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The Coronavirus pandemic outbreak has changed numerous life activities. The
education sector is one of many sectors that have been heavily impacted by
the pandemic. Necessitating a transition to virtual distance learning challenged
educators’ adaptation towards using online platforms for teaching and assess-
ment. This study examines (1) teachers’ perception of their competencies and
readiness to the online mode of learning in the United Arab Emirates (UAE),
(2) teachers’ mental states during the Coronavirus pandemic, and (3) the re-
lationship between teachers’ perception of competencies and their mental
states. A Teachers’ Competency Measurement Scale (TCMS) was developed
to achieve the purpose of this research study. Data was collected quantitatively
from 232 teachers who have teaching obligations for grades K-12 in the UAE.
The findings showed that most of the teachers in the UAE feel competent and
ready for the transition to the online learning environment. The Correlation Co-
efficient analysis revealed that there is no relationship between teachers’ per-
ception of competencies and their mental states. Furthermore, the Coronavirus
affected teachers negatively.
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OnuaemMusi KOpoHaBMpyca, oxBaTuBLLIAA BECb MUP, MOBMUANA HA O4EHb MHOIME
coepbl Xn3HU. OrpoMHble U3MEHEHUSI MPOU3OLLNN BCNEACTBME MaHAeMuu 1
B cepe ob6pas3oBaHus. BblHy>X[OeHHbIM Mepexon Ha AUCTaHUMOHHOEe oby4e-
HMe cTan HacTosILMM BbI30BOM [f1s1 NMe[aroroB, KOTOPbIM HEO6X0AMMO 6bino
B CXaTble CPOKM OCBOWUTb OHMaWH-NnatopmMbl Ans npernogaBaHust U OLEHU-
BaHusa. [aHHas paboTa nocesllieHa M3yyeHuto: 1) BOCNpuATUA nejaroramuv B
O6beamnHeHHbIx Apabekux Omupartax (OAD) co6CTBEHHbIX KOMMETEHLMIA 1 ro-
TOBHOCTM K OHMNariH-06y4eHUto; 2) MCUXONOrMHY4eCKOro COCTOSHUS Mejaroros B
nepvog naHgeMun; 3) B3auMOCBSA3M MCUXONOrMYECKOro COCTOSIHUS Mefaroros v
VX BOCMPUSATUSE COBCTBEHHbIX KOMMNETEeHUMI. [ns aTux uenen Mel paspadoTtanu
cneumnanbHbIN ONPOCHUK YYUTENbCKON KoMneTeHTHocTu (Teachers’ Competency
Measurement Scale, TCMS). Ka4ecTBeHHble faHHble 6biM NMony4eHbl oT 232 ne-
Jaroros, paboTalLmx B CUCTEME MOMHOro cpepgHero obpasoBaHus (K-12) B
OAD. PeaynbraTbl CBUAETENLCTBYIOT, HYTO GOMbLUMHCTBO MEeAaroros OLLyLLaloT
cebs yBEpPEHHO M rOTOBbI K Nepexody B LMMPOBYO 06pa3oBaTefibHyl0 cpeqy.
KoppensumoHHbI aHanu3 nokasar, 4To Yem Mo3UTUBHEE YYUTeNs OTHOCATCS K
CO6CTBEHHOW KOMMETEHTHOCTU, TEM MEHbLLIE Y HUX HEFATUBHbIX MEPEXMBaHUI B
CBI31 C MaHAEMVEN U NepexofoM Ha OHNaNH-06y4YeHre.

KnroyeBble c/ioBa: yuvTensi, KOMMETEHTHOCTb, FOTOBHOCTb, MHTEPHET-06Y4e-
HVe, KOpOHaBMpYC, ncmxonornyeckoe 3poposbe, OAD.

BnarogapHocTU. ABTOpbI BbIpaXatoT NPU3HaTEeNbHOCTb AMEPUKAHCKOMY YHUBEPCUTETY B dMuUpaTtax

3a NOCTOSIHHYIO NMOALAEPXKKY.

Ansa uyurtatbl: Mycca H.M., Onb Xanune H.C. Tcuxonorn4eckoe 300poBbe, KOMMNETEHLMN U FTOTOBHOCTb
K nepexopgy Ha AucTaHunoHHoe oby4eHwve y yuutenen B OAD // MNMcuxonornyeckas Hayka n obpasosa-
Hue. 2021. Tom 26. Ne 6. C. 83—95. DOI: https://doi.org/10.17759/pse.2021260606

Introduction

As the Coronavirus disease significantly start-
ed to spread around the globe, the world had been
drastically affected. A huge sector impacted was
education. Campuses were closed, and new modi-
fications had to be implemented in the educational
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system. Based on the statistics of the United Na-
tions Educational, Scientific, and Cultural Organi-
zation [38], more than 1.5 million students around
the world have been influenced by the school clo-
sure because of the COVID-19 Pandemic. Despite
all conditions, political, economic, or health issues,
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according to the United Nations and the Universal
Declaration of Human Rights, every child should
maintain their right of education. Although many
countries ended their academic year, the United
Arab Emirates (UAE) was prepared to face this
emergency in education, willing to transform the
pandemic into an opportunity to change reality
and build a better future in the education sector.
The Ministry of Education in the UAE has taken
the required measures to provide and facilitate re-
mote education; schools and universities directly
shifted from traditional face-to-face classrooms to
online learning environment or what is known as
Virtual Education and/or Distance Education. This
shift has not only severely impacted students and
parents, but also teachers. As H.H. Sheikh Mo-
hammed Bin Rashid Al Maktoum, Vice President
and Prime Minister of the UAE and Ruler of Dubai,
said, “Schools are closed, but education will never
stop. The UAE is the most-well-equipped nation for
smart learning” [9].

Online learning/ virtual education is not a new
concept; it had been in activation since many
years within some universities and colleges.
However, the prevalence of COVID-19 pandemic
might have shed the light on its existence and
provided an opportunity for its expansion and
adoption as a new era of education that is differ-
ent to the traditional schooling system. Research
studies showed that prior to COVID-19, the online
education market was projected to hit $350 bil-
lion by the end of 2025 [34]. Today, online educa-
tion provides the privilege of a quality education
that can be reached anywhere and at any time.
Although the global movement towards online
education was sudden and obligatory for the sake
of education continuation, yet it imposed various
pressures upon the educational body as well as
the parents. Parents struggled to reconcile be-
tween their job responsibilities and their presence
with their children for online distance learning at
home. According to Pew Research Center [28],
parents of children from K-12 whose children
study online, satisfied about the safety measures
however, they need to ensure the quality of the
education services, pedagogy, and assessment.
To meet all these challenges, the educational
system should focus on teachers’ competence
and readiness to meet the needs of all students

and the challenges of the transition to the online
mode of teaching.

This research paper aims to examine teach-
ers’ perception of their competencies and readi-
ness to meet the demands of the online learning.
Furthermore, the paper explores the mental chal-
lenges that teachers face in the light of COVID-19
pandemics in the UAE and how teachers’ per-
ception of competences and readiness relates
to their mental states. Teachers’ perception of
competencies is measured by Likert measure-
ment scale designed to achieve the purpose of
this study. Teachers’ mental states here refers to
teachers’ perception and thoughts of the transi-
tion to the online mode of learning. Findings of
this research paper will reflect teachers’ percep-
tion of their competences, readiness, and their
perception of the transition to online learning. As
the research on this area in the UAE lacks, there
is a need to examine teachers’ competences and
mental states/perception of the sudden transition.
The findings could be integrated to the education
system in the UAE, so stakeholders and policy-
makers can review their strategies and polices to
enhance the learning outcomes. Over the global
level, the findings will benefit the international
educational systems that are characteristically
like the UAE education system.

Literature Review

Distance Learning

Since the rise of the Coronavirus pandemic
outbreak, students from early grade levels to
higher education institutions have shifted from
face-to-face education to the remote learning
environment, familiarizing themselves with the
“virtual education” and “hybrid learning”. The
research study of [7] showed that the COVID-19
pandemic forced education systems to shift to
the online learning environment. Those who were
reluctant to change, accepted modern technol-
ogy as it was the only possible platform for learn-
ing during the lockdown. Despite that more than
1.5 million students have been impacted by the
Coronavirus pandemic [1], many schools were
able to accept the transition and welcome change
by implementing all required measures to contin-
ue educating all students through remote learn-
ing. Distance education as an e-learning platform
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has emerged since the nineteenth century, it was
offered in different formats to facilitate students
learning. [4] described online learning as the abili-
ty to use a computer or any device connected to a
network, that enables learning without any time or
geographical limitations, which can be expressed
as online learning, web-based learning, blended
learning, and computer-mediated learning.
Online learning posed several debates of its
advantages and disadvantages. It made students
become life-long independent learners where
the students discover their skills, strengths, and
potentials. They can explore different resources
for obtaining knowledge, rather than relying on
the teacher as a single resource of knowledge.
Moreover, virtual learning made learning more
accessible, affordable, and flexible [7]. Under the
conditions of the COVID-19 pandemic, the edu-
cation sector implemented a third mode of edu-
cational delivery: Blended learning (BL)/Hybrid
learning (HL). BL/HL is a pedagogical approach
that combines traditional face-to-face learning
and online learning into one mixed educational
mode. [32] proposed that BL can be defined as
a hybrid of classroom and online learning that
provides access to online courses with limited
face-to-face contact. According to [29], BL refers
to a wide assortment of technologies integrated
into traditional face-to-face classroom activities.
Moreover, BL refers to a pedagogical approach
that combines the social opportunities of the
classroom with modern technologies to provide
enhanced active learning via the online environ-
ment [8]. Investigating the literature review, as
cited in [17] revealed that there are three well per-
ceived and highly cited definitions. The first defini-
tion was presented by [14] who defined blended
learning as follows: “Blended learning systems
combine face-to-face instruction with computer-
mediated instruction” (p. 5). The second influenc-
er definition was explained by [13] who defined
blended learning as “the thoughtful integration of
classroom face-to-face learning experiences with
online learning experiences” (p. 96). The third
well-known definition was declared by [2] who ex-
plained the concept of a blended learning course
as follows: “Course that blends online and face-
to-face delivery. A substantial proportion of the
content is delivered online, typically uses online
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discussions, and typically has a reduced number
of face-to-face meetings” (p. 5). Hybrid learning
was found to be effective as it provides teachers
with additional helpful tools to create multimodal
activities that better address the diverse learning
styles of students [29].

Teachers’ Competencies and E-Readiness

Competencies as a term is defined in many
scholars’ work, it refers to a set of different skills
and tools that a person acquires to enable per-
forming a task efficiently. A group of researchers
[31] of the International Board of Standards for
Training, Performance, and Instruction (IBSTPI),
explained competency as “a knowledge, skill, or
attitude that enables one to effectively perform
the activities of a given occupation or function to
the standards expected in employment” (p. 31).
A teacher's competence is thus measured by
the teacher’s performance in meeting the learn-
ing objectives to maximize students’ learning and
skills development [36]. Many research studies
focus on teachers’ competencies and readiness
[e.g., [35], [16], [23] as cited in [27]. [16] proposed
that the readiness feelings of teachers could in-
fluence their ability to perform their teaching re-
sponsibilities. [23] demonstrated that highly ready
teachers will feel that they will perform properly in
the classroom. Accordingly, this implies that com-
petency and readiness are interrelated concepts;
that without the teacher feeling a sense of readi-
ness their instructional delivery process will not
be as competent.

The transition and evolvement of online learn-
ing required “digital” teachers or e-tutors which
refer to an individual who can interact directly
with learners when they are separated geographi-
cally from the instructor to facilitate their learning
process [6]. The teachers’ standards of compe-
tency and readiness need to be redefined, as
today the educational system faces an inevitable
transition to virtual education, and teachers are
required to possess new sets of skills to enable
them to cope effectively with the new educational
system, forming a challenging task for teach-
ers. Therefore, new standards of readiness and
competence have been redefined according to
the demands of online learning. [20] defined it
as the ability to utilize the e-learning resources
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and technology aspects to improve the learning
outcomes. [41] introduced classified two compo-
nents that influence teachers’ e-readiness, which
are psychological and technical skill readiness.
Psychological readiness refers to the teachers’
mindsets which involve their attitude, confidence,
and anxiety levels, whereas technical skills are
the competency level of the teachers in using the
computer and multimedia platforms which con-
tributes to the success of online teaching.
According to Martin et al., (2019), faculty
readiness can be defined as the perspective on
the online teacher’s importance and teachers’
perceptions of their ability to teach online prop-
erly. Due to the nature of online teaching because
online teaching is different, teachers need to ac-
custom their attitude in using technology in their
teaching practices and be confident with their
abilities to perform with the usage of new instruc-
tional strategies [24]. The research study by [5]
classifies eight components of e-learning readi-
ness which are the following: acceptance, access
to technology, motivation, time management,
institution and policy, content, pedagogical com-
petency, and competency of technology usage.
According to [5], acceptance refers to the ease
of use and usefulness of the literature. Access to
technology refers to the availability and the afford-
ability of technological tools and full-time access
to them. Motivation is the teachers’ willingness to
teach through an online setting. Time manage-
ment is the measure of how effectively time is
utilized and the class is managed on an online
platform. The institution and policy component
indicates the clarity of regulations put forward by
the ministry of education, schools, and universi-
ties that join to implement e-learning. Content is
the adaptation and modification of instructional
materials to online teaching and accommodation
of the content to the needs of all students. For this
study teachers’ competency refers to teachers’
perceptions of online learning, the motivation to
teach online effectively, and managing the teach-
ing requirements in the e-learning environment.

Teachers’ Mental States

The World Health Organization [40] explains
the definition of mental health or mental states by
emphasizing the important role of hedonic and

eudaimonic perspectives as they form individuals’
well-being and productivity. Well-being refers to
an individual’s evaluation of his/her own life from
both emotional and cognitive perspectives. [21]
explained that well-being contains some compo-
nents such as emotional, social well-being, psy-
chological health, and includes positive feelings
indicated by happiness levels and life satisfaction.
Additionally, positive perceptions towards others,
our own accountability, and the forms of positive
functioning are indicated by social integration,
self-actualization, and coherence. An articulated
definition of mental health was presented by [11]
as “Mental health is a dynamic state of internal
equilibrium which enables individuals to use their
abilities in harmony with universal values of soci-
ety. Basic cognitive and social skills; ability to rec-
ognize, express and modulate one’s own emo-
tions, as well as empathize with others; flexibility
and ability to cope with adverse life events and
function in social roles; and harmonious relation-
ship between body and mind represent important
components of mental health which contribute, to
varying degrees, to the state of internal equilib-
rium” ([11], cited in [12], p. 408). Today people
face many daily stressors in workplaces, traffics,
social relationships, and in many other perspec-
tives, which influence individuals’ mental health.
Nevertheless, individuals who maintain positive
mental health experience a broad spectrum of
negative emotions, such as anxiety, anger, sad-
ness, or misery.

Research has shown that occupational stress
is the most mental health disorder amongst teach-
ers which has a predictive impact on job burnout;
however, its intensity level depends on the coping
style [19]. Occupational stress refers to the pro-
cess that indicates where workloads and demands
exceed the person’s capacity and capability to
cope”[3]. Burnout is the result of prolonged occu-
pational stress that has not been managed, which
could lead to emotional debility, personality dete-
rioration, and lack of personal development ([26];
[25]). [30] and [25] further explain those three com-
ponents as follows: emotional exhaustion is feeling
emotionally drained and overwhelmed; deperson-
alization refers to the feeling of detachment from
oneself; lack of personal accomplishment is a feel-
ing of cynicism; giving oneself a negative evalua-
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tion on their job performance. Stress is considered
the most likely trigger behind the different psycho-
logical difficulties that individuals experience due
to the COVID-19 pandemic.

Stress is defined by [22] as the state when
individuals realize that they are not able to cope
properly with the requirements from them or with
peril to their well-being. Stress processes the brain
to activate feelings of fear and threat, which in re-
sult release cortisol, epinephrine, and norepineph-
rine into the bloodstream; consequently, placing
a negative effect on the hippocampus and the
cardiovascular system by affecting the blood pres-
sure and the immune system which increases the
possibility of inflammation or getting infected with
a virus [15]. Therefore, this infers that individuals
with high levels of stress become more vulnerable
to be infected with the Coronavirus.

Research Questions

This research study was conducted consider-
ing the following research questions:

1. What are teachers’ perceptions of their
competencies and readiness to perform distance
learning in the UAE?

2. What are the teachers’ mental states to-
wards the transition to distance learning in the
UAE?

3. What is the relationship between teach-
ers’ perceptions of their competencies and their
mental states during the transition to the distance
learning in the UAE?

Methods

Participants

Participants of this study consists of teach-
ers who have teaching obligations in the UAE
education sector from K-12 grades. A total of
232 teachers participated in this study. From
the 232 sample, 97 (41.8%) are males and 135

(58.2%) are female teachers. Participants’ age
ranged from 24 to 65 years with (M = 39.95, a
median of 40, a mode of 36, and SD = 8.848).
Participants’ level of education varied from bach-
elor's degree to Ph.D. (See table 1). Participants
are a representative sample from different coun-
tries including Ireland, Egypt, Jordan, KSA, Syria,
Pakistan, and many other countries as shown in
(Table 2). For the mode of teaching, 109(47.0%)
teachers involved in hybrid teaching, 33(14.2%)
teach face-to-face, and 90(38.8%) of the sample
teach remotely.

Instrumentation

To achieve the purpose of the study, a Lik-
ert scale type questionnaire, the Teachers’
Competency Measurement Scale (TMCS) was
developed to measure teachers’ perception of
their competencies and readiness to the online
environment, and to examine teachers’ mental
state or well-being during the online teaching
process which took place along the COVID-19
pandemics. The TMCS questionnaire consists
of three sections; the first section includes four
questions positively stated to measure teachers’
perception towards their competencies and the
second section contains seven statements posi-
tively stated to briefly measure teachers’ mental
states. All items in the two sections are measured
by Likert scale ranges from 1= strongly disagree,
2= disagree, 3= neutral, 4= agree to 5= strongly
agree. Accordingly, the participants were asked
to rate the degree to which each statement de-
scribes how they perceive themselves or feel in
each situation. The total score is calculated by
adding up all scores for each question and then
divide the total by 4 to find the mean score for
the first section (teachers’ perception of compe-
tency). For the second section (teachers’ mental
states), adding up the scores of the 7 statements

Table 1
Distribution and Percentages of Participants by Education Level/Degree (N=232)
Frequency Percent Valid Percent Cumulative Percent
Valid | Bachelor 135 58.2 58.2 58.2
Master 47 20.3 20.3 78.4
Ph D 50 21.6 21.6 100.0
Total 232 100.0 100.0
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Table 2

Distribution and Percentages of Participants by Nationality (N=232)

Frequency Percent Valid Percent Cumulative Percent

Valid |Irish 18 7.8 7.8 7.8
Egypt 60 25.9 25.9 33.6
Lebanon 22 9.5 9.5 43.1
Syria 16 6.9 6.9 50.0
Palestine 24 10.3 10.3 60.3
Jordan 32 13.8 13.8 741
KSA 6 2.6 2.6 76.7
Iraq 6 2.6 2.6 79.3
Tunisia 13 5.6 5.6 84.9
USA 6 2.6 2.6 87.5
India 9 3.9 3.9 91.4
Pakistan 11 4.7 4.7 96.1
Sudan 4 1.7 1.7 97.8
Iran 5 2.2 2.2 100.0
Total 232 100.0 100.0

and divide them by 7 to obtain the mean score of
teachers’ mental states. To interpret the scores,
the higher the mean score of the first section, the
positive perception of teachers’ competencies
and readiness to the transition to online learning.
For the 7 item-section, the lower the mean score
the positive the mental state the participants ex-
press. The third part includes the demographic
questions, which were added to provide some de-
mographics such as age, gender, teachers’ level
of education/qualifications, years of teaching ex-
perience, online teaching experience, teaching
settings (elementary, high school, college-level)
(See Appendix A).

Validity and Reliability

As this questionnaire was created to achieve
the goal of this study, the reliability was mea-
sured by calculating the internal consistency
through calculating the Cronbach’s o. Data analy-

sis revealed that Cronbach’s o for the first sec-
tion (teachers’ perception of their competence)
equated to .872. For the second section (teach-
ers’ mental states) Cronbach’s o = .869. for the
scale entirely, Cronbach’s o = .789 (See table 3).
As reported by [33], the 0.70 is an acceptable
range for measurement scale reliability. As the
Cronbach’s a results showed higher than 0.70,
these findings indicate a high level of internal con-
sistency which reflects the high reliability of the
scale. For validity, the questionnaire was sent to
a panel of experts in measurements and evalua-
tion to examine the constructive and face validity,
which was approved by the panel.

Data Collection

Data was collected through a Likert scale
questionnaire that was designed by the research-
ers. The questionnaire was designed on an online
surveying form (Google Forms), which includes

Table 3
The Internal Consistency of TCMS
Scale Cronbach’s Alpha Cronbach’s Alpha Based on Standardized Items | N of ltems
TCMS sec 1 .872 .878 4
TCMS sec 2 .869 .862 7
TCMS total items .789 771 11
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informed consent, a full description of the study
design, and the participants’ responsibilities and
rights. The researchers contacted many school
principals asking for remote access to teach-
ers during their break. After getting approval
from some schools, the researchers visited the
schools virtually and invite teachers to participate
in the current research study. The researchers
explained all details about the purpose of the
study and the procedure for answering the ques-
tionnaire. The invitation was sent to 15 school
principals from public and private schools across
the Emirates to pass it to teachers. 13 schools
have accepted to host the researchers during
their break. Total of 232 teachers provided a valid
response. Data collection took place in October
2020 and continued for 4 weeks. Data was col-
lected and transferred to SPSS 22.0 for data
analysis and conclusion.

Data Analysis and Results

Data analysis was conducted via SPSS 22.0.
Prior to the analysis, all issues of missing values,
outliers, homogeneity of variance, normality,
and independence have been addressed by the
researchers. For teachers’ competency/teach-
ing experience, this category was measured in
two dimensions: years of teaching experience in
general and experience in online teaching specifi-
cally. Descriptive data revealed that most of the
teachers in the UAE have long years with more

than 70% of teachers have intermediate and ad-
vanced level of experience of traditional teaching;
however, most of the teachers are new to online
teaching with limited experience from 0—5 years
familiarity with online teaching (See Table 4 & 5).

Descriptive analysis showed that teachers in
the UAE from K-12 have a high positive perception
of their competence level with a total score of the
TCMS first section (M= 4.1767, SD= .6798), indi-
cating that teachers feel competent and ready for
online teaching and learning as interpreted by the
TCMS measurement, which is consistent with the
finding of teachers’ competency/years of teaching
experience as shown in Table 4. For mental states,
data analysis showed that teachers have a medium
negative mental state with (M=3.4015, SD=.90466),
which reflects that teachers perceived the Corona-
virus pandemic and the transition to online learn-
ing negatively, showing the unfavorable effect on
teachers’ mental health as a result of the pandemic.
Thus, the transition forms a challenge that teachers
need to cope with. The negative effect on teach-
ers’ mental health could refer to the lack of mental
support, which suggests the need for more support
through offering counseling training sessions to
help increase teachers’ mental state and subjec-
tive well-being. An explanation for these findings
suggests that a major focus was given to teach-
ers’ technical abilities and competencies, however,
there is an absence of paying attention to teachers’
mental states. To explore the relationship between

Table 4

Distribution and Percentages of Participants by Teaching Experiences (N=232)

Frequency Percent Valid Percent | Cumulative Percent
Valid | 0—7 «Beginner» 58 25.0 25.0 25.0
8—15 «Intermediate» 93 40.1 40.1 65.1
16+ ‘Advanced» 81 34.9 34.9 100.0
Total 232 100.0 100.0

Distribution and Percentages of Participants by Online Teaching Experiences (N=232)

Table 5

Frequency Percent Valid Percent Cumulative Percent
Valid |0—5 213 91.8 91.8 91.8
6—10 17 7.3 7.3 99.1
15+ 2 .9 .9 100.0
Total 232 100.0 100.0
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teachers’ perception of their competencies and their
mental state, a Correlation Coefficient Pearson’s r
was conducted and revealed so weak negative cor-
relation, r = -.066, p =.318 is not statistically signifi-
cant (See Figure).

Discussion

Although distance learning has been avail-
able from the early 2000s, in 2020 with the
emergence of the Coronavirus pandemic, virtual
education became the dominant learning setting
across the globe to provide a safe learning envi-
ronment. The UAE is one of many countries that
took a rapid initiative to shift to virtual learning. As
data analysis revealed, teachers in the UAE have
long years of teaching experience and an accept-
able level of digital literacy and technical skills,
making them feel competent and comfortable to
use technological tools and different multimedia
platforms for teaching virtually. Teachers in the
UAE showed their ability to manage their classes

remotely and were open and motivated to teach
and experience virtual education, consequently
indicating that they possess e-readiness. These
findings agree with [18], who found that teachers
are ready for online learning and their readiness
depends on a few factors such as gender and
teachers’ education level/qualification. These
findings are also consistent with [39], who exam-
ined teachers’ readiness through exploring many
factors such as technical skills, the experience in
the online mode of learning, teachers’ attitudes
toward online learning, revealing that teachers
had a positive attitude towards the online learning
which indicated their readiness to teach virtually.

The results of this study showed that teach-
ers are having a medium negative mental state,
indicating that teachers perceived the transition
negatively. This could refer to an increase in their
workload, causing them to experience stress, feel
tired, experience sleep issues; they cannot toler-
ate the pressure of their work and feel as though
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Figure. The Relationship Between Teachers’ Competence and Mental Health
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they lost balance in their life. These findings
agree with [37], who revealed that online teaching
requires a minimum of 14% more time than tra-
ditional/face-to-face teaching, which could cause
stress and anxiety. These results are supported
by the findings of [1], who conducted a research
study to measure the psychological status of col-
lege teachers during the Coronavirus and found
that 31.4% of their respondents had severe dis-
tress and 38.2% had mild to moderate distress,
which reflect the negative impact of the Corona-
virus on teachers when shifted to online teach-
ing. These findings are supported by [11], who
demonstrated that teachers in the UAE described
the transition to online learning environment as
stressful, exhausting, and more demanding than
traditional teaching. Teachers had to experience
a new transition in a very short period with intense
training which has impacted them negatively. The
findings of this study are expected during the cur-
rent situation in which the Coronavirus pandemic
has affected the education sector in many coun-
tries across the globe. The limitations of this study
underlie in the correlational design which is not
a causal relationship and the expected impact
of the Coronavirus pandemic which could influ-
ence teachers’ responses. The TCMS question-
naire was available only in English; however, the
Arabic translation/version could help teachers to
have a clear perception of the questions and re-
spond more accurately.

Conclusion

This research article discussed the teachers’
competencies and readiness for online learn-
ing, and the impact of the Coronavirus pandemic
on the teachers in the UAE. Although teachers
from K-12 educational settings in the UAE were
found to be new to online virtual learning, the find-
ings showed that most of the teachers feel com-
petent, experienced with many years of teaching
experience, and ready for the transition to online
teaching. Teachers’ positive perceptions of their
competency and readiness enabled them to transit
smoothly and manage their teaching duties virtu-
ally. Despite all the efforts that were done by the
education authorities in the UAE to alleviate the
impact of the Coronavirus pandemic on the educa-
tion sector, the COVID-19 challenges and changes
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to daily life routines influenced teachers’ mental
health status negatively. As online teaching re-
quires high demand, it was perceived as a stress-
ful teaching environment for most of the teachers
in the UAE. The Coronavirus pandemic impact on
teachers has expanded to cause them some mild
psychological disorders such as stress, pressure,
sleep disorder, and unbalanced life in general.

Recommendations

This study was conducted to explore the com-
petency, readiness, and mental states of teach-
ers from different educational settings in the UAE.
As the results showed that most of the teachers
are new to online learning, which shed the light
on the importance of offering efficient training for
teachers to be up-to-date and prepared for the
sudden changes and development in technology
within the educational sector. Teachers learn to
overcome related challenges, as well as obtain
the professional skills to manage, interact, and
build relationships with their students through
online platforms. The recommendations to the
education authorities include offering an official
technology assistive academic program with
graduate-level courses and mandate it to en-
hance teachers’ digital literacy and help them to
be equally competent in online teaching as well as
in traditional teaching. The findings of this study
recommend the Colleges of Education in the UAE
to integrate Educational Technologies as core
courses that strengthen teachers’ digital skills.
Continuous teacher training programs should fo-
cus on the technical skills that are required for the
online learning platform. Furthermore, the find-
ings of the study can be used by stakeholders to
develop effective interventions to look after teach-
ers’ mental wellness and instantly address their
distresses and struggles accordingly. Thus, these
interventions could help teachers to build a posi-
tive mindset, maintain boundaries with students
and work-agendas, disconnect when necessary,
self-care, and reach for counseling when needed.
On the second hand, teachers need to take the
initiative for self-development rather than having
the directives towards change, which can be of-
fered through well-being and counseling centers.

Based on the results of this research study,
future research should focus on the influence of
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teachers’ training programs on teachers’ digital
skills and competencies. Additionally, studying
the relationship between teachers’ mental health
and their performance and its effect on students’
academic achievement. Moreover, investigations
can be performed to test the different techno-

logical modalities used across the online distance
learning process, how effective they are in fa-
cilitating the teaching and delivering the content,
enhance the learning process, and what common
challenges teachers faced during adopting these
platforms.

Appendix A

Teachers Competency Measurement Scale (TCMS)

Demographics:

. Gender (Male or Female)

. Age

. Nationality

. Degree (Bachelor, Masters, PhD)

NoO oA WN =

Teachers Competency Iltems:

1. | feel my technical competency is advanced.

. Years of experience (0—5 years, 6—10 years, 11—15 years, 15+ years)
. Years of Online Teaching (0 years, 1—2 years, 3—4 years, 5+ years)
. Teaching mode (Hybrid, Face-to-face, Online)

2. | am very comfortable using technology in my teaching.

3. | feel motivated to teach online.

4. | can manage my class online regardless of any difficulties or challenges.

Teachers Mental Health Status Items:

. | get tired easily and feel physically weak.

NoO o, wWwhN =
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