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The present study reported a life experience of a teacher family in Indonesia 
with a 4-year-old daughter . The observation occurred from March 2020 to July 
2021 during the COVID-19 pandemic . This stay-at-home moment became an 
opportunity to create more parent-kid preschooler bonding and interaction that 
could impact the developing children language . Indonesian is our family native 
language (L1); therefore, the exposure started earlier for the kids . However, 
as parent-kid interaction was enhanced during the pandemic, we boosted our 
kid English (L2) with a variety of Edu-home activities such as reading aloud, 
storytelling, role-playing, and watching YouTube-kid . Her language production 
was documented, and the progress was analyzed . The aim was to generate a 
more profound understanding of our roles as parents in scaffolding the accel-
eration of preschoolers’ English development, especially in creating meaning-
ful activities . Going through an autoethnography, we reflect on our practice to 
know how the family members played the role of a language catalyst and which 
activities were taken more into account .
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Представлены результаты изучения развития языковых навыков 4-летнего 
ребенка в индонезийской семье в период пандемии COVID-19 . Основные 
задачи проводимого исследования  — установить роль семьи как языково-
го катализатора и выделить те виды взаимодействия родителей и ребенка, 
способы деятельности, которые способствуют развитию языковых навыков 
ребенка в таких условиях . Наблюдение за семьей и развитием языковых 
навыков ребенка осуществлялось с марта 2020 года по июль 2021 года во 
время пандемии COVID-19 . Установлено, что постоянное пребывание в до-
машней обстановке способствовало созданию тесных взаимоотношений 
между родителями и их дочерью . Отмечается, что индонезийский – родной 
язык для семьи (Я1) и его развитие у ребенка началось раньше . Улучше-
ние взаимодействия родителей и ребенка во время пандемии, постоянные 
контакты в процессе различных домашних занятий, чтение вслух, стори-
теллинг, ролевые игры и просмотр детских программ на YouTube-канале 
способствовали существенному продвижению в освоении ребенком ан-
глийского языка (Я2) . Изменения в языковых навыках девочки документи-
ровались, результаты языкового развития подвергались автоэтнографиче-
скому анализу, что позволило в конечном итоге расширить и углубить наше 
понимание родительской роли в ускорении развития английского языка у 
дошкольника, особенно за счет создания значимых действий .

Ключевые слова: языковое развитие ребенка, пандемия COVID-19, дет-
ско-родительские взаимоотношения, раннее детство, автоэтнография .
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Introduction

Since the closure of educational institutions 
and the limitation of social activities, we have 
noticed a definite change in the atmosphere . 
Limited movement across the city boundaries 
made the family explore replacements . Reading 
becomes routine activity besides other house-
hold work . As we read some articles dealing with 
home literacy, it triggered us to build a home 
reading environment by creating reading activi-
ties that led to more intensive parent-kid interac-
tions . Those are good ways to improve language 
development in vulnerable young children . As 
Lian [8] argued, in 21st-century learning, children 
should be provided access to various resources 
to gain their own needs and challenges when 
dealing with the texts . We also use digital tools 
like YouTube Kids as alternatives to books . It en-
hances literacy among children [12] . It also has 
been regarded as a source that provides exten-
sive accents and pronunciation [5] . Furthermore, 
role-play and interaction-accompanied drawing 
are stimulating activities to improve children’s 
linguistic, cognitive, and social skills [7] to de-
velop children’s communicative language and 
language development [1] .

Parent-kid activities to support a child’s lan-
guage development are theoretically influenced 
by Bronfenbrenner’s ecological theory [2] and 
more on learning in a social context [14] . Bronfen-
brenner stated that more distal encouragements 
in societal institutions impact children’s learn-
ing, but the proximal factors are the immediate 
family . Vygotsky [14] argued that children gain 
something to learn from their observation and 
interaction with the help of adults . In particular, 
as parents can identify children’s current level 
of understanding, they support children to move 
forward gradually becoming independent learn-
ers . In addition, social interaction plays a vital 
role in language acquisition and development . 
Learning is embedded in how social contexts are 
constructed through interaction [4] . It entails so-
cialization through language and socialization to 
practice language [11] . Mutual engagement and 
shared repertoire are central to language social-
ization in community practice [16] .

The present study deserves our personal ex-
perience to reflect on our practice to know how 

the family members play the role of a language 
catalyst in a bilingual setting English-Indonesian 
as an impact of social turn [4] . We understand 
that parents handled children during the pandem-
ic . We must guide and help children face the shift-
ing educational practice from in-person to distant 
instruction [9] . We must familiarize technology 
such as smartphones and laptops to facilitate 
children’s educational needs . We also realized 
that a 4-year-old daughter could not stand alone . 
We must establish basic educational needs at 
home together . Besides, she also needs a social 
community to play and share .

Furthermore, we cannot deny that our 
daughter is still acquiring her first language . The 
language is imperative to facilitate her success 
in learning L2 [6] . We observed that her first 
language (L1) was at her age level . She had 
no difficulties interacting communicatively using 
simple L1 with parents, relatives, and friends . 
However, it is essential to emphasize that L2 is 
worth learning at her age since the pre-school’s 
literacy activities use both L1 and L2 . Therefore, 
we also support her language development in 
English (L2) . In this case, both L1 and L2 are 
substantially exposed to provide a bilingual en-
vironment . However, this research focuses on 
how L2 is developed, and the research ques-
tions were as follows:

1 . What kind of parent-kid activities are se-
lected to expose children’s L2 development dur-
ing COVID-19?

2 . How are parent-kid activities implemented 
in parent-kid interaction?

3 . What English linguistic features does the 
kid acquire during the interaction?

Method

In order to probe how a kid attained the sec-
ond language development from various activi-
ties in small community practice, an autoethnog-
raphy was employed . We use our experience as 
a source of data [15] in building home literacy 
that impacts a child’s language acquisition . The 
research investigated a 4-year-old non-English 
speaker in acquiring English as her L2 . She 
interacted extensively with her parents and sib-
lings, who speak Indonesian (L1) and English 
(L2) . The sibling was also involved in an online 
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school environment where L2 was partly used 
as a medium of instruction . Our daughter also 
attended toddler school, where L2 partially me-
diated learning instruction . The family members 
often used code switching and code mixing in 
our interaction . However, there was a tendency 
for kids to prefer English when they wanted to 
talk about school subjects . There were no rules 
on when we should use L1 or L2 in our interac-
tion . It was entirely based on preferences .

Data Collection
Data were collected through video record-

ings and observation . They were selected from 
personal documentation . They were transcribed 
and presented in Table 2 to Table 6 in the find-
ings and discussion section . The duration of 
each recording varies, as shown in Table 1 . The 
transcription process is done by converting the 
video into Mp3 files, which are then transcribed 
using Mac Application Transcribe . Stages of par-
ent-kid interactions are displayed and described 
narratively in terms of vocabulary, clauses, and 
complex sentences .

Finding and Discussion

Home Literacy Setting
We focused on developing our daughter’s 

English language acquisition through home 
literacy habits started from March 2020 to July 
2021 . First, we set our home as comfortable as 
possible to avoid boredom, especially for chil-
dren . Setting home like a playground was the 
only option to make our daughter comfortable 
and motivated . Due to the limited room space, 
we reduced things in the living room, like the 
sofa set . After that, we could build a temporary 
tent in the living room to do reading and storytell-
ing, watching while learning, and thinking aloud 

while drawing . Thus, the living room becomes a 
kid’s playground and reading corner .

Parent-Kid Activities
Many literacy activities occurred in the liv-

ing room . Three months after the lockdown, my 
daughter’s English proficiency improved . Ini-
tially, she could only mention common English 
vocabulary like fruits, colors, foods, and kitchen 
utensils . Then, she uttered the words individual-
ly . Complex sentences were not spoken fluently . 
We were further motivated to focus on enriching 
her English language acquisition by providing 
more context for language use . Some activities 
that were taken into account include:

1 . Reading a book . We provided books in 
different genres such as storybooks, science 
for kids, and other relevant genres for pre-
schoolers . Besides that, multisensory and big 
books were also available to stimulate . We read 
English books to our daughter every night be-
fore sleeping .

2 . Watching . Besides YouTube kids, we also 
subscribed to a TV providing appropriate chan-
nels for kids . However, she liked YouTube kids 
since the program was more flexible than other 
programs . Therefore, she could watch the most 
favorable program at the moment she wanted . 
Peppa Pig, and Ben & Holly, in my daughter’s 
case, were the most effective for pronunciation .

3 . Storytelling . We asked her to retell the 
story from the book or TV series she had previ-
ously had . This activity was intended to practice 
her speaking skills .

4 . Think aloud while drawing . The parents 
did not deliberately design this activity . She al-
ways verbalized her thinking while drawing . This 
activity was considered beneficial to improve her 
speaking skills .

Table 1
Data Recordings

No Recording (R) Activities Date of recording Duration (minutes)

1 Building Vocabulary 18-04-2020 02:45

2 Building vocabulary 24-07-2020 00:53

3 Find and tell 23-09-2020 05:14

4 Reading a story-based picture 19-04-2021 00:56

5 Role-play 07-07-2021 03:52
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5 . Role-play . This activity was our daugh-
ter’s favorite . She could do mutual-role play 
with her brother to create the story . The char-
acters of the story were usually copied from 
cartoon movies . In addition, she also could do 
an individual role-play . She sometimes talked 
to herself; she posted herself as one particular 
character, and at the same time, she played an-
other character . For example, when she played 
Peppa Pig cartoon characters, she could be 
George and Peppa or become Daddy and 
Mommy Pig . In this case, she was swamped 
with playing characters .

With those five significant activities, she 
became a chatterbox kid, and her fluency in 
speaking English was immediate . She needed 
little time to predict the vocabulary she should 
use when speaking . However, there was an is-
sue in the initial stage of “learning .” She could 
not distinguish which language should be used 
with her interlocutor . She easily mixed one lan-
guage with another no matter what language 
the interlocutor used . At this moment, L1 and 
L2 were unidentified yet . She did not know a 
referent of the word “language .” Regarding lan-
guage control in bilingualism, she had not built 
a control mechanism required for bilinguals to 
use one language and not the other language 
[17] . However, in the other six months, she 
could monitor herself from her confusion and fi-
nally identify which language should be spoken 
with a particular interlocutor .

Another issue was stuttering-like behaviors . 
Our daughter spoke a bit hesitated to pronounce 
words . Her thinking moved ahead before her 
speech production ended, but her vocabulary 
recall was hampered . To take, for example .

“Daddy, I want you to help… p. I want you to 
help me lift this paper bag .”

“Brother is taller than me, but daddy is tall...
tall...ller taller than my brother.”

However, stuttering seemed to be the nor-
mal condition in children’s language acquisition . 
According to Mukalel [10], fragmenting and dis-
joint sentences form part of language disorder 
even in otherwise normal children . It is typical 
of children to produce sentences in broken, un-
related units of words that lock required fluency . 
Shenker [13] claims that stuttering is normal 
when children speak bilingually .

Kid-parent Interaction
As previously explained, the daughter was 

introduced in English with a common vocabu-
lary . The Show and Tell strategy was used a lot 
to introduce new words . Her mother usually took 
this part . She took toys or other learning aids and 
asked her daughter to name them . Sometimes, 
she did an air-drawing to make the activity more 
engaging . The recording was transcribed below, 
and the participants were coded as m (mother) 
and d (daughter) .

Table 2
Building Vocabulary

speakers Exchanges

m Hi baby

d Hi, mommies. I am hungry

m Oh, are you hungry, OK? Because you are hungry, we are going to guess the name of the fruit, 
what fruits do you have. What is this?

d Carrot(s)

m What color is this?

d Carrot mm orange

m What is this?

d Lemon

m What color is this?

d Yellow
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Based on Table 2, most language produc-
tions were at the word level . Several names 
were not successfully mentioned . Nevertheless, 
the daughter preferred to answer directly in L1 
rather than asking back to her mother . Uniquely, 
she remained to pronounce the word jagung 
(corn) and terong (eggplant) in the way L2 is 
pronounced . In this case, she had a positive at-
titude toward L2 by producing an L2 accent even 
though the word production was in L1 . She kept 
trying to talk in L2 despite insufficient L2 vocabu-
lary . Alternatively, her strategy to keep talking 
in L2 was answering the questions in another 
reference . Even though the question was distrib-
uted to denote things, she answered by denoting 
the color yellow rather than jagung . It indicated 
that she had high confidence in speaking L2 . A 
positive attitude and confidence in learning L2 
are vital to acquiring the language [3] .

More engaging activities were applied to en-
rich her vocabulary mastery and to provide their 
contextual use, such as watching and reading 

a book, still accompanied by parent-kid inter-
action . Two months later, we recorded dinner 
activity . There was an improvement in her lan-
guage production, as shown in Table 3 .

Table 3 informed that language production 
improved . There are some linguistic complexi-
ties prompted; this time, elicited questions were 
more complex than in the previous language 
production . The mother used the question word 
‘can,’ and the daughter followed the instruction 
by naming all fruit correctly, some at sentence 
level . She did not answer shortly by saying yes 
or no but chose to elaborate on her answer . An-
other question was, what do you eat? Where she 
preferred to shorten the sentence pragmatically 
by saying salad . The complete answer could be, 
I eat salad . It indicated that she could monitor 
her speech production and utter appropriate an-
swers to respond to the question .

Several other activities were further used in 
exposing L2 . We did more reading and storytell-
ing . The activity not only enlarged vocabulary 

speakers Exchanges

m And what is this?

d Yellow

m Mm… what is this?

d Mm..jagungs (Giving L1 in L2 Accent)

m OK… it’s corn.

d Corn

m What color is this?

d Yellow

m OK. good... now we gonna have another fruit; what is this?

d  hmm…Fruit

m Star fruit

d Star fruit 

m Mm this one is yummy… what is this?

d Mm… pineapple?

m It’s an apple… apple

d Apple

m What color is this?

d Red

m Tara…what is this?

d Terong (Giving L1 in L2 accent)

m Oh. it’s an eggplant

d Eggplant.
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mastery but also practiced all language intake 
interactively . Telling a story was a powerful strat-
egy to activate word databases in the memory 
and recall them into speech production . The fol-
lowing was the transcription of the video record-
ing . The activity was about Found and Tell . We 
were in a dark bedroom . Our daughter used a 
torch to find out things that we asked .

Based on Table 4, some progress in pro-
ducing sentences were made . The initiating in-
teraction started to happen in this activity; our 
daughter started to restate the exchange as in 
the following sentence .

e .g ., “oh . mommy …you said I can found 
anything with light .”

Even though she did not use the verb found 
appropriately, she tried to conduct turn-taking 
to engage in the activity . She further raised a 
question to challenge her interlocutor to do more 
activity through requests, e .g ., “want you find 

it more?” Although the request expression was 
still disjoint and did not meet English grammar .

Some further activities were conducted in our 
daily activity . Diverging exposures to language 
had also been carried out . As our daughter pro-
ceeded with more vocabulary and sentences, 
she became more confident in practicing her L2 . 
At this stage, she did think aloud while drawing 
and sing along while doing something . Howev-
er, she was still confused with cultural diversity 
across linguistics such as Halloween, Jolly time, 
and Thanksgiving that she found on YouTube . 
Parents took the role of explaining these differ-
ent cultures .

Her language production grew longer . The 
following activity was transcribing her storytell-
ing from her picture strips . She made a series of 
pictures and then retold the story .

Table 5 shows her improvement in L2 ac-
quisition . Even though the construction of sen-

Table 3
Building vocabulary

Speakers Exchange

m What do you eat, Echa?

d Salad 

m Oh. salad… can you mention the name of the fruit?

d Oh yeah… it’s grape, kiwis, strawberry, and orange, and it’s a yummy salad

m OK. that’s salad. Do you like it?

d Yeah

Table 4
Find and Tell

Speakers Exchanges

m It’s dark, I can’t see anything, can you find something over there?

d Yes, that’s laptop, pillow, dress-up place, I can see mommy. it’s you, and bag and the door and 
the light, and the tembok, and the sky

m Wall. It’s not tembok…Oh. I’ve got something to see, I see the yellow bag, can you see it.

d Bag? yellow?... oh, ya I found it

m Whose bag is that?

d You mommy

m Can you see me right now?

d Yaa I can see you… oh mommy... you said I can found anything with light

m Yes, you can find anything with light

d Want you find it more? 

m Oh I want you find something else
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tences did not meet L2 grammar, this activity 
informed several enhancements, such as flu-
ency . When she told a story, she took about 
55 seconds . The most eminent of this activity 
was her achievement of gaining confidence to 
speak English alone even though she still mixed 
up the tenses between past and present .

Role-play was the most favorable for our 
daughter . She usually asked her brother to get 
involved in the play . She enjoyed playing role-
play with their toys . For example, our daughter 
loved Peppa Pig cartoon characters . The fol-
lowing was a clip of the script from the role-play 
between son (s) and daughter (d) .

Figure 1. Telling Series pictures

Table 5
Telling a story

Hi everyone, I want to tell you a story, once upon a time, there was a little princess and a king. They ride a 
unicorn and came to the show, and then they hungry, and they want to eat but they don’t want to eat at the 
castle, just picked a magic picnic. and then they go to the magic car and go to the mountain and have a picnic 
at the mountain and then they’re eat all the food, and drink all the water and then they are go to the magic car 
and go to the castle and then they’re sleep because this is night time—the end. 

Table 6
The Role-play

Speakers Exchange

d Uh… Peppa loves mommy pig’s dinosaurs

s Oya?

d You know I’m just kidding

s No, you aren’t kidding, you’re pretending to be kidding. Hi look at diplodocus 

d But Peppa is really kidding

s OK. hi you’re supposed to be here George (picking George character) You (George) need to 
be careful, always keep staying down here, so they (other toys) didn’t fall down.

d Suzie doesn’t like dinosaurs. I like dinosaurs, but Suzie doesn’t

s No. Suzie likes all the things you like, if you want to swim here, go inside here, I will press this 
stuff quick…come on quick... 

d Hi I want to go inside 

s OK go ahead but I think you’re a bit too big. I think it’s too big for the sheep, I’ve never seen a 
sheep as that of big

d No worry, I look (for another sheep) in here .
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Based on Table 6, the speech productions 
were getting complex and immediate . Neverthe-
less, it showed admirable progress in our daugh-
ter’s language acquisition . Besides being able to 
turn-taking, she used the language contextually 
and pragmatically . Several idiomatic words were 
also acquired, and she could use them correctly: 
chatterbox, starboard, opened minded, paddle 
to medal . I (coded as f) wrote the moment when 
she used those idioms as the following notes:

f Hi Keisha, please tidy up your toys 
 in the living room

d Oh daddy. You are now such 
 a chatterbox; be patient, please.

In this context, parents need to notify which 
word can be appropriately addressed for older 
people in L1 culture . There was nothing wrong 
with the word choice in that excerpt, but we need 
to advise how to respond to such instructions . 
Finding also showed that our 4-year-old daugh-
ter achieved her communicative competence . It 
is portrayed from the capability to use grammati-
cal constructions with target-like accuracy, the 
capability to use language in socially appropri-
ate ways, the ability to take part in a coherent 
and cohesive conversation, and the ability to 
deal with communication breakdown .

Reading and watching were dominant ac-
tivities to boost vocabulary intake . Kids acquire 
and imitate phonic and pronunciation from the 
authentic model . Kids also copied how to use 
vocabulary contextually from reading aloud and 
watching . However, language acquisition did not 
end at this point . We need to activate vocabu-
lary stored in kids’ memory . We need to drill our 
kids to recall the vocabulary through stimulation . 
Stimulation can be aided by providing communi-
ty practice to a family member . As we were cur-
rently available at home because of COVID-19, 

a teacher’s family like us can do the same thing 
to treat preschoolers’ kids in developing their 
language competence .

This present study reflected on our family 
practice with child language development . How-
ever, limitations were being concerned include; 
first, we did not discuss language development 
concisely following the sequence of second lan-
guage acquisition in detail . Another aspect, pro-
nunciation transcriptions, can also be analyzed 
so that the conclusion over the pronunciation 
acquisition in this reflexive study would not be 
overestimated . Second, a transcript of a conver-
sation recording can be further analyzed using 
conversational analysis . Therefore, how children 
build their conversations in a minimal commu-
nity can be uncovered . Thirdly, the data analysis 
such as coding, transcribing, and categorizing in 
this research was not assisted by technological 
support for qualitative data analysis .

Conclusion

Based on the finding and discussion, this 
article showed that diverging language activi-
ties at home could be helpful for our children’s 
language development, especially when speak-
ing in a bilingual setting . YouTube Kids and 
books could provide extensive vocabulary ex-
posure for children . Activities such as reading 
aloud, reading a story, watching an appropriate 
TV program, and accessing resources through 
technology could also enrich Children’s vo-
cabulary . However, vocabulary exposure is 
not enough to boost children’s language use . 
Parents must build community practice at home 
to form literacy habits and instill the literacy out-
come . Interactive speaking activities like Role-
play, thinking aloud while drawing, and find & 
tell can be options for children to conduct such 
vocabulary reinforcement and oral communica-
tion practice .
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