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There recently started researches of the personal and organizational resilience 
in the sphere of education that significantly enriched studies of the school suc-
cesses/ failures and consequently actualized the big range of issues related to 
the subject of studied phenomenon. They included the questions that had key 
importance from the pedagogical point of view that covered the major factors 
of students’ personal resilience development, its correlation with traditions and 
peculiarities of the school, interdependence of resilience and academic perfor-
mance of the students. The overall research of the outlined interdependences 
assumed that the students characterized by the higher personal resilience 
possessed higher study motivation and actively utilized support of the society 
while solving the problems and more inclined to the democratic style of the 
study cooperation, actively attended optional classes. Response analyses of 
the 722 questioned students of the 5—9 grades of 8 schools of 2 municipal 
regions of Republic of Tatarstan gave the unexpected results. The students 
referred to the resilient category demonstrated different personal characteris-
tics. Among those there were academically successful students and the middle 
range ones, that ones who refused support of the society and actively accepted 
that, the ones who normally demonstrate study independence and those who 
prefer external control. The identified diversity of the resilient students allowed 
to assume existence of different styles of resilience and defined the necessity 
to consider those styles when performing deeper analysis of the studied phe-
nomenon. Results of the research of correlation of the personal resilience of 
the students and the set of internally aligned characteristics of the educational 
process given in this article allowed to look at the studied phenomenon from a 
different angle. It became almost imperative to perform deeper analysis of de-
pendance of personal resilience upon the external conditions and also upon the 
inner personal characteristics of the individual and relation of the resilience with 
independence and emotionality of the student in regards to the study process.
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Результаты исследований личностной и организационной резильент-
ности в образовании, начавшихся сравнительно недавно и существенно 
обогативших работы в области школьной успешности/неуспешности, за-
кономерно актуализировали целый комплекс вопросов, касающихся сути 
исследуемого феномена. В их числе наиболее важными с педагогических 
позиций являются вопросы о наиболее значимых факторах развития у 
школьников личностной резильентности, ее взаимосвязи с традициями и 
особенностями самой школы, взаимообусловленности резильентности и 
академической успешности обучающихся и ряд других. Комплексное ис-
следование обозначенных зависимостей предполагало, что обучающийся, 
характеризующийся повышенной личностной резильентностью, обла-
дает более высокой учебной мотивацией, активно пользуется помощью 
окружающих в решении возникающих проблем; склонен к демократиче-
скому стилю учебного взаимодействия; посещает какой-либо факульта-
тив, кружок или секцию. Проведенный анализ ответов 722 опрошенных 
обучающихся 5—9-х классов 8-ми общеобразовательных организаций 
2-х муниципальных районов Республики Татарстан показал неожиданные 
результаты. Обучающиеся, отнесенные к категории резильентных, проде-
монстрировали различные личностные качества. Среди них оказались как 
академически успешные ученики, так и «середнячки»; отказывающиеся 
от помощи окружающих и активно ее принимающие; характеризующиеся 
учебной самостоятельностью и отказавшиеся от нее в пользу внешнего 
контроля и т.п. Очерченная разнородность резильентных школьников по-
зволяет предположить различие стилей резильентности, определяет необ-
ходимость учитывать эти стили при проведении более глубокого анализа 
исследуемого феномена. Представленные в статье результаты исследо-
вания взаимосвязи личностной резильентности школьников и комплекса 
внутренне согласованных характеристик образовательного процесса по-
зволяют взглянуть на исследуемый феномен под новым углом зрения. 
Утверждается необходимость более глубокого анализа зависимости про-
явлений личностной резильентности как от внешних по отношению к об-
учающемуся условий, так и от его внутренних, личностных характеристик; 
связи резильентности с самостоятельностью и эмоциональностью школь-
ников в отношении учебной деятельности.

Ключевые слова: школьная неуспешность; академическая успешность; 
личностная резильентность; образовательная деятельность; образова-
тельные традиции; стиль взаимодействия; результаты образования.
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Introduction
Being, among other things, an attractive 

resource for improving the results of school 
education in general, the solution of school 
failure problems found itself in the focus of 
multiple domestic and foreign studies. The 
term “academic failure” was presumably 
identified in domestic pedagogical science 
and practice as “academic underperfor-
mance”, meaning a student’s habitual 
educational lag in mastering the content of 
education. This lag, in turn, caused many 
side effects, such as a decrease in learning 
motivation and discipline, an absenteeism 
or refusal to attend school [6]. The reasons 
for this were explained in Russian research 
tradition mainly by the psycho-physiologi-
cal, psychological and professional charac-
teristics of the actors of education: failing 
students, teachers and parents.

On the contrary, in foreign psycho-ped-
agogical tradition, the main cause of aca-
demic failure was explained by socio-eco-
nomic factors. For instance, the connection 
between the academic success of students 
and the socio-economic characteristics 
of families and their social well-being is 
deemed as obvious [18].

In the context of the approaches above, 
special attention has been drawn to cases 
that stand out of the general logic and in-
volve situations of the failure of psychologi-
cally stable students caused by the change 
in the educational activity context, and, con-
versely, the examples of the academic suc-
cess of learners that stay in unfavourable 
conditions. The undertaken comprehensive 
pedagogical and psycho-pedagogical stud-
ies of academic failure, which explored the 
relationship between external educational 
conditions (in relation to the learner) and 
his/her internal (personal) state, made it 

possible to assume the connection of aca-
demic failures with personal resilience [6].

The concept of “personal resilience” 
is still interpreted ambiguously in modern 
science. The theoretical analysis of “re-
silience” as a concept, performed by Se-
livanova, Bystrova, Derech, Mamontova, 
Panfilova, led these researchers to the 
conclusion that both domestic and foreign 
scientists consider it as viability and vitality 
at the same time [5]. In particular, Makhn-
ach is of the opinion that the English-lan-
guage term “resilience” (flexibility, tenacity, 
elasticity, resistance to external influence) 
would be more correctly applied in the Rus-
sian language as a synonym for the word 
“viability” — i.e. personal resilience means 
the ability to stay alive, to preserve one’s 
life, to exist and develop, of being adapted 
to life [8]. This opinion is confirmed in the 
work by Valieva who states that resilience 
is the ability for quick adaption in unpredict-
able and difficult life situations [1, p. 97]. 
S. Maddi writes that the path to viability (in 
this context — resilience) is a vital capacity 
which increases the potential for viability in 
difficult circumstances [26]. In addition to 
“personal resilience”, pedagogical studies 
actively discuss the phenomenon of “aca-
demic resilience” that means the ability of 
a learner or an educational organisation to 
demonstrate high academic results in dif-
ficult circumstances [4, p. 36].

In spite of their abundance, the studies 
of resilience so far do not let one unambigu-
ously answer the questions on the relation-
ship between students’ personal resilience 
and their academic success; on the impact 
of the dominant style of pedagogical inter-
action practiced at school on resilience; on 
the orientation of the teaching and learning 
processes at the achieving of educational 
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results or towards a demonstration of the 
indicators of academic freedom provided 
to students, along with a number of other 
factors. The answer to these questions 
determines the possibility of an efficient 
introduction of the results of theoretical re-
search into educational practice [2; 8].

The set of pressing issues that touch 
upon various aspects of resilience as a per-
sonal phenomenon that has organisational 
and pedagogical support makes relevant 
the need for a comprehensive study aimed 
at identifying the most common and explicit 
dependencies of personal resilience to the 
diverse characteristics of the educational 
process. Obviously, research of this kind 
is quite extensive, cannot be carried out 
simultaneously and requires a sequence 
of exploratory studies represented, among 
others, by the present essay.

According to its goals, the research can 
be classified as a pilot study. Its first stage 
concerned a primary search of dependen-
cies and was carried out using a simplified 
programme based on the cluster analysis 
of relationships. At the same time, the 
study also included a more serious analy-
sis of interrelations (based on correlation 
analysis), which made it possible to draw 
more in-depth conclusions on its grounds.

Key Research Questions:
1) How is personal resilience related to 

the learner’s other characteristics and his/
her academic success?

2) What characteristics of the educa-
tional process influence the learner’s per-
sonal resilience and academic success?

The methodological basis for the 
quantitative and qualitative analysis of the 
research findings was as follows:

1) the concept of the unity of politics and 
nature [24; 25] that turned the authors to the 
consideration of various situations related 
to the disturbance of the psychological and 
social balance of schoolchildren, with regard 
to the variety of their internal and external 
interrelations and interdependence. From 

these positions, the phenomenon of stu-
dent’s personal resilience is interpreted as 
a characteristic of the process of revision 
of his/her relations with the elements of the 
significant environment in a non-equilibrium 
situation towards ensuring its sustainability.

2) the synergetic approach [21; 22; 23] 
to the analysis of developmental processes, 
asserting the openness of the system to be 
its main condition. In accordance with this 
approach, a student’s personal resilience, 
as a characteristic of the sustainability of 
his/her development, should be ensured 
by his/her vigorous interaction with various 
education actors in a broad sense.

3) the activity approach [3; 20] to the or-
ganisation of educational process, focusing 
on the leading role of activity in the forma-
tion of schoolchildren’s personal qualities.

The above approaches cover in the ag-
gregate the main problem areas of research 
in the field of resilience and make it possible 
to consider it from the perspective of the uni-
ty of teachers, students and the educational 
organisation treated as interrelated and, at 
the same time, independent subjects of con-
solidated educational activity that integrates 
a multitude of separate actions. This, in turn, 
makes it possible to identify, on the basis of 
the quantitative and qualitative analysis of 
the research findings, the most significant 
factors of personal resilience development 
in schoolchildren in the context of their aca-
demic success/failure.

The survey sample comprised 791 stu-
dents from 8 general education organisations 
representing 2 municipal districts of the Re-
public of Tatarstan. After culling, 722 ques-
tionnaires were admitted for further process-
ing, which secured the due level of the statis-
tical reliability of the obtained results.

The survey involved 5th-9th grade 
schoolchildren; the sample frame selection 
method was random sampling. The use of 
a more complex sample frame estimation 
method, with regard for the objectives of 
the study, was not required.
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Methods. The survey was based on 
a specially designed questionnaire that 
included a module for assessing personal 
resilience, a module for assessing a set of 
characteristics of the educational process, 
potentially relevant for personal resilience 
and learners’ academic success, a module 
for assessing deception in answering, and 
hard data.

The module for assessing personal re-
silience was developed on the basis of the 
“Brief resilience scale” method [27]. Test-
ing the module for internal consistency of 
the characteristics describing personal 
resilience, with the use of standardised 
Cronbach alpha coefficient (indepen-
dently of the other modules), showed the 
result αst =0.927. The module included six 
statements offered for evaluation by the 
students on a 10-point scale. Three of 
them characterised a pupil as resilient and 
three — as non-resilient. To evaluate per-
sonal resilience, an integral coefficient was 
calculated as a ratio of resilience to non-
resilience. The respondents with the coef-
ficient above being equal to three or higher 
were referred to as the cluster of learners 
possessing due resilience.

The module assessing educational pro-
cess made it possible to evaluate the emo-
tional attitude towards learning, the level of 
pupils’ academic independence and activity, 
their disposition to help on the part of teach-
ers, parents and friends in a problem situa-
tion, their preferred style of learning interac-
tion, plans for the future, as well as the level 
of self-esteem towards learning achievement.

The module assessing deception includ-
ed mutually exclusive answer options and, 
on the conversely, identical response op-
tions. Depending on the received answers, 
a conclusion was made on the extent of 
risk of the pupil’s inattentive completion of 
the questionnaire and his/her admission to 
further processing.

Additionally, the study involved the 
method of focused interviews with the 

heads of educational organizations who 
took part in the study. The method was 
used to obtain the necessary clarifications 
to explain the identified dependencies.

Discussion. At the first stage of the 
research findings analysis, the authors 
engaged in the clustering of the surveyed 
schoolchildren on the basis of “personal re-
silience” and compared the characteristics 
of the outlined clusters. A total of 42.8% of 
the respondents turned out to be resilient. 
The comparison of answers by pupils rep-
resenting “resilient” and “non-resilient” clus-
ters showed the following results (Table 1).

The resilient pupils were characterised 
by more vivid emotional attitude towards 
learning. Most of them said they definitely 
“liked learning” (33.3% vs. 14.3%), but a 
significant share of the respondents defi-
nitely “disliked learning” (16.7% vs. 3.1%). 
Less than one per cent of resilient learn-
ers found it difficult to answer the question 
about their attitude to studying, while the 
respective number among the non-resilient 
pupils was 15.2%.

The resilient schoolchildren are more 
independent in solving arising problems. 
A total of 67.0% of them are not inclined 
to turn to anyone for help — “these are my 
problems”. The corresponding share of the 
non-resilient schoolchildren is 13.7%.

Similar differences are observed with 
respect to academic independence. The 
statement “If the teacher does not control 
the students, they will be inactive” is gener-
ally rejected by 71.3% of the resilient pupils 
against 29.9% of the non-resilient ones. 
Those who disagreed principally constitut-
ed a share of 2.8% and 6.5% respectively.

In the case of appealing to a teacher for 
help in working with the learning material, 
the help options also differed for the anal-
ysed groups. As for the resilient pupils, the 
teacher “Explains how I can sort out the 
material on my own” almost three times 
more often (17.1% vs. 6.1%). As for the 
non-resilient ones, the teacher more often 
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“Tries to help immediately if he/she has 
time” (85.7%) or even “Finds time for an 
additional class” (7.9%). The share of such 
options for the resilient pupils is 49.9% and 
1.6%, respectively.

The parents help resilient schoolchildren 
in their studies to a significantly lesser ex-
tent as well. Answering the corresponding 
question, the option “The parents always 
respond to my requests” was checked by 
31.9% of the resilient pupils and by 68.3% 
of the non-resilient schoolchildren; and on 
the contrary, the option “The parents han-
dle only a small share of my requests” was 
marked by 37.7% and 7.1% respectively. 
To the parents’ credit, it should be noted 
that the option “The parents can never help 
me” was checked by only 2.5% of the sur-
veyed schoolchildren.

The obtained data generally agrees with 
the results of the survey by Kosaretsky, Mert-
salova and Senina which shows that parents 
of the least performing children note more of-
ten the lack of the school’s attention to pupils’ 
learning problems, while teachers working at 
schools with a high proportion of failing chil-
dren demonstrate a low level of responsibility 
for the academic success of pupils [7].

The majority of resilient learners are 
more oriented towards continuing their 
studies at higher educational establish-
ments (68.7% vs. 34.9%), which is quite 
natural, given their higher academic per-
formance on the average (score 4.17 
vs. 3.96). However, the number of those 
oriented to “start working” is also higher 
among resilient learners (16.8% vs. 
14.3%), which is evident of heterogene-
ity of the “resilient” group. This is also 
evidenced by a fairly even distribution of 
resilient learners in terms of the need to 
stay at an extended day group at school. 
Although the “I doubt it, but why not?” an-
swer option was the most popular (31.7% 
of all responses), all other response op-
tions, from definitely positive to unam-
biguously negative, scored approximately 
16% with minor deviation. The group of 
non-resilient schoolchildren did not show 
such unanimity.

The non-resilient students proved to be 
more active when in concern to additional 
education. A total of 63.9% of them attend-
ed some elective course or a club/section. 
The respective share among resilient learn-
ers was slightly more than half — 50.1%.

Table 1
The Most Significant Differences between Resilient and Non-resilient Learners*

Variable parameter Resilient (%) Non-resilient (%)

They like to learn 33.3 14.3

They do not like to learn 16.7 3.1

They do not tend to turn to anyone for help 67.0 13.7

Academic independence 71.3 29.9

The teacher explains how one can work out independently 17.1 6.1

The teacher tries to help right away 7.9 85.7

The parents are always responsive to requests 31.9 68.3

The parents handle only a small share of requests 37.7 7.1

They are orientated towards continuing their education 68.7 34.9

They are orientated towards getting a job 16.8 14.3

They attend an elective course, study group or club 50.1 63.9

They think they can learn better 35.4 64.3

Academic performance score 4.17 score 3.96 
* The probability of null hypothesis on random nature of differences is H<5%
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Non-resilient schoolchildren also are 
more optimistic about their ability to learn 
better. A total of 64.3% of them noted 
that they “could learn much better”, and 
28.6% — that “generally, they could learn 
better, but not really by much”. The respec-
tive proportion among resilient pupils was 
35.4% and 48.9%.

The differences between the analysed 
groups in terms of preferred interaction 
style (autocratic, democratic, liberal) and 
learning orientation (formal indicators or 
formed competences) proved to be statisti-
cally insignificant.

The generalization of cluster analysis 
results points towards the presence of 
statistically reliable differences between 
the explored groups of schoolchildren in 
the above-considered parameters and, at 
the same time, towards significant internal 
differences. In particular, despite the pre-
dominantly higher academic performance 
of resilient schoolchildren this cluster also 
includes stable low-performers, the same 
way that one can see quite successful pu-
pils in the cluster of non-resilient students.

In order to clarify the specific features 
of resilient learners and the educational 
process characteristics that influence per-
sonal resilience, a correlation analysis of 
the results was carried out. When prepar-
ing the study, the authors hypothetically 
assumed, relying on multiple publications, 
that a learner characterized by a stronger 
personal resilience has the following fea-
tures: a higher learning motivation (likes to 
study) and demonstrates higher academic 
performance; resorts to help of the parents, 
class teacher, teachers and schoolmates in 
solving his/her problems; is inclined to the 
democratic style of educational interaction; 
is focused on the formation of personal 
competencies, not formal indicators of his/
her efficiency; is independent in studies 
and does not need the teacher’s control; is 
orientated towards continuing his/her stud-
ies at a university; does not need to stay 

at extended day group; attends some elec-
tive, workshop or special classes; is confi-
dent that he/she can learn even better. As a 
result, an attractive image was formed — of 
a person who is resilient towards life diffi-
culties, is able to actively use the resources 
provided by the personal environment in 
order to overcome any obstacles effective-
ly. However, not all of these assumptions 
were confirmed during the course of the 
correlation analysis.

Based on the revealed significant corre-
lations (p<0.05), the following model of the 
personal resilience of schoolchildren was 
observed (Fig. 1).

When speaking of the most important 
characteristics of personal resilience, it is 
necessary, firstly, to note the autonomy of 
a resilient learner, which largely contradicts 
the initial assumptions on one’s orientation 
to help of his/her immediate environment and 
the ability to use it effectively. This said au-
tonomy is determined by the following groups 
of objective and subjective factors/features:

1. Self-dependence in learning and in 
solving school problems — two aspects 
of the general personal independence of 
schoolchildren — overlapping, but not iden-
tical — objectively it is conditioned by the 
absence or the minimal meaningful help in 
studies from the parents, as well as prob-
lems with help on the part of the teachers.

Resilient pupils do not seek help from 
anyone in case of any problems at school 
(not only academic ones) — not from the 
class teacher nor from other teachers, nor 
from the parents/relatives, not even from 
their friends — “I will not turn to anyone — 
these are my problems”.

Independence in resolving school prob-
lems, like academic independence, cor-
relates with schoolchildren’s confidence 
in the achieved maximum of their own 
educational resources. However, in this 
case, this confidence is manifested against 
the background of the denial of one’s real 
educational results in favour of formal in-
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dicators. Objectively, this type of indepen-
dence is “supported” by the lack of clear 
instructions from the teachers on the per-
forming of learning assignments, against 
the backdrop of children’s unwillingness to 
appeal for help. Considering that, talking 
of academic independence, this was as-
sociated with “teacher refusal”, one should 
realise that independence in solving school 
problems correlating with “no appeals” 
can be considered an extreme expres-
sion of general personal independence 
and can be evident of the formed attitude 
towards a “non-cooperation” with teach-
ers. A.S. Fomichenko in her research ad-
dresses the role of the emotional support 
of pupils and guidance of their academic 
achievements. She substantiates the rel-
evance of the assumption that the relation-
ship between the teacher and the learners 
is a significant motivational factor affecting 
schoolchildren’s academic performance 
[15]. She also explores thoroughly the ef-
fect of teachers’ expectations on learner 
performance.

In general, the correlation analysis re-
sults confirm the preliminary conclusions 
drawn on the basis of cluster analysis. It 
should be recognised that the outlined cor-
relations point at significant problems in the 
organisation of the educational process, 
and, as a result, at schoolchildren’s actu-
alised need to rely on their own resources 
in solving educational and extracurricular 
problems. The latter obviously is an im-
portant factor (among other conditions) in 
the formation of resilience as the ability to 
maintain a personal stability contrary to cir-
cumstances.

The mentioned correlations confirm that 
providing pupils with the possible maxi-
mum, a pedagogically justified academic 
freedom (both on the part of the teachers 
and parents) is a key factor in the formation 
of their academic independence. Inciden-
tally, this approach is fully consistent with 
the requirements of personality-oriented 

education [17] and the guidelines of mod-
ern educational standards.

2. Internal motivation of learning activ-
ity manifested in the denial of the teacher’s 
control — as a leading condition of stu-
dents’ academic activity; this group natu-
rally denies the need for an extended day 
group as a form of additional help in the 
solution of academic problems. Given that 
the presence of such a group can act as 
a serious mechanism compensating for a 
negative contextual influence, the indicated 
correlation seems to be important. In other 
respects, correlation analysis showed the 
same significant dependencies as those 
observed in relation to learners’ indepen-
dence: the development of pupils’ intrinsic 
learning motivation can be facilitated by no 
help or by minimal assistance on the part 
of teachers and parents. Also, a developed 
internal motivation is accompanied by the 
learners’ confidence that they cannot learn 
better than they do now.

3. The ability to recover quickly after 
various incidents at school — this, accord-
ing to correlation analysis, is the most sig-
nificant component of personal resilience. 
The presence of significant correlations 
between the described ability and the abil-
ity to quickly recover from quarrels and 
troubles, as well as to cope with problems 
without unnecessary worries, testifies to its 
system-forming role in a set of personal re-
silience indicators. However, of special at-
tention is the correlation of this ability with 
the learner’s orientation at high academic 
performance indicators (Unified State Ex-
amination, high grades, an impressive port-
folio) rather than educational results (the 
due-quality performance of educational 
tasks, the maximum assimilation of learn-
ing topics, their correlation with personal 
experience).

Since the learners’ revealed orientation 
contradicted the authors’ initial assump-
tion on the preference of their own com-
petencies rather than of formal indicators 
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of efficiency by resilient pupils, a focused 
interview with the heads of relevant edu-
cational organizations was undertaken in 
order to find out the reasons for this state 
of affairs. The interview yielded expected 
results, confirming that all educators, 
without exception, used the managerial 
method based on key performance indica-
tors. At the same time, the main KPIs rest 
on results of the Basic State Examination, 
the Unified State Examination, All-Russian 
test papers, school victories in competi-
tions/olympiads of various levels as well 
as some derived indicators that position 
the school within the municipal education 
system. The corresponding attitudes are 
transmitted by teachers to learners, which 
in turn shapes the higher stability of those 
who accept the “rules of the game” to a 
due extent.

The presence of both high perform-
ing learners and low performers among 
resilient pupils actualised the issue of the 
associated factors of academic success/
failure. In order to identify them, the au-
thors identified two respective clusters of 
learners. The poor performers were those 
who demonstrated a grade point average 
of 3.5 or less during the past year, and 
the high performers were those who had 
a grade point average above 3.5. The re-
sults of the correlation analysis held within 
the clusters, with a further comparison of 
the findings, showed the presence of sta-
tistically significant differences in the aca-
demic success of the outlined groups of 
schoolchildren.

Both groups of pupils improve their 
academic performance if they feel in the 
process of learning “that they now know 
more than before” and that “they have not 
lived this day in vain, having achieved 
something”. In addition, efficient pu-
pils have social motivation added to 
intellectual and meaning-based motiva-
tions — “classmates, teachers and par-
ents recognise my success and respect 

me more”. Material incentives (“they buy 
me good things”) and psychoemotional 
stimuli (“everyone praises me”) in both 
cases do not provide the expected result 
in the form of a steady improvement of 
academic performance.

The meaning of educational activity for 
low performing and high performing school-
children also differs. The academic perfor-
mance in the low performers cluster corre-
lates exclusively with an understanding of 
the fact that the future depends “on how I 
study today, whether I will have a worthy 
place in the society”. The correlation range 
for high performers is much broader. Sta-
tistically significant correlations in this case 
show the dependence of one’s academic 
performance on the understanding of its 
coherence, in addition to the social position 
with “material wellbeing”, the possibility to 
engage in “intellectual labour” in the future, 
“to do something worthy in life, to be of a 
high benefit to people”.

The achievements of low performers 
correlate exclusively with a certain type 
of learning activity in class and when do-
ing homework — aimed at memorisation: 
“reading, memorising texts and definitions”. 
The correlations for high achievers are 
much richer. In addition to the orientation 
on the acquisition of knowledge, learning 
efficiency is determined by the urge for 
understanding (“I explain why this is so 
and not otherwise”), practical application 
(“I apply acquired knowledge for solving 
new challenges”), analysis (“I single out the 
most important of what I have learnt; I re-
veal the logic of the interrelation of the parts 
and the whole”) and synthesis (“I conclude 
how new knowledge is connected with 
what I already know; I prepare presenta-
tions, essays”).

High performing pupils view academic 
achievement as correlating with the fact that 
they “always get an assessment of what 
they do”. At the same time, the assessment 
“always corresponds to academic achieve-
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Fig. 1. Model of Schoolchildren’s Personal Resilience

Table 2
Significance of Correlations between Personal Resilience Constituents

P P*

P
er

so
na

l r
es

ili
en

ce

0,000 Ability to quickly recover 
after school incidents

0,006 Ability to quickly recover from accidents

0,029 Ability to tackle problems without worrying

0,030 Focus on the performance indicators

0,006 Independence in learning 
and in solving school 
problems

0,001 Denial of the authoritarian manner of interaction

0,009 Lack of focus on the educational outcome

0,006 Absence of support requests to teachers

0,022 Lack of precise instructions for the implementation of tasks

0,002 Intrinsic motivation to 
study

0,000 Denial of the extended-day groups

0,000 Absence or minimal help from parents

0,002 Refusals to help from teachers

0,000 Confidence in the accomplished maximum
* P-value (2-sided).
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ments”, and pupils are “always satisfied 
with their academic results”. The above-
mentioned dependencies are not traced for 
low performers; however, the improvement 
of their academic success correlates with 
“receiving individual assignments in class 
and for homework”. The common feature 
for all pupils is the dependence of their 
success on the “extent their assignments 
match their interests and abilities”.

Thus, the undertaken analysis makes 
it possible to state that, in general, while 
the success of resilient pupils is higher, 
the differences among them in terms of 
academic success/failure are conditioned 
by the differing degree of their involvement 
in the educational process under the influ-
ence of both internal and external factors. 
The internal reasons for resilient learners’ 
success include a deeper understanding of 
the meaning of education and its impact on 
life prospects. The external factors include 
the impact of academic performance on the 
learner’s sociometric status, the diversity of 
educational activities and their goals, the 
extent to which educational assignments 
match the learner’s individual characteris-
tics, the adequacy of the evaluation of their 
fulfilment.

Taking into account that the same group 
of resilient learners included the pupils dif-
fering in academic performance, attitude to 
studies, as well as the nature of interaction 
with other educational activity actors, it is 
logical to assume that the high degree of 
resilience towards the problem situations 
that unites them has different grounds. This 
not only explains the absence of statistical-
ly confirmed correlations, but also points to 
the existence of different “individual styles” 
of resilience. These styles represent a more 
or less coherent set of methods (forms, 
tools and methods) used by the learners to 
return to a temporarily lost equilibrium — 
from the urge to meet the teachers’ require-
ments to a maximum extent to, conversely, 
manifestations of protest against them.

The difference in individual resilience 
styles, in turn, allows one to assume the 
presence of a certain “equilibrium point” in 
a learner as the basis of the above — as a 
complex of the most significant subjective 
values that determine the learner’s evalu-
ation of the context of their own activities 
and self-assessment in some given circum-
stances. The pupil’s state matching the in-
dicated values is perceived by him/her as 
comfortable, and it motivates the pupil to 
return to the “equilibrium point” in case of a 
violation of the equilibrium state. Obviously, 
learners differ significantly from each other 
on this basis. For instance, a “satisfactory” 
rating is quite comfortable for some pupils, 
while for others it is critically low.

Similarly, the individual differences of 
resilient learners will manifest themselves 
in relation to an educational activity context 
perceived by them as a deviation from some 
norm. If, for instance, rudeness on the part of 
an adult can permanently bring one learner 
out of balance, this attitude can be perceived 
by another pupil as a quite familiar pattern.

Undoubtedly, these hypotheses require 
additional research for their scientific sub-
stantiation. At the same time, being based 
on the fundamental provisions of the sci-
ence on individuals’ differing subjective 
reactions to comparable objective impacts, 
and on the internal changes being influ-
enced by external factors, the proposed 
hypotheses might be deemed to be viable.

Conclusions
1. Personal resilience, as a learner’s 

ability to quickly recover from various inci-
dents at school, to recover after quarrels 
and troubles, to cope with challenging (aca-
demic and extracurricular) circumstances 
without excessive nervous strain, may have 
different manifestations in similar conditions, 
which requires a differentiated approach to 
its analysis and targeted formation.

2. Resilient students differ from non-
resilient ones by a range of features, in-
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cluding a more emotional attitude towards 
learning, independence in solving arising 
problems in life and at school; they are 
more orientated towards continuing their 
education; the number of high achiev-
ers among them is higher. Non-resilient 
learners are more active in terms of ad-
ditional education, more optimistic about 
their ability to study better. However, in 
case of pronounced differences between 
the surveyed groups of learners, it would 
be premature to assert their personal re-
silience as a basis for academic success 
or to consider resilience as a certain sys-
tem-forming quality of the individual which 
forms a space of unambiguously positive 
attending qualities.

3. With a pronounced similarity in 
terms of “resilience”, the surveyed groups 
of learners are quite heterogeneous in 
their characteristics, which is reflected in 
weak correlations between resilience and 
certain characteristics of schoolchildren. 
This can be explained by the difference 
in learners’ “resilience styles”, accounted 
for by the individuality of their states per-
ceived as “comfortable”, as well as the 
individual perception of the context of 
their activities and the difference in the 
ways used to return to the initial state af-
ter being forced to leave it. At the same 
time, correlation analysis results suggest 
that the key feature of a resilient learner 
is his/her autonomy, manifested in: 1) the 

independence in solving academic and 
other school problems as a reaction to 
the absence or insufficiency of meaningful 
help from parents and teachers, and 2) an 
expressed intrinsic motivation for learn-
ing shown through the students’ rejection 
of teacher control as a major condition of 
academic activity.

4. The differences in resilient pupils’ 
academic success/failure are caused by 
their differing involvement in the educa-
tional process under the influence of in-
ternal and external factors (the former — 
an increased awareness of the purpose/
importance of education and its influence 
on life prospects; the latter — the influ-
ence of academic achievements on the 
pupil’s sociometric status, the diversity 
of educational activities and their goals, 
compliance of educational assignments 
with the learners’ individual characteristics 
and adequacy in the evaluation of their 
performance).

5. The formation of personal resil-
ience in students is principally influenced 
by the frequently arising need to solve 
their problems independently, as well as 
by the variety of educational interaction 
styles offered by the teachers that makes 
the pupils continually adapt to changing 
conditions. At the same time, the nature 
of resilience is determined by educational 
traditions dominating the school and its 
target orientations.
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