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Abstract

Context and relevance. International students represent a specific category of migrants who experience a pronounced
cultural shock when facing a sudden change of sociocultural environment. Successful adaptation in new conditions
largely depends on the development of psychological self-regulation resources. Aim. The aim of this study is to theo-
retically substantiate the role of emotional intelligence and metacognitive awareness in the adaptation of interna-
tional students and to develop a typology of adaptation profiles based on the level of these regulatory abilities.
Hypotheses. It is assumed that the combination of high emotional intelligence and metacognitive awareness is asso-
ciated with greater resilience to cultural stress and the use of more effective self-regulation strategies. Methods and
materials. The study provides a theoretical analysis of international research addressing the role of emotional and
metacognitive regulation in the adaptation of migrants and students studying abroad. Results. Based on the literature
analysis, a conceptual model of adaptation of international students has been developed. It includes four adaptation
profiles differing in the level of emotional intelligence, metacognitive awareness, and typical coping strategies with
cultural stress. Conclusions. The proposed typology is conceptual in nature and requires further empirical testing.
Future directions include operationalization of the model, examination of profile dynamics, and the development of
interventions to support international students in the process of adaptation.
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DMOIMOHAIbHbIN HHTEJIJIEKT 1 METAKOTHUTHBHAS OCO3HAHHOCTb B KOHTEKCTE KYJbTYPHOI'O IIOKaA:
TeopeTHICCKaAA MOAC/Ib aJaANTAIMOHHbBIX npoclwmeﬁ MEXKIYHAPOIHBIX CTYJICHTOB

C.A. Bepuoc Kaapexac <
HanuonanbHBIN McCieqoBaTeIbCKII YHUBEPCUTET «BhICIIas IKoJ1a 5KOHOMUKM»
>4 soniaberrios@mail.ru

Pezrome

KonrekcT u aktyansHocTh. UTHOCTpaHHBIE CTYAEHTHI MTPENCTaBISIOT CO00IT 0COOYI0 KATerOPHI0O MUTPAHTOB, UCIIBIThI-
BAIOLLIMX BbIpA’KEHHBINM KYJIbTYPHBIN IIOK MPU PEe3KO CMeHE COLMOKYJBTYPHOU cpenbl. YcIeliHas afarnTalus B
HOBBIX YCJIOBUSIX BO MHOT'OM 3aBUCHUT OT Pa3BUTHSI IICUXOJOTUYECKUX pecypcoB camoperysiimu. Ilens. Llenbio naH-
HOTO MCCJIENOBAaHUS SIBJISIETCS] TEOPETUUECKOEe 000CHOBaHNE KOMOMHUPOBAHHOM POJIM 3MOLIMOHAIBHOTO MHTEJUICK-
Ta U METAaKOTHUTUBHOM OCBEIOMJICHHOCTM KaK KJIIOUYEBBIX JMUYHOCTHBIX PECYpCOB, CIIOCOOCTBYIOIIMX YCIEIIHOMN
SMOLIMOHAIBHOM afanTallii MHOCTPAHHBIX CTyAeHTOB. ['unoTessl. [1peamnoaraercs, 4yTo coueTaHue BEICOKOTO YPOB-
HS1 SMOLIMOHAJIbHOTO MHTEJIJIEKTa 1 METAKOTHUTUBHON OCO3HAHHOCTU CBSI3aHO C OO0JIbIIIEH YCTOMIMBOCTBIO K KYJIb-
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TYPHOMY CTpPECCY M MCIOJIb30BaHMEM Oosiee d(DGhEKTUBHBIX CTpaTeTuii caMoperyisiuu. MeToabl U MaTepualbl.
B pabGote mipoBesieH TeOpeTUYECKWIA aHAIN3 3apyOesKHbBIX MCCIeI0OBAHM, TIOCBSIIIEHHBIX POJIM SMOITMOHAILHON 1
METaKOTHUTHUBHOM PETyJIsIiY B alanTallii MUTPAHTOB M CTYJIEHTOB, O0OyJalolmxcs 3a pyoesxkom. PesyabraTel. Ha
OCHOBE aHaJIM3a JIUTepaTyphl pa3paboTaHa KOHIENTyaIbHasl MOJIE/b afanTallii MHOCTPAHHBIX CTY/IEHTOB, BKITIOYA-
OI1asT YeThIPE aAaNTallMOHHBIX TIPOMWIS, pa3IMJYaIoNIMXCs 110 YPOBHIO OMOLIMOHATBHOTO MHTEJUIEKTa, METAKOTHHU-
TUBHOI OCO3HAHHOCTU W TUTIMYHBIM CTPATEeTHSIM COBJIaMaHUsI C KYJIBTYPHBIM cTpeccoM. BbiBompl. I1pemioxenHast
THUTIOJIOTHSI HOCUT KOHIENITYaIbHBIN XapakTep 1 TpeOyeT AalbHe el aMmpuieckoi mpoBepku. [lepcrieKTHBHBIM
HarmpaBJIeHUEM SIBJISTIOTCS OTIepallOHAIM3alMsT MOIEIIN, U3YUeHNE IMHAMUKY TIEPEX0I0B MEXKTy MPOMUIISIMU 1 pa3-
paboTKa MHTEPBEHIINIA, CTTIOCOOCTBYIOIIMX YCITEITHOM aganTallii MHOCTPAHHBIX CTY/IEHTOB.

Karoueevte caoséa: XynbTypHBII IIOK, SMOLIMOHAJIBHBIN MHTEJUIEKT, METAKOTHUTUBHAS OCO3HAHHOCTb, MEXIyHa-

POOHBLIC CTYACHTLI

BaaronaprocTu. ABTOp 6;1aromapuT 3a OMOIIIH B TTIOATOTOBKE PYKOITMCH CBOETO HaydHOTO pykoBoauTtesast M.A. BymbiieBy.

Jns murupoBanmus: beppuoc Kanbexac, C.A. (2025). DMOLUMOHAIbHBIM MHTEIIEKT U METAKOTHUTUBHAS OCO3HAHHOCTh B KOHTEKCTE
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Introduction

Student migration represents a unique form of temporary
mobility characterized by deep immersion in a new educa-
tional and cultural environment. Despite the temporary
nature of their stay, international students, like other migrants,
face numerous adaptation challenges that heighten the risk of
acculturative stress. Research indicates that high levels of
such stress can diminish academic satisfaction and even lead
to premature withdrawal from study programs. A particularly
vulnerable aspect of this process is the affective component,
which manifests in anxiety, frustration, social withdrawal, and
reduced subjective well-being (Gebregergis, 2018). Culture
shock, as a primary affective response to a new cultural envi-
ronment, remains a critical focus of scientific inquiry, under-
scoring the importance of successful emotional adaptation
for academic and intercultural functioning.

While extensive research exists on international student
adaptation, there remains a gap in studies systematically
examining individual differences in coping with the affective
dimensions of acculturative stress. This article argues that
overcoming culture shock depends significantly on an indi-
vidual’s internal regulatory resources. Among these, emo-
tional intelligence (EI) — the ability to perceive, understand,
and regulate emotions (Salovey, Mayer, 1997) — plays a cru-
cial role. However, while EI facilitates emotional awareness,
it does not fully account for how individuals process these
emotions or evaluate their influence on behavior.

In this context, metacognitive awareness emerges as a
vital complement to emotional intelligence. Defined as the
ability to observe, interpret, and reassess one’s own cogni-
tive processes (Schraw, Dennison, 1994), metacognition
can also be applied to emotional experiences. This higher-
order awareness enables individuals not only to experience
emotions but also to reflect on their role in stress formation,
identify maladaptive responses, and make more construc-
tive decisions. Thus, metacognition enhances emotional
regulation by providing a framework for deliberate self-
reflection and adaptive coping.
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This study aims to theoretically justify the combined role
of emotional intelligence and metacognitive awareness as
key personal resources facilitating successful emotional
adaptation among international students. By proposing a
typology of adaptation profiles based on varying levels of
these abilities, the research seeks to outline potential strate-
gies for navigating cultural transitions. Ultimately, integrat-
ing metacognition with emotional intelligence offers a more
comprehensive approach to mitigating culture shock in a
sociocultural adaptation process.

Culture shock for international students

Acculturation describes the process of an individual’s
adaptation to a new cultural environment and leads to
changes in lifestyle, values, and sociocultural practices
negotiation. Berry’s well known foundational bidimensional
acculturation model conceptualizes this process through
two critical dimensions: the degree to which individuals
adopt the host culture (e.g., language acquisition, social
norms) and the extent to which they retain their home cul-
ture (e.g., traditions, values). This framework gives rise to
four distinct acculturation strategies that significantly influ-
ence migrant well-being: Integration, characterized by
strong engagement with both cultures, emerges as the most
psychologically beneficial approach, while marginalization,
involving disconnection from both cultural systems (Ward,
2024), correlates with the poorest mental health outcomes
(Choy et al., 2021). Between these extremes, assimilation
(prioritizing host culture over home culture) and separation
(maintaining home culture while rejecting host culture)
present intermediate challenges, each carrying unique
stressors and adaptive consequences.

Acculturation stress is thus associated with this process,
which is understood as a reaction to encountering a new
unfamiliar environment and insufficient resources for adap-
tation to the cultural environment and lifestyle. In addition
to sociocultural characteristics, acculturation stress often
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includes a strong emotional component, which is especially
significant for young people (Lerias et al., 2025). Research
confirms that it is the emotional component — most often
anxiety and loneliness — that predicts unsuccessful adapta-
tion (Zhou et al., 2008).

International students represent a specific category of
temporary migrants whose adaptation is associated with a
unique combination of factors (Zhou et al., 2008;
Gebregergis, 2018; Mulyadi et al., 2024): limited duration
of stay, the need to adapt in an accelerated time frame, high
academic workload, isolation from the familiar social envi-
ronment and a rigid, often culturally specific unfamiliar
structure of educational requirements. This makes them
particularly vulnerable to acculturative stress, the emotional
aspect of which may manifest itself more acutely than the
cognitive or behavioral aspects.

This brings to the fore the issue of culture shock in inter-
national students. Culture shock, as a form of acculturation
stress, is not simply discomfort associated with cultural dif-
ferences, but a pronounced crisis (Ward, Bochner, Furnham,
2001). It includes symptoms such as loss of orientation, a
sense of vulnerability, anxiety, and a sense of social ineffi-
ciency. The culture shock model (Black, Mendenhall, 1991)
describes this process as four stages: «Honeymoon» as a
positive perception of the new environment; «Negotiations»
as anxiety, irritation, and cultural frustration; «Adaptation»
as the formation of stable behavioral patterns; «Integration»
as participation in the life of the host society while main-
taining cultural identity.

The emotional phase of «negotiations» is the most
intense stage of culture shock. It can be assumed that it is
most acute in students who experience a deficit of social and
cognitive resources. Thus, studies confirm that low levels of
self-efficacy and lack of confidence in their adaptive abili-
ties correlate with more pronounced symptoms of anxiety
and emotional distress at this stage (Almukdad, Karadag,
2024). In the acculturation process, migrants develop emo-
tional reactions oriented either toward «themselves» or
toward «others» (Ward, 2024). And the presence of mindful-
ness at this stage — that is, understanding one’s own experi-
ences and regulating them — can help overcome stress and
move on to more effective adaptation strategies.

Indeed, researchers emphasize that culture shock does
not always lead to unsuccessful adaptation. Individual dif-
ferences play a decisive role in how this crisis plays out: some
students demonstrate emotional stability and adapt quickly,
while others experience prolonged and severe stress.
Particularly important are stress-reducing traits (e.g., flexi-
bility and emotional stability), which allow one to perceive
the situation as less threatening, as well as social-perceptual
traits (openness to experience, initiative), which promote
the perception of the new culture as a constructive challenge
and accelerate cultural learning (van der Zee & van
Oudenhoven, 2013).

Thus, culture shock in international students can be con-
sidered as a conditionally initial, emotionally charged phase
of acculturation stress. Emotional reactions to a new cultural
environment are not universal: they are controlled by the
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acculturation strategy, the type of cultural distance and the
characteristics of the educational context (Zhou et al., 2008;
Ward, 2024). But international students often lack the oppor-
tunity to distance themselves from the environment, like
tourists or labor migrants: they are «locked» in the structure
of academic expectations. This makes their emotional reac-
tions not only intense, but also difficult to process. That is,
the specificity of this group of temporary migrants suggests
increased demands on emotional self-regulation.

Research indicates that international students like any
other migrant commonly face significant psychological
challenges, including homesickness, culture shock, and
discrimination, all of which contribute to heightened accul-
turative stress and increased risk of depression (Gebregergis,
2018; Choy et al., 2021). These stressors stem from the need
to rapidly adapt to unfamiliar languages, cultural norms,
and social expectations, often leading to emotional distress,
identity confusion, social isolation, and academic difficul-
ties. Additionally, language barriers, lack of belonging, and
social intimidation further hinder integration, making it
crucial to address these issues to support students’ well-
being and academic success (de Souza, Murgo, de Oliveira
Barros, 2021).

In this context, emotional intelligence (EI) serves as a
vital resource, helping students navigate these challenges by
enhancing their ability to recognize, understand, and regulate
those emotions (Salovey, Mayer, 1997) experiencing in their
adaptation process. However, EI alone is insufficient, as cul-
tural variations in emotional expression can create what this
paper calls — an «emotional language barrier», — where even
emotionally intelligent individuals may misread signals due to
unfamiliar norms. This is where metacognition — the ability
to reflect on and regulate one’s thought processes (Iacolino et
al., 2023) — becomes essential. Metacognitive awareness
allows students to critically evaluate their emotional reac-
tions, question initial assumptions, and consider cultural
context before responding. By combining EI’s emotional
regulation with metacognition reflective reasoning, students
can more effectively manage stress, adapt behaviors, and
reframe negative experiences, ultimately fostering resilience
and smoother cultural adjustment.

Thus, the integration of EI and metacognition provides
a comprehensive framework for international students to
overcome acculturative stress. While EI equips them with
emotional adaptability, metacognition ensures they con-
sciously process and adapt to cultural nuances, turning
challenges into opportunities for growth and cross-cultural
competence.

Emotional intelligence as a resource for overcoming
cultural shock

Emotional intelligence (EI) is defined as the ability to
understand, manage, and perceive emotions — both one’s
own and those of others (Haag, Bellinghausen, Poirier, 2025).
The concept of EI developed from Gardner’s ideas about
intrapersonal and interpersonal intelligence to the four-factor
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model of Salovey and Mayer: perceiving, using, understand-
ing, and managing emotions (Salovey, Mayer, 1997).

Empirical studies show that high EI is associated with
more effective coping with emotional difficulties in adapta-
tion, including anxiety, culture shock, and stress reactions
(Anfimova, 2019; Khan et al., 2020; Putra et al., 2022).
High EI facilitates emotional recovery and helps reduce the
level of stress arising from cultural differences (Polancos et
al., 2025; Wang, Chiu, 2024). In addition, EI facilitates the
development of social skills, understanding of cultural cues,
and the formation of social connections (Deng, Marshall,
Imada, 2025). In addition, a number of studies demonstrate
that EI not only directly influences the mitigation of the
effects of culture shock, but also indirectly through media-
tors such as resilience and cross-cultural competence (Putra
et al., 2022; Kai Liao et al., 2021).

A special contribution to the research on the role of EI
in acculturation is made by the model of Schmitz and
Schmitz (2012), which interprets EI through three interre-
lated components: emotional awareness, emotional clarity,
and the ability to emotional reparation. This model shows
empirically that high emotional clarity and developed repa-
ration skills are associated with a preference for the integra-
tion strategy in acculturation, whereas high awareness with
a deficit in emotion regulation can lead to a choice of sepa-
ration or assimilation. Thus, strategies associated with a
preference for one culture are associated with emotional
instability. International students, as short-term migrants,
often choose separation (Ward, Bochner, Furnham, 2001).
This, combined with low emotional clarity, can increase
acculturation stress.

However, the results on the role of EI are not always
unambiguous. Research shows that the impact of EI on
adaptation may vary depending on the context (Polancos
et al., 2025; Schmitz, Schmitz, 2012). In addition, EI may
be culturally specific: the interpretation of emotions and
the ways of expressing them depend on cultural norms,
which limits the universality of the application of EI skills
in intercultural communication (Pathak, Muralidharan,
2020). In addition, there is a risk of overestimating the
importance of emotional intelligence in isolation from
other key factors. For example, research data (Deng,
Marshall, Imada, 2025) indicate that cognitive and meta-
cognitive mechanisms, including cultural intelligence and
conscious reflection on emotional reactions, play a critical
role in successful adaptation.

Thus, for international students, EI plays a crucial role
in navigating culture shock, as it helps them interpret emo-
tional cues in unfamiliar cultural contexts. However, a fun-
damental challenge in cross-cultural interactions is the
«emotional language barrier» — where individuals may
misread emotions due to differing cultural expressions of
affect. EI aids in recognizing familiar emotional patterns,
yet cultural differences can obscure these signals, leading to
misunderstandings (Li et al., 2025). This reveals a limitation
of EI: while it helps individuals identify and manage emo-
tions, it does not automatically account for cultural varia-
tions in emotional expression.
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This highlights metacognition’s fundamental importance.
Defined as the higher-order cognitive process that monitors,
evaluates, and regulates thought processes (Iacolino et al.,
2023), metacognition enhances emotional intelligence by
prompting students to critically assess their initial interpreta-
tions, weigh cultural context, and modify their reactions. For
example, if a student misreads a host-national’s neutral facial
expression as disapproval, metacognitive reflection allows
them to reconsider — perhaps the behavior is culturally typi-
cal rather than a personal slight. By fostering self-awareness
and cognitive flexibility, metacognition helps learners navi-
gate the implicit emotional norms of a foreign culture,
thereby improving adaptive strategies.

The Role of Metacognitive Awareness
in Overcoming Culture Shock

Classical concepts of metacognition focused primarily
on the cognitive sphere, modern research, however, expands
the scope of metacognition to include affective processes.
Thus, Efklides (2006) introduces the concept of «metaexpe-
riences» — subjective emotional states that accompany the
comprehension of the quality of one’s own thinking. In
turn, the self-regulatory executive function model (Wells,
Matthews, 1996) emphasizes that metacognitions also
include beliefs about the significance of emotions, deter-
mining how a person interprets and regulates emotional
states. This theoretical expansion makes metacognition
particularly relevant in the context of acculturation and
overcoming culture shock.

Existing research suggesting metacognitive processes as
culturally shaped can imply its direct implications for inter-
national students’ adaptation. These findings underscore
that effective cultural adaptation involves not just applying
universal metacognitive skills, but understanding and navi-
gating culturally-specific approaches to self-monitoring and
behavioral adjustment (van der Plas et al., 2022).
Furthermore, this together with the international students’
successful management of intercultural conflicts and nega-
tive emotions using metacognition (Bartel-Radic, Cucchi,
2025) highlights three key insights: (1) cultural background
can provide unique metacognitive strengths — students
from cultures emphasizing reflective processing may excel at
error correction but need to adapt to different communica-
tion norms (van der Plas et al., 2022); (2) communication
styles themselves reflect cultural metacognitive differences,
with some cultures valuing precision while others prioritize
contextual understanding; and (3) successful cultural com-
petence and adaptation requires students to both leverage
their inherent metacognitive strengths an develop new strat-
egies aligned with their host culture’s standards and expec-
tations (Bartel-Radic, Cucchi, 2025; Proust, Fortier, 2018).

The literature identifies several types of metacognitions
that are highly significant for intercultural adaptation.
These include, first of all, monitoring and reappraisal,
which involve tracking one’s own thoughts, emotions, and
behavior, as well as the willingness to revise them in response
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to discrepancies between expectations and reality. Cognitive
flexibility, which manifests itself as a willingness to change
established cognitive and behavioral patterns when faced
with a new cultural reality, has positive effects (van der Plas
et al., 2022).

So, a special place in this series is occupied by metacog-
nitive awareness, which is understood as the ability to notice
and regulate one’s own cognitive and emotional reactions in
the moment, without switching to automatic action (Schraw,
Dennison, 1994). This ability provides a person with an
internal distance between the stimulus and the reaction and
thus creates conditions for a meaningful choice of behavior.
As noted in scientific papers (Bartel-Radic, Cucchi, 2025),
it is metacognitive strategies such as reflection, planning,
and conscious behavioral adjustment that form the basis for
developing intercultural competence. The effectiveness of
metacognitive awareness can also be manifested in the abil-
ity to mitigate the severity of negative emotions that arise
during culture shock. Thus, its positive role in the develop-
ment of stress management strategies in general was discov-
ered (Agnihotri, Ijjina, 2024).

However, the role of metacognitive awareness in over-
coming culture shock — as the most intense and emotion-
ally intense form of acculturation stress — remains under-
studied. It has only been established that self-regulation
based on metacognitions helps to overcome loneliness in a
new cultural environment (Syawaludin, Suprapto, Sutanto,
2020).

In summary, metacognitive awareness plays a pivotal role
in how international students navigate acculturative stress.
It involves two key processes: first, the ability to monitor and
regulate one’s cognitive responses (Schraw, Dennison,
1994; Efklides, 2006), and second, the capacity to create a
«psychological pause» between emotional triggers and
behavioral reactions (Heyes et al., 2020). This dual function
distinguishes it from emotional intelligence — while EI
helps identify emotions, metacognition enables deeper
understanding of their origins and impacts.

Thus, the practical value becomes clear in stressful inter-
cultural situations. When an international student feels anx-
ious in social settings, for example, metacognitive awareness
may allow them to: (1) recognize the anxiety as a natural
response to unfamiliarity rather than personal failure, (2)
assess whether this emotional response is helpful or limiting,
and (3) choose constructive responses like seeking clarifica-
tion or observing cultural norms. This reflective process
transforms potentially paralyzing stress into opportunities for
growth and learning. This process is helped by EI, allowing
the international student to understand the experience of
anxiety in unfamiliar cultural situations — as EI helps to
noticing physical symptoms (e.g., racing heart, sweating),
emotional intelligence also enables accurate emotion recog-
nition, distinguishing nervousness from physical illness.
International students can therefore cognitively link anxiety
to specific triggers like fear of mispronunciation. Crucially, EI
with metacognition help students contextualize these reac-
tions as normal adaptation challenges and a deeper analysis of
cultural assumptions underlying the anxiety.
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Consequently, by combining immediate emotional
awareness with higher-order reflection, international stu-
dents develop resilience in new cultural environments. They
learn to interpret challenges as temporary and manageable
rather than as personal shortcomings. This metacognitive
approach not only reduces the negative impact of culture
shock but actively facilitates successful adaptation, turning
stressful encounters into valuable intercultural learning
experiences.

Emotional intelligence and metacognitive awareness
as bases for a typology of adaptation profiles

The present study establishes emotional intelligence
(EI) and metacognitive awareness as distinct but interrelat-
ed psychological resources for cultural adaptation. Where
EI provides the capacity to perceive, understand, and regu-
late emotional responses to cultural stressors (Salovey,
Mayer, 1997), metacognition enables individuals to moni-
tor, interpret, and strategically adjust these emotional expe-
riences within cultural contexts (Efklides, 2006). Empirical
studies demonstrate only moderate correlations between
these constructs (Ahmad, 2014; Vinogradova, Byzova,
2024), suggesting they represent separate dimensions of
adaptive functioning that can combine in different configu-
rations. This theoretical synthesis proposes four potential
adaptation profiles emerging from their interaction:

1. Vulnerable Adaptors: Limited Regulatory Capacity
(Low EI/Low Metacognition):

Students with underdeveloped EI and metacognitive
skills face compounded challenges in cultural transitions.
When encountering cultural misunderstandings — such as
misinterpreting a host culture’s communication directness
as hostility — they experience unmodulated emotional dis-
tress without constructive processing mechanisms.

2. Reflective Adaptors: Cognitive Insight Without
Emotional Tools (Low EI/High Metacognition):

Students in this category possess strong metacognitive
abilities to analyze cultural conflicts, but limited capacity
for emotional regulation. While they can intellectually com-
prehend adaptation challenges, they remain vulnerable to
the physiological and affective toll of acculturative stress,
resulting in emotionally taxing adaptation processes.

3. Emotional Adaptors: Surface-Level Adjustment (High
EI/Low Metacognition):

Students with high EI but low metacognitive awareness
can effectively manage immediate emotional reactions to
cultural stressors through strategies like emotion suppres-
sion or situational avoidance. However, without capacity for
deeper reflection on the cultural roots of these stressors,
they risk developing rigid behavioral patterns that may fail
under sustained or novel stress, potentially leading to even-
tual emotional exhaustion.

4. Integrated Adaptors: Optimal Synergy (High EI/High
Metacognition):

This profile represents the most adaptive configuration,
combining emotional regulation skills with cultural-cogni-
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tive flexibility. When facing exclusionary behaviors, inte-
grated adaptors can: (1) use EI to moderate initial distress,
(2) employ metacognition to assess whether the exclusion
reflects cultural norms or personal factors, and (3) imple-
ment context-appropriate responses. This dual-capacity
system mirrors the most successful outcomes in accultura-
tion research while focusing on the underlying psychologi-
cal processes rather than surface behaviors.

The proposed typology extends existing models in three
key ways. First, it complements Berry’s acculturation strate-
gies framework by eclucidating the psychological mecha-
nisms underlying different adaptation approaches (Ward,
2024). Second, it expands Ward et al.’s (2001) ABC model
by specifying how affective and cognitive systems interact
during cultural adjustment. Third, it provides a more
nuanced understanding than coping strategy inventories by
identifying pre-adaptive individual differences that influ-
ence strategy selection and effectiveness. Practically, this
model suggests tailored intervention approaches — for
instance, metacognitive training for emotional adaptors
versus emotion regulation skill-building for reflective adap-
tors — that address each profile’s specific regulatory gaps.

This theoretical synthesis underscores that comprehen-
sive cultural adaptation requires both the moment-to-
moment emotional attunement enabled by EI and the
higher-order cultural sense-making afforded by metacogni-
tion. Their synergistic interaction transforms culture shock
from a disruptive experience into an opportunity for devel-
opmental growth through enhanced self-regulation and
intercultural understanding.

Conclusion

Like all migrants, international students experience fun-
damental emotional responses to their environment — e.g.,
fear when facing uncertainty, frustration with communica-
tion barriers, or loneliness in unfamiliar social contexts.
This universal emotional dimension makes the examination
of regulatory processes particularly relevant, as it addresses
core human experiences through the specific lens of cul-
tural adaptation. This theoretical analysis demonstrates that
culture shock represents a significant emotional challenge
for international students, arising from abrupt transitions
between socio-cultural environments. The review reveals
that effective adaptation requires the synergistic operation

Ha pycckom si3bike
BBenenne

CryaeHueckass MUTpalusl MPEeACTaBlsieT cOO0ON YHU-
KaJIbHY10 (pOpMYy BpeMEHHOI MOOUJILHOCTU, XapaKTepu3y-
OILYIOCS [JTyOOKHMM TIOTPYKEHUEM B HOBYIO 00pa30BaTeib-
HYI0O M KYJbTypHYyIO cpeny. HecmoTpsi Ha BpeMeHHBI
XapakTep NpeObIBaHUsI, UHOCTPAHHBIC CTYACHTHI, KaK W
IPYrue MUIPAHThl, CTAJIKUBAIOTCS ¢ MHOTOYMCICHHBIMU
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of two key regulatory systems: emotional intelligence (EI),
which facilitates immediate emotion recognition and regu-
lation, and metacognitive awareness, which enables reflec-
tive processing of emotional experiences within cultural
contexts. While each capacity contributes uniquely to adap-
tation, neither proves sufficient in isolation — their integra-
tion creates the most robust foundation for navigating cul-
tural stress.

Building on this premise, the proposed typology identi-
fies four distinct adaptation profiles that emerge from vary-
ing combinations of EI and metacognitive capabilities.
These profiles range from vulnerable adaptors (with deficits
in both domains) to integrated adaptors (who skillfully
employ both capacities), providing a framework for under-
standing individual differences in self-regulation strategies
and emotional resilience during cultural transitions. The
model advances existing acculturation theories by specify-
ing the psychological mechanisms underlying adaptive suc-
cess, moving beyond descriptive accounts of coping behav-
iors to explain their cognitive-emotional foundations.

However, several important limitations and future direc-
tions emerge from this work. First, while conceptually
grounded, the model requires empirical validation through
quantitative assessment of the proposed profiles and their
predictive relationship with adaptation outcomes. Second,
the dynamic interplay between metacognition and EI dur-
ing different phases of culture shock remains underex-
plored — longitudinal studies could illuminate how these
systems interact over time. Third, this research highlights
the need for targeted interventions; development of training
programs that simultaneously cultivate metacognitive
reflection and emotional regulation skills may prove partic-
ularly beneficial for students exhibiting vulnerable or imbal-
anced profiles.

Ultimately, this theoretical integration underscores that
successful cultural adaptation depends not merely on pos-
sessing emotional or cognitive resources, but on their strate-
gic coordination. By elucidating how EI and metacognition
jointly contribute to intercultural adjustment, the frame-
work provides both a foundation for future research and
practical insights for supporting international students’
wellbeing and academic success in cross-cultural environ-
ments. Future work should focus on translating these theo-
retical insights into measurable constructs and evidence-
based interventions that address the complex interplay of
emotion and cognition in cultural adaptation.

npobjeMaMu ajanTallMyd, KOTOPbIE IMOBBIIIAIOT PUCK
aKKyJIbTypallMoOHHOro cTpecca. MccienoBaHus nmokasbiBa-
0T, YTO BBICOKMI1 YPOBEHb TAKOI'O CTPECCa MOKET CHU3UTD
aKaJIeMMUYECKYIO YIOBJIETBOPEHHOCTh U JaXe MPUBECTU K
MPEeXACBPEMEHHOMY OTKa3y OT Y4YeOHBIX IIPOrpaMM.
Oco0eHHO ySI3BUMbBIM aCIIEKTOM 3TOTO Ipoliecca sIBIsIeTCs
a(eKTUBHBIM KOMIIOHEHT, KOTOPBII ITPOSIBJISIETCS] B TPE-
Bore, (bpycTpalyu, COUMaIbHONR U30ISLUMNA U CHUXKEHHOM
cyobekTuBHOM Onaromoayuun (Gebregergis, 2018).
KynbTypHblIil 1IOK, Kak TepBUYHas adp@eKkTUuBHAs peak-
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II1sI Ha HOBYIO KYJIBTYPHYIO CpPEIy OCTaeTCs B IIEHTpE BHU-
MaHWS HAaYIHBIX MCCIICIOBAHMI, TTOMIEPKIBAsT BaXKHOCTH
YCITEITHOM 3MOLIMOHAIBLHOM agalTalluy TS aKaaeMude-
CKOTO U MEXKYJIBTYPHOTO (DyHKITMOHUPOBAHMSI.

HecMoTrpst Ha oOIIMpHBIC MCCICTOBAHMUS amalTalliy
MHOCTPAHHBIX CTYIEHTOB, COXpaHsIETCsI TIpobdes B Mcclie-
JMOBAaHUSX, CUCTEMAaTHMYECKM M3YYaAIOIIUX WHIWBUIYalb-
HBIE pa3IMuus B IpeomoieHnN apdEeKTUBHBIX acIeKTOB
aKKyJIbTYpallMOHHOTO cTpecca. B maHHOI cTaThe Mpearno-
JlaraeTcsi, 4YTo TIPeo0JieHNe KYJIbTYpHOTO III0Ka B 3HAYM -
TEJIEHOU CTEIEHM 3aBHCUT OT BHYTPEHHMX PETYISITOPHBIX
pecypcoB denoBeka. Cpenr HUX SMOIMOHAIBHBINA WHTEI-
Jekt (D) — crocoOHOCTh BOCIPUHUMATh, TIOHUMATh U
peryaupoBaTh amouuu (Salovey, Mayer, 1997) — urpaet
petaroliyto pojib. OgHako, xotss DU crocodbcTByeT amMo-
[IMOHAJIBHOW OCO3HAHHOCTU, OH HE B TIOJHOW Mepe 00b-
SICHSIET, KaK JIFOAM MePeKUBAIOT 3T SMOIINH VJIM OLICHU-
BAIOT UX BJIUSTHUE Ha ITOBEICHUE.

B maHHOM KOHTEKCTe METaKOTHUTHBHASI OCBEIOMJICH-
HOCTh CTAHOBMTCST BAXKHEUIIINM JOTIOJTHEHUEM K 3MOIIHO-
HaJIbHOMY WHTEJUIEKTY. MeTaKOrHUTHBHAST OCBEIOMIICH-
HOCTh, oTIpeneliseMasl KakK CIOCOOHOCTh HaOIIoNaTh,
MHTEPIIPETUPOBATh M TIEPEOIICHNBATh COOCTBEHHBIE KOT-
HUTUBHBIE mpouecchl (Schraw, Dennison, 1994), moxert
TaKKe TIPUMEHSITBCSI K SMOLIMOHAIBHBIM TICPEXKMBAHUSM.
Dra Gosiee BBICOKAs CTENEHb OCBETOMJIEHHOCTH TTO3BOJISIET
JIIOISIM HE TOJIBKO WMCITBITHIBATE SMOIIMHU, HO W Pa3MBbIIII-
JIITh 00 WX poiau B (hOPMUPOBAHUM CTPECCA, BHISIBISTH
Jie3aIanTUBHBIC peaKIMU U IIPUHUMATh 00Jiee KOHCTPYK-
TUBHBIE pelleHus. TakuM o0pa3oM, METaKOTHUTHBHAS
OCBEIOMJICHHOCTh CIIOCOOCTBYET 3MOIIMOHAJIBHOM pery-
JIAIIMW, CO3/1aBasi OCHOBY JUISI OCO3HAHHOU pedIeKCuu U
aJanTUBHOTO KOITMHTA.

Ilenbio MaHHOTO WCCIEAOBAHMS SIBJISIETCS TeOpeThde-
CKoe 000CHOBaHME KOMOMHUPOBAHHOM POJIA SMOLIMOHAITb-
HOTO MHTEJUIEKTAa M METAaKOTHUTUBHON OCBEIOMJICHHOCTH
KaK KITIOUEBBIX JITYHOCTHBIX PECYpCOB, CITOCOOCTBYIOIINX
YCIEITHOM SMOIIMOHAIEHON aganTalliid MTHOCTPaHHBIX CTY-
neHrtoB. Ilpemmaras TUIOJOTHIO MPOGWICH amanTalliu,
OCHOBAaHHYIO Ha Pa3JIMYHBIX YPOBHSX 3TUX CITOCOOHOCTEH,
HCCJIEIOBaHNE CTPEMUTCS OIPEACIUTh IOTCHINAIBHEIC
CTpaTeTMU IJig TIPEONOJICHUS] KYJIbTYPHBIX IIEPEXOHOB.
B koHeuHOM cueTe, MHTErpalisl METaAKOTHUTUBHOM OCBe-
JOMJIEHHOCTH Y 9MOILIMOHATBLHOTO MHTEJUIEKTa TIpe/yiaract
0oJice KOMIUTIEKCHBIN TTOAXOA K CMSTYCHUIO KYyJIbTYPHOTO
1II0Ka B TIPOIIECCE COLMOKYIBTYPHOI allanTaliu.

KyabTypHbIii IIOK Y HHOCTPAHHBIX CTY/IEHTOB

AKKyJIBTYpaIust OTTMCHIBAET IMPOIECC aanTallluy YeJI0-
BeKa K HOBOW KyJIbTYpHOI cpejie ¥ TIPUBOAUT K UBMEHEHM -
ssM B oOpa3e XW3HM, IIEHHOCTSIX W COIIMOKYJBTYPHBIX
npakTtukax. M3BecTHass OcCHOBoIMoJaramollas AByMepHas
MOJIeJIb aKKyJbTypalluu beppu KOHIENTYaTu3upyeT 3TOT
MPOIIECC Yepe3 JIBa KIIIOUEBBIX U3MEPEHMS: CTETIeHb MPU-
HSTUSL KYJbTYpbl TMPUHUMAIONIEH CTpaHbl (Hampumep,
OCBOEHUE sI3bIKa, COLIMAIbHBIE HOPMBI) 1 CTEIIeHb COXpa-
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HEHUsT KyJbTYpbl CBOEH CTpaHbI (HalpuMmep, TPaaulliH,
LIEHHOCTH). DTa MOJEb OMPEeIessieT YeThbIpe pasiMdyHble
CTpaTernuu akKyJabTypallii, KOTOPbIE CYIIIECTBEHHO BIIUSI-
10T Ha 0JIarornojy4yre MUTPAHTOB: MHTETpalvsi, XapakTe-
pU3yIoIIasicsl TECHBIM B3aMMOJIEICTBUEM C O0EUMM KYJTb-
TypaMmu, MPeACTaBisieTcsl HauboJsee MCUXoJI0ruuecku oJia-
TOTNIPUSITHBIM TIOJXOJOM, B TO BpeMsI KaK MapruHaiu3a-
LM, TIpeITosIararoliast pa3phiB CBSI3eil ¢ 00eMMU KYJIbTYp-
HbeiMU cuctemaMu (Ward, 2024), KoppeaupyeT ¢ caMbIMU
HeOIaronpUsTHBIMU TTOKA3aTeJISIMU IICUXUIECKOTO 310PO-
Bbs (Choy et al., 2021). Mexmy 3TUMU NOJIOCAMUA ACCUMU-
TS (MPUOPUTET KYIbTYpPhl TPUHUMAIOIIIE CTpaHbl Hajl
KYJIbTYpOIl CBOEW CTpaHbl) W cemapaius (CoxpaHeHue
KYJIBTYphl CBO€I CTpaHBbI TP OJTHOBPEMEHHOM OTTOPXKe-
HUU KYJIbTYpbl TPUHUMAIONIEH CTpaHbl) TPEICTaBISIIOT
€000l TTPOMEXYTOUHbIE BapUAHTHI, KaXIbIil U3 KOTOPBIX
COTIPSTKEH C YHUKATbHBIMU CTPECCOPaMU M alalITUBHBIMU
TOCTIEICTBUSIMU.

TakuM o0pa3oM, C 3TMM TPOLIECCOM CBSI3aH CTpPecC
aKKyJIbTypaluy, TOHUMAaeMblii KaK peakiyisi Ha CTOJIKHO-
BEHHE C HOBOW, HE3HAKOMOI CpeIoi U HEXBATKY PECYPCOB
JUTSL amamnTaluy K KyJbTYpHOU cpene W o0pa3y >KW3HM.
[ToMUMO COUMOKYJIBTYPHBIX XapaKTEePUCTUK, CTpPecc
aKKyJIbTYpallMy 4YacTo BKJIIOYAET B ceOsl CUITbHBII OMOIIU-
OHAJIbHBI KOMIIOHEHT, YTO OCOOEHHO BaXKHO JIJISI MOJIO-
nbix moaeit (Lerias et al., 2025). MccnenoBaHus MOATBEPXK-
JTal0T, YTO UMEHHO 3MOLIMOHAIbHBII KOMIIOHEHT — Yallle
BCEro TPEBOTa M OMHOYECTBO — TIPe/ICKa3bIBaeT Heyaau-
Hyto aganTanuio (Zhou et al., 2008).

MHocTpaHHbIe CTYIEHTHI MPEACTABIISIOT OO0 0CO0YI0
KaTeropuio BPEMEHHBIX MUTPAHTOB, alamnTaiusi KOTOPBIX
CBSI3aHA C YHUKAJIbHBIM coueTaHueM pakTopoB (Zhou et al.,
2008; Gebregergis, 2018; Mulyadi et al., 2024): orpaH1YeH-
Hasl TIPOMOJIKUTENILHOCTh TPEeObIBAHUS, HEOOXOIUMOCTh
ajianraiyy B YCKOPEHHbBIE CPOKH, BBICOKAsT akaaeMuiecKast
Harpy3ka, U30JI11sI OT TIPUBBIYHON COLIMATLHOM Cpebl U
JKECTKasl, 4aCTO KYJIETYPHO OOyCIOBJICHHAsT, HEMTPUBBIYHAST
CTPYKTypa 00pa3oBaTeIbHBIX TPeOOBaHUIA. DTO NeaeT Mx
OCOOCHHO YSI3BUMBIMU K aKKyJIbTypallMOHHOMY CTpeccy,
SMOIMOHATBHBIN ACTIEKT KOTOPOTO MOXKET IPOSIBIISITHCS
0oJjiee 0CcTpO, YeM KOTHUTUBHBIN WU TIOBEACHUECKUIA.

DTO aKTyalIu3upyeT MpodjeMy KyJbTYpHOTO IIOKa Y
WHOCTPAHHBIX CTYAeHTOB. KynbTypHBIN 1OK Kak (opma
cTpecca akKyJIbTypallii — 3TO HEe MPOCTO AUCKOMOPT,
CBSI3aHHBIN C KYJBTYPHBIMU Pa3IWIUsIMU, a SIPKO BbIpa-
xeHHbli kpusuc (Ward, Bochner, Furnham, 2001). On
BKJTIOYAeT TaKWe CHMIITOMbBI, KaK TOTepsI OpUEHTAllUH,
YYBCTBO YSI3BUMOCTH, TPEBOXXHOCTb M UYBCTBO COIIMAJIb-
Hol Hea(pdeKTUBHOCTU. Mojaeab KyJbTypHOro IIOKa
(Black, Mendenhall, 1991) onuchkiBaeT 3TOT mpoliecc B
YyeThIpe dTara; «MegoBbIi MecsII» — ITO3UTUBHOE BOCIIPH-
sTre HOBOM cpenbl; «[leperoBopel» — TpeBoTa, pazapaxke-
HUE U KyIbTypHas ppycrpaius; «Axantamus» — (GopMu-
pOBaHME YCTOMYMBBIX TOBENEHUYECKUX MOJIENei;
«WHTerpamusi» — ydyactue B XU3HU TIPUHUMAIOIIETO
00111ecTBa C COXpaHEHUEM KYJbTYPHOU MIEHTUIHOCTH.

OMolMoHalbHas (asza «IeperoBopoB» — HauboJiee
WHTEHCUBHAS CTaausl KyJIbTypHOTO I1oKa. MOXHO Tpe-
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MOJIOKUTh, YTO OHA HAaMOOJIee OCTPO TMPOSIBIISIETCST Y CTY-
JIIEHTOB, VCITBITBIBAIOIINX ASMUILINT COLMATBLHBIX M KOTHU-
TUBHBIX pecypcoB. Tak, McciemoBaHUST MOATBEPXKIAIOT,
YTO HU3KUU YPOBEHb caMO3(PMOEKTUBHOCTH M HEYBEpPEH-
HOCTh B CBOMX aJalITUBHEIX CITOCOOHOCTSIX KOPPEIUPYIOT C
OoJree BBIpAXKEHHBIMUA CHUMIITOMaMU TPEBOTU U 3MOIIHO-
HaJIbHOTO AUCTpecca Ha aToi ctanuu (Almukdad, Karadag,
2024). B mpouecce akKyabTypallMyi y MUTPAHTOB pa3BUBa-
FOTCSI SMOILIMOHAJIBHBIE PeaKIIMi, OPUECHTHUPOBAHHBIEC JTNOO
Ha «cebs», 1ubo Ha «apyrux» (Ward, 2024). U nanuuue
OCO3HAHHOCTU Ha 3TOM CTaauu, T. €. MOHUMAHUSI COO-
CTBEHHOTO OITbITA M €TO PEeryJsIuu, MOXET CIIOCOOCTBO-
BaTbh MPEOJOJEHUIO CTpecca U Iepexoay K ooJiee apdek-
TUBHBIM CTPATETUsIM aJanTallin.

JeficTBUTEIbHO, MCCIenoBaTe M TMOAYepPKUBAIOT, UYTO
KYJIBTYPHBIN IIOK He BCeraa IMIPUBOAUT K HEYITauHOU amall-
Tamuu. MHOIUBUIyadbHBIC Pa3udus UTPAIOT PEIlarollyio
pOJIb B Pa3BUTUU 3TOTO KPHU3KCA: HEKOTOPBIC CTYICHTHI
JEMOHCTPHUPYIOT SMOIIMOHAIBLHYIO YCTOMIMBOCTD M OBICTPO
aIanTHPYIOTCS, B TO BpeMs KaK OPYTye MCITBITHIBAIOT TN -
TeJIbHBIA U CUJIbHBIA cTpecc. OCOOEHHO BaXKHBI CTPECCoy-
CTOMYMBBIC YePTHI (HAIIpUMED, THOKOCTh M SMOIIMOHATbHAST
YCTOMYMBOCTE), KOTOPBIE ITO3BOJISTIOT BOCIIPUHUMATh CUTY-
alnIo KaK MEeHee YrposKarollylo, a TakKe COLMaTIbHO-TIep-
LEeNTUBHBIC YePTHI (OTKPBITOCTH OIBITY, MHULIMATUBHOCTD),
KOTOpBIE CITOCOOCTBYIOT BOCIIPUSITUIO HOBOM KYJIBTYPhI KaK
KOHCTPYKTUBHOTO BBI30Ba U YCKOPSIOT KYJIbTYpHOE 00yUe-
Hue (van der Zee, van Oudenhoven, 2013).

TakuMm 00pa3oM, KyJbTYPHBIA IIIOK Yy WHOCTPAHHBIX
CTYIEHTOB MOXHO pacCMaTpMBaTh KaK YCJIOBHO Hadallb-
HYI0, SMOLIMOHAJILHO HACHIIIEHHYIO (ha3y aKKyIbTypalu-
OHHOTO CTpecca. DMOIMOHAIbHbIE PEaKIIMM Ha HOBYIO
KYJIbTYPHYIO Cpe/ly He YHUBEPCAIbHBI: OHU OTIPEIEIISIIOTCS
cTpaTeTHeil aKKyJIbTypalliy, TUIIOM KyJBTYPHOI ITHCTaH-
M1 U OCOOEHHOCTSIMM 00pa3oBaTEIbHOTO KOHTEKCTa
(Zhou et al., 2008; Ward, 2024). OgHako MHOCTpaHHbIE
CTYAEHTHI YaCTO JIUIIEHBI BO3MOXKXHOCTH JUCTAHIIPOBATh-
cs OT cpelbl, IIOAO0OHO TYPUCTaM WU TPYIOBBEIM MUTPaH-
TaM: OHM «3allepThl» B CTPYKTYPE aKaAeMUUSCKIX OXHUIa-
HUIA. DTO AeaeT uX SMOIMOHAIBHEIC PeaKIIny He TOJBKO
WHTEHCUBHBIMU, HO U TPYIHO ITOITAIOIINMHUCS 00padboT-
ke. To ecTh criendurKa 3TOM TPyl BDeMEHHBIX MUTPaH-
TOB TIPEIIIoJIaraeT MOBBIIICHHBIE TPEOOBAHUSA K 3MOIIMO-
HaJIbHOI CaMOPETYJISILIUN.

HWcctenoBaHMsT TTOKA3bIBAIOT, YTO MHOCTPAHHBIC CTYICH-
THI, KaK 1 JIFOOBIE IPYTHE MUTPAHTBI, OOBITHO CTAJTKUBAIOTCS
CO 3HAUYMTENBbHBIMU IICHXOJIOTUMIECKUMH IIpOoOJIeMaMu,
BKJTIOYAsI TOCKY IT0 IOMY, KyJIbTYPHBIN IIIOK 1 TUCKPUMIHA-
1110, BCE 3TO CIIOCOOCTBYET YCUIICHUIO aKKYIbTYPAllMOHHO-
ro cTpecca 1 MoBblllieHnIo pucKa aernpeccun (Gebregergis,
2018; Choy et al., 2021). OTu ¢akTopbl cTpecca BO3HUKAIOT
M13-32 HEOOXOAMMOCTU OBICTPO aAaNTUPOBATLCS K HE3HAKO-
MBIM SI3BIKaM, KyJIbTYPHBIM HOpMaM 1 COLIMATbHBIM OKHIa-
HUSIM, YTO YacTO TIPHBOOUT K 3MOIIMOHAJIBLHOMY CTpeEcCY,
MyTaHUIlE B UIEHTUYHOCTH, COLIMATBHON M3O0JISIIIMKA U aKa-
JeMIIECKUM TpygHOCTSIM. Kpome Toro, sI3bIKOBBIE Oapbe-
PBI, OTCYTCTBHE IPUHAIIEKHOCTH M COIIMAIBHOE 3aITyTHBa-
HHeE elle OOJIbIIIe 3aTPYIHSIOT MHTEIPaIldIo, IIO3TOMY pellle-
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HMe ITUX ITPOOJIEM KpaiiHe BaskHO IS TIOJUIEPKKHU OJ1arorno-
JIydusl U aKaJeMUYECKOW YCIeBaeMOCTU CTyAeHTOB (de
Souza, Murgo, de Oliveira Barros, 2021).

B maHHOM KOHTEKCTE SMOIMOHAJIBHBIA WHTEIJICKT
(BU) cAayXUT XKU3HEHHO BaXXHBIM PECYpcoM, IOMOras
yJaliuMcsl TIpeoioieBaTh 3TH TPYAHOCTU, pa3BUBasl WX
CITOCOOHOCTH pacrio3HaBaTh, MMOHWMATh W PETYIMPOBAThH
amouuu (Salovey, Mayer, 1997), ucnbITbiBa€Mble B TpPO-
necce amantauuu. OmHako omHoro DU HemocTaTOuyHO,
ITOCKOJIBKY KYJIBTYPHBIC Pa3INUUs B BHIPAKCHUN SMOIIUIA
MOTYT CO3/1aBaTh TO, YTO B JIAHHOW CTaThe HA3bIBAETCS
«3MOIIMOHAJILHBIM SI3BIKOBBIM 0apbepoM», MPU KOTOPOM
Jlaxe JIOAM C Pa3BUTHIM 3MOIMOHAIbHBIM WHTEJUIEKTOM
MOTYT HEBEPHO MHTEPIIPETUPOBATH CUTHAJIBI M3-3a2 HE3HA-
KOMBIX HOpM. IMEHHO 31eCh METaKOTHUIIUSI — CITOCO0-
HOCTh OCMBICIIUBATh M PETyJIMPOBAaTh CBOW MBICIMTEIIBHBIC
npoteccol (Iacolino et al., 2023) — cTaHOBUTCS KpUTHUYE-
CKM BaxXHOW. MeTaKOTHUTUBHAS OCBEIOMIICHHOCTh
TO3BOJISIET YJalIUMCSl KPUTUIECKU OIIEHUBATh CBOM IMO-
LIMOHAJIbHBIE peaKIuu, MOABEpraTh COMHEHHUIO IEepBOHA-
YaJIbHbIC TIPEATIONOXEHUS U YYUTHIBATh KYJIbTYPHBIN KOH-
TeKCT Tnepen peakuuein. OO0beAUHSISS 3MOLMOHATBHYIO
peryjasaumio, mpucyinyo 9M, ¢ MeTaKOTHUTUBHBIM ped-
JIEKCHBHBIM MBbILLLJIEHUEM, yJalliuecs: MOryT 6oJiee ahdek-
THUBHO CITPABJISITHCST CO CTPECCOM, aIalITUPOBATHCS K TTOBE-
IEHWI0 M TIEPEOCMBICIMBATE HETaTWBHBIN OITBIT, YTO B
KOHEYHOM UTOTE CITIOCOOCTBYET Pa3BUTHIO YCTOWYMBOCTHU
U OoJiee TUTABHOM amanTalliy K KyJIbType.

Taxkum 06pa3oM, UHTErpalvsi SMOLMOHATBLHOTO UHTE-
JIEKTa U METaKOTHUTUBHOTO Boctipusatus (DU) obecneun-
BaeT MHOCTPAHHBIM CTYJIEHTaM KOMIUIEKCHYIO OCHOBY TSI
TIPEOIOJIEHUST aKKYJIbTYpPallMOHHOTO cTpecca. B To Bpems
kak DU pazBuBaeT 3MOLIMOHAIbHYIO aTalTUBHOCTD, METa-
KOTHUTUBHOE BOCIIPUSITHE OOECIeuYnBaeT OCO3HAHHOE
BOCHPUATHE U amanTalnio K KyJIbTYPHBIM HIOaHCaM, TIpe-
Bpalasi TpyJIHOCTA B BO3MOXKHOCTH JUISI POCTA U MEXKKYJIb-
TypHOI KOMITETECHTHOCTH.

DMOIMOHAJIbHBII HHTEJLIEKT KaK pecypc
Npeo/I0JieHus KyJbTYPHOTO HIOKA

OMOUMOHATBHBINM UHTEJUTEKT (DU) onpenensieTcss Kak
CMOCOOHOCTh BOCIIPUHUMATh, IOHUMATh, SMOLIMM — KakK
CBOM COOCTBEHHBIC, TaK U UyXU€, — U YIPaBIATbh UMU
(Haag, Bellinghausen, Poirier, 2025). Konuenuus U pas-
BUBaJlach Ha OCHOBE uael ['apaHepa 0 BHYTPUINYHOCTHOM
U MEXJIMYHOCTHOM WHTEJJIEKTE W YeThIpex(aKTOpHOI
monenu Coanosesd u Maiiepa: BOCHpusiTHE, MCIOJIb30BaA-
HUe, MOHMMaHWe M yIpaBieHue sMouusiMu (Salovey,
Mayer, 1997).

DOMOUpUYECKUE UCCIEeNOBAHUS TOKAa3bIBalOT, YTO
BbICOKUI ypoBeHb DU cBs3aH ¢ Oosiee 3(pdeKTUBHBIM
MPEOAOJEHUEM 3MOLMOHATBHBIX TPYAHOCTEH B ajarra-
LIMM, BKJIIOYasl TPEBOTY, KYJbTYPHBIN LIOK U CTPECCOBBIE
peakuuu (Anfimova, 2019; Khan et al., 2020; Putra et al.,
2022). Boicokuii ypoBeHb DU criocoOCTBYET SMOLIMOHATb-
HOMY BOCCTAHOBJIEHUIO U TOMOTA€T CHU3UTh YPOBEHb
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cTpecca, BO3HUKAIOIIETO W3-3a KYJbTYPHBIX DPa3IUYUi
(Polancos et al., 2025; Wang, Chiu, 2024). Kpome Toro, 51
CIOCOOCTBYET PA3BUTUIO COLIMATBbHBIX HABBIKOB, TTOHUMA-
HUIO KYJBTYPHBIX CUTHAJIOB U (POPMHUPOBAHUIO COIMATb-
HbIX cBa3eii (Deng, Marshall, Imada, 2025). Kpome Toro,
psIT UCCIENOBAHUI TEMOHCTPUpPYET, yTo DU BiusieT Ha
CMSTYEHUE TMOCJIEACTBUN KYJIbTYPHOIO IIOKAa HE TOJbKO
HamnpsiMylo, HO U KOCBEHHO — 4epe3 TaKue MOCPEIHUKH,
KaK yCTOMYMBOCTbH U KPOCC-KYJIBTYpHasT KOMIIETEHTHOCTD
(Putra et al., 2022; Kai Liao et al., 2021).

Oco0bIii BKJIa B UCCIEOBAHUE POJIU SMOLIMOHAIBHOMN
WHTEJUIEKTa B aKKYJIbTypallui BHOCUT Mozesb I1. [IImuTix
u @. Imutr (2012), koTOpast paccMaTpuBaeT TPU B3au-
MOCBSI3aHHBIX KOMIIOHEHTA: 3MOILIMOHABbHYIO OCBEIOM-
JICHHOCTb, 3MOLIMOHAJIbHYIO SICHOCTh U CIIOCOOHOCTb K
SMOLIMOHAJBLHON pernapauuu. DTa MOAEIb SMIUPUUYECKU
MOKAa3bIBa€T, UYTO BBICOKAsI 3MOILIMOHAJIbHASI SICHOCTb U
pa3BUTHIC HABBIKM pPeIlapaliii CBSI3aHbI C IIPEAITOYTeHUEM
CTpaTeTUM WHTETpallMy TIPU aKKYyJIbTypallluM, TOrma Kak
BBICOKAsI OCBEAOMJIEHHOCTb MpU Ne(UIUATE DPETYIILUUU
SMOIIMIT MOXET IMPUBOAUTL K BBHIOOPY cemapallni WA
accumMuiauu. Takum oOpa3oM, CTpaTeruu, CBSI3aHHBIE C
MPEANOYTEHUEM OJHOW KyJbTYPhl, CBSI3aHbI C dMOIMO-
HaJlbHO HecTaOUIbHOCTBhIO. MHOCTpaHHBIE CTYIEHTHI,
Oymydn KpaTKOCPOYHBIMM MUTPaHTaMU, YACTO BBIOMPAIOT
cenapauuto (Ward, Bochner, Furnham, 2001). OTo, B
COYETAaHUM C HU3KOW SMOLMOHAIBHON SICHOCTHIO, MOXKET
YCUJIMBATh CTPECC aKKYJIbTYpalliu.

OnHako pe3yabTaThl MCCIEIOBAHUS PO SMOLMO-
HaJIbHOTO MHTEJIJIEKTa He BCeraa oqHO3HauYHbl. OHU MOKa-
3bIBAIOT, UTO BIUSIHUE 3MOLIMOHAIBHOTO WHTE/UIEKTa Ha
afanTaluio MOXET BapbUPOBATHCS B 3aBUCUMOCTU OT
koHTekcTa (Polancos et al., 2025; Schmitz, Schmitz, 2012).
Kpome toro, D1 MoxeT ObITh KYJIbTYPHO CITELIU(PUUHBIM:
WHTEPITPETAILIAS SMOIUA M CITOCOOBI X BBIPAXKEHUS 3aBU-
CAT OT KyJBTYPHBIX HOPM, UYTO OTPAaHNYMBAET YHUBEPCAIIb-
HOCTh TIPUMEHEHUS HAaBBIKOB 3MOIIMOHAJIEHOTO WHTEII-
JleKTa B MEXKYJIbTypHOl kKoMmMmyHuKanuu (Pathak,
Muralidharan, 2020). Kpome Toro, cyliecTByeT puck nepe-
OLIEHKU BaXXHOCTU SMOLMOHAIBHOIO UHTEJIEKTA B OTPbI-
BE OT IPYIUX KIOoueBbIX (hakTopoB. Hampumep, nmaHHbIe
uccnenosanuit (Deng, Marshall, Imada, 2025) yka3bsiBaioT
Ha TO, YTO KOTHUTHBHBIC M METAKOTHUTHUBHBIC MEXaHM3-
MBI, BKJIIoYasi KyJbTYpHBI WMHTEJUIEKT M OCO3HAaHHOE
OCMBICJIEHUE SMOLMOHATBHBIX PEeaKIIMii, UTPAIOT pelllaro-
IIIYIO POJIb B YCIEIITHOM afanTalunu.

Taxum oOpa3oMm, 711 UHOCTPAHHBIX CTYJACHTOB IMOLIM -
OHAJIBHBII MHTEJIJIEKT UTPAET PEIlalollyo pojib B MIPEOIO-
JIECHUU KYJIbTYPHOTO IIIOKA, TTOMOTasi UM WHTEPIPETUPO-
BaThb SMOLIMOHAIbHbBIE CUTHAJIBI B HE3HAKOMOM KYJIBTYpP-
HOM KoHTeKkcTe. OaHako (yHIaMeHTaJIbHOU MpoOiaeMoit
MEXKYJIbTYPHOTO B3aUMOJECHCTBUS SIBJSETCS <«3MOILIUO-
HaJIbHBIN SI3BIKOBOI Oapbep», IMPHU KOTOPOM JIIOAU MOTYT
HEMpaBWIbHO WHTEPIPETUPOBATh SMOLIMU W3-3a Pa3ju-
YU BKYJIBTYPHBIX TPOSIBICHUSX SMOLIUIA. DMOIMOHATBHBIA
WHTEJUIEKT MOMOTAeT paclio3HaBaThb 3HAKOMBIE dMOIMO-
HaJIbHBIC TTATTEPHBI, OMHAKO KYJIBTYPHBIC PAa3ININSI MOTYT
MAacCKUPOBATh 3TH CUTHAJIBI, YTO MMPUBOINT K HEAOTTOHNMA-
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Huto (Liet al., 2025). D10 cBUAETENBCTBYET 00 OrPAaHUYEH-
HOCTH 3MOIIMOHAJILHOTO MHTEJIJIEKTa: XOTS OH IMOMOTaeT
JIIOJIIM PAcTiO3HaBaTh AMOILMM W YIPaBJISITh UMHU, OH HE
YUUTBHIBAET KYJIbTYPHBIE PA3IMUUSI B UX BBIPAXKCHUU.

D10 mnomyepkuBaeT GyHIAMEHTAJIbHYIO0 BaXXHOCTH
MeTaro3HaHus. MeTtano3HaHue, olpenessieMoe Kak Kor-
HUTHUBHBII TTPOIIECC BHICIIETO MTOPSsIIKa, KOTOPHI KOHTPO-
JIUPYET, OLIEHUBAET U PETYJIUPYET MBICTUTEbHBIE POIIEC-
col (Iacolino et al., 2023), pa3BuBaeT 3MOLMOHAJIbHBII
WHTEJUIeKT, TT00YyK/1asi yJaliuxcss KpUTUYECKU OIIeHUBATh
CBOU TTepBOHAYAJIbHBIE MHTEPIIPETAIINH, YIUTHIBATH KYJIb-
TYpHBII KOHTEKCT W KOPPEKTHPOBATH CBOU pEaKIIMMU.
Hanpumep, eciiu CTyaeHT OITMO0YHO BOCTIPUHUMAET Heli-
TpaJIbHOE BBIPAKEHUWE JMIIa TPUHUMAIOIIETO 4YeJoBeKa
Kak Heono0peHre, METaKOTHUTUBHAS pedIeKCHs 1T03BO-
JIIeT eMy IepecMOTpPEeTh CBOE pelieHWe — BO3MOXHO,
Takoe TOBeJeHUE SIBJSIETCS KYJIbTYpPHO TUITMYHBIM, a HE
MPOSIBJIEHWEM JIMYHOTO HeyBaxkeHus. Pa3BuBasi camoco-
3HAHWE U KOTHUTHMBHYIO TMOKOCTb, METAlIO3HAHNE TTIOMO-
raeT yyaluMcsl OPUEHTHUPOBATHCS B HESIBHBIX 3MOIIMO-
HaJIbHBIX HOPMaX 4y>KOH KyJbTYPBI, TEM CaMbIM YJIydIliast
aJIalITUBHbBIE CTPATETUU.

Posb METAKOTHUTHBHO# OCO3HAHHOCTH
B IIPEOJ0JIEHUA KYJbTYPHOI'O IIOKA

Kraccuueckure KOHIETIIIUY METAKOTHUIIMY (POKYCUPO-
BaJIMCh IIPEMMYIIIECTBEHHO Ha KOTHUTUBHOM cdepe, omHa-
KO COBPEMEHHBIE MCCIIeI0OBAHUS pAaCIIUPSIIOT chepy MeTa-
KOTHMIIMH, BKJTI0Yasi B Hee ahpeKTUBHBIE MPpollecChl. Tax,
Doxnugec (2006) BBOIUT IMOHATUE «MeTarepeXuBa-
HUS» — CYOBEKTHBHBIX 3MOIMOHAIBHBIX COCTOSTHUIA,
COIPOBOXIAIOIIMX OCO3HAHME KadecTBa COOCTBEHHOIO
MBbIIIUIEHUSI. B CBOIO ouepenb, MOJENb CaMOPETYJISIINU
ucronHuTe bHbIX QyHKIMEA (Wells, Matthews, 1996) mon-
YEepPKUBAET, YTO METAKOTHUIIMU TaKXKe BKIIOYAIOT B ceO0sl
yOeXIeHWsT O 3HAUMMOCTH 3MOLIMIA, OTIpeAesISTIoNIne, Kak
YeJIOBEK MHTEPIIPETUPYET U PETYIUPYET IMOLIMOHAIbHBIC
COCTOSTHUS. DTO TEOpeTUYECKOe pacllupeHue neaeT
METaKOTHMIIMIO OCOOEHHO aKTyaJlbHOW B KOHTEKCTE
aKKYJIbTYpalliy U TPEOJOJIEHUS KYJIbTYPHOTO III0Ka.

Cy1iecTByolIMe MCCIeI0BaHUs, TMpearojaraionme,
YTO METAaKOTHUTUBHBIE TTPOIIECCHI KYJIBTYPHO OOYCIIOBIIE-
HBI, MOTYT TTO/Ipa3yMeBaTh MX MPSIMbIC TTOCIEACTBUS IS
ajanTalul WHOCTPAHHBIX CTYICHTOB. DTU peE3YJbTaThl
CBMIIETEJILCTBYIOT O TOM, 4TO 3(h(EKTUBHAs KyIbTypHAas
aJlanTalus BKIIOYaeT B ce0sT He TOJbKO NMPUMEHEeHNE YHU-
BepCaJIbHBIX METAKOTHUTUBHBIX HABBHIKOB, HO M TTIOHWMa-
HUE U WCIIOJIb30BaHUE KYJIbTYPHO-CHEIU(PUISCKUX TTOJ-
XOJIOB K CAMOKOHTPOJTIO 1 TIOBEIEHYECKOI KOPPEKTUPOBKE
(van der Plas et al., 2022). bonee Toro, 3T0 BMecTe ¢
YCTIEITHBIM YIIpaBJIeHUEM WHOCTPAHHBIMU CTYACHTaMU
MEXKYJBTYPHBIMU KOH(MJIMKTaMU W HETaTUBHBIMU 3MO-
LUsIMU ¢ TIoMolbio MeTakorHuuuu (Bartel-Radic, Cucchi,
2025) no3BOJISIeT CAeNaTh TPU KJIIOUEBBIX BbIBOMA: 1) KyJb-
TYPHBII (DOH MOXKET 00ECITeYNTh YHUKAIbHbIE METAKOTHU -
TUBHBIE CUJIbHBIE CTOPOHBI — CTYJEHTHI, MPUHAIJIEXAIIe
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KyJIbTypaM, JealolIMM akIeHT Ha pedieKCMBHOM obpa-
0OTKe, MOTYT TIPEYCIETh B MCIIPABIEHUM OIIMOOK, HO UM
HEOOXOJIMMO aJalTUPOBAThCSI K Pa3IMYHBIM HOpMaM
o6ueHus (van der Plas et al., 2022); 2) caMu cTuiiu oo1Ie-
HUST OTPaXaroT KyJIbTypHbIE METAKOTHUTUBHbBIE Pa3INUKsI,
MpUYEM HEKOTOPBIE KyJIbTYPbI LIEHST TOYHOCTH, B TO BPeMsI
Kak JIpyrve OTAAI0T MPUOPUTET KOHTEKCTHOMY IMMOHMMA-
HUI0; 3) ycrenrHast KyJbTypHasi KOMIIETEHTHOCTb M a/iar-
Talus TPeOYIOT OT CTYIEHTOB KaK WCITOTb30BaHUS WX
BPOXIEHHBIX METAKOTHUTUBHBIX CHJIBHBIX CTOPOH, TaK 1
pa3paboOTKN HOBBIX CTPATErwii, COOTBETCTBYIOIINX CTaH-
JapTaM Y OXUAaHUSIM MpUHUMalolleil KyabTypbl (Bartel-
Radic, Cucchi, 2025; Proust, Fortier, 2018).

B nuTeparype BbinessieTcsl HECKOJBKO TUTIOB METAKOT -
HUIIWM, UMEIOIINX OOJIbIIOe 3HAUYCHUE TSI MEXKKYJIBTYp-
HoIi amanTanuu. K HUM OTHOCSITCS, MpeX/e BCEro, MOHM-
TOPUHT U TIepeolieHKa, Tpe/Ioiaralolme oTcaeXnBaHue
COOCTBEHHBIX MBIC/ICH, SMOILIMI W TOBEACHUsSI, a TakXkKe
TOTOBHOCTbH TepecMaTpUBaTh X B OTBET HA PACXOXKIECHUS
MEXIy OXXUIAHUSIMU U peaibHOCThI0. KOrHUTUBHASI THO-
KOCTb, TIPOSIBJISIIONIASICSI B TOTOBHOCTH MEHSITh YCTOSIBIIIM -
€CsI KOTHUTUBHbBIE U TIOBEIEHYECKUE TTaTTePHBI TTPU CTOJI-
KHOBEHUU C HOBOW KYJIbTYPHOW PEJIbHOCTBIO, JAET I10JI0-
xuTesibHble 3 dekThl (van der Plas et al., 2022).

Tak, ocoboe MecTo B 3TOM Psiy 3aHUMAET METAKOTHU -
TUBHAs OCBEIOMJIEHHOCTb, IOJ KOTOPOl TOHUMAETCs
CITOCOOHOCTB 3aMeYaTh U PeryJiMpoBaTh COOCTBEHHbBIE KOT-
HUTUBHbBIE U SMOLIMOHAJIbHBIE PEAKIINU B TaHHBIII MOMEHT,
He mepeksoyasch Ha aBToMaTudyeckue AeicTBus (Schraw,
Dennison, 1994). Ota cnocobHOCTh 0OecTieYnBaeT Yea0Be-
Ky BHYTPEHHIOIO IMCTAHIIMIO MEXy CTUMYJIOM U pPeaKIim-
el U, TAaKUM 00pa3oM, CO3IaeT YCIOBUSI IJISI OCMBICJIEHHO-
ro BeIOOpa roBefeHus. Kak oTMedaercst B HaydYHbIX pabo-
tax (Bartel-Radic, Cucchi, 2025), MeHHO TaKue MeTaKor-
HUTUBHBIE CTpAaTernu, Kak pedaekcusi, TUIaHUpOBaHUE 1
CO3HaTeJIbHas ToBeAeHYeCKash KOPPEKTUPOBKA, COCTABIISI-
IOT OCHOBY Pa3BUTHUSI MEXKYJIBTYPHON KOMIIETEHTHOCTH.
DhheKTUBHOCT METaKOTHUTUBHOW OCBEIOMJIEHHOCTHU
MOXET TIPOSIBJISITBCSI U B CITOCOOHOCTU CMSITYaTh BbIpa-
JKEHHOCTb HETaTUBHBIX 9MOIIMIA, BOZHUKAIOIINX BO BPEMSI
KyJbTYpHOTO 1oKa. TakuMm oOpa3om, Obl1a oOHapyxXeHa
ee TO3UTHBHAsI POJIb B PAa3BUTUU CTPATErWil yIpaBIeHUs
ctpeccoM B 1iejoM (Agnihotri, Ijjina, 2024).

OnHako pojib METAaKOTHUTUBHON OCBEIOMJIEHHOCTH B
MPEONOJIECHUM KYJIBTYPHOTO III0KA — CAMOM MHTEHCUBHOM U
9MOLMOHAIBHO HACKIIIIEHHO (hOPMBI CTpecca akKyJIbTypa-
MM — OCTAeTCsI HEOCTATOUHO M3YyYeHHOU. YCTaHOBJIEHO
JIAIIIb, YTO CAMOPETYJISLIMS, OCHOBaHHAsI HA METAKOTHULIU-
SIX, TIOMOTAeT TIPEOI0JIETh OJMHOUYECTBO B HOBOM KYJIbTYp-
Holt cpene (Syawaludin Suprapto, Sutanto, 2020).

3akiouasi, MOXHO TIPEANOJIOXNUTh, YTO METaKOTHU-
TUBHAs OCBEIOMJICHHOCTh UTPAET KITIOUEBYIO POJIb B TOM,
KaK MHOCTpaHHBIE CTYICHTHI CIIPABIISTIOTCS C aKKYJIbTypa-
IIMOHHBIM cTpeccoM. OHa BKITIOUaeT B ce0sI IBa KITFOUEBBIX
Mpoliecca: BO-TIEPBBIX, CIIOCOOHOCTh KOHTPOJIMPOBATH U
peryimpoBaTh CBOM KOTHUTHMBHBIE peakiuu (Schraw,
Dennison, 1994; Efklides, 2006); BO-BTOPbIX, CIIOCOOHOCTb
CO3MaBaTh <«IICUXOJIOTMUECKYI0 Tay3y» MeEXIy 3MOIIHO-
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HaJIBHBIMHA TPUITEPAMU U ITOBEICHUECCKUMU PEeaKIIUSIMU
(Heyes et al., 2020). Ora nBoiiHas (pyHKIMS OTJIUYAET €€ OT
SMOIIMOHAJIBHOTO MHTEJUIEKTa — B TO BPeMs KaK SMOIIMO-
HJIbHBIM WHTEJUIEKT TTOMOTaeT paclio3HaBaTh 3MOIINH,
METaKOTHUIIUS TTO3BOJISIET TIIyOXKe IMOHSTh MX IPOUCXOXK-
JIEHWE U TTOCIIEeICTBYSI.

TakuM o0pa3om, TIpakTUiecKasi IIeHHOCTh CTAHOBUTCS
OYEBUIHON B CTPECCOBBIX MEXKYJIBTYPHBIX CUTYalIMSX.
Hampumep, Korma WHOCTpAaHHBIA CTYHEHT WCITBITHIBACT
TPEBOTY B COIMAJIbHON OOCTaHOBKE, METAKOTHUTHBHASI
OCBEJIOMJICHHOCTb MOXET TTO3BOJIUThH eMy: 1) pacro3HaTthb
TPEBOTY KaK €CTECTBEHHYIO peakIMi0 Ha HE3HAKOMYIO
00OCTaHOBKY, a H€ KakK JIMYHYIO0 Heydaudy; 2) OLICHUTb,
TOJIe3Ha JIM 3Ta SMOIIMOHATbHAS PeaKIvs WJIK OTpaHUYU-
BaeT ee; 3) BhIOpaTh KOHCTPYKTUBHBIE OTBETHI, TAKME KaK
TIOMCK Pa3bsICHEHUI WJIN COOTIOIEHNE KYJIbTYPHBIX HOPM.
DTOT pedIeKCUBHBIN MpolecC Mpeodpa3yeT MOTeHIINAb-
HO TIapaJM3YIOIIMi CTPecC B BO3MOXHOCTHU ISl pOCTa U
o0yueHus. DU crocobCcTByeT 3TOMY MpOLECCy, TO3BOJISIS
WHOCTPAHHOMY CTYICHTY MOHSITh TepeXUBaHE TPEBOTH B
HE3HAKOMBIX KYJbTYPHBIX CUTYallMsIX — TOJO00OHO TOMY,
kak DU momoraer 3amedarh (HDU3NUECKHE CUMITTOMbI
(HampuMep, YYallleHHOe cepaleOueHue, MOTIUBOCTD),
SMOIIMOHAIBHBIN MHTEJJIEKT TaKKe 00ecTieunBaeT TOUHOE
pacrno3HaBaHUe MOLUMI, OTInYas HEPBO3HOCTh OT (pU3u-
yeckoro 3abosieBaHus. Tak, WHOCTpaHHBIE CTYIEHTHI
MOTYT KOTHHUTUBHO CBSI3bIBAaTh TPEBOTY C KOHKPETHBIMH
TPUTTEpAMM, TAKUMHU KaK CTpax HETPaBWIBHOTO MPOU3-
HoueHus. BaxxHo orMeTuTh, uto DU B coueTaHUU C MeTa-
KOTHUTUBHOM OCBEJIOMJICHHOCTBIO TTOMOTAeT CTyAeHTaM
KOHTEKCTYaTM3MPOBaTh 3TU PeakIuM Kak OObIYHBIE TTPO-
OyieMBbl amanTaluy U TIyoXKe aHAIM3UPOBATh KYJIbTYPHBIE
TIPEANOCHUIKH, JIeXalllle B OCHOBE TPEBOTH.

CireioBarteibHO, CoUeTasi HETIOCPEACTBEHHOE SMOIINO-
HaJIbHOE BocHpusiTue ¢ peduiekcueid 0ojiee BBICOKOTO
TOpsiIKa, WHOCTPAHHBIE CTYIEHTHI Pa3BUBAIOT YCTOMYMU-
BOCTb B HOBOI KyJIbTYpHOI1 cpene. OHU yuaTcst BOCTIPUHU-
MaTh TPYJAHOCTH KaK BPEMEHHBIE U IPEONOJIMMbIe, a He
KaK JIMYHBIE HEMOCTATKU. DTOT METAKOTHUTUBHBIN TIOXOT
HE TOJIBKO CHIKAeT HEeTaTMBHOE BIMSHHUE KYJIbTYPHOTO
1I10Ka, HO ¥ aKTUBHO CITOCOOCTBYET YCITEIITHOM afarnTalliH,
TpeBpaliasi CTPECCOBbIe CUTYallMW B IIEHHBIN OTBIT MEX-
KYJBTYPHOI'O OOYYEHUS.

DMONMOHAJIbHBIA HHTEJJIEKT 1 METAKOTHUTHBHAS
OCO3HAHHOCTDb KaK OCHOBAHMA /IS TUIIOJIOTUH
AJANTAINUOHHBIX leO(l)HJI(EﬁZ BbIBObI TAHHOI'O

HCCJICI0BAHUSA

B HacTosiIeM rccienoBaHuU SMOLUMOHATbHBINA UHTE-
JekT (DY) u MeTaKOTHUTUBHAsI OCBEAOMJIEHHOCTb pac-
CMaTpUBAIOTCS KaK OTHAEJbHbIE, HO B3aUMOCBS3aHHbBIE
TCUXOJIOTUYECKUE PECYPCHI KYJIbTYPHOI amanTauuu. B To
BpeMsi Kak OW obecrneynBaeT CIOCOOHOCTb BOCIPUHU-
MaTh, IOHUMATh U PETyJIUPOBATh IMOILIMOHABbHbBIE peaK-
LIMM Ha KyJbTypHbIe cTpeccopbl (Salovey, Mayer, 1997),
METAKOTHUIIMS TO3BOJISIET JIOASIM OTCJIEXUBaTh, WHTEP-
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MPEeTUPOBATh U CTPATETMYECKU KOPPEKTUPOBATh 3TU 3MO-
LIMOHAJbHbIE TIEPEXWBAHUS B KYJIbBTYPHOM KOHTEKCTE
(Efklides, 2006). DMnupuyecKue KCCIeIOBAHUS IEMOH-
CTPUPYIOT JIMIIb YMEPEHHYIO KOPPEISLUI0 MEXIY 3TUMU
koHcTpykTtamMu (Ahmad, 2014; BunorpamoBa, bbi3oBa,
2024); 5TO MO3BOJISIET MPEANOJOXUTh, YTO OHU MPEaCTaB-
JISIOT COOOI OTHENbHBbIE U3MEPEHUST alaNTUBHOTO (PYHK-
LIMOHUPOBAHMUS, KOTOPbIE MOTYT COYETAThCS B PA3IUUYHBIX
KOHGbUTYpalusX. DTOT TEOPETUUECKUIN CUHTE3 MPeIaraet
YeThIpe MOTEHIIMAIbHBIX TPOoGhWIS aganTaluy, BO3HUKA-
IOIIUX B PE3YJIbTATE UX B3aUMOIECUCTBUS.

1. Yg3BuMble aJanTaHThl: OTPAHUYEHHAST PETYJISATOpP-
Hasl COCOOHOCTh (HM3KUKT DV /HU3KUIT ypOBEHb MeTa-
MO3HAaHUS). — Yyauiuecs ¢ Hepa3BUTBIM SMOILIMOHABHBIM
WHTEJUIEKTOM U METaKOTHUTWUBHBIMU HaBBIKAMU CTaJIKU-
BAIOTCS C YCJOXKHEHHBIMU TPYIHOCTSIMU B YCIOBUSIX KYJIb-
TypHBIX NepexonoB. CTONKHYBIIMCH C KYJIbTYPHBIM HEHI0-
TMOHMMAaHNWEM, HalmpuMep, OIMOOYHO BOCIIPUHUMAS M-
MOTY OOILIEHUS TMpeACTaBUTENeH MPUHUMAIOIIEH KyJIbTy-
PBI KaK BpaxXaeOHOCTb, OHU UCITBITBIBAIOT HEKOHTPOIUPY-
€Mblii SMOLIMOHAJIBHBIN CTPeCC, He UMest KOHCTPYKTUBHBIX
MEXaHU3MOB 00pabOTKU UHGMOPMALIUH.

2. PediekcrBHbBIE aIanTaHThl: KOTHUTUBHOE IMMOHUMAa-
HUEe 0e3 IMOIMOHATBHBIX MHCTPYMEHTOB (Hu3kuit DU/
BBICOKMI METAKOTHUTUBHBIN YpOBeHb). — CTyIEHTHI 3TOU
Kateropuu oO0JagaloT Pa3BUTBIMU METAKOTHUTUBHBIMU
CIMOCOOHOCTIMU K aHAJIU3Y KYJIbTYPHBIX KOH(MOIUKTOB, HO
OrPAaHUYEHHBIM TOTEHIIMAJIOM 3MOLIMOHAIBHOMN perys-
1uu. XOTSI OHU CIMOCOOHBI MHTEUIEKTYaJlbHO OCO3HABAaTh
TPYOIHOCTU amamnTallMi, OHU OCTAlOTCS YSI3BUMBIMM K
busnonornyeckuMm U a@@EKTUBHBIM MOCAEACTBUSIM
AKKYJIbTYPallMOHHOTO CTPECCa, YTO MPUBOAUT K dMOIMO-
HaJIbHOMY MCTOILIEHUIO TTPOLIECCOB adanTalluu.

3. DMOIIMOHATbHbIE aJalTAaHThI: MOBEPXHOCTHAS alar-
Tanyst (BBICOKMIT ypoBeHb DV /HU3KMIT yPOBEHb METaIo3-
HaHus). — CTyIeHThI C BBICOKUM YPOBHEM 3MOLIMOHATBHO-
ro uHtesiekra (9), Ho HU3KOI METAKOTHUTUBHOI OCBe-
JIOMJIEHHOCTBIO MOTYT 3(()PEKTUBHO CIIPABISATHCS C HEME-
JICHHBIMU 3MOLMOHAJIBHBIMU PEAKIUSIMUA Ha KYJIbTYpHbIE
CTPeCCOphl, UCTOJIb3YSI TAKUE CTpaTeruu, Kak MOMaBJICHUE
SMOLIMI UIW CUTyaTUBHOe u3deraHue. OgHAKO, HE UMes
CIOCOOHOCTU K 0oJiee MTyOOKOMY OCMBICIECHUIO KYJIbTYp-
HBIX KOPHEW 3TUX CTPECCOPOB, OHU PUCKYIOT DPa3BUTh
PUTUIHBIE MOBEICHYECKUE MOJMEIU, KOTOPbIE MOTYT NaTh
cOOil B yCIOBUSX JUIMTEBHOIO WIM HOBOTO CTpecca, YTo
MOKET MPUBECTU K SMOLIMOHAIBHOMY UCTOLIEHUIO.

4. HHTerpupoBaHHBIE AaNaNTaHTBl: ONTUMAJIbHAs
cuHeprust (Bbicokuii DV /BbICOKUIT ypOBEHb MeTario3Ha-
HUg). — OTOT mpodwib MpeacTaBisieT coboil Hanbosee
aIanTUBHYIO KOHOUTYpAIMIO, COYETAIOILYIO0 HABBIKU 3MO-
LIMOHAJIBHOU PEeryyisiliMu ¢ KyJbTYPHO-KOTHUTUBHON THUO-
KOCTbhI0. CTOJKHYBIIUCH C 9KCKJIIO3UBHBIM MOBEIECHUEM,
VHTErpUPOBAHHbIE afalTaHThl MOTYT: 1) KCIOJB30BaTh
DU s cMsrdyeHus MepBOHAYAIBHOTO CTpecca; 2) Mpu-
MEHSTbh METAKOTHUTHMBHBIE HAaBBIKM [JII OLEHKHU TOTO,
OOYCJIOBJIEHO JIM WCKJIIOYEHUE KYJIbTYPHBIMU HOpPMaMu
WIN JTUYHOCTHBIMU (bakTOpamMu; 3) MPUMEHSITh COOTBET-
CTBYIOIIIME€ KOHTEKCTY peaklMu. DTa cucTeMa C JIBOMHOM
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CMOCOOHOCTBIO OTpaxkaeT Haubosiee yCIelIHbIe Pe3yJibTa-
THI UCCJIEIOBAHUI aKKyJIbTypalnu, (HOKYCHUpYsICh Ha TJIy-
OMHHBIX TICUXOJOTUYECKUX TIpolleccax, a He Ha TOBEpX-
HOCTHOM TIOBE/ICHU .

[Mpemaraemast TUTIONOTHS PACIIUPSIET CYIIECTBYIOIINE
MOJIeJIM B TPEX KJTIOUEBBIX HAIIpaBIeHUsIX. Bo-TiepBbIX, OHA
JIOTIOTHSIET MOJEb CTpaTernii akKyJabTypauuu beppwu,
OOBSICHSISI TICUXOJIOTUYECKHME MEeXaHU3MBI, JieXaliue B
OCHOBE Pa3IMYHbIX NOAX0A0B K amanTtauuu (Ward, 2024).
Bo-BTOpbIX, oHa pacmupsiet moaenb ABC Yopaa u coas-
TopoB (2001), onuckiBas B3auMoaeicTBre apGeKTUBHBIX
U KOTHUTHMBHBIX CUCTEM B Mpollecce KyJIbTYpHOI amganTa-
uuu. B-TpeTbux, oHa oOecrieunBaeT 0OoJiee AETaibHOE
TMOHWUMaHWe, YeM WHBEHTapu3allvs CTpaTeruii coBiaja-
HUSI, BBISIBJISISL TIpealalTUBHbIE WHAMBUIYAIbHBIC Pa3Jiv-
4y, BIUSIONINE Ha BHIOOP 1 3(D(HEKTUBHOCTH CTpaTeTUIA.
Ha mpaktuke ata Momenb mpeiaraeT aganTUPOBaHHBIE
MOAXOABl K BMEIATeIbCTBY, HAllpUMep METaKOTHUTHUB-
HBII TPEHWHT JIJISI SMOIIMOHAIBHBIX aIaNTaHTOB U Pa3BU-
THE HAaBBIKOB PETYJSIIUM 3MOLMI UIsT pedIeKCUBHBIX
aJIalITAaHTOB, KOTOPBIE YCTPAHSIIOT CITelIM(pUIECKUE pery-
JISTOPHBIE MPOOEJTBI KaXI0TO pOoduIs.

DTOT TEOPETUIECKUII CMHTE3 TOTYePKUBAET, YTO ISt
KOMIUIEKCHOM KYJIBTYpHOM anarTtalny HeoOXOMUMBI Kak
SMOIIMOHAJIbHAS HACTPOIKa B KaXIblii MOMEHT, obecrie-
yuBaemasi U, tak u 60Jiee BHICOKOE KYJIbTYpPHOE OCMBbIC-
JleHue, obecrieynBaeMoe MeTakorauimeit. Ix cunepretu-
YECKOE B3aMMOJEVCTBUE MPEBPAILAET KYJIBTYPHBIN 1IOK U3
Pa3pylIUTEILHOTO OIbITA B BO3MOXHOCTD JIJISI Pa3BUTHS
TTOCPEICTBOM YJIYUIIIEHUST CAMOPETYJISIIIAA U MEXKYJIBTYp-
HOTO B3aMMOITOHUMAaHUSI.

3akio4yeHue

Kak m gpyrmie xateropuyd MUTPaHTOB, WHOCTPAaHHEIC
CTYIEHTHl MCHBITBIBAIOT SMOIMOHAJIbHBIE peakKIMu Ha
OKpYKAIOIlylI0 Cpeay — HampuMmep, CTpax B YCIOBMSIX
HEeOIIpeeJICHHOCTH, (DPYCTPAIINIO U3-32 SI3BIKOBBIX Oaphe-
pPOB WJIM OJWHOYECTBO B HEIPUBBIYHON COLMAIBLHON
0o0cTaHOBKe. DTa YHUBEpCcaTbHast SMOIIMOHATbHAST COCTAB-
JISTIoNIas nejiaeT UCClieIoBaHue PETyISITOPHBIX TTPOIIECCOB
0COOEHHO aKTyaJIbHbIM, TOCKOJIbKY ITO3BOJISIET paccMa-
TpUBaTh (PyHIAMEHTAIbHEIC YeJIOBEUCCKHE TepeKUBaHUS
yepes MPU3My KyJIbTYypHOU amanTtaunu. I1peacTaBieHHBII
TEOPETUICCKUI aHAJIN3 JEMOHCTPHUPYET, YTO KYJIbTYPHBII
LIOK TIPEJCTABIISIET CO0O0I 3HAYMTETLHOE SMOLIMOHAIBEHOE
HUCTBITAaHNE [UIST MHOCTPAHHBIX CTYICHTOB, BO3ZHUKAIOIIICE
B pe3yJIbTaTe PE3KMX MEPEXOI0B MEXKIY COLMOKYIBTYPHBI-
MU cpegamu. O0630p MOKa3bIBAET, YTO YCMElIHas amanTa-
s TpeOyeT CHMHEPTUYHOTO (YHKIIMOHMPOBAHUS IBYX
KJTIOUEBBIX PETYISTOPHBIX CHUCTEM: 3MOIMOHAJIBHOIO
uHteekta (OU), obecneynBaloliero onepaTuBHOE pac-
IMO3HABAaHWE W PETYIISIIINIO SMOLMI, 1 METAKOTHUTHBHOMN
OCO3HAHHOCTH, ITO3BOJISIONICH OCYIIECTBIISATh pedIeKCUB-
HYIO TTIepepabOTKy SMOILIMOHAIBLHOTO OIThITA B KYJIBTYPHOM
KOHTEKCTe. XOTS Kaxkmast M3 3THX CIIOCOOHOCTE BHOCHUT
CaMOCTOSITeIbHBIN BKJIAJ B alanTalllio, HA OJHA U3 HUX He
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SIBJIIETCSL TOCTaTOYHOU B OTHEABHOCTU — HWMEHHO HUX
uHTerpanus ¢Gopmupyer Hanbosee yCTOMYMBYIO OCHOBY
JUIST IPEOAOJIEHUS KYJIBTYPHOTO CTpecca.

Hcxong u3 oToil Mpeanocbulky, MPEeIoXeHHass TUIO-
JIOTUSI BBIAESIET YEThIPE pa3IMUHbIX MPOGUIIS afanTaluu,
(hopMUpyIOIIMXCA HA OCHOBE PA3TUYHBIX COYETAHUI YPOB-
Helt DU 1 MeTakorHULMU. DTU NPOGUIN BApbUPYIOTCS OT
YS3BUMBIX aallTAHTOB (C AeUIIMTOM B 00enx cdepax) 1o
VHTETPUPOBAHHBIX aJaNTaHTOB (9((MEKTUBHO UCITOIb3YIO-
IUX oba pecypca), 4TO MO3BOJISIET OOBSICHUTh MHIAUBUITY-
aJbHbIE Pa3IMUUsI B CTPATETUSIX CAMOPETYJISIIUU U SMOLIUO-
HaJIbHOW YCTOMYMBOCTH B YCJIIOBUSIX KYJIbTYPHOTO MEPEX0a.
JaHHast MOJeJIb pa3BUBAET CYLLIECTBYIOIINE TEOPUU AKKYJIb-
Typaluu, YTOYHSIS TCUXOJOTUYECKME MEXaHU3MBbI, Jiexa-
1€ B OCHOBE aJanNTUBHOIO ycIiexa. DTO MO3BOJISIET Mepe-
WTU OT ONMUCAHUS KOMUHT-TOBEACHUS K OOBSICHEHUIO €ro
KOTHUTUBHO-3MOLMOHATbHBIX OCHOBAHUIA.

Bwmecte ¢ TeM pabGoTa BBISBISET Psf CYLIECTBEHHBIX
OTrpaHWYECHUUN W HamNpaBJICHUN I JadbHEUIINX HCCIIE-
noBaHUii. Bo-TiepBbIX, HECMOTPSI Ha TEOPETUYECKYIO 000~
CHOBAaHHOCTb, MOJIJIb TPeOyeT ASMIUPUIECKON Bepudu-
Kaliu — KOJMYECTBEHHOU OLIEHKU MPEeIT0XKEHHBIX MTPO-
(useit u MpoBepKU UX TPOTHOCTUYECKOM CBSI3U C PE3YJib-
TaTaMu afgantanuu. Bo-BTOphIX, OCTaeTCs HEAOCTATOYHO
W3YYEHHBIM NMHAMUYECKOE B3aMMOAECHCTBUE METAaKOT-

Hulu U DU Ha pasHbIX cTaausX KyJIbTYpPHOTO IIOKA —
MPOJIOHTUPOBAHHBIE MCCAENOBAHUS MOTJIU OBl MPOSiC-
HUTb, KaK 3TU CUCTEMBI B3aUMOAECHCTBYIOT CO BpEMEHEM.
B-TpeTbux, B HJAaHHOM UCCJIEOBAaHUM MOAYEPKUBAETCS
HEOOXOAMMOCTD pa3padOTKH LieJIEHANIPaBJIEHHBIX NHTEP-
BEHIIMIA; co3naHue MPOrpaMM, OJHOBPEMEHHO pa3BUBa-
JOIIMX METAKOTHUTUBHYIO pedIeKCUIO U HABBIKU SMOILIU-
OHAJILHOU PeryJsiliuu, MOXET ObITh OCOOEHHO MOJIE3HBIM
JUIS CTYIEHTOB C YSI3BUMBIMU WJIM HeCOATaHCUPOBAHHBI-
MU TTPOPUITSIMU.

B xoHeuyHOM wWTOre, MpeacTaBieHHas TeopeThudecKas
MOJIe/Ib TOMYEPKUBAET, YTO YCIEIIHAsl KYJbTypHasl ajar-
Talus 3aBUCUT HE TOJBKO OT HAJIUYMS SMOLMOHATbHBIX
WX KOTHUTUBHBIX PECYpCOB, HO U OT UX KOOPAWHALIUMU.
PackpsiBasi, kak O U MEeTaKOTHUTUBHAsI OCO3HAHHOCTh
COBMECTHO CITOCOOCTBYIOT MEXKYJIbTYPHOU amamnTaliuu,
JTaHHAas MOJeb MOXET CIY>KUThb OCHOBOU IJIsl JaJbHEM-
IIUX UCCJIEOBaHUIi, OHA JAeT MPaKTUYeCKUEe OPUEHTUPBI
MO TIOAJEPXKKE OJIATOMONYYNs] U aKaJeMUIeCKON yCTelll-
HOCTM WMHOCTPAHHBIX CTYIEHTOB B KPOCC-KYJbTYPHOI
cpene. IlepcneKTUBHBIM HaIpaBAE€HUEM SIBJISIETCS Tepe-
BOJ| 9TUX TEOPETUYECKUX MOJIOKEHUI B ONepallMOHAIN3-
pPOBaHHbIE KOHCTPYKIIUU U HAYYHO OOOCHOBAaHHbIE UHTEP-
BEHIIMHU, YIYUTBIBAIOIINE CIOXHOE B3aWMOJACHCTBUE IMO-
LIMIA U MBILJIEHUS B IpOLIECCe KYJIbTYPHOI afanTalluu.
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