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generalized image of a certain ideal model of inclusive educational and 
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tion, partner co-author participation in the processes of social integration 
and self-realization. An attempt is made to differentiate the concepts of 
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implementation of inclusive processes in the educational ecosystem of a 
modern university. We proposed some strategic solutions for the formation 
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В данной статье рассматриваются актуальные вопросы определения 
дефиниции «культура инклюзии» в контексте субъективных пред-
ставлений работающих педагогов и студентов педагогического вуза о 
лицах с ОВЗ и инвалидностью, особенностях их жизнедеятельности и 
перспективах их социальной интеграции. Персональные позиции от-
дельных субъектов образовательного пространства в значительной 
мере предопределяют обобщенный образ некой идеальной модели 
инклюзивных образовательных и социокультурных пространств. Осо-
бое внимание уделено вопросам безусловного принятия лиц с ОВЗ и 
инвалидностью, закрепления за ними активной субъектной позиции, 
партнерского соавторского участия в процессах социальной интеграции 
и жизненной самореализации. Предпринята попытка содержательной 
дифференциации понятий «инклюзивная культура» и «культура ин-
клюзии» с обозначением основных компонентов данной дефиниции и 
определения факторов успешной реализации инклюзивных процессов 
в образовательной экосистеме современного вуза. Предлагаются не-
которые стратегические решения формирования и развития культуры 
инклюзии в экосистеме вуза, представленные по четырем векторам 
деятельности с примерным перечнем мероприятий. Материалы статьи 
актуализируют понятия образовательной экосистемы в аспекте ее вза-
имосвязи с процессами инклюзии и развитием системы непрерывного 
качественного и доступного образования для всех.

Ключевые слова: инклюзивное образование; культура инклюзии; ин-
клюзивная культура; педагогическое образование; образовательная 
экосистема.

Для цитаты: Каштанова С.Н., Кудрявцев В.А., Краснопевцева Т.Ф. Культура инклюзии в об-
разовательной экосистеме современного вуза // Психологическая наука и образование. 2023. 
Том 28. № 6. C. 33—44. DOI: https://doi.org/10.17759/pse.2023280603



35

Kashtanova S.N., Kudryavtsev V.A., Krasnopevtseva T.F
 Culture of Inclusion in the Educational Ecosystem of a Modern University

Psychological Science and Education. 2023. Vol. 28, no. 6

Introduction

The ecosystem of any organization is a 
set of interacting elements and structures that 
exist inside and around the structure. Ecosys-
tems in education are interconnected educa-
tional spaces that unite both institutional and 
individual participants (education providers) 
operating with various educational resources 
for individual and cooperative learning [11].

In the research of A.G. Bezpalova, the 
concept of "university ecoinclusivity" is pre-
sented in detail, which means the forced 
university activity for inclusive students at all 
stages of the educational process, informa-
tion, technically and technologically modern 
support for professional curricula develop-
ment, which, taken as a whole, is aimed at 
the employment of such graduates and the 
formation of a socially adapted personality 
[1]. The active support of comprehensive 
ties with graduates and partners, the ef-
fective collaboration of the university, busi-
ness and public non-profit organizations in 
inclusion will increase the level of university 
ecosystem [5]. Inclusion is one of the most 
important components of the educational 
ecosystem, as it is aimed at ensuring equal 
opportunities for all participants in the educa-
tional process, regardless of their individual 
characteristics or abilities.

An important role in ensuring equal op-
portunities in obtaining affordable and high-
quality education is played by the culture and 
ethics of inclusion as a complex polysubjec-
tive process, a certain ethics code and non-
discriminatory communication norms, the 
respectful communication between people 
with and without disabilities [9]. The culture of 
inclusion as an educational ecosystem com-
ponent that acts as a certain system-forming 
socio-cultural phenomenon that ensures the 
formation of "precisely the ideology, strate-
gies, means, forms, technologies of the inclu-
sion process itself" [8].

The study issues concern the aspects of 
differentiation and content of a culture of in-

clusion in the subjective perceptions and ex-
pectations of teachers in educational ecosys-
tems implementing education, upbringing and 
social engagement of persons with disabilities 
at different levels of education. The obtained 
data allows us to determine the main areas of 
activity focused on improving the competence 
of the subjects of the educational space and 
the development of inclusive culture of the 
educational ecosystem in the university.

Methods

The object of the study was the subjec-
tive perceptions and expectations of teachers 
at different levels of education who have im-
mediate experience of interacting with people 
with disabilities, and also students receiving a 
defectological education. These respondents 
represent the subject space of the educational 
ecosystem of a modern university and act as 
the actual and potential relays of inclusive cul-
ture as the framework of continuous inclusive 
education. The main method of the study was 
the expert assessments based on question-
naire survey data and the primary statistical 
analysis of the obtained data. The question-
naire consisted of 25 questions revealing the 
expectations and perception towards people 
with disabilities and the experience of interac-
tion with them; a general understanding of the 
term "a culture of inclusion" and its content; 
ideas about the main directions, means and 
expected difficulties in the formation and de-
velopment of a culture of inclusion in modern 
society.

There were 250 participants who partici-
pated in the survey, including 130 students 
of the "Special (defectological) education" 
specialization, of the ages of 18 to 24, and 
120 people are teachers of schools and pre-
school educational organizations aged 22 to 
62 years, who have experience teaching chil-
dren with disabilities for more than one year. 
The participants of both research groups are 
female. To determine the significance of the 
difference in the subjective perceptions and 
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expectations of the respondents, the method 
of analyzing arbitrary contingency tables us-
ing Pearson's chi-squared criterion was used.

Results

The socio-psychological subtext and sub-
stantial content of the proposed options is 
quite clear and comes down to two opposing 
options "similarity" and "otherness". The third 
option is a rough copy of the second, and the 
fourth is of the first one.

The highest percentages are noted for the 
fourth option, characteristic of the implied or 
conditional acceptance of this very otherness 
within 65% of both groups of respondents. 
There were no significant differences in the 
groups, p > 0.1. The option "... they are dif-
ferent, not like us" was chosen by less than 
3% of all respondents, which allows us to set 
up discourse on the reality of accepting the 
otherness of another person, which a number 
of researchers attribute to absolute value, in 
contrast to the traditional identification of tol-
erance with patience as a form of conscious 
repression of the contempt for the otherness 
of another person, its misunderstanding that 
it should be accepted, not tolerated [10, 12]. It 
means to let other people be different and ac-
cept them as they are, with all their strengths 
and weaknesses.

The acceptance and understanding of 
human diversity, otherness, dissimilarity, the 
obvious status of "different, not like us" is the 
basis of the culture of inclusion as a certain 
ethical standard of non-discriminatory inter-
action and two-way respectful communication 

of people who differ from each other by some 
features [9, 16].

In our opinion, the very understanding 
of the "Culture of inclusion" and "Inclusive 
culture" definitions needs detailed elaboration 
by the subjects of inclusive and special 
(correctional) educational systems. The need 
for distinguishing between these concepts is 
also confirmed by the data of our study. The 
opinions of both preschool and school teach-
ers was balanced almost equally, 49% of all 
surveyed teachers believe that this is the same 
concept. At the same time, about 73% of the 
students studying at the faculty of "Special (de-
fectological) education” consider the “culture of 
inclusion” to be a separate concept, different 
from the concept of "inclusive culture". There is 
a high statistical significance of the difference 
in the groups of respondents according to the 
Pearson χ2 — df-1, χ2=20,1, p<0,01. This is ex-
plained by a rather active shift of emphasis to-
wards a cultural approach and the actualization 
of the subjective, proactive position of persons 
with disabilities themselves in the processes of 
social inclusion and self-fulfillment. The subjec-
tive aspect of the culture and ethics of inclusion 
assumes that a person with disabilities and their 
environment cultivate and develop their own 
strategies of non-toxic behavior corresponding 
to the ecosystem of this social group.

Two positions proposed in the question-
naire were aimed at identifying the attitudes 
and perceptions of respondents about the 
subjectivity of persons with disabilities and 
the objectivity of the culture of inclusion itself 
(Table 2).

Table 1
Perception Analysis of Persons with Disabilities as "Other", "Different from us"

Perception
Respondents

Teachers Students

People with disabilities are

different, not like us 1.7 3.1

the same as us 15.4 12.1

different, but they can be adapted 22.1 22.7

the same as us, just have some deviations 62.5 62.1
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According to the results, with the general 
orientation of respondents towards the inter-
action of society and persons with disabilities, 
it is teachers who significantly differ in their 
attitude towards partnerships in the develop-
ment of a culture of inclusion, df-3, χ2=34,09, 
p<0,001. At the same time, students are 
more focused on the subjectivity of persons 
with disabilities themselves, while teachers 
believe that the culture of inclusion is more 
about society, df-3, χ2=11,42, p<0,01.

It should be observed that students define 
a “culture of inclusion” as an instrumental 
means of successful social integration and 
self-fulfillment of persons with disabilities, 
while there is some concern that only 12% of 
all respondents consider a culture of inclusion 
as a criterion for assessing a personality, re-
ferring it to indicators of civic society develop-
ment. Special attention should be paid to the 
fact that only 1.5% of students and less than 
4% of teachers name the culture level of in-
clusion as a significant indicator of a modern 
family’s development. This can be considered 
a “sore point” of the development of the entire 
culture of inclusion, because the most impor-
tant source of the socio-cultural experience of 
the younger generation is the intra-family en-

vironment, reflecting moral attitudes, spiritual 
values and the social position of parents and 
the immediate environment [3]. At the same 
time, about 45% of all surveyed respondents 
believe that the phenomenon of the culture 
of inclusion is determined specifically by the 
person’s values and principles.

In this aspect, the well-known viewpoint of 
Alexander Vasilyevich Suvorov is very appro-
priate, which states that any education should 
include a cultural aspect that is not assimilated 
and not appropriated, but created and culti-
vated. Each person forms their own personal 
version of culture, which is not “pushed in” 
from outside, but is formed by the personality 
in collaboration with other people [13].

Students rate their individual level of cul-
ture of inclusion significantly higher than train-
ee teachers working with children with dis-
abilities in the system of inclusive and special 
(correctional) education: 48.2% of teachers 
and only 23.6% of students characterize their 
level of inclusive culture as low and below av-
erage, statistical calculations also confirm the 
significance of the difference: df-1, χ2 = 4.9. 
p < 0.05.

Speaking about the ecosystem of the 
educational environment and the culture of 

Table 2
Attitude Analysis Towards Subjectivity of Persons with Disabilities 

in the Context of the Culture of Inclusion

Viewpoint
Respondents

Teachers Students

People with disabilities are

the subject of the culture of inclusion 15.8 32.3

the object of the culture of inclusion 13.3 23.1

the subject and the object of the culture of inclusion 21.6 29.2

the partners of the culture of inclusion 49.3 15.4

The culture of inclusion is

more about society than about people with disabilities 12.5 3.8

more about people with disabilities themselves, rather than about society 1.6 7.6.

more about the interaction of society and people with disabilities 63.3 68.4

more about the processes of integration into society of any form of 
“otherness"

22.6 20.2
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inclusion, we cannot ignore the phenomena 
of the general communication culture, cultural 
behavior and the psychological culture of 
the individual, the subject of educational and 
socio-cultural processes. So, in particular, so-
cial communication can be defined as a vari-
ant of culture, a kind of universal socio-cul-
tural mechanism that regulates the process 
of interaction between members of society, 
defining the socio-cultural norms and pat-
terns of such interaction [4]. A high percent-
age of respondents believes that the general 
culture of communication and interpersonal 
interaction among people with disabilities is 
somewhat lower than that of normatively de-
veloping peers, this opinion is shared by 49% 
of all teachers surveyed and almost 53% of 
students. Also, 27.5% of students believe 
that the level of communication culture and 
interaction of persons with disabilities is sig-
nificantly lower than satisfactorily developing 
peers; this position is shared by only 15.4% of 
school teachers. It is among secondary school 
teachers working with children with disabilities 
that 38.5% of respondents believe that the 
level of the communication culture of people 
with disabilities does not differ from similar 
indicators among normally developing peers, 
whereas only 16% of students expressed this 
point of view, df-4, χ2 = 14,65, p < 0,01. Obvi-
ously, this difference is explained by the real-
life experience of close interaction with such 
students by teachers and the lack of diverse 
communication with people with disabilities 
among students. Speaking about different 
aspects of communication, one interesting 
indicator should be paid attention to — 60% 
of the surveyed students and 35% of teachers 
believe that knowing the basics of Russian 
sign language would be helpful and they are 
ready to be trained.

Most of the various authors’ definitions of 
“cultural behavior” come down to understand-
ing this socio-psychological phenomenon as 
a set of forms of everyday human behavior, 
which reflect the moral and aesthetic norms 

of this behavior [1]. Among the main “mark-
ers” of the cultural behavior of any person, 
according to the results of the survey, the fol-
lowing were identified (indicators are ranked 
in order of priority):

1. “Actions in public places” (72% of teach-
ers and 84% of students). Students highlight 
this indicator more emphatically.

2. “Communicative and speech actions” 
(74.8% of teachers and 76% of students).

3. “Following social etiquette rules” 
(57.7% of teachers and 47.3% of students). 
To a greater extent, it is school teachers who 
are focused on this indicator.

4. “Actions in everyday life (self-service) 
and leisure activities” (50.7% of preschool 
teachers, 48.9% of students, 34.6% of school 
teachers). According to the feedback, it was 
noted in the comments that self-service is-
sues are the most important for preschool 
teachers, and students often face issues of 
organizing leisure time for students with dis-
abilities.

5. “A neat, tidy and presentable look” 
(29% of teachers and 35% of students).

Psychological culture is a rather important 
part of basic personal culture, which deter-
mines the processes of self-identification, 
self-fulfillment, social adaptation and inclu-
sion, personal and career growth, balancing 
the inner world with the outer world [6].

It should be emphasized that more than 
40% of respondents consider the legal as-
pects of a culture of inclusion to be the most 
difficult but relevant, which makes it neces-
sary to include meaningful content focused 
on this issue to develop inclusive culture 
at the university. The survey showed that 
among the priority areas in this area, several 
issues can be distinguished (the rating is in a 
descending order of “merit”, ranking was car-
ried out according to the quantitative major-
ity of certain preferences from the proposed 
choices):

1. Highlighting and showing interest of the 
general public towards the problems of edu-
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cation, social inclusion and self-fulfillment of 
people with disabilities (65.6%)

2. Support and extension of successful 
practices in social contacts of persons with 
disabilities (63.9%)

3. Stimulating social and educational 
activity of subjects in inclusive educational 
spaces as cultural relays (57.7%)

4. Development and implementation of 
additional educational programs (44.6%)

5. Generalization, standardization and dif-
ferentiation of the definitions on the problems 
of inclusion (23.6%)

A fairly extensive field for analysis and 
appropriate practical solutions can give us 
feedback about the alleged causes (factors) 
of the main difficulties in teaching people with 
disabilities. The respondents chose the three 
most significant ones, and the percentages of 
preferences for each of the proposed options 
were calculated (Table 3).

There is a high statistical significance of 
the difference in the groups of respondents 
according to the Pearson χ2— df-4, χ2=25.61. 
p < 0.001.

It should be pointed out that there is one 
item — “excessive attention towards stu-
dents” that is not popular, but it is noted by 
a fairly large number of respondents, it would 
seem that there is nothing wrong with extra 
attention to this category of school or univer-
sity students. In some studies among teach-

ers working in inclusion, it was noted that 
50% of respondents (a sample of 400 people) 
are convinced that extra attention to students 
with disabilities leads to a negative impact on 
the learning outcomes of their classmates, 
reduces motivation and cognitive activity [14]. 
In our study, this factor of negative influence 
was noted by 23% of teachers and only 1.4% 
of all students surveyed.

Discussion

The survey drew increasing attention to 
the “growth point” in terms of learning environ-
ment for people with disabilities at all levels of 
continuous education — this is the question 
of assistive technologies. Only 16% of all re-
spondents described the concept of “assistive 
technologies” as “quite an ordinary thing used 
in practice.” Accordingly, 34% of respondents 
treated this concept as “absolutely unknown” 
and 50% as “something familiar, but not very 
clear.”

Among the main obstacles to the forma-
tion and development of the culture of inclu-
sion, the respondents identified the following:

— poor awareness of inclusion issues 
among people (81.5%);

— lack of systematic government deci-
sions in promoting the relevant ideology 
(57.7%);

— low socio-cultural level of societies 
(53.8%);

Table 3
The Factors that Cause Learning Difficulties for People with Disabilities

Viewpoint
Respondents

Teachers Students

According to my personal experience, I can assume that the main difficulties in teaching people with disabili-
ties are due to

behavior and attitude of people around 55.8 64.3

personal features of students with disabilities 61.6 53.5

abnormal social settings of students with disabilities and their immediate 
environment

36.6 43.4

lack of educational facilities for persons with disabilities 65 66.7

excessive attention towards the students with disabilities 22.5 1.4
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— insufficient number of public initiatives 
(41.5%);

— low social activity of people with dis-
abilities (23.8%);

— destructive social attitudes towards 
persons with disabilities (20.8%).

The issue of providing accessible, con-
sistent and scientifically-based data on the 
features of various categories of persons 
with disabilities, their potential opportunities 
and resources of social integration remains 
relevant. A low socio-cultural level, a lack 

of proactive solutions and low social activity 
are quite interrelated. The need to address 
these issues determines the main strategic 
approaches towards developing a culture of 
inclusion as an integral part of a modern uni-
versity ecosystem [7].

Currently, Nizhny Novgorod Pedagogical 
University named after Kozma Minin is working 
on four main vectors of inclusive culture devel-
opment in the university ecosystem (Table 1).

Systemic events and cooperation are the 
most important factors in the successful de-

Table 4
The Main Vectors of Development of a Culture of Inclusion 

in Minin University Ecosystem

No. Vector Events

1 Educational 
activity

Building networking cooperation with educational and public organizations of the 
region in order to conduct educational intensive courses for children and adults with 
mental disorders.
Development, testing and implementation of modular academic programs of 
additional education for a wide range of students:
Inclusive volunteering in educational organizations;
Culture of inclusion in counselor activities;
Inclusive potential development in an educational organization;
Mental health in the focus of psychological and pedagogical coaching

2 Cultural and 
educational 
activities

Organizing and running cultural and educational events “Ethics and aesthetics of 
social interaction in family education of children with mental disorders”
Organizing and running a series of events in the format of a “Public lounge” to 
discuss the phenomenology of “a culture of inclusion”.
Extension of successful social involvement of persons with mental disorders by 
network partners.
Posting and distribution of relevant resources in social networks, creating meaningful 
content, user activity management.

3 Information 
and analytics

Online seminars (webinars) on the problems of a common understanding, ideology 
and mechanisms for the effective implementation of socially inclusive processes in 
the system of affordable and high-quality continuous education.
«Mental health disorders — myths and reality» — analysis and expert assessment 
of subjective viewpoints and objective data on the individual characteristics of the 
psychophysical development of persons with mental disorders and the prospects for 
their social inclusion.
«Closed doors» — a factor analysis of the systemic isolation of persons with various 
deviations in mental development.
Collection and analysis of subjective perceptions and personal expectations of 
different general public representatives regarding persons with mental disabilities 
and the prospects of their education, social involvement and inclusion.

4 Innovative 
and practical 
activities

Development and running cultural and leisure activities for persons with mental 
disabilities;
Development and testing of technologies and tools for the social integration of 
persons with mental disabilities in an educational organization environment;
Search and extension of successful practices of expanding social contacts of 
persons with mental disorders and their families.
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velopment of a culture of inclusion in educa-
tion [15].

Conclusion

Various subjective perceptions and ex-
pectations on key concepts and positions in 
determining the essence and mechanisms 
of the development of a culture of inclusion 
cause problems with interaction in inclusive 
processes. Understanding particular issues 
and analyzing general trends in the develop-
ment of inclusive processes both in society 
as a whole and in the system of continuous 
education allow us to reveal the meaningful 
aspect of inclusive culture itself as an integral 
part of the modern university ecosystem.

An absolute acceptance of persons with 
disabilities is actually demonstrated by only 
4% of respondents, most of them are char-
acterized by an implied or conditional accep-
tance of such people. More than half of the 

surveyed teachers and more than 75% of stu-
dents, future defectologist teachers, consider 
their own level of the culture of inclusion insuf-
ficient, indicating the need to implement some 
measures to form inclusive competencies in 
all subjects of modern educational ecosys-
tems. About 73% of students and 49% of all 
teachers surveyed quite clearly distinguish 
between the concepts of “inclusive culture” 
and “a culture of inclusion”.

As practice shows, the efficiency of the 
development of a culture of inclusion in a 
modern university as an educational ecosys-
tem directly depends on the level of involve-
ment in systemic cooperation of all elements 
of the structure of an educational organiza-
tion, as well as on the productivity of interde-
partmental interaction and successful part-
nership with educational and methodological 
resource centers for the training of persons 
with disabilities based in universities.
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