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Based on a comprehensive socio-psychological and medico-psychological
studies schoolchildren’s maladaptation and individual risk factors conducted
among second-graders in 12 secondary schools of Nizhny Novgorod (857 stu-
dents in total), we evaluated the differences in the predictive value of the sur-
vey data, which was receiveded from parents and teachers. On the basis of
the data obtained from parents and teachers, we assesed the factor loadings.
The correlation and factor analyses confirmed the assumption about different
predictive value of the survey data obtained from teachers and parents, they
gave information about mental disorder signs development in behavior of ju-
nior schoolchildren. The average predictive error was higher among teachers,
which also indicates a higher predictive value of parents’ estimates compared
to teachers’. This conclusion largely contradicts the theory that a teacher’s as-
sessment of a child being in the educational environment is more objective than
a parent’s assessment based on observations made in the family environment.
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Ha ocHoBe [daHHbIX CMAOLIHOMO COLManbHO-MCUXONOMMHYECKOro U MeamKo-
NCKXONOrM4eCKoro MCCnefoBaHns LUKOMbHOM Aes3afjantaumn 1 akTopos
VWHAOMBUOYaANbHOMO pUCKa ee pasBUTUSA, NPOBEAEHHOrO CPEeaM LUKOSIbHUKOB
2-x knaccoB (857 4ern.), 6bIM OLEHEHbI Pa3nn4Yns B MPOrHOCTUHECKOW 3Ha-
YMMOCTW AaHHbIX onpoca poguTenen n negaroros 12-tm cpefgHux o6LLeob-
pasoBarenbHbIX LWkon r. HwxHero Hosropoga. Ha ocHoBe MOMy4eHHbIX OT
nefaroroB U poamMTenel yyallmxcs HavanbHOW LUKOMbl JaHHbIX NMpoBegeHa
oLieHKa (hakTopHbIX Harpy3okK. MNposeaeHHbIe KOPPENALMOHHbIN U PaKTOPHbI
aHanu3bl NOMy4eHHbIX AaHHbIX MOATBEPAUIIV BbIABUHYTOE NPEANONoXeHne o
pasnuyHoON NPEAUKTUBHOM 3HAYUMOCTM AaHHbIX Orpoca NefaroroB v poau-
Tenew Kak B LefioM, Tak 1 No oTAesfbHbIM hakTopam passBuTUA NMPU3HAKOB
NCUXNYECKNX HAPYLLEHWI B COCTOSIHUM 1 MOBEAEHWN MNa[LLEro LUKOMbHUKA.
Mpn aToM cpefHas owwmbka NPeAuKTUBHOCTU CPeau y4uTenen Bbille, YTO
TakXe yKasblBaeT Ha 605ee BbICOKYHO MPOrHOCTUHECKYIO 3HA4YMMOCTb OLIEHOK
poauTenen B CpaBHEHUN C y4nTeNaMun. STOT BbIBOA BO MHOTOM MPOTUBOPEUUT
Teopumn O TOM, YTO OLEeHKa pebeHKa negaroroMm B y4e6HOW cpefe ABNseTcs
6onee 06bEKTUBHON MO CPABHEHMIO C OLIEHKOW pOAaMTENs Ha OCHOBE Habsto-
OeHunsi B CEMeNHOM cpefe.

KnrodeBble crioBa: LUKoNbHas Ae3afantauus; yHallumiicst Mnaalmx Knaccos;
TPYQHOCTM ajanTauuy; NoBefeHVe LUKOSbHMKA; HapyLLIEHWsl NoBeaeHuUs; Ha-
pyLUeHUs aganTtaumm; sKcrnepTHas oLeHKa.

®duHaHcHpoBaHue. VccnefoBaHue BbINOMHEHO NpY huHAHCOBOW nopaepxke MuHMCTepCTBa Hayku
1 BbiCLLEro o6pasoBaHusa Poccuinckon ®efepaunm B pamkax nporpammel «Mpuoputet 2030».
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Introduction

The problem of school maladaptation is
a classic problem in educational psychology,
but it is largely interscientific in nature — it is
studied in pedagogy, personality psychol-
ogy, social and pedagogical psychology,
psychophysiology. [1; 8; 14; 24].

When considering school maladaptation,
we were based on the system and activity
approach, the doctrine of patterns and mo-
tive forces of a child’s mental development
(L.S. Vygotsky, A.V. Zaporozhets, A.N. Leon-
tiev, B.F. Lomov, S.L. Rubinstein, D.B. Elko-
nin, etc.). Additionally, we took into account
the provisions of the psychoanalytical ap-
proach (S. Freud, E. Fromm, C.G. Jung) that
studies the internal mechanisms of maladap-
tation. We reviewed the socio-psychological
approach that studies the violations of a per-
sonality and interaction with society as a stage
of personality development in the process of
its socialization (E. Erikson, E. Berne) and
the basic provisions of the activity approach
in psychology and pedagogy (P.Ya. Galperin,
V.V. Davydov, A.N. Leontiev, etc.). We kept in
mind the clinical and psychological approach,
devoted to the study of human adaptation dis-
orders and the manifestations of the maladap-
tive syndrome (V.V. Kogan, N.V. Vostroknu-
tov, E.L. Grigorenko, Wolraich M.L., etc.) and
the psychological and pedagogical approach
(H. Selye, L.S. Vygotsky, E. A. Yamburg, Ja.
Korczak, etc.) which investigates the psycho-
logical foundations of students’ adaptation to
their educational environment.

School maladaptation is “a systemic
formation affecting a child’s development
at the level of the cognitive, regulatory
and communicative spheres” [7, p. 4]. The
success of school adaptation has a signifi-
cant impact on the emotional and general
psychological state of children [4; 19], on
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their educational behavior [11; 18], attitude
towards school and learning motivation [9;
27], personal and educational self-esteem
[22], the overall level of academic success
[10; 27], the general level of psychological
health [2; 13; 20; 21]. Maladaptation of dif-
ferent severity is the object of research not
only for psychologists, but also for doctors
of various specializations [2; 3; 15; 16].

The first two years of a child’s schooling
are the most important for the development of
school adaptation [12]. According to classical
concepts of educational adaptation dynam-
ics, during the first year of schooling it goes
through the main stages of its development —
approximate and adaptive. As a result of the
interaction of the psychophysiological, per-
sonal and social skills of the child himself with
the learning conditions during this time, one
form of educational adaptation or another is
established [12]. But it is important to empha-
size that an evaluative approach to the results
of material assimilation and the demonstra-
tion of learning skills by a child in a modern
general education school starts only from the
second year of study. Therefore, it is impor-
tant to assess school adaptation, as well as to
identify the signs of school maladaptation, not
earlier than at the 2nd grade level. It is usually
during this period that school maladaptation,
if already formed, manifests itself to the fullest
extent, but at the same time in its initial, most
easily correctable form [3; 26].

The immaturity of the child’s self-con-
sciousness and self-reflection is a rather big
problem for the psychological assessment of
a child’s behavior and condition as the indica-
tors of school adaptation disorders at this age.
Classical behavioral and condition assess-
ment tests are not appropriate for a child as
a respondent, since the answers and the cat-
egorization of their assessment are still very
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difficult for children to comprehend. A child
of primary school age is not yet capable of
a systematic analysis and presentation of his
feelings for describing his condition and eval-
uating his behavior. This fact forces the psy-
chologist to resort to an expert assessment
of the child’s behavior usually by his parents
and school teachers. An expert assessment
in psychology is a conclusion or opinion given
by a person or a group of persons endowed
with expert knowledge. In this case, experts
act as sources of information based on their
professional, scientific and practical experi-
ence. Both parents and teachers observe the
child’s behavior for a long period of time and
can assess it more competently than a psy-
chologist or the child themself.

A preliminary analysis of targeted inter-
views with school and other psychologists
that assess the mental parameters of stu-
dents showed that they consider expert as-
sessments of teachers to be more competent
and objective in terms of identifying the signs
of school maladaptation. Many psychologists
believe that school teachers can assess a
child’s behavior in the context of the behavior
of other children in the class (which is most
often more than 20 people) based on many
years of experience of working with children of
a similar age and in similar conditions [4; 28].
So, as experts, teachers interact with the more
variable and less dynamic school class sys-
tem in comparison to a family system, which
often has only 1-2 children, in the majority of
cases of different ages. Some psychologists,
however, tended to believe that parents may
be considered experts in assessing a child’s
behavior and condition, as they view them in a
long-term perspective and observe them in a
more focused manner.

In terms of screening for school maladap-
tation disorders, it is important for us to know
in which questions do parents and teachers
most reliably assess certain forms and types
of disorders in children. Therefore, the pur-
pose of this study was to assess the differ-
ence in the predictive value of the expert sur-

vey data obtained from parents and teachers
based on the data of a continuous psycho-
logical examination of younger schoolchil-
dren in order to identify the individual risk fac-
tors of mental and behavioral disorders. As a
hypothesis, the study tested the assumption
that the assessments of schoolchildren’s
maladaptation from parent and teacher per-
spectives have a different predictive value.

Materials, Methods, Basis
and Research program

The research was based on the results
of an expert survey of teachers and parents
of 2nd grade schoolchildren (2018—2020),
which assessed the presence and severity of
behavioral and mental disorders in primary
school students. The study included 857 sec-
ond grade students (505 girls and 352 boys)
from 12 general education schools of Nizhny
Novgorod, observed and examined accord-
ing to the principle of informed consent within
the period of June 2018 to January 2020.

Within six months, the studied sample
of primary school students revealed signs
of school maladaptation, assessed by both
parents and teachers. Children with re-
vealed medium and high levels of school
maladaptation were additionally examined by
psychiatrists on the base of the Privolzhsky
Research Medical University for identifying
the clinical parameters of maladaptation and
assessing its nosological significance. The
detection of the severity of school maladapta-
tion and its indicators was carried out by the
team of doctors consisting of a psychiatrist, a
neuropsychologist and a child psychologist, it
lasted from 60 to 90 minutes and included a
survey of parents, the examination and neu-
ropsychological testing of the child.

We used socio-psychological, psycho-
diagnostic and clinical research methods
during the course of our work. The employed
psycho-diagnostic research methods are
recognized to be specific in relation to signs
of school maladaptation [1, 2]: the socio-
demographic questionnaire for parents, the
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Vanderbilt Assessment Test (Vanderbilt As-
sessment Scales, VADRS, 1998) in the adap-
tation of M.L. Wohlraich, — forms for parents
and teachers [25], the method of early predic-
tion of school difficulties by M.M. Bezrukhih
(2009) — forms for parents and teachers [5].
Neuropsychological testing of children was
conducted according to the method devel-
oped in the Scientific and Therapeutic Center
of Prophylaxis and Treatment of Psychoneu-
rological Disabilities by Skvortsov I.A., Adash-
inskaya G.A., Nefedova L.V. [17]. The psychi-
atric examination of the child was carried out
using a clinical and anamnestic method and
a number of clinical recommendations ap-
proved by the Ministry of Health for various
nosological categories, in the presence of one
of the child’s parents (or persons officially re-
placing them), after this parent had signed an
official informed consent for the examination.
Before the examination, the psychiatrist was
provided with the screening examination data
of the child from the position of the teacher for
the neutralization of the parent’s influence on
the doctor as an expert while conducting the
survey during the child’s testing.

For a reliable assessment of the data
obtained, we also applied methods of sta-
tistical analysis, the method of computer
visualization of the data using the “Statsoft
Statistica 10.0” statistical software package.

The comparison of the predictive value of
the questionnaire data of parents and teach-
ers was carried out in three stages. At the first
stage, a descriptive analysis of the obtained
data was carried out with the calculation of
the general level and the level of individual
indicators of school maladaptation for all
schoolchildren of the study group. The mea-
sures of the central tendency and scattering
were determined, the Lilliefors and Shapiro-
Wilk criteria was used to assess the normal-
ity of the statistical distribution of the studied
signs. Further application of statistical meth-
ods was determined by the nature of sign
distribution. At the second stage, a statistical
analysis of the differences in the calculated
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indicator of school maladaptation was car-
ried out according to parents’ and teachers’
data in subgroups of children with and without
identified school maladaptation using the vari-
ance analysis (ANOVA) and Wilcoxon T-test.
The third stage consisted of assessing the
predictive value of the school maladaptation
level, as well as its individual parameters.
Statistically, the third stage was implemented
through nonparametric correlation. The mea-
sure of the association between the variables
was evaluated through the level of Spear-
man’s rank correlation coefficient, calculated
at p<0.05 and evaluated on the Chaddock
scale, taking into account the sample size
(N=857): from 0.1 to 0.3 — as slight; from 0.3
to 0.5 — as moderate; from 0.5 to 0.7 — as
noticeable; from 0.7 to 1 — as severe.

Study results

The results of the retrospective cohort
study of the approbation and identification of
the predictive value of assessing the level of
school maladaptation by teachers and par-
ents based on the statistical link of the cal-
culated risk indicator for the development of
school maladaptation and its real detectabil-
ity in the study group of students, allowed us
to reveal the following peculiarities (Tab. 1).

According to the data of Table 1, we can
see that the signs of severe visible school
maladaptation are much more often noted by
teachers than by parents, slight school malad-
aptation disorders — often almost equally by
both experts. Signs of hyperactivity, impulsive-
ness and deviant behavior of primary school
children are evaluated almost equally by both
teachers and parents. Both the slight and se-
vere decreases in educational motivation are
much more often noted by teachers than by
parents. Both slight and severe reactions of
opposition in the behavior of children are much
more often noted by parents (3.8 and 2.2 times
respectively). Severe attention disorders are
almost equally often noted by both parents
and teachers. But slight signs of attention dis-
orders in students are much more often noted
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by teachers (3.3 times). Slight signs of depres-
sive behavior in children is almost equally often
noted by both teachers and parents; severe
disorders are more often noted by parents in a
family environment (1.5 times).

Average assessments of the severity of
school maladaptation and related behav-
ioral disorders in younger schoolchildren,
given by their parents and teachers, also
differ (Tab. 2).

Table 1

Comparative Results of Assessing the Severity of School Maladaptation
in Second Grade Students (N=857) and the Individual Factors
of its Behavioral Manifestation

Parents’ Assessments Teachers’ Assessments
. | s |g¢ Lo es [E9
Parameter to be Diagnosed % ; ‘:w: % g % % 2 ‘E: ; i".’h % z ‘:u_,. % é o
528 55 [§¢ |528|3E8 |5
School Maladaptation 76,2 16,0 7,8 69,8 17,6 12,6
Related Behavioral Disorders Including:
— educational motivation decrease 84,8 12,5 2,7 445 41,7 13,9
— attention deficit disorder 42,4 42,4 15,3 58,3 27,8 13,9
— behavioral hyperactivity 90,8 5,4 3,9 92,4 3,3 4,3
— behavioral impulsiveness 92,8 4,3 2,9 94,4 3,4 2,2
— reactions of opposition 79,2 15,1 5,7 93,5 4,0 2,6
— deviant behavior 73,5 17,7 8,8 79,9 10,7 9,3
— anxiety-depressive manifestations 73,9 16,9 9,2 77,9 16,1 6,0
Table 2

Comparative Results of Assessing the Average Representation of School
Maladaptation Signs in Second Grade Students (N=857) and the Individual Factors
of its Behavioral Manifestation

Parents’ Teachers’ Reliability of Differ-
assessments assessments ences between the
Parameter to be Diagnosed Assessments of
average | standard | average | standard | p.rents and Teachers
score | deviation| score | deviation (Wilcoxon T-test)
School Maladaptation 11,28 4,31 12,85 3,63 7,92**
Related Behavioral Disorders Including:
— educational motivation decrease 1,21 1,06 2,54 1,77 17,36**
— attention deficit disorder 8,44 4,99 6,27 6,04 10,80**
— behavioral hyperactivity 2,53 2,78 1,68 2,83 8,47
— behavioral impulsiveness 2,63 2,37 1,52 2,41 12,35™*
— reactions of opposition 4,56 4,24 1,84 3,70 17,40™*
— deviant behavior 1,31 2,20 0,97 2,31 7,70*"
— anxiety-depressive manifestations 4,13 3,63 2,98 3,46 8,75™

Notes: differences are significant when *p<0,05; ** p<0,01.
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The most significant disproportions
between the assessments of parents and
teachers were revealed during a com-
parative analysis of the average repre-
sentation of school maladaptation signs
among the entire sample of second grade
students. In particular, the average rep-
resentation of children’s attention deficit
(1.34 times), hyperactivity (1.50 times),
impulsiveness (1.73 times), reactions of
opposition (2.48 times) deviant behav-
ior (1.35 times) and anxious-depressive
manifestations (1.39 times) were noted
higher in parents’ assessments (differ-
ence for each sign is given in paren-
theses) than in teachers’ assessments.
At the same time, the level of average
representation of the school maladapta-
tion signs in the entire sample of second-
graders in general is evaluated similarly
by both teachers and parents. The only
factor more critically assessed by teach-
ers than by parents is the decrease in
educational motivation (2.10 times).

An additional examination of 7.8%
(67 people) of students who, according to
the assessments of teachers or parents,
had a high risk of school maladaptation

CnaoWwHOe aHKeTMPOBaHWe poauTenei
W yunTenei LWKOAbHUKOB
2 KNaccos No BOMNPOCHUWKY (857 yen.)

development (medium and high levels ac-
cording to the screening test), by a psy-
chologist and a child psychiatrist allowed
us to establish a general indicator of the
predictiveness of screening estimates for
these parameters (Fig. 1).

According to the screening test results
of the predictiveness evaluation and ex-
amination of students, we can see that out
of 67 schoolchildren whose condition and
behavior were additionally assessed by a
psychologist and a psychiatrist, 79.1% of
children (53 people) showed signs of mild
(61.2%, 41 people) and severe (17.9%,
12 people) maladaptation. In 20.9% of chil-
dren (14 people) no clinical signs of mal-
adaptation were detected, which means
their condition was assessed as having a
borderline character.

A statistical analysis of the differences
in the calculated indicator of the individual
risk level of school maladaptation accord-
ing to parents and teachers in the sub-
groups of children with identified school
maladaptation and with no signs of mal-
adaptation (according to in-depth medico-
psychological examination) using variance
analysis (ANOVA) allowed to determine

ME}:LVI KO-NCUXoNorn4eckoe
obcnegosaHue (67 yen.)

BbicoKkui
pUCK
(67 wen.)

Hu3KKiA pUcK
(790 uen.)

He BbiABNEHbI MPU3HAKK
Aesafantauum (14 yen.)

Nerkan aesapantaums
(41 yen.)

Figure 1. The overall results of the predictive value assessment study of school maladaptation
in second grade students (N=857)

190




Katunova V.V., Konovalov A.A., Bozhkova E.D. Predictive Value Of Differential
Assessment Of Schoolchildren’s Maladaptation From Parent And Teacher Perspectives
Psychological Science and Education. 2023. Vol. 28, no. 5

measures of central tendency and scat-
tering of the obtained level indicators. The
degree of correspondence between the
expert assessment of school maladapta-
tion indicators by parents and teachers of
the child and the level of their severity was
evaluated.

Significant differences in the average
assessments of school maladaptation risk
factors development in children by their
parents and teachers pushed us to conduct
an in-depth study of the differences among
the children with various degrees of clini-
cally confirmed school maladaptation as a
separate clinical diagnosis (Fig. 2—3).

The smallest difference between the
expert assessments of parents and teach-
ers was found in the group of children
with a low level of school maladaptation
(its level according to parents was 14.7%
higher than that of teachers). In the groups
of children with verified mild and severe
school maladaptation, these differences
were distinguished as 24.7% and 21.2%,
respectively.

As shown in Figures 2 and 3, the
average values of the school malad-
aptation level assessments among the
surveyed schoolchildren, according to
the clinical diagnosis established later,
differed significantly: the average value
of the school maladaptation risk assess-
ments is higher according to the parents’
survey data. Which means, the assess-
ments of school maladaptation severity
given by parents are closer to the real
conditions of the children established
later during the medico-psychological
examination.

At the same time, the average predic-
tive error of these assessments among
teachers as experts is generally higher,
which also indicates a higher predictive
value of the assessments of children’s
behavior and condition among parents as
experts compared to teachers. Especially
high values of errors were revealed when
parents and especially teachers assessed
the level of severe (heavy) school malad-
aptation in children, which suggests that

plac_sum; OLS average

Current impact : F(2, 854)=29,403, p=,00000
Vertical columns are equal to 0,95 confidence intervals

70

65
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55
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55|51 5525

Low risk

Mild maladaptation

Severe maladaptation

Figure 2. Analysis of the Surveyed Second Grade Student Groups (N=857) by the Magnitude of School
Maladaptation Risk Evaluation Severity According to the Parents’ Survey (Y axis), the Numbers Indicate the
Average Values of Scores in Groups
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Figure 3. Analysis of the Surveyed Second Grade

Student Groups (N=857) by the Magnitude of School

Maladaptation Risk Evaluation Severity According to the Teachers’ Survey (Y axis), the Numbers Indicate
the Average Values of Scores in Groups

the severity of school maladaptation as the
child’s condition was underestimated by
both parents and teachers. The extremely
high variation in teachers’ assessments
of school maladaptation risks among chil-
dren with identified maladaptation is a par-
ticular cause for concern. The error in this
indicator was so large that it overlapped
the confidence interval of the indicator
of a low school maladaptation level. The
fact that the risk of school maladaptation
in the group of children with revealed se-
vere (heavy) maladaptation was estimated
by teachers on average even lower than
among children with mild maladaptation
is worthy of in-depth analysis. A possible
reason for this could be, in particular, that
a number of teachers underestimated the
degree of school maladaptation in their
students.

At the third stage, the statistical relation-
ship between the data obtained from par-
ents and teachers was evaluated consis-
tently for individual behavioral indicators of
student school maladaptation. Statistically,
the third stage was realized through the
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calculating of nonparametric correlations
using Spearman’s Rank Correlation Coef-
ficient (Tab. 3).

General assessments of the school
maladaptation individual risk level in
second-graders and its individual factors
given by parents and teachers showed
moderate correlation on the average.
Minimal correlation was revealed in the
assessments of school maladaptation
risk (r=0.17), which indicates the average
significance of the statistical relationship
and a high heterogeneity in the answers
of parents and teachers in regard to the
same children. This revealed pattern is al-
so consistent with the data of the variance
analysis presented above. All the other
factors showed a high level of mutual con-
sistency. A maximum (very high) correla-
tion was found between the assessments
of the attention deficit (r=0.41) and deviant
behavior (r=0.43) levels.

Results and Discussion

When using screening tests, it is impor-
tant to remember that their results alone do
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Table 3

Matrix of Correlation Between the Level of School Maladaptation and its Separate
Indicators in Second Grade Students (N=857) According to their Parents
and Teachers (Spearman’s Rank Correlation Coefficient, p<0,05)

Parents’ Assessments | S Related Behavioral Disorders Including:
E B
4 = » ]
© - L2 2 =a|% S
235|263 55(S5|T2(a8| 8 |s2¢
Sal2% S c|2%|2¢%|cE| @ 598
2 c =S S2|(on| o |2
£ S2c|oco a8 sq|lesol = |X22
3 |288|22|58|82(58 E|558%
g |BET|g®|laxlagigo| 2 | DO

Teachers’ Assessments 6’; ® - %

School Maladaptation Level 0,17 0,15 |0,23|0,17| 0,15 (0,14 | 0,12 | 0,08
=5 educational motivation decrease 0,28| 027 |0,28|0,18|0,16 |0,20|0,20| 0,20
©
S % attention deficit disorder 023| 024 |041(029|0,28 028|029 | 020
E % behavioral hyperactivity 0,15| 0,11 032 033 037 |030|030| 0,14
3 i behavioral impulsiveness 0,10| 0,08 |(0,28(0,30| 0,38 | 0,27 | 0,28 | 0,09
E‘ g reactions of opposition 0,16| 0,16 |0,34 |0,34| 0,37 | 0,38 | 0,36 | 0,20
g _g deviant behavior 0,13| 0,16 |0,34|0,37| 0,36 | 0,38 | 0,43 | 0,22

© anxiety-depressive symptoms 0,18 0,18 |025|0,17| 0,11 |0,19|0,19| 0,30

Notes: 0,00 — low, 0,00 — medium, 0,00 — high level of parameter correlation.

not reveal deviations in the child’s behav-
ior or condition; they assess the risk level
of its detection. When assessing such a
risk as “medium” or “high”, it is necessary
to carry out an additional examination of
the child by a psychologist or a doctor.
The combination of individual indicators of
such a risk on separate scales of screen-
ing techniques will allow for the assess-
ment of the primary care needed and the
specialization of the practitioner.

In this regard we insist that it is impor-
tant to choose the right expert assess-
ment subjects for targeting screening
techniques, which can undoubtedly serve
as a factor improving the accuracy of the
results obtained.

Our research allowed us to establish
the difference in the accuracy and objec-
tivity of the perceptions of parents and
school teachers in terms of behavior and
disorder assessments of second grade
students on the example of school malad-
aptation and its individual manifestations.

It is noteworthy that the initial hypothesis
about a more accurate perception of these
factors by teachers as experts in relation
to students was confirmed only in regard
to two factors — school maladaptation
and educational motivation of primary
school children. These factors are most
closely related to learning behavior and
academic success [8; 10; 25], so they
are more noticeable and important from
a school educator’s perspective. The pat-
tern of parents’ more frequent assess-
ments of children’s educational motivation
and school maladaptation as having high
levels is quite illustrative. In other words,
parents are more likely to notice the mani-
festations of these disorders when they
become quite severe, and before that their
vigilance in the assessing of behavioral
disorders in children is weakened.
According to the results of our study, be-
havioral impulsiveness, reactions of oppo-
sition (disobedience), and manifestations
of deviant behavior (especially those of a
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borderline nature) appeared to be much
more visible for parents, as those, who can
observe the child’s behavior in a variety of
life situations and environments more di-
versely and richly in external factors than
the school ones. Or it may be due to quite a
common situation, when children consider
the family environment to be less directive
and more comfortable and behave more
naturally and relaxed.

According to teachers, these same
children are more categorically assessed
as having weak and strong manifestations
in regard to such factors as behavioral
hyperactivity and impulsiveness. And in
assessments of reactions of opposition,
anxiety-depressive manifestations and
attention deficit, teachers are less sensi-
tive in identifying categories of children
with low levels of disorders, being more
inclined to identify groups with high levels
of them. In any case, these patterns need
to be better analyzed in terms of the socio-
psychological and environmental factors
determining them.

The level of individual school mal-
adaptation risk development in primary
school children included in the study,
as assessed by parents and teachers,
also differed significantly. In the groups
of children with verified mild and severe
maladaptation, the differences in risk as-
sessment by parents were significantly
higher than in the low-risk group (24.7%
and 21.2% versus 14.7% respectively).
According to the severity of school mal-
adaptation, the risk was assessed by par-
ents as 13.9% lower on average.

A high average error among teach-
ers’ assessments indicates a relatively
low predictive value of teachers’ as-
sessments in comparison to those of
parents. Thus, the risk in the group of
children with severe maladaptation was
assessed by teachers on average as
even lower than among children with a
mild level of school maladaptation. The
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low correlation of the risk assessments
of the severity of school maladaptation
given by teachers and parents confirms
the data on the higher reliability of par-
ents’ assessments on this issue in gen-
eral.

As our study has shown, teachers can
assess the condition of schoolchildren
quite objectively, but less predictively
compared to parents. At the same time,
they primarily assess the student in terms
of their academic success and compli-
ance with the rules of behavior at school,
and often do not have any information
about the personal characteristics of the
child and their behavior in other circum-
stances.

The results of this study as a whole
lead us to rely, in the issue of expert
assessments, on the complex survey
data of both the parents and teachers of
schoolchildren, as well as on the need
to develop in parents and teachers the
so called “mental alertness” or “psy-
chological sensitivity” in recognizing of
behavioral deviations of various kinds
and the signs of psychological disor-
ders in primary school children. In this
case, for parents we can talk about the
development of skills for the recogniz-
ing of school maladaptation signs and a
decrease in educational motivation, for
teachers — the recognizing of clinical pa-
thologies (anxiety-depressive disorders,
attention deficit disorder) and personal-
ity-significant conditions, as well as their
behavioral manifestations (reactions of
opposition and attention disorders as a
response to difficult life situations, con-
flict or resource scarcity).

Conclusions

The individual risk of development of
various behavioral disorders in primary
school children can be considered as a
criterion in assessing the risk of school
maladaptation development. A quali-
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tative and quantitative assessment of
these risk factors will allow specialists
to choose the appropriate treatment or
correction methods for school malad-
aptation signs at early stages, which is
important in the face of limited resources
and capacities of school medicine and
school psychologists. This retrospective
cohort study assessed the individual risk
of school maladaptation development in
second grade schoolchildren according
to the expert assessments of parents and
teachers compared to its actual detect-
ability. The difference in the predictive
value of the expert survey of parents and
teachers based on the data of a continu-
ous psychological examination of primary
school children revealed a relatively high
reliability of their individual and mental
risk assessments and the development
of behavioral disorders.

However, according to the results of
a detailed study, the greater predictive
value of parents’ data as experts in as-
sessing school maladaptation and the
individual factors of its manifestation in
children’s behavior has been statistically
confirmed. Thus, we can make a general
conclusion that the assessments of stu-
dents’ school maladaptation from parent
and teacher perspectives have a different
predictive value — which confirms the
earlier hypothesis.

The predictive value of such screening
questionnaires can be enhanced with the
simultaneous use of two-way expert as-
sessment — data provided by both parents
and school teachers. When assessing the
risk of school maladaptation development
in primary school, it is recommended to
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