessons devoted to the
formulation of the same learning task (LT) in third-
grade classrooms. These lessons were conducted by five
female teachers (aged 28 to 54), each with 2 to 16 years
of experience within the Elkonin—Davydov educational
system. Three of the teachers were implementing this
lesson for the first time; the other two had conducted
it on two or more prior occasions. Two of the teachers
were recorded teaching in two different classes. The
main research method was a case study, within which an
in-depth comparison was made of the teachers’ actions
in organizing the formulation and initial solution of the
LT. The analysis focused on how closely these actions
followed the instructional design proposed in the teach-
ing manual, what unexpected situations caused hesita-
tion or unplanned teacher responses, and what teachers
relied on when addressing their remarks and questions
to students, among other aspects. This kind of analysis
demanded that researchers understand “...the real situ-
ation as fully and concretely as possible, including its
smallest individual features” (Lewin, 2005, p. 79).

The video analysis was supplemented by the re-
sults of a survey administered to 20 female teachers
aged 23 to 65 who were attending professional devel-
opment courses. Among them, 10 had prior classroom
experience formulating the LT on discovering contour
lines, and 10 did not. The teachers read a section of
the instructional manual describing the formulation
of the LT, then individually drafted a plan for their
future actions, after which they answered a series of
questions about how this task would be presented in
class. The survey aimed to assess the manual’s poten-
tial for fostering a preliminary understanding of LT
formulation and to identify any differences in how the
manual’s content was interpreted by teachers with
and without prior experience implementing the LT.

Research Material
The learning task used as the basis for this study
involved the discovery of a method for recording in-

formation on a map using contour lines — lines rep-
resenting equal values of elevation, temperature, hu-
midity, etc. — in the “The World Around Us” course
for third grade, taught using the Elkonin — Davydov
system (Chudinova, Bukvareva, 2025). This is a gen-
eral method applicable to a broad class of problems
that require either identifying or marking various
conditions on a map, such as atmospheric pressure,
temperature, and so on, or selecting an optimal route
that avoids elevation changes.

This LT was particularly well-suited to the research
objectives because it clearly separates two stages:

1. Problem framing, which leads students to pose
the task themselves — namely, the search for a meth-
od; and

2. Work on solving the task, which includes ex-
ploring and discussing the proposed solutions to iden-
tify the most effective one.

The LT emerges in the context of solving a con-
crete-practical problem: determining the shortest
route between two points on a map where mountain
elevations are not depicted. Students suggest options:
traveling directly, going around the mountain depicted
on the map, or a compromise between the two. The ef-
fectiveness of each option can be assessed by measur-
ing the corresponding path lengths on a 3D model. The
impossibility of determining the shortest route from a
2D image leads students to pose a task for discovering
a general method for representing elevation on a map.

Students’ proposals are then discussed, analyzed,
and transformed, eventually becoming fixed in a mod-
el using symbolic representation (contour lines on the
map). This constructed model is subsequently tested
on other tasks, such as:

« identifying habitats of animals and plants that
live under different conditions of humidity and tem-
perature,

« planning ship routes in bodies of water of vary-
ing depth, and so on.

Results

A survey of teachers following their independent
work with the instructional manual showed that, over-
all, the manual adequately describes the lesson for set-
ting and initiating the solution of a learning task (LT).
After familiarizing themselves with the material, teach-
ers understood the content of the task and were able to
schematically envision their version of the upcoming

3 The ideal here is used in the sense developed by E.V. Ilyenkov (Ilyenkov, 2006):

"The material is indeed 'transplanted’ into the human head—and not merely into the brain as a bodily organ of the individual—first, only in the
case that it is expressed in immediately and universally significant forms of language (language here understood broadly, including the language of
drawings, diagrams, models, etc.); second, if it is transformed into an active form of human activity with a real object (and not merely into a 'term’
or 'utterance' as the material body of language). In other words, an object becomes idealized only where the capacity has been created to actively
reconstruct this object (emphasis mine — E.Ch.), relying on the language of words and diagrams—where the capacity has been created to turn

'word into deed," and through deed, into thing" (Ilyenkov, 2006, p. 21).
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lesson. According to Fisher’s phi and Cramér’s V cri-
teria, no significant differences were found in the ques-
tionnaire responses between the groups of inexperi-
enced and experienced teachers (there was not a single
question for which a was less than or equal to 0.05)*
Nonetheless, when reflecting on specific aspects of the
future lesson, teachers attributed different meanings to
particular actions. Teachers with classroom experience
of implementing this task made their choices more re-
flectively. In contrast, inexperienced teachers tended to
choose based on subjective preference (“like / dislike”).
Teachers who had experience setting an LT reasoned as
follows: “Option 3 is better because the teacher responds
to children’s answers without judgment and poses ques-
tions that guide the direction of their thinking. It’s hori-
zontal communication,” or “In the third option, I would
try to involve the rest of the students somehow. As it
stands, it’s just a dialogue with the teacher. Instead of
the teacher’s final line, something like ‘and what then?’
would be better.”

Video analysis showed that the formulation and
initial solution of the LT on discovering contour lines’
were carried out in different classes over the course of
one or two lessons. The effectiveness® of the task for-
mulation varied. At the stage of the practical task —
whose solution was supposed to reveal a contradic-
tion and the need to denote elevation on a map — the
effectiveness of the teacher’s actions directly depend-
ed on how the task was phrased. If the teacher, when
articulating the task, did not explicitly state (verbally
or on the map) that there was a mountain between
points A and B (three cases), students generated a
multitude of unproductive versions, and the discus-
sion became prolonged. If the task formulation essen-

tially matched the one proposed in the instructional
manual, three solution options emerged (see Fig. 1).

The next stage, according to the manual, involved
identifying the contradiction between the visible path
length on the map and the actual distance. The diversity
of students’ proposed solutions stemmed from the lack of
information about the mountain’s height and shape.

Student A: It’s very long here (draws a straight line).

Student B: Yes, it’'s REALLY long here, the moun-
tain could be THIS tall. But here, it would be this tall
(gestures). And climbing here would be really easy.
So, like this, right?

A: Yeah, that’s okay (draws a line around the edge
of the mountain).

Not all children experienced doubt, so the next in-
structional task was to create a clash of perspectives
by comparing the results of the group work. Most
teachers asked the students themselves to carry out
this comparison, though in one class the teacher sum-
marized the outcomes independently.

According to the logic of the manual, selecting
the correct solution required presenting the students
with a three-dimensional model of the mountain. At
this point, in 3 out of 7 cases, the teacher lost student
attention by allowing continued verbal discussion
without showing the model. Moreover, in 6 out of 7
cases, students voiced the idea: “Only a fool climbs
a mountain,” or “It’s easier to go around...” — which
necessitated returning to the original task. More ex-
perienced teachers responded quickly: “What task are
we solving — finding the easier or the shorter route?”
Less experienced teachers allowed students to be-
come entangled in debate, which failed to produce a
clear contrast between the length and “ease” of a path.

Fig. 1. Options for solving by four groups a concrete practical problem

4 The data were processed using IBM SPSS Statistics.

5 The actual discovery and consolidation of the method in symbolic form.

6 Since the study did not assess students’ achievements in mastering the method of reading, representing, and using contour lines on map
diagrams to solve problems, effectiveness here can only be discussed in terms of indirect indicators—such as the class’s level of engagement in the
inquiry, the teacher’s satisfaction with the lesson, students’ emotional responses, and the time spent.
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Fig. 2. Pupils propose their own ways of comparing the lengths of the paths over the mountain and around
(using their palms or using the thickness of their fingers as a yardstick, a ruler, and finally a string that the teacher
takes out after the idea has emerged)

Path-length comparisons were also conducted in
different ways. Sometimes students instantly came up
with an effective method.

Teacher: So, which route is actually correct? Let’s
take a look. (pulls out the model)

Students: What’s that? It’s a mountain! (noise).
It’s huge... That was a top-down view... We didn’t
know it was that tall. That was a plan view.

T: Yes, maybe it was an optical illusion... How can we
know if the mountain is tall enough that we need to...

S: Go around it.

T: And to do that, what do we need to do?

S: Measure it with a string’ or something else...

In other classes®, students needed between 2 and
12 minutes to find a solution (see Fig. 2). When this
stage dragged on, teachers made different choices:
some allowed students to continue proposing and
testing ideas until a solution was found (4 out of 7),
while others offered a hint — a measuring ribbon (2
out of 7).

Comparing the path lengths allowed students to
choose the correct option. Those who had chosen the
“incorrect” route justified themselves by saying, “But
we didn’t know the height of the mountain!” At that
moment, experienced teachers returned students’ work
and suggested they think of how to indicate elevation
on the map diagrams (in three lessons). Other teach-
ers missed the moment when students had essentially
formulated the problem themselves and prolonged the
discussion — perhaps waiting for the exact wording of
the goal they expected to hear. As a result, students’
attention would drift. Group-based exploration of a

method quickly reoriented students back to the task.

One of the most difficult stages for teachers was the
discussion of solution options proposed by the groups,
during which a general method was to be identified
(see Fig. 3). The organization of this discussion de-
pended on the number, diversity, and quality of the
students’ proposed solutions. It was more challenging
for those who had not established a clear sequence for
reviewing solutions during group work and instead
followed a formal rule — starting with the group that
was ready to respond first. In such cases, it became im-
possible to follow a substantive logic that built upon
earlier ideas and enabled their transformation.

A comparison of teacher questionnaire responses
with the actual implementation of this step turned
out to be revealing. One of the survey questions asked
teachers to determine the order in which proposed so-
lutions would be discussed and to justify their choice.
Beginner teachers showed more variability in their se-
quencing choices (four out of six possible sequences)
but provided more formal or no justifications at all.
In contrast, experienced teachers made more content-
based decisions: “from mountain drawing, to color,
to lines,” or “first what doesn’t map well, then what
doesn’t convey the mountain’s shape, and then what’s
closer to the truth,” and so on.

The challenges of this stage were also due to the
fact that not all student ideas could be anticipated,
and teachers had to find ways to analyze these ideas
spontaneously during the lesson®.

In one of the lessons, students did not come up
with the idea of marking elevations on the map di-

7 The student is referring to comparing lengths by measuring with a piece of string. This method was introduced in mathematics at the begin-

ning of the first year of study.

8 Except for one case, where the teacher chose their own path from the very beginning of the lesson, and this stage was omitted.
9 Instructional manuals, when describing the process of solving a learning task, include possible variants of student responses, but it is not

possible to anticipate all of them.




Uynunosa E.B. (2025)
Yuauresb B cuTyanuy mocTaHOBKY y4eOHON 3a1aum
Kyussrypro-ucropuueckast ncuxosorust, 2025. 21(2), 16—26.

Chudinova E.V. (2025)
Teacher in the situation of setting a learning task
Cultural-Historical Psychology, 2025. 271(2), 16—26.

Fig. 3. Some ways of marking the height of a mountain on a map, suggested by students in one of the classes

agram using numbers — a decision that could have
served as a starting point for the final stage of dis-
covery. One class settled on using color to indicate
elevation — something they had previously seen on
physical maps but had not understood at the time.
In such cases, teachers adjusted their strategy and
shifted the discussion toward analyzing a ready-
made contour map, so that students could grasp the
meaning of contour lines and learn to use them for
problem solving.

In one case, the teacher’s lesson design significant-
ly deviated from that proposed in the instructional
manual'’. Aiming to ensure maximum student inde-
pendence, the teacher intended that in the second
stage, the children themselves would place identical
numbers on the map, which could then be connect-
ed with a line. However, framing the task in such a
way that students would immediately record a series
of identical numbers — rather than a single number
representing an assumed mountain height at a single
point — was only possible through direct control of
the students’ hands'!, due to their lack of a method for
measuring elevation at different points.

Teacher: The elevation around this perimeter is
10 meters. Please enter the data on your sheet — five
or six data points.

Since the idea of placing multiple numbers on the
map had not emerged from the students themselves,
they were unable to develop it further. The students
lost the sense of the teacher’s remarks and shifted to
guessing his intentions.

Teacher: There’s too much data. Can we somehow
reduce it, but still understand what the mountain’s el-
evation is in each area? Your suggestions. How can we
combine this data?

Student: We should add it up... Multiply it... Mea-
sure it...

Teacher: Why? We need to represent it. How can
we combine these elevations?..

In some discussions — those which could be quali-
fied as successful based on their outcome — partici-
pants demonstrated close attention to shared actions
and full mutual understanding. They responded to
each other’s remarks almost instantly. Remarks be-
came shorter, more interlinked. The pace accelerated.

Student 1: Maybe it’s not a tall mountain?!

Student 2: Or maybe it is tall!

Student 3: It’s impossible to know!

Teacher: Why?

Student 4: We don’t know what kind of mountain
it is! It’s just something drawn... (gestures a circle).

Teacher: So what are we missing on this map to
know for sure?

Students: The height of the mountain!

In such moments, the teacher could respond not
only to students’ words but even to the facial expres-
sions of silent students.

Teacher: Right! What do the numbers on this map
represent?

Student: The elevations of the peaks.

Teacher: The elevations of the peaks. Okay. But
something’s bothering Sonya. What is it, Sonya?

Sonya: There are too many.

Student: Too many of the same!

By involving a silent student in the discussion,
the teacher provoked the development and support
of that student’s thought by others and made that
child’s actions meaningful for themselves.

At such moments, the teacher’s attention was en-
tirely focused on the students’ actions. One could ob-

10 Despite the failure of this particular design, an authorial stance on the part of the teacher in designing the logic of task-formulation lessons

remains possible.

V. A. Lvovsky (2024) writes about the widespread use today of "direct pedagogical actions.”
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serve that the teacher would temporarily, or partially,
lose awareness of their own behavior — for example,
starting to fiddle with their collar — while remaining
acutely sensitive to what was happening with the stu-
dents.

During such moments of the lesson, when address-
ing the class, teachers often used inclusive pronouns
like “we” and “us”: “We’ve understood that this is im-
portant, right?”, “Can we consider this method effec-
tive?”, “That’s not an argument. How are we going to
flatten the mountain?” and so on. At other points in
the lesson (such as at the beginning or end, or in situa-
tions that could not be qualified as successful collabo-
ration), the language shifted more frequently to “I,”
“you,” or “we with you.”

If, when responding to students’ utterances, the
teacher already knew their next move and was not
prepared to diverge from it, then the meaning of the
students’ preceding remarks did not become clear
to them. For example, in the case below, the teacher
elicited a range of ideas about why a character might
choose to take a detour, but then directed the class
toward a single, pre-planned option.

Teacher: Swamp. Snakes. Lake. And everything else
you've mentioned. What else could be an obstacle?

Student: Mountains.

Teacher: Mountains. And now — attention! Any-
thing could be there. At the very least, mark the
mountains on the map.

The analysis of recordings showed that not all
teachers were able to let go of additional, previously
set goals during the lesson involving the formulation
of a learning task — for instance, correcting students’
utterances for grammatical accuracy or requiring
them to use a particular verbal formulation.

Since two teachers conducted the lesson twice
in different classrooms, changes made to the lesson
plan after the first implementation were record-
ed. These changes involved rewording the initial
task, altering the sequence for reviewing solution
options, increasing their openness to student sug-
gestions, and giving students more opportunities
to carry out their own trials. After the first lesson,
teachers actively sought feedback, attempted to
evaluate their own actions, and looked for corre-
spondences between those actions and the students’
substantive activity.

Discussion of results

The data obtained confirm the main and additional
hypotheses of the study.

The complex and contradictory nature of the ori-
enting systems that guide teacher action manifests
most clearly in the situation of formulating a learn-
ing task. Just like a driver who must simultaneously
operate the vehicle’s systems and navigate the road,
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the teacher, when organizing the formulation and so-
lution of a learning task, must hold together two sys-
tems of orientation. One is the unfolding of the task’s
subject-matter logic over time; the other is the intel-
lectual-emotional landscape of the class. Neither of
these systems can be fully predetermined in advance.
Even though the teacher knows the final outcome of
the search (a general method) and the approximate
paths toward it, the solutions proposed by students
demand immediate comprehension and the elabora-
tion of a possible logic for their transformation. This
confirms the observations of G.A. Zuckerman (Zuck-
erman, 2007).

The intellectual-emotional landscape of the class,
much like the “military landscape” described by K.
Lewin (Lewin, 2001), is in constant flux, and the
teacher continuously assesses the current moment
with varying degrees of success. The key orienting
factors that influence the teacher’s choices include
not only the students’ engagement in the search or,
conversely, their loss of interest in the task, but also
the extent to which the whole class participates in
the inquiry, the time spent on discussion stages, and
so forth.

The orienting systems described above can come
into conflict in the teacher’s mind. For example,
when the search for a method to measure the direct
and roundabout paths drags on, teachers often feel a
strong urge to stop it — after all, this has already been
“covered” in math lessons, yet for some reason, the
students don’t recall it now. However, the students
are clearly engaged in the process. “Should I continue
the discussion or stop it and give the children a hint?
This isn’t the main point right now, and we won’t have
enough time for the core task,” one teacher reflected
after conducting the lesson.

Thus, teacher actions in the context of learn-
ing task (LT) formulation are inherently experi-
mental. It is fundamentally impossible to structure
them solely on the basis of a third-type orienting
basis (Galperin, 2022). The issue is not that “every-
thing looked perfect on paper, but someone forgot
the ravines...” (L. Tolstoy), nor is it that the mate-
rial and its mode of introduction fail to meet the
“requirements of the method for solving learning
tasks” (Davydov, 1999, p. 4). The instructional
method is described with sufficient clarity to allow
the teacher to build a lesson plan. Already at the
planning stage, the teacher takes into account the
students’ characteristics and abilities, the configu-
ration of the classroom, the materials and tools used
for formulating the task, prior “commitments,” and
so forth. Yet, during implementation, these orien-
tations shift again: students’ specific suggestions
define the trajectory of the unfolding interaction,
and the materials reveal previously unrecognized
properties. In this experimental process, the teach-
er develops their own scaffolds for initiating joint
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action, as evidenced by the “revisions” made to the
lesson plan during repeated implementations!?.

Approaching the LT situation as joint action be-
tween teacher and students allows us to see the mutu-
al orientation sustained by a shared object — an object
that is in the process of formation or “revival”: a cul-
tural method of action reappearing in students’ activ-
ity as an ideal. The goal and meaning, which originally
resided solely in the teacher’s intention, begin to be
shared by students through the process of formulating
and solving the learning task. What arises is a situ-
ational non-fusion-yet-non-separation of the subjects
of learning activity. A notable symptom of this on the
teacher’s side is the frequent use of the pronoun “we”
when addressing the class'®.

Other signs of connectedness include the students’
engagement in the discussion, an increase in its intensity,
and mutual understanding, expressed through the way
utterances build on one another. The condition for main-
taining this connectedness is the teacher’s sensitivity
to student actions — an observation supported by G.A.
Zuckerman (Zuckerman, 2007). But it should be added
that what matters is sensitivity to student actions specif-
ically in relation to the method being uncovered (or re-
constructed). Just as a person’s perception during draw-
ing or writing is concentrated at the tip of the pencil, so
too is the teacher’s attention and perception, in success-
ful moments of such lessons, focused on the point where
students are transforming the conditions of the task.

Joint action does not arise if the teacher already
knows their next response and is unwilling to devi-
ate from it. In that case, student utterances lose their
meaning, and the joint situation collapses.

On the teacher’s side, joint action can be under-
stood as Authorial Productive Action (Elkonin, 2019).
The teacher is not the author of the cultural model —
the method of action. Nor is the teacher typically the
author of the instructional method for learning task
formulation. Nonetheless, we can speak of a distinctive
authorial stance: the teacher as the re-creator of the
ideal — the method of action historically fixed in sym-
bolic-cultural forms and reanimated in students’ think-
ing through the process of solving the learning task.

The construction of the lesson plan and the initial
implementation of the LT lesson represent the first
movement in this productive action. It involves a “turn
in experience,” a transformation of the known cultural
method and the instructional technique proposed in
the manual into a concrete lesson design for a specific
class. At this stage, “implicit constraints on action” (El-
konin, 2019) become explicit and are either overcome
or not; potential conflicts in the teacher’s orienting sys-
tems are either resolved or remain unresolved.

A learning task (LT) lesson can become a trap for

an experienced teacher accustomed to implementing
their own designs. In trying to act as the author of
the task formulation logic — while departing from the
thoroughly tested sequence provided in the manual —
the teacher risks entering a situation from which it is
difficult to find a way out without resorting to “push-
ing through” their own intent, thereby suppressing
student initiative.

The teacher’s authorship and artistry lie in re-
taining students’ utterances in working memory and
constructing from them a storyline for unfolding the
situation, one that aligns with the method being re-
constructed. The risk involved, the need to engage all
one’s cognitive resources (quick thinking, compre-
hension, memory span, attention distribution), the
challenge of achieving a result, and the fusion with the
class that occurs in joint action — all of this captivates
the teacher and draws them into the unfolding of the
activity. For the teacher, formulating a learning task
is a test of professional fitness.

Success in LT formulation, on the teacher’s side,
consists not only in the successful engagement of stu-
dents in inquiry, but also in constructing meaning
and internal scaffolds within their own exploratory
action. When the teacher becomes aware of the ex-
perimental nature of their actions, it generates fur-
ther questions about the plan and its implementation,
prompts corrections, and makes it easier to forgive
the almost inevitable flaws that arise in solving such
a complex task. This is why the presence of another
adult (through participatory observation) enhances
the teacher’s awareness and the overall effectiveness
of the LT lesson — something noted by other research-
ers as well (Vasiliev, Vakhromeeva, 2024).

Productive action is impossible without validation
by its recipient (Elkonin B., 2019). The affirmation of
the teacher’s action that initiates a situation of sym-
bolic mediation is its incorporation into the field of
student activity. To borrow the words of B.D. Elkonin,
the potential of the teacher’s intent becomes the energy
of revival — that is, the reconstruction and appropria-
tion of the general method by the students. This is why
signs of students discovering and internalizing the gen-
eral method of action are so vital for the teacher.

Conclusion

In the design and implementation of an LT lesson,
the teacher’s systems of orientation are complex and
often contradictory, requiring real-time adaptation
during the lesson itself. Through such experimenta-
tion, the teacher builds their own supports for initi-
ating joint action. The conditions for maintaining

12 Each subsequent task-formulation lesson is always a “repetition without repetition.”
13 Although this was noted in the observation, a definitive conclusion requires analysis of a larger number of cases.
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connectedness between the teacher’s and students’
positions include both the teacher’s sensitivity to the
students’ current actions in relation to the method
being uncovered (or reconstructed), and the teacher’s
distinctive authorial stance — as the creator of an ide-
al method of action, historically encoded in cultural
symbolic forms and revived in students’ minds.

What motivates the teacher in the meaningful
formulation of a learning task is the inherent risk —
and simultaneously, the potential productivity — of
authorial action. The hypothesis that only deliberate
experimentation leads to developmental progress —
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Abstract

Context and Relevance. The pursuit of higher education and a successful career has become a dominant
trend among contemporary youth, closely linked to the rise of perfectionism in this demographic. Within
the framework of cultural-historical theory, student perfectionism should be examined through the lens
of the social situation of development. Objective. This study aims to compare the levels of perfectionism
among students in China, Kazakhstan, and Russia, with a specific focus on gender differences. Hypothesis.
It is hypothesized that perfectionism among students from China, Kazakhstan, and Russia will differ due to
the presence of socio-cultural norms that have historically evolved within each society and are transmitted
through upbringing. Methods and Materials. The sample comprised 249 students from China (54,6% male,
45,4% female), 298 from Kazakhstan (40,3% male, 59,7% female), and 190 from Russia (40,5% male, 59,5%
female). The Multidimensional Perfectionism Scale (FMPS, Frost et al., 1990) was employed. Results. The
study revealed differences between maladaptive and adaptive perfectionism traits in students across dif-
ferent countries. Chinese students exhibited significantly higher levels of parental criticism, while Kazakh
students reported higher parental expectations, underscoring the pivotal role of cultural norms transmitted
by older generations. Gender comparisons revealed that adaptive perfectionism was significantly higher
among male students in China and Russia compared to their female counterparts; no such differences were
observed in Kazakhstan. Conclusions. The significance of sociocultural factors in the development of stu-
dent perfectionism has been empirically confirmed. The results may inform the design of psychological and
pedagogical interventions for students from diverse cultural backgrounds.

Keywords: cross-cultural comparison, students, perfectionism, China, Kazakhstan, Russia
For citation: Sheraly, B.S., Zhong, T., Rogaleva, LN., Kim, A.M., Aldabergenov, N.A. (2025). Perfectionism of students

in China, Kazakhstan and Russia in the paradigm of cultural-historical theory. Cultural-Historical Psychology, 21(2),
2738, https://doi.org/10.17759/chp.2025210203

© Illepanbt B.C., Tkyn T., Poranesa JI.LH. Kum A.M., Angabepreros H.A., 2025
CC BY-NC

27



[Iepasnt B.C., Yxyn T., Poranesa JI.H., Kum A.M., Sheraly B.S., Zhong T., Rogaleva L.N., Kim A.M.,
Anpabeprenos H.A. (2025) Aldabergenov N.A. (2025)
Kyabrypro-ucropudeckast icuxonorus, 2025, 21(2), 27—38. Cultural-Historical Psychology, 2025. 271(2), 27—38.

IlepdeKInOHNU3M CTYE€HTOB
Kuras, Kazaxcrana u Poccun B mapaaurme
KyJbTYPHO-HCTOPUYECKOM TEOPUH

Bb.C. lllepanni! D4, T. Ykyn?, JI.H. PoraneBa®, A.M. Kum!,
H.A. A1nabepreHos’

! Kasaxckuil HallMOHAJIbHBIN yHUBEpCUTET UMeHu ab-Dapabu, Asmarsl, Kasaxcran
2 X9HaHbCKWIT TIeJarornYecKuil yHuBepcuTet, XoHat, Kurait

3 Vpanbckuii penepanbhblii yausepeurer, Exarepun6ypr, Poccuiickas @epepartiust
1 Yuusepcurer «Typan», Anmarsi, Kazaxcran

D4 sheralybizhan07@gmail.com

Pesztome

Koutekct n aktyanbHocTh. CTpeMIeHre MOJOAEKHN K MTOJTYIEHHUTO BBICIIIETO 0OPa30BaHWs W TOCTPOe-
HUIO YCIIEIHON Kapbhepbl CTAHOBUTCS JIOMUHUPYIOIEH TeHIEHIIUI B COBPEMEHHOM 00IIeCTBE U TeCHO
CBSI3aHO € POCTOM TepdheKIMOHN3Ma B MOJIOZEKHOI cpejie. B KOHTeKCTe KyJbTYPHO-UCTOPUYECKON
Teopuu nephEeKIUOHU3M CTYACHTOB JIOJIKEH PACCMATPUBATBHCS C MO3UIMU COIMAJIBHON CUTyaluu
passutus. Heas. [Iposectu cpaBuenue nepdekimonusma cryaentoB B Kurae, Kazaxcrane u Poc-
cum B 3aBucuMocTtu oT nosa. l'unoresa. [lepdexnuonnsm crynentoB u3 Kuras, Kazaxcrana u Poc-
cun OyZeT UMETh Pas3JnuuKs B CHJY HAJIUYKMSA COLUUOKYJIbTYPHBIX HOPM, HCTOPUYECKH CJIOKUBIIMXCS
B 001[eCTBe U Tlepeaoliuxcs B poiecce Bocnutanusa. MeToasl 4 MaTepuaibl. BoiGopKy coctaBuin
249 crymentoB u3 Kurtas (54,6% myskunn, 45,4% sxenmun), 298 crynentos 3 Kasaxcrana (40,3%
myskanH, 59,7% xewmun), 190 crynentos us Poccun (40,5% myxunn, 59,5% skenru). Vcmoab3o-
Basach Muoromepnas mkana nepdexinuonnsama (FMPS, Frost, Marten, Lahart, Rosenblate, 1990).
Pe3yabratpl. BoisiBiieHbl pa3indust B XapaKTePUCTUKAX [[€38/[alITHBHOTO M aJIalITUBHOTO MepdeKIno-
HU3Ma y CTYACHTOB U3 Pa3HbIX cTpaH. Tak, B BI6OpKE KUTANCKNUX CTYAECHTOB JOCTOBEPHO BBITIIE MOKA-
3aresib poauTeabekoit kputuku (p < 0,001), a B rpynme Ka3axcTaHCKUX CTYAEHTOB JOCTOBEPHO BHITIIE
nokasaresb poautenabcknx oxuzpanuii (p < 0,001), yto yka3piBaeT Ha 3HAUUMYIO POJIb KYJbTYPHBIX
HOPM, TPaHCJIUPYEMBIX CO CTOPOHBI CTapuINX MokoJyeHuii. CpaBHenue nepdeKkmoHn3mMa CTy/IeHTOB
— MYSKYMH M KEHIUH A/ KakKJ0il U3 CTpaH 10Ka3ajio, 4TO B BBIOOPKAX KUTAWCKUX U POCCHICKUX
CTYJIEHTOB-MYKYMH «aJallTUBHBIA MepheKIIMOHN3M»> TOCTOBEPHO BbIIIE, YeM B BBIOOPKAX KEHIINH,
B TO BpeMsl Kak B Ka3aXCTaHCKOIl BbIOOPKe pasjuuuil He BbisiBIeHO. BoiBobL. /lokazaHa 3HAYNMOCTh
COIMOKYJIbTYPHOTO (hakTOpa B pazBuTHu 1epheKInoHn3Ma y CTyJAeHTOB. Pe3ybTaThl HCCIeI0BAHUS
MOTYT ObITh MCIIOJIb30BaHbI IPU PazpaboTKe CTPAaTeruil MCUX0JI0r0-TIearornIecKoil paboThl CO CTy-
JIeHTaMU U3 Pa3HbIX CTPaH.
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Introduction

The study of perfectionism among stu-
dents has gained increasing relevance due to
shifting priorities among modern youth, who
are increasingly oriented toward achieving
high standards and building successful ca-
reers (Panina, 2020; Egan et al., 2024; Tian,
Hou, 2024). This trend is driven by prevail-
ing societal attitudes toward success and
achievement (Stepanova, Smirnova, Blazev-
ich, 2023), heightened competition (Cox,
Enns, Clara, 2002), the influence of social
networks (Yuzhakova, Zhelonkina, Basa-
laeva, 2017; Padoa, Pellegrini, Iafrate, 2018;
Shu, 2023), and elevated parental expecta-
tions, which often translate into personal
perfectionism among young people (Camp et
al, 2022).

Research on student perfectionism is
grounded in multidimensional models, pro-
posed by R. Frost et al. (Frost et al., 1993),
who identified key dimensions of perfection-
ism such as personal standards, organization,
concern over mistakes; doubts about their
own actions; parental expectations, and pa-
rental criticism. Another model by G. Flett
and P. Hewitt (Flett et al., 1998) delineates
three types of perfectionism: self-oriented,
other-oriented, and socially prescribed per-
fectionism. According Hewitt, self-oriented
perfectionism, which aligns with Frost’s “per-
sonal standards” and “organization,” is gener-
ally considered adaptive, as it does not entail
negative consequences for the individual. In
contrast, socially prescribed perfectionism,
akin to maladaptive perfectionism, is charac-
terized by the belief that one must meet the
high expectations imposed by others (Flett,
Hewitt et al.,1998).

Empirical studies have demonstrated that
socially prescribed perfectionism is associated
with increased risk of depression (Haddadi,
Tamannaeifar, 2022; Liu et al., 2024), social
anxiety (Gavrichenko, Bubnovskaya, 2021;
Wu et al,, 2022), and diminished psychologi-
cal well-being among students (Rusina, 2024;
Tarasova, 2021; Xu, 2023).

Conversely, adaptive perfectionism is posi-
tively correlated with high self-esteem, low
anxiety, and enhanced academic integration
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(Permyakova, Tyukalova, Permyakov, 2024;
Siah et al. 2022). Personal attributes such as
self-esteem, resilience, perseverance, and self-
efficacy can mitigate the negative effects of
high levels of perfectionism and support psy-
chological well-being even if level of perfec-
tionism is high (Pham et al., 2023).

Despite the breadth of research on stu-
dent perfectionism, most studies have ad-
opted a monocultural approach. However,
the growing prevalence of maladaptive per-
fectionism (Liu et al., 2024), — often arising
from external pressures such as societal or
familial expectations — highlights the need
for cross-cultural investigations (Mikhailo-
va, Farennikova, 2022; Permyakova, Shevel-
eva, 2015).

The present study aims to compare perfec-
tionism among students in China, Kazakh-
stan, and Russia, with particular attention to
gender differences. The research is grounded
in cultural-historical theory, which empha-
sizes the importance of the “social situation
of development” (Vygotsky, 1984). This
concept encompasses ethnic, economic, and
cultural contexts, as well as a broad spec-
trum of social and familial norms and values
that shape the development of perfectionism
among youth in different cultural and social
environments (Kholmogorova, Garanyan,
Tsatsulin, 2019).

The ‘cultural dimension’, as articulated in
cultural-historical theory, underscores the
social determinants of psychological develop-
ment through the mechanism of ‘interioriza-
tion” (Kholomogorova, 2016).

Accordingly, the study hypothesizes that
student perfectionism will vary primarily due
to cultural norms historically embedded in
each society and transmitted through educa-
tion and upbringing.

The specific hypotheses are as follows:

1. There are differences in perfectionism in-
dicators among Chinese, Russian, and Kazakh
students.

2. There are gender-based differences in per-
fectionism among students from China, Russia,
and Kazakhstan.

3. There are differences in perfectionism be-
tween male and female students within each
country: China, Kazakhstan, and Russia.
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Materials and Methods

Instrument. The Multidimensional Perfec-
tionism Scale (FMPS; Frost, Marten, Lahart,
& Rosenblate, 1990) (Zolotareva, 2018; Stéber,
1998) was utilized. The English version was
translated into Russian and Chinese using the
back-translation method. Internal consistency
(Cronbach’s alpha) for adaptive perfectionism
was 0.946 (Chinese context) and 0.849 (Rus-
sian context); for maladaptive perfectionism,
0.943 and 0.780, respectively.

Procedure. The survey was conducted on-
line after obtaining informed consent from all
participants.

Statistical Analysis. The Mann-Whitney U
test was used for pairwise comparisons between
two independent samples, while the Kruskal-
Wallis H test was employed for comparisons
among three groups as a more common test for
three and more independent samples. Descrip-
tive statistics included means and standard
deviations. All analyses were performed using
SPSS version 26.0.

Participants. The study included 737 stu-
dents: 249 from China (Henan Pedagogical
University), 298 from Kazakhstan (Turan
University, Al-Farabi Kazakh National Uni-

versity), and 190 from Russia (Ural Federal
University) (Table 1).

Results

A comparative analysis of perfectionism
among students from the three countries re-
vealed significant differences in both maladap-
tive and adaptive dimensions (Table 2).

Parental Expectations: Kazakh students re-
ported significantly higher parental expecta-
tions (H = 70,165, p <0,001; M = 16.17 + 4,10).
Pairwise comparisons confirmed statistically
significant differences between Kazakh and
both Chinese and Russian students (p < 0,05),
as well as between Chinese and Russian stu-
dents (p < 0,001).

Parental Criticism: Chinese students ex-
hibited significantly higher parental criticism
(H = 22,743, p < 0,001; M = 10,77 = 4,09),
with significant differences compared to Ka-
zakh (p < 0,001) and Russian (p < 0,01) stu-
dents. No significant difference was observed
between Kazakh and Russian students.

These findings suggest that socio-cultural
and familial traditions exert a stronger influ-
ence on maladaptive perfectionism among stu-

Table 1
Socio-demographic characteristics of the sample
Students Gender Number Age
China Men 136 (54,6% ) 19,24 + 1,05
Women 113 (45,4%) 19,00 + 1,13
Kazakhstan Men 120 (40,3%) 19,00 + 0,79
Women 178 (59,7%) 19,80 + 0,80
Russia Men 89 (40, 5%) 19,50 + 1,34
Women 101(59, 5%) 19,00 £ 1,07
Table 2

The results of a comparative analysis of perfectionism of students from China, Kazakhstan and Russia

ITapametpni / Parameters Cl;/llna (N= (2)_49) Kaz;l[{hstan N _0_298) Rl;[ma (N= 130) Kruskal—Wallis p
1. Concern over Mistakes 24,05 9,29 25,13 6,53 24,45 6,68 1,286 0,526
2. Doubts about actions 12,43 3,63 12,43 3,03 12,48 2,89 0,256 0,88
3. arental Expectations 15,27 4,71 16,17 4,10 13,11 3,30 70,165 0,001
4. Parental criticism 10,77 4,09 9,24 3,53 9,55 3,20 22,743 0,001
5. Personal Standards 22,65 5,19 23,57 4,39 19,89 4,99 67,638 0,001
6. Organization 22,88 4,60 23,75 3,65 22,11 4,58 20,248 0,001
7. Adaptive perfectionism 45,53 8,40 47,32 6,88 42,00 8,33 54,624 0,001
8. Maladaptive perfectionism | 62,52 19,32 62,97 13,46 59,59 12,67 5,65 0,059
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dents in China and Kazakhstan compared to
Russia.

Adaptive Perfectionism: Kazakh students
demonstrated higher levels of adaptive per-
fectionism, particularly in ‘personal standards’
(N = 67,638, p < 0,001) and ‘organization’
(N = 20,248, p < 0,001). By pairwise compari-
son using U Mann-Whitney test these indi-
cators were significantly higher than those
observed among Chinese (p < 0,05) and Rus-
sian (p < 0,001) students. Chinese students
also scored higher than Russian students
(p<0,001).

‘Parental criticism’ indicator (H=22,743,
p <0,001) was significantly more pronounced
among Chinese students (M = 10,77+4,09).
Pairwise comparison shows more pronounced
level among Chinese students in comparison
with Kazakh (p < ,001) and Russian students
(p £0,01), but no difference between Kazakh
and Russian students has been identified.
Therefore, it can be concluded that the factor
of socio-cultural and family traditions has a
greater impact on the indicators of destructive
perfectionism of students from China and Ka-
zakhstan than from Russia.

The data on adaptive perfectionism indicate
a higher level among Kazakhstani students
in terms of ‘personal standards’ (N = 67,638,
p < 0,001), and ‘organization’ (N = 20,248,
p < 0,001). A pairwise comparison using the
Mann-Whitney U-test has revealed confirma-
tion of these data, the value of adaptive per-
fectionism in Kazakh students is higher than
in Chinese (p < 0.05) and Russian (p < 0.001)
ones. Higher indicators in the Chinese sample
compared with the Russian one (p < 0.001)
have also been revealed.

The elevated adaptive perfectionism among
Kazakh students may reflect greater goal aware-
ness, possibly influenced by the requirement to
work in their field after graduation, which ac-
companies university grants. For Chinese stu-
dents, higher personal standards in comparison
with Russian students may be attributed to in-
tense societal competition in Chinese society.

To test the second hypothesis, a comparison
was made of the perfectionism of students from
China, Russia and Kazakhstan depending on
gender (Table 3).

Table 3 presents the results of a comparative
analysis of indicators of perfectionism among
male students.

As it can be seen from Table 3, the data are
similar to those obtained from the general sam-
ple. In a pairwise comparison using the Mann-
Whitney U-test, the most pronounced differ-
ences were found in the indicators of ‘parental
expectations’ (p < 0,001) and ‘parental criti-
cism’ (p < 0,01) among Chinese male students
in comparison with Russian ones.

Therefore, we can conclude that among
male students, Chinese participants were most
susceptible to social pressure, particularly pa-
rental criticism, reflecting traditional Chi-
nese values emphasizing respect for authority,
achievement and success (Li, 2001).

Adaptive perfectionism did not differ be-
tween Kazakh and Chinese male students but
was higher in both groups compared to Russian
males, primarily due to “personal standards”
(p<0,001).

Overall, both adaptive and maladaptive per-
fectionism were higher among male students
from Kazakhstan and China than among their
Russian counterparts.

Table 3

Results of a comparative analysis of perfectionism among male students from China, Kazakhstan and Russia

Parameters China (N = 136) | Kazakhstan (N = 120) | Russia (N = 89) Kruskal—Wallis »
M c M c M c
1. Concern over Mistakes 24,88 9,49 24,69 6,27 24,25 6,91 0,984 0,612
2. Doubts about actions 12,49 3,49 12,27 2,95 12,05 3,06 1,152 0,562
3. Parental Expectations 16,04 4,67 16,15 4,07 13,67 3,00 28,868 0,001
4. Parental criticism 11,07 4,14 9,44 3,49 9,58 3,12 14,577 0,001
5. Personal Standards 23,44 5,31 24,13 4,69 21,11 4,68 23,232 0,001
6. Organization 23,60 4,34 23,72 3,92 23,36 4,80 0,751 0,687
7. Adaptive perfectionism 47,04 8,21 47,84 7,69 44,47 8,12 9,843 0,007
8. Maladaptive perfectionism | 64,47 | 19,25 62,55 13,48 59,55 12,42 6,334 0,042
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A comparison of data on perfectionism
among female students from China, Russia and
Kazakhstan is presented in Table 4.

Among female students, Kazakh partici-
pants reported the highest parental expecta-
tions (H = 50,205, p < 0,001), while Chinese
students reported the highest parental criti-
cism (H = 8,274, p < 0,05), consistent with
findings from the general and male samples.
Consequently, the data once again confirm
that differences in perfectionism are medi-
ated by socio-cultural factors and family tra-
ditions.

At the same time, we can note that when
pairwise comparing the Mann-Whitney U-test
in a sample of Kazakhstani female students, the
indicator “concern anxiety about mistakes” is
significantly higher than that of Chinese female
students (p<0,05), which may mean that they
have a fear of failure, which arises when focus-
ing on high demands from society, (the cultural
phenomenon of ‘uyat’, ‘shame to commit an in-
appropriate, erroneous act’, widespread among
women populations in the Kazakh environ-
ment).

According to the indicators of ‘adaptive per-
fectionism’, a pair comparison has revealed that
they are higher in the Kazakh sample of female
students compared to Chinese and Russian
(p<0,01).

In our opinion, the obtained data are very
significant, as they indicate that the influ-
ence of cultural factors on student perfec-
tionism does not depend on the gender of
students.

To test the third hypothesis, we conducted
a comparative analysis of the perfectionism of
students from each country depending on gen-
der (Table 5).

Table 5 presents the results of a comparative
analysis of indicators of perfectionism among
Chinese students depending on gender.

From the table 5 it follows that there are
significant gender differences among Chi-
nese male and female students in terms of
the following indicators: “parental expecta-
tions” (U=5917, p<0,01), “personal standards”
(U=6065, p<0,01), “organization” (U=6260.5,
p<0,05), “adaptive perfectionism” (U=6097.5,
p<0,01).

Table 4

Results of a comparative analysis of perfectionism among female student
from China, Kazakhstan and Russia

Parameters China (N = 113) | Kazakhstan (N = 178) | Russia (N =101) Kruskal—Wallis »
M c M c M c
1. Concern over Mistakes 23,05 8,99 25,43 6,71 24,62 6,50 6,058 0,048
2. Doubts about actions 12,36 3,80 12,53 3,09 12,86 2,68 1,437 0,488
3. Parental Expectations 14,34 4,61 16,19 4,14 12,61 3,48 50,205 0,001
4. Parental criticism 10,42 4,01 9,10 3,57 9,53 3,29 8,274 0,016
5. Personal Standards 21,70 4,90 23,20 4,14 18,82 5,03 51,215 0,001
6. Organization 22,01 4,77 23,76 3,47 21,00 4,09 33,862 0,001
7. Adaptive perfectionism 43,71 8,31 46,97 6,27 39,82 7,94 57,08 0,001
8. Maladaptive perfectionism 60,17 19,23 63,25 13,49 59,62 12,95 4,274 0,118
Table 5
Results of a comparative analysis of Chinese students’ perfectionism depending on gender
Men, China (N = 136) | Women, China (N =113) | Mann—Whit-
Parameters P
M c M c ney
1. Concern over Mistakes 24,88 9,49 23,05 8,99 6696 0,080
2. Doubts about actions 12,49 3,49 12,36 3,80 7627,5 0,920
3. Parental Expectations 16,04 4,67 14,34 4,61 5917 0,002
4. Parental criticism 11,07 4,14 10,42 4,01 6943,5 0,189
5. Personal Standards 23,44 5,31 21,70 4,90 6065 0,004
6. Organization 23,60 4,34 22,01 4,77 6260,5 0,012
7. Adaptive perfectionism 47,04 8,21 43,71 8,31 6097,5 0,005
8. Maladaptive perfectionism 64,47 19,25 60,17 19,23 6654 0,069
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So, we can conclude that male Chinese stu-
dents have higher perfectionism compared to
women, and they have a greater tendency to
perceive parents as people delegating very high
expectations.

Table 6 presents the results of a comparative
analysis of perfectionism indicators of male and
female students from Kazakhstan.

According to Table 6, there are no statisti-
cally significant differences in indicators of
perfectionism between Kazakhstani male and
female students.

Table 7 presents the results of a compara-
tive analysis of perfectionism indicators among
Russian students, depending on gender.

According to the Table 7, significant dif-
ferences are observed in the indicator ‘doubts
about the course of action” (U=3623, p<0,05),
which is higher among Russian female students
(M=12,86+2,68), the indicator ‘parental ex-
pectations’ (U=3451, p<0,01) is significantly
higher among male students. Consequently,
we can state that in the Russian culture, de-
structive perfectionism in men is enhanced by
an external factor, due to meeting the expecta-

tions of others, while in women it is due to an
internal one, related to self-assessment of their
activities.

According to the indicators ‘personal
standards’ (U=3307, p<0,01), ‘organization’
(U=3316, p<0,01) and ‘adaptive perfectionism’
(U=2979.5, p<0,001), the data are significantly
higher among Russian male students compared
to women.

Discussion

Perfectionism continues to draw signifi-
cant scholarly interest due to the growing
prevalence of socially prescribed perfectionism
among students, which is increasingly linked to
adverse psychological outcomes. In our cross-
cultural study, we identified meaningful dif-
ferences in maladaptive perfectionism across
student samples from China, Kazakhstan, and
Russia.

These findings align with the cultural-his-
torical perspective, which posits that person-
ality development is shaped by internalized

Table 6
Results of a comparative analysis of perfectionism of Kazakhstani
students depending on gender
Men, Kazakhstan (N = 120) | Women, Kazakhstan (N =178) | Mann—Whit-
Parameters p
M c M c ney
1. Concern over Mistakes 24,69 6,27 25,43 6,71 10017,5 0,363
2. Doubts about actions 12,27 2,95 12,53 3,09 10188,5 0,498
3. Parental Expectations 16,15 4,07 16,19 4,14 10577 0,887
4. Parental criticism 9,44 3,49 9,10 3,57 10000 0,349
5. Personal Standards 24,13 4,69 23,20 4,14 9438 0,088
6. Organization 23,72 3,92 23,76 3,47 10575,5 0,886
7. Adaptive perfectionism 47,84 7,69 46,97 6,27 9901,5 0,285
8. Maladaptive perfectionism 62,55 13,48 63,25 13,49 10224 0,532
Table 7
Results of a comparative analysis of Russia students’ perfectionism depending on gender
Parameters Men, Russia (N =89) | Women, Russia (N =101) Mann—Whitney »
M c M c
1. Concern over Mistakes 24,25 6,91 24,62 6,50 4308 0,621
2. Doubts about actions 12,05 3,06 12,86 2,68 3623 0,020
3. Parental Expectations 13,67 3,00 12,61 3,48 3451 0,006
4. Parental criticism 9,58 3,12 9,53 3,29 4470 0,948
5. Personal Standards 21,11 4,68 18,82 5,03 3307 0,002
6. Organization 23,36 4,80 21,00 4,09 3316 0,002
7. Adaptive perfectionism 44,47 8,12 39,82 7,94 2979 0,001
8. Maladaptive perfectionism 59,55 12,42 59,62 12,95 4453,5 0,914
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cultural norms, transforming into higher psy-
chological functions through social mediation
(Rubtsov, Zaretsky, Maidansky, 2024).

Chinese male students exhibited elevated
levels of “parental criticism” — a dimension
associated with striving for flawlessness and
the pressure to meet high external standards
(Chan, 2012; Lv et al., 2024). In contrast, Ka-
zakhstani students of both genders reported
heightened ‘parental expectations,” reflecting
a stronger orientation toward meeting exter-
nally imposed goals.

Among Kazakhstani female students, this
external orientation was accompanied by sig-
nificantly higher concern over making mis-
takes. This may be influenced by the culturally
embedded construct of ‘uyat’ — a concept of
shame associated with social missteps, particu-
larly salient in women’s upbringing within Ka-
zakh society.

These patterns resonate with previous re-
search indicating that Kazakhstani female stu-
dents tend to exhibit elevated levels of socially
prescribed and self-oriented perfectionism,
which becomes increasingly other-oriented
with age (Bapaeva, Arganchiyeva, 2022).

Our results also revealed that destructive
perfectionism — particularly parental criti-
cism and parental expectations — was more
pronounced in Chinese and Kazakhstani
samples, respectively, compared to Russian
students. This supports Vygotsky’s genetic
law of cultural development, which asserts
that ‘every function in the cultural develop-
ment of a child appears on the scene twice,
in two planes, first socially, then psychologi-
cally, first between people, as an interpsychic
category, then inside the child, as a category
intrapsychic’ (Vygotsky, 1960, p. 197—198).

Within-country gender comparisons fur-
ther highlighted that ‘adaptive perfectionism’
scores were higher among male students in
both the Chinese and Russian cohorts. This is
consistent with prior findings that male stu-
dents often report stronger adaptive perfec-
tionism traits (Yuzhakova, Zhelonkina, Basa-
laeva, 2017).

Among Kazakhstani students, elevated
adaptive perfectionism may reflect a more de-
liberate goal-setting process driven by the na-
tional educational context. Given the competi-
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tive university admissions system and strong
link between academic choice and future career
paths, students may develop more intentional
forms of perfectionism aimed at self-regulation
and achievement.

Conclusion

1. The formation of perfectionism among
university students is shaped by culturally spe-
cific socio-educational environments. Distinct
cultural contexts in China, Kazakhstan, and
Russia contribute to meaningful differences in
perfectionistic tendencies.

2. Chinese students demonstrated height-
ened levels of parental criticism, reflecting in-
ternalized pressure to meet idealized standards.
In contrast, Kazakhstani students — both male
and female — reported stronger parental expec-
tations, suggesting a greater emphasis on ful-
filling external demands. These forms of mal-
adaptive perfectionism appear to be culturally
embedded, rooted in value systems transmitted
through family upbringing and reinforced by
societal norms.

3. Gender-based differences in adaptive per-
fectionism were observed in the Chinese and
Russian samples, with male students scoring
higher. No significant gender differences were
found in the Kazakhstani sample, possibly indi-
cating a more uniform cultural influence across
genders.

4. These findings have practical implications
for educators and university psychological ser-
vices. Awareness of cultural patterns in per-
fectionism can inform the design of culturally
sensitive psychological support strategies and
educational interventions aimed at promoting
student well-being.

5. Cultural-historical theory provides a ro-
bust theoretical lens for interpreting cross-cul-
tural variations in perfectionism, emphasizing
the mediating role of social experience and in-
ternalized cultural values in personality devel-
opment.

Limitations and prospects

for further research

This study is limited by its sample com-
position, which includes students from only
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four universities across three countries. While
the findings offer valuable insights, they may
not be fully generalizable to broader student
populations. Future research should expand
the sample to include a more diverse range of
institutions and regions, allowing for a more
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Abstract

The article is devoted to the analysis of the only surviving protocol of the Rorschach test, which was con-
ducted by A.R. Luria as part of aphasia research. The study, performed in 1933, was aimed at investigating
the role of speech in behavior in patients with organic brain lesions.

Patient Avt. suffered from amnestic aphasia, unilateral hemianopsia, and disorders of the cognitive and
emotional spheres associated with the late stage of neurosyphilis. A.R. Luria made a detailed individual plan
of examination of Avt. and used the Rorschach test cards to reveal the patient’s ability for voluntary speech
and analysis of visual images.

The article presents a transcription and modern interpretation of Auth’s protocol, which demonstrates the
peculiarities of the patient’s perception and thinking: fragmentary images, difficulties in integrating vi-
sual stimuli, internal speech disorders, as well as reliance on autobiographical memories and a tendency to
“self-recognition”. Hemianopsia hampered the perception of symmetrical Rorschach patches, and cognitive
impairment limited the ability to think coherently and form coherent images. Nevertheless, individual pa-
tient responses indicated that basic perception was preserved, which was analyzed in detail. The analysis
revealed increased anxiety, dysphoria, and hypochondria in Auth’s responses.

The final part of the article discusses subsequent references to the Rorschach test in A.R. Luria’s works
and his negative attitude toward using this technique in neuropsychology, given its greater suitability for
analyzing the emotional and personal sphere.

Keywords: Rorschach test, A.R. Luria, L.S. Vygotsky, history of neuropsychology
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Peszrome

Cratbsl TIOCBSIIIEHA aHAJIN3Y eMHCTBEHHOTO COXPAHUBIIETOCS IIPOTOKOJIA Tecta Popiiiaxa, KOTOPbId ObL
nposegen A.P. Jlypueii B pamkax uccaenosanus adpasun. Mccnenosanue, Bbimosnertoe 8 1933 rogy, 6b110
HAIPABJIEHO HA U3YYEHUE POJIM PEYU B TOBEJICHUN Y MAIUEHTOB C OPTaHUYECKUMU MTOPAsKEHUSIMU MO3Ta.

BosbHoIt ABT. cTpajiasl OT aMHeCcTHUecKoii ahaznu, OTHOCTOPOHHEH TeMUAHOTICUHU U HAPYIIIEHUI TT03HABA-
TEJIBHOM M AMOIMOHAJIBHOI cep, CBA3aHHBIX C 103/1Hel crajueit Helipocuduanca. A.P. Jlypus cocrasui
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1OAPOOHBIN UHMBUYAIbHbII T1JIaH 00C/Iel0BaHUsT ABT. 1 MCIIOJIb30BaJl KapThl TecTa Popiiiaxa st BbisiB-
JIEHVSI CIIOCOOHOCTH TIAIIMEHTA K IPOU3BOJIbHON PEUr 1 aHAIN3a 3PUTEIbHBIX 00Pa30B.

B crarbe npezicTaBiiena pacimdpoBKa 1 COBpEMEHHAs MHTEPIIPeTaIis IPOTOKOIa ABT., KOTOPas J€MOH-
CTpPUPYeT 0COGEHHOCTH BOCHPUSITHSI M MBIILICHUS GOILHOr0: hparMeHTapHOCTh 00Pa30B, TPYAHOCTH MH-
Terpaiuy 3pUTeIbHbIX CTUMYJIOB, HAPYIIEHUs] BHYTPEHHEN peun, a TaksKe OIOpy B OTBETax Ha aBTOOHMO-
rpadrdeckre BOCIIOMUHAHUS U CKJIOHHOCTD K «S1-y3HaBaHUIO». I'eMMaHOICUS 3aTpPy/AHSIA BOCIPUATHE
CHMMETPHYHBIX I1siTeH Popiiaxa, a HapyIeHus 03HaBaTeIbHOI chepbl OrpaHUUMBAIIU CIIOCOOHOCTD K 110~
CJIEIOBATENBHOMY MBIIILIEHUIO U (DOPMUPOBAHUIO 1IEJIOCTHBIX 06pa3oB. TeM He MeHee, OT/eIbHbIE OTBETHI
HaleHTa CBUIETEIbCTBOBAIN O COXPAHHOCTH GA30BOT0 BOCIIPUSITHS, YTO CTAJTO HPEAMETOM AETATLHOTO
aHaM3a. AHAJIN3 BBISIBIJI B OTBeTaX ABT. ITOBBIIIEHHYIO TPEBOKHOCTD, IMC(HOPHUIO U UTTOXOHIPHIO.
3akJ/IounTe/IbHAs YACTh CTaThU OIIMCHIBACT OCJIEAYIOIIIEe YIIoMUHaHKst Tecta Popiaxa B paborax A.P. JIy-
PUH, a TAKJKE €r0 HEraTUBHOE OTHOIIEHNE K UCTOIB30BAHIIO METOANKHI B HEHPOTICHXOJIOTHH, 00y CIOBIIEH-

HOe ee GOJIbIIel TPUTOAHOCTDIO VIS AHAII3A AMOIIMOHATLHO-THYHOCTHOH chepsl.

Kntouesvie cnoga: tect Popinaxa, A.P. Jlypus, JI.C. BeiroTckuii, nctopust HEHPOIICUXOTOTHI

Jlns uuruposanus: Hukonosa, E.IO., Pynues, I'.E., Axytuna, T.B. (2025). Ucnoab3osanue tecta Popinaxa B pabotax
A.P. Jlypun. Kynvmypno-ucmopuuecxas ncuxorozust, 21(2), 39—48. https://doi.org/10.17759 /chp.2025210204

Introduction

The Laboratory of Neuropsychology at the Faculty
of Psychology, Lomonosov Moscow State University,
holds A.R. Luria’s archive, which includes a folder con-
taining case materials dated 1929—1934 and related to a
patient referred to as Avt. These materials were partially
described in a study by T.V. Akhutina and A.R. Agris,
which focused on Luria’s analysis of semantic aphasia
(Akhutina & Agris, 2018).

Most records from the 1930s have not survived,
making this folder a valuable source for the history
of neuropsychology. Among its contents is a record
of the Rorschach test administered to patient Avt.
on February 14, 1933 — the only known instance of
A.R. Luria using this test. In this article, we present
and analyze this record and review Luria’s other refer-
ences to the Rorschach test in his work.

The beginning of the study of aphasia
in A.R. Luria’s works

Beginning in the mid-1920s, L.S. Vygotsky and A.R.
Luria investigated higher mental functions. In his 1930
report On Psychological Systems (October 9), Vygotsky
outlined two major research trajectories — genetic and
pathological (Vygotsky, 1982, p. 109).

In 1926, Luria began working at the Clinic of Ner-
vous Diseases at the 1st Moscow State University,
where he initially studied behavioral mechanisms in
neurosis using the method of conjugated motor reac-
tions. He was later joined by Vygotsky. Both research-
ers focused on the role of speech in the behavior of
patients with organic brain damage, as well as in the
development of children with disabilities (Luria, 1982).

Vygotsky believed that language played a central
role in the development of higher mental functions.
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Luria later wrote: “He wanted to show that aphasia
affected specific aspects of mediated cognitive activ-
ity. Although the hypotheses related to aphasia were
somewhat naive, the underlying idea— that a sound
psychological theory is needed to explain behavior-
al disturbances in neurological patients — became
foundational for the development of neuropsychol-
ogy in the USSR” (Luria, 1982, p. 43).

The examination of patient Avt.

The materials concerning patient Avt. focused on
speech analysis and the development of methods for its
assessment. They included trials conducted in 1929 by
clinic physicians, which examined neurological status,
impairments in vision, hearing, motor function, and
psychological profiling according to G.I. Rossolimo.
These assessments followed a research protocol used
at the clinic to evaluate mental status (The Course of
Nervous Diseases, 1930). In his scientific autobiogra-
phy, A.R. Luria wrote: “At the Moscow Institute of
Neurology named after G.I. Rossolimo, there were a
number of tests for clinical diagnosis, similar to the
later Wechsler scales. However, this battery of tests
failed to explain the psychological mechanisms dis-
rupted by neurological disorders” (Luria, 1982, p. 43).

Between May 27 and July 1, 1929, Luria conduct-
ed multiple daily assessments of patient Avt. to study
memory, thinking, and speech. Given the patient’s
knowledge of several languages, Luria also examined
his ability to interpret texts in German and English and
to understand grammatical structures.

In late winter of 1933, Luria resumed work with
patient Avt., aiming to experimentally validate
L.S. Vygotsky’s theoretical approach. A unique docu-
ment preserved in the archive — a detailed individual
examination plan — is presented here for the first time
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(see Table 1). As in previous studies, this examination
focused on the patient’s speech functions (see also
Akhutina & Agris, 2018).

Luria began the new series of assessments in Feb-
ruary 1933, which included the Rorschach test and
analysis of nonsensical words. Until March, he con-
ducted testing sessions several times a week; later,
the frequency was reduced to weekly meetings. Due
to the patient’s deteriorating condition and increas-
ing fatigue, Luria eventually limited the sessions to no
more than two or three in total.

Avt’s anamnesis

Diagnosis: neurosyphilis, amnesic aphasia, unilat-
eral hemianopia.

Complaints: amnestic-type speech impairment,
unilateral visual deficit.

Patient Avt. was born in 1885 into a well-off, intact
family with no reported history of neurological or psy-
chiatric disorders. He completed secondary education
at a real school, enrolled in the university’s law faculty,
but was expelled after 1.5 years due to involvement in

revolutionary activities. He spent two years in England
working at a textile enterprise. Upon returning, he en-
rolled in the economics department of the Moscow
Commercial Institute. After graduation, he worked as
an economist in the textile industry. Both his studies
and work came easily to him, and he was regarded as a
capable, energetic individual. He was sociable, enjoyed
travel, and was fluent in English, German, and French.

He married for the first time at the age of 25, and
remarried in 1923. His son, born from the second mar-
riage, was three and a half years old and physically
weak, likely due to congenital syphilis.

Avt. was diagnosed with neurosyphilis in 1925 and
began treatment at the Clinic of Nervous Diseases
at the 1st Moscow State University in the winter of
1929.

As the illness progressed, he developed irritability,
emotional lability, impatience, suggestibility, shyness,
excessive helpfulness, and frequent underestimation
of his condition — symptoms commonly associated
with neurosyphilis (Gilyarovsky, 1942).

In 1929, Luria described his speech as follows:
“Agrammatism, paraphasia, word-finding difficulties,
and impaired comprehension despite intact hearing

Table 1

Research Design Avt.

1. Description of agrammatism

b. Description of an agrammatic voluntary speech
c. Field of agrammatism!
d. Law of agrammatism (a phasic and semic agrammatism)?

a. Description of the grammatical structure of the spontaneous speech

'a. Semic sphere,
b. Syntactic sphere

%a. Experiment on shifting the words, and accents
b. Experiment on the provocation to a complex
(text, syllogism, analogy)

2. Functional effects of agrammatism
a. Misunderstanding of the relations®
b. Inability to draw the conclusion from the relations?

3a. Absolute assessment — the brother of the father /
more and less
b. Delivery of the phasic sequence

4a. Syllogism
b. Bert’s reasoning (who of them is the most...)

3. Towards the explanation of agrammatism.
Hypotheses.

%a. Experiment with the construction of the phrase
b. Experiment with repetition of phrases (the

1. There is only an immediate speech directed to an object but there is
no possibility of directing speech to speech = another place of speech in
consciousness.

2. This is connected to the impairment of an internal speech that gives
the possibility for a simultaneous bifurcation = an internal speech.

3. This leads to the involuntary speech and to the impairment of its
voluntary construction.

a. Involuntary and voluntary constructions of the speech’

voluntary perseveration)

c. Rorschach experiment (the voluntary
composition of phrases)

d. Composition and writing under a different
motivation

b. Awareness of the meaning and awareness of the thought (phrase)
[A comparative research of understanding the speech structure
(agrammatism)].6

with:

1. Immediate operations (usage)’

2. Conscious operations (realisation)

Sa. Experiment with a fragment (understanding —
the analysis of thought — grammatical analysis)
7b. Experiment with a figurative meaning
(understanding and analysis)

c. Inner speech: understanding the hidden components of speech®

note:

1. [Understanding the phrases with hidden elements

2. Transferring the correspondence to highlighted and hidden features]
[Does the subject treat our task as new?]

8¢. Phrases with a hidden generation
d. Number series
e. Analogies
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(he could not understand long or complex questions),
as well as disturbances in abstract thinking and pro-
nounced deficits in auditory rhythm. Notably, there
was a complete inability to comprehend foreign lan-
guages (English, German), inaccurate reading in
those languages, but with surprisingly good pronun-
ciation of isolated words.”

According to Akhutina and Agris (2018), neuropsy-
chological assessment revealed general inertia, reduced
insight into his illness, disorientation in everyday situ-
ations, emotional instability, and personality changes
more consistent with anterior and/or subcortical brain
damage (possibly reflecting diffuse cerebral symptoms)
than with localized lesions in the parietal-occipital region
(TPO-zone). These impairments may have stemmed not
only from local damage to the TPO zone and resulting
semantic aphasia but also from other foci or diffuse dys-
functions in brain activity.

The Rorschach test performed by patient Avt.

Between 1923 and 1936, the Rorschach test was
primarily used in Soviet psychological research as a
tool for studying fantasy and imagination (Nikonova
& Rupchev, 2024). A.R. Luria incorporated the test
into his diagnostic work to investigate speech func-
tions, particularly the patient’s ability to voluntarily
construct phrases.

The original records are presented in Figure 1,
and Table 2 provides a transcription of the patient’s
responses. This transcription is based on both a hand-

written protocol and its typewritten copy, which con-
tain minor discrepancies.

A.R. Luria took cards I, III, and VI from the 10
test cards for the research; perhaps, that choice of the
cards was associated with the patient’s fatigue.

Deciphering the record of the Rorschach

test performance

The transcript is based on a handwritten version
of the test records, which was later supplemented and
verified with a typewritten copy. The numbering of
individual responses and the underlining of questions
and phrases were added by A.R. Luria, whose remarks
are marked with underlining. Footnotes in the text
indicate where Luria’s comments are inserted, while
the patient’s actions are noted in parentheses. The
authors also provide commentary on Avt.’s responses
in the notes. The test is interpreted according to the
Exner scoring system (Exner, 1997). According to
Luria, the spatial localization of responses on the ink-
blots was only partially recorded; in our analysis, we
attempt to reconstruct potential localization based on
the available data.

Discussion

The medical history of patient Avt. reflects the im-
pact of the syphilis epidemic that spread in the early
1920s, leading to a rise in cases of aphasia. He was di-
agnosed with its late-stage form, accompanied by pro-
gressive dementia, personality changes, apathy, and

Fig. 1. The first page of the Rorschach test protocol conducted by A.R. Luria on 02/14,/1933
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Table 2

Patient’s response and clarifying questions
by the examiner

1. Some pause. What does it represent? Yes.

Seemingly, this is a section of the spine... in what form? I find
— this is my back. Spine?

Yes... then — this is a line transition... in what form?
(Hesitating). This is the top, this is the bottom. At that ! An attempt at a purely verbal
moment, there was... I'll tell you now! communication

Inkblot card Comment by A.R. Luria

Note: A.R. Luria noted a significant pause before the patient responded. Although the first verbal response followed shortly
thereafter, it was egocentric in nature, reflecting a tendency toward personification (PER) and a fixation on bodily symptoms
(An), both according to the Exner system. These features may suggest elements of autistic thinking commonly associated with
schizophrenia. The patient then reacted to the symmetry of the inkblots, which, as Luria observed, may reflect heightened
anxiety and self-doubt. Repetition of the examiner’s question may indicate mild perseveration or the activation of internal
speech processes. The patient had difficulty providing a coherent and concise explanation of what he perceived in the image.

2. Rephrase. Since this is a meaningless spot... 2 [Hemianopia!|
this is the spine... what can I call it? Shall I explain? This is

the spine. This is the spinal (?) status. [ want to explain what
they imagine. Here, you see — this position can be compared
to the brain.

This is the top, this is the bottom of the head.

Is it the whole head, then?

Yes, this is the head, all... what it represents... How it is... In
order not to tell stupid things — I would like to be precise.
After all, there cannot be any precise thing here...

This is my spine. — I see nothing on the right but I see on the
left?. Something obscures on the right

Note: The patient’s response gradually evolves and becomes more elaborate.

Frequent questions and fragmented speech suggest a general cognitive decline and reduced performance. His difficulty in
producing a complete response reflects overall uncertainty and impaired verbal formulation.

A.R. Luria often simplified the task instructions to assist the patient. Although the response developed further, it remained
disorganized. At one point, the patient used a neologism — “spinal status” — possibly as a compensatory strategy for anomia or
as an indication of autistic-type thinking. Notably, the target word “spine” had already been used earlier.

The response then shifted to a second version, identifying the image as “a head with a spine,” indicating the brain. However,
the patient lacked confidence and seemed driven to revise his answer. A sense of failure, partial awareness of his deficit, and
underlying cognitive impairment appeared to prevent him from completing and finalizing this second version.

3. But this is not the research of vision, this is rather the
research of fantasy.

Ah, fantasy. This story with the brain is happening right here.
What does the story with the brain mean?

It is in the head being... a lousy state in the head. There is
some process painful. If to look properly, — I am afraid to
determine it according to the medicine. They are two white
spots, what it might be. They are not associated with the
eyes, there is some kind of reflection®.

What can I explain this with... this is the beginning of the
head, and here I find the lower part of the head. Now it is 3 He is speaking!
easy for me to work with my head, it has been hard before.
What does it represent? What is it called, a straight line
from the head to the back

Note: To reduce the complexity of the task, A.R. Luria guides the patient toward a familiar response involving anatomical
content (An), now combined with elements of morbidity (MOR). This combination points to a hypochondriacal projection
and a subjective awareness of his impaired condition.

The patient’s response reflects a general projection of somatic discomfort (e.g., “a lousy state”) and possibly dysphoria,
evidenced by occasional swearing during the session.

Avt. attempts to mitigate his sense of failure (e.g., “... I'm afraid to determine it according to the medicine”) by compensating
with exaggerated precision — focusing on minor details (DdS), though this effort remains ineffective. The progression of the
response is disrupted; perseveration and cognitive viscosity prevent him from completing the thought. He becomes excessively
meticulous, producing a deviant response (DR1), which resembles loosening of associations.

In response, Luria encourages greater spontaneity and appeals to the patient’s imagination. He observes that Avt. engages with
the test rigidly, either trying to guess the “correct” answer or provide an exact one. This rigid approach simplifies his responses
in an overly schematic way. The perceptual strategy follows a bottom-up pattern, moving from details to the overall form,
which may stem from actual disturbances in the visual system. Avt. continues to discover new features in the inkblot, becomes
distracted, and ultimately fails to complete the interpretive hypothesis.
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Patient’s response and clarifying questions

Inkblot card by the examiner

Comment by A.R. Luria

4. Here is an inkblot here. Interpret it as you wish.
Those black spots, here they are widened, here they are
reduced, it is a solid blackness. I would like to determine
what this represent. (The upper part is separated).

What is it like?

They represent a stain® divided into two halves and both “ He strives for an analysis of the
sides are the same. Why is it so? causes, i.e. an analysis of the objective
It can be explained connection

Note: A.R. Luria further simplifies the instruction, which the patient accepts by repeating the suggested term (“inkblots”),
possibly displaying echolalia. The patient then reacts to the achromatic color of the blot (C’F), which may represent a “shock”
response, reflecting subdepressive affect, emotional blunting, or melancholic states. The form quality remains poor and ill-
defined; the image (“spot”) lacks any clear structural interpretation (Wv), suggesting a diminished capacity for perceptual
organization and analytic—synthetic processing. These features point to cognitive dysfunction and signs of intellectual
immaturity.

5. What does it look like?

It looks like a night mouse. This is its head, this is its

bottom, its tail (he points to the very bottom) here is its...
bloodworm, I don’t know what it is... in the summer... what is
it called. I'll tell now. It’s very unclear to me, I can’t define it.
You don’t define it but fantasize’ 5 He define, does not fantasize

Note: For the first time, the patient provides a brief and singular response — “a night mouse” — which resembles a verbal
paraphasia (substituting “bat” with a semantically related but incorrect term) or possibly a mnemonic, substitutive
confabulation (replacing “bat” with “night”). However, his naming of the image lacks stability, as he later shifts the
interpretation to “bloodworm” or hesitates with the phrase “what is it called?”. At this point, A.R. Luria adopts a more
directive approach, instructing the patient: “You don’t define it but fantasize,” thereby deliberately encouraging figurative and
imaginative thinking.

6. This one looks like a bloodworm that flies in the summer
(he covers everything except the upper part).

What is this?

This is a bloodworm. These are its eyes, these are its wings,
these are its antennae, and this is its entire body

Note: Avt. provides a complete response. However, perceiving the full stimulus field (the entire blot) appears challenging,
likely due to underlying visual deficits, which hinder object-based interpretation.

When the visual field is narrowed or when attention is directed to a smaller portion of the blot, the patient begins to produce
clearer and more coherent responses.

7. (the table AR is inverted again) This is my throat (1), 6 Then he continues speaking and
these are collars (2), these are my shoulders (3), this is completely stops distinguishing cor-
similar to my arms (4). This is a chest divided in half, two rections. He speaks into the table.
chests... this is already the spine going through such a state.
This is my lower back (6). This is the lower hole, appar- 7 leeres sprach—phantasieren (an
| ently (7). These are my legs (8) (points to the bottom of empty language of fantasy, Ger.)
the table), this is what my legs are made up of together (9).
And this I don’t know, at all, why they are here, what they
coincide with

iy

Fig. 2. Enlarged image
of the VI card

Note: The patient shows signs of fatigue. He sequentially identifies fragments of a larger object (e.g., parts of a human figure),
but fails to integrate them into a coherent whole. This fragmentation, combined with impaired cognitive control, may account
for crude anatomical interpretations that would typically be suppressed or censored in socially normative responses. His re-
plies also exhibit recurring self-referential themes, a pattern commonly observed in thought disturbances associated with both
syphilitic dementia and schizophrenia.

8. And what is this (10)?

This are identical spots — this is the position of the eyes.

9. And what is this (there is a white spot next to 10)?

And it is below, T will tell you now. To my mind, this is the upper part...

10. How do you do this?

I do it on myself, I start from the head and to the end. I start with the brain, here it should be on top,
it is not depicted here, and then there should be the neck, the back. And these spots — you ask... so
they well... so that they look like something? How is that possible?
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y the examiner

Note: Avt. attempts to provide an explanation, once again reverting to self-referential content and earlier imagery from Table I
(e.g., “the brain,” “a head”). However, he fails to follow the instruction, then appears to recall it by echoing the experimenter’s
guidance — only to confuse himself again in the process.

Tllegibly 11. At first impression?
Clowns At first impression? There is some kind of caricature here —
BT | it represents two animals — though no® not animals but two

people who want to create — they want to seek something 8 NB leeres sprachphantasieren
hidden, this is a nest and this is a nest — they are looking
for something... a bloodworm... Why are they red (in the
| middle)? Why is it made?

This is a caricature to clarify some® — a caricature for... this is | * NB leeres sprachphantasieren (an
unclear. I feel and cannot explain. There was a similar story | empty language of fantasy, Ger.)
in Germany. These are newly released caricatures creates for
persons, I will tell you now...

Eciiar

Fig. 3. Enlarged image
of the III card

Note: When the examiner repeats the question, the patient’s response once again raises the hypothesis of echolalia, rather than
suggesting a simple deficit in auditory-verbal memory.

Nevertheless, Avt. promptly provides a well-formed response featuring human figures (H), describing it as “a caricature.”

The interpretation is based on specific details (D9) and evolves — moving from animals to people — while also projecting
movement (M), which indicates active ideation. The response briefly takes on a combinatorial character (e.g., “people

and a nest”), but is interrupted by the re-emergence of a previous association (“a bloodworm”), indicating a perseverative
substitution of a past impression for the current stimulus.

Although formally adequate, the response is not sustained. As Zeigarnik observed in patients with organic brain damage, such
individuals may demonstrate brief episodes of intact cognitive function (“flashes”) within an overall dementing state.

Avt. attempts to justify his interpretation using personal memory rather than through direct perceptual analysis of the blot
(area D), suggesting a shift from stimulus-bound reasoning to autobiographical association.

12. And what is that? (1)
— Legs.

And that? (2)

— A head

And this? (3)1° 10 At the direction!
— A monkey that is inverted.

And that? (4)
What is the name of the one that flies, or it is rather — a tie-'! | ' Illegibly

Note: A.R. Luria offers analysing and substantiating the image in parts. A new response is given (“a monkey”) to the side
details (D2). The inverted objects may be the consequence of neurosyphilis.

Avt. suffers difficulties with naming (“a butterfly”), replacing the unnamed object with a similar one according to its shape (“a
tie”).

13. Now identify it by yourself.

They wanted to create some kind of a game here. It’s good
here (5). In this nest, they want to take out some things, or
they hide them... and at the same time... they want to take it
out from there, maybe chicks and pool them out from here...
they are two monkeys that want to create a game.

Note: the concept (combination) of the response develops (“create a game”) but the images interact unrealistically, the
answer is realised into a nun-crude fabulised combination (FABCOM1) — an absurd combination of incompatible objects
(monkeys—a caricature—game—a toy—a nest) — indicating the decrease in clarity, logic and the consistency of thinking,

14. Now explain some more details.
In general, this is a game of circus'?. They want to create a 2
toy somehow, they are spinning, maybe, they have fun, play,
dance and, perhaps, jump. In general, this is a caricature.
And in what condition?

A caricature for... these are simply Japanese. Because these
are very small people and the most active, they want to cre-
ate some kind of game.
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Inkblot card

by the examiner

Patient’s response and clarifying questions

Comment by A.R. Luria

depersonalised image (“caricature”) (H) is humanised (“Japanese

Note: Avt. structures different objects into the whole (“the game of circus”), the answer improves. Detachedly — a

substantiation of the answer is based on the autistic logic (ALOG — because they are small and the most mobile).

7y with the elements of devaluation (small)). The

(Rotates)

This represnts (inaudible)... in Tashkent or Tiflis... an animal
that stabs... cattle... This is its head (1), these are its arms (2),

- | these are all its parts, but for some reason. it was cut in half...

other.
Why did you think it was an insect?
They are very small, and they move'?

Fig. 4. Enlafged
fragment of the inverted
drawing of the III Card

| | these are its two arms, and these are its eyes (1), you can

) | only imagine them, this is its middle part (3), this is its end.

| | And these were some small parts flying with it during... this
is what they look like... it’s the same as where the red and the
- | black are, the same? I'll tell you now! This is an impression!
... It’s like that insect (4). They look very similar to each

13 Speech

disintegrates here). The image is again destructed (cut, apparentl

on one’s grave condition, dysphoria, an unstable perceptual work
can simultaneously organize the image into the object response.

Note: Avt. gives the response through his memories but derails (they do not help). There arise difficulties in nomination (he
cannot name a mosquito, a midge) and the base on the insignificant feature (he is a cattle, or he stabs a cattle — the speech

In view of the feelings of failure and guilt before A.R. Luria, Avt. promises to “solve everything” (“I'll tell you now!”) but
remembers only the word “insect”, using again in a perseverative way the previous autistic logic as a support (“they are very
small. and they move”). There is an inability to construct a holistic image, fragmentation of perception and thinking, fixation

y, due to the symmetry).

and accompanied by periods of a relative success, when he

reduced social engagement (Zilberberg et al., 2019).

The influence of the disease was also apparent in
the Rorschach test records. A.R. Luria focused on
speech dynamics, particularly the patient’s ability
to name and verbally describe the images. During
the assessment, the examiner guided the patient, of-
ten requesting clarification of his responses. Patient
Avt. exhibited fragmented perception, drawing on
autobiographical memories and emotionally charged
imagery, which may suggest derealization. Some
responses reflected his physical condition; for ex-
ample, anatomical references might relate to his fre-
quent complaints of headaches and dizziness. In one
instance, he described “a night mouse” instead of “a
bat,” which may be interpreted as a verbal paraphasia,
though the overall image recognition remained intact.
Later responses included references to circuses, cities,
and ethnic themes, reflecting vivid autobiographical
experiences.

The analysis of his responses confirmed cognitive
impairments characteristic of late-stage neurosyphilis,
including simplified thinking, unstable attention, per-
severation, and reduced naming ability. Although Lu-
ria’s guiding questions helped the patient better identi-
fy image components, assembling them into a coherent
whole proved challenging. His speech was marked by
long pauses, neologisms, aspontaneity, and episodes of
derailment and confabulation — all indicative of inter-
nal speech dysfunction, as described by Luria.

More recent studies on the effects of aphasia on
Rorschach test performance (Reitan, 1954; Collin
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Dilmore, 2016) suggest that while speech impair-
ments do not alter image interpretation per se, they
do affect the form of verbal responses. Patient Avt.’s
emotional state was marked by anxiety, uncertainty,
and episodes of dysphoria. Aware of his difficulties, he
often relied on trial and error and egocentric associa-
tions as coping strategies, relating the images to his
own experiences (e.g., personification; Exner, 1991).

Luria’s efforts to facilitate the task and stimulate
speech production did not yield substantial improve-
ment. The patient continued to experience marked
cognitive difficulties in integrating perceptual infor-
mation into coherent images — a process further hin-
dered by hemianopia and dementia.

Conclusion

The surviving records contain no further detailed
descriptions or references to A.R. Luria’s use of the
Rorschach test. The textbook The Scheme of Neu-
ropsychological Research, published under Luria’s
editorship in 1973 (Luria, 1973), briefly mentions the
use of projective tests — including the Rorschach — in
the final section titled “The Assessment of Emotional
Reactions.” The test is noted for its ability to assess
emotional and personality-related disorders, though
no specific methodology is provided. The final men-
tion of the Rorschach test in Luria’s work appears in a
1975 article on the use of psychological assessments in
the USSR (Zeigarnik, Luria, Polyakov, 1977).
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Luria’s use of the Rorschach test in the study
of patient Avt. provides insight into how he grad-
ually developed a comprehensive methodological
framework for neuropsychological research. His
aim was to use the “Rorschach experience” (i.e.,
voluntary verbal formulation) to explain agram-
matism and to support the hypothesis that “vol-
untary speech construction,” linked to “internal
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Abstract

Context and relevance. An unstable and volatile social environment and its events can have a significant
impact on the mental development and psychological well-being of adolescents. The active position of a
teenager in a social situation of development creates conditions for reflecting his attitude to what is hap-
pening. Objective. The study aims to examine the relationship between significant events experienced by
adolescents living in an unstable social environment and their emotional well-being. The study focuses on
two key questions: first, to what extent are the significant events of the past year determined by age-related
psychological characteristics or by the unstable situation of the region of residence; and second, whether
the significant areas identified by adolescents and their associated emotional coloring are related to their
overall emotional state? Methods and materials. The sample consisted of 559 teenagers from Sevastopol
aged 15 to 17 years (M = 15,7; SD = 1,01). Three methods were used: the author’s questionnaire, in which
participants indicated three emotionally significant events from the past year; the Depression, Anxiety, and
Stress Scale (DASS-21); and the Positive and Negative Experiences Scale (SPAN). Results. There are ten
categories of events mentioned: educational activities; self-development; independent achievements; inter-
personal relationships with peers; parental family; travel and entertainment; holidays; material acquisitions;
relocations; and loss/death of loved ones, as well as situations involving surgery and dangerous diseases.
The frequency of occurrence of these events suggests that they are more related to age-related psychologi-
cal specifics (developmental tasks) than to the instability of the social environment. Interrelations between
the identified significant spheres of events, their emotional coloring, and adolescents’ emotional states were
also found. Teenagers focused on self-development exhibit the fewest signs of negativity.

Keywords: social situation of development, unstable social environment, significant events, emotional sta-
tus, adolescence
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Pestome

Kowurekcr u aktyanbuocts. HectaGuiibHast U U3BMEHUNBASI COIUATIBHASL CPe/ia U COOBITHUS, IPOUCXOISIIIE
B Hell, MOTYT OKa3bIBaTh 3HAYUTENbHOE BIMAHIE Ha IICUXUYECKOE Pa3BUTHE U TICUXOJOINYecKoe 61aromno-
Jydre MOIPOCTKOB. AKTUBHO-/IeSITeTbHAST MTO3UIIUS TTOJIPOCTKA B COIUATIBHON CUTYaIIMH PA3BUTUS CO3/1a-
€T YCJIOBHSI JIJISI OTPA’KEHUSI €r0 OTHOTIEHUS K TTpoucxosiemy. Ilens. nsydenne B3anMOCBSI31 3HATUMBIX
COOBITUI, BBIAEJIAEMBIX TIOAPOCTKAMHU, IPOKUBAIOIIMMU B YCIOBUSX HECTaOUIbHOI COIMANLHON CPeJibl, ¢
UX 9MOIMOHAJIBHBIM COCTOSTHUEM. BbIiesieHb! /1Ba Uccae1oBaTeIbCKUX BOmpoca: 1) HaCKOJIbKO 3HAUUMBbIE
COOBITUS OCJIEHETrO TOA ONPEAEASIOTCS BO3PACTHO-IICUXOJOTHYECKON CIIenpUKON Bo3pacTa 1au HecTa-
OUIIBHOIL cUTYyalneli pernoHa MpOKUBAHMS; 2) CBA3aHbI JIN BbIAEIeMbIe TIOAPOCTKAME 3HAYMMbIe chepbl 1
MX OKpacKa ¢ 9MOIMOHAIBHBIM COCTOSIHIEM. MeTobl U MaTepraibl. BoIGopKy cocTaBuan 559 MoAPOCTKOB
us r. Cesacromons ot 15 1o 17 ser (M = 15,7; SD = 1,01). Vcnosb3oBanbl 3 METOIMKHI: aBTOPCKast aHKe-
Ta, B KOTOPOW HA/0 yKasaTh TPU SMOIMOHAIBHO 3HAYUMbIX COOBITHS MOCJIEIHETO IO/a; MK IePECChu,
TpeBoskHOCTH 1 cTpecca (DASS-21); mkana mo3suTUBHOTO M HeraTUBHOTO TiepesknToro omnbita (SPANE).
Pesyabrarsl. Bouiesennt 10 kareropuii yrioMuHaeMbix cOObITHI: yueOHAs A€SATEIBHOCTD, CAMOPA3BUTHE,
CaAMOCTOSITE/IbHbIE JIOCTUKEHUS, MEXIUYHOCTHbIE OTHOIIEHUSI CO CBEPCTHUKAMU, POJIUTETHCKAS CEMbs,
Iy TENIECTBUS ¥ Pa3BICYCHI, IPA3IHUKH, MaTepraabHble IPUOOPETEHMs, Iepeesibl, yTpaTa,/cMepTh OJIu3-
KWX JIOZIEH, CUTyaInu oTiepaliiy U onmacHbIx 6osesneil. Hacrora BeTpedaeMocTi COOBITUI CBUAETETbCTRY -
et 00 ux GoJblIell CBS3aHHOCTH € BO3PACTHO-IICUXOJIOTHYECKO criernduKoii (3amauaMu pasBuTHs), 4eM
¢ HeCTaOMJIBHOCTBIO COIUATBHON cpesibl. OOHAPYKEHBI B3aUMOCBS3U MEK/Y BbIAEISIEMbIME 3HAYUMbBIMU
cepamu cOOBITHI, UX OKPACKOU U OMOIMOHAIBHBIM COCTOSTHUEM MOAPOCTKOB. Y TOAPOCTKOB ¢ (hOKYCUPO-
BaHMEM Ha CaMOPa3BUTHU HAOJIONAIOTCA HAMMEHbIINE TPU3HAKU HEraTUBHOTO HMOIMOHAIBLHOTO COCTOM-
Hus. CBEpCTHUKH ¢ BBIPAKEHHBIM (DOKYCHPOBAHUEM Ha OTHOMIEHUAX UJIHM Ha ceOe M HEraTUBHBIX COOBITHSIX
JE€MOHCTPUPYIOT OOJIBIIYIO BBIPAKEHHOCTD TPEBOKHOCTH, JIEIPECCUU U CTPECCAa B COBOKYIIHOCTH € IIPe0d-
JlaJlaHeM HeTaTUBHBIX 9MOTIHH.

Kntouegsote cnosa: conmanbiast CUTYaIyst Pa3BUTHsI, HECTAOMIbHAS COIMAIBHAST CPE/, 3HAUYMMbIe COObI-
TUS, MOIUOHAJBHBIN CTATYC, TOAPOCTKOBDBIN BO3PACT

@unancupoBanue. VccremoBanne BBITOJHEHO TIPU (hIHAHCOBON TozepKKe poekTa Poccuiickoit Demepartmeii B simie
Muno6puayku Pocenu, npoext Ne 075-15-2024-526.

Jlns nutupoBanus: Mosuanos, C.B., Anmasosa, O.B., Jonrux, A.T., Cyaranosa, I1.B. (2025). Bsaumocssiab Bbijesisi-
eMbIX 3HAYUMBIX COOBITUI 1 AMOIMOHAIBHOTO CTATyCa MOAPOCTKOB B YCJIOBUSIX HECTAOUIIBHOI CONUATLHOI cuTyarun
passutust. Kyavmypno-ucmopuveckas ncuxonozust, 21(2), 49—60. https://doi.org/10.17759 /chp.2025210205

Introduction

Many authors note that the modern social world is
characterised by a high degree of variability and uncer-
tainty about the future. In the psychological space, sharp
uncontrollable transitive social changes that alter social
conditions and opportunities for life are considered as
risk factors of human mental development (Martsinkovs-
kaya, 2019). The modern world is associated with plu-
rality and diversity, where the ‘challenges of modernity’
create wide opportunities for self-determination, while
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at the same time placing increased demands on a person’s
personality in the situation of life choices (Asmolov,
2015). The diversity of society interactions generates a
wide variability of individual development trajectories
of adolescents’ maturity achievement, including in the
conditions of crisis phenomena (Larson, Wilson, 2014).
Thus, the modern social world is a diverse space of op-
portunities and constraints that can dynamically change
uncontrollably, creating zones of future uncertainty due
to the difficulties of logical justification and prediction
of ongoing and potential changes.
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The key psychological process of adolescence is self-
determination, where the surrounding social world acts
as a basis for self-discovery. The age-psychological spec-
ificity of adolescents’ self-determination is determined
by developmental tasks solution (R. Havighurst), that
among others include: setting and realization of self-de-
termination in education and career sphere; acquisition
of interpersonal communication skills (in particular,
relations of friendship and love) in peer group of own
and opposite sex; development of new family relations
on the basis of liberation from parental care with auton-
omy and independence. Also important is development
of psychological new formation — sense of adulthood
(D.B.Elkonin) as a form of self-consciousness expressed
in independence and actions ‘as an adult’. (Molchanov,
2024). Stability of the surrounding world, stability and
clarity of social guidelines, predictability and predict-
ability of social structures become important conditions
for successful socialization and identification. In the
modern understanding, the content of identity arises
from individual everyday experience, thoughts, feel-
ings, interactions and behavior of individuals and refers
to their efforts to construct, maintain and refine their
identity. (Grishina, 2025, p. 17). Thus, the events of the
changing and unpredictable world around them and the
attitude towards them, which are singled out as signifi-
cant, become important conditions for the development
of an adolescent’s identity.

It is known that the social situation of development
as an ‘age-specific, exclusive, unique and unrepeatable
relationship between the child and the surrounding real-
ity, primarily social’ is the most important component
of the child’s mental development (Vygotsky, 2000, p.
903). The nature of the adolescent’s attitude to the so-
cial environment, in particular to the events taking place
is important to understand the correlation between per-
sonality and social situation of development is. As L.S.
Vygotsky wrote ‘... a child at different stages of develop-
ment ... comprehends and imagines the surrounding real-
ity and environment in different ways’ (Vygotsky, 2001,
pp. 77-78). Experience as ‘the child’s internal attitude as
a human being to this or that moment of reality’ real-
izes his or her active-action position in relation to the
world (Vygotsky, 2000, p. 994; Karabanova, 2024). It
can be assumed that individual allocation of personally
significant events is a manifestation of the adolescent’s
active-action position within the social situation of de-
velopment, which determines the variability of the influ-
ence of the social environment on his/her mental devel-
opment and well-being.

In adolescence, there is a sensitivity rise to the influ-
ences of surrounding world, that can be reflected in the
emotional status, as well as affect mental development
(Sawyer, Patton, 2018). The experienced emotional
states are important for the subjective well-being of ado-
lescents. In the model proposed by E. Diener, the pres-
ence of positive and negative affective states, along with
life satisfaction constitutes the interrelated content of
subjective well-being of a person (Diener, 1984). A large
number of studies confirm the role of positive emotions
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in human life (Walsh, Boehm, Lyubomirsky, 2018). A
specific feature of adolescence is the high lability of ex-
perienced emotional states: the intensity of experiences
and the speed of change of opposite emotional states
can be very high (Tolstykh, Prikhozhan, 2015). In this
perspective, it is important in the study of adolescents’
emotional states as predictors of subjective well-being
not only to analyze the balance of experienced positive
and negative effects, but also to study stable emotional
states of clinical nature. High levels of anxiety, severity
of depressive symptoms, and difficulties in coping with
stress can be indicators of a low level of subjective well-
being can influence adolescents’ interaction with the
social world, and complicate the process of solving the
problems of age development.

There is a large number of psychological studies of
adolescents who have been in areas of combat opera-
tions. However, most of them are aimed at studying the
psychological consequences of changes in the living con-
ditions of adolescents due to the participation or proxim-
ity of military events. (Aleksandrova, Dmitrieva, 2024;
Menshova et al., 2024; Schiff et al., 2012). These are
studies of the psychological consequences of direct par-
ticipation in armed conflicts, the experience of forced mi-
gration from zones of constant shelling, etc. They study
adolescents that experience losses: the death of people,
the experience of loss of material property, the risks of
potential threat to their lives, the lives of their relatives
and acquaintances, the experience of living in new social,
often unfavourable conditions. It is noted that such ado-
lescents often experience stress due to restrictions in the
availability of familiar forms of social life: education (e.g.,
transition to distance learning), places for walks, meet-
ings, entertainment, etc. (Betancourt, 2017). Numerous
negative psychological consequences of adolescents’ in-
tersectional experiences with combat experience in emo-
tional, cognitive, and regulatory spheres are highlighted
(Samokhvalova et al., 2025). For example, the percep-
tion of the world as less benevolent, less belief in luck
and conviction in life control, and less positive image of
the self was identified in adolescents from Mariupol, Do-
netsk People’s Republic, who have experienced combat
operations, compared to their peers without such experi-
ence, are recorded at the level of basic beliefs of the per-
sonality (Dolgikh, Almazova, Molchanov, 2025).

The social conditions of living in Sevastopol city in
recent years are characterized by increased risks due to
the special military operation. Residents of the region
face regular air defense activities protecting the area from
drones; there are occasional tragic incidents involving loss
of life and destruction of certain city objects. External re-
minders of the proximity of military operations, associated
with various time constraints, are also present. The issue
of studying the psychological specificity of adolescents
living in such conditions becomes relevant to identify the
risks to mental development and ways to prevent them.

The aim of the study: to investigate the relationship
between significant events identified by adolescents and
their emotional status in an unstable social environment
in Sevastopol city.
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The aim of the study allows us to formulate an ex-
ploratory hypothesis: significant events of the last year,
identified by adolescents in an unstable social environ-
ment, are related to their emotional status. This led us to
formulate two research questions:

1. Are the significant events of the last year identified
by adolescents more determined by age-psychological
specificity (in particular, age-related developmental
tasks) or by the unstable situation in the region?

2. Are the significant spheres and the emotional col-
oring of identified events related to adolescents’ emo-
tional state?

The following research objectives were identified:

1. To analyze the content of significant events of the
last year experienced by adolescents;

2. To examine the peculiarities of the emotional sta-
tus associated with significant events of the last year ex-
perienced by adolescents;

3. To analyze the features of adolescents’ emotional sta-
tus in relation to various significant events of the last year.

Materials and Methods

The study involved 559 adolescents from Sevastopol
from 15 to 17 years old (M=15,7; SD=1,01), studying
in grades 9-11 of general education schools, 231 (41,3%)
were males. Data were collected in October 2024, in an
online form on the Testograph platform, in classrooms
with separate seating to maintain confidentiality of re-
sponses.

Research methods:

1. Author’s questionnaire focused to indicate three
emotionally significant events that occurred last year. It
was suggested to describe emotionally significant events
of the last year in free form.

2. DASS-21 (Depression Anxiety Stress Scales-21).
The level of psychological well-being in the emotional
sphere was assessed using the Depression, Anxiety and
Stress Scale (Lovibond, Lovibond, 1995; Zolotareva,
2021). The version of the technique used includes 21
items assessed on a 4-point scale by R. Likert.

3. SPANE (The Scale of Positive and Negative Ex-
perience, SPANE). The technique is aimed at assessing
the frequency of positive and negative experiences dur-
ing the last four weeks and the balance between them
(Diener et al., 2010; Rasskazova, Lebedeva, 2020). The
5-point scale of R. Likert was used.

Statistical processing of the data was carried out in
the Jamovi 2.3.28 programme.

Results

The first empirical task of the study was to analyze
the content of significant events of the last year experi-
enced by adolescents. Based on the analysis of respon-
dents’ answers about the three most significant events
of the last year, the group of experts identified 10 main
categories of events:
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1) the sphere of educational activity, including de-
scription of school grades, passing exams, end of the
school year, change of school, and issues of professional
self-determination. At least one event in this sphere was
mentioned by 43,3% of adolescents. Examples are: ‘got
4 and 5 in a particular subject’, “passed the exams very
well”, “cancellation of the exam/entry to 10th grade
without exams”.

2) sphere of self-development, focused on self-discov-
ery, development, maturation, personal self-determina-
tion. Named by 5,9% of participants. Examples of events
described: ‘realization of what is real happiness for me’,
“a new outlook on life”.

3) the sphere of independent achievements in the
field of competitions, achieved personal goals, purchases
with one’s own money. Named by of 24,7% of subjects.
Examples are: ‘winning a competition in another city’,
“winning the championship of Sevastopol city in ...”.

4) The sphere of interpersonal relations with peers
in the areas of friendship and love. It is noted by 42,0%
of adolescents. Examples are: ‘stopped communication
with my best friend’, “returned communication with an
old friend”, “made new friends”, “found love”.

5) the sphere of parental family, including family hol-
idays (birthdays of relatives, joint events, births of family
members, changes in relations with parents). Named by
15,9% of respondents. Common examples: ‘all relatives
are doing great’, ‘the birth of my brother’, ‘my relations
with my parents have become even better’.

6) the sphere of travelling and entertainment, includ-
ing visits to other countries, cities, as well as out-of-town
activities. It is noted by 39,7% of participants. Typical
examples of statements are: ‘a busy summer with travel-
ling’, “a trip for summer holidays with relatives”, “a trip
to Gelendzhik”.

7) The sphere ‘holidays’, in which two main events
are singled out: birthdays, New Year. Named by 17,7 %
of adolescents. Examples of statements: ‘my birthday’,
“birthday of the closest person”.

8) The sphere of material acquisitions and gifts in the
form of phones, laptops, pets, books, etc. is mentioned by
28,3% of adolescents. It occurs in 28,3 per cent of adoles-
cents. Examples of statements are: ‘bought a new phone’,
“got a dog”, “bought a computer”.

9) The sphere of moving in connection with a change
of place of residence. It was named by 4,8% of partici-
pants. Examples of statements of the described events
in this sphere are: ‘moving to another city’, “forthcom-
ing move”.

10) The sphere of loss/death of loved ones, situations
of surgery and dangerous diseases. It is mentioned by
6.4% of adolescents. Examples of statements of described
events in this sphere are: ‘bombing in May’, “terrorist at-
tack on Uchkuevka”, “on 23 June I worked in an open
cafe on Uchkuevka” (the date of the terrorist attack),
“death of a close person”, “loss of a close person”.

For each research participant, the number of events
according to categories was counted. Table 1 shows the
mean and standard deviations of the frequencies of event
categories in the whole sample and separately for boys
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and girls, and a comparison of these frequencies (Stju-
dent’s t-test for independent samples).

The most common popular are the spheres of educa-
tion, relations with peers and travel, entertainment. The
least frequently mentioned events are those related to
removing, lose/death /illness and self-development.

For further analysis, we identified larger categories
of significant events in the last year. The initial 10 cat-
egories of significant events were organized into groups,
each of which was given a different name:

— self-development event group (includes the cate-
gories of education, self-development, and achievement);

— the interpersonal events group (consisting of the
categories of peer and parental family relationships);

— hedonism event group (comprising the areas of
travel, entertainment and holidays);

— a group of stressful events (consisting of the do-
mains of loss/death/illness and removing).

To investigate the respondents’ focus on different
groups of events, the number of events belonging to
each of the identified groups of categories was counted
for each respondent. Using cluster analysis (K-means
method), five clusters of study participants were iden-
tified based on the number of events in the four cat-
egory groups.

Table 2 shows the centers of the clusters.

One-factor analysis of variance (ANOVA) revealed
that the number of responses for all groups of categories
in different clusters differed significantly (p<0,001),
which allows us to speak of different clusters as types.
Thus, we identified groups of adolescents with different
focus in identifying emotionally significant events of the
last year.

Let us describe these types/groups in more detail.

The first type describes 24,7% of the sample. Respon-
dents more often note events of the last year related to
self-development (at least 2 events out of 3 named be-
long to this sphere). They describe events related to the
space of education, self-development and the area of in-
dependent achievements. Let us denote this type as ‘self-
development focus’.

The second type unites 18.6% of adolescents. The fo-
cus is on interpersonal relations with peers and adults
(at least etwo events out of the three named events be-
long to this sphere). In relations with peers, adolescents
actively point to events related to friendship and love,
and to the experience of termination of relationships
with significant others. Descriptions of events involv-
ing parents are mostly associated with mentioning posi-
tive events that strengthened the relationship, as well
as changing relationships with parents. Let us designate
the group as ‘interpersonal relationship focus’.

The third type is characteristic of 21,5% of subjects.
This group more often mentions events related to the
manifestation of hedonism (to a strong degree) and to a
lesser extent the areas of self-development. The descrip-
tion is dominated by events related to entertainment,
travelling and holidays, and to a lesser extent by events
related to changing oneself. This type is labelled as ‘focus
on self’.

The fourth type is described by 26,7 % of adoles-
cents. Respondents of this mixed type highlight events
of different spheres: self-development, relationships and
hedonism. The events highlighted by adolescents are re-
lated to different, in many respects opposite spheres —
orientation towards themselves and others, interest
in obtaining available pleasures and readiness for self-
change. This group has been called ‘mixed focus’.

Table 1
Comparison of answer’s quantity of different categories for all data, men and women (N = 559)
Cathegory All Men Women Differences

(M£SD) (M£SD) (M£SD) t p d
Education 0,5+ 0,66 0,5+ 0,66 0,5+0,67 0,097 | 0,923 0,01
Self-development 0,1 +0,27 0,1 +0,31 0,1 +0,23 1,653 | 0,099 0,14
Achievments 0,3+ 0,59 0,4 + 0,66 0,3+ 0,54 2,457 | 0,014 0,21
Relations with peers 0,5+0,71 0,4+ 0,68 0,6 +0,72 -2,539( 0,011 | —0,22
Parent’s family 0,2+0,43 0,2+0,42 0,2+0,43 -0,504 | 0,614 | —0,04
Travel, entertainments 0,5+0,68 0,4 + 0,64 0,6 £0,70 -2,804| 0,005 | —0,24
Holidays 0,2*0,51 0,3+ 0,57 0,2 +0,48 1,868 | 0,062 0,16
Material sphere 0,3+0,61 0,4 + 0,66 0,3+0,57 1,083 | 0,279 0,09
Removal 0,1 +£0,23 0,1 £0,20 0,1 +0,25 -1,7371 0,083 | 0,15
Lose/death/illness 0,1 +0,26 0,1 +0,22 0,1 +0,28 -1,104 | 0,270 | —0,09

Table 2
Cluster’s centers of quantity of events in groups of cathegories (N = 559)
1 2 3 4 5

Self-development 2 0 1 1 1
Interpersonal relations 0 2 0 1 0
Hedonism 0 0 2 1 0
Stress events 0 0 0 0 1
Quantity of subjects in cluster 138 104 120 149 48
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The fifth type is characteristic of 8,6 % of the sample.
This group is focused on the topic of self-development
and encountered stressful events. The named events are
related to the experience of loss, death, illness and fo-
cus on self. Let’s denote it as ‘focus on self and negative
events.’

Consider cross-sex differences in focus on different
types of events. Table 3 shows the distribution of boys
and girls by different types of significant events.

Using the y? criterion, it was found that gender
and type on significant events are related (3*=10,009;
p=0,040; Cramer’s V=0,134). As can be seen from the
above data, type 1 (self-development focus) is more fre-
quent in boys than in girls, and type 2 (relationship fo-
cus) and type 4 (mixed focus) are more frequent in girls
than in boys.

In order to determine the peculiarities of the emotion-
al status of significant events of the last year, each event,
in addition to the category, was also assigned a rating of
the emotional status of the event: — 1 — negative event,
0 — no emotion or neutral, 1 — positive event. After that,
a final score was calculated for each participant of the
study — the sum of emotion scores of all three events.

Table 3 shows the mean and standard deviations of
the total scores of the emotional status of the events for

the study participants of each type and the result of com-
parison of these scores (one-factor ANOVA analysis of
variance), and Fig. 1 shows the scatter of the emotional
status scores in different types.

Using Tukey’s post hoc test, it was revealed that the
total evaluation of the emotional component of signifi-
cant events in type 5 (self-focus and negative events)
was significantly lower than in type 1 (self-develop-
ment focus) (MD=-1,201; p<0,001), type 2 (relation-
ship focus) (MD=-1,487; p<0,001), type 3 (focus on
self) (MD=-1,408; p<0,001) and type 4 (mixed focus)
(MD=-1,383; p<0,001). Thus, we can say that for ado-
lescents, event-oriented on the lived experience, self-de-
velopment theme and stressful events encountered, less
pronounced positive emotional background is character-
istic compared to other peers.

Let us analyze the peculiarities of the emotional sta-
tus of adolescents identifying various significant events
of the last year, according to the different types allocat-
ed by events. The peculiarities of the emotional status
of adolescents were identified using two techniques —
SPANE and DASS-21.

Table 5 shows the mean and standard deviations of
scores on the scales of these techniques for adolescents
from different types of significant events, a comparison

Table 3
Distribution of men and women for different types of significant events (N = 559)
1 type 2 type 3 type 4 type 3 type
Men 72 (31,2%) 37 (16,0%) 50 (21,6%) 55 (23,9%) 17 (7,4%)
Women 66 (20,1%) 67 (20,4%) 70 (21,3%) 94 (28,7%) 31 (9,5%)

Note: 1 type — self-development focus; 2 type — interpersonal relations focus; 3 type — self focus; 4 type — mixed focus; 5 type —

focus on self and negative events.

Table 4
Comparison of emotional colour in different types of significant events (N = 559)
1 type 2 type 3 type 4 type 5 type Differences
(M£SD) | (M£SD) | (M+SD) | (M£SD) | (M+SD) F P n2
Emotions 1,5+0,93 1,8 1,11 1,7 0,90 1,7+ 1,06 03+1,11 | 21,356 | <0,001| 0,13

Note: 1 type — self-development focus; 2 type — interpersonal relations focus; 3 type — self focus; 4 type — mixed focus; 5 type —
focus on self and negative events.
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Fig. 1. The spread of estimates of the emotional coloring of significant events in adolescents from different types

(95% confidence interval) (N = 559)
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of these scores (one-factor analysis of variance), and Fig-
ures 2 and 3 show a graphical representation of the scat-
ter of scores in different types.

Statistical analysis using Tukey’s test (posthoc) re-
vealed that:

(2) negative emotions:

1) negative emotion scores of adolescents from
type 2 (relationship focus) were significantly higher
than adolescents from type 1 (self-development fo-
cus) (MD=1,993; p=0,005) and type 3 (self focus)
(MD=1,793; p=0,022);

2) negative emotion scores of adolescents from type 5
(focus on self and negative events) were significantly
higher than those of adolescents from type 1 (self-devel-
opment focus) (MD=2,442; p=0,009) and type 3 (focus
on self) (MD=2,242; p=0,026);

b) emotion balance: emotion balance scores of ado-
lescents from type 5 (focus on self and negative events)
were significantly lower than those of adolescents from
type 1 (self-development focus) (MD=—-4,101; p=0,014)
and type 3 (focus on self) (MD=-3,708; p=0,042);

¢) depression: depression scores of study partici-
pants from type 1 (self-development) were signifi-
cantly lower than those of adolescents from types 2
(relationship focus) (MD=-4.286; p=0.005), 4 (mixed
focus) (MD=-3,501; p=0,015) and 5 (focus on self and
negative events) (MD=-5,212; p=0,009);

d) anxiety: anxiety scores of respondents from type
1 (self-development) were significantly lower than
those of adolescents from types 2 (relationship focus)
(MD=-4,448; p=0,002) and 5 (focus on self and nega-
tive events) (MD=-5,984; p=0,001);

Table 5
Comparison of emotional status of adolescents in different types of significant events (N = 559)
. 1 type 2 type 3 type 4 type 5 type Differences
Emotional status (M£SD) | (M£SD) | (M£SD) | (M£SD)|(M+SD)[ F | p | n2
Scales of questionnaire SPANE
Positive emotions 2321404 | 22,6 £4,29 | 23,0 +4,39 | 223 +4,84 | 21,5490 | 1,666 0,157 0,01
Negative emotions 129+4,69 | 14,9 +4,35| 13,1 +398 | 14,3 £4,46 | 153+ 4,78 | 5,636 | <0,001 | 0,04
Balance 10,3+7,88 | 7,7£754 | 99+738 | 80799 | 62+799 | 4,124 | 0,003 | 0,03
Scales of questionnaire DASS
Depression 3,3+399 | 54£543 | 44+4,46 | 504,79 | 59+541 | 4,763 0,001 0,03
Anxiety 29+412 | 51+£512 | 3,7+427 | 43+479 | 59+552 | 5637 | <0,001 | 0,04
Stress 49+466 | 71+551 | 57+452 | 64+511 | 74+539 | 4139 | 0,003 | 0,03
Note: 1 type — self-development focus; 2 type — interpersonal relations focus; 3 type — self focus; 4 type — mixed focus; 5 type —
focus on self and negative events.
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e) stress: stress scores of adolescents from type 1
(self-development) are significantly lower than those
of adolescents from types 2 (relationship focus)
(MD=-4,361; p=0,007) and 5 (focus on self and nega-
tive events) (MD=-4,880; p=0,030).

Consider the results obtained. The group focused
on self-development, which includes the categories of
learning, self-development and achievement, has a more
positive emotional status compared to the group of focus
on relationships, the group of focus on self and negative
events, which significantly outperform the others in the
expression of indicators of depression, anxiety, stress, as
well as the number of negative evaluations of their lives.
Also note that the self-focus group demonstrates a more
positive emotional status compared to the relationship
focus group and the self-focus and negative events group.
Thus, the results demonstrate that the emotional status
of adolescents belonging to different groups on named
significant events differs meaningfully.

Result discussion

The study analyzed the content of significant events
of the last year experienced by adolescents in the city
of Sevastopol. The first result was the identification
of categories of significant events that adolescents
named in free form. These categories include: spheres of
educational activities (43,3% of the sample), interper-
sonal relationships with peers in the areas of love and
friendship (42,0%), travel and entertainment (39,7%),
material acquisitions (28,3%), independent achieve-
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ments (24,7%), holidays (17.7%), relationships in the
parental family and with relatives (15,9%), loss/death
of loved ones, situations of danger (6,4%), self-devel-
opment (5,9%), and removing (4,8%). As can be seen,
the potential risks of adolescents’ social environment
due to a special military operation are not reflected for
the majority of respondents in the frequency of events
highlighted. The significance of events that are fre-
quently indicated — education, interpersonal relations
with peers in the field of friendship and love, travel
and entertainment, material acquisitions, is largely de-
termined by the stable age-psychological specifics and
actual age-specific tasks of adolescent development
in accordance with the models of R. Havighurst, and
D.B. Elkonin. The solution of such tasks of adolescence
development as educational activity and professional
self-determination, mastering role models of interper-
sonal interaction with peers, becoming independent
in relations with parents is reflected in the preferred
emotionally significant events of one’s own life. Similar
results were obtained in a study on student youth of
Moscow city after partial mobilization during a special
military operation. A high level of psychological re-
silience of youth to crisis transitivity events was also
determined. University students were more focused on
the events related to solving the developmental tasks
of the period of entry into adulthood than on the stress
caused by the events of the special military operation
(Markina, Molchanov, 2023). Note that the lack of
focus on military actions and their consequences also
makes it easier to experience stress existing in a per-
son’s life (Nevryuev, 2022). However, it is necessary to
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note a group of adolescents (6.4% of respondents) who
highlight events of the sphere of loss/death, situations
of surgery and dangerous diseases. It is possible to as-
sume the presence of risks of psychological well-being
of adolescents focusing on this group of events.

The analysis allowed us to identify the types of
focus on events: ‘self-development focus’, ‘relation-
ship focus’, ‘focus on self’, ‘mixed focus’, ‘focus on self
and negative events’. Note the fairly even distribution
of adolescents across the different event focuses: the
percentages range from 18,6% to 26,7% for four of the
five types, except for the smallest group ‘focus on self
and negative events.” The ‘self-development focus’ and
‘focus on self’ groups are in opposition to each other.
These groups are similar to the ‘contradiction’ of val-
ues of self-exaltation (in particular, hedonism) and val-
ues of self-overcoming (benevolence and universalism
towards others) highlighted in S. Schwartz’s model of
value orientations. In this model, values determine a
person’s ultimate desired state (emotional, cognitive)
or behavior, including the control function of choice
and behavioral evaluation (Schwartz et al., 2012). It
can be hypothesized that experiencing values as mean-
ingful influences event-world orientation and recall of
important emotional events in the past year.

The group of adolescents who recall more frequent-
ly events related to education, self-development and
achievement has a more positive emotional status com-
pared to peers orientated towards relationship events
and self and negative events. Definition of events of
education, self-development, and achievement, consis-
tent with age developmental tasks, is associated with re-
spondents’ positive emotional status. At the same time,
focus on interpersonal events — also an important age
development task — is associated with a more negative
emotional status. This can be explained by adolescents’
different levels of satisfaction with their achievements in
different domains. Greater sensitivity and involvement
in interpersonal relationships, that lead to greater criti-
cality in evaluating themselves and the events of their
lives can be the possible reason. Another explanation for
this phenomenon lie in the area of intersex differences.
Previous research shows that girls report symptoms of
depression, anxiety, and stress more often than boys
(Shilko et al., 2021). At the same time, girls more often
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Abstract

Context and Relevance. Body dissatisfaction is a risk factor for the development of eating disorders, which
has also been found over the recent decades among children and adolescents. In turn, eating disorders are
associated with an increasing psychological ill-being, and namely, low self-esteem, anxiety and depression.
The body positivity social movement has been expanding recently countering thinness standards imposed
by Western culture, while raising experts’ concerns about the normalization of obesity. Objective. The aim
was to investigate how the representation of the female beauty standard has evolved among preschool girls.
Hypothesis. Despite some changes in the propagated female beauty standards that have been occurring in
mass culture over the recent decade, girls still prefer dolls with ultra-thin bodies. Dolls act as role models, with
their appearance forming the basis for girls’ perceptions of attractiveness. Methods and materials. The article
presents the findings of a “Doll Choice” experiment, replicated 10 years after the original one, which involved
30 girls aged 4 to 8 years. Results. Similar to their peers from a decade ago, contemporary girls continue to
prefer ultra-thin dolls (fashion dolls) that embody the values of consumer society, wherein the body and over-
all appearance are regarded as objects subject to manipulation with the aim of enhancement and presentation
to others. At the same time, a doll with a regular physique of a 5—6-years-old girl evoked negative emotions
and was rejected. The girls paid more attention to the design of appearance than we had previously observed.
Conclusions. The current generation of children finds itself in an unfavorable social environment for develop-
ment, under the influence of pathogenic consumer society values, which are risk factors for the development of
mental disorders and emotional maladjustment. This situation necessitates the development and implementa-
tion of specialized educational programs for parents to prevent mental ill-being in children and adolescents.

Keywords: dolls, girls, beauty standards, longitudinal study, physical perfectionism, eating disorders, con-
sumer society
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Pe3stome

Konrekcr 1 akTyanbHOCTh. YyBCTBO HEYIOBIETBOPEHHOCTH TEJIOM SIBISIETCST (DaKTOPOM PUCKA PA3BUTHSI
HAPYIIEHUH 1 PACCTPONUCTB THIIEBOTO MOBEEHNUST, POCT KOTOPBIX, B TOM YHCJI€ CPEIN J€TeH 1 TIOIPOCTKOB,
HabJIo1aeTCA B IOCTIEAHNE AeCATUAETHS. B CBOIO 04epeib, paccTpoiicTBa MUIEBOTO TIOBEAEHUSA KOPPEJI-
PYIOT C POCTOM TICHXOJIOTHYECKOTO HEBIaromoIyYnst — CHUKEHHOI caMOOIIEHKO, TPEBOTO U JIeTIpeccreii.
B npoTrBOBEC HaBSI3IBAEMOMY KaHOHY XY/IOTO TeJIa B 3alaHOM KYJIbTYPE IMUPUTCS COITHATBHOE ABUKEHUE
GOIMIIO3UTHBA, KOTOPOE BhI3bIBAET 00ECIIOKOEHHOCTD CIENUATICTOB 110 MOBOLY HOPMATM3AIMN OKUPEHMSI.,
Heanb. VccaenoBaTh AMHAMUKY TIpe/ICTaBICHUI O CTaHAAPTaX ’KEHCKOH KPacOThI Y /IeBOUEK JONIKOJIBHO-
ro Bo3pacra. I'mnoresa. HecMOTpst Ha HEKOTOPbIE M3MEHEHNUST B TIPOTIATAHANPYEMBIX CTAHIAPTAX JKEHCKOM
KpacoTbl, TIPOM3ONIEAIINE B MACCOBON KyJbType 3a mociaennue 10 jer, 71eBOYKH TI0-IIPEKHEMY OTAAI0OT
MPEANOYTEHNE KYKJIaM C YJAbTPATOHKUME TeJaMu. KyKJbl BHICTYIIAIOT KaK POJIEBbIe MOJIEIH, BHEITHOCTD
KOTOPBIX JIEBOYKH COOTHOCSIT CO CBOMMH TIPECTABICHUSIMU O TTPUBJICKATETbHOCTH. METOAbI K MATEPUAJIBI.
B crarbe npuBOASATCS HaHHbIe dKcIepuMenTa «Beibop KyKJibi», I0BTOpeHHOro ciycts 10 jer, B KoTopom
npunsisin yaactre 30 geBouex ot 4 10 8§ siet. Pe3dyabrarel. CoBpeMeHHbIE IEBOUYKH, KaK U UX POBECHUIIBI
10 sier Hasaz, oTAAOT HpeanouTeHue yabrpaTonkum Kykiaam (fashion doll), osuiierBopstonum rieHHoOCTU
obuiecTBa MoTpebIeHNs, TIe TeJIO U BHEITHOCTD B I[EJIOM CTAHOBSATCS 0OEKTOM JIJIst MAHUITYJISIIUI C 11EJTBIO
VIYUIIeHUsT ¥ Tpe3eHTaIiuu ApyrumM. [Ipu aToM KyKJIa ¢ HOPMaIbHBIM TEJIOCA0KEHIEM, COOTBETCTBYIONIMM
Tesry IEBOYKN 5—6 JieT, BBI3bIBACT HETaTHBHBIE IMOIMK U OTBepraetcs. /leBoukn GoJIbIlie BHUMAHNUS, YeM
6b110 HaMU 3a(UKCUPOBAHO TIPEKIIE, YAENISIOT 0(POPMIIEHUIO BHEITHOCTH. BbiBoabl. CoBpeMeHHOe MOKoJIe-
HUE JIeTell HAXOAUTCs B HeOIArOIPUATHON COIUAIbHON CUTYAIMU Pa3sBUTHSL, UCIIBIThIBAs Ha cebe aBiieH1e
[ATOTeHHbBIX [IEHHOCTEl OTPEGUTEIBCKOTO 00LIECTBA, SIBJSIOMNXCsT (haKTOPAMU PUCKA 110 PA3BUTHIO [ICU-
XMYECKUX PACCTPOICTB M OMOIMOHANBHOM Ae3agantanuu. lantas cutyaius tpebyer pa3paboTKy U peasin-
3AIUU CIIEIMATbHBIX TPOCBETUTETLCKUX MPOrPAMM /IS POAUTENEH C 1IETbI0 TIPODUIAKTHKY TICHXUYECKOTO
He6JIaronoyyrs y 1eTeil u moApOCTKOB.

Kniouegvie cro6a: KyKibl, IeBOUKU, CTAHAAPTHI KPACOTHI, JIOHTUTION, (husndecKuil nepdeKIIoHn3M, Ha-
PYIIEHUS U PACCTPOICTBA MUIIEBOTO MOBEEHSI, OOIIECTBO TTOTPEOIEH ST

st uuruposanus: [ansiruna, O.B., Xosmoroposa, A.B. (2025). lunaMuka cTaHIapToOB KPACOTHI Y IEBOYEK JOMIKOJIb-
HOTro Bo3pacra 3a nocJsezgnue 10 jiet: JaHHbIe SKCIIePUMEHTaIbHOTO JIOHTUTIOAHOTO HccieoBanus. Kyavmypno-ucmopu-
ueckas ncuxonozus, 21(2), 61—72. https://doi.org/10.17759,/chp.2025210206

Introduction

In 2014, we conducted a study on a contri-
bution of fashion dolls and the accompanying
production (girl magazines, social media) to
development of preschool girls’ physical attrac-
tiveness standards (Shalygina, Kholmogorova,
2014, 2015). At that time, the standard of an-
orexic “beauty” was extremely popular in the

mass culture. The pursuit of this standard cost
many women their health and often their lives.
Internalizing the scaffold of attractive looks
with its obligatory attribute of a young, thin
and fit body' translated through socio-cultural
messages, on the one hand, and a negative atti-
tude towards people with larger body sizes and
weight, on the other hand, is one of the risk fac-
tors for the development of disordered eating

! “The Substance”, a movie by Coralie Farja (2024), demonstrates the current society’s demand for physical beauty, youth and perfection very

vividly.
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and eating disorders (DE and EDs)? as well as
mental problems, including low self-esteem, dis-
tress, disorders of body image, anxiety and de-
pression?®.

We decided to replicate the “Doll Choice” ex-
periment ten years later to find out whether the
preferences in perceiving physical attractiveness
had changed in the new generation of preschool
girls, whose frame of reference including the ideas
about beauty develops relying on their environ-
ment. At each developmental stage, “there develops
a completely original, exclusive, single, and unique
relation, specific to the given age, between the child
and reality, is formed between the child and the sur-
rounding reality, mainly the social reality, that sur-
rounds him. The social situation of development rep-
resents the initial moment for all dynamic changes
that occur in development during a given period. It
determines wholly and completely the forms and the
path along which the child will acquire newer person-
ality characteristics, drawing them from the social
reality as from the basic source of development, the
path along which the social becomes individual” (Vy-
gotsky, 1984, vol. 4, p. 258).

Skeletal thinness has given way to a sporty
physique with a thin waist and visible muscle re-
lief (Kholmogorova & Rakhmanina, 2020). The
body positivity movement has been growing and
has tended to normalize obesity and promote bod-
ies of a dangerously large weight. The body has
ceased to be an individual’s personal given having
become an object of close attention at all — mac-
rosocial, family, personal and interpersonal’ —
levels. Physical perfectionism (an increased con-
cern about one’s appearance, one’s wish to meet
unhealthy standards) was studied in several Rus-
sian studies under the supervision of A.B. Khol-
mogorova. Their findings allow us to trace the dy-
namic changes in the spread and pathogenicity of
this phenomenon. These studies showed that 80%
of younger adolescents studying in Moscow gram-
mar schools were dissatisfied with their appear-
ance and physique; more than half of them invested
efforts to lose weight and even expressed readiness

for surgical intervention in order to improve their
appearance (Kholmogorova & Dadeko, 2010).
They confirmed the effect of macro- and microso-
cial factors on the development of physical perfec-
tionism, the severity of which correlated with the
levels of emotional distress, depression and anxi-
ety symptoms (Tarkhanova, 2014); and revealed
a high correlation between the physical perfec-
tionism levels and a fear of negative evaluation
and rejection from other people (Kholmogorova
& Rakhmanina, 2020). It was found that women
who participated in fitness marathons and spent a
significant amount of time on Instagram® both had
heightened expectations as to their own physical
perfection, and demonstrated symptoms of mental
distress, including suicidal tendencies (Lepeshe-
va & Kholmogorova, 2021). A study of the fam-
ily context of DE in adolescents showed that the
cultural focus on external perfection and adher-
ence to unhealthy standards manifested itself in
interpersonal relationships within the family via
general perfectionism: The desire to meet the oth-
ers’ high expectations, demonstration of a prosper-
ous fagade, and a focus on one’s own imperfection
(Sukhanova, & Kholmogorova, 2022).

Stice at al. (2017) note that the disturbed at-
titudes toward weight, body shape, and nutrition
are crucial for the development and maintenance
of destructive, lethal, and costly EDs. The classi-
fication of EDs as lethal is confirmed by statistics:
According to the American National Association of
Anorexia Nervosa and Related Disorders (ANAD),
10 out of 200 American deaths each year are caused
by eating disorders, that is, one death every 62 min-
utes. More than 70% of people with EDs also have
other medical conditions, most often anxiety and
mood disorders®.

EDs occur mainly in adolescence. Girls begin
to worry about their weight as early as at 6—10
years old; at 14 years old, 60—70% of girls attempt
at losing weight; about 12% of teenage girls have
some form of ED’. A meta-analysis of 32 studies
using the SCOFF questionnaire (January, 1999 —
November, 2022) embracing 63,191 people from

2 Phillipou et al. (2018) consider body image disturbances to be the core symptom and the driving force behind restrictive eating in anorexia
nervosa and purging practices in bulimia nervosa. They believe that they differentiate these disorders from other EDs and suggest classifying
them as “body image disorders.” Phillipou, A., Castle, D.J. and Rossell, S.L. (2018). Anorexia nervosa: Eating disorder or body image disorder?
Australian & New Zealand Journal of Psychiatry, 52, 1, 13—14 https://journals.sagepub.com/doi/epub/10.1177 /0004867417722640

3 See, for example: Kholmogorova, A.B., Tarkhanova, P.M. (2014) Appearance standards and culture: the role of physical perfectionism and
its consequences for the emotional well-being of people in our era. Issues of Psychology, 2, 52—65.

4 Our research relies on a multifactorial psychosocial model of affective spectrum disorders (Kholmogorova, Garanyan, 1998); (Kholmogoro-

va, 2011).
5 Forbidden in Russia.

6 https :// www . eatingdisorderhope . com / blog / eating - disorder - statistics - what - the - numbers - reveal

"https :// anad . org / eating - disorder - statistic /
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16 countries, showed that the share of EDs in chil-
dren and adolescents aged 6 to 18 years was 22%,
with girls reporting EDs significantly more often
than boys (Lépez-Gil at al., 2023). Russian medi-
cal specialists also registered cases of the onset of
EDs as early as at 6—7 years old (Sukhanova &
Kholmogorova, 2022). The growth of disordered
eating is confirmed by the obesity statistics, and
in particular, the obesity epidemic among children
and adolescents®. The study findings (Flitman et
al., 2024) suggest a high level of comorbidity be-
tween obesity, depressive symptoms and anxiety
in children and adolescents.

The severity of EDs, their high prevalence and
early onset necessitate comprehensive investiga-
tion, including studies on the development of ideal
beauty standards in childhood and adolescence®.

In previously published articles, we emphasized
a special role of the dolls in the development of
children’s identity, their emotional impact on the
child’s developing personality. In 2016, the Mattel
company released a new Fashionista line of Barbie
dolls with varying body types: The standard Barbie
(Original) got a company of “plump” dolls (Curvy),
tall (Tall) and miniature (Petite) dolls, all except
Curvy were excessively thin. These dolls were used
in a study (Harriger et al., 2019) of attitudes to
body shape and size in girls aged 3 to 10'°. We refer
to the results of that study for the purpose of com-
parison.

Methods

Sample.
The study involved 30 girls (28 preschool
girls aged 4 to 6 years old studying at a pri-

vate Moscow kindergarten) and 2 first-grade
students of a Moscow grammar school (aged
8 years old); parental consent was obtained for
all the girls.

«Doll Choice” Experiment Procedure

Five dolls were presented to the girl. Four
of them belonged to the “fashion” segment, and
namely, a Barbie doll, a Bratz doll, a “Surprise
Tube Doll”, a KariKids doll and one was a por-
celain doll of the same height and a regular child
physique (a Girl Doll). The dolls were selected
based on the number of marketplace reviews con-
firming their popularity. The girls were asked to
choose the doll they liked the most, and to de-
scribe it. Then, the doll “went about its business”,
and the child had to make a choice from the re-
maining dolls again until there was only one doll
left, which the girls described as well.

Results

Each choice from the first to the last was as-
sessed on the scale from 4 to 0, respectively (i.e. Top
1=4,Top2=3;,Top3=2,Top4=1; Top5=0).
Table 1 presents findings describing the results of
the girls’ choice.

The Barbie doll was in the lead. It was the first-
choice doll more often than others; it was followed
by its cheap analogue — «a Surprise Tube Doll»,
KariKids — a doll representing a fragile pre-teen
girl — was slightly behind it.

It should be noted that the range of dolls has
changed over 10 years. Barbie, Bratz and Monster
High that used to be highly popular have lower rep-
resentation on the market places. Their price has

Table1

Distribution of the Dolls by the Choice Order, Number of Choices and Total Score

Number of corresponding choices / Sum of the Scores
Doll’ Total
of s name 1%t choice 2" choice 3 choice 4 choice 5t choice otalscore
Barbie 10,/40 8/24 7/14 4/4 1 82
KSurprise Tube Doll 9/36 7/21 7/14 3/3 4 75
KariKids 8,/32 7/21 8/16 5/5 2 74
Bratz 2/8 7,21 6/12 8/8 7 49
Girl Doll 1/4 1/3 2/4 10,/10 16 21

8 In the Russian Federation, the overall incidence of obesity among children increased by 21.4% in 2014—2018 (Flitman et al., 2024).

¥ Having studied ideas about the beautiful body in 140 girls aged 4 to 17, Volohova and Gurina (2023) noticed increasing demands for thin-
ness as a marker of beauty. Whereas in 7-year-old girls this marker was found only in 26% of the participants, it grew to 50% in 8—9 year-olds, and
in 12—13 years old, 70% of respondents called thinness and slimness an indispensable attribute of a beautiful body (Volokhova, Gurina, 2023).

10 The 4 dolls “participating” in the experiment had identical heads and wore identical bikinis and differed only in height and body size.

See https :// pme . nebi. nlm . nih . gov / articles / PMC 6857835 / pdf / nihms-1055799.pdf
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increased sharply'!. When comparing the choices
in 2014 and 2024, it can be noted that Bratz dolls'?,
which were at the peak of their popularity in 2014,
have lost their leadership. Their large detachable
feet and massive shoes left the participants bewil-
dered, whereas earlier this feature used to be per-
ceived positively. It can be assumed that the girls’
choice was influenced by the fashion for the doll and
its popularity.

The Girl Doll was out of the girls’ focus again.
It became the first and the second choice only
once; twice it became the third choice, it re-
mained the last, that is, not chosen, 16 times.
In their experiment, Harriger and colleagues
(2019) also showed 4 dolls to the girls limiting
their choice with 2 options: To choose the one
they would like to play with and point to the one
they would not like to play with. The “Curvy”
doll was characterized as “ugly” (59%) and most
often (39%) they pointed to it when the experi-
menter asked the question, “Which one of them
would you not like to play with?”, arguing their
refusal with its “plumpness” and thickness (25%)

or presenting no arguments at all (25%). The
girls almost never pointed to the original Barbie
when asked this question (1.7%).

We conducted a qualitative analysis of the dolls’
descriptions and divided all the mentioned char-
acteristics into two categories: Representing the
actual body image characteristics and representing
the decorative characteristics related to clothes,
accessories, shoes and makeup. Each mention of a
particular characteristic was registered in Table 2,
regardless of their valence (positive or negative).

The first thing the girls mentioned was the dolls’
hair, its color, “texture” (A., 6 years old), length.
They used such epithets as “beautiful, long, unusu-
al, smooth, sleek, lush, silky, like Cinderella’s” often
comparing it with their own hair,

“Her hair is almost like mine, as if it were made
from my hair” (A., 6 years old); “Her hair color is
the same as my tips, look” (A., 7 years old).

It is interesting that in Harriger and colleagues’
(2019) experiment, where the dolls had the same
hair and hairstyles, 14% of the girls said they did
not like the “Curvy” doll’s hair.

Table 2
Dolls’ Body Characteristics Mentioned by the Girls
Ne /o Observed.bo.dy Barbie Surprise doll KariKids | Bratz Girl doll Tot.al
characteristics mentions

1 Hair 31 30 26 23 25 135
2 Eyes 4 2 13 11 10 40
3 Lips 4 5 1 18 5 HeraTus. 33
4 Legs (toes, heels. Knees) 7 4 7 6 0 24
5 Hands (elbows, wrists) 3 6 5 3 1 18
6 Eyelashes 1 1 9 5 1 17
7 Face 2 4 2 3 0 11
8 Brows 0 2 4 4 0 10
9 Skin 5 1 2 5 0 13
10 | Physique 2 3 2 2 2 1
11 Ears 1 3 0 1 1 6
12 | Teeth 4 0 0 0 0 4
13 Breast 0 3 0 0 0 3
14 Smile 2 0 0 0 1 3
15 |Nose 0 0 0 1 1 2
16 | Cheeks 0 0 1 1 0 2
17 | Fingers 1 0 0 0 0 1

Total 67 64 72 83 47 333

"' The AST publishing house will launch production of its own dolls under the Neo Stars brand to replace popular Mattel dolls. The Kom-
mersant writes about this referencing the director of the publishing house's toy department E. Yuryeva. She did not disclose the volume of the
investment in this development, but admitted that the market situation after Mattel's departure "allows to recoup the investment fairly quickly."
Some sources estimated the investment as 400 million rubles. https :// retailer . ru / izdatelstvo - ast - zapustit - proizvodstvo - kukol - na - za-
menu - barbie /

21n 2016, MGA , unable to withstand the competition, stopped producing Bratz dolls, the price of the dolls in the series increased; while this
article was being written, marketplaces reported the return of Bratz dolls - "the legendary foursome of friends whose passion for fashion and desire
for success are still strong.”
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Facial features (119) were top 2 among most fre-
quent characteristics mentioned, especially when
the eyes were highlighted. For example, Barbie
and Surprise Doll have eyes matching the facial
proportions, and the girls hardly paid any atten-
tion to them; Barbie’s eyes were mentioned only
4 times, and Surprise Doll’s eyes were mentioned
twice. Meanwhile, as the eyes grew larger and
brighter, the number of mentions increased sharply:
KariKids had 13, Bratz and Girl Doll had 11 and
10 mentions, respectively. Bratz’s pumped-up lips
earned 18 comments, 14 of which were positive, “I
like her coloured lips” (A., 6 years old); “Her lips
are plump and beautiful” (M., 5 years old); some
statements conveyed parents’ preferences, “I don’t
want this one, she has big lips, and my mother and I
don’t like big lips” (A., 7 years old).

There were 5 mentions of Girl Doll’s lips, but
they were all negative,

“The lips are not very good — somewhat thin”
(M., 6 years old); “The lips are yellow, but they
should be red, T don't like it” (E., 5 years old); “Her
lips are all mush, as if she has just eaten porridge”
(K., 6 years old).

These contrasting descriptions do not only re-
flect what the girls thought the lips should be like,
but also what they thought they should not be like.

Another characteristic mentioned was skin: “I
like her skin, it’s a little tanned” (T., 6 years old);
“Her skin is beautiful — it’s glossy” (S., 6 years old).
There were 13 comments like that, whereas in 2014,
during the experiment, we found almost no com-
ments about skin'®.

When describing the fashion dolls’ physique,
girls used such words as “slender; tall; neat; flexible;
thin; very thin; thin body shape;a good physique —
a thin waist; and it’s curvier here; I like it very thin
on top, but thick here”. The girls explained the
doll’s thinness by ballet classes or sports, “She has
a figure that suits ballet” (T., 7 years old). 22 as-
sumptions were made that fashion dolls did sports
(running, swimming, stretching, gymnastics) and

15 assumptions were made that they did ballet or
dancing. Only 2 assumptions out of 37 described
a girl doll (that she did somersaults and danced).
The girls seemed to directly associate thinness with
physical activity. The girls’ predictions about the
physical activity of each doll are shown in Table 3.

Just like 10 years ago, during the experiment,
we observed the process of identification, i.e. com-
paring one’s looks to the doll’s appearance, which
confirms the hypothesis about the girls’ perception
of the dolls as role models involved in the develop-
ment of ideas about attractiveness. Here are some
examples,

“She has long hair like Rapunzel. T also used
to have long hair, but I cut it, and now I regret it,
because T also want long hair” (A., 7 years old); “I
like her eyes and dress, my mother bought me al-
most the same one, but black. Her eyes are cute, I
like them, the arrows reach here, I also had them
on my face until they disappeared, I also have a
heart on my face. Her sneakers are like mine and
my mother’s” (A., 7 years old); “Her eyes are brown,
like mine (laughing). I have brown eyes too” (M.,
6 years old); “She looks a little like me — brown
eyes and hair, (then, looking at her earrings), — But
I'm afraid to pierce my ears” (S., 6 years old); “She
looks like me, her hair and her eyes are of the same
color “ (N., 8 years old).

The girls compare their appearance with the
dolls’ looks, and compare their own and dolls’ skills,

“She can do the splits, I also do gymnastics, I just
need a bit more time to do the splits” (A., 7 years
old); “This is how she can do it, like a ballerina. I
can do it too, but it makes my bones crunch” (A,
7 years old); “She likes stretching, I do it too” (S,
4 years old).

In one case, we encountered a projection of
one’s feelings onto the Girl Doll, “She is very sad
because she is leaving kindergarten for school” (S.,
7 years old).

Much attention was paid to the doll’s exter-
nal design, and namely, clothes, especially the

Table 3
Girls’ Assumptions about Dolls’ Physical Activity
. .. . . - . Total
Types of physical activity Barbie Surprise doll | KariKids | Bratz Girl doll mentions

Sports: gymnastics, stretching, 3 3 5 10 1 22
swimming, running

Dancing: ballet, break dance 9 3 1 1 1 15
Total 12 6 6 11 2 37

13 The school-age girls mentioned skin as a significant feature in their doll description blogs, whereas none of the preschool girls mentioned

this characteristic.
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dress (one of the dolls was dressed in shorts and
a T-shirt), shoes, accessories, including those that
decorated the clothes, e.g. buttons shaped as beads
or glitter on the dress and makeup. The frequency
with which a particular detail of the image design is
mentioned is reflected in Table 4.

As we can see from Table 5, the number of
comments on decorative characteristics (420)
exceeded the number of mentions of bodily char-
acteristics (333). The girls associated clothes and
accessories with the doll’s assumed lifestyle and
status. Their statements show how the children
adopt both the ideology of consumerism'4, and the
idea of building one’s Self on appearance and the
“all-for-show” lifestyle. The fashion dolls’ lifestyle
as verbalized by the girls appears as idle, full of
narcissistic admiration,

“Her favorite pastime is trying on crowns”
(A., 8 years old); “She’s just a Princess, she walks
around the house and has fun, does what she
wants, puts all sorts of beautiful dresses on, plays
with her friends” (A., 6 years old); “It’ll go to
a beauty salon or a clothing store” (M., 6 years
old); “She will go to the palace to give orders and
relax” (E., 6 years old); “She would go dancing
where they decide who has the most beautiful
dress — to a fashion show” (A., 6 years old); “[She
will go] To the store, she will buy everything
she wants there — a tablet and a live dog” (A,
5 years old); “She looks like a queen. She can do
everything she wants. She will meet boyfriends”
(K., 6 years old); “She will go to a disco with her
(female) friends, where everyone is having fun,
dancing and singing” (E., 6 years old); “She is

Table 4
Number of Comments on Decorative Characteristics
Doll’s Decoration
Ne i/ | Category | Barbie | Surprise doll | KariKids | Bratz | Girl Doll | Total
Clothes and footwear
1 Dress (skirt, sundress) 34 33 34 1 21 123
2 Other clothes 6 0 14 33 1 64
3 Shoes 2 - 20 26 11 59
Total 42 33 68 60 43 246
Accessories
1 Crown 0 26 0 —1 (no 0 27
crown)
2 Bows, headband) 6 4 4 9 9 32
3 Earrings - 2 - 20 1 («needed») 23
4 Barrette 18 - - - - 18
5 Bracelet - - - 16 - 16
6 Other accessories and decora- 2 7 11 1 4 25
tive elements
Total 26 39 15 47 14 141
Makeup
1 Makeup (eyeshadow, eyeliner 14 6 4 9 - 33
arrows, lipstick)
Total comments on decorative character- 82 78 87 116 57 420
istics
Table
Total Number of Comments for Each Doll
Total comments Barbie Surprise doll KariKids Bratz Girl Doll Total
Bodily characteristics 67 64 72 83 47 333
Decorative characteristics 82 78 87 116 57 420
Total comments on the doll 149 142 159 199 104 753

4 "Having freed themselves from the educational and upbringing functions, the world mass media have changed their focus and functioned
as stimulation consumption <..> Consumerism is a socio-cultural system in which social identification is grounded in things beyond the sphere
of labor and production, beyond work, that is, primarily in entertainment, and, first and foremost, in showing off, demonstrative entertainment."
(Ilyin, AN, (2013) Consumer society and its essential features. Values and meanings, 6 (28), 22—35. URL : https :// cyberleninka . ru / article /

n / obschestvo - potrebleniya - i - ego - suschnostnye - osobennosti (date of access: 12.01.2025)).
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Table 6

Dolls’ Assumed Activities"

Doll’s Name

Preferred Activity

Barbie

ball to dance and eat strawberries

Loves to dance / Does ballet / She will go to a ball / To a fashion show (2) / To perform at a disco with
friends (2) / To a friend’s birthday / To a party / To go on vacation somewhere / To do gymnastics/ She
has such arms and legs, it appears that she does jogging / To pick out a dress for someone / To go to a

Surprise doll

She is just a princess, walks around the house, has fun, does whatever she wants / She will go to the pal-
ace to give orders and relax / She looks like a queen who came to the ball and did whatever she wanted
there / She is a princess/queen, will go to the ball to choose a prince / She will be greeted at the ball as a
queen / She will go to a meeting with a king and a queen, she is a lady-in-waiting / Her favorite activ-
ity is trying on crowns / She will go to the store for a crown or a headband / She will go to a ball / To a
party/ She is a singer / To a masquerade — she is an artist / To the store for a royal pet / To her wedding
with a boyfriend / To the royal wedding / On a date / To the pool / To the ball

KariKids

She is a fashion designer / She will go play the violin / To take photos / To draw, she is an artist / She
will go to her wedding / To a beauty salon or a clothing store / To visit friends / To dance the samba /
To the store, she will buy everything she wants — a tablet and a live dog — there / She will go ice skat-
ing/ Developing flexibility / Gymnastics/ [She will] Dance beautifully / Works at CIAN, where my
mother works / She will go to the theater / horseback riding / to a Halloween party

Bratz

outfits / go to the store to buy outfits

She loves to do break dancing / She will go on vacation to relax, swim in the sea / collect shells / Go to
the beach / to the sea / She works as a waitress in a cafe in hot countries / A French or English chef/
Goes to feed animals in the zoo/to take pictures of animals / to do sports, gymnastics / She will perform
at a concert, sing, dance / She is a singer / To a fashion show / She loves to put on makeup and try on

Girl doll

She goes to kindergarten / definitely to kindergarten / She goes to school / likes going to school / A
schoolgirl, an excellent student / She is ordinary, she will go to school / She will be a doctor and treat
them all (dolls) / She works as a hairdresser / She will go to learn how to cook / She will go for a walk,
ride down the slide and ride on the swings / She likes to go to the theater, she was given the role of
Matryoshka there / She will go to a drawing school / Play games / hide and seek / dolls / Will clean the
castle of two Barbies / Do somersaults at gymnastics / She will go to eat and walk in the park / Likes to
make things with her hands at home / Looks like a day in the village — everyone is like that there, sing-
ing Russian folk songs / She will go to a dog show to choose a dog for herself / Loves to walk with friends
in the park. Now she will go to the Sokolniki Park and meet her friends there/ I would give her the role
of a villain in a cartoon where she is a criminal child

stunning, she wants to dress up for the ball. She
has a beautiful dress, without a dress she is not so
stunning. She has a crown, there is space in the
dress for boobs (points to the cleavage). When
the boyfriend comes to her, he will say, “You are
stunning, just like me!” And they will go to the
ball” (A., 7 years old).

In some cases, the dislike of the appearance in-
dicated that the beauty standards had already been
formed. For example, when describing Bratz, S.,
7 years old, said,

“I don’t like her. Her suit is shabby, there is a
spot which is like a mole on her face, I don’t like
thick boots, earrings. There is nothing good. She
would go and dye her hair white.”

If we look at Table 6 and read the girls’ state-
ments about the dolls’ intended activities carefully,
we will see that they are good at reading the image
implied by the creators (Surprise Doll is most often
associated by the girls with the image of a princess/
queen, whose life is filled with dresses, balls, plea-

sures and boyfriends; Bratz is associated with ex-
otic countries, the sea, the beach, and cafes).

Unlike the fashion dolls, Girl Doll is presented
as an ordinary one, going to kindergarten (2 an-
swers) or school (7 answers),

“She is a schoolgirl, an excellent student, excel-
lent girls are always like that, with ribbons instead
of loose hair” (A., 6 years old); “She is realistic, just
like a person. She is going to the store to buy an
album and paints” (A., 8 years old).

Her potential activities include walking in the
Sokolniki Park, hide-and-seek or other games,
drawing; she could be adoctor, a hairdresser (no one
sent her to a ball or a fashion show). In the only case
where the girl doll was a Top 1 choice, S., 6 years
old, said, “She — her hair, dress, eyes, smile — looks
very beautiful”, but other descriptions sounded re-
jecting, snobbish, even aggressive,

“Is it possible not to choose her? T don’t like
her, T don’t like everything about her: her sun-
dress, her T-shirt, her curly hair. And what a

15 The girls were asked to guess what the doll likes to do and where she will go after the conversation.
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face, uh! It’s ugly! Let her go to the dog show
to choose a dog for herself” (A., 5 years old); “I
don’t like this one the most, I don’t even want to
keep it, the skirt is like a servant’s one, I don’t
like her at all. Her hair is not like Barbie’s. She
will clean the castle of two Barbies I have al-
ready mentioned, they live in the castle” (S., 7
years old); “She has an old dress, she looks like
Cinderella when she is at home” (S., 6 years old);
“Her head is somewhat small (laughs), awkward”
(M., 6 years old); “Her sandals are strange” (E.,
5yearsold); “I would give her the role of a villain
in a cartoon where she is a child criminal” (N.,
8 years old).

One of the girls told the following story about
this doll: “Her lips are all mush, as if she had just
eaten porridge, and her hands are big. She came
to us from the coolest park on our planet, because
she was expelled from there, because she looks ugly
there. She needs to put on earrings, go get her ears
pierced, put on a rainbow dress, put on beautiful
shoes on her feet, so that everyone will greet her”
(K., 6 years old).

In this story the girl worded the ideology of
consumerism imposing the attitude of external
perfection, and the need for others’ admiration
quite accurately. There is no place for those who
look ugly in this world. Erich Fromm, who laid the
foundations for understanding of the role that cul-
tural pathology plays in the origin of personality
pathology!®, was deeply interested in the differ-
ence between being and possession. He inferred
that “...possession and being are two basic modes
of human existence, the predominance of one
of which determines the differences in the indi-
viduals’ characters and types of social character”
(Fromm, 1990, p. 22).

Discussion

We deem the studies on fashion dolls to be im-
portant as fashion dolls represent the values of
the contemporary society, including the desire for
physical perfection.

The findings of the “Doll Choice” experiment
replicated 10 years after the original one con-
firmed the hypothesis that standards of external
attractiveness and beauty develop very early, and

by the senior preschool age, the girls preferred
fashion dolls with their unrealistically thin bod-
ies, and rejected a doll with a regular physique.
Body slimness was often associated with physi-
cal activity, i.e. sports and/or dancing. Skin was a
new significant body characteristic that the girls
mentioned.

Much attention was still paid to the external de-
sign and decoration, i.e. clothes and accessories. In
2024, the number of the related comments turned
out to exceed the number of comments on bodily
characteristics (in contrast to the findings as of
2014). The girls listed even the most insignificant
outfit details meticulously, often giving them an
emotional assessment (I like — I don’t like / beauti-
ful — ugly).

The girls associated the dolls’ appearance with
a certain life style. They believed that fashion dolls
bought clothes, went to parties and visited friends,
performed at some shows, while “ordinary” Girl
Doll went to school or kindergarten, worked as a
doctor or “made something with her hands”.

It is worth mentioning that most girls emotion-
ally responded with admiration and joy when inter-
acting with fashion dolls, whereas Girl Doll evoked
neutral or negative emotion. Vygotsky believed ex-
periencing (perezhivanie) to be a unit for study-
ing personality and environment, “The child’s per-
ezhivanie is also this kind of very simple unit about
which we must not say that in itself it represents the
influence of the environment on the child or the in-
dividuality of the child himself; perezhivanie is the
unit of the personality and the environment as it is
represented in development. Thus, in development,
the unity of environmental and personality factors
happens in a series of perezhivanie of the child. Per-
ezhivanie must be understood as the internal relation
of the child as a person to one factor or another of
reality” (Vygotsky, 1984, v. 4, p. 382, translation by
Veresov, 2017, p. 64)".

Nowadays, social and mass media have been pro-
moting body positivity ideas. There are TV shows
engaging participants with higher weight. How-
ever, our experimental data confirm that a thin
body has remained the preferred beauty standard
in girls aged 4—8 years. The subject of developing
standards of physical attractiveness in children and
adolescents is extremely relevant and requires fur-
ther research.

16 Kholmogorova A.B., Garanyan N.G. Narcissism, perfectionism and depression // Counseling psychology and psychotherapy. 2004. Vol. 12.

No. 1. P. 18-35. (In Russ.). DOI

17 Veresov, N. (2017). The Concept of Perezhivanie in Cultural-Historical Theory: Content and Contexts. In: Fleer, M., Gonz lez Rey, F.,
Veresov, N. (eds) Perezhivanie, Emotions and Subjectivity. Perspectives in Cultural-Historical Research, vol 1. Springer, Singapore. https://doi.

org/10.1007,/978-981-10-4534-9 3
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Conclusion

1. The results of the experiment and the analy-
sis of the girls’ verbal statements allow us to infer
that they prefer bodily standards represented by
fashion dolls with unrealistically thin bodies and
reject dolls with a regular, realistic body type. This
finding is consistent with similar findings of other
colleagues (Harriger et al., 2019). The criteria of
attractiveness also embrace bright design including
makeup, clothes, accessories. Contemporary girls
paid more attention to these details than their peers
10 years ago and associated external attractiveness
with situations of acceptance, success and admira-
tion. Thus, it can be argued that the social situation
of the girls’ development in the modern world has
remained unfavorable, contributed to the develop-
ment of stereotyped ideas about body attractive-
ness, narcissistic attitudes and the consumer soci-
ety values.

2. The analysis of the findings of the numerous
studies allows us to infer that early internalized
ideas about the bodily perfection are risk factors for
the development of physical perfectionism, dissat-
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Abstract

Based on the concept of personality as a system of relationships (M. Buber, V.N. Myasishchev), the
relationship between the visible and meaningful fields (L.S. Vygotsky, A.N. Leontiev), as well as the
concept of life space in field theory (K. Lewin), the notion of the information-meaning field is introduced.
According to the authors, it allows for a more comprehensive consideration of modern trends in the influ-
ence of information on personality and the reciprocal influence of personality on information. An attempt
has been made to apply a number of key ideas from the cultural-historical approach of L.S. Vygotsky and
his school to analyze the phenomenon of the information-meaning field. This phenomenon is examined
within the framework of the social development situation of the modern individual, which is character-
ized by a problematic nature. A three-dimensional model of the information-meaning field is proposed.
The productivity of the topological metaphor for cultural-historical psychology is emphasized, in which
it is rooted in its own way (for example, in the concepts of the zone of proximal development and the
zone of actual development). The significance of information in the life and development of personality is
analyzed, for which it possesses not only instrumental functions. The proposed (psychological) approach
to understanding information is based on the correlation of the theoretical concepts of “information” and
“meaning” within the boundaries of a person’s personal world. At the same time, the experience of other
approaches to interpreting the concept of “information” has been analyzed and taken into account. The
content of the concept of informational need is revealed in a new way. The mechanism of the formation of
the information-meaning field is revealed, and its characteristics are defined from the perspective of the
subject who shapes this field. Information becomes a representative of the subject, not only in the sense
of a digital trace of its search history but also in a more significant way as a reflection of the prevailing
orientation of the personality, its dominant state, and social and asocial needs. The process of construct-
ing the information-meaning field is traced in the form of (1) obtaining information (driven by the sat-
isfaction of informational needs), (2) processing information (mediated by the cognitive capabilities of
the individual), and (3) applying information by the person. A brief description of a pilot version of a
questionnaire for assessing the psychological parameters of the information-meaning field and the results
of its testing are provided.

Keywords: information-meaning field, social development situation, meaning field, real (visible)
field, three-dimensional model of the information-meaning field, experience, consciousness, com-
monality, psychological field, personality, information, meaning, questionnaire of the information-
meaning field
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BBeneune

Mup niepBoii Tpetn 21 cToseTnst XapakTepusyeT pac-
XoxKieHne nHGOPMAIUN M CMBICIIOB, Jlaske ecau nHGOP-
MaIisl PENPE3EHTUPYETCS «CO 3HAUYEHWEeM». 3a 3TUM
CTOSIT HE TIPOCTO MTPOTUBOPEUNBBIE OTHOIIEHWST 3HAYEHUST
U CMBIC/IA, KOTOPBIE TIOAPOGHO OMKUCAHBI B TICUXOJIOTHH,
MICUXOJIMHTBUCTHUKE, JTUHBUCTUKE U JAPYTUX. TUCITUILIN-
HaX. JIIoZiiM, B TOM YHCJIE UCCIENOBATENSAM, HE IBJIEHA
CYTb COBPEMEHHON CONMAIBHON CUTyaIu (ToyHee CoIu-
AJIBbHBIX CUTYAIIMi1) Pa3BUTH, B KOTOPOI CKJI/IbIBAIOTCA
9TH OTHOIIECHUS ¥ BHYTPU KOTOPO# BOSHUKAET 0c060e NH-
(opmarmonHo-cMbICIOBOE 11071, KOHCTPYUPYeMoe NH/U-
BUIYQJIbHBIMU W TPYITOBBIMU CyOhekTaMu (OGIIHOCTSI-
M1). B 3HAUMTENbHO CTeTeHn 3TOT MPOIlecc MpoTeKaeT
CTUXWITHO — HACTOJIBKO, YTO BO3HUKAET BIIEYATIEHNE €TO
6eccyObeKTHOCTH.  KyJIbTYpPHO-MCTOPHUYECKUIT  TOAXO]
JI.C. BBITOTCKOTO ¥ €T0 TMIKOJBI TI03BOJISET TIPOHUKHYTh
B €T'0 MIPUPOJLY, YCIOBUS U 3aKOHOMEPHOCTU ITPOTEKAHUS.
[lanHag cTaThs COMEPKUT TTOTBITKY B3IJISHYTh HA HETO C
OTIOPOIi Ha UIeN KYJIbTYPHO-UCTOPUYECKOH MICUXOIOTHH.

IIpo6GaeMHOCTD COIMATBHOM CUTYAI[HH
Pa3BHUTHUS CBOPEMEHHOTO YeJoBeKa

Kaxk usBectHo, JI.C. Boirorckuii B pabore «IIpobirema
Bo3pacTa» (BriroTckuii, 1984a) paccMaTpuBas MOHATHE
conuaynbHoOM cutyarmu pa3sutus (nanee CCP) B pamkax
TICUXOJIOTUN PA3BUTHSI, & UMEHHO JIETCKON MCUXOJIOTHN.
[t Ka10TO BO3pACTa, CUUTAT OH, CKJIABIBACTCS OCO-
60e orHolIeHre pebeHKa ¢ MUPOM, KOTOPBII M3HAYa/Ib-
HO 33JIaH €My B Y€JIOBEYECKUX KATETrOPHSX, KATErOpUsx
HUCTOPUYECKH PA3BUBAIONICHCA KYJIbTYPBI, HOCUTEIIMHI
KOTOpO# SIBJIFIOTCS JIpPyrue JIOJM, B MEPBYIO Ouepelb
B3pociible. [To Boirorckomy, aT0 inHaMu4Yeckoe OTHOIIIE-
HUe, OHO MEHSeTCs He TOJIKO OT BO3pacTa K BO3PacCTy,
HO M BHYTPM OJJHOTrO Bo3pacTa. Ero Hesb3s BbIBECTH U3
BHEITHEN CPe/ibl WIIN CaMUX TI0 cebe TICHXOJOTHYECKIX
ocobeHHocTelt peberka, mockoabky CCP  HamosiHeHa
MePEeKUBAHUEM TIPOKUTOTO B HEW. ITO TepeRUBaHUE
BoIroTCKMI TPpaKTOBAJ KaK €IMHUILY JIMYHOCTH U CPEJIHI,
€CJI UX PaccMaTpuBaTh B pa3BuTuu (Tam xke). B oTHO-
IIEHUH K CTAHOBSIIIENCS TUYHOCTA MEHSeTCs, pa3BUBa-
eTcsl ¥ cpeia. ITO MPUHIUITHATBHBIN BBIBOJI, HE BCET/a
MIPUHUMAEMBbIl BO BHUMaHME.

Ha mam B3riaz, cyuiecTByeT BO3MOYKHOCTD PacCIlu-
perust nousatusi CCP 3a pamkm JIeTCKOM, BO3PacTHOM
[ICUXOJIOTUM — ITPUMEHUTEJILHO K TeM 3ajiadaM, KOTOpble
pelaeT 4eJI0BeK U yesioBeuecTBo B 11esioM. ITo Beirorcko-
My, CCP mnpe/rosiaraer caMoraMeHeHrne peOeHKa B Me-
HSTTOIIENCS IEHCTBUTENLHOCTH. JTO HE TIPOCTO OCBOEHNE
HOBBIX 3HAHUI, YMEHUI 1 HABBIKOB, Iaske (hopMHUPOBaHTe
KOTOPBIX TPOAUKTOBAHO HOBOW CHTYyalueii, a mpeobpa-
30BaHMe caMOii 3TOW CUTYallNK B COIENCTBIN C IPYTUMU
sofbmu, Curyaruu, Kotopasi iprodperaet hopMmy «3aa-
g1 Bo3pacTtay (9. IPUKCOH ), UMeIOIIell XapaKkTep OTKPbI-
TO#1 TIpobJIeMbl. B TakoM Bujie OHa U MEpPEKUBAETCS pe-
GEeHKOM. JTa TeMa 3aC/yKUBAET CIENUAIBHOTO aHAIN3A,
Y MBI OIPAaHUYMMC JIMIIb HEKOTOPBIMU JIOBOJIAMHU.

7”5

Yro mepBonavambHO xapakrepusyetr CCP mpu mo-
crymiennn peberka B 1mkony? Ilo JI.B. DiabpKoHUHY
(9abkonuH, 1989), — HEOOXOAUMOCTH YCBOEHHUST OCO-
ObIX, HAYYHDBIX, 3HAHWI, B OTJIMYKME OT JOUIKOJbBHBIX W
0co00ro ykiaza, IpaBul MKoJIbHO xku3Hu. CerogaHs B
SIIOXY PAHHET0 <«KBA3UIIKOJbHOI0» OOydYEHUs BUepall-
HUI TONIKOJIBHUK YaCTO «He 3aMevaeTs Imepexo/ia K oc-
BOEHUIO <«IIMKOJbHBIX MOHSITHII», MHOTOE BOCIIPUHUMA-
€TCsl UM KaK y’Ke M3BECTHOE («3TO MbI TIPOXOJIUIIS ), U
BCKOpE HACTYIIAET IpechillleHne yuenneMm. /[pyroe mesno
— TIIKOJIA KaK CUCTeMa HOBBIX COIUATbHBIX OTHOIIECHUT.
OH cTaJKUBAETCS ¢ MHBIM MUPOM B3POCJBIX (YIUTEJEH,
[pejcTaBuTeieil MKOJABHOU aiMuHucTpanuu), Tpedo-
BaHMS KOTOPBIX HE OYEBUIHBI, HE SICHO, YTO MOXKHO, a
Yero Hesib3st O’KUJIaTh OT HUX. /la M cBepCTHUKH, ¢ KOTO-
PBIMU XOJIUJI B CAJIUK WJIU TYJISJI BO IBOPE, CTAHOBATCS
KaKUMK-TO «HEOOBIYHBIMU», «3HAKOMBIMK HE3HAKOMILA-
MU» — OHU Telepb IMKOJbHUKU. XOTS OHU U UCIBITHI-
BaloT Ty ke npobiaemuocts HoBoii CCP, um npezncrout
3aHOBO OOBENUMHUTCS B OOLIHOCTD U HAIITU CBOE MECTO B
Hell, KOr/Ia He BhIpYYaeT Jaske crapast Apyskoa.

Ho Heuto 1ogo6HOE WCIBITHIBAIOT ¥ B3POCJIbIe
21 BeKa, KOr/Jja BeCh MUD CTAHOBUTCS «IIKOJION GY/IyIIero
yIKE CErOAHSI» C HESICHBIMU <«IIPABUJIAMU OOIIEKUTHUST>.
Peun mmer He MpPOCTO O CIOKHON W IWHAMUIHOU He-
OTIPENIeIEHHOCTH COBPEMEHHOTO MUPA, KOTOpas Tojdac
CKPBIBAETCS 32 TEXHOJOTUIHBIMHU YIPOIIEHUSMU CIIO-
cO0OB JIeATebHOCTH. Peub HeT 0 TOMCKaX YeJoBeKa U
COIMAJIBHBIX TPYII CBOEW WIEHTUYHOCTH, MTPUBBIYHbBIE
OPHUEHTUPBL IJISI KOTOPOro cOUTHL, 00 UX FOTOBHOCTU K
TparcdopMay COOCTBEHHOM MIEHTUYHOCTU B HEOKU-
JaHHBIX HAIIPaBJIEHUAX IIPH COXPaHeHUH 0a30BbIX ILEH-
HOCTEIll «4e/IOBEeYecKOro B uesoBekes. «Iloucku cebsa» He
JOJIKHBI 000pauMBaThCsI CAMOYTPATON. DTO 03HAYAJIO ObI
«anTporonornyeckyio karactpodys» (M.K. Mamappam-
Busn). He cama o cebe aHOMUSI B YCJIOBUSX T106aTbHOI
Jbepai3aluy JKU3HU Jiojgeil 21 Beka TOJIKaeT WX Ha
o00HbIE TTOUCKH, YCJOKHSS U YKeCToUast 3a1aui Co-
UATBHON UAeHTU(hUKATTNN. B «MHIUBUIYaTM3UPOBaH-
Howm obtecrse» (3. Bayman) camonsmenenme CTaHOBUT-
s He IIPOCTO HOPMOIi, a 0coboii 3adauetl, npobiemori Oust
yeno6eKd, KyJbTypHO 3HAYMMON (POPMOU COIUATBbHOTO
TBOpYecTBa. B 91001 cuTyanuu ocoboe sHauemHye mpuod-
petaet npeagantuBHocTh (A.I. ACM0OJIOB) — rOTOBHOCTh
JIEHCTBOBATh HE TOJIBKO B chepe BOSMOKHBIX CIIEHAPUER
JIesITeTbHOCTH, HO I HEBO3MOKHBIX, KOTOPBIE, B TPUHITN-
1ie, He MOTYT OBbITh BOILIOIIEHBI B TEKYIIUX 0OCTOSITE]Ib-
CTBaX KU3HU, YTBEPKIAs B 9TOM yHWBEPCAJIbHbIE 11€H-
HOCTH KYJbTYPBI, T. €. CBOIO YEJIOBEUYECKYIO CYITHOCTb,
CKPBITYIO MOJ HATIJTACTOBAHUSIMA U3MEHUUBBIX SBJICHUIA
coBpeMeHHOCTH. <«Kpu3suc wumeHTHIHOCTU» YyiKe [aB-
HO 1nepectaj ObiTh Bo3pacTHbIM. CoOCTBEHHO, OH BCer-
Ja ObLI BHEBO3PACTHBIM, HO ysKe B KoHIile 20—Hadaie
21 Beka 4esIOBeK yOEIuICsa B TOM, YTO IJIaBHON «Hoes-
HbIO POCTa» SABJISIETCS CAM POCT, & POCT — 9TO He HOIE3Hb,
a 3aJI0T cyllecTBOBaHMs Ku3Hu. VIHOE /110, 4TO 1O/ 3TO
yOesxeHne He BCerja yaaBajioch <IOABECTH» TIyOOKYIO
U OTBETCTBEHHYIO pedJieKCUio: B UTOTE, KOJJIEKTUBHAS
HOCTAJIbIUST TI0 CTapoOMy A00pOMY MUDY IE€PEIIETAeTCs
C PUCKOBAHHBIMHU IKCIIEPUMEHTAMU HAJl YEJTOBEUECKOI
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cynrHOCcThI0. OHO TOJIBKO cefiuac CTAHOBUTCS IEHTPOM
CaMOCO3HAHUS KYJIbTYPbI, U TICUXOJIOTHS MOKET CHITPATh
PETaroNyio PoJib B 3TOM IIpoIiecce.

K caoy, JI.C. BeIToTCK1il TBOPUJI B 3TIOXY TaKOTO
K€ MOIITHOTO COIMAJIbHOTO TEePeioMa, KOTOPbIH, K TOMY
JKe, COTIPOBOKIAJICA CMEJBIMH, HEBUIAHHBIMU, pedop-
MaTOPCKMMU HKCIIEPUMEHTaMU B 00pa3oBaHuu. A B 3a-
KJoYeHue «VcTopruueckoro cMbIciia IICUX0J0TTYECKOTO
kpusuca» (Beirorckuii, 1982) ormeuas, yTo nMeHHO Ta-
KUe TIepesioMbl GJIaroaTHbI JIJIst POCTA HAYYHOTO MICUXO-
JIOTUYECKOI0 3HAHUS.

Mozxro roBOpuTh 0 ABYyX Peneccancax. O nepBom
MUIIYT B IIKOJBHBIX yueOHUKaX. Ero kioueBoii MOTHB
00IIen3BeCTeH — YTBEPJKICHUE YeOBEKa B KAueCTBE
YHUBEPCAILHOTO TIpeobpasoBaresisi Mupa. Bropoii Pe-
HECCAHC MPUIIIEJICS MPUMEPHO Ha MepByIo TpeTh 20 Beka.
Ero cmbiciiooGpasyioiiast ujest — mpeodpasoBaHue ca-
Moro yesoBeka. O6a Perneccanca mpoTeKaIi Ha H3J10Max
UCTOPUH, TIOPOil B CBEPXIKECTKUX UCTOPUUECKUX 0OCTO-
ATEJNBCTBAX, ¥ MX HE CTOUT UCATU3UPOBAThH U TeM boJiee
poManTu3upoBaTh. Hayka Hamaraer 3anpet Ha 3T0 1 Tpe-
GyeT MBICTUTD THATeKTHYeCKH. J[a, B CMBICTIOBOM (hOKY-
ce Bospoxkenus Yenosek — B opeosie paciiBera HayK U
HCKYCCTB, HO OH jK€ — U Ha KOCTPE Ha PUMCKOI TLIOTIAIN
«ITosre miBeToB» B sutie [[skopmano bpyno, Bo Bpemena
Tak HazbiBaeMoro Boicokoro Peneccanca (1660 r.). 9To
nepuo/; MtanbsHCKUX BOWH ¢ BOBJIeYeHNEM MHOTHX €B-
POTENCKUX TOCYIAPCTB, MEPUO OJHON M3 CaMBIX JIJIU-
TeJIbHBIX MeK0ycoOut] — 30-1eTHEro MpoTUBOCTOSHIS
Anoit u Besoit Po3bl B Bpuranuu, nepBoHavanbHOM
KOJIOHU3AI[MU MUpa ¥ T. . U T.. Ho riasHoe obGpere-
HUE 3TON 3MOXM —OCO3HAHUE IEHHOCTH YeJIOBEYCCKOM
JIMYHOCTU KaK <«BceobIel WHANBUAYATLHOCTH>  (T10
Tererno), 4to MOAPOOHO PACKPBITO B M3BECTHOM KHUTE
JI.M. batkuna (1989).

Bropoit Peneccanc mazaet Ha niepByto tpeTh 20 cTo-
Jetust. DTOT mepuoj BKJIoodaer B cebs IlepByro mu-
poByo, «CepeOpsiHBIH BeK» PYCCKOH KyTbTYPBI, BCe
(bopmBI eBpomeiicKkoro MoJIepHU3Ma, CTAHOBJICHHE TICH-
XO0aHAJIM3a, peBooNun B (husnke (poxkaeHne KBAHTO-
BOII MeXaHMKU U odopMmieHne o0iieil TeOpun OTHOCK-
TEJBHOCTH) W... MOJUTHYECKUE peBoJioiuu B Poccun.
B nekoropom (BaskHOM) cMbIcjie — 3TO (heHOMEHbI, 3a-
KOHOMEPHO BOBJICYCHHDBIC B OJIUH KPYT MCTOPUYECKUX
coGpiTrit. CMBICIOBOI JIEHTMOTUB «BTOPOro PeneccaH-
ca», KOTOPBII CBS3BIBAET €r0 IIPEeMCTBEHHBIMU y3aMU
C TIepPBBIM — TpeodpazoBaHue caMoro Tpeobpa3oBaTes
MEpa — CaMOM3MEHEHHEe YeJIOBEKa B €ro MHOTOoOpas-
HBIX peayusanusx. [locTpeBoMOIMOHHAS UIEOTOTHS B
CCCP — ¢opmupoBaHue «HOBOTO YeJIOBEKa», KOTOPBIi
HAJIeJSAICsT OYKBAJIbHO TUTAHUYECKUMU KaueCTBaMU.
Ho y kaxporo Peneccarca, Kak BOAMTCS, ObLIA ¥ CBOU
peasnbhble TUTaHbl. K TuTanam «Broporo Peneccancas,
Hecomuento, orHocucsa JI.C. BoiroTckuii, 3assBuBIIAit
0 cebe B 9TOM CTaTyce ysKe KaK aBTOP [UCCEpPTaIii
«IIcuxomorust nckyccrBay (1925). Boirorckwuii mpugep-
skuBasicst uneosornu gopmuposanus (He GopmoBku!)
HOBOI'O YeJIOBEeKa» M Jlaxe Jlajl el Hay4HO-IICUXO0JIOTH-
yeckoe 060CHOBaHME B TOM ke «VIcTopraeckoM cMbIcie
TICUXOJIOTUYECKOTO Kpusncay ( Beirorckuii, 1982).
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MpbI He UCTOPUKH, HO € TICUXOUCTOPUIECKON TOYKH
3pEHUs, JIOMYCTUMO TIPETIONIOKUTD, YTO UCTOPUIECKHUI
nieiih «BTOporo Peneccancay mpoctepcest Ha Bech IBaI-
IATBIN BEK W OXBATUJI MIEPBYIO TPETH ABA/IIATH TIEPBOTO
C YCUJICHWEM 3KCIIPECCUBHON JOMWHAHTBI TIPOIIECCOB
CaMOM3MEHEHMUs, «[TOUCKOB cebs» BHYTPU HOBOU Yesio-
BEUYECKOI OOIIHOCTH, KOTOpAsi ellle He CJOKUIACH, TI0-
CKOJIbKY TIPeGBIBACT B MOUCKAX KPUTEPUEB COOCTBEHHOMN
nnentTuanoctu. Ha Boripoc «KTo s, Tiie n 3auem?» Mox-
HO OTBETHUTB JIUIIb B PaMKaX OTBeTa Ha Bonpoc «Kto Mbl
1 YTO HAC CBSA3BIBACT?».

CoBpeMeHHBIN YeToBeK — rmoutn ['amirer, oH onrymia-
€T pacraji CBsi3W BpeMeH, HO BO BHelrHeM mupe. Torma
Kak ['amiieT Tparmuecku MCIBITBIBAJ HTOT Paciajl BHY-
Tpu cebst U CBOEro OJIMIKAMIero okpyskeHus. B atom
cMbicae aHanu3 ero ucropun B «llcuxosorum mckyc-
crBa» Boirorckoro (Boirorckuit, 1987) ceropust 6oee
uyem akryaseH u noyuuresiern. CCP (tounee, MHOr006-
pasue CCP) coBpeMeHHOIo 4ejoBeKa, MOKeT ObITh, He
CTOJIBKO TPAaruyHa, Ho ocTpo npobiaemua. [ToHsaTust u me-
Taopbl «TPAHZUTUBHOCTH», «COIMATBHAS TYPOYJICHT-
HOCTB», «COIMAJbHAS CBEPXTEKYYECTh», <«YCKOJb3aI0-
it mupy (9. ['mamenc) u ap. xapaktepusyoT TO, UTO
TBOPHUTCS BOBHE, M HE CXBATBIBAIOT TIEPEKUBAHUS MTPO-
JKUBAEMOTO MOMEHTA UCTOPWH. V1 HUYEro He TOBOPST O
CMBICTIAX CAMOU3MEHEHUS B MEHSIONIEMCS MUPE, TOPOii
OIpaBbIBast HEM30EKHOCTD JECTPYKTUBHBIX MPOIIECCOB
B OOIIECTBEHHON U MHAUBUYJIbHOI JKU3HU,

Mpbi Tosiaraem, 4To MOHATHE WHHOOPMAITMOHHO-CMBIC-
JIOBOTO TIOJIF, BO3HMKAIONIETO B PaMKaxX COIMMAIbHON
CUTYaIlUU Pa3BUTHS YeJIOBEKA, O3BOJISAET OTYACTH TIpe-
O/10JIETH ATY TEHJICHIINIO B HAYKE U IIPAKTUKE KU3HU.

TpexmepHasa Mozesb HHPOPMAITUOHHO-
CMBICJIOBOTIO OIS

MbI HabJIIOaEM 30Xy CTPEMUTEIBHOTO PasBUTHUST
MH()OPMATTMOHHBIX TEXHOJOTUH W JIPYTUX WHCTPYMEH-
TOB KOMMYHUKAIUH, 6Jaroapst KOTOPbIM (hOPMUPYETCsT
YHUKQJIbHAS CUTYyallsl, KapAUHAJIbHO MEHSAIONas Mpu-
BBIYHOE BOCIIPUSATHE YEJTOBEKOM CBOETO KU3HEHHOTO
IIPOCTPAHCTBA. ['paHuIIBI MEK/Y peruoHaMu, cTpaHaMu
U Jla’ke KOHTUHEHTaMU YTPauuBaloT cBoe (usnueckoe
3HAYECHUE U ITPEBPAIIAIOTCS CKOPEE B YCIOBHBIE PYOEIKH.
YenoBek monyyaeT pocTyn K uHbopMmaruu (HOBOCTH,
AHAINTHKA, MHEHUST 9KCIEPTOB M 0ObIBaTENEl) Tpak-
TUYECKU B PEKMME PEAbHOTO BPEMEHU. DTOT TIPOIIECC
OKasbIBaeT TIyOOKOE BJIMSIHIUE Ha CTEIIEHb OCBEIOMIICH-
HOCTH, BOBJICYCHHOCTH U BO3MOXKHOCTb B3anMOJEli-
CTBUS HE TOJBKO YeJIOBEKA C YeJIOBEKOM, HO U YeJIOBeKa
¢ ri100aNbHBIMU COOBITUAMU U OBITOBBIMU 00CTOSTE/Ib-
CTBaMHU 110 BCEMY MUDPY.

ITox undopmanueil Mbl OyaeM MOHUMATh, ¢ OZHON
CTOPOHBI (B CAaMOM HIMPOKOM CMbICJIE CJIOBA), DyH/a-
MEHTaJIbHbIE MTPOSABICHUS INHAMUYECKUX CBOWCTB 9TO-
T0 MUPAa, a C YO CTOPOHBI — JI0OBIE CBEICHNS, TIepe-
JlaBaeMble II0CPEJICTBOM 3HAKOB — KaK HCKYCCTBEHHO
CO3/IaHHBIX CTUMYJIOB, 1103BOJISAIONIMX BbI3bIBATL B CO-
3HaHUK yesoBeKa oOpas oObekTa. C OMOpPOit Ha mpej-
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crasnenus JI.C. BBITOTCKOTO MOKHO CKa3aTh, YTO 3HAKH
CIIY3KAT CBOETO POJIa OPYAUSIMU, TIO3BOJISIONUMHU YeJI0-
BEKY BO3JICIICTBOBATH HA IPYTHX JIOICi, GOPMUPYS TPH
3TOM MHJIMBU/yaJIbHOE 1 001IecTBeHHOE co3HaHue (Bbi-
rotckuii, 2004). B ocHOBe 3TOTO JIesKaT HOBBIE (HOPMBI
CaMOOTHOIIIEHUA YeJIoBeKa BHYTPHU KyJIbTYpbL. KyabTyp-
Hble MHCTPYMEHTBI JBYHAIIPABJIECHDI, <KEHTaBPUYHBI»
(D.T. Muxaiinos). CpabarbiBaer crapas (urocodckast
nnest (I'eresib 1 Mapkc uimb apTUKYJIMPOBAJIY €€ ): n3Me-
HeHVe 06CTOSITETLCTR TIPY MOMOTITH HOBBIX CPEJICTB OTIH-
paercst Ha TIIyOMHHOE CaMOM3MEHEHHe KOJTEKTUBHOTO
U MHAUBUAYaJbHOTO cyObekta. OHO KOHCTaTHPyeTcs
$unocodamu, commonoramMmu, KyJbTypOJOTaMH, MTCUXO-
JIOTaMU, — 3TO JIEUTMOTUB (PUI0COPUN U CIIeIUATHHON
rymanutapuctuku 19-ro u, ocobernro, 20-ro BEKOB, — HO
€ro KoOHKpeTHbie (hOpMbI U3ydeHbl ciabo. B Hoseliimei
HUCTOPUU Pa3PbIB «MHGMOPMAIUN» 1 «CMBICTIOB» Pa3pac-
Taercst u oboctpsiercs. [TOMbITKE CTPOUTH 0OBACHEHUS
HCXO/I U3 YCIOKHEHMS TeXHOJIOTnYecKoil nHppacTpyK-
TYPBbI, KOTOpast TpeOYET PAANKAIBLHOTO «CAMOU3MEHEHUS
YesIoBeKa», MAJIOPOMYKTUBHBL. JTO HUYEM He JIydlle
«COIUATBHOTO OUXEBUOPU3MA».

Kpome Toro, 3aBeprmaercs nepBast TpeThb 21 Beka, MbI
JIABHO KUBEM B HEM, M «IUTHTaJbHBIA MUP» He Opocaer
HUKAaKUX <«BbI30BOB»: YK€ KaK MUHHMYM 2 TMOKOJIEHUS
BBIPOCJU B €KEIHEBHOM COIMPUKOCHOBEHUW C BUPTY-
aTBHON PeasTbHOCTBIO. A MBI TIPOJIOJIKAEM HCTTBITHIBATH
ToduepoBckuil <ok oT Oymyiiero» (HaCTYIUBIIETO),
KOHCTPYHPYST HEMbBICJMMbIE 00BEKTHI BPOJIe «II(POBO-
ro JIeTCTBa», <IudpoBOro cybbekras u gaxke <Iudpoit
JnyHoCcTH»! B TO BpeMs Kak MUD ysKe CBBIKCS C JKU3HDBIO
B Mixed Reality (MR) — cMmernannoi peanbaoctu. I'yma-
HUTAPUCTHKA (BKJII0YAS TICUXOJIOTHIO ) OTCTAeT He IIPOCTO
oT T106abHBIX TpaHCHOPMAIUN UeJIOBEeKa, desioBede-
CKHX OBIIHOCTEH, COMMATBHOCTH U KYJILTYPHI, <ILIETSICH
B XBOCTE» WX «MH(PPACTPYKTYPHBIX> M3MeHeHH . Bripo-
4yeM, 9TO OTCTaBaHUE UCIBITBIBAET HE TOJBKO HAYKA, HO U
caM COBpeMeHHbI yesioBek. OTCIoa U «KOMITEHCATOPHO-
urposoe» yBieuenne VUV, HelipoceTsiMu U T. ji. Ha ObITO-
BOM YpOBHe. YBjieueHue Ha rpanu Mudosorusaiuu. N
U HelpoceT yxke uaeHTuGuImpyor ¢ cyobexramu. Tu-
MMYHBIN Ta3eTHBIH 3arosioBok: «HeilpoceTs cHsia KMHO»,
a e «Kuno cusiin npu oMoty Heitpocerns. Boripoc o
kputepusx cybbekTHoctn — He Kk VU, a x ero TBOpILY.
CuUMIITOMATUYHO, YTO PE3YJIbTAThl BBIIAIOIINXCS Hay4d-
HO-TEXHOJIOTUYECKECKUX TIPOPBIBOB OYEHb CKOPO, T0POii
MOJIHUEHOCHO C UCTOPUYECKOHM TOYKU 3PEHMs, CTAHOBST-
csITa/KeTaMN (3T0 (PpaHITy3CcKoe CJI0BO, a He aHTJINIICKOE,
B cTapuHy obOosHauaBIlee «Oe3/eTyIIKy> JUIsl pasBiede-
HUS B3POCJBIX, BPO/Ie MEXaHMUECKUX MEBUNX MTHUCK B
kiIeTkax wim durypkn Manneken-IInca, <«mucaroniero
MajpuMKa», B Dproccese). [l HbIHENTHEro Mupa 3To
HopMasibHO. HO 2TO M yriporaeT ero KapTuHy, CTUpas B
O0IIECTBEHHOM CO3HAHWU TPaHb MEKIY SKUTEHCKUMU
[IPEJICTABJICHUN O MUPE U €r0 HAYYHBIM OHUMAaHIEM.

CoBceM HeaBHO JIABOUKH Y TOABE3/I0B POCCUUCKUX
rOpoIoB GBUTH 3AMOHEHBI MOKUJIBIMU JIIOJIBMU, B OC-
HOBHOM JKEHCKOTO TOJIa. ITO GBIIN TeJIbIe «IBOPOBbIE
kiy6bi». Ceituac nx Her. Het cMbIca Kyma-To CIycKaTh-
cst. C IoZIpyToil M3 COCETHETO MOIbe3/a NI BHYKAMU 13
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APYTOTO TOPOZIa MOKHO TOOOTIATHCS IO MECCEHKEDY.
[TycTpie TaBOUKM — caMoe JIOCTOBEPHOE CBUIIETETHCTBO
IT-tiporpecca. Vam gero-tTo Apyroro, 4To MPOU3OIILIO B
WHOI chepe — CMENmaHHOW PeaTbHOCTH, YTO He UMEET
mpsimoro otHotrerust Kk 1T? TlokoseHust 1 cOIU3UIHCH,
U Pa3oNLINCH: 71 pedieKCuu OCHOBAaHWH WX B3aUMO-
OTHOIIIEHU TIPOM30IIIA SBHAA 3a/ePKKAa B Pa3BUTUU
CaMOCO3HAHMS YeJioBedecTBa. Pynopsl aToro caMmoco3ta-
Hust — GUI0COMBI U APYTHE aHATUTHKY — BIIAJIAIOT JTUO0
B aJlapusM, JTHOO0 B 3aIIUTHOE CAMOYCIIOKOEHUE, 3BYUAIEee
B TEPMUHE <HOBast HOPMATBHOCTh». A KOT/Ia OblTa «CTa-
pasi»? Bpum «ctoprueckue mepenbIKy, KOTa ompe-
JIeJICHHBIH CTPOIl KOHBEHITMOHATBHO MCTIOBEIOBAJICS He-
KOTOPOE BPEMS, XOTSI Ka3aJI0Ch, YTO UCTIOKOH W HABEYHO.
Wcropust He 3HAET «JIUTUYECKUX» U «KPUTUIECKUX»> TIe-
PUOMIOB, O KOTOPBIX TTHCAT BRITOTCKUM, eCTi pedb He UaeT
00 apxanyeckux o0IeCTBAX ¢ UX HOCT(MUIYPaTUBHBIMU,
o kBaymukaimm Mapraper Mun (Muz, 1982), kyabTy-
pamu, rjie TpauIMOHHbIEe 006PA3Ibl «KOHCEPBUPYIOT> 00-
pas JKU3HU Ha ThIcAYeseTHs (M TO UCTOPUS BHOCUT B HETO
orpe/ieJieHHble KOPPEKTUBBI — CM. HUIKE).

A urpa — conuasubHas HIKoJIa HOpDMOTBOpYeCcTBa — Ha
(hoHe ¢ KaxK/JbIM BEKOM IIPOJIOHTUPYIOIIErocs: B3pocJie-
HUSI B MCTOPUU YEJIOBEYECTBA M OHTOTEHE3e YesIOBeKa
(BO3 npopiiuia MOIOIOCTD 10 42 jieT) — arpudyT UCTO-
pPUU YeTIOBEYECTBA.

Hunepnanzckuit uctopux u punocod Moxan Xeii-
sunra B kaure «Homo ludensy («UestoBek urparomimiis)
(Xetizunra, 1992) paccmarpuBasl KyJabTypy, KYJIbTYp-
HYIO JKM3HDb KaK CBOETO POjia UTPy C TpaBuiaMu. Tam,
rjie TpaBuja HAPYIIAIOTCS, 3aMeYas OH, THOHET KyJib-
Typa. MHOrMX B KOHIENINKU XeH3UHIH, 110 MOHSATHBIM
PUYMHAM, TPUBJIEKAET <«UTpa», a He «ipaBuiar. Ho
ceituac He 06 3TOM.

[TpaBusa, HOpMbI UCTOPUYHBL, KaK 1 (POPMBI UX HAPY-
[IEHMs], KOTOpoe OyJIeT BCeria, OKa eCTh HOPMBI, a 3Ha-
YUT, — MOKY/Ia CYIIeCTBYeT KyabTypa. Ee camoorpuiia-
HUe — B HEll e, a He B CTOPOHHUX «BapBapax». TakoBa
MaseKTHKA. /{nasexTndeckas miaarta 3a KyJIbTypy.

UYestoBeuecTBO fake He MOA03PEBAET, CKOJIBKO HOPM
pa3pyminso, JABUTAsCh B MCTOPUYECKON IEPCIEKTUBE
(3mech, KOHEYHO, UMETOTCS THOKYJIbTYPHBIEC PA3inung ).
YeM-T0O MOKHO M HYKHO ObLJIO TIOCTYIUTHCS, B CUIY
JKU3HEHHON HeoGxopmumocTi. C TOYKM 3peHust apXau-
YyecKuX 00MIecTB KaHHMOATIOB, COBPEMEHHBII eBpoIIeer]
CO CBOMMM IEHHOCTAMU HeMbICANM. KanHubGa uam st
HUX CaKpaJieH, OH — 4acTb CBAIIEHHOI'O KyJIbTa, PUTYaJa,
YTBEPSKIAIONIEr0 UX B UX YEJIOBEUECKOM CYNTHOCTH U JI0-
Gpozerey (HafeleHre CUJION MIPU MOeJaHUI), KaK OHMU
ee onpezierstioT. Ho gaxke B MuMOIOTHIECKOM CO3HAHUN
BO3MOKHA (U OOl HeoOxoanMa) 3aMeHa cebe moa00-
HOTO, HAllpuMep, Ha TOTEMHOE JKMBOTHOE, KOTOPOE TIpPH-
HOCUTCS B 3kepTBY. OTHOMY 13 aBTOPOB CTaTbU MECTHBIE
SKUTEJN — MIPEJCTABUTEIN OJTHOTO CEBEPHOTO HAPOJIA pac-
CKa3bIBAJIM TIPO OXOTY Ha Me/Besid. Y OXOTHHKOB ellle B
30-¢ To/BI TPOIILIOTo Beka GbIJT TAKOW 0OBIYall: Ha TIeHEK
craBusiM GYTBUIKY BOJAKU M KJIAJIW Tauky manupoc «Be-
JIoMOp» (COBETCKOE IIpUBHECEHUE) — KN TOTEMHOIO
POJICTBEHHWKA «B TOCTH», a TIOTOM YK yomBamu (Tom06-
HBIE WITIOCTPAIIMK MOKHO HATH B paboTaX M3BECTHBIX
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3THOTPA(OB, U3YUABITUX YTOPCKYIO U HEHEIKYIO TPau-
UOHHYI0 KyJIbTypy, — K. Kapbsnaitnena (Kapbsiaiites,
1995), T. Jlextucamo (Jlextucamno, 1998) u ap.).

He 3abyzem, 4to urpa — KyJbTyPHO-UCTOPUYECKAST
npousBojiHast ot Muda, KyJibra, 00psijia, pUTyaja, BILIe-
TEHHBIX B TIOBCEIHEBHBIN TPY . VIMEHHO 1X TeHeTUuIecKoe
€IUHCTBO CO3/IABATI0 BHYTPU Y€JIOBEUYECKON JIEsATENbHO-
CTU U CHUCTEMbBI B3UMOOTHOIIIEHUI 110 MOBOJY ¥ BHYTPH
Hee TO, YTO MbI Ha3bIBaeM MH(OPMAIIMOHHO-CMBICTIOBBIM
noseM. Ho y:ke Kak «JryzeHc» 4eIoBeK 3HaeT, ueM (Koraa
U T/Ie) 3aBEZIOMO HeJIb3sI IOCTYTIAThCs, @ YeM MOKHO. JTa
CocoGHOCTH (HOPMUPYETCST YIKe B PA3BUTON Urpe pebeH-
Ka-JIOITKOJIbHUKA (KaK BeyIIel JesTeJIbHOCTH BO3pac-
Ta), T/ie Ha CMBICJIOBOM YPOBHE BBIJICP;KMBACTCS TPAHUTIA
«BCAM/JICJTATITHOTO» W <«ITOHAPOINKY». B «KaTeropusxs
(«apenkareropusx», mo H.H. ITonapsikoBy) cBoero nert-
CKOTO pasyMa 4epes3 OOIIEeHHe CO 3HAYUMBIMU JIIO/(bMH,
B3POCJBIMU ¥ CBEPCTHUKAMHU, PeOEHOK CTUXHUITHO Tiepe-
IIaBJsieT B (OpMbl MHAMBUIAYAJIBHOTO OIBITA KOJLIEK-
TUBHYIO COBeCTb (CO-BecTb) uesoBedyecTBa. M 1m0 Mepe
9TOTO HAUMHAET TIOCTYIATh «JIHYHOCTHO .

M. ByGep B cBoeM tpyme < u Thi» yTBepKIAET:
«JIM9HOCTD POSIBIISIETCS TEM, UTO BCTYTIAET B OTHOIIE-
HUS C IPYTUMU JTUIHOCTAMU. <..> TOT, KTO COCTOUT B
OTHOIIIEHUU TIPUYACTEH K JIeHCTBUTENBbHOCTH, TO €CTh
K OBITHIO, KOTOPOE MPUCYTCTBYET HE TOJBKO B HEM U
HE TOJBKO BHe ero. Bcskas JefcTBHUTEIBHOCTH €CTh
JieiicTBIE, B KOTOPOM S yYacTBYIO, HO KOTOPO€e He MOTY
npucsoutb> (Bybep, 2025, c. 295). B unesax dusoco-
a TPOCTPAHCTBO 3HAYUMBIX OTHOIIEHWI BO3HUKAET
He KaK PasrpaHuvuBaIONIee «MEX/IY», & KaK CJAUSIONIee
«BMecTey. JIMUHOCTh KaK CHCTEMY OTHOIIEHUI paccMma-
TPUBAJ U oTedecTBeHHbIN Ticuxosor B.H. Msicutes. On
CUUTAJI, YTO HATIPABJIEHHOCTh JIMYHOCTH OIPEEISIETCS
ee M36MpaTebHBIM (YCTOBHO TMOJOKUTETLHBIM WU OT-
PUIATENbHBIM) OTHOIIEHUEM K PAa3JUYHBIM CTOPOHAM
NeCTBUTENBbHOCTH, & MEPOIl BBIPAKEHUS OTHONIEHUS
SIBJISIETCST TIOCTYTIOK, T. €. TIpakTudeckoe jgericteue (Msi-
cutes, 2024, c. 109) (Cp. dopmyay A.H. Jleontbena:
<HAYAJIO TUIHOCTU — TIOCTYTIOK> ).

B obmennn kxak 1mporecce nopoxcoenus oOmHOCTH
Jrofielt (depes «IIPOM3BOACTBO OOIIEr0» JJIST HUX, IO
B.A. TlerpoBckoMy) Bcerjia CKJabiBaeTcs, uiercs (a He
3a/aeTcsl HaTlepe]] KaKk 3HaYeHue, K KOTOPOMY ellle HyK-
HO TIPUNTH) HEKOTOPBIN CMbICJ. BOKpyT Hero cTpontces
cozepskanue OBIIEHNUs, ¥ UIMEHHO UM HAIOJHSETCS Je-
JoBeveckass kKoMMyHuKarwst. Ero obiee comepixkanie,
BOKDYI' KOTOpPOTro 3TO obmieHne crpourtcs. IloHsaTne
«CMBICI» 00J1alaeT ABOMCTBEHHON IPUPOIOH, TOCKOJIb-
Ky OJIHOBPEMEHHO BKJIIOUaeT B ceOst 0ObEKTHBHBIC Xa-
PaKTepUCTUKA KOMMYHHWKAIIMU (3HAKOB, CUMBOJIOB) U
uX CyOBEKTUBHYO HHTEPIPETAIIUIO 1 BOCIIPHUSITHE YEJI0-
BeKOM. B 1mepBoM ciyuae Mbl IMeeM JIEJI0 CO 3HAYEHIEM,
BO BTOPOM — C KOHTEKCTOM.

JI.C. Boirorckuii (Boirorckuii, 2005) e 6e3 BausHUs
K. JleBuna (cM. HUKE) paszinyall «peajibHoe (BUAMMOE)
noJjie» — KakK IPOCTPAHCTBO, T'Zle TOCHOACTBYET pPeasb-
HOE JIEfICTBYE C PeaTbHbIM IIPEIMETOM, M <CMBICJIOBOE
mojie» — KaK OCO3HABAEMYIO0 YeJIOBEKOM aKTYaTbHYIO
CUTYaIuIo JefcTBUS (COMENCTBUS), T/ie HY>KHO 3aHOBO
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OBJIQJIETh CBOMM TIOBeZIeHreM. [Ipu aToM cMBbICT paccMa-
TPUBAJICS KaK TO, YTO BXOJUT B 3HAUEHUE, HO HE 3aKpe-
MIJICHO 32 3HAKOM. AHAIM3UPYS COOTHOTIICHIE 3HAUYCHUS
1 cMbicaa (B paMKax MCUXOJTMHTBUCTUYECKOTO TIOHNMA-
Hust npobsemsr), JI.C. Boirorckuii ormeuan dheHomeH
BJIMSIHUSI CMBICTIOB pyT Ha xapyra (Beirorckuii, 2005).
Hamnpuwmep, Takue cioBa, kak «BoitHa u Mups», oTpaxa-
IOT CMBICJIOBOE COZIEpsKaHue 11eJI0TO TIPOU3BE/ICHUS, a He
TOJIBKO UX TIPAMOe 3HaUCHHeE.

«Bun npenmera ocMblcanBaeTcsd 3HaYEHUEM...», IU-
CaJl BCBOUX KOHCIIEKTAX K JICKI[MAM I10 [ICUXOJIOT U UTPBI
JI.C. Boeirotcknii (Beiroreknit, 1978, c. 289). Apxyto ni-
JIIOCTPALMIO 9TOr0 Mbl HaxoAUM B cTatbe A.C. Murynosa
(Murysos, 2000).

B nome mpusiTHOE BOJTHEHUE: JKIYT TOCTEH. DMOTNH
B3POCJIbIX TIEPENAINCH W MAJEHBKOMY CBIHUIITKE-/0-
HIKOJIBHUKY. B3pOCJbIM He 10 HETO, HAJI0 TOTOBUTBHCS K
BCTpEYE, a OH «KPYTHUTCA T10]] HOTAMH», YTO-TO BBICIIPA-
HIMBAET, YTO-TO KOMMeHTUpyeT. Popurtenu, npitasch 3a-
HATH MAJIBIIIA, YCAKUBAIOT €0 PUCOBaTh. PebeHOK pucy-
€T JIBe pacxozdinuecs 1moJiocel. Poguresny uuTepecyorces:

— UYro aT0?

— [lopora.

— A moueMy OHa PaCHIMPSIETCS BJIAJh?

— Tax Bezib OTTY/1a OYAYT €XaTh HAIIK rocTH!

«Buy npesmeras, hparMeHT oOpasa MUpa HAIOJIHSI-
€TCST HOBBIM CMBICJIOM, KOTOPBIil TI03BOJISIET OYKBAJIBHO
«pacIupuTh» ero rpanuipl. OkugaHue coObITUSI — 9TO
OXKMIAaHKe JIPYTHX 3HAYUMBIX JIOJEH, U OHO OOBEKTH-
BUPYETCS B JIETCKOM pUCyHKe. B criocobe nzobpaskeHust
IIPOCTYIIAET CMBICJIOBOE BHJIEHUE JIEHCTBUTEIbHOCTH.
ITUM IIPUEMOM CO3HATEJLHO MOJIL3YIOTCS XYI0KHUKH.
«Kpyrosop» — ato He o6beM Belieil B rosie 3penust, a 6o-
FaTCTBO CMBICJIOB TIPECTOSIIIETO COOBITHS, YIaCTHIKA-
MU KOTOPOTO IIPEJICTOUT CTATh 3HAYMMbBIM JIDYTUM, B TE€H-
JeHIH — «00001eHHbIM ApyruM» (110 k. T. Muzy).

Yuenux Beirorckoro A.H. JleontheB (JleoHTBHeB,
1975) pasBepHy.1 mpobJieMy TOHUMaHUsI CMBICJIA B CTO-
POHY TIepEKUBAHUS OTHOIIEHUS K TOMY WM UHOMY SIB-
JIEHUIO JIeWCTBUTENHHOCTU. Besikoe oTHOIIEHME OKpa-
IIEHO OIEHOYHOCTBIO: HEJIb3sT OTHOCUTHCST KaK-HUOYIb.
Poccuiickuii ncuxosnor A.A. KimuMoB B ¢BoUX JIeKIUAX
ormeuaet: «Camast 60JIbIIIAST JIOKD, KOTOPYIO MOJKET TIPO-
M3HECTHU YeJIOBEK: MHE BCe PaBHO. 3/I0POBOMY UeJIOBEKY
He MOXeT ObITh Bee paBHo. EMy 4TO-TO HpaBUTCS U 4TO-
TO He HpaBuTcd. OH YTO-TO XOUeT U YTO-TO HE XOYeT, U
JieJIaeT 9TO ¢ pasHol cuoii». IIpobiema cmbicia Oblia
BbIHECEHA M3 TJIOCKOCTH CO3HAHUS B TIJIOCKOCTH Peasb-
HBIX JKU3HEHHBIX OTHOIIEHWH, a CaMU CMBICIBI CTaJIN
Pe3yJIbTATOM MEPEKUBAHUS COOTHOIIEHWS TOTO, UYTO MBI
cuntaeM cOOCTBEHHBIM S ¢ TeM, 4TO OOHAPYKMBAEM B
aToM Mupe. CMBICII He 3aKJTI0U€H B CYOBEKTE U €T0 TIepe-
JKUBAHUAX, OH HaXOJUTCS BCEr/la 3a €ro IpelejaMu 1
CBSI3BIBAET CYOBEKT U €r0 TEPEKUBAHUS C KOHTEKCTOM.
Bompoc o noposkaenun cMpicjia — 3TO BOIPOC O KOH-
Tekcrax ((akropax), KOTOpbIE BJAULIOT Ha BOCIIPUATHE,
MIPUHATHE PENeHnit 1 moBeeHne oneil. K takum dak-
TOpaM, KOHEYHO, OTHOCUTCS U MHMOPMAIIUSL.

Wpest 0 TOM, 4TO TIOBEIEHNE YeT0BeKa B JTI0O0I MO-
MEHT BPEMEHU TIPOSIBJISIETCSI B PAMKax CYIIECTBYIOMINX
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MapaMeTpoB JKU3HEHHOTO TIPOCTPAHCTBA, HAILIA CBOE
orpaskenne B Teopuu mons K. Jlesuna (Jlesun, 2000).
CornacHo ero Tpe/ICTaBICHUSM, CBONCTBA KU3HEHHOTO
MIPOCTPAHCTBA YACTUYHO 3aBUCAT OT COCTOSIHUSA JIMYHO-
ctu (KaK MPOJYKTa CBOETO COOCTBEHHOTO PA3BUTHS ), Ya-
CTUYHO OT ee (PUBNYECKOTO U COMATBHOTO OKPYKEHUSI.
B teopuu nosst ocoboe 3HaueHUE UMEET TO, KaK MPOUC-
XOIUT anau3 cumyayuu. Bmecto Toro, 4to6bl BHIOMPATH
TOT WJIN WHOMW 2JIeMEHT M U3y4YaTh ero N30JMPOBAHHO OT
NPYTHX, CAUTAETCS TTOJIE3HBIM 1 HEOOXOMMBIM HAYUHATD
AQHAJIU3 C 1EJIOCTHOW XapakTepucTuku cutyaruu. Cam
JleBuH mvcat, YTO TEOPUIO TOJIS €/1Ba JIM MOKHO Ha3BaTh
Teopreil B 0OBIYHOM CMBICIE 9TOTO ctoBa. OH CYUTAIL, UTO
ee JTydIIie 0XapaKTepPU30BaTh KaK METO/] aHATU3UPOBAHUS
MIPUYUHHBIX CBA3€H U TMOCTPOEHUS HAYUYHBIX KOHCTPYK-
ToB. CTOUT OTMETHTD, YTO B T€ BPEMEHA, KOT/[a pa3pada-
TBIBAJIACH TEOPUA TOJISA, JKUBHEHHOE MTPOCTPAHCTBO JIMY-
HOCTH MIMEJIO TOPA3/I0 MEHbIINE MACIITA0bI, YeM B HAIIH
nuu. [IpocTo moTomy, 4To BO3MOKHOCTD B3aUMOJICHCTBUS
C OCTATIbHBIM MUPOM (hr3HUECKU GbLIA IOBOJIBHA OTPAHU-
uenHa. Te chepbl, KOTOPbIE GBI 3HAYUMBI, UHTEPECHBI,
JIOCTYIIHBl WJIM aKTyaJbHbl Pas3MelIaJuch B IpPaHUIaX
(I1yCThb M YCJIOBHBIX) ICUXUYECKOTO I10JIs, @ BECh OCTaJIb-
HOH MHP OECTIOKOMIT YeTI0BEKA TIOCTOIBKY-TIOCKOJIBKY.

B coBpeMeHHOM MUpe B YCJIOBUSX IJI0OAIM3ANN U
TEXHOJIOTUIECKOT0 Tporpecca MHMoOpMarust mpuobpe-
Taer 0coboe 3HAUEHIE, UTO JEIaeT ee BajKHEHM (hak-
TOpoM (hOPMUPOBAHUS MTOBEEHUS, AEITEIbHOCTA U CO-
nuasibHoro Bzaumoeiicreus. K. Jlesu B cBoux paborax
He y/eJsJ 3HAYUTETbHOTO BHUMAHUS 3TOMY MOHATHUIO
Kak OT/eapbHOi Kareropun. OJHAKO CTOUT IMPU3HATD,
YTO B KOHTEKCTE TEOPUU T10J1s1 WHGOpPMAIIHS BBICTYIIA-
eT Kak OJMH M3 (PaKTOpOB, BAULIONMX HA COCTOSHUE
JKU3HEHHOTO MPOCTPaHCTBA JuaHoCTH. [Tomyuenue, 06-
paboTKa ¥ MHTepIpeTarys WHHOPMAIUU Coco6CTBYeT
(opMUPOBAaHNIO HOBBIX MOTHBOB, II€Jici U YCTaHOBOK,
YTO IPUBOJUT K M3MEHEHWTO «CHJIOBOTO JIaHmadras u,
COOTBETCTBEHHO, K HOBBIM MOJIEJISIM TIOBefieHus. B co-
nuaabHOl chepe MHGOPMAIUS CTAHOBUTCS HE TOJTBKO
CPe/ICTBOM KOMMYHUKAIIUW, HO U KAHAJIOM BJIUSHUS Ha
Moz, cioco60M TPaHC/ISIUY COLMAIbHBIX 3HAYEHNUI ¢
11eJThI0 (hOPMUPOBAHMS COTMANBHBIX CBA3€H B IMHAMUKE
Me’K- U BHYTPUTPYIIIOBBIX B3aMMO/IECTBUI.

Mezky Tem nHdopmaiiig He TOJIbKO TepeiaeTcs, IUp-
KyJMpYeT, HO U TeHepUpyeTcs B PaMKax OIIpe/leJIeHHBIX
COLMAJIBHBIX CUTYAlUi Pa3BUTHSL. JTOT MOMEHT AJIUMU-
HUPOBAH B €¢ KNOEPHETHIECKUX, TEOPETHKO-MH(POPMAIIH-
OHHBIX U TIPOYMX TPAKTOBKAX, HO TIPUHIIUITHAJIEH C TICH-
XOJIOTUYECKOM, COIMOJIOTHIECKOH, KYIbTYPOJIOTHIECKOH,
HUCTOPUYECKON U, B IIEJIOM TYMAaHUTAPHOM TOUEK 3PEHMS.

B 1922 r. Besmmup X1eOHUKOB HAIMCAJ 3CCE-YTO-
muto «Paguo Gyaymiero» (Xuebuukos, 1986). Ceromust
[IPU3HAHO, YTO B HEM OH C TOPOU 0OECKypasKUBAIOIIEH
TOYHOCTBIO TIpenBocxutun Murepuet: «Paano otmeyva-
TAJO CErojiHs TOBECTh JIOOUMOTrO MHCATENs, CTAThIO O
JIPOOHBIX CTEMEHSIX MPOCTPAHCTBA, OIMUCAHUE TIOJETOB
U HOBOCTH COCEIHUX cTpaH. Kaxaplil yurtaer, 410 eMmy
m000»; «B kaskaom cese GymyT npuGopbl ciayXa 1 Ke-
JIE3HOTO T0JIOCA JIJIS1 OJIHOTO YYBCTBA U JKeJIe3HbIE IJ1a3a
JUISE APYTOrO» U T. 1. Y XJIeGHUKOBA JIOAN BOCITPUHIMA-
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0T uHpopmarmio 13 paguorapesnok. Ho B aTom m cyTh?
Peub uzieT He 0 TEXHUKO-TEXHOJOTHMYECKOM UY/IE, & O TOM,
YTO B KOPHE, YTO HE MEHee «Uy/IeCHO», MEHSET CO3HAHNE
4eJI0BeueCKoi 00IHOCTH CPaBHUTENHLHO HE3a0JIT0 10
Bo3HUKHOBeHMS MupoBoit Ceru, B 1984 1. Mustopan [1a-
BMY ellle «Ha GyMare» peajn3oBajl TeXHHYEeCKUHI IIPUHITUTL
Toro, uto B 60-x rr. Tex Husbcon Hazsas rurieprekcToM
(TIpaBia, HEKOTOPBIE CYUTAIOT ITEPBBIM TUTIEpTEKCTOM CB.
[Tucanue). Mb1 umeem B Bu/ly 3HaMeHUTHI pomaH [laBu-
ya «Xazapckuit cioBapb» (IlaBuy, 2022). B ortiuune or
ATOrO 3aMeYaTeJIbHOTO mucaresis, XJAeOHIUKOB OlepPe/Ii
BpeMs Ha 70 JieT, yJIOBUB OyX ONHOTO U3 IJIABHBIX OT-
kpoBeHnii XX Beka. A B «acrekTe /JiyXa» BCe BBITJISIIUT
HECKOJIBKO 00Jiee BO3BBIIIEHHO, TIPHHUMAET YEPThI Hle-
AJTBHOTO, TOJLKHOTO («TJIABHOE IEPEBO CO3HAHUS», <Ty-
XOBHOE COJIHIIE CTPAHbI», «BEJIMKUU 4apoJieit» U T. IL.).
X1eGHUKOB B CBOEH yTONWU IPEACTaBUJI OIMCAHUE He
CTOJIBKO «HzieanbHoro» MurtepHera, ckoabko MuTepuera
Boobmie. Ho cBs3as ero ¢ 1yXoBHBIME MeTaMOPdO3aMi,
M3MEHEHHeM JINYHOCTHOTrO criocoda KM3HKM 4YesloBeKa B
HOBOI1 yesI0BeuecKoil obiHocTy. U, 110 cyTH, oIucal ero
HOBYIO COITMAJIBHYIO CUTYAIIUIO PA3BUTHUS.

Cremyst peficTaBIEHUSIM O JMYHOCTU KaK CHCTEMe
ornomenuii (M. By6ep, B.H. Mscuiies), uaesam BUII-
Moro u cMbicsioBoro mois (JI.C. Beiroreknii, A.H. Jleon-
TBEB), & TAK)KE KOHIIETIIUY ;KU3HEHHOTO ITPOCTPAHCTBA B
teopuu tosst (K. JleBun), B 11e19X yTOUYHEHUS W Paciiu-
pPEeHMs CYIIECTBYIONIUX MOIX0/0B HAMK BBEIEHO TTOBOE
MTOHSTHE — UHPOPMAUUOHHO-CMBLCI080€ NOJE, KOTO-
poe 1o3BoJIsteT HanboJiee MOJHO YYUThIBATH COBPEMEH-
Hble TEHJIEHIIUN BJAUSHUS UH(GOPMAIUN Ha JIUYHOCTD U
JIMYHOCTH HA MH(OPMAITUIO.

WNudopmainonHo-cMbICTIOBOE  TI0JIe — 3TO JIMHA-
MUYecKas cucreMa, OObeJUHMIONas JKU3HEHHOe W
[ICUXMYECKOEe TIPOCTPAHCTBO CyObekTa(0B) M Olpee-
JISTIONNAsT YCJIOBUST BOCTIPUSITUSI, WHTEPIIPETAIIUU U pe-
opraHusaiu nH(GopMaIu 4epe3 OTHOIIEHNEe U TI0Be-
neHue cyGbekra(oB). dta cucreMa (GOPMUPYETCS TIO]]
BO3/IEIICTBHEM JIMUHOCTHBIX OCOOEHHOCTEH, SKU3HEH-
HOTO OIBITA, KYJbTYPHBIX KOHTEKCTOB W COIMAJIBHBIX
B3aMMOJEHCTBUI CyOBEKTOB, co3laBas U OObeAUHSIS
BHYTpEHHEE U BHEITHEe «IIPOCTPAHCTBO CMbBICJIOBY Ye-
pe3 curHu@uKauio — KaK UHCTPYMEHT YIIpaBJIEHUs
urdopMaleil U peryJsiuu 1moBeaeHuss. Mbl roBOpUM
0 CMBICJIOBOM II0JI€ JIMYHOCTH BHYTPU GECKOHEYHO pas-
HBIX TUIIOB OOLIHOCTEM, 3a CYET BKIIOUEHUSI B KOTOPHIE
Gecrpelie/IeHTHO PacIIupsieTcsl COBPEMEHHBI MUP. DTO
3HAYUT, YTO WH(HOPMAIMOHHO-CMBICTIOBOE TIOJIE JIMY-
HOCTM BCerJla MMeeT TPAHCIEPCOHATBHBIN XapakTep,
BO3HUKAET, CKJIA/IBIBACTCS U CYIIECTBYET B TJI00ATBHON
cHcTEME «OTPaKeHHBIX cyObekTHOCTel> (110 B.A. Tle-
TPOBCKOMY ). ITO U 33/I1a€T €T0 TOTIOJIOTHIO.

BBoarMoe 1oHsATHE aKKYMYJIUPYeT B cebe JOCTIKEH S
MPEIIIECTBEHHUKOB U TIO3BOJISIET MTPEJICTABUTD OTHOIIEHME
MEK/Y JIMYHOCTHBIM, UH(DOPMAIIMOHHBIM U CMBICJIOBBIM
acIeKTaMU B KayecTBe 0OBEMHOIO CUCTEMHOIO SIBJIEHM,
00pa3OBaHHOTO TPEMsI ICUXOJOTMYECKUM KaTETOPHSIMHU:
CO3HATEJIbHOCTh, aKTUBHOCTH U TIOBe/IeHre. TaKoil o/IXo]|
K TPOCTPAHCTBEHHOMY aHAJIN3y WH(MOPMAIMOHHO-CMBbIC-
JIOBOTO TIOJIsT 0OJIaiaeT 0COOBIMU TIPENMYTIecTBaMU. Bo-
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TIEPBDIX, BHYTPH KAKIOH TIOCKOCTH OTPasKEHBI HAOoIee Iy TPeMsl TUIOCKOCTSIMU Pe3yIbTHPYIONIEe MPOCTPAHCTBO,
CYHIECTBECHHDBIC €/IMHUIIbI aHaan3a IMOHATUA. BO-BTOprX, OoTpaskaroliee JMHaMUYIECKOe Pa3BUTHEC I/IH(l)OpMaHI/IOHHO-
JIOTWKA TPEXMEPHOI MOJIEJIH TTO3BOJISIET OOHAPYKUTH MEK-  CMBICJIOBOTO TIOJIST (CM. PHCYHOK).
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Cy0OmbeKT, Kak ajpecar, MoJIb30BaTelb, MPeobpasoBa-
TeJb, TEHEPaTOP W MOCTABITUK WH(MOPMAIIUT, UHTEPIIPETH-
PYET ee, HCXOjist 13 COOCTBEHHON CIIOCOOHOCTH TIPOSIBIISITH
u36UPATENLHOCTD U BHICTPAUBATH HEPAPXUI0 UHTEPECOB U
otHoieHuii. H(popMaImmoHHO-CMBICTIOBOE TT0JIE TT03BO-
JIIET TIOHSATD TIPUPOJLY BAPUATUBHOTO OCMBICJIEHHs 001IIe-
3HAYMMBIX ACIIEKTOB Y€JIOBEYECKON JKU3HU TIPU ITOMOIII
0COOBIX MHCTPYMEHTOB CUTHU(DUKAIIMHI, KOTOPBHIE HE BCer-
J1a IAHBI B TOTOBOM BHJIE, UTO €CTECTBEHHO /IS JI0O0# co-
[MAIBHON CUTYaIlUU Pa3BuUTHsL, TeM Gosiee MpobIeMHON.
YCI0BHO NOJIOXKUTEIBHOE WM YCJIOBHO OTpULIATE/bHOE
orleHnBanne MHMOPMAINN Kak (haKTopa, BAUSIIONIETO HA
CHCTEMY TIOJIS, CO3/IaeT HAMpPsKEHHE U BBICBOOOKIAET
HEPTHIO B BUJIE SMOIMOHATIBHOTO «OTPearnpoBaHus»> He-
KOTOPOIl MHTEHCUBHOCTHU. BBIPAKEHHOCTH TIepeKMBaHU
OTHOIIEHUST B COYETAHUH C THIHOCTHBIME OCOOEHHOCTSIMU
cyObeKTa CIIYKUT JPABEPOM MOTHBAI[MOHHBIX TIPOIIEC-
coB. Tak, oTHOIIIEHNE peasu3yeTcs B MOCTYIIKE B KAUueCTBE
CMBICJIOBOTO OTHOIIEHUS K TOW WM UHOH MH(MOPMAIIIH.
Yem cosHaTelbHEH MOCTYNOK, TeM B GOJIbIIEH crerneHu
MOZKHO TOBOPUTD O BBIPAKEHHOCTH OTHOIICHUS.

NudopmannoHHO-CMBICTIOBOE MOJI€ INYHOCTH:
OT PEeBU3UH MPe/ICTaBIEHUIl K HCCIe0OBAHUIO

N3yuenue «11oseily» 115 ICUXOIOIUYECKON HAyKU CTasIo
TPAIUTHOHHBIM CIIOCOOOM TO3HAHWS JITIHOCTH, & TOTIOJIO-
rudeckast Metaopa MPUCYTCTBYET B OOJIBIITMHCTBE KIACCH-
YECKHX TICUXOJIOTHYECKUX Teopril. B pabotax meuxoaHam-
TUKOB TICUXUKA YeJIoBeKa [ hepeHiinpoBaHa YpoBHIMU, B
TeITANIBT-TICMXOJIOTHH T10JIe OCO3HAHUS «(UTYPbI» OTTPAHHU-
YUBAET €70 OT HEOCO3HABAEMOTO «(hOHA», B PAHHUX COIUATb-
HO-TICUXOJIOTMYECKUX TeOpUAX <«S» JIMuHOCTH OT/esseTcs
OT COIUATLHBIX «S1», 0OPa3yoINX ero meprMeTp BO B3au-
MojieiicTBur ¢ obrectBoM'. B KyJIbTYPHO-MCTOPUYECKON
TICHXOJIOTHN TOTIOJIoTHYeckasi MeTadopa Hallia MpHUMeHe-
HYe B OOBSCHEHNHN KITIOYEBOTO TIPUHIIAITA Pa3BUTHST pebeH-
Ka — Pa3IMYeHtst aKTyaTbHOTO YPOBHS 1 30HBI OJHKafiTITe-
ro pazsutust (Bororckuii, 1983, c. 265). [IpoxykruBHOCTD
ITPOCTPAHCTBEHHON aHAJIOTHY BUIUTCA B €€ TIPUMEHIMOCTH
HE TOJIBKO JUIS JIMarHOCTUKU COTPYAHMYECTBA pebeHKa co
B3POCJIBIM, HO ¥ JUIst OOHAPYKEHUST JIBYX ILJIAHOB 3TOTO CO-
TPYZIHUYECTBA, BHAYAJle MHTEPIICUXUYECKOTO (COBMECTHOTO
€O B3POCJIBIM ), 3aT€M MHTPAIICUXUYECKOTO — CAMOCTOSATEb-
noro (Beirorckwmii, 2005, c. 355). Iloste mpocTpaHcTBEHHOTO
B3ANMOJIEHCTBIST peGeHKa CO B3POCJBIM PACKPHIBAET BHY-
TPEHHIOI0 APXUTEKTYPY CIIOCOOHOCTH peberka K HOBOMY JIJist
HeTo JeHCTBHIO, IeMOHCTPUPYET ee COPMUPOBAHHOCTH B
TIPOSTBJICHIISIX Te/IEHATIPABICHHOCTH W CAMOCTOSI TETbHOCTHL.
Ho Gosiee BaskHOW B pPycyie BBITIOTHIEMOTO HAMU HCCTTE-
JoBanust sipasiercs npemiokennast JIL.C. Boirorckum uzest
<IICUXOJIOTUYECKOTO TOJISg», TPUCYIEro 3HAKY, KOTOPOE ...
BeJleT K MostByieHuto (hyHKIMi 0OpasoBaHus HAMEPEHUsT 1
CIUIAHUPOBAHHOTO 3apaHee I1eJIEBOr0 JielicTBust> (BbiroT-
ckuii, 19846, c. 50). IIpoBeneHne CUMBOIMYECKUX OlepaLil

103BOJIsIeT C(hOPMHUPOBATH COJEPKAHIE TICUXOJIOTITIECKOTO
T10J151 HE3aBUCUMbBIM OT ITPEIMETHDBIX CBOUCTB BEIIHU 1 HE CBSI-
3aHHBIM C CUTYAIlel B3aMOJIEHCTBUS ¢ HEIO, «...HO Habpa-
CBIBAIOILEr0 HCKU3 OYYILEro U TaKUM 00Pa3oM CO3/AIOIIET0
cBOOO/IHOE JIEICTBUE, HE3aBHCHMOE OT HEIOCPEICTBEHHOM
curyaruuy> (Tam xe, c. 15).

Wpaes ncuxosornyeckoro moJst 3Ha4eHui, COpoBo-
JKJIAIOIIEro TPOIECC MO3HAHUST JIMUHOCTBIO OKPYIKalo-
IIET0 MUPA U BBICTYAIONIETO OCHOBAHUEM €€ JIesITE b-
HOCTH, TPEJCTABJSIETCS YPE3BBIYANHO TIIIOAOTBOPHOIA
JUISL aHAJTN3a JIMYHOCTH, CYTIECTBYIONIEN B YCIOBUSX UH-
(hopmarmonnoit samoxu. BupTyannsaius MHOTHX TIpak-
TUK OObIJIEHHOM KU3HU, IU(PoBU3aIKsd OBITOBBIX U CO-
[UATBHBIX (DYHKIIUN TPeOYET OCMBICJICHUST UX BJIMSHIIS
Ha JIMYHOCTD W, B EPBYIO 04Yepe/ib, — JUIHOCTH (hOopMU-
pyroltyiocst. BiusgHue HOBBIX KyJIbTYPHO-UCTOPUYECKUX
YCJIOBUI CyNECTBOBAHUS JTUYHOCTH, 3a7[aBAEMbBIX B TOM
YHUCTe W BBICOKOTEXHOJOTHUYHBIMKU YCTPOMCTBAMU, MO-
JKeT ObITh 3aUKCUPOBAHO C HMOMOIIbIO 3HAYEHMIA, TI0-
POKIAEMBIX, 0000IIAEMbIX U UCIIOAb3YEMbIX €10 B IIO-
BCE/IHEBHOCTH.

OpHako 1poBejeHne aToi onepaluy Tpedyer peBu-
3UU TICUXOJIOTHYECKOTO TOJIsI 3HAUYEHUH, BOCIIPUHUMA-
€MBIX JINYHOCTDBIO, BO-TIEPBBIX, € MO3UIMU UX WHOOP-
MAIMOHHON OCHOBBI, BO-BTOPBIX, C TOYKU 3DEHUS €e
ocMmbicsieHust gnaaocThio (Kyapssies, 2023). Takum
06pazoM, BBITIOJIHEHUE aHAI3a HEBO3MOKHO 0e3 paspa-
6oTKY ujten HH(MOPMAIIMOHHO-CMBICIIOBOTO IOJIST, KOTO-
pOe SIBJISIETCS I/ TMYHOCTH HOCUTEJIEM 3HAYEHUH U TTPHU
HTOM BBICTYTIAET PE3YIHTATOM UX BOCTIPUSITHSI.

[Toaromy Hamia 1egb — TPEACTABUTD KOHIETIIHIO
MH(MOPMAITMOHHO-CMBICJIOBOTO TIOJIsT IMYHOCTH, TIOCTPO-
eHHYIO Ha OCHOBe 000OIIEHN TEOPUIT BOCIIPUATHI UH-
bopmaruy yenoBeKOM, KOHIIENINT HHOPMAIMOHHBIX
U CMBICJIOBBIX MMPOCTPAHCTB Yepe3 MPU3MY KyJIbTYPHO-
MCTOPUUECKOH TICUXOJIOTHH.

PesysbTatom anaimsa B cTaThe SIBJSETCS KOHIIENTY-
ajimsanust uiaen o0 MH(DOPMAIIMOHHO-CMBICTIOBOM TOJIE
JIUYHOCTU KaK TPEJCTABICHUU JUYHOCTH O 3HAUYCHUH
BOCIIPUHUMAEMON €10 nH(pOpMAIuy jis peleHns 3a1a4
B3anMoelictBus ¢ obuiectom. Otpesenenne nHbopma-
IIMOHHO-CMBICTIOBOTO TIOJIST KAK COBOKYITHOCTH TIPOIIECCOB
BOCIIPUSITHS, OIEHKH W KCIIOJb30BAHUS MHOOPMAIUT
MTO3BOJISIET TIEPENTH K ee oTlepalinoHaIn3aInm, 1ejast 0-
CTYITHOI 11151 U3ydeHus 00J1aCTh IICUXOJIOTHIECKOTO OIS
3HAUYEHUS, a TAKKE JINUHOCTh — KaK CyObeKTa ero rocTpo-
enust. Takum oOpasoM, pellieHre 3a1aun 00oralaer nH-
(bopMaImoHHO-CMBICJIOBOE TIOJIE IMIHOCTH.

[TocTpoeHne KOHIENIIUK MPEAIOJaraeT pPacKpbITHe
MexaHusMa 00pa3oBaHMs WH(MOPMAIHOHHO-CMBICJIOBO-
TO TOJIST ¥ OTIpe/le;IeHNEe €T0 XapaKTePUCTUK C TTO3UITIHT
dhopmupyiotero ero cyobekTa — JauaHOCTH. [[0aTOMY B
KauecTBE TEOPETHUUECKUX TIPEANTOCHIIIOK HaMU paccMa-
TPHUBAIOTCST TEOPUN UCTIONB30BaHUST MH(MOPMAIITH YeJI0-
BEKOM, a TaKKe KOHIIENIIUN BOCIIPUSITAST U TIOHUMAaHUSI
JINYHOCTHIO ee 3HAYEHUIT — OCMBICJIEHUSI.

! TepMT/IHOJIOFVIH I10JIA UMeJia 1 He ]TO]ITBepJIVIBIIIVIﬁCH q)HSHKEUTVTCTCKV]ﬁ TIOATEKCT, BpraSI/IBHH/H‘/’ICﬂ B TEPMUHAX «9HEPTHUA», «CUJIA TIPUTAKE-

HUA», «CUJIa OTTAJIKUBAHWA» .
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ITotpe6GHOCTE B WH(MOPMAIUU pPacCMaTpUBaeTCs B
YHCsie KJIYEBBIX TOTPEGHOCTENH COBPEMEHHOTO YeJIoBe-
Ka, B MOJIHON Mepe KOHKYPUPYIOIIEH ¢ TIOTPeOHOCTSIMU,
UMEIONMMI OHTOJIOTHYECKoe 3HaueHune. KoHeuHo, WH-
(dhopmarst HeoTeMMa 0T 060N TTOTPEOHOCTH, OTHAKO
noTpe6HOCTH B MH(MOPMAIIUH JIJIst COBPEMEHHOTO YeIoBe-
Ka aktudecku 060061mIa coboii OBITHIHbIE TIOTPEOHO-
ctu (Cokosos, 2013). C navyana 70-X rozioB 3aBUCIMOCTh
JIMYHOCTH U 0OIECTBA OT UHPOPMAIIUY U3YYaETCsT B PaM-
Kax npezoxerHoro R. Taylor nonsarus «uHdopMainoH-
Hast motpebHocTh> (Taylor, 1962). K HacTosiemy Bpeme-
HU 3HaueHre MHGOPMAIIH BO3POCIO HACKOJIBKO, UTO €€
IPUHSTO pacCMaTPUBATh B KaUueCTBE PECyPCa, a ee TPOu3-
BOJICTBO, 06PabOTKa M TPAHCIIOPT BBICTYIIAIOT TIPEAMETOM
npodeccroranbHOl AesaTenbHocTr (1IBeTkoB, 2017).

KomnkpeTHo-omeparmonanpioe  3Hadenne  TOTpeOHO-
cTi B MH(MOPMAIMHU 3aKTI0YAETCsT B HEOOXOIUMOCTH €€ TI0-
JIydeHust cyOBEKTOM ISt JIOCTIZKEHUST T/, B TakoM ee
3HAYEHUM MOKHO corjiacuthest ¢ npeaiokentoit A.B. Co-
KOJIOBBIM (hOPMYJION 06 BEKTHBAINK TTOTPEGHOCTH B MH(OP-
MAIUK B BUJIE PA3HUIIBI MEKLY TPEOYIOIINMHUCS 3HAHUSIME
U 3HAHUAMY, uMerormucs y cyobekra (Cokosios, 2002).

[MoTtpebHocTn cybbekTa B WHGOPMAIMK  MOAPA3-
JIEJISTIOTCS: a) Ha WHGOPMAIWIo B BUE MPUKJIATHBIX
(TTpaKTUYEeCKUX) 3HAHWH JIJIs IOCTUKEHUS Pe3yJibTaTa B
PasIUUHBIX chepax AesITeTbHOCTH; 6) HH(MOPMAIIHIO, T0-
3BOJIIONTYTO OT/IOXHYTD W Pa3BI€UbCs; B) MH(MOPMAIUIO
B BHUJIE TEOPETUYECKUX 3HAHUN, HEOOXOAUMBIX st 00-
yUeHUs, TIOBbIIEHUs KBATUMOUKAINY; T) MHOOPMAIUIO-
yTOYHEHUE, HEOOXOMMMYIO JIJIsi TPOBEPKH paHee MOJIy-
YeHHBIX 3HAHUN; /1) MH(POPMAIIUIO [IJIs YAOBIETBOPEHUS
norpebHoctu B 6esonacHoctu (3arumy ina, 2012).

Bwmecre ¢ Tem B Gosee mmpokom Maciitabe HeoHXo/u-
MOCTh Cy(beKTa B HH(MOPMAITIH CJIELYET PACCMATPUBATH B
KJTIOYe BO3pacTaHust oGbeMa ee moTpebIeHHsT i COBEPINEH-
CTBOBaHMs ee KauecTBa. IIpH 9TOM OYeBUAHO, YTO 00BEM
U BUIBI OTPeOJIsieMOil cyObeKTOM HHMOPMAIMHU TIPOIIOP-
ITMOHAJIBHBI HE CTOJILKO €T0 OTAETbHBIM JIESTETBHOCTSIM,
CKOJIBKO COZIEP’KAHMIO eTo JKusHezesTensHocTH. [Toatomy
He TOJIbKO aKTUBHOCTD, BOBJIEYUEHHOCTH M MHOTOTIJIAHOBOCTD
AKTUBHOCTH CyOBEKTa, HO U €T0 CTPEMJIEHHE K MPeoOpaso-
BaHUIO cebst M OKPY/KeHHsT TipeoOpasyeT MHPOPMAIIMOHHBIT
0OMeH, TIPUBOIUT K MOSIBJICHUIO HOBBIX U HEOOBIYHBIX pe-
3ysbratoB (Jlommmx, Tuxomupona, 2018).

WuTtepecHo TO, 4TO /71T COBPEMEHHOTO YeJIOBEKA BBICO-
Kasl 3aBUCHMOCTh OT MH(MOPMAIIUT KOMIIEHCUDYETCS CPefl-
CTBaMU ee TIOJyYeHNsT — MH(DOPMAIIMOHHBIMI PECYPCaMU.
3a ThICAYEIETHS YeTOBEYECKOI NCTOPUI OHU TIPUOOpESTH
MHOKeCTBO (POPM BOILIOIIEHWS] — OT HACKAJIBbHBIX HAJIITH-
cell /0 MHTEJTIEKTYATbHBIX CUCTEM TMPUHSATHS PElTeHUi.
Ho cymnHocTHO MX MHCTPYMEHTAJIBHOE 3HAUCHUE HEe M3Me-
HIIOCh. TH(OPMAITMOHHBIE PECYPCHI JIMYHOCTH 0OeCTIeUn-
BAIOT BBICOKYIO CKOPOCTb IMOJIyYeHUsT HY/KHBIX CBEEHHIA,
FapaHTUPYIOT UX OTHOCUTENBHYIO GecriepeGoHHOCTD, a Tak-
’Ke KauecTBO. Tak, 71 ocyiecTBieHus: IpodeccuoHab-
HOU JIeATEJILHOCTH HEOOXOMMbI TIEPBUYHBIE MCTOYHUKI
uH(OPMATINY, JIJIsT OCYIIECTBIECHNUS IEHCTBUI — TeMaThye-
CKI€, HY’KHBIE JIJIsI TIOTYIeHUsT 9KCIIEPTHON MH(MOPMAIIUH
U TIPUHATHS PETeHi, (DaKTOMOTHYECKIe 1 KOHIENTYalb-
HbIE, UCIIOTb3yeMble JIJIsl OPraHu3aIuy JesTeJTbHOCTH. Ta-
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KuM 06pasoM, cyObeKTa Tpy/ia OKPYsKaeT CBOeOOPasHOe MH-
(hopMaIMOHHOE TI0JIE, OTYACTH OOBEKTUBHO HEOOXOANMOE
IS BBITIOJTHEHUS €TO JIEITETTbHOCTH, OTYACTH OTBEYAIoIIee
Ha ero cyObeKTHBHbIE 3arpockl B uHbopMaruu (TATyHOB,
2021). YuutbiBasg, 4TO MOMUMO TPYIOBOH JEATETHHOCTH
UH(DOPMAIMOHHBIE PECYPCHI 06ECTIEUNBAIOT YIOBIETBOPE-
HME MHBIX IOTpeGHOCTEH, norpednoct cydbekra 00cIy-
SKUBAIOT ¥ MHbIE NCTOYHUKN WH(MOPMAITIH.

[MocrostrcTBO O6patienust K WHGOPMAIMN, 4acTOTa
ee morpebieHst, cTabUILHOCTh B BBIGOPE MCTOYHUKOB,
IIPEANIOYTEHNE OIHUX pecypcoB MH(MOpMAIUK JAPYTUM B
COBOKYITHOCTH TTOKA3bIBAET, YTO WH(MOPMAITIOHHOE TIOJIe
cyObeKTa MOKHO CUMTATh HE MMPOCTO HAydHOI abCTpak-
e, a BIIOJHE peaJbHOU (hOPMOI B3aMMOIEHCTBUS
cyObekTa 1 nHopmaln. Ero MatepuaibHbie CJIeIbl —
3aKJIAJIKU B Opaysepe, IEPENNCcKa B COIUANBHBIX CETAX U
MeCCeHKepax, «JIAaHKn» B BUICOCEPBUCAX — HAIIU TI0-
BCETHEBHBIE CITYTHUKY HE TOJIBKO B /IeJIaX, HO U B OT/IBIXE.

Pesysbratel  uHGOPMAIIMOHHONW AaKTUBHOCTU UC-
MOJIB3YIOTCS BCEMM YYACTHMKAMU B3aMMOJICHCTBUS, B
TOM YHCJIe U ee TTocTaBIuKkamMu. Tak, MHTepHeT-cepBUCH
MOCTOSTHHO aHAJIM3UPYIOT MOTOK MoTpebisieMoit nHbop-
MaITiH, COKpaIast BpeMst I0CTyIa K Harnbosee BocTpe6o-
BaHHBIM CBe/IeHUSIM. BMecTe ¢ TeM OHM MOZIEpHUBUPYIOT
nHpopMarmoHHoe noJie, GUIbTPYS He 3arpalinBaeMyto
cyObeKTOM WH(MOPMAIIIO, B3aMEH HAIOJHSS MOUCKO-
BYIO BbIJIaUy CBEJCHUSIMU, aCCOIMATUBHO CBA3aHHBIMU
C TTOJIb30BATEIBLCKUMU MHTEpecaMu. Tem cambiM uHGop-
MAI[MOHHOE MTPOCTPAHCTBO TOMOTEHU3UPYETCS HE TOJIb-
KO 110 (popme mpezcTaBieHus uHGopMaluu, Hauboee
yIOOHO JI7IsT TIOJIb30BATEISI, HO U 110 €€ COEPKAHUIO.

BzaumoseiictBue ¢ ungopMmalieii mpejarnoaaraet He
TOJILKO ee BOCHpUsATHE, 00pabOTKY W MCTOJIb30BAHUE
(AxmetoBa, 2007), HO 1 BBIOOD UCTOYHUKOB, GOPMY II0-
JIYYEHUS U YCIOBUSI, B KOTOPBIX WH(bOPMAIUs oTpebIist-
ercst, a Takke mpeobpasoBaHe HHGOPMAIMK ee CyOb-
€KTOM — TPAHCJISAIUIO, 3MEHEHNe WM YHUITOKEHHE.
[lnst atoro criemyer pasrpaHUYUTh WH(MOPMAIMOHHOE
noJie cyObeKTa 1 ero nHGOPMAIMOHHOE MTPOCTPAHCTBO,
MOCKOJIbKY JIaHHbIE TOHATHUS OJIU3KU U HEPEIKO UCTIOJIb-
3yI0TCS B KadecTBe CMHOHMMOB. [loslaraeM BO3MOXKHBIM
OTJICIUTD OJTHO OT JIPYTOTO, PYKOBOJCTBYSCH OJIHUM U3
[IPUEMJIEMBIX [Tl 9TOTO KPUTEPUEB — KPUTEPUEM B3a-
UMOJICHCTBUSA, J0IycKasd, 4TO MH(GOPMAIMOHHOE IPO-
CTPAHCTBO TIPeAIoJaraeT B3aUMOJICHCTBUE C JPYTUMHU
cyObexktamu 06paboTKi U IpeobpasoBaHus UHGOPMa-
un (Karkosa, 2008). Mnave roBopst, nuHGopManmoHnHoe
POCTPAHCTBO MOJUCYOBEKTHO, TOT/IA KaK MHMOpMAIIU-
OHHOE TI0JIe TIOJYNHEHO BJIUSHUIO OJIHOTO CYOBEKTa, 0~
CKOJTbKY OPraHM30BaHO UM CAMUM [IJIs1 Y/IOBJIETBOPEHUS
cobcTBeHHbIX noTpebHocTel. Takoe gesreHue mo3BoJIseT
HOHATH u3bupareibHOe M IIpeoOpasyioliee 3HAYEHUE
cybbekTa B onepuposanuu urdopmarmeii. Ecau npu-
3HATD HEHTPOM UH(POPMAITMOHHOTO MOJIs CyOhEKTa, CTa-
HOBUTCSI BO3MOKHBIM BBISIBUTH €T0 BJIUSHUE HE TOJIBKO
Ha paboty ¢ uHMopMaIueil, HO U, YTO HEMAJIOBAKHO, HA
ero (opmupoBanue. Mudopmarmontoe 1oJse, B CBOIO
oYepe/b, CTAHOBUTCS PENPE3eHTaHTOH CcyObhekra, He
TOJIBKO B 3HAUEeHUH 1IM(DPOBOro cjiesla UCTOPUH ee TIOUC-
Ka, HO B 00Jiee 3HAaUMMOM KJIIOUe OTpaskeHust Ipeodiiajia-
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ollell HANPaBJIEHHOCTH, JOMUHUPYIOIIETO COCTOSTHUS,
COIMAJBHBIX U ACOIUATBHBIX TOTPEOHOCTEI.

B aTom 3akmiogaeTcs ere OJ{MH BayKHBIN JJOBOJL B TTOJIb-
3y pasrpaHuyYeHus MOHATUN MH(GOPMAIIMOHHOTO OIS 1
6oJiee KPYIMHOTO B CBOIl TOMOJIOTUU WH(MOPMAITUOHHOTO
06pasoBaHus — HH(MOPMATTUOHHOTO TPOCTPAHCTBA, «ITO-
LHEHTPUYHOCTh> UHMOPMAIUOHHOTO TI0JII PACKPHIBAET
UH/IUBUIYAJTIbHOCTh €10 CyOBEeKTa HEe TOJBKO B MOMEHTE
notpebsieHust HHOOPMAIUH, HO U B TIPOIECCE PAZBUTHSI
JIMYHOCTH, TIOKA3bIBAsA, KAKKE MPEJMETHI COCTABJISIOT 06~
JIACTD ee BHUMAHYIST; YCUTUBAETCS U 0CJIabeBaeT HATIPaB-
JICHHOCTh Ha pasHble 06J1aCTH OKPY/KAKOIIEro MUpa.

AHamm3 MEXIUCIUTIIMHAPHBIX UCCIEOBAHMIA  de-
JIOBEKA-TIOTpeOuTeNIs MHGOPMAIINU aKIIEHTUPYET BHHU-
MaHWe Ha CYNIECCTBOBAHUU HEPA3PBIBHOM CBA3U MEXKILY
HUM, ee (GOPMOII U co/iepRaHUEM, YTO SICHO YKAa3bIBaeT Ha
HaJMure y WH(HOPMAIUOHHOTO TI0JIST HE TOJBKO OOBEK-
TUBHBIX, HO U CYOBEKTUBHBIX XapaKTepUCTUK. B yacTHO-
CTH, cOCTOsTHUSA noTpeburess urdopManu MoryT GbiTh
0XapaKTePU30BAHbI B KOTHUTUBHOM, SMOIIMOHATIBHOM U
TIOBE/IEHYECKOM AaCIIEKTaX, COMPOBOKIAIONINX ITAIIbI €e
MOJTy4YeHvist, 06pabOTKH 1 NCTOIb30BaHus. BoaMoskHOCTH
BOCITPUSITHUST I OCMBICJIEHUST TH(OPMAITIH OTPAHIYNBAIOT
norpebienne uHdGopMalmy JndHocTbio. Cremayer oTMme-
TUTH, YTO BOCHIPUSTHE OTPAHUYEHO HE TOJBKO TIOPOTAMH
YYBCTBUTEJIBLHOCTH, HO W TICUXOJOTUYECKUM ITPOIECCOM
ocMmpiciienns uHbopmarmn. Oco3Hanre WHOOPMAITIT
MIPe/IIoJIaraeT B3auMOJIEHCTBUE TIOyYaeMbIX 3HAHUN C
yoKe MMEIONIUMUCS Y BOCIIPUHUMAIOIIETO ee Jinia. Pas-
paborannas H.A. PybakuubiM GUOIMONCUXOTIOTHS Jle-
MOHCTPUPYET CyOBEKTUBU3M BOCIIPUATUS WHMOPMAIIN
ee norpeburesiem. Cunras, 4To y KHUTU CTOJBKO CO/EP-
JKaHWii, CKOJIBKO y Hee unrtareneii, H.A. PyGakun noguep-
KUBAeT BJIMSIHUE TICUXOJIOTMU YUTATess] HA ITOHUMAaHUe
MH(GOPMAITNH, TTOCKOJIBKY CO/lepKaHue, BIOKEHHOE ero
aBTOPAMM, BCET/Ia UCTIBITHIBAET HEKOTOPYIO TIEPEMEHY B
mporiecce caytnanust win urerus (Pybaxut, 2006).

Casasb notpebuTesist wHGOPMAIUU ¢ ero uHbopMa-
IIMOHHBIM TIOJIEM TIPOSIBJISIETCST B TIMPOKOM  CIEKTPe
AMOITMOHATBHBIX PEAKINH, TTOCKOJbKY OTCYTCTBUE [O-
cTyna K MH()OPMAIUU BBI3BIBAET YYBCTBO GECIIOKONCTRA,
BO3MOKHO TPEBOTH WJIM CcTpaxa, obsamanue uHpoOpMa-
nueii — atichopuio u yromsenue. [lepexxuBanue cBs3u ¢
UHGOPMAIMOHHBIM TIOJIEM TIPOSIBIISIETCS B YAEPKaHUU
cpencTs KoMmMyHuKauu (Harpumep, henomen habdomH-
ra — IIOCTOSTHHOTO OTBJIEYEHUsI HA Ta/UKET B Ipollecce
KUBOH KOMMYHUKAITN ¢ COOECETHUKOM ), TIPAKTUKAX 110
n36ETaHNI0 UX HCMOJIb30BaHUS (<«IU(BPOBON IETOKC» ).
KoHeuHo, 66110 Gbl HEMPABUJIBHBIM OTPAHUYUTH HCCIIE-
noBaHue WHGOPMAIIMOHHO-CMBICJIOBOTO  TIOJIST  TOJIBKO
HaNpaBJICHUEM aHAJIN3a BOCIIPUSATUS W TPUMEHEHWS WH-
dopmaruu. Mudopmaliys 0ka3biBaeT OrPOMHOE BJIMSHUE
HA JINYHOCTD, He TOJIbKO PETYJIUPYST COCTOSTHUE YeJIOBEKA
WJTM BMEIIUBASICh B €T0 JlesiTesibHoCTh. Vndopmariust pas-
BUBAET JIMYHOCTb, YIIPOIIAS UK YCIOKHSIS ee B3IJIL Ha
OKPY>KAIOIILYIO IEHCTBUTENBHOCTD, YTOHYAS UJTH OTJIyTIIast
ee BOCIIPUSITHE, TIOBBINIASA e MOPAJb WK, HA060POT, Jie-
Mopanu3yst. XapakTepusysl IPOoIecc BOCIPUSTUS UCKYC-
ctBa 1 TBopuectBa, JI.C. BoiroTckmii mcai: «31ech UaeT
CJIO’KHEHTIIas KOHCTPYKTUBHAS JIESITEIBHOCTB, ...3aKJTI0-

83

YafoNasics B TOM, YTO W3 TIPEIbsIBJISEMbIX BHENTHUX BIIe-
YaTJIeHU BOCITPUHUMATONITUI CaM CTPOUT U CO3/Ia€T ACTe-
trdeckuit 06pas» (Boirorckuii, 1987, ¢. 279). Ioatomy
OTPaB/IAHHBIM SBJISETCS PacCMOTpeHue MHMOPMAIMOH-
HOTO TOJIsI HE TIPOCTO C MO3UIUH €T0 CyObheKTa, HO B GoJiee
[IUPOKOM KOHTEKCTE JUYHOCHLIY 00pa308anuil, BO3HU-
KaloUX M3-32 HEOOXOAMMOCTH HCIIOJIb30BaTh UHMOP-
MAaIIMOHHO-KOMMYHUKAIIUOHHBIE TEXHOJIOTUU B PAa3HbBIX
cepax KusHeAeATeNbHOCTH (<1 POBOil abopureH» ).

Takm 06pa3oM, PACCMOTPEHHBIE TEOPUH U KOHIIETTI[IN
0OOCHOBBIBAIOT TPUHITUITHATBHBIE XaPAKTEPUCTUKY WH-
(hOPMAIIMOHHO-CMBICJIOBOTO TIOJIS JIMYHOCTH — €ro cyOb-
€KTUBHOCTb, OTPAKAIOILYIO HAITPABIEHHOCTH JIMYHOCTH BO
B3aMMOJICHCTBUI ¢ OOIIECTBOM, COIMOTEHHBIN XapakTep
UH(OPMAIMOHHOTO TIOJIsI, OTIOCPEIOBAHHOCTD CIOCOOHO-
CTBIO JINYHOCTU K BOCHPUATHIO U OCMBICJIEHUTO WH(hOpPMA-
. VX paccMoTperiie COCTaBIISIET BTOPYIO 33/1aUy HAIIIETO
HCCIIeIOBANYS, PACKPBITYIO B IAHHOI CTaThe — KOHIIENTya-
JI3AIHI0 NH(DOPMAIIMOHHO-CMBICJIOBOTO TIOJIS.

[lesecoobpasHocTh pazpaboTKy KOHIEN KU HHPOP-
MaI[OHHO-CMBICJIOBOTO TIOJIST JIMYHOCTH BBI3BaHA HEOO-
XOJIMMOCTBIO0 HAYYHOTO OTBETa Ha HECKOJBKO MPoOJIeM,
MTOPOXK/IEHHBIX CYIIECTBOBAHUEM JIUIHOCTU B YCIOBUSX
paIMKagbHO WMHMOPMAaTH3AIMK  OOIIECTBEHHBIX OT-
HoteHuit. KoHIenust T0/KHA BBICTYIIUTD CPEACTBOM
0OBSICHEHUST TIPOIECCOB BOCIPUSATHS TOTPEOICHUS U
MpUMeHEHUsT HH(GOPMAIUH JTMIHOCTBIO KaK CyOhEKTOM
conuaabHOro (hYyHKIIMOHUPOBAHUS B YCJIOBUAX UHGOP-
MAIMOHHBIX TEXHOJOTUN. 3HaueHne WH(POPMAITMOHHBIX
TEXHOJIOTUI TIPE/ICTABJISIETCS CYIECTBEHHBIM HE TOJbKO
U3-3a pacuMpeHust crocobGoB MpeaocTaBaeHus uHhop-
Mal[i¥, HO, YTO HEMAJIOBA)KHO, BJAUSHUS HA GHOpMYy ee
norpebienns  (npeobiaganne adPeKTUBHON cOCTaB-
JIgI01Iel HaJl KOTHUTUBHON ), COOTBETCTBEHHO BO3/IEN-
CTBWSI HA BO3MOKHOCTH JIMYHOCTH TI0 €€ BOCHPHUSITHIO,
06paboTKe 1 UCTTONB30BAHMIO.

OcHOBbBIBasiCh Ha paHee BBHIITOJHEHHOM aHAJIN3€e, MBI
paccMaTpwBaeM TOCTpPoeHWe WHHOOPMAIIMOHHO-CMBIC-
JIOBOTO TIOJIST JIMYHOCTH 3aBUCUMBIM OT TPEX ICUXO-
jgorudeckux mporeccoB: (1) monydenus nnpopmarmn
(00ycIoBIeHHOU ya0BIEeTBOPEHHEM MH(OPMAIMOHHON
norpebuocrn), (2) nepepaborku undopmanuu (oIocpe-
JIOBAHHOI KOTHUTUBHBIMU BO3MOKHOCTSIMU JIMYHOCTH )
u (3) npumenenust UHGOPMAIMU JTUYHOCTHIO. Kaskbrit
U3 MIPOIIECCOB BHOCUT CBOI BKJIAJ B (DOPMUPOBAHIIE UH-
(hOPMAITFIOHHO-CMBICJIOBOTO TI0JIsI, OTIPE/IEJIsIsl €r0 KJIIO-
deBbie mapaMeTpbl. PaceMoTprM nx mozgpobHee.

1. Honyuenue ungopmavuu peacTaBaseTcss HeoOXo-
JTUMBIM yCJIOBUEM [IJIST YIOBJIETBOPEHUS] COBPEMEHHBIM
YEJIOBEKOM BCEr0 00heMa BHUTAIbHBIX, COIHAIBHBIX U
upeansubix morpebrocteit (o I1.B. Cumonosy). UH-
bopmarmonHoe 1oJie JIUIHOCTU IETePMUHUPOBAHO TI0-
TpeOHOCTBIO B MH(pOpPMALUK, KOoTopas 00yCIOBIMBAET
He TOJbKO MOUCK CBEICHUM, HO U CIAEAYIOMUN 3a Heil
[IPOIIECC BOCIIPUSITHS, TOHUMAHUS U IPUMEHEHUS.

[MorpebHOCTD B MHGOPMAIMU OMOCPELYET YAOBJIET-
BOpPEHUE JIPYTUX MOTPEOHOCTEH JIMYHOCTH, TOCKOIBKY
TpebyeT OBJIAJIEHNs] CIEIUAIbHBIMI 3HAHUSIME, UCTIOJb-
30BaHUsT MH(MOPMAIOHHBIX TeXHOJIOTUI 1 cpencts. [l
COBPEMEHHOTO YeJIOBEKa 3HAUMTEJbHAS JacTh WH(pOpMa-
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[IMOHHOM MOTPEGHOCTH YIOBJIETBOPSIETCS TEXHOJIOTHYE-
CKH CJIOKHBIM CITIOCOGOM, TOCKOJIBKY MPEIITOJIaracT ¥c-
MOJTb30BaHNe WH(MOPMAITMOHHBIX CPENCTB U YCTPOUCTB.
B narem mpezicTaBiieHUN TIPUMEHSIEMbIe CPEICTBA YaCTO
o6pasyior uHdpacTpyKTypy MHGOPMAIIMOHHOTO T10JIs1, Ha
KOTOPYIO JIOKaTcsl (PyHKLIUM MOKMCKa, cOopa, 06paboTKi,
xpanenus ungopmarmu. Ot UHPPACTPYKTYPbI BO MHOTOM
3aBUCST (GOPMaJIbHbIE XaPAKTEPUCTUKU OTOKA MHMOpMA-
WU — ee 0O0bEM U CKOPOCTD TIOCTYIICHHUST, OTHOPOAHOCTh
160 pazHoobpasue (hOPMBbI ee MPEOCTABICHUS.

/laHHbIe XapaKTepUCTUKH B HAIleM IMpeJCTaBIeHNN
BBICTYMAIOT KJTIOYEBBIMU TapaMeTpamMyu HWH(pOPMAI-
OHHOW cocTaBJsgIoNell MHGOPMAITMOHHO-CMBICJIOBOTO
nosist. O6beM MHGOPMAIUE, CKOPOCTb €€ MOCTYILICHUST
n (hopma ee IPEZOCTABICHUS PACCMATPUBAIOTCS HAMU B
KauecTBe OObEKTUBHbBIX, HE3aBUCHMBIX OT JIMYHOCTH Xa-
paxTepucTuK HHMOOPMAITMOHHOTO TIOJIS.

2. llepepabomia ungopmayuu. BosMOKHOCTH JIMIHO-
CTU TI0 BOCIIPUSITUIO U OCMBICTIEHUIO NH(MOPMAIIK BJIHSI-
10T Ha MTHPOPMAIIMOHHO-CMBICJIOBOE TIOJIE B TOI JKe Mepe,
KaK ¥ XapaKTePHCTUKH MOCTYTAIoNell nHhOpMaIum.

[Tenxomormyeckre BO3MOKHOCTH OTIPEZIEISIIOT TIpeie-
JIBI IOHVMAHWS He TOJTBKO HH(MOPMAIIIOHHOTO TIOTOKA, HO
u conep:kanvsi nagopmaruu. B aTolt cBsI3u MX cemyeT no-
HUMATbh He TOJBKO KaK CyMMY CEHCOPHO-TIEPIIENITUBHBIX
U UHTEJJIEKTYATbHbBIX XapaKTEPUCTHK, a XapaKTEPUCTHK,
PaCIPOCTPAHSIONINXCS HA BCIO KOTHUTUBHYIO chepy JId-
HOCTH, B TOM YHCJIe HA TTPEICTABICHUS, 3HAHUS 1 YMEHUS,
yCTaHOBKU U yOeskieHust. Bosiee Toro, OTIebHbIE CTajuu
MO3HABATEILHOTO TIPOIECCa MOTYT OTUPAThCs Ha uHbOp-
MAalMOHHO-CMBICJIOBOE TI0JIe JIMYHOCTU B BUJIE 3alluCell,
3aMETOK, BBIIKCOK, B TAKOM BHJIE SIBJIIONINXCS CBOEro
PO/ia BBIHECEHHOI 32 TIPEIETbl IMYHOCTH COBOKYITHOCTBIO
3HAHUIT U HHCTPYMEHTOB /IS UX 06PAbOTKU U OTIEHKH.

[MockonbKy mepepaboTka WHGOPMAIHH JTHYHOCTHIO
pe/IBapsieT ee UCTIOTb30BaHUE, U3YYEHIE TICUXO0JIOTHYe-
CKHX XapaKTEePUCTUK JIAHHOTO MpoIecca B HaIlleM Ipel-
CTaBJIEHUM TIO3BOJISICT TPOTHO3UPOBATH CMBICIOBYTO
COCTABJISAIONTYI0 WH(MOPMAIMOHHOTO TIOJIS JIMYHOCTH.
Takum 06pasoM, KOMIIOHEHT IepepaboTku uHbOpMa-
I[UU PACCMATPUBAETCS B KAYECTBE JOIOJTHUTETHHOTO K
NH(GOPMAIIMOHHON U CMBICJIOBON COCTaBJISIONIEH TIPO-
necca. B marmem nipejcrasienuu nepepaboTka BhIpaska-
eTCsI B IBYX XapaKTEPUCTUKAX — CTENIEHU OTHOCUMOCTH
CBENIeHMIT K TPEJMEeTY MHTEepeca, a TakKe MX MPOCTO-
Te, He TpeOyIolell yTOYHEHHUS, PasbsiCHeHUs. BTopbiM
aCMeKTOM TrepepaboTKY HH(MOPMAIIH BBICTYTIAET COTIO-
CTaBJIEHUE TTOJYYeHHOH MHMDOPMAIINT ¢ UMEIOTTUMUCS
y cyObeKTa 3HaHUSME U OIEHKA MX COIJIACOBAHHOCTHU
b0 MPOTUBOPEUMii, a TakKe MPUHATHE PEIIeHUN 00
UX MpaBUIbHOCTU JinbOo ommbouHocTu. [lomarast, 4to
JTAaHHBIE TIPOIECCHI BBIPAXKAIOT OTHOIIEHUE JIMYHOCTU K
noJsydyaeMoit uHdopMaiuu, OTMETHM, YTO OHU HMEIOT
He TOJHKO KOTHUTUBHbIE, HO U COIMAJIbHbIE MeXaHU3-
Mbl (hopmupoBanusd. [log ux BausgHueM wHOOPMAIUS
paccMaTpuBaeTcst C MO3UIIMK BHEITHUX 110 OTHOIIEHUIO
K JIMYHOCTU KPUTEPHEB, TIPUBO/A CYOBEKTA K BBHIBOLY O
BO3MOKHOCTH JI1O0 HEBO3MOKHOCTH €€ UCII0JIb30BAHUSI.

3. IIpumenenue nHOpMAITIN JTUIHOCTHIO PacCMaTpPHU-
BAETCS B KAYECTBE TPEThEH KOMIIOHEHTbI, 00pasyoleil 1H-
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(bopmarmonHo-cMbICTIOBOE TTOJIE JIMYHOCTY. Kak yke Hamm
OTMEYaJIOCh BbIIIE, MH(POPMAIHS B COBPEMEHHbBIX YCJIOBHU-
SIX BBICTYIIAET COIMATBHO HEOOXOMUMBIM YCIOBHEM YIIOB-
JIETBOPEHUST MOTPEGHOCTEH, TT0ATOMY OHA TIOBEPTAETCsI
OlIeHKe C TIO3UIIUIT ee IIEHHOCTH OTHOCUTEJIBHO Y3Ke NMEeI0-
IUXCS Y CyGBEKTa CBEICHNH, a TAKIKE TIOJIE3HOCTH €€ M-
MeHEHWSI JIJIsT ToJiydeHust pesysbrata (Anapeesa, 2005).

BesycioBHo, cMbIc/iOBasi XapaKTEPUCTUKA TOIMOJIO-
iy “HGOPMATIMOHHOTO TOJIST ITYHOCTH OY/IET HETIOTHON
6e3 BBISBJIEHUS TOTO, KAK JIMYHOCTH OTIEHUBAET MOJTyJac-
MYI0 HHGOPMAIIIIO, COTIOCTABIISIS €e ¢ MHANBUIYAIbHBI-
MU TIpe/ICTaBIeHUsIMU. Beib mprMeHenvie nHbopMam
IpenosaraeT He TOJTBKO ee OCMBICJIEHIE B TIpoIiecce TIo-
CTYIUICHUsI, HO U TepepaboTKy OTHOCHTEJNBHO MacChuBa
CBEJIEHUT, KOTOPBIMHE yiKe 00saaet cyobekt. Konternust
MHOOPMAIMOHHO-CMBICJIOBOTO TIOJIS TTO3BOJISET BBICTPO-
UTh HAPaJLIeTh MKy STUMHU IIPOIIECCAMU, TTOKA3bIBAs, B
KaKOl Mepe OHM COTJIACYIOTC, @ B KAKOW MOTYT ITPOTUBO-
pedutsb Apyr Apyry. B mocienHem ciydae cyOBEKT 01
JKEH MPeANPUHUMATB IIATU 10 TIPEO/I0JIEHUI0 KOHMIINKTA
CMBICJIOB HOBOW M CTapOi MH(pOPMAIUH.

C yuetoM 3TOro 11e1eco06pasHo JIOMyCTUTh Mpeobpa-
30BaHMEe MH(MOPMAIMOHHOTO TOJIST IMYHOCTH, MICXO/ST 13
CyObEKTHBHOTO 3HaYeHMs (CMBIC/IA), TTPUIaBAEMOTO Ha-
XOASIIUMCS B HeM cBefieHrsiM. COOTBETCTBEHHO, U3yde-
HUe MHQPOPMAITMOHHO-CMBICTIOBOTO TOJIS Yepe3 OIEHKY
3HaYeHUS WHHOOPMAITIW JIJIST IMYHOCTH MOKET TIOMOYb B
MOHUMAHHUK €r0 TOMOJIOTHUH, HAPUMeP OOHAPYKUTD I[eH-
HOCTHOE WH(MOPMAIMOHHOE S/1p0 (S/1pa) U HE3HAYNMYTO
nepudepuio, 4To, B CBOIO OYEPE/b, OTKPHIBAET BO3ZMOXK-
HOCTU JIJIs1 U3Y4€HMsI AKTYaIbHOTO COCTOSIHIS JINYHOCTH.
Jaziee, ¢ mo3uIyy IpuMeHeHNst MHGOPMAIMU MOTYT ObITh
BbIJIeJIeHbl MHQPACTPYKTYPHBIII M CMBICJIOBOW YPOBHU
HHMDOPMAIMOHHO-CMBICJIOBOTO  TIoJisA.  Tak, obperemie
TI0JIE3HOI WH(MOPMAIIUN COTIPOBOXKIAETCS OCO3HAHWEM
ee TIeHHOCTHU U TPEIBOCXUIIIEHUEM TIOJIOKUTETHHOTO pe-
3yabTata. Ha ypoBHe apxuTeKTypbl WHMOOPMAITMOHHO-
CMBICJIOBOTO TIOJISI OHO OY/IET BBIPAKATHCS B MPEAIOUTE-
HUU OTpeJIe/IEHHBIX UCTOYHUKOB WHpopMaIuu u Gopm
ee mperoctasenst. Hesmaunmast u Gecriomesnast mudop-
Maist OyJleT OCO3HABAThCS JIMYHOCTHIO KAK JIEMOTUBU-
pyiomasg u npuBojdias K neyaade. COOTBETCTBEHHO U
HA JIMYHOCTHOM YPOBHE, U HA YPOBHE TIPEI0CTABJISIONINX
ee CPe/ICTB U UCTOYHHUKOB TI0/I00Hast nH(popMaIus Oyaer
BBITECHSITLCST, MTHOPUPOBATHCS, 3a0BIBATHCS.

Taxum 06pazoM, HHGOPMAIMOHHO-CMBICTIOBOE TOJIE
JIMYHOCTU B HAIIEM TPEICTABIEHUN BO3HUKAET BCJIE]-
CTBUE WCIOJH30BAHUS JTMYHOCTHIO WH(MOPMAITMOHHBIX
TEXHOJIOTMI U CPEICTB IS YAOBJIETBOPEHUs MOTPE6-
Hocrell. B ero ocnoBanuu HaXoATCSA IIPOLECCHl B3aUMO-
NEHCTBUS TMYHOCTH W WH(OPMAITIH, BIUSIONNE HA €€
HOJIydeHue, mepepadoTKy 1 IPUMEHEHHE,

*

SaBepmaﬁ Halll aHaJIn3, MOKHO 3aKJIIOYNTh, UTO YK€
B TaKOM BH/€ OH ITO3BOJIAET HpI/I6]II/ISI/ITbC§I K ITOHHMMa-
HUIO COBPEMEHHBIX OTHOIIIEHU MCKAY JHUYHOCTBIO U
I/IH(I)OpMaHI/IefI, BO3HUKAIOIINX BCJIEACTBUE yBEJINYNBaA-
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IONIEerocsl 3HAYEHUS] KOMMYHUKATUBHBIX, MEIWHHBIX 1
3HAHWEBBIX TEXHOJIOTHUIL IS CYTECTBOBAHUS COBPEMEH-
HOTO 001IecTBA U (DYHKITMOHUPOBAHUS €10 HHCTUTYTOB.
NubopMalinoHHO-CMBICIOBOE  TI0JIe B TIPe/lJIaraeMoii
HAMU KOHIIENTYaJU3al[Mi PACKPLIBAET ¥ Pa3JIHMIHbIE
CTOPOHBI BHYTPEHHETO MUPA JUYHOCTH, U CIIOCOOHOCTH
BOCIIPUHUMATD, TIepepadaThiBaTh U PACIOPSIKATHCS CO-
lep:kanueM coluasibHoit uHbopmanuu. [Ipogykrus-
HOCTb ITPEIJIATaeMO¥l KOHIIEIIIUN — €Il ¥ B BO3MOKHO-
CTH TIePeX0Ia OT PACCYKAEHII K CCIIeI0BAHUIO.
Bamkaiime mepcnekTUBBI MCIIOTB30BAHUS KOHIIETI-
U THGOPMAITMOHHO-CMBICJIOBOTO TIOJISI CBSI3AHBI C ee
3HAYEeHUeM JIJIsi TIOHUMAaHUST MPOIecca COMUATIBHOTO TIO-
3HAHUS U CONUATBHOTO (DYHKITMOHUPOBAHUS IUYHOCTH B
COBPEMEHHOM O0IIIECTBE, IUATHOCTUKHU CITOCOOHOCTH JIY-
HOCTH 00pabaThIBaTh U MPUMEHSITH WH(bopMaImo. Petie-
HUe 9TUX 33/1a4 OCYIIECTBJISIETCS HAMU B OTI€PAIIMOHAIIN-
3ali KOHCTPYKTA ¥ pa3pabOTKe Ha €r0 OCHOBE METOAUKU
OLIEHKH TIAPAMETPOB UH(MOPMAIIOHHO-CMBICJIOBOTO TIOJIS.
B passutue wjeil crathu HaMu pa3paboTaH M anpo-
OGUpPYETCsT TICUXOMArHOCTUYECKUI OMPOCHUK [T Xa-
PaKTePUCTUKN  WHGOPMAIIMOHHO-CMBICTIOBOTO  TOJISI.
Ha srame mumyioTHOro BapmaHTa OINPOCHUK BKJIOYAET
12 wHAUKATOPOB, XapaKTEepPU3YIONUX TTPOIECCH MOy
YyeHus1, 00pabOTKU ¥ IPUMEHEHUsT HH(MOPMAIMK JIMYHO-
CThIO, B COBOKYITHOCTH 0OPa3yoIux ee HHPOPMAIUOH-
HO-CMBICJIOBOE TTosie. Kasaplii MHAMKATOp U3MepseTcs
110 ceMUOALIbHOM OUITONAPHON OLeHOYHOM 1mKase (110
TUIy ceMaHTHueckoro auddepennmana). K npumepy,
IUTST TUATHOCTUKU TTOTy4eHus: nHGOPMAIUK UCTIOJIb3Y-
0TC IMXOTOMUYECKHE XapakTepucTuku (nudopmarum
<HENIOCTATOYHO—U3OBITOYHO», OHA TIOCTYTIAET «Me/IJICH-
HO—OBICTPO», €¢ UCTOYHUKU <OJHOPOIHBI—Pa3TNIHBI»
u 1p.). Pecrionzient BHIGUpPAET U3 MPOTHBOTIOIOKHBIX
M0 3HAYEHUIO XapaKTEePUCTHK Hanbosee OIN3KYI0 K €ro
MHeHU0. Bcero mMuIoTHBIN BapuaHT cocTonT n3 12 uH-
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JIMKATOPOB-CYOIIKal, CTPYNIUPOBAHHBIX B 3 IIKAJIbI
(Tonyuenne nudopmaryu, ObpaboTka HHGOPMAIK U
[TpumeHeHne HHGOPMAIIIN), a TAaKKe 0O00IIAIIIEr0 UX
CYMMapHOTO TIOKa3aTeJsis XapaKTepucTuK uHgpopMaIu-
OHHO-CMbICJIOBOTO TIOJIST IMYHOCTH.

[TunotHbIil BapuanT OBLT IIPOBEPEH Ha BBIOOPKE U3
440 4yejioBeK, pa3JIMYAONIUXCS YCJIOBUSIMH JIOCTYIA K
uH(GOPMAIH, BOSMOKHOCTSIMHE TI0 ee 06paboTKe 1 TpH-
menenno. CobIoeHue STOTO YCIOBUS SIBJSETCS KJIIO-
YeBBIM [IJIs1 BBIIBJIEHUsT (QDYHIAMEHTATbHBIX PA3IUYII B
apXUTEKType MHPOPMAITMOHHO-CMBICJIOBOTO TTOJIST JIY-
HOCTH, CYIIECTBYIOIIE B Pa3HOPOIHOM U PerJiaMeHTH-
POBAHHOM MH(POPMATTMOHHOM TIPOCTPAHCTBE.

Pesynbrater (hakTopusamy MOATBEPAUINA COCTOS-
TEJTHHOCTh TEOPETUIECKON MOJIEIN OMPOCHUKA WHGOP-
MaIMOHHO-CMBICJIOBOTO TIPOCTPAHCTBA M3 TPeEX IIKAJ.
[Tpu sTOM OHU TTOKA3AIN HA BO3MOKHOCTH YIIPOIIEHUS
MUJIOTHOTO BapUAHTA ONPOCHUKA IIyTE€M HUCKJIIOYEHUs]
3 CMEXHBIX 110 CMBICTY U KOHKYPUPYIOUIMX MEXIY CO-
GO MHAUKATOPOB. 3a CYET ITOTO UX OBIIEe KOJINIECTBO
CHU3UJIOCH ¢ 12 710 9, UTO TIOBBICUIIO JIOCTYITHOCTD CTH-
MYJIBHOTO MaTepuaia OIMPOCHUKA JJIst 06CTe[yeMBIX, CO-
KPaTHUJIO BPeMs eT0 3aI0THEHUSI.

B 1ies10Mm, arpobariust poieMOHCTPUPOBAJIA BO3MOK-
HOoCTH ucmosb3oBanus onpocHuka VCII anas ombiTHO-
AKCIIEPUMEHTANBHOI paboThl. KpoMe TOTO, OHa BhISIBIIIA
MEPCIIEKTUBBI COBEPITEHCTBOBAHMS TICUXOMETPUYECKUX
XapaKTePUCTUK OIPOCHUKA. B 4YacTHOCTH, TPENCTOUT
[IPOBEPKA BHEITHeN BAJINUJIHOCTU OIPOCHUKA, OIEHKA
€r0 TUCKPUMUHAHTHBIX BO3MOKHOCTEH ITyTeM U3YJIeHust
pasnuuuil B BEIOOPKAX JIML, UMEIOIINX PasHblil ZOCTYII
K WHMOPMAIIUH, OTJIMYAIONIUXCSA CIIOCOOHOCTAME TIO ee
06paboTKe U BOBMOKHOCTSIMU TIPMEHEHUST.
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MIPEJITOJIaraeTcst TOAPOOGHO OXapaKTEPU30BATh B OT/IETb-
HOU cTartbe.
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Four degrees of meaningfulness in human life:

a perspective from the jointness development model
(following O.S. Nikolskaya and F.E. Vasilyuk)

A.V. Novichkova! <

! Independent researcher, Moscow, Russian Federation
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Abstract

Context and Relevance. We previously described a dynamic model of jointness, a general psychological
unit for understanding the human being that integrates key insights from cultural-historical psychology.
However, the model remains fairly abstract. Objective. In order for the model to be practically applicable,
it is essential to showcase its capacity to comprehend the dynamic essence of human experience. Hypoth-
esis. Psychological development proceeds through the emergence of the jointness domains within one’s
lifeworld: I, Thing, Goal, and You. These changes can be described using O.S. Nikolskaya’s (2020) concept
of affective organization of consciousness and behavior, while the inner work carried out can be understood
through F.E. Vasilyuk’s (2010) typology of coping with critical situations. Methods and materials. We
compared two approaches to experiencing and, together with other psychological theories, used them to
outline the ontology and phenomenology of four levels of jointness. We identified the psychological pro-
cesses and types of fabric of meaning specific to each level. We drew a parallel with the evolution of living
organisms and defined the biological values corresponding to each level. We also highlighted resonance and
feedback as key biological mechanisms in the development of jointness. Results. Thus, we described models
of four levels of jointness development and produced a detailed, multifaceted description of the four degrees
of meaningfulness in human life. Conclusions. The proposed connection between the development of joint-
ness, affective organization, and critical situations was broadly confirmed, with certain qualifications. The
findings point to an evolutionarily continuous bio-psycho-socio-cultural organization of human existence
and suggest the presence of a general anthropological trajectory of development.

Keywords: jointness, meaning, bio-psycho-socio-cultural model, resonance, feedback, sign, experiencing, I,
You, goal, value, set, relation, activity, communication
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C TOUKH 3pEeHUs1 MOJIeJId Pa3BUTHSI COBMECTHOCTH
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Pesztome

Konrekcr u akTyanbHOCTh. Patee Mbl onvcany 1 060CHOBAIN ANHAMUYECKYIO MOZIE/Ib COBMECTHOCTH. DTa
00LIEICUXOIOrnYeCKas eIMHIIA TIOHUMaHUsT YeJloBeKa 000011aeT KIIoUeBblie UIEH KyJIbTypPHO-UCTOPUYE-
CKOU MICUXOJIOTHH, HO TIOKa OHa 10BOJIbHO abcrpakTHa. Ileab. YTo6bl Mojiesb cTaja MoJie3Ha B ICUXO0JIOTH-
4eCKOIl IPAKTHKe, HEOOXOJUMO PACKPBITH BO3MOKHOCTH, KOTOPbIE 3TOT UHCTPYMEHT €T JJIsl HOHUMAHSI
JKIBOI TKaHW vesoBevecKuX TepeskuBanmii. [umoresa. IIcuxonornueckoe pa3BuThe MPOUCXOAUT B TIPO-
1iecce BBIIeIEHIS BHYTPU JKU3HEHHOTO MHpa desioBeka foMeHoB copMectHocT: S1, Tol, Bems n Lens. Itn
M3MEHEHUS] MOKHO OIHCATh € TOMOIIbIO ypOBHEN adheKTUBHOIT OpraHU3aIuu CO3HAHUS U TIOBEJIEHUSI, 110
O.C. Huxkoubckoit (2020), a coBepiiaeMyto B 9TOM [POIECCEe BHYTPEHHIOK PaboTy MOKHO MOHSTH € I0-
MOIIBIO TUTIOJIOTUH TIpeooaenus kputndeckux cutyanuii, mo M.E. Bacumioky (2010). MeTozab! u Marte-
pHasbl. Mbl COTIOCTABUIIN IBA TIO/IXO/A K HOHMMAHWIO TTepeskuBanisi. Ha X 0CHOBE U ¢ OMOIIBIO IPYTUX
MICUXOJIOTHYECKUX TEOPHHT OTUCAIN OHTOJIOTHIO U (hEHOMEHOJIOTHIO YeThIPeX YPOBHEI Pa3BUTHUSI COBMECT-
HocTH. Boimemmu crermduyeckue 71st KaxkI0T0 YPOBHS IICUXOJIOTHYECKUE TIPOIECCH U TUITBI CMBICJIOBOM
tkanu. [TpoBesiu mapasiiesib ¢ 9BOJIONNEH JKIUBBIX OPraHU3MOB M OITPEIEJTUIIM COOTBETCTBYIOIIIE KAKIOMY
YPOBHIO Guosiornueckue eHHocTr, OTMETHIIN KIFoUueBble OUOJIOTHUYECKIEe MEXaHU3Mbl PA3BUTHSI COBMECT-
HOCTH — Pe30HAHC U 00PaTHYIO CBsi3b. PeadymbTarsl. Tak Mbl IIOCTPOMIN MOJIEJIM YETHIPEX YPOBHEl pa3Bu-
THUST COBMECTHOCTH, TIOJTYYHUJIN JIETATLHOE U PA3HOIIAHOBOE OITUCAHNE YEThIPEX CTeleHeil OCMbICeHHOCTH
yesioBeveckoil ku3uu. BemBoapl. [Ipennososkenne o cBs3U pa3BUTHUSI COBMECTHOCTH, YPOBHEN a(pdeKrTuB-
HOH OPraHu3aliui U THIIOB KPUTHYECKUX CUTYAIUI HAIIO [OCTATOYHO ITHPOKOE 000CHOBAHUE € HEKOTO-
PBIMU YTOUHEHHSIMU. DTO MCCJIe[0BAHKUE [IPUBEJIO HAC K MPEJACTABJIEHUI0 00 9BOJIOIMOHHO [IPEEMCTBEH-
HOI OMO-TICUXO-COIMO-KYJIbTYPHON OPraHU3alUU OPTAHU3ALUY Y€JT0BEUECKOT0 OBITHS, O CYIECTBOBAHUU
00111er0 aHTPOIOJIOTHYECKOTO BEKTOPA PA3BUTHSL.

Kmouesvte cnosa: coBMECTHOCTb, CMBIC], OMO-TICHXO-COIUO-KYJAbTYPHAst MOZIENb, Pe30HaHC, oOpaTHas
CBsI3b, 3HAK, TIepekuBamue, S, Tol, BEIb, 11e/Ib, IIEHHOCTD, YCTAaHOBKA, OTHOIIEHUE, eI TETbHOCTD, OOIIEHIIE

Baarogapuocru. Pa6ora Bbinosiiena mpu 4yTKOM colpoBoskaennn Mapun Bacuibuyk B paMKaX aBTOPCKOM paKTu-
ku PhD Coaching (https://mariyavasilchuk.ru/phdcoaching). Beipaxkaio moemy apyry riyGoKyio Mpu3HaTeIbHOCTD 3a
MOZIEPKKY, 00ydeHre u 0OpaTHYIO CBA3b.

Jlns murupoBanus: Hosuakosa A.B. (2025). Yerbipe cTernenn 0CMbICIEHHOCTH Y€T0OBEYECKON JKI3HI C TOUKW 3PEHUSI
mogesu passurtusi comectnoctu (1o cronam O.C. Hukousbekoit u D.E. Bacuiioka). Kyavmypro-ucmopuveckas ncuxo-
nozust, 21(2), 88—100. https://doi.org/10.17759 /chp.2025210208

Introduction

Continuing to consider jointness as a key gen-
eral psychological phenomenon, we will try to un-
derstand its properties in more detail. The dynamic
model of jointness generalises the achievements
of cultural-historical psychology and develops the
legacy of F.E. Vasilyuk (Bacwuiiok, 1984; Bacuiiok,
2010). It includes structural and dynamic aspects of
a human’s lifeworld, as well as captures its meaning
development, and allows describing the processes
of experiencing and meaningful activity resulting
from successful experiencing (Fig. 1, 2). Neverthe-
less, so far our model is rather abstract.
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We have previously defined jointness as “an inte-
gral phenomenon of interpersonal communication”
(Mumna, 2010), as resonance and coordination be-
tween people, as a joint meaning field (Hosuukosa,
2024). But such a representation lacks the details
that would allow us to look back at the whole of
the human experience in question. Let us now try
to understand how this phenomenon appears and
manifests itself in our lives.

Let us assume that the development of jointness
proceeds from simple to complex, from biology to
culture, from its origins to developed forms. In this
case, what is the initial form of the jointly shared
fabric of meaning in human life? How does its de-




Hosuukosa A.B. (2025)
YerbIpe CTENEHN OCMBICJIEHHOCTH Y€JI0BEYECKOI KUBHIL...
Kyusbrypro-ucropuueckast ncuxosorust, 2025. 21(2), 88—100.

Novichkova A.V. (2025)
Four degrees of meaningfulness in human life...
Cultural-Historical Psychology, 2025. 27(2), 88—100.

velopment take place? Let us assume that initially
meaning is “biological values” (Damasio, 2018, p.
37), “adaptive meanings” (Huxosbsckasy, 2020) of
the organism. And the fabric of meaning develops
in the process of successive singling out within the
human lifeworld of functional domains forming the
phenomenon of jointness: 1, Thing, Goal and You
(Fig. 2; Houukosa, 2024). In what order, then,
can this occur? We found a clue to the answer to
this question in O.S. Nikolskaya (Huxkosbckas,
2020). The author considers the disorganising na-
ture of childhood autism as a key to understand-
ing normal, organising, human meaning develop-
ment. And also in the works of F.E. Vasilyuk we
find a detailed developed psychotechnical system
(Bacuuiok, 2010), which in many aspects comple-
ments the theory of O.S. Nikolskaya. Let us take
the works of my teachers as a basis and try to re-
construct the general psychological regularities of
the jointness development that emerge in them.
As a result, the origin of jointness will appear as an
evolutionary successive process of a human’s acqui-
sition of the meaningfulness of their own life. Such
a description will open up the possibility of study-
ing the phenomenon in practice, and will also help
to open up a discussion of the interconnectedness
of various fields of human science with its help.

Materials and methods

A spectral and polyphonic (Ilanikun, 2004) com-
parison of approaches from two areas of psycho-
logical practice — experiential psychotherapy and
special psychology of childhood autism — was car-
ried out. It was shown that the parameters of these
typologies complement each other.

On the basis of psychotechnical methodology
(Bacuiiok, 2010), the processes that form the four
levels of jointness organisation and the four degrees
of meaningfulness of human life are described. The
discussion incorporates references to evolutionary
biology, neurobiology, and numerous aspects of
human psychology, highlighting the strong inter-
connection between the phylogenetic development
and ontogenetic processes of jointness.

Results

Proximity and difference between

the two approaches

O.S. Nikolskaya identified four levels of af-
fective (emotional and meaning) organisation of
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human behaviour and consciousness, which are
formed in an unambiguously given order: “plastici-
ty”, “affective stereotypes”, “expansion” and “emo-
tional control” (Hukonbckast, 2020). The adult in
this approach is “...the centre of the child’s life sit-
uation, its mental organiser, mediator and conduc-
tor of cultural development” (Hukosbckast, 2020,
p. 163).

F.E. Vasilyuk described classifications from four
modes of consciousness functioning, four types
of critical situations and corresponding to them
“dialogical internally” types of experiencing (per-
ezhivanie) (Bacwmiok, 2010, pp. 143, 155). These
three classifications have not been fully correlated
by their author, but it seems that they can be cor-
related (Bacumok, 2010, p. 119). Let us try to con-
sider them in unity.

O.S. Nikolskaya describes the “affective sphere”
of a person based on her long-term practice of
working with childhood autism and studying the
history of human culture. The author stresses the
“charge” of all human behaviour with adaptive
meanings, describes the inseparable connection of
cultural forms of behaviour with their “natural” ba-
sis (Huxombckas, 2020, p. 142).

F.E. Vasilyuk describes qualitative transfor-
mations of a human’s “lifeworld” with the help of
phenomenology of everyday life and experience
of clinical and psychotherapeutic practice, as well
as using fiction literature. He speaks about the in-
separable integrity of “human-life-in-the-world”
(Bacuutiok, 2010, p. 216).

Both authors strive to understand the human be-
ing on the way to meaningfulness. They are inspired
by the works of L.S. Vygotsky, realising his ideas
about the meaning structure of consciousness and
the key role of experiencing. Both approaches grow
out of the psychology of activity and rely on the
category of “subject activity” (Hukombckas, 2020,
p. 38; Bacuumiok, 2010, p. 5; Leontiev, 1978). At the
same time, from our point of view, they go beyond
the framework of the activity approach, consider-
ing the Other as an ontologically significant entity
(baxtun, 2003).

The key difference between the approaches is
found in the understanding of experiencing. For
O.S. Nikolskaya, it is primarily “affective expe-
riencing”, which “..reveals for the subject the
adaptive meaning of what is happening”, “...mod-
ulates our consciousness and gives form to adap-
tive behaviour”. With its help “...needs maintain
control over human activity” (Hwukosbckas,
2020, p. 6, 140). And for F.E. Vasilyuk, experi-
encing is primarily “the activity of experienc-
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ing”, a voluntary activity that is “aimed at pro-
ducing meaning”, at “consolation, pacification”
of the feeling-based foundation (Bacumiok, 2010,
pp. 117-8; Bacuok, 1984). That is, the differ-
ences in the theories consist in the focus of at-
tention on the involuntary and voluntary sides
of experiencing, respectively on the external and
internal sources of regulation of the psyche (Fig.
1, 2; Vygotsky, 1978).

Thus, the approaches develop in a common field,
although they follow different paths and describe
functionally different aspects of experiencing. This
allows us to consider them as fundamentally com-
plementary, but not to make a direct translation of
concepts. Let us try to organise the meeting of the
two approaches in the coordinate space of the joint-

ness model. This can help us to describe the pro-
cesses of gaining meaningfulness of life quite fully
(Fig. 1, 2).

Reconstructing the development

of jointness

Let us consider the development of jointness
from two perspectives — as an ontology of over-
coming a critical situation and forming a fabric
of meaning in activity, and as a phenomenology of
meaningfulness emerging through the processes of
experiencing (Leontiev, 2019; Hosuukosa, 2024).
We will compare the typological parameters of the
two approaches (Tab. 1) and, based on this com-
parison, describe four jointly shared “lifeworlds”
(Vasilyuk, 2010).

Fig. 1. Involuntary manifestation of jointness

Relationship

Activity

Fig. 2. Voluntary manifestation of jointness

Table 1

The levels of affective organisation of consciousness and behaviour according to O.S. Nikolskaya and types
of lifeworlds, critical situations and modes of consciousness functioning according to F.E. Vasilyuk

Involuntary experiencing according to O.S. Nikolskaya

Voluntary experiencing according
to F.E. Vasilyuk

N1.1 Adaptive meaning: plasticity

V1.1 Infantile (vital) lifeworld

rhythms of the environment

N1.2 The subject is fitting into a living «timed» space, assimilating the | V1.2 The Observer is passive and the Observed is

passive
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Involuntary experiencing according to O.S. Nikolskaya

Voluntary experiencing according
to F.E. Vasilyuk

N1.3 Peripheral consciousness

V1.3 Mode of consciousness: Unconsciousness

N1.4 A new affective parameter: Safe-Dangerous

V1.4 Critical situation: Stress

N1.5 Deepening contact with the world: Self-preservation

V1.5 The psychological «unit»: Set

N2.1 Adaptive meaning: Affective stereotypes

V2.1 Values lifeworld

life activities to the rhythms of the environment

N2.2 Subject fits the space into his/her motor pattern and links his/her

V2.2 The Observer is passive and the Observed is
active

N2.3 Magical consciousness

V2.3 Mode of consciousness: Experiencing

N2.4 A new affective parameter: Want-I don’t want

V2.4 Critical situation: Conflict

N2.5 Deepening contact with the world: Establishing order

V2.5 Psychological «unit»: Relations

N3.1 Adaptive meaning: Expansion

V3.1 Realistic lifeworld

affected by time constraints

N3.2 The subject dominates the space of the problem situation but is

V3.2 The observer is active,
and the Observed is passive

N3.3 Story consciousness

V3.3 Mode of consciousness: Conscious awareness

N3.4 A new affective parameter: Can-Can’t

V3.4 Critical situation: Frustration

N3.5 Deepening contact with the world: Achieving the goal

V3.5 Psychological «unit»: Activity

N4.1 Adaptive meaning: emotional control

V4.1 Creative lifeworld

claiming dominance

N4.2 Subject loses affective immediacy, is modulated by the objective
givenness of Others, voluntarily plans their actions in time and space

V4.2 The Observer is active
and the Observed is active

N4.3 Awareness of necessity

V4.3 Mode of consciousness: Reflection

N4.4 A new affective parameter: Good-Bad

V4.4 Critical situation: Crisis

N4.5 Deepening contact with the world:
Establishing emotional interaction

V4.5 Psychological «unit»:
Communication

Biology: sensory-harmonic

meaningfulness of safety

This first, most ancient, level of life organ-
isation can be imagined in the form of the sim-
plest single-celled creature that originated in the
world ocean (Fig. 4). Safety (N1.4), preservation
of integrity (N1.5), survival (Fig. 3) at this stage
of development is the only “biological value”
(Tamacuo, 2018) for the organism, its “vital
adaptive meaning” (Hukonbckas, 2020). In the
course of natural selection, those biochemical
structures continue to exist that are able, unde-
stroyed, to fit into the fluctuations of the envi-
ronment (Fig. 3). Nascent in the “primary broth”,
the organism first acquires integrity by means of
the synchronisation of vibrational processes in
different parts of the complex of randomly joined
molecules (Kepa Ruiz-Mirazo, Briones, Escosu-
ra, 2014, p. 308). This primary resonance statis-
tically increases its resilience to environmental
influences (Ibid.) and allows it to start an evo-
lutionary pathway — to develop a pre-emptive
response to a potentially harmful perturbation
(N1.2; Fig. 3). And the better this simplest bio-
logical structure tracks the periphery (N1.3) of
its environment, the faster and more accurately
it can respond to environmental changes (Fig. 3).
The generalised non-specific stress (V1.4) re-
sponse mobilises the formed integrity to provide
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a live-saving impulse to move in the direction
Jfrom danger to safety (N1.4). This is what allows
the organism to survive by dissolving into the im-
personal force of the elements (V1.2; Fig. 4) and,
together with its flows, to plastically (N1.1) cir-
cumovent the irregularities of space (N1.2).

As organisms become more complex, systems of
instantaneous response also develop. At the level of
creatures like humans, this function is performed
by innate and acquired reflex response systems
(Fig. 3), automatisms, behavioural stereotypes, or,
to use D.N. Uznadze’s term, sets (B1.5; Figs. 1, 4;
Hosuukosa, 2024). Unconscious assessment of the
environment and spontaneous response, automat-
ed skills and intuitive decision-making — all this
allows the organism to quickly respond to environ-
mental influences that threaten its integrity.

Comparing F.E. Vasilyuk’s typologies at this first
level of development of jointness, we find that in
the unconscious mode of consciousness (V1.3) there
is “no place” for voluntary experiencing (Bacuiiok,
2010, p. 123). From our point of view, this contra-
diction is resolved if we consider involuntary human
activity as an integral operational basis of voluntary
activity. Then involuntary, feeling-based, experienc-
ing is also an activity to overcome a critical situation,
because its methods were largely formed in the pro-
cess of voluntary, active, experiencing (Bacumiok,
2010, p. 117).
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The successful result of this felt experiencing is
a merging with the environment, with its spatial
organisation and rhythms. This is phenomenologi-
cally felt by a person, for example, as security and
peace, harmony with nature, as dissolution in music
or in the spontaneous pattern of dance movement,
as unity with the world (Fig. 4).

What function does the Other fulfil for the hu-
man being at the first level of jointness develop-
ment? If we return to the example of the simplest
organism, we can imagine how accidentally syn-
chronised or joined biological structures sometimes
turn out to be together more resistant to environ-
mental influences. Surviving through this symbi-
otic relationship, they consolidate and strengthen
their community with new randomly acquired
properties. This is how bacterial films, organelles
within cells and multicellular organisms originate
(Archibald, 2015; Flemming, 2016).

The human, as a deeply social being, already
at this, involuntary, level of integrity in the flow,
is capable of merging with the Other as part of the
rhythmic pattern of the environment, of emotional
contagion with the state of the Other. For example,
in the form of “imprinting” (Bowlby, 1969) by a

child of an adult’s “system of affective meanings”
(Hukombckas, 2020). Synchronisation of physio-
logical processes and attention with the Other (To-
masello, 2008; Feldman, 2007) allows it to enter
the safe flow of shared perception, to assimilate the
primary markup of the environment accumulated
in the culture.

This preconscious transmission of physiologi-
cal rhythms and behavioural reactions between
people is indicated by many modern approaches:
epigenetics and the theory of transgenerational
trauma (Yehuda, 2009), gene-cultural co-evolution
(Laland, Brown, 2002), studies of synchronisation
between people (Nowak, 2017; Wlodarczyk, 2020)
and others. In cultural-historical psychology, such
fusion is evidenced by Vygotsky’s notion Pra-We
(ripa M) and, for example, by A. Schwarz’s notion
of intentional synthesis (Fig. 1; Schwarz, 2011).
This involuntary resonance between people, this feel-
ing of mutual trust and warmth, is considered by us
to be an integral basis for all subsequent levels of
Jjointness organisation.

Let us depict this involuntary, affective level of
jointness organisation with a dotted line, meaning
resonance with the Other as an impersonal element

Experiencing Stress and

Interaction

ontaneous Reaction

Fig. 3. Ontology of environment — biological value of survival — sensory-harmonic fabric of meaning

Fig. 4. Phenomenology of integrity in the flow — meaningfulness of safety
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merged with the environment, in the process of for-
mation of the sensory-harmonic meaning fabric of
the human jointly shared lifeworld (Fig. 4).

Psyche: feeling-value meaningfulness

of zest for life

After survival, the simplest organism has the
possibility of prolonging life and its reproduction.
For this purpose, it develops systems for regulat-
ing the state of the internal environment of the or-
ganism, and needs appear (Fig. 5). To satisfy them,
systems of prediction of changes in the internal en-
vironment are formed. It is still a form of anticipa-
tory response to environmental changes, but now
it involves tracking nearby objects and situational
conditions (Fig. 5), as well as recognizing and cap-
turing those objects that hold value (V2.1). The
rhythms of the environment also begin to be evalu-
ated in terms of their attractiveness (N2.2). When
examining the environment, the characteristics of
the detected object become signs of its value for the
organism (Fig. 5). The living being starts to make
individual passive selection (V2.2) of objects signifi-
cant for it (N2.4). This selection is regulated by the
expectation of internal biological feedback — the
sensation of pleasure, confirming the correctness of
the made choice (V2.4). This continuous informa-
tion about the state of the organism’s internal envi-
ronment becomes a class of sensations, feelings, that
forming in the organism’s experience this particu-
larly valuable internal entity, the “protoself”, the
ancient precursor of the Self (lamacuo, 2018), our
subjectivity. This is where the psyche originates.

At this meaning level, the person discovers the
distinction between the internal environment of
their organism and the external world — a distinc-
tion that is continuously reproduced in sensation
as the separateness of the Self’s subjectivity from
the objective world, from from the Thing, and the
Other-in-the-World (Fig. 6). The internal environ-
ment acquires the significance of a reliable source
of positive sensations. Body movements begin to
be controlled by attention. A scheme of the body
is built up — an image of its external boundaries
(Bowlby, 1969). The felt experiencing, as soon as it
arises, begins to be regulated by activity (V2.3) — it
turns out that as a result of my action the state of
the organism and my sensations change (Lange,
1885). This is how voluntariness, affective stereo-
types (N2.1), coping with felt experiencing is born
(B2.3), a zest for life emerges.

Let us specify that “infantile set” in F.E. Vasi-
lyuk’s typology (B1.1; Bacumok, 2010, p. 123) is
oriented to the satisfaction of needs, so it should
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be considered as the affective basis of the value
lifeworld (V2.1). Then the affective experiencing
of the first meaning level (B1.1) should be labelled
differently as “vital” (Bacumiok, 2010, p. 121). Vital
and infantile experiencings are “light” and “simple”
(Ibid.), but they differ in their biological values —
orientation towards survival or lived experience. If
a human experiences a vital threat, the stress re-
sponse suppresses the body processes that interfere
with survival. And a human’s dissatisfaction, if not
life-threatening, leads to defining the need (Leon-
tiev, 1978), to its satisfaction and can be described
as a critical situation of conflict with the world
(V2.4).

Also in our comparison of approaches, value
experiencing (V2.1), according to F.E. Vasilyuk,
turns out to be more primary than realistic expe-
riencing (V3.1). This is not accidental. From the
point of view of the visual logic of the development
of children with autism, value is a means of form-
ing the connectedness and constancy of the life-
world (N2.5), it is a means of “...linking life relations
(V2.5) into a single integrity” (Bacuuiox, 2010, p.
126). It is the feeling of value, in a broad sense, that
marks magically (N2.3) emerging objects of the
world in the field of perception as desirable or re-
jected (N2.4). The gradually arising predictability
of the appearance of valuable objects and knowl-
edge of the ways of their appropriation form a sense
of reliability of the jointly shared lifeworld before a
human becomes ready to actively act in it (V3.2).

The main thing that gives protein structures
an opportunity to prolong their life is receiving
Jfeedback from the world and from the internal en-
vironment of the organism by means of signs, sig-
nal molecules and other signs recognised by them
(Kepa Ruiz-Mirazo, Briones, Escosura, 2014). The
signs recognised by an organism can be considered
as nodes of their internal coherence, on the hu-
man level they are, among other things, elements
of their value system and cognitive structure. Signs
expressed by a human in behaviour, including emo-
tions and words, is a means of feedback in relation-
ships. Thus, relationships appear as a consistent
exchange of emotional and behavioural reactions
(Fig. 5). And it is always “Not I”, the Other-in-the-
World, who is active in them (V2.2; Fig. 6), and “I”
responds anticipatively (Fig. 4).

Signs can be understood by the Other due to the
shared context — the resonance of individuals’ atten-
tion and experience (Tomasello, 2008). The larger
the circle of people who share the value denoted by
the sign, the more the general features of this phe-
nomenon come to the fore, while the private ones
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are levelled out. Thus, the sign is detached from
the individual “feeling-based fabric” (Bacuok,
2010, p. 178; Leontiev, 1978) and becomes a symbol
(Kymaruna, 2006). The more often a sign is used by
people of a certain circle, the more obvious for them
the general context of the use of this sign becomes.
In this way, the understood symbolic meaning of a
sign becomes an entry point to jointness (Fig. 6).
The other human at this feeling-value level is
still a part of the world, but a special part of it. It
is something similar to me, recognisable in my own
sensations, but “Not Me” (Fig. 5). The significant
Other, in forming a “secure attachment” (Bowlby,
1969), is felt as the very basis of the world predict-
ability. And merging with the Other-in-the- World at
this stage serves the new task of teaching the desired
reliable action patterns, including the speech (Fig. 6).
Learning cultural stereotypes takes place
through imitation (Bandura, 1986) of the attractive
behaviour of the Other, behaviour that should help
to satisfy a need — to resolve an emerging individual
conflict (V2.4) with the world or with oneself. This
occurs through the voluntary observation but invol-
untary appropriation of the desired behaviour of the
Other, its visually observed role in transforming the

world (Figs. 5, 6). The human imagines themselves
as the Other, “reads” his skills and reproduces them
in their own behaviour (Tomasello, 2008). From a
neurobiological point of view, this is a “mirroring”
(Rizzolatti, Craighero, 2004) “mental reflection”
(Leontiev, 1978) of the Other’s behaviour with the
connection of one’s own sensations to the emerging
image by means of an “as-if body loop” (/lamacuo,
2018). Reproducing a familiar part of an action
combination in one’s own behavior and attempt-
ing to integrate newly observed elements into it
enables the advancement of one’s skill within the
“zone of proximal development” and the acquisition
of new cultural experience (Vygotsky, 1978).

A human’s relations with the world are built
largely as a result of independent activity. How-
ever, the acquisition of new behavioral forms
through observation of the Other and participa-
tion in “cumulative action” according B.D. Elko-
nin considerably extends our possibilities (Fig. 5;
JabpkoHWH, 2014).

In general, the activity of lived experience
(Fig. 6) allows a human to experience pleasure from
the practical visibility of the world structure (Piaget,
1954), from the order (N2.5) in the process of needs

Experiencing Conflict and

Relationship

Cumulative Action

Fig. 5. Ontology of situation — biological value of lived experience — sensuous-value fabric of meaning

Relations

Relationship

Fig. 6. Phenomenology of pleasure predictability — meaningfulness of zest for life
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fulfilment. Thus, as a result of the process of learn-
ing from one’s own experience and the example of
the Other, the system of signified values and skills of
their acquisition generates a phenomenology of pre-
dictable pleasure and weaving an individual mean-

ing fabric of zest for life.

Society: realistic-narrative meaningfulness

of accomplishment

At some point in evolution, the ability of living
things to move in a directional manner moves to a new
level. It is no longer just a generalised motor reaction
to danger or a specialised reaction on a desired object,
but the ability to actively physically move (V3.2) in
its direction, to expand the availability of resources,
expansion (N3.1). Thus the probability of meeting an
object in the world is increased by the ability to plan
one’s own behaviour. In the structure of the situa-
tion, the subject area of directed activity stands out,
and the image of the desired object becomes its goal
and value (N3.1; Fig. 7). Such expansion inevitably
entails active influence on neighbouring organisms.
And communities of organisms capable of coordinat-
ing such directed activity often find themselves at the
top of the food chain (West, Griffin, Gardner, 2007).
This is where social life originates.

At the human level, this ability to coordinate
with the Other is reinforced by the ability to flex-
ibly customize joint activities through a system of
signs (Fig. 7). A sign is no longer just a tool for ex-
pressing reciprocal attitudes; it is now the main
means of grasping the meaning of the community to
which I want to belong. Special behavioural skills,
language and a certain appearance are the signs of
the subculture, which mark a human as their own,
adjust the state and ways of cooperation of the par-
ticipants, the discourse of the community.

Whether it is a backyard company or a corpo-
ration, everywhere the transmission of meaning by

Exp!

Cooperation

symbolic means allows the community to prolong
its story for almost any length of time, to keep the
participants active until the ideal goal is reached,
the realisation of a common idea expressed by a
concrete result (Fig. 7). In this process, the symbol
is filled with concreteness, and becomes an object-
related abstract concept. For this purpose, “our”
story is told (N3.3). How it is understood is crucial
to the participants’ sense of community. Therefore,
the conscious awareness (V3.3) of the story be-
comes the most important process of the commu-
nity, forming the motivational system of its subject
activity (V3.5), the fabric of meaning — Our World
(Fig. 8).

The presence of Our world, “We”, logically im-
plies its opposition to the world of Others, “Not
We”. This neighbourhood is the group’s unifying
factor. Clarifying the details of our commonality in
relations with the Other allows us to form the outer
boundaries of the community through negation, to
formalise its integrity, especially when there is a
lack of unifying peace-loving ideas.

Here, social selection of participants with the
necessary qualities for the necessary role posi-
tions becomes a strong motivator for the indi-
vidual to develop (Fig. 8; Islam, 2014). A person
can expand the availability of valuable resources
for himself through conquering the community by
demonstrating his achievements (N3.2; N3.4). He
becomes a social actor, a persona (Fig. 8) seeking
recognition, striving for leadership. Motivated by
the chance for personal success (Kosynosa, 2016)
and supported in every possible way by commu-
nity members in the process of overcoming frus-
tration (V3.4) on the way to the goal, the human
learns to maintain their own independent activ-
ity indefinitely. They become able to achieve the
results they personally desire, to fulfil their own
achievements (Fig. 8).

eriencing Frustratiop f':\nd
Jointly Distributed Activity

Fig. 7. Ontology of subject area — biological value of expansion — realistic-narrative fabric of meaning
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Activity

Fig. 8. Phenomenology of conquest by achievement — meaningfulness of accomplishment

Culture: creative-existential

meaningfulness of service

If we imagine the emergence of a multicellu-
lar organism in the process of evolution, we can
imagine the gradual re-subordination of individual
organisms and their groups to the tasks of a su-
prapersonal community. The more developed this
community is, the more clearly it defines the pa-
rameters of functioning of individual cells, tissues
and organs necessary to maintain the homeostasis
of their coexistence (Fig. 9).

At the level of the human, such coherence is born
gradually, in the process of dialogue (V4.5) of mul-
tiple voices, in the process of reflection (V4.3) of the
path they have travelled, in the process of search-
ing for criteria for assessing what is ultimately serves
the common good and what is unacceptable. In this
search, it is important that the common good is not
substituted for the private good, nor is the unity of
experiencing and opinion imitated, as happens in
autocracies. It is only in a genuinely broad, trusting
dialogue between the participants that agreement
is born on the unshakable and flexible rules of this
new community, on its cultural values and ethical

principles. Such broad agreement gives rise, for
example, to rules of politeness, biblical command-
ments, or the principle of the priority of the spirit
over the letter of the law. Such internal coherence
of a person forms their personal system of world-
view, interpersonal understanding — friendship,
and long-term reproduction of coordinated activity
of many people gives rise to an institution.

The increasing complexity of a human’s external
and internal sociality, its polyphony (Baxtus, 2003),
leads to the need to increase the coherence of the sys-
tems of jointnesses to which they belong. The more
integrated a human’s individual needs and the moti-
vational systems of their communities are, the more
satisfied and fully self-actualised he feels. And the
many stories a person tells about experiencing joy
and pleasure, about overcoming critical situations, as
well as the responses they receive from an attentive
and valuing listener, all merge into their inner image
of their own personality. These dialogues give mean-
ing to the personal narrative (N3.3; 3aiinena, 2016),
weave together perceptions of oneself as a significant
member of society and, ultimately, allow one to feel
oneself as an Author of culture.

Experiencing Crisis and

Conversation

Life Path

Value
of
Culture

Fig. 9. Ontology of co-being — biological value of coexistence — creative-existential fabric of meaning
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Dialogue

Fig. 10. Phenomenology of being co-experiencing — meaningful of service

A broad dialogue of T and You (Fig. 9) inevita-
bly entails the restructuring of relationships and
the destruction of established strategies of activity.
Such a joint experiencing of crisis (V4.4; Fig. 9) can
lead to interpersonal harmony only if there is mutual
trust, recognition of the inalienable significance of
each participant’s individual experiencing, and co-
ordination of their judgments. All this opens up the
possibility of being vulnerable to the Other. Such
an active and mutually open experiencing allows
finding creative (V4.1) joint solutions to the most
complex, subtle and sensitive, including existential,
issues. This co-experiencing (Hukonbckas, 2020, p.
115) calls for the participants’ ability to compre-
hend their emerging community itself, to rethink
their life in it (Fig. 10). Appealing to the broad
agreement that emerges in this process becomes a
new common norm and value, a way of regulating
co-existence (Fig. 9; baxtun, 2003).

As a result, previously personal self-regulation
begins to be subordinated to the consciousness of
general necessity (N4.1; N4.3). Individual affec-
tive immediacy is lost (N4.2), but a special cultural
spontaneity is born — a value-motivational-meaning
system coordinated with the Other — service. Thus,
“Man” becomes the “measure of things” (Fig. 9;
Protagoras, 2025), given the trusted right to assess
whether something is “good” or “bad” for our co-
existence (N4.2; N4.4), implement cultural selection.

Whether it is an internal dialogue of an indi-
vidual or a conversation in the family, in the com-
munity, at the level of the state or humanity, in any
case the discussion enters the realm of philosophy,
ethics and morality (Fig. 9, 10). Now the concern
for jointness with the Other competes weightily
with personal interests and priority can be given to
one or the other decision only as a result of careful
weighing of factors and arguments (Hukosbckas,
2020, p. 113; Bacwuimiok, 2010). Thus, “Act” (BaxTuH,
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2003) becomes an expressor of this jointly shared,
creative-existential meaning and forms the life path
of a personality (Fig. 9).

Discussion of results

Our assumption about the connection between
the domains of jointness, levels of affective organ-
isation and types of critical situations has found a
broad enough substantiation. However, significant
clarifications were made: the functional domain “I”
is phenomenologically distinguished in opposition
to and simultaneously with the domain “Thing”;
F.E. Vasilyuk’s infantile lifeworld serves as the af-
fective foundation for the value lifeworld, and in
the model of jointness development, it is replaced
by the vital lifeworld

Conclusion

Thus, we proposed a hypothesis about the hu-
man meaning development through the successive
singling out of functional domains within their life-
world, which constitute the phenomenon of joint-
ness. To substantiate it, we compared two cultural-
historical theories of human meaning development
and used them to describe four jointly shared life-
worlds. As a result, we obtained the bio-psycho-so-
cio-cultural evolutionary model of the jointness de-
velopment, of the four degrees of meaningfulness in
human life (Tab. 2).

Thus, a rather slender general psychological pic-
ture of human development, one could say, a gen-
eral anthropological vector, emerged.

The model with this level of detail can already
be used as a rather convenient thinking tool in psy-
chological practice. In addition, the work outlines




Hosuukosa A.B. (2025)

YerbIpe cTENEHN OCMBICJIEHHOCTH Y€JI0BEUECKOI JKU3HL...
Kyunbrypro-ucropuyeckas ncuxosorust, 2025. 21(2), 88—100.

Novichkova A.V. (2025)
Four degrees of meaningfulness in human life...
Cultural-Historical Psychology, 2025. 27(2), 88—100.

Table 2
Levels of jointness development and degrees of human life’s meaningfulness

Layer of Being / | Type of Biological Ontology Fabric of Phenomenology Degree of

Type of Selection Values of Jointness Meaning of Jointness Meaningfulness
Biology/ Survival Environment Sensory- Integrity Safety
Natural harmonic in the flow
Psyche/ Lived experience Situation Feeling- Pleasure Zest for life
Individual value predictability
Society/ Expansion Subject area Realistic- Conquest by Accomplishment
Social narrative achievement
Culture/ Coexistence Co-being Creative- Being Service
Cultural existential co-experiencing

a space for a potential dialogue between different
approaches to understanding the human being.

In general, saying that a jointly shared fabric
of meaning, a feeling of jointness is the essence of
the human in the person (Hosuuxosa, 2024), it is
worth specifying that the origins of the phenom-
enon of jointness lie in the general ability of liv-
ing systems to form communities with different
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Abstract

Context and relevance. In recent years, there has been an increased interest among members of the scien-
tific community in the problem of the conceptual space of psychological science, which makes the analysis
of past research experiences of this kind especially relevant. Objective of the study was to identify the ideas
of the scientist K.K. Platonov about the system of concepts of psychological science in connection with the
philosophical and methodological context of its development in the 70s—80s of the last century. Hypoth-
esis. K.K. Platonov developed the problem of the conceptual space of Soviet psychology and proposed a
system of concepts, taking into account the philosophical and methodological features of its development
at that time.

Methods and materials. Comparative historical and bibliographic methods, categorical analysis were ap-
plied in the course of the research; the monographic publications of K.K. Platonov devoted to the problem
of concepts of psychological science formed the source base of the research. Results. In the course of the
research, comparative historical and bibliographic methods and categorical analysis were applied. The re-
search examines the scientist’s views on the general state of the conceptual space of psychology in the
Soviet Union and shows the reasons why he decided to address this topic — the lack of proper attention
from specialists to the problem of concepts, the uncertainty of the meanings of even basic concepts, and
the lack of attempts to build a system of them. In the course of the study, K.K. Platonov’s system of con-
cepts in psychology was analyzed, revealing its constituent general philosophical, general psychological,
and private psychological categories and the links between them. The direct influence of reflection theory
and systems theory on the scientist’s conceptual constructions is shown; explanations for this phenomenon
are provided. The systems of psychological concepts of K.K. Platonov and B.F. Lomov are compared; their
similarities and differences are highlighted and explained.

Conclusion. K.K. Platonov became one of the first Soviet scientists to pose the problem of the concepts of
psychological science. He carried out its in-depth methodological analysis and proposed a related and inter-
nally consistent categorical system, the fundamental importance of which remains to this day.

Keywords: K K. Platonov, history of psychology, history of concepts, conceptual history, system of psy-
chology
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Pesztome

Kourekcr u akTyaiabHOCTb. B 110c/e/1HIE TO/IBI OTMEUAETCST POCT MHTEPECa TIPeICTABUTENEl HAYYHOTO CO-
ob1ecTBa K mpobieMe MOHITHITHOTO TIPOCTPAHCTBA ICUXOJOTHICCKON HAYKH, B CHILY 4ero 0COOEHHO aKTy-
AJTbHBIM CTAHOBUTCSI aHAJIU3 TIPOIILJIOTO OIIBITA UCCJEIOBAHUI TAKOTO POJIA.

Iens nccseoBanus 3akaouanach B Boisisaennu npecrasiaennii K.K. [limaToHoBa o cucreme nmonsituii meu-
XOJIOTUYECKOH HAayKH B CBSA3U ¢ (Huioco(cKo-MeTo10J0rnYecKM KOHTEeKCTOM ee pazsutusg B 70—80 rr.
MIPOIIJIOTO BEKA.

Tunoresa. K.K. [liaroHoBbiM Obliia IipoBeieHa pa3paboTka mpobieMbl IIOHSTHITHOTO TPOCTPAHCTBA COBET-
CKOIl IICUXOJIOTUU U TIPEJITIOKEHA CUCTEMA TOHSATHH ¢ y4eToM (hII0COMCKUX U METOMOJIOTHYECKIX 0COOEH-
HOCTEI ee Pa3BUTUA Ha TOT MOMEHT.

Mertoapl U MaTepuaibl. B xoze nceneosanns ObLIN IPUMEHEHBI CPABHUTEIHLHO-NCTOPUYECKUI 1 Orbm-
orpauuecKuii METO/bI, KATEropuajbHblil AHAJI3; UCTOYHUKOBYIO 6a3y UCCIIEN0BaHUSI COCTABIIN MOHO-
rpaduyeckue nybaukanuu K. K. [TnatoHosa, mocssiiennbie npobseme MOHITHI ICUX0JIO0TMYeCKOM Hay K.
Pesyubratsl. B xo/ie uccireoBatust GbUIH pacCMOTPEHBI B3MJISIZIBI YUEHOTO HA 00IIee COCTOSIHIE KOHI[EMTY -
asbHOTO npocTparctsa ncuxosoruu B Coserckom Coroze, MoKazaHbl IPUYUHBL, [0 KOTOPOM OH P 06-
PaTUTHCA K ITON TeMe — OTCYTCTBHE JTOJDKHOI'O BHUMAHUA CHENUAJTNCTOB K HpO6]IeM€ HOHHTVIﬁ, HeoTlipe-
JICJICHHOCTD 3HAYEHU JaKe OCHOBHBIX KOHIICIITOB, OTCYTCTBHE IIOIBITOK TIOCTPOUTH HUX CUCTEMY. bBrina
npoanasimauposana npejioxkenHas K.K. [L1aToHOBbIM crcTeMa NOHSATHI TICHXOJIOTUH, BBISIBJICHBI COCTABJIS-
[o1ue ee 06Lue(bymocoq)c1cme, OBIIENICUXOTIOTTYeCKHe U YaCTHOIICUXO0JIOTUYECKUe KaTeropuu 1 CBA3U MEK/Y
HuMu. [Tokazano HenocpeicTBEHHOE BIUSHIE TEOPUU OTPAKEHNHU U TEOPUU CUCTEM Ha KOHIIENTYaIbHbIE M0-
CTPOEHUS YYEHOTO, AHBI OGBSICHEH ST TOMY sABJICHIIO. [IPOBEICHO CpaBHEHME CHCTEM MICUXOJIOTHYECKUX T10-
naruii K.K. Ilnatonosa u B.D. JlomoBa, nokasatbl 1 00bSICHEHbBI CXOACTBA U PA3JINYMS MEK/LY HUMH.
3axmovenne. K.K. [11aToHOB cTa OHUM M3 EPBBIX COBETCKUX YUEHBIX, TTOCTABUBIINX MPOGIEMY TTOHSI-
THIi [ICUXOJIOTMYECKOiT Hayku. VIM ObL IPOBeieH ee riyGOKUI METO0MOTNYECKUIT AaHAJIU3 U [IPEJIOKEHA
CBsI3aHHAs U BHYTPEHHE HEITPOTUBOPEUNBAST KATErOpUAJIbHAST CUCTEMA, (DyHaMeHTaIbHOe 3HAUYeHe KOTO-
poii coxpaHsieTcs U T Ceii IeHb.

Kniouesvie cnosa: K.K. I11atonos, nctopust CUXOJIOTAN, NCTOPHUS TIOHATHH, KOHIIETITyaJlbHAs NCTOPUSI,
crcTeMa IICUXOJIOTI
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Introduction

The increasing interest of scientists in the con-
cepts of psychological sciencein recent years (Guselt-
seva, 2023; Zhuravlev, Sergienko, 2021; Mazilov,
Vlasov, 2024a; Mazilov, Slepko, 2023; Rubtsov, Ku-
dryavtsev, 2021) has inevitably been reflected in the
attention paid to the history of this issue. In contrast
to M.S. Rogovin (Mazilov and Vlasov, 2024b), the
activities of B.F. Lomov and K.K. Platonov devoted
to studying the conceptual space of psychological
science are reflected in relevant literature (Artemy-
eva, 2016; Zvereva and Noskova, 2016; Zhuravlev
and Sergienko, 2021; Kornienko, 2016; Shingarov,
2007).
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It is known that Konstantin Konstantinovich Pla-
tonov (1906-1984) was a prominent scientist who
made significant contributions to various branches
of psychology (general, aviation, medical, personality
psychology, etc.). It is also known that he was a major
methodologist of this science, striving, following the
testament of V.M. Bekhterev, to restore order in it in-
stead of the “Dolinean chaos” (Platonov, 2005, p. 219).
He solved this problem in two main ways — by devel-
oping a system of branches (sections) and by develop-
ing a system of concepts (categories) of psychology.

As mentioned above, modern researchers have giv-
en attention to the second aspect of K.K. Platonov’s
work, which is the development of concepts. At the
same time, it should be acknowledged that, without
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detracting from the significance of such works for sci-
ence, the features of the general scientific and psycho-
logical contexts in which K.K. Platonov conducted
his research on the subject under discussion are not
sufficiently reflected in the literature on the history
of psychology.

The most significant works of K.K. Platonov that
address the problem of psychological concepts in-
clude On the System of Psychology (Platonov, 1972),
The System of Psychology and the Theory of Reflec-
tion (Platonov, 1982), and A Short Dictionary of the
System of Psychological Concepts (Platonov, 1984),
all created since the 1970s. By this time, psychology
in the USSR was experiencing a period of prosper-
ity both from a socio-organizational point of view—
such as reducing ideological pressure, the produc-
tive functioning of established scientific institutions
specializing in psychology and the creation of new
ones, organizing congresses and conferences, increas-
ing publication activity, improving training systems,
strengthening cooperation with foreign colleagues—
and from a philosophical and methodological stand-
point—such as developing the philosophical founda-
tions of Soviet psychology, creating and empirically
testing basic theories, and actively developing various
problems within psychological science. All these fac-
tors likely influenced the results of K.K. Platonov’s
methodological work.

The purpose of this research is to examine K.K. Pla-
tonov’s ideas on the system of concepts in Soviet
psychology in relation to its philosophical and meth-
odological background during the 1970s and 1980s.
Comparative historical, bibliographic, and categorical
analysis methods were employed in this study.

The theory of reflection as a philosophical
and methodological basis of Soviet psychology

In Soviet philosophy and psychology, one of the
leading theories with both ontological (reflection as
an inherent quality of matter) and epistemological
(reflection as a process of cognition) status was the
theory of reflection, often called “Leninist” or, synon-
ymously, “Lenin’s theory of knowledge” (Vislobokov,
1971; Rosenthal, 1966). The main provisions of this
theory were outlined in V.I. Lenin’s book Material-
ism and Empirio-Criticism (Lenin, 2021). Published
in 1909, it was directed against the Russian Machis-
ts (A.A. Bogdanov, P.S. Yushkevich et al.) and had
a pronounced polemical character. Although it was
later claimed that this work by the Bolshevik leader
made a significant contribution to philosophy, this
statement seems far-fetched. This is partly because
many of Lenin’s ideas were not original—French ma-
terialist Diderot and German idealist G.W.F. Hegel
had written about reflection—and partly because Len-
in did not consider himself a philosopher and hardly
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believed he had created any kind of “Leninist” theory
of reflection.

After Lenin’s death, the texts he wrote were can-
onized. Strictly speaking, he had only one philosophi-
cal work, the above-mentioned “Materialism and
Empirio-criticism”, since the “Philosophical Note-
books” (Lenin, 2022) are summaries of the works of
other philosophers (albeit with important comments)
and were not intended by the author for publication.
Therefore, starting from the turn of the 1920s and
1930s, when, after the defeat of the mechanicists and
the Deborin group, it was decided to strengthen the
development of Lenin’s legacy, quotations from this
monograph began to appear more and more often in
philosophical and psychological literature: “There is
nothing in the world but moving matter, and moving
matter cannot move except in space and time” (Lenin,
2021, p. 171), “Our sensations, our consciousness is
only an image of the external world, and it goes with-
out saying that a representation cannot exist without
the displayed, but the displayed exists independently
of the reflecting” (Lenin, 2021, p. 67), “Matter is an
objective reality given to us in sensation” (Lenin,
2021, p. 142), “Matter is a philosophical category for
denoting objective reality, which is given to a person
in his sensations, which is copied, photographed, dis-
played by our sensations, existing independently of
them” (Lenin, 2021, p. 125), etc.

In the pre-war period, the largest work on this
topic was the monograph of the Bulgarian Marxist T.
Pavlov “Theory of Reflection” (Pavlov, 1936). Since
the 1950s, the development of the theory of reflection
has been intensified largely due to research in special
sciences, among which physiology and psychology
should be especially noted, as well as for ideological
reasons — in the course of the struggle against the
cult of personality of I.V. Stalin proclaimed a return
to Leninist norms in various areas of public life in the
USSR, including in science (and thus the “theory of
reflection” officially became known as the “Leninist
theory of reflection”). As a result, by the end of the
1970s, the following were added to the basic state-
ment about the reflex nature of matter: reflection is
an active, not a passive process; reflection is mediated
by the characteristics of the reflecting body; during
the reflection process, changes occur in the reflect-
ing body, in which a “trace” of the reflected is formed
(Shingarov, 1974); reflection is the process of mutu-
al reflection of two systems, at each “turn” of which
changes in another object and changes in oneself
caused by this object are reflected (Ukraintsev, Pla-
tonov, 1966); reflection can be understood as the pro-
cess of information transfer (Tyukhtin, 1972).

The reception of Lenin’s theory of reflection by the
Soviet psychological community was expected from
both ideological and theoretical and methodological
points of view. One of the leaders of Russian psychol-
ogy, A.A. Smirnov, wrote: “Lenin’s ideas about cogni-
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tion as a reflection of reality are extremely important
for all branches of scientific knowledge, including
psychological science” (Smirnov, 1987, p. 26). And
further: “For Soviet psychologists, Lenin’s theory of
reflection is an unshakable philosophical foundation,
an indestructible theoretical foundation of psycho-
logical science” (Smirnov, 1987, p. 33). Similar assess-
ments of the role of Lenin’s theory of reflection can
also be found by other major Soviet psychologists —
AN. Leontiev (Leontiev, 1983), B.F. Lomov (Lomov,
1999), G.S. Kostyuk (Kostyuk, 1988), K.K. Platonov
(Platonov, 1972; Platonov, 1982) and others.

Given the style in which this assessment is conduct-
ed, one might get the impression that such praise of
Lenin’s theory of reflection is exclusively “political” in
nature, as a kind of “ritual of loyalty” of psychologists
towards the Soviet government, and nothing more.
However, this is not the case. The theory of reflection
had a profound impact on Soviet psychology, not only
ideologically or philosophically, but also logically.

Thus, the psyche, being the basic concept of Rus-
sian psychology and its subject since the mid-1930s,
was understood as a property of highly organized mat-
ter, consisting in reflecting objective reality; this defi-
nition was approved in Soviet psychology by S.L. Ru-
binstein (Rubinstein, 1940; Rubinstein, 1997) and
then repeatedly repeated in the works of such major
scientists such as A.N. Leontiev (Leontiev, 1983), B.G.
Ananyev (Ananyev, 2007), K.N. Kornilov (Kornilov,
1946), B.M. Teplov (Teplov, 2019), A.V. Zaporozhets
(Zaporozhets, 1959) and a number of others. Con-
sciousness in Soviet psychology was also interpreted
as the highest form of reflection of reality, as written
by S.L. Rubinstein (Rubinstein, 1997), A.N. Leontiev
(Leontiev, 1983), E.V. Shorokhova, V.M. Kaganov
(Shorokhova, Kaganov, 1963) and other scientists.
B.F. Lomov put the concept of reflection in the first
place in his system of categories (Lomov, 1999), and
E.V. Shorokhova (Shorokhova, 1961) and B.V. Zei-
garnik (Zeigarnik, 2021) argued that reflection is the
subject of psychology, that is, psychology is the sci-
ence of reflection. Thus, these facts speak not only
about the ideological or philosophical, but also about
the substantive, logical, scientific influence of the
“Leninist” theory of knowledge on psychology in the
strict sense of the word.

Systems theory as a philosophical
and methodological foundation
of Soviet psychology

In the Soviet Union, there were prerequisites for
the creation of a general theory of systems, since sys-
tem ideas were contained in the famous book by A.A.
Bogdanov “Tectology: A Universal Organizational
Science” (Bogdanov, 2021); however, it, like other
works by this scientist, were criticized and then for-
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gotten, and not so much for purely scientific reasons,
how much is known for ideological reasons (the polit-
ical and then philosophical confrontation between the
author of “Tectology” and V.I. Lenin in the pre-rev-
olutionary years is quite well known (Steila, 2013)).
The persecution of cybernetics in the late Stalinist
period did not add to the popularity of the system-
atic approach in scientific circles (Yurtaeva, 2008).
However, when the Soviet leadership finally real-
ized that due to the neglect of this topic, the USSR
risked falling behind the West, in whose countries
this approach was used in almost all sciences from
mathematics to sociology, the accelerated and large-
scale development of systems theory and the purpose-
ful implementation of its results in various fields of
the national economy began. Since 1969, the profile
journal “System Research” began to be published, in
1976 the All-Union Scientific Research Institute for
System Research of the USSR Academy of Sciences
was established, developments in this field were car-
ried out in a number of other institutions, such as the
Institute of the History of Natural Sciences and Tech-
nology of the USSR Academy of Sciences, Institute
of Cybernetics of the Georgian SSR, etc. (Blauberg,
Sadovsky, Yudin, 1969).

During the “systemic turn” in Soviet science in the
60s and 70s of the last century, the basic principles
of this approach (integrity, functional and structural
organization, development, etc.) were formulated and
a number of theories were developed in various fields
of knowledge — the theory of functional systems
(P.K. Anokhin), parametric general theory of systems
(A.L. Uemov), general Urmantsev’s theory of systems
(Yu.A. Urmantsev), the concept of general theory of
systems (A.I. Kukhtenko), the theory of highly orga-
nized systems (F.E. Temnikov) (Volkova, 2024), etc.
An important role in the formation and development
of a systematic approach in the Soviet Union and the
convergence of ideology and general scientific philos-
ophy and methodology was played by V.P. Kuzmin, a
consultant to the Science Department of the Central
Committee of the CPSU, who showed in his works
the presence of the principle of consistency in the
works of Karl Marx (doctoral thesis on philosophy
1974 “The principle of consistency in the theory and
methodology of Karl Marx”).

E.G. Yudin rightly notes that Russian psycholo-
gists, for example, L.S. Vygotsky, S.L. Rubinstein,
AN. Leontiev, expressed ideas consonant with the
systemic approach before the corresponding “turn”
took place (Yudin, 2016). However, B.F. Lomov be-
came the recognized leader of a new trend in Soviet
psychology, who wrote: “It seems to us that the nature
of the psychic can be understood only on the basis of
a systematic approach, i.e., considering the psychic
in the multitude of external and internal relations in
which it exists as an integral system. Numerous fields
of psychological science can be combined only on the
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basis of a systematic approach” (Lomov, 1999, p. 67).
He also formulated the principles of a systematic ap-
proach in relation to psychological science: (1) men-
tal phenomena must be considered in the system of
their relations with other internal and external phe-
nomena; (2) in the course of planning and conducting
psychological research, it is necessary to take into ac-
count that consideration of mental phenomena in one
coordinate system leads to the identification of some
of their properties while ignoring others; (3) consid-
eration of the system of mental phenomena should be
carried out taking into account their level and hier-
archical organization; (4) when describing a person’s
mental properties, it is necessary to take into account
the multiplicity of relationships in which he exists;
(5) a systematic consideration of the psyche requires
the rejection of linear causal determinism; (6) mental
phenomena should be considered in their develop-
ment (Lomov, 1999).

As in the case of reflection theory, systems theory
has both an ontological (“systems everywhere,” as
L. von Bertalanffy argued) and an epistemological
(a method of system analysis as a way of studying re-
ality) status.

General characteristics of the problem
of concepts of psychological science

Having identified two philosophical and method-
ological theories that had a strong influence on So-
viet science in the 60s and 80s of the last century, let
us turn to the consideration of K.K. Platonov’s ideas
about the features of the conceptual space of psychol-
ogy as a whole.

K.K. Platonov, following the “logic of clarifica-
tion”, begins by defining the concept. According to
him, the concept is the reflection of the essential in
objects or phenomena fixed in the word; accordingly,
understanding something is a process of thinking,
during which the essential properties of objects or
phenomena are revealed (Platonov, 1972).

Concepts, according to the scientist’s point of
view, form the basis of science, since science is a sys-
tem of theories, and theory is a system of concepts
(this thesis shows the influence of a systematic ap-
proach). In addition to scientific concepts, there are
also everyday concepts that anyone inevitably uses.
One of the problems of psychology is that for some
of its scientific concepts, words are used (which, like
a “hammer”, forge concepts (Rubtsov, 2024)), which
are also everyday words, which can cause some confu-
sion (naturally, a scientist-psychologist and a layman
in the field of psychology will interpret differently
personality category).

The specificity of the conceptual space of psychol-
ogy is that the same concepts can be interpreted by
scientists in the framework of this science in different

105

ways, due to their different theoretical and method-
ological orientation (a polyphony of opinions rarely
found in other fields of knowledge). And it’s not even
that domestic and foreign psychologists have differ-
ent points of view on concepts named in the same
way, but that there may be differences in such views
even among scientists who formally belong to the
same field (for example, to Soviet psychology).

Scientific concepts, like everyday concepts, can be
modern or outdated. Thus, in Soviet psychology, the
concept of the psyche replaced the concept of the soul,
which retained its use in everyday, artistic and reli-
gious fields. Thus, the “life” of scientific concepts can
proceed in different ways: some of them, having be-
come operational scientific concepts for a short time,
soon become obsolete and become scientific archa-
isms; others, on the contrary, become so entrenched in
the conceptual space that they become the principle
of science (Platonov, 1972). These include the prin-
ciples of determinism, the unity of consciousness, per-
sonality and activity, development and historicism,
and the system-structural principle (Platonov, 1982).

Describing the situation in the field under con-
sideration as a whole, K.K. Platonov notes that “the
reason for the still lingering discord lies in the uncer-
tainty of psychological concepts and terms express-
ing them, in the lack of proper attention to them and,
most importantly, in the absence of even attempts to
build a system of psychological concepts” (Platonov,
1972, p. 10). Moreover, K.K. Platonov believed that
representatives of this particular science, in compari-
son with others, are particularly careless of their own
concepts. M.S. Rogovin had made a similar “diagno-
sis” of the state of psychology concepts three years
earlier (Rogovin, 1969).

The system of concepts of the Soviet
psychological science

K.K. Platonov points out the connection between
basic psychological concepts and philosophical cat-
egories: “Psychology uses philosophical categories
because they apply to all sciences and collectively
reflect the most general forms of being, types of con-
nections, and laws of movement and development of
the objective world. These are matter, motion, space
and time, quantity and quality, contradictions, cau-
sality, phenomena and essence, necessity and chance,
form and content, possibility and reality, internal
and external, etc.” (Platonov, 1982, p. 24). These
philosophical categories are generally recognized,
but within the framework of dialectical materialism
they are given special importance (Rosenthal and
Shtrax, 1957; Andreev, 1959). Thus, K.K. Platonov,
like B.F. Lomov (Lomov, 1999), demonstrates loy-
alty to Marxist ideology and the “rules of the game”
in force in Soviet science.
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In the process of analyzing the conceptual appa-
ratus of psychological science, the scientist divided
its main concepts into general psychological (whose
volume coincides with the volume of all psychology)
and specific psychological (whose total volume is the
volume of the corresponding general psychological
category). General psychological and specific psy-
chological categories according to K.K. Platonov:
mental reflection (sensations, perception, memory,
thinking, emotions, feelings and will), mental phe-
nomenon (mental processes, states and personal-
ity traits), consciousness (experience, cognition
and attitude), personality (orientation, experience,
features of mental processes, temperament, charac-
ter and abilities), activity (action, purpose, motive,
mental act) and mental development (maturation
and formation, phylogeny, anthropogenesis, socio-
historical development, ontogenesis of the psyche)
(Platonov, 1984). Specific psychological categories,
in turn, form subsystems of “their” concepts, for ex-
ample, memory — long-term, short-term and opera-
tional, mechanical and semantic; sensations — visual,
gustatory, tactile, etc.

Some branches (sections) of psychology operate
with concepts that “belong” to related sciences. Thus,
social psychology uses concepts of sociology (group,
social role, social status, communication, etc.), and
medical psychology “borrows” concepts from medi-
cine (health, disease, prevention, rehabilitation, etc.)
(Platonov, 1982).

Platonov’s ideas about the conceptual space of
psychology bear a pronounced imprint of a systematic
approach. The categories proposed by him form a sys-
tem characterized by integrity, hierarchy, and specific
relationships between its components. Due to the fact
that the meanings of the concepts of psychological sci-
ence have changed, as well as the connections between
them, we can say that the principle of development is
applicable to a system of this kind, when viewed his-
torically; in this case, we can talk about the history of
the concepts of psychology (Vlasov, Mazilov, 2023).

It is also necessary to focus on the influence of
reflection theory on K.K. Platonov’s ideas about the
conceptual space of psychology. Like B.F. Lomov
(Lomov, 1999), the central place in the system of
concepts of psychology is occupied by the category
of reflection, which he defines as follows: “So, sum-
marizing the modern understanding of various types
of reflection and relying on the understanding of V.I.
Lenin, reflection as a universal property of matter can
be defined in the first approximation as a form of in-
teraction of phenomena in which one of them, the re-
flected one, while maintaining its qualitative certain-
ty, creates a specific product in the second reflecting
one: the reflected one” (Platonov, 1982, p. 58). This
definition is quite consistent with the results of the
development of the theory of reflection in the USSR
and the socialist countries.
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Conclusion

The research examined K.K. Platonov’s ideas
about the system of concepts of Soviet psychology in
connection with the philosophical and methodologi-
cal context of its development in the 1970s and 1980s.

It was found that the theory of reflection had a
significant impact on the leading role that the con-
cept of reflection played in K.K. Platonov’s meth-
odological constructions. It seems that there are
several explanations for this. First, and it would be
strange to deny it, the theory of reflection, called
“Leninist” in Soviet philosophy, was a good ideologi-
cal defense for Russian psychologists. Secondly, she
partially solved the psychophysical problem (in its
psychophysiological concretization) in the spirit of
materialistic monism. Thirdly, the theory of reflec-
tion provided an answer to the question of the evo-
lutionary meaning of the psyche, explaining it as a
mechanism of adaptation of the organism to the en-
vironment. Fourth, it brought psychology closer to
physiology (Sechenov-Pavlov reflex theory), giving
it a more natural-scientific appearance. Fifth, if a
number of mental processes (cognitive and emotion-
al-volitional) are understood as reflections, then a
significant part of general psychology is “tied” to this
category. Finally, sixth, concepts can be understood
as a reflection in thinking of the essential properties
of objects and phenomena of reality, which means
that the theory of reflection has not only ontologi-
cal, but also epistemological significance. Taking
into account all the above considerations, it becomes
clear why K.K. Platonov considered the category of
reflection to be central in his system of concepts of
Soviet psychological science.

It was also found that the theory of systems
had a significant impact on K.K. Platonov’s ideas
about the conceptual space of psychology (here
we will put aside his views on the systemic na-
ture of the psyche itself, as this requires a sepa-
rate study). If the antithesis of chaos is order,
then, figuratively speaking, the “Dolinean chaos”
that V.M. Bekhterev spoke about at the time was
replaced by the “Platonov’s order”: the scientist
managed to create a consistent, holistic, coherent,
fairly clear (as far as the very nature of our science
allows) system of psychological concepts. In ad-
dition, it is worth noting the enormous work that
K.K. Platonov carried out in the course of clarify-
ing the meanings of the basic concepts of psycho-
logical science, including by “fishing” their defini-
tions from the works of classics of Soviet science,
and the results of which were reflected in the dic-
tionaries he prepared (Petrov, Platonov, 1974; Pla-
tonov, 1984).

These two trends, the increased reliance on re-
flection theory and a systematic approach, are par-
ticularly clear when comparing two fundamental
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works on the stated topic — “On the system of Psy-
chology” (1972) and “The System of Psychology
and the theory of Reflection” (1982). Describing the
second version of his categorical system of psycho-
logical science, he, for example, talks about the two-
level structure of mental phenomena. He focuses
on the problem of the systemic interrelation of the
subject of psychology, its methods, conceptual and
categorical apparatus, problems being developed,
methodological principles, history and main sections
(Mazilov, 2021).

At the end of this article, it makes sense to compare
the systems of concepts of psychology by K.K. Pla-
tonov and B.F. Lomov. Recall that the first identified
six main categories (basic concepts) (mental reflec-
tion, mental phenomenon, consciousness, personality,
activity and mental development), while the second
identified four: reflection (includes psyche and con-
sciousness), activity, personality, communication
(Lomov, 1999).

A comparison of the systems of concepts by
K.K. Platonov and B.F. Lomov as the closest in time
of creation (70—80 years of the last century) allows
us to see their noticeable similarity. Two categories
(personality and activity) are directly present in both
systems; mental reflection, mental phenomena and
consciousness in K.K. Platonov correspond to the cat-
egory of reflection in B.F. Lomov. With this similar-
ity, however, it should be noted that the first system
lacks the concept of communication, while the second
lacks development.

Regarding the concept of communication, it
should be noted that B.F. Lomov wrote about the lack
of elaboration of this topic in psychology. This may
indicate that this concept had not yet become a gener-
ally accepted category at the time of K.K. Platonov’s
creation of his system.

The fact that Lomov did not classify “develop-
ment” as a basic concept may seem difficult to ex-
plain—especially from the perspective of material-
istic dialectics, which was understood as a doctrine
concerning the development of nature, society, and
thought—and particularly considering Lomov’s ide-
ological stance. However, attention should be paid
to the collective monograph published in 1978 ti-
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tled “The Principle of Development in Psychology”
(Antsyferova, 1978), approved for publication by
the Institute of Psychology of the USSR Academy
of Sciences, where B.F. Lomov was director at that
time. The explanation for his exclusion of the con-
cept of development from the list of basic concepts
for psychology may be as follows: for B.F. Lomov,
“development” is primarily a principle of Soviet psy-
chology and is used as an operational concept, while
for K.K. Platonov it is both a principle and a mean-
ingful concept, as we wrote above; therefore, the lat-
ter and he included it in his system of basic concepts.

To summarize, the following should be said. Pro-
ductive philosophical and methodological activity in
the field of any science requires the skill of a double
focus of attention: it requires focusing on both empiri-
cism and theory. Unfortunately, it often happens that
a scientist either concentrates on specific research
(and then he has difficulty generalizing their results
at the theoretical level and creating a theory in prin-
ciple), or, overly abstracting, loses the “ground un-
der his feet” (and then his theoretical constructions
break away from empiricism). A true philosopher
and methodologist of science, including psychology,
must combine both qualities; such were the great So-
viet psychologists — L.S. Vygotsky, S.L. Rubinstein,
AN. Leontiev, B.G. Ananyev, B.F. Lomov. The hero
of our study, K.K. Platonov, can be attributed to this
category — after all, he was both a researcher, as they
say, “on earth”, and a major methodologist of psychol-
ogy, whose crowning activity was the development of
a system of concepts of psychology. As you know, the
creation of a system of knowledge is a large-scale and
difficult work in terms of intensity (for example, many
works have been written about how G.W.F. Hegel
tortured his system). Therefore, it must be assumed
that in Russian psychology, for more than a hundred
years of its existence, only three full—fledged cat-
egory systems have been developed — K.K. Platonov,
B.F. Lomov, A.V. Petrovsky and M.G. Yaroshevsky.
Therefore, it would not be an exaggeration to say that
Konstantin Konstantinovich Platonov, solving the
problem of the concepts of Soviet psychological sci-
ence, accomplished a methodological feat, the signifi-
cance of which remains in our time.
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HHAMATHDBIE JIATHI
MEMORABLE DATES

Hayunag crates | Original paper

9 mast 2025 r., B [lenn 80-setus Beaukoii ITo6east uctonnunocs 100 jet co aust poskaenuss [urbr JIbBoB-
Hbl Boiroackoii (1925—2010), nouepu JIpa CemeHoBrua Boirorckoro. Mbl Obl He y3Haju Hacseaust Boi-
FOTCKOTO, ecyii Obl €ro He coxpaHuia ¢ JarboBbio 1yt Hac [uta JIbBoBHA. 20 jieT OH ObLI MO 3alIPETOM,
€ro KHUTHU CKUTAHU, KaK B M3BeCTHOM poMane Bpaabepu. Ho «pykorvicu He ropsiT», HOTOMY YTO He TOPSIT
YYBCTBA, MBICJIN, TIOCTYTIKU. V1 cTy/leHTKAa TICUX0JIOTHYeCKOro oT/esenus punocodcekroro daxyabrera MIY
I'mra Beironckast TallkOM TIPIHOCKITA €70 TPYbI COKYPCHUKAM.

CraceHHBII, coxpaHeHHBIN Beirorckuii — nozapox I'mTsl JIbBOBHBI BceMy MEKIyHAPOIHOMY HAYYHOMY
u o6paszoBatesbHOMY COOOIIECTBY (HE TOJIBKO HayKe, HO U IIPaKThKe), 6e3 BCsKoro npeyseandenus! Jla,
MHOTO€ ClIeJIaJIli BEeJIMKUe YYeHUKU, OJIMcTaTe/bHble yueHble mKoJbl Boirorckoro. Ho uto6bl oHu gesasm
6e3 aTOrO HacJe/Hsl, XPAaHUTEIbHUIIE KOTOPOTO 10 KOHIIA CBOMX [Hell octaBanach I.JI. Beironckas. Bes
Hee, a 3HAuwT, 6e3 BoIroTckoro, meuxoaorust Oblia Obi Apyroit. Best mociepyiomnast kusib BoIroTCKOro B
HCTOPHH, KU3HB, KOTOPAst KUITUT 1 TIOHBIHE BO BCEM MUPE, Obliia ObI HEBO3MOXKHOIT 6€3 HTOT0.

[Tpeyaraem BHUMaHUIO HAIINX YyuTaTesell TeKCT BeIcTyIieHns Ha 1Y MesxyHapo/IHBIX UTeHUSIX NaMsATH
JI.C. Boirorckoro (Mocksa, MnctutyT icuxonorun uMern JI.C. Boirorckoro PITY, nosg6ps 2003 1.), paree
onybmkoBaHHbIN B sKypHaie «Bectauk PITY. Cepus «Ilcuxomorusi»>» (2007. Ne 1).

B.T. Kyopssuges,
3aMECTHUTEND TTTABHOTO PEIAKTOPA JKyPHATIA
«KysbrypHO-1cTOpHYecKast CUX0JI0rUsI»

On May 9, 2025, during the 80th anniversary of the Great Victory, it will be a one hundred years since the
birth of Gita Lvovna Vygodskaya (1925-2010), daughter of Lev Semyonovich Vygotsky. Without Gita
Lvovna’s dedicated preservation, we might not have known the legacy of Vygotsky. For twenty years,
his works were banned; his books were burned, as depicted in the well-known novel by Ray Bradbury.
However, "manuscripts do not burn,” because feelings, thoughts, and actions are indestructible. Gita Vy-
godskaya, a student of the Department of Psychology at Moscow State University’s Faculty of Philosophy,
clandestinely shared his writings with her classmates.

The preserved and safeguarded legacy of Vygotsky represents a significant contribution from Gita Lvovna
to the entire international scientific and educational community—both to the field of science and its practi-
cal applications—without any exaggeration! While many distinguished students and eminent scholars of
Vygotsky’s school have made substantial contributions, their achievements would have been inconceivable
without this inheritance, of which Gita Lvovna remained the dedicated guardian until the end of her life.
Without her, and consequently without Vygotsky himself, the development of psychology would have
taken a different course. The entire subsequent history of Vygotsky’s life—a history that continues to flour-
ish worldwide—would have been impossible without this invaluable legacy.

We present to our readers the text of the speech delivered at the IY International Readings in Memory of
L.S. Vygotsky (Moscow, L.S. Vygotsky Institute of Psychology, RSUH, November 2003), which was pre-
viously published in the journal "Vestnik RSUH. Series 'Psychology™ (2007, No. 1). V.T.

V. T. Kudryavtseo,
Deputy Editor-in-Chief of the journal
“Cultural-Historical Psychology”
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JI.C. BBITOTCKMIL: «DKCHEPUMEHTATOP JOJKEH ObITh CHIIIIAKOM...
Kyusbrypro-ucropuueckast icuxosorust, 2025. 27(2), 111—115.

Vygodskaya G.L. (2025)
L.S. Vygotsky: “An experimenter must be a detective...
Cultural-Historical Psychology, 2025. 27(2), 111—115.

JI.C. BbIrotckuii: «9KCepuMeHTaTOP T0KEH ObITh
CBHIIIMKOM, H300peTaTeieM, KOMOMHATOPOM, XHTPELOM,
co3jarejieM JOBYIIEK»

I'.JI. Beiroackas

L.S. Vygotsky: “An experimenter must be
a detective, an inventor, a constructor, a sly,
and a trap-maker”

G.L. Vygodskaya

YBaxkaembie koJsuteru! Jloporue npysbsi!

B uHcTHTyTE CI0KMIACH JOOPas TPAAUIINS — KasK[bIiA
roz 17 nosabdps, B genb poxaenus JI.C. Boirorckoro, or-
KPbIBaTh KOH(MEPEHTTNIO, TIOCBSIIEHHYTO €r0 TTAMSITH U JIesl-
TEJIbHOCTU U OTMEYATh JIeHb POsKjieHust mHeturtyTa. U ator
rozi He crajl uckKjoueHreM — 17 HoAOPst GbLIN OTKPBITHI
yerBepThie ureHust mamsaTu JI.C. Beirorckoro u Obiia otMe-
YeHa BOChbMast TOJIOBIIITHA MHCTUTYTA, HOCSIIIIETO €T0 M.

Het Hy:Kbl crienuaibHO TOBOPUTH O TOM, KaK s paja
BUJIETh BCEX BaC 3/1eCh U OYeHb OJaroapHa BCEM BaM, KTO
cueJi BO3MOKHBIM [TPUEXaTh, IIPUJIETETh, IPUNTH CIO/IA, 4TO-
Gbl BMeCTe OUTHTH TTaMsiTh JIbBa CeMeHOBUYA 1 00CY AT
HEKOTOPBIE aCIIEKTHI ero AeareabHocTr. Cracubo BaM.

Xo04y ¢ paiocThbio OTMETUTD, UTO BOT YK€ TPETUU IO
BMecTe ¢ HaMu B paboTe KOH(MEPEHIMN YyI4acTBYIOT [ICH-
xoJsioru ['oMeTbCKOT0 TOCY/ITapCTBEHHOTO YHUBEPCUTETA
nmenu @. Ckopunbl, 3emisiku JIbBa CemenoBuya. Mpi
PaJibl X IPUBETCTBOBATD 3/1ECH.

OpranuzaTopbl KOH(PEPEHITNHU TTOTTPOCHIIN MEHS pac-
ckazaTb BaM 0 JIpBe CemeHOBMYE.
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Most cyabba Tak CYACTIMBO CJIOKHUIACH, YTO
MHE JIOBEJIOCh KOPOTKO 3HATh MOYTH BCeX (KpoMe
JI.C. CaxapoBa) caMbiX OJIM3KUX €T0 YUEHUKOB U 06-
MATHCSA ¢ HUMU HA MPOTSKEHUHU JJOJTHX JieT. MHoTHe
U3 HUX paboTajv ¢ HUM CO CTYAE€HYECKON CKaMbu U
110 caMoil ero cMepTH. Bee oHM pacckasbiBajgu MHE O
HEM, MTHCAJH, BRICTYTIAIN ¢ BOCTIOMUHAHUAMU. Taxum
06paszoM, s pacrmoyiaraio MaTepPUagoM, B KOTOPOM OT-
paskeHbl X BOCIIOMUHAHMS, M MHE TIPEACTABJISETCS
WHTEPECHBIM BBICJTYINATH UX U TIO3HAKOMUTBCS C TEM,
YTO OHM BOCIPUHUMAIHM HENOCPEACTBEHHO, C TEMU
(hakTamMu, KOTOpBIE COXPAHUJIA UX NAMATH HA TIPOTS-
JKEHUU BCel X )KU3HU.

Ho Bce MbI OTJIMYHO 3HAEM, YTO TAMSATh HE BCET/a
GbIBaeT BIIOJIHE HAJIEXKHBIM CBUleTesieM. B mamstu Gbi-
BAIOT MPOBAJIBI, YTO-TO 3AMEUYATIECBACTCS SAPYE, UTO-TO
MeHee OTYETIMBO, HEKOTOPbIE COOBITUSI CMEIIAIOTCS BO
BPEMEHU, U MPU BOCIIPOU3BEICHUY HEN3OEKHBI HETOY-
HOCTH ¥ TIOTPEITHOCTH. A MHe XOUYeTCsT PaccKa3aTh BaM
MOILKO NPasoy, UCKIIOUUMETHHO NPABOY.




Beiromcxkas TJL. (2025)
JI.C. BIrOTCKHIL: «DKCIEPUMEHTATOP A0JKEH OBITH CHIIIUKOM...
Kyunbrypro-ucropuueckast icuxosiorust, 2025. 27(2), 111—115.

Vygodskaya G.L. (2025)
L.S. Vygotsky: “An experimenter must be a detective...
Cultural-Historical Psychology, 2025. 27(2), 111—115.

BbIxo/1 ecTh TOJIBKO OJIUH — MPUCIYIIATHCS K TOMY,
yT0 ToBOpuUTCS B CBsAtienHoM [Tucanuu. A tam, B EBan-
resun o1 MoaHHa cka3aHo: <A W B 3aKOHE BallleM Ha-
MMACAHO, YTO NIBYX YeJOBEK CBUIETEJIbCTBO MCTUHHOS.
B Esanresinu ot Matdest — HEMHOTO [0-MHOMY: <...1a0bI
NIBYX WJIM TPEX CBUJETENEN TIOATBEPANIOCH BCAKOE CII0-
Bo». U B ognoM u3 Ilocsranuit Cegaroro Anocrosa ITasia
Mbl HaxojuM: «IIpu ycrax nByX miu tpex cBujeresei
GyJIET TBEPIIO BCSKOE CIIOBOY.

S1 6yny pacckasbiBaTh MOILKO MO, UCKIIOUUMENLHO
Mo, UTO CJIbIIIAJA, TT0 KpaifHel Mepe, 0T 2 WK 3 UyeJIOBeK.
[TpocTo mpu pacckase s CChLIAIOCH HA OJHOTO, YTOOBI He
neperpy’karb paccka3 UMEHAMHU.

JleB CeMeHOBMY 3aHUMATCST HAYKOi, OH OBLT yue-
HbIH. MeHsmnch (HOPMBI TUX 3aHSATHNH — 3TO MOTJIa
ObITH paboTa HAJl TEOPETUIECKUMHE WJIH METO0JIOTHYe-
CKUMHE BOIIPOCAMU, KOTJIa OH OO/lyMBIBAJI M TTHCAJ CBOU
TPyl DTO Mora ObITh dKCIEpUMEHTaTbHAsA paboTa,
KOIJZIa OH caM, CBOMME pyKaMu coOupas u 06pabaTbiBaj
Marepuaj B IIKOJIE, KINHUKE, JabopaTopyun, HAKOHEI,
noMa. ITO MOTJIN ObITh HaydHbIe HECE/bl ¢ KOJIJIEraMu,
yYEeHUKaMHU, KOTIa 00CYKIAICH TONYyIeHHBIE B 9KCIIE-
PUMEHTAJIBHBIX MCCJIE0BAHUSAX PE3yJIbTaTbl MU TEKY-
mast paboTa, TIAaHUPOBAIUCH OYAYIIE MUCCICIOBAHMUSL.
ITO MOTJIO OBITH UTEHUE JIEKIIUH, B KOTOPbIe HEITPEMEH-
HO BKJIFOUAJICS MaTePUal, TOOBITHIN KaK TEOPETUICCKUM,
TaK U HKCHEPUMEHTATbHBIM TyTeM. ITO MOTJIO OBITh
YyTeHue Hay4dHOU jnTepaTypsbl... Ho Bcerna, Bcakuii yac
CBOEH JKM3HU, OH JyMaJl O HayKe, CJIY;KUJI el IpelaHHo
U BepHO, He Gepsl y Hee HU BBIXOAHBIX, HU oTiycka. OH
3aHMMAaJICA HAYKOI BCer/ia — U B [IPa3/[HUYHbIE JIHU 1 BO
BpeMs JIETHUX OTIYCKOB. Kak BCIIOMUHAIOT €ro ToBapu-
I, €r0 «PEKOCTHAsT PabOTOCTIOCOOHOCTh TPAHMIMIIA C
MOJTHBIM 320BEHMEM JIHS U HOYH, TIPeHeOPEKEHNEM CO-
601 1 CBOMM 3/I0POBbEM>.

OH 3aHMMAaJICS HAyKOH B JIIOOOH 00CTAaHOBKE, B JIO-
6bIx oOcTostTesibeTBax. Bor kak rosoput A.P. Jlypus o
co3manun «VIcTOpUIecKoro cMbICTa TICMXOJIOTHIECKOTO
KpH3HCcay, TTOCTYIIaeM ero: <51 He 3HAI0 HUYEeTo, 4TO OT-
JIMYAJIOCh Obl TaKOW YAMBHUTEIbHON SICHOCTBIO MBICJIH,
TAKOU JIOTUIECKON KpacoToii Kak ata pabora... JI.C. Boi-
FOTCKUI Hamucasn aTy paboTy B TPArM4ecKOil CUTYaIuu:
oH 6bL1 GoseH TYOEpKYI€30M, Bpaul TOBOPHII, YTO €MY
0CTaJIOCh 3—4 Mecsla JKU3HH, ero OMECTUJIM B CaHATO-
puii... I TyT OH HAYaJ CyOPOKHO MHUCATh, YTOOBI OCTa-
BUTH 110cJIe ce0s1 KaKoii-To 0CHOBHOI Tpya». A.P. Jlypus
Ha3bIBAET ATy PabOTy «OCHOBOIMOJIATAIONINM TPYAOM GY-
JIyTIel COBETCKOM TTICUXOJOTHH».

«Ecam cipocuth, — BecriomunaeT A.B.3anoposkerr, —
KaKoe KaueCTBO JJOMUHUPOBAJIO Y BBITOTCKOTO Kak yue-
HOTO, KOTOPOE TMPOU3BOJIIIO HAOOJIbIIIeEe BIIEUATICHIE
Ha OKPY>KAIOMINX, TO MOKHO OTBETHUTb, YTO 3TO KAYECTBO
3aKJII0YAJI0Ch B UPE3BbIUAHO Pa3BUTON TBOPYECKON
CIIOCOGHOCTH, CIOCOOHOCTH K TIPOJLYKTUBHOMY CHHTE3Y,
CII0CcOGHOCTH HayyHOTO cosuzanus. Hano ckaszarh, 4ro
HTO TBOPYECTBO B JKU3HU BBIrOTCKOTO He GBIJIO KAKMM-TO
UPE3BBIYANHBIM ATIU30/I0M, 9TO GBIJIO B KPOBH, TO OBLI
IIOCTOSIHHBII MOJLyC €TI0 II0BCEHEBHON HAYYHO! KU3HU
u pegareapnoctu. Haxonscs psajom ¢ HuM, s Bce BpeMs
HaXO/IUJICS TIOJ] BITEYATJIEHUEM TOTO, UTO HTO OTHE/IbITIA-
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U TOPH, KOTOPBIA HEPEPBIBHO BbIOPACHIBAJI HOBbIE
uJiew, HOBBIE TIPE/ICTABJIEHNS, HOBbIE THIIOTE3bI, HOBBIE
OPUTHHAJIbHBIE 9KCTIEPUMEHTATTHHBIC 3AMBICITBI».

Hano 3ameruTbh, 4TO Takoe TBOPYECKOE BUJICHUE
OKPYZKAoIIEero ObIJI0 CBOICTBEHHO eMy ¢ CaMOT0 HavaJa
€T0 CO3HATEJIbHOM eI TebHOCTH.

ITpu pemenun 060 3aa4n, KaKoil Obl CJIOKHOCTH
oHa Hu Ob11a, JleB CeMeHOBUY HUKOT/IA HE UCKAJ JIETKHUX
U MPOTOPEHHBIX ITyTeH, He IeJl 110 YbUM-TO ciefaM. On
BCerjla CTapajcs HalTh CBOW IyTb, (DaKTMYECKH 4acTo
GbIBast «MEPBOOTKPBIBATETIEM>, He OOSAICS WATH TIPOTUB
CJIOKUBIIUXCSI, YCTOSBINNXCsSI MHEHHI OOJIBIIUHCTBA, 3a-
YacTyIo 1eJs TPoTUB TeueHns (kak otmeudaeT A.P. JIypust).

[TpuBemy HECKOIBKO (DAKTOB.

1. B cBoeii qumiomuoii pabore JI.C. man opuruHaib-
HBII 1 CBOEOOPA3HbIN aHAIM3 MPOu3BeeHnst 0 Tamiie-
Te, OTJIMYHBIN OT BCell MHOTOYUCJEHHOU JIMTEPaTypPHI,
MOCBSIIIIEHHOW Pa3bopy 3TOI KJIACCHUECKOM TPare/Iii.
Ussectubiii mekcrmposes A.A. Anukcr ckazamn: «Ilo-
caennue 60 ser coeill xu3uu A 3annMmaioch [lexcnu-
pom. Korza st BriepBbie B3si B pyku pabory Bwirorcko-
ro o I'amiere, g noHsI, 4TO Hanucapuil ee 19-nerHui
IOHOIA — TeHUi». AHUKCT TOAYEpPKUBaA, 9T0 paboTa
JI.C. BBIZETISIETCS Cpeil MHOTOUNCTIEHHBIX TTPOU3BEIe-
HU€ TeM, YTO OHA He TIOBTOPSIET WJIM He YTOUHSET UX, a
OTJINYAETCS OPUTUHAILHOCTBIO U CBESKECTHIO CYXKACHUT,
COBEPIIEHHO CAaMOCTOSTEJNbHBIM TOIXO0/0OM K PaccMo-
TPEHUIO U aHATN3Y MEKCITUPOBCKOI TPare/ini.

2. BriepBbie TICUXOJIOTUYECKUN MUD YBUIET U YCIIbI-
mras JI.C. Boirotckoro 6 auBapg 1924 roga B Iletporpa-
Jie Ha BTOPOM IICHUXOHEBPOJIOTHYECKOM cbesjie. Jlypus
MHOTOKPATHO ITHCAJl U PACCKA3bIBAJI O €T0 BLICTYIIJICHUH,
HO B cBoelt nocnenuedt sexiuu o JI.C. o roBopu, 4to
€ero Topasna caMa MaHepa U3JI0KeHUs, YOeTUTeTbHOCTh
CTHUISA, «...elMie OOJIbITiee BIIeYaTIeHne POM3BETO Ha MEHS
colepsKaHue JOKJIajAa, BMECTO TOTO, 4TOObI 00CYKIaTh
KaKoi-Tu60 BTOPOCTENEHHBIN BOIIPOC, KaK Mox00aio Obl
MOJIOJIOMY Y€JIOBEKY..., BIIEPBBIC BBICTYTIABIIEMY TI€PE
CTOJIb TOYETHBIM coOpaHueM (a yYacTHUKAMU Che3/a
ObLIM MHOTHE U3BECTHbIE ydeHble, Takue Kak B.M. Bexre-
pes, [.1. Pocconumo, H.M. IllenoBanos, I'.11. Yenmnanos,
A.A. Yxromckuii, [.T. Illrret, B.A. Baruep u zp.), Boiror-
CKHiT BBIOPAJT TPYAHYIO TEMY — O B3aMMOOTHOIIEHUSIX
YCJIOBHBIX pehIeKCOB U CO3HATEILHOTO MTOBE/ICHUS YeJI0-
Bekay. «/{okuaj ObIT YIMBUTENBHBIM U TIO CO/ICPIKAHMIO,
u 110 popme. ITo comeprranuio ORI OBLT IBHO «IIPOTUB
TeyeHus». CucreMa n3I0KeHus njieii, KoTopylo Mbl TOTr/ia
yeasiany ot JI.C. BeiroTckoro oTmmaanachk mpocto han-
TACTUYECKUM OJIECKOM, COBEPIIEHHO (DaHTACTHUECKON
SICHOCTBIO MBICJIU. JTOT JIOKJIaJ OBLT YAUBUTETbHBIM HE
TOJIBKO TIO COJIEPKAHUIO, HO U TI0 (hopMes.

Jles CemeHOBUY He OOSIICS UATH <IIPOTUB TEUECHUST>
U B IPYTUX CIyYasix.

3. 15 mtons 1924 roga JI.C. 6bLI HazHAYEH 3aBELYIO-
UM TIOJIOT/IEJIOM BOCHUTaHUS (pu3ndecku jieeKTuB-
HBIX U YMCTBEHHO OTCTaJIbIX B oT/ese ColanbHo-TIpa-
BoBOI oxpansl HecoBeprienHoseTHUX (CITOH). C atoro
HAYaJach €ro JAesATeabHOCTh B 00IACTH 1e(heKTONOTHH.
B nos6pe 1924 roxa, yrobbl MO-HOBOMY II€PECTPOMTH
BCIO TOCY/IaPCTBEHHYTO CHCTEMY BOCITUTAHUS JIETEN C OT-
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KJIOHEHUSIMU B (DU3UIECKOM W MICUXMUECKOM Pa3BUTUN
nereit, 6110 perero mposectu chesn CITOH.

Kax BcrmommaaeT yuacTHUK cbhesma mpod. .M. As-
OYKMH, IJIaBHBIM COObITHEM Cbhe3zia Obll 0Kaa) Beiror-
ckoro «O COBPEMEHHOM COCTOSTHUY ¥ 33/[a4aX B 00JIACTH
BocruTanus Gusndecku AeEeKTUBHbIX U YMCTBEHHO
OTCTaJIBIX JleTeil». ITOT nokJaaj, Bcriomunaer /.11, As-
GyKuH, «OBI TPOMOM Cpeid SICHOTO Heba», <«IlepeBep-
HyJ Bcio gedexTosornio». CrHavana Beictyrienue JI1.C.
Berpetun ¢ Hepoymenwem. Ho riaybokas y6esxaeH-
HOCTb €T0 CHITPaJa CBOIO POJIb, TIEPEMEHIIAa HACTPOEHHUE
MPUCYTCTBYIONINX — OT HEJAOYMEHUsI OHU TIePeln K
TOMY, UTO CTaJIM CJIYIIATh €ro ¢ TJYOOKMM HHTEPECOM U
BHUMaHeM. C 3TOro Chesjia OHU yexain OGHOBJICHHbI-
MU. DTO 3acepanue OblJI0 OTHEHHON JIMHUEH, IPOBEIeH-
HOI MEK/Iy CTapoii 1 HOBOI fieheKToN0oTHE.

4. Tak 6b10 1 B 1930 oy Ha Beepoccuiickoii KoH-
dbepeniuu ryxux B Mockse. BoT kak 06 aToM BCioMu-
naet npod. P.M. Bockuc: «1930 roz... 6o/bLias ayauTo-
pUsI, B KOTOPOI CUAST JIIOJIM, OTIABIIIE HEMAJble TOJIbI
CBOEH JKU3HU 0OYUEHUIO TIIYXOHEMBIX, COBEPIIIEHHO YBe-
PEHHBIE B TOM, UTO €IMHCTBEHHBIM OIIPEIEJISIONUM 3-
(exTUBHOE 0OYUEHNE TTYXOHEMBIX CPEAICTBOM SIBJISIETCS
MCTIOJIb30BAHUE YUCTOTO YCTHOTO METOJIA, HE JIOTTYCKAIO-
IET0 IPUMEHEHUST KaKKX OBl TO HU OBLIO CPEACTB 00y ue-
HUs, KpOMe YCTHON peun. MHOTHe 13 CHUJIEeBITUX B 3aj1e
(daktuuecku yoexRIeHbI B 9TOM... V1 TIepet aToi ayinTo-
pueit JI.C. unTan nokna; o MOJUTIOCCUH. Y TBepKAas
HOJIOXKUTETBHYIO POJIb MOJUTJIOCCUN B PAa3BUTUU HOP-
MasbHOTO peberka, JI.C. mokasaj, 4To U B IIKOJIE TJIy-
XOHEeMBIX HOJHUTI0cCcus (UCIOIb30BAHNE YCTHOM, TTHCh-
MEHHOI 1 MUMITYECKOI PeYn) MOKET OKa3aThCsl BECbMa
IPOMYKTUBHON. AYIUTOPUS CJIYIIATAa €ro Kak 3a4apo-
BaHHasl, HE CJBINTHO ObLIO B 3aJie HU MAJIEHIIero mopo-
xa. JlokJtazi 3aBepIIIIICS TPOMOM aIIoincMeHToB. Jlnma
caymiaresieil ObIIM OCBEIIEHBI KAKUM-TO HEOOBIYalilHbIM
B/IOXHOBeHUEM... VI B 9TO BpeMs TIpe/iCeaTebCTBYIO-
i, usBectHeiil mpod. [1.B. Denpabepr, npucTymI K
3aKJIIOUATETLHOMY ¢10BY. OH HavyaJs CBOE BBICTYTLIEHUE
cioBamu: «ToBapuiy, Hajl BaMu pazopBaiach 6omoa...»
B orBer Ha 370 ayaurtopus samymena u Denpabdepry
MPUIILIOCH TPEKPATUTD CBOE BhICTyILTeHue. Ciyiaresm
tanyauch k JI.C. Emy 6bL10 B 9T0 BpeMs TOIbKO 33 roza,
PSIZIOM € HUM CTOSLIIH JTIO/iN, yOeJIeHHbIE CeIMHAMMU, Tiepe-
cMaTpuBaloliue csou gasHue yoexaenus. CBoeil scHOi
mbicsbio JI.C. cyment ux yoeaurs.

Ho, roBopst o tBOpuecTBe BBIrOTCKOTO, OTMEYaET
A.B. 3amopozxert, «...He HY>KHO TTPEJICTABIISTD JIEJI0 TakK,
YTO OH YBJICKAJICSI UTPOH BOOOPAKEHMSI [[EHOW JIOTHKIL
On 6b11 n306peTaTeIbHBIM IKCIIEPUMEHTATOPOM U 1ie-
HUJI 9KCTIepUMeHTaIbHble (hakThl. I TTOMHIO, Kak TIpH
obcysxaeHnn B 1abopaToOPUN OJHOIO UCCIe0BAHUS KTO-
TO U3 TMPUCYTCTBYIONIUX CKA3AJI, UYTO ITO [LJIOXOE UCCIIe-
JoBanue, roxue (hakTel. BeIroTckuit pesko moBepHyics
1 OPOCHII PEILIMKY, KOTOPast 3allOMHUJIACH MHE Ha BCIO
skusib. OH ckasan: “He ObIBaeT ILIOXHX (DAKTOB, €CTh
NJIOXUE TEOPUH, KOTOPble HE COOTBETCTBYIOT HalijleH-
HBIM (baKTaM, U He B COCTOSTHUU UX OOBACHUTD ».

Bynyun mpexpacHbIM aKCIIEPUMEHTATOPOM, OH TIPHU-
JlaBaJl OTPOMHOE 3HAueHUe JKCIEepPUMeEHTaM, (haKTaM,
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MOJIyYEHHBIM B XOJI€ OTIBITOB. TaK, B OHOM U3 MHUCEM
K A.P. Jlypuu oH tumret: «IIumm 06 ombITax U BEIH MX
CO BCEHl YBEPEHHOCTBIO B OOBEKTUBHOM MX OOJBIIOM
3HAUYEHUK U B 0COOOM 3HAUEHUU JJist Hac». V1 B ipyrom
nucbMe: «Quenb MaOTOrO (MoquepkHyTO JI.C.) (Kak Obr
BCJIEIYIO He LI OIBITHI) KAy OT TeOsS — AyMaTh DKC-
HEPpUMEHTUPYSI — 3HAYUT OoJjiee ILIOAO0TBOPHO JyMarh,
Jaske ombasich. A Thl Ha BEPHOM Iy TH».

B muceme us Gombruns JI.C. Caxaposy JI.C. coseryer
(a He HAcTaMBaeT — OH TaK W THIIET, MKy HAMU), C YeTO
HayaTth 9KcIiepuMeHT. V1 B KOHIIe OH TOBOPHT, KAKUM JIOJIKEH
OBITh HKCIIEPHUMEHTATOP: «IKCIEPUMEHTATOP J0JKEH OBITh
CBIIIIKOM, H300peTare/ieM, KOMOMHATOPOM, XUTPEIIOM, CO3-
JTaTeJIeM JIOBYIIEK, GECKOHEYHO THOKUM U CMEJTBIM>.

Ero yueHUKU Ha3bIBAIH €T0 TATAHTIMBBIM 1 H300pe-
TaTEJIbHBIM AKCITIEPUMEHTATOPOM.

O HUKOI/Ia He HABSA3bIBAJ YYEHUKAM METOUKH UC-
CJIeIoBaHus, a JINIIb YKa3bIBAJI HAIIPABJIEHUE ee TTONCKA.
CaMm OH MHOT/JIA TIOBTOPSII METOJMKU JIPYTMX aBTOPOB
(nanpumep, Kenepa, Jlesuna, IlItepna), mupoko BHe-
JIpsiJT HOBBIe. «MHOTHE U3 3TUX METOJAUK W TUIMIOTE3, —
numer A.H. Jleontbes, — GJecTslie MOATBEPAUINCH 1
HOJIYYWJIN JajibHelilee pasBuTHe B paboTaX COBPEMEH-
HBIX TICHXO0JIOrOB. MeTtoauku, paspaborantbie BwIror-
CKUM, (haKThl, HaliZleHHBIE UM, CUUTAIOTCS KJIACCTIECKHU-
mu. OHU BONIM KaK BakKHEHITNE COCTaBHBIC YACTH B
(byHIaMEHT MICUXO0JOTIUECKON HAYKN».

OH MHOTO 1 XOPOIIO paboTas ¢ JeThbMU, 3HAI U T10-
Humas ux. KoMy u cyaurb 06 9TOM, Kak He MHE — €ro
MOCTOSTHHOW ucnbiTyeMoit. Ham ¢ GpatoM oueHb HpaBu-
Jiock, kKoraa JI.C. mpuBJieKas HaC K CBOMM OTIbITAM.

XopolIo TIOMHIO: g CH3KY 32 cToJioM, psizioM ¢ JI.C. nmm
HAIIPOTHUB HETO, a TePeI0 MHOI HA CTOJIe — KCIIEPUMEH-
tanpHbIi MaTepual. JI.C. ClIOKOIHO 1 BMeCTe ¢ TeM BECe0
TIpeJijIaraeT MHe PasJIndHble 33/IaHNUST 1 3aITUChIBAET HA Ma-
JICHBKWX JIMCTOUYKAX BCE, UTO S JIEIAI0 U TOBOPIO TIPH HTOM.
Ito oH poBepsieT Ha MHE MeToKY JI.C. Caxaposa.

W Bot ertite. Ha mosry KOMHATBI BBITTOKEH JTAOMPHHT.
CreHku €ro 00pasyoT PasIHIHbIe TPEAMETBI, B TOM YHC-
Jie ¥ HU3KKe Y3KKe SIUKU ¢ OubinorpaduuecKkuMu Kap-
TOYKaMu. B 1ieHTpe sabupuHTa — MaHIapUH, KOTOPBII
HaM JIOCTAHETCs, €CJU Mbl CYMEEM <«IIPOBECTU» €T0 I10
jgabupunty. Ham o4eHb XO4eTcs IMoIyuynTh MaHAaApUH, U
MbI 04eHb ctapaemcs. Jto JI.C. Ha HAc TOBTOPSET OITbI-
Tb1 Keniepa. OH jiesraet aT0 Tak Beceso, HEPUHYK/IEHHO,
YTO MBI YBEPEHBI, UTO ATO IIPOCTO Takas urpa. B ciyuae
HaIIlero ycrexa OH PajlyeTcs HUUyTh He MeHbIIe Hac.

Hawm GbLI0 Tak XOPOIIO ¢ HUM B 9TO BPEMSsI, YTO MbI
oba — u Opart, U g COXpaHWIN NaMATb 00 ITUX AHAX Ha
BCIO CBOIO JKU3HBb. MHOTO JIET CITYCTSI B CBOMX TTHChMax
¢ ¢ponTa JleoHU ] TIHcaT MHE, YTO BCIIOMUHAET 00 3THX
gyacax KaK O CAMBIX CYACTIUBBIX B €T0 JKU3HU.

Ho JI.C. nesian ipeiMeToM Hay4YHOTO aHA/IU3A HE TOJIb-
KO CHEIMaIbHO TIPOBe/IEHHbIE C HAMU 9KCIIEPUMEHTBI, HO
1 HaGJIIOAEHUS 3a HALIMM IIOBEJEHUeM, HAIIU CIIOHTAH-
Hble BBICKA3bIBAHUS. 3aMETKU C OT/IEJIbHBIMU 3aMTUCIMU
TAKOTO POJia COEPIKAINICH B €T0 3aITMCHBIX KHIKKAX.

Ecau xe emy XoTesoch 4TO-TO YTOUHUTH WJIU TIPO-
BEpPUTbH, OH CO3/IaBaJI CIIEIUAJIbHBIE CUTYaINH, 3a/1aBaj
CTIETIMAIBHO TIOCTaBJIEHHBIE «XUTPbIe» BOTPOCHL. Mos
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cectpa o4eHb He J0OMIIA, KOIJa OH, KaK OHA TOrja ro-
BOpUJIA, «<IIPUCTABAJ» K HEW C BOIIPOCAMK PAa3HOT0 POJIa.
OnHas /bl 1a’ke B OTBET HA KAKOW-TO €ro BOIPOC OHA 3a-
aBusa: «Bor Mama HUKOT/IA He 33/1aeT TaKUX TJIYIIBIX BO-
IIPOCOB, OHA CaMa BCE 3HAET».

Kaxk-To neckosbko aueit kpsaay i 1oxab. Korma k
Beuepy OH HAKOHEIl YTUX, HAC [TOBEJU I'yJdTh. Mbl 1IN
110 HabGepeKHOM, U I0YeMY-TO UMEHHO B 9TOT Bedep MOe
BHUMaHUE TPUBJIEK MOCT, OH BJIPYT Topas3uyi Mensd. OH
MIOKA3aJICsT YeM-TO He3bIOJIEMbIM, BEYHBIM, PEKa JKe O/
HUM BHJEJach IpocTo GecrioMomiHoil. S Oblia mopaxe-
Ha YBUJIEHHBIM, U MHE XOTEJIOCh MTOCKOpee MOJETUThCS
CBOMMM TIEPEKUBAHUSMHE C OTIIOM. KOT/1a MBI BEPHYJIUCH
€ TIPOTYJIKY, OH OB ysKe IoMa 1 TTHJI Yail B 6a0yITKUHON
komHate. OueHb BO30YKIEHHAsI, ST BIETEJa B KOMHATY
u Boinanuia: «Ilamna, a g 3Hal0, OTKyza pexu Gepyres!».
Bce npuMosikiin, 0KuIas MOero cooOIeH s, U 51 CKa3a-
JIa: <MX POIOT BO3JI€ MOCTOB!».

JI.C. BeceJio oTpearupoBa Ha MO€ OTKPbITHE. A MHO-
TO JIET CITYCTs, YK€ B3POCJION, 5T HAIILJIA 9TH CBOU CJIOBA B
0/1HOI1 u3 ero pabor. VM mpeiecTBoBaia Takas dpasa:
«OnHa, HabmOMaeMas MHOIO [IeBOYKa CKasaja...». SI-To
XOPOIIIO 3HAJIA, YTO 9TO OBLJIA 3a IeBOYKA.

Muorue paborsr JI.C. pokpaauch U3 €ro Ipejsa-
PUTENBHBIX 3allCeil, KOTOPble OH JieJiajl U BO BPeMs
obciieoBaHKs IeTeil Wi B3POCIHbIX, U BO BPEMs JKC-
[MEPUMEHTOB, U, KOHEUHO, BO BPEMSI UYTEHUSI OTPOMHOIO
KOJINYECTBA JIMTEPATYPbI.

OH 1IpeBOCXOIHO 3HAJ JIUTEPATYPY — U OT€YECTBEH-
HyI0, 1 3apyOexuyio. Ero ydeHUKy Has3bIBaM €ro «ra-
JIAHTJIUBBIM 4YuTaTeseMs. UuTas, OH JleJiajl 3alucu Ha
MaJIIOCEHBKHUX JINCTKAX OyMarv WJd OTMe4as KaKue-TO
MecTa B caMOi KHUTe. AHaJIM3upyeMble UM UCTOYHUKHU
roBOPSAT 00 OrPOMHOM 0GBEME IIPOYUTAHHOTO.

3anoposkert ropopud, uto JI.C. ymesn Borantath gaske
Goaiblie, 4eM ObLJIO Y aBTOPA, YTO Jaske U3 BIIOJIHE 3ay-
PSITHOM KHUTH OH YMeJI U3BJIeYb YTO-TO, YTO 3aCTy KIBa-
JIO BHUMAHUS, YTO JIAaBAJI0 €My TOBOJI K PA3MBIIILIEHUSIM.

«Bombioit TBopuecknii mopsIB BeiroTckuit coyeran ¢
KPUTUYECKUM MbliiieHueM. OH KPUTHUECKU BCErjla OT-
HOCHJICS K COOCTBEHHBIM JIOCTHKEHMSIM. .. 8 TAK/KE KPUTH-
KOBaJI paboThI APYTHX UccaenoBaresei... Ho Hapsiay c...
6eCIIONaIHOCTBIO B KPUTHKE BBIrOTCKUIT MOT yJIaB/IBaTh
BCe II0JIOKUTEIBHOE, YTO eCTh B paboTe Jake, Ka3aloCh
0Obl, He OYeHb XOpomieil <..> BbIrOTCKMii... MOT BUIETH B
IIJIAKe YTO-TO IIEHHOE, HYKHOE...»>. « BoT anekmoTnueckmii
ciryvaii: BBITOTCKUH IPUXOAKT B 1aOOPATOPHIO B IIPHUITO-
HSTOM HACTPOEHWW W TOBOPHT, YTO OH TIPOYUTAJ KHUTY,
KOTOpast UMeeT MHOTO MHTePECHBIX (PaKTOB, XOTsI OHA He
JIMIeHa HEKOTOPBIX HEIOCTATKOB, YTO B ATOW KHUTE €CTh
ujiesl Pa3BUTHs, YTO PA3BUTHE €CTh caMo (DaKTop, 4TO B
HEM eCTb JIOTUKA CAMO/IBUKEHUSI.

Yro 310 32 KHUTA?

Iro kaura l'ezenna “YMcTBeHHOE pa3BuTue”.

ITocrymmna B pepaxunio 20.05.2025
TTocrynuna noce pertensuposanust 21.05.2025
ITpunara k ny6aukanuu 16.06.2025
Omny6smkosana 30.06.2025
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Mpbr yrTasu 3Ty KHUTY U TIPUIILTA B TOJTHOE U3yMJie-
HUEe — MBI HIYETO TAKOTO, YTO TOBOPUJ BBITOTCKUIA, Tam
He Han. MbI CUiesn W YUTAT| TOTOM 3Ty KHUTY Iie-
JIBIH JIeHb, U TIe-TO B 4-11 TJ1aBe HAlllJIN HECKOJIbKO (hpas,
KOTOpBIE OT/AAJICHHO HAIIOMUHAJIN O TOM, YTO TOBOPUJI
Boirorckuii. Ml GbLIM yAUBJIEHB], KAK MOT BBITOTCKMIL B
GanasbHOM ['e3eiiie yeMOTPETh TaKKe HYKHbIE MbICIII».

Ouenb BaskubiM 715t JI.C. GbIJIO 3HAHWE HAYYHOI JIK-
TepaTypbl — U OTEYECTBEHHOH, U 3apy0exHOl. 31ech
GOJIBIIYIO POJIb UTPAJIO 3HAHKE UM MHOCTPAHHBIX SI3BIKOB.

Korma nsnaBamm 6-tomuuk, pexgaxrop ero C./I. Kpe-
KOBa MHOTOKDaTHO ’KaJloBajlaCh MHE Ha HeOPEesKHOCTh
JI.C. npu pabore ¢ MHOCTPAHHBIMU IIUTATAMU: <...TO Me-
HSIET MOPSIZIOK CJIOB, TO 3aMEHSIET CJIOBO OJIM3KUM 110 3Ha-
YeHWT0, CHHOHUMOM». HakoHel, s He BbiZiep:Kaja u CKa-
3aia eil: <A ¢ ueM eMy ObLIO CBEPSITH? B Te ro/ibl MHOTHX
ATUX KHUT, TIePEBE/ICHHBIX HA PYCCKUH S3BIK, TPOCTO HE
CYIIIECTBOBAJIO U BCE TIEPEBOJIBI OH JIEJIATT CAMOCTOATEb-
HO — OH IIPOCTO YMUTAJ OPUTMHAJIBI, & MECTa, KOTOPbIe
XOTeJI IUTUPOBATD TIEPEBOINI HA PYCCKUIT».

— CKOJIBKO K€ SI3bIKOB OH 3HaJ? — YAMBUJIACH OHA.

B anxete ero pykoit Harncano —4eTbIpe.

Koe-uto st ToMHIO 1 MOTY T06aBUTH:

1. Korzma npuesskan 8 Mocksy K. JleBuH, oH ObiBaJ y
HAac HECKOJIBKO Pa3 M, XOPOIIO TTOMHIO, BCIKWH pa3 OHU
TOBOPUJIN TOJBKO MTO-HEMETTKH.

2. B 1933 roxy x HeMy IpHexajia yYUTLCS JaMa M3
Awmepuku (mucc Jlaiiyinn), u, Kak 9T0 HU TMOKAXKETCS JIN-
KHUM, CHavyaJIa ee oCeJInIn y Hac (OHa MPOXKUJIA y HAC He-
CKOJIBKO MecsiTieB). Y HUX Oblia JOTOBOPEHHOCTh — OHA
2080puUIa MONLKO No-pyccku, a JI.C. moavKo no-aneiuticku.

3. Beicrynas na 3aceganuu, nocssniearoM JI.C. Boi-
rorckomy 1ipod. A.A. CmupnoB BciomuHaT: «HykHO
ckasatb, 4To JI.C. ObLIL... MACTEPOM IIEPEBOIOB. S TOMHIO,
KaK B 9TOM ayAMTOPUM OH IOPA3uJl BCEX TOT/A, KOT/A,
ecJn MaMsITh MHe He u3MmensieT, Koddxa nenan moxmas,
a JI.C. iuTepaTypHBIM SI3BIKOM a0COJIFOTHO TOYHO TIepe-
BeJI Bee TO, uTo roBopui Koddras.

Her, re moaBesa maMaTh AHaTOJMNS AJIEKCAHIPOBU-
ya CmupnoBa. Pene Ban nep Beep (u3 Jleiigena) npu-
cras MHe Kormio ncbMa Koddxu, HancanHoro num us
MoOCKBBI, B KOTOPOM OH PAaCCKa3bIBAET O CBOEM JIOKJIAJIE.

[IpuBosy ato mucbMo ¢ cokpaiienreM: «Buepa Beuepom
GBLIO caMOe JIJIMHHOE M3 BCEX TIPEICTABICHUET — MOSI JICKITHST
B locymapcrBennom Uucruryre Ilenxonorum... B 3ame co-
Gpasock 6osee 300 YesOBEK... GOMBITMHCTBO U3 TPHCYTCTBY-
IOIUX HOHUMAJIO [10-HEMEIKH, HO [T0CKOJIbKY HEKOTOpbIE He
TIOHUMaJTH, TTPod. BBITOTCKUIT (PyCCKHUIT TICUXOJIOT, CO3/IATeNh
Teopuit (DOPMUPOBAHUS TIOHATHIT), HEOOBIKHOBEHHO 00ast-
TeJTLHBIIN YeIOBEK, BBICTYITIJ B KAUeCTBE TlepeBounKa. S ro-
BOPHJT B TeUeHHE MPUOIM3UTENBHO 5—10 MUHYT, @ 3aTeM OH
OYEeHb JIETKO 1 CBOOOIHO, KAK TOTBKO MOJKHO cebe TpeficTa-
BUTb, JIEJIAJI [IePEBOJT cKazaHHOro. OH TOBOPHIT ropasio boiee
CBOOOJTHO, YeM T 1, MHE Ka3aJI0Ch, YTO TOPA3JIO J0JIBIIIES.
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