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This article discusses the problem of developing new teaching methods that
are based on the use of reflexive technologies. One of the key components of
these technologies is systemic reflection as a condition for the realization of
personal potential. The paper contains a brief overview of theoretical, method-
ological and applied developments in the studyingofthe reflection in Russian
psychological science, which serve as a theoretical basis for the development
of reflexology. Thestudy describes main conditions for establishing a reflexive
dialogue, the principles of its construction, the necessary structural compo-
nents and a summary of the author’s development — the reflexive training “Life
project of the individual”. The author’s development, refletrening “Life project of
personality”, contains a description of the basic conditions of its organization,
the principles of its construction and the necessary structural components. The
results of an empirical study of the influence of educational reflexive dialogue
on the formation of students’ life projects are presented. The use of reflexive
practices (reflexive training) in reflexive dialogue for building life projects in
adolescents is also justified. It has been empirically proved that changes in the
structure and content of life projects are noted equally in all subjects, regardless
of their personal characteristics, but more likely in students with high scores on
such personal characteristics as orientation in time (understanding the existen-
tial value of life), creative attitude to life (creativity), self-actualization, contact,
systemic reflection, volitional regulation of behavior (control-naturalness), the
level of general reflexivity, the appropriation of socially significant roles, the
availability of experiences, openness to new experiences and self-assessment
of metacognitive activity.
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N3meHeHus1 B cogepXXaHum U CTPYKType

XXU3HEHHbIX NPOEKTOB y4almuxcs B oby4aroLiem

pednekcuBHoM guanore

JloryteHkoBa U.B.

O6HWHCKUI MHCTUTYT aTOMHOW 3HepreTuku (dununan), ®rA0y BO
«HaumnoHanbHbIN nccnegoBaTensCkMin aaepHbin yHuesepeuteT «MUDN»
(PraQy BO HUFAY MUNDWN), r. O6HUHCK, Poccuiickas depepaums
ORCID: 0009-0009-4844-005X, e-mail: innovationss @ bk.ru

B paHHOW cTaTbe paccmoTpeHa npobrnema pas3paboTKM HOBbIX METOAOB 0O6-
YYeHWs1, KOTOpble OCHOBaHbI Ha UCMOMb30BaHNN PedhIeKCUBHbBIX TEXHOMOTUIA.
B pa6oTe npuBoaMTCS KpaTkuii 0630p TEOPETUKO-METOAONIOMMYECKUX U NPU-
KnagHbIX pa3paboTok B 06nacTv n3yyeHus heHoMeHa pedhnekcun B oTeye-
CTBEHHOW MCUXONOrMYECKON HayKe, KOTOPbIE Cy>aT TEOPETUHECKON OCHOBOM
Ans pa3paboTku obyyaroLLero pedrnekcnBHoro guanora. OnvcaHbl OCHOBHbIE
yCnoBws opraHn3aummn petnekCcUBHOMO Auanora, NPUHLMMbLI ero NOCTPOEHUS,
Heo6X0aMMble CTPYKTYPHbIE KOMMOHEHTbI U KpaTkoe cofiepXKaHue aBTOPCKOM
pas3paboTkv —nporpaMmMbl pa3BUBAIOLLIMX 3aHATUI HA OCHOBE 0Oy4aroLLero
pedbriekcBHoro amanora «XKU3HeHHbI NPOeKT Nu4YHocTW». MNporpamma co-
LEPXMWT ONMcaHne OCHOBHbIX YCIIOBUIA €r0 OpraHnsaumm, NpUHLMMbLI NOCTpoe-
HUSA U HEOBXOAMMbIE CTPYKTYPHbIE KOMMOHEHTbI. MNpefcTaBneHbl pedynsraThbl
3KCMEPUMEHTANBHOIO UCCIEeNOBaHNSA BIMSHUA 00yYatoLLero pednekCnBHOro
amanora Ha hopMUpPOBaHMe XU3HEHHbIX NMPOEKTOB yyaLumxcs. YCTaHOBNEHO,
YTO MU3MEHEHWE B CTPYKTYPE U COAEPXKAHUM XMIHEHHbIX NMPOEKTOB OTMEYaeT-
CcAB paBHOIZ CTeneHn y Bcex UCMbITyemMblX, BHEe 3aBUCUMOCTU OT UX JINHHOCT-
HbIX XapaKTepUCTUK. [lokaszaHa BOCNPON3BOAUMOCTb 3hdeKTa OT MPUMEHEH-
HOW TEXHOJIOMMUN, OCHOBAHHOW Ha oby4atoLLem pedieKCMBHOM auarnore.

KnroyeBble cioBa: XVU3HEHHbI MPOEKT; pedhneKkCMBHbINA Auanor; pednek-

CVIBHbIE TEXHONOMNN 06yHEeHUs; MOfEeNb CUCTEMHOW pedriekcuun; meTa-4l.

BnaropapHocTu. ABTOp 6narogaput 3a MoMollb B c60pe AaHHbIX ANS MCCNefoBaHUs Hay4HOro
PYKOBOAWTENSA NPOEKTa, JOKTOpa NCMXOorM4ecknx Hayk, npodeccopa E.W. Nop6aqesy.

Ansa uutatbl: JloryteHkosa V.B. VIaMeHeHnsi B COAEPXaHUn U CTPYKTYPe >XXU3HEHHbIX NMPOEKTOB
yqaLumxcs B obyvaroLem pednekcriBHoM guanore // MNcmxonornyeckas Hayka v oépasosaHune. 2024.
Tom 29. Ne 3. C. 126—144. DOI: https://doi.org/10.17759/pse.2024290308

Introduction

Difficult economic conditions and a
volatile social environment require people
to take a conscious approach to their lives.
At the present stage of the development of
society, it is necessary not only to be aware
of what is happening in the present and to
design the future, but also to become the
authors of one’s own life. A person should

design his future, taking into account per-
sonal needs and the needs of society. This
circumstance poses new theoretical and
methodological tasks for psychological
science, namely: what is life design, what
components are included in it, what is its
content part, etc. This is especially impor-
tant for students who are at the stage of
forming their personal and professional

127




JloryteHkoBa U1.B. \ameHeHWs B copepXXaHnum n CTPYKTYpPe XU3HEHHbIX NMPOEKTOB yYaLLUXCs

B o6y\-|arou_|e|\/| pe(bﬂeKCV]BHOM aunarnore

Mcnxonornyeckasn Hayka n obpasosaHue. 2024. T. 29. Ne 3

path. In this study, we will consider the
role of reflective dialogue in the process of
forming students’ life projects.

The study of life design begins with
works in the field of existential psychol-
ogy, where R. May, M. Boss and other
researchers presented their ideas. Also an
important contribution to this field is the life
creation of N.A. Berdyaev and the stud-
ies of the life path conducted by P. Janet,
S. Buhler, S.L. Rubinstein, D.A. Leontiev,
B.G. Ananyev, N.A. Loginova. In addition,
K.A. Abulkhanova-Slavskaya, V.G. Aseev,
Y.V. Vasiliev, E.l. Golovakha and other re-
searchers studied the life perspective [4,
10]. All these studies are united by an inter-
est in understanding how each individual
perceives the time and space of his life, in
what forms they exist and how they mani-
fest themselves. It is also important to study
the factors influencing the change in the
content of life, as well as the peculiarities of
perception of the future, foresight of events
and the role of ideas about the future in the
structure of the subjective picture of human
life. All this is directly related to the process
of designing a person’s life.

In Russian psychology, there is a fairly
small number of studies that are related to
the study of the concept of “a person’s life
project”.

Life design and life perspective are two
concepts that are often considered by the
authors as synonyms, denoting a subjec-
tive vision of the future of a person. In V.S.
Yurkevich’s research on the effectiveness
of psychological and pedagogical work
with gifted children, the “dominant life proj-
ect” is considered as “an innovative edu-
cational technology that includes a set of
diagnostic and formative techniques” [27].
These techniques are aimed at realizing
and implementing personal and profes-
sional plans that contribute to the develop-
ment of the personality of a gifted child. A
larger definition of the design of life is given
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in the research of M.V. Klementyeva and
E.E. Sapogova. Here, the individual fu-
ture of a personality is considered through
the concepts of “self-projection” and “life
project of a personality”. According to
E.E. Sapogova, self-design and personal
self-building include defining one’s own
values and meanings, forecasting goals,
developing life strategies and planning the
implementation of various forms of behav-
ior. She notes that a person creates mean-
ings and symbols that give meaning to his
existence. At the same time, it takes into
account general cultural guidelines, mean-
ings and meanings that have already been
accepted and verified by other people.
Thus, meaning becomes the result of the
creative process in life [19].

Life planning and life perspective are
important aspects of personal develop-
ment. According to the theory of M.V. KI-
ementyeva and N.A. Chueva, life design is
nothing more than a complex process that
includes the formation of various types of
life projects: event-based, aimed at chang-
ing personal characteristics and existential.
The researchers emphasize that, despite
the fact that the general concept of a life
project unites all three types of projects, the
degree of their development and applica-
tion can vary significantly depending on the
age period. Thus, in adolescence, an event
project can most often be observed, which
is complemented by elements of an exis-
tential and personal characteristics project.
In adolescence, all three types of projects
begin to manifest themselves more clearly,
and in adulthood, a full-fledged, compre-
hensive life project is formed [9].

In foreign psychological science, the
concept of a “life project of a personality”
is considered to a greater extent within the
framework of practical research.

In particular, the concept of “life project”
is mentioned in works related to the study
of determinants and protective factors
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against such behavioral destructions in ad-
olescents as pregnancy, depression, sui-
cide, etc. (Baeza W. B., P6o A.M., Oman
R.F., Vesely S. K., Harris L., Phipps M.,
Ramirez -Aranda J.M et al.). Oman R.F.,
Vesely S. K., Aspy C. B. (2005) consider
life projections as “future aspirations” with-
out disclosing this definition [30]. According
to research by Baeza W. B. et al (2007),
“the creation of a life project in adolescents
is one of the protective factors of personal-
ity against antisocial behaviors” [20].

In our research, we relied on the sub-
jective-activity approach (S. L. Rubinstein
et al.); the theory of the life path and the
psychological concept of personality re-
search as a subject of life (B.G. Ananyeyv,
K.A. Abulkhanova-Slavskaya, M.R. Ginz-
burg, V.I. Kovalev, T.N. Berezina, A.N. Le-
ontiev, S.L. Rubinstein et al.).

In our study, a life project is understood
as an event project, a project for the de-
velopment of personal properties (an exis-
tential project according to E.E. Sapogova)
[20]. It is important to note that there are
different stages and forms of life design. At
the same time, it is in adolescence that a
teenager learns to consider his life as an
event in which | and Others are present.
From our point of view, the “life project of
a personality” is a vector of the “future” that
a person creates for his own life, perceived
by him as favorable and dynamic. The sub-
stantial part of a person’s life project can be
described through the spatial and temporal
components of human life activity.

The development of modern educational
activities is conditioned by the value reorien-
tation of society, which led to the emergence
of a new trend — personal and semantic
pedagogy. At the present stage of the de-
velopment of pedagogical and psychologi-
cal practice, there is a constant interest in
the study of reflection. Along with theoretical
research, there is a need to develop practi-
cal methods — reflective learning technolo-

gies that will help unlock personal potential.
Actualization of reflection is not automatic
even for people who are prone to reflexivity
and self-distancing. Many researchers note
that the probability of achieving it is more
likely to occur only in conditions of reflexive
learning. This was confirmed by the works of
N.G. Anikanov, S.V. Krivykh, P.l. Tretyakov,
and others [11,14,20].

In modern Russian psychology, the
most meaningful practical developments
in the field of reflection are carried out
within the framework of the system-activ-
ity approach (V.A. Lefevre, A.V. Lepsky,
A.A. Tyukov, G.P. Shchedrovitsky, etc.), as
well as the praxiological concept of reflec-
tion (Semenov, Stepanov and others). This
is due to the fact that these approaches are
most fully developed in relation to the struc-
tural and process components of reflection,
providing a basis for the creation of prac-
tice-oriented methods [1,5,8,12,21,26].
At the same time, questions remain unre-
solved about the role and influence of the
“I-center” (“l-existential”, “meta-I") on the
course of the reflexive process, what are
the features of the manifestation of its ac-
tivity during reflection, where the topos of
reflection is located “in the subjective being
of the personality” (V.G. Anikina). Address-
ing the potential and integrating differential
(D.A. Leontiev et al.) modal-differential
(T. E. Sizikova) and cultural-dialogic
(V.G. Anikina) approaches can lead to the
identification of new aspects and prospects
for the development of effective specific re-
flexive practices. According to our point of
view, these aspects can help resolve these
issues [2,3,12,20].

In contrast to research conducted in the
context of a systematic approach to activity,
where consciousness is functionally trans-
formed into automatic reactions that work
according to certain patterns (Vygotsky,
1983; Mamardashvili, 1990, etc.), D.A. Le-
ontiev calls consciousness the basis of a
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unique type of psychological work. Its inclu-
sion in the study model entalils, as it were, a
doubling of psychological reality [13]. Such
a “doubling” is noticeable in all areas of hu-
man mental being, be it emotions, motives,
states, behavioral tendencies, dispositions,
and so on. The essence of the text boils
down to the following: reflexive conscious-
ness is a key factor from which an indi-
vidual’s attitude to one’s own motives and
the degree of their acceptance arise. It also
places in us the obligation to acknowledge
responsibility for these motives that influ-
ence our actions. A reflexive superstruc-
ture appears, which elementary affects
the functioning of other mechanisms. This
mechanism has its own characteristic, de-
fined by the author as optional. It reflects
the existence of the potential of this mech-
anism, but not its mandatory presence for
each individual, and all this exists outside
of the relationship with the primary “natural”
machinery of our existence.

Self-knowledge and work with the inner
world become possible thanks to systemic
reflection, which is considered the most
voluminous and useful compared to other
types. D.A. Leontiev argues that the basis
of systemic reflection is the disidentifica-
tion of the “I” into the self-image (I am the
concept) and the inner center (I am the
existential). This allows a person to see
the interaction situation in all its aspects,
including the pole of the subject, the pole
of the object and alternative possibilities.
Thus, systemic reflection allows a person
to discover new qualities of himself and
becomes the basis for self-knowledge and
further work with the inner world [13].

The essence of V.G. Anikina’s concept
is that reflection is a way of human exis-
tence, which is closely related to the forma-
tion of a new holistic view of reality. It does
not matter whether this reality is internal or
external, material or ideal. The specificity of
this method consists in separating reality
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from common connections and considering
it from a reflexive position, which is a kind of
“Other”. Thanks to this position, it is possible
to discover the hidden and unmanifested
properties and relationships of this reality.
The dialogue between the “I” and the reflex-
ive position (the Other) leads to redundancy,
which transforms already known concepts
and becomes a source of new knowledge
about the reality being studied. [1]

Let’s take into consideration the approach
of T. E. Sizikova, who offers a different view
on the described issues. She believes that
reflection plays a role in orientation and
choosing from a variety of options necessary
for the self-organization of organic systems.
In his concept of modal psychology of re-
flection, T. E. Sizikova combines the differ-
ential-holistic approach of A. V. Karpov, the
regulatory approach of A. S. Sharov and the
differential approach of D. A. Leontiev. She
argues that reflection should be considered
in the context of the unity of consciousness,
thinking, activity and personality, including a
comprehensive critical ontology.

The cultural and historical layer pen-
etrates into the highest level of the spiritual
layer, known as the meta-model of reflec-
tion. In the meta-model of reflection, there
are various directions of reflection, such as
fragmentary, normative, systemic, holistic,
creative, “I”, on the “Other”, progressive, re-
gressive, on oneself. In addition, the meta-
model of reflection uses an inductive way
of processing information, a deductive way
of processing information and activity. All
these components make up the fifth model
in the meta-model of reflection, known as
the “focus of reflection” [20].

The concept of E.N. Chesnokova is also
important, in her opinion, in the process of
dialogue, both the teacher and the students
are in a state of mutual continuous search
for meanings that are the driving force of
the educational process and contribute to
solving the problem of lack of motivation or
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the gap between activity and motivation,
both students and teachers [24].

On the one hand, the reflexive dialogue
reflects the movement of the reflexive pro-
cess (described by G.P. Shchedrovitsky),
and on the other hand, this process is
placed in the space of interaction between
the Self and the Other, and, accordingly, the
final stage of this dialogue is a reflexive exit.

The reflexive-dialogic paradigm sug-
gests using the term “composite subject” to
denote the subject of cognition (G.l. Davy-
dova) [6]. This leads to a revision of the
role of the teacher. The reflexive-dialogic
concept of personality orientation develop-
ment defines the functions of a “composite
cognizing subject” that interact and define
a reflexive position. One of these functions
is related to the development of students’
thinking, and the other is related to the or-
ganization of interpersonal contact based
on the principles of psychotherapeutic
practice. Thus, the context determines the
reflexive position within the framework of
the reflexive-dialogic concept of the devel-
opment of personality orientation.

Refletechnologies are currently being
actively used and developed, especially
reflexology, which is a specially organized
interaction between people. They are aimed
at updating reflexive mechanisms in order
to solve intrapersonal life tasks. Reflexive
training is one of the forms of reflexology. [1]

Empirical studies conducted by
G.l. Katrich, M.l. Naidenova, V.M. Dyukov,
S.N. Maslov, O.A. Polishchuk, E.P. Var-
lamova, I.V. Bayer and others confirm the
effectiveness of game reflexive techniques
of refletrening.

To achieve personal self-realization
and the disclosure of a person’s creative
potential, it is important to use methods
of semantic orientation and personal re-
flection. Various theoretical works, such
as those by L.Ya. Weingerova, D.D. Gu-
ryev, V.P. Zinchenko, O.l. Kayasheva,

Y.L. Linetsky, E.B. Morgunov, V. M. Pya-
tunina, E.V.Hajainen and others, discuss
the relationship between the formation of
semantic orientations, social success and
personal reflection. [3,5,6,7,9,15,19,23,24].
These data allow us to suggest the expedi-
ency of using educational reflexive dialogue
in the form of reflexive training in building
life projects of personality in adolescents.
Thus, understanding the nature of re-
flection, on the one hand, as socio-psycho-
logical, mediated by relations with the world
and people [1], and on the other — internal
mental, manifested through going beyond
oneself, including self-reflecting, were for
us the most important aspects for building
a working model of systemic reflection of
personality, which is the basis of the prac-
tice of reflexive dialogue presented below.

Problem statement

The formation of human life projects is
determined by the systemic reflection of per-
sonality, which makes it a deterministic pro-
cess. This process performs the following
functions: formation of a realistic self-image;
identification of personal potential through a
reflective approach; creation of a construc-
tive personality image; identification of im-
portant personal meanings and values nec-
essary for successful life; search and use of
“external” resources identified as belonging
to significant Others (parents, friends, etc.).

An important feature of reflective dia-
logue is its focus on oneself. The partici-
pants of this dialogue not only exchange
ideas and opinions, but also ask questions
about their personal characteristics, needs
and desires. They consider who they really
are, define their goals, and work out the
steps they need to take to achieve those
goals. In the process of reflective dialogue,
there is an expansion of the “semantic
space” of a person’s life, the inclusion of
new significant semantic contents in the
hierarchy of personal meanings.
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The results of reflection are the transfor-
mation of the reflected reality and the ap-
pearance of a transformed representation
of it (image, model, state), awareness and
appropriation of new personal meanings, a
different image of the Self (I. N. Semenov,
D.A. Leontiev, V. G. Anikina, etc.), “philo-
sophical understanding of life” (S. L. Rubin-
stein), etc. [1,11,20].

Let’'s draw up a general scheme of the
student’s reflective dialogue.

We present a working model of systemic
reflection of personality, the process of its
course and the “life project of personality”.

the 1st stage. Contact with your image
of “lam in the present”, “l am in the future”.
At this stage, the personality is included
in the understanding of his Self. The mo-
tive of research and awareness of himself,
his life activity is formed. The actualization
of the “reflecting Self” and the “meta Self”
begins.

the 2nd stage. The construction of a
space-time continuum of reflection and re-
flexive reality, namely the images “My pres-
ent and future. Awareness of one’s present
begins and an idea of one’s future arises.

the 3rd stage. The construction of re-
flexive positions, in particular the “meta
I” — | am reflective, | am reflective-l am the
present, | am the future, | am reflective —
the image of the present, the future, etc..

the 4th stage. Implementation of reflex-
ive construction of relatively grouped re-

flexive positions. At this stage, the image of
the Self, the image of one’s own life activ-
ity, is created, which, strictly speaking, may
partly be the result of reflection.

The 5th stage. Getting the results of re-
flection.

We have defined it as subjectively ho-
listic, based on a person’s ideas about
himself (I am the center) and the image
of the future (spiritual and material). This
project is dynamically changing and being
constructed by a person, meaningfully con-
ditioned by a set of individual life meanings
assigned by a person to social values, the
psychological space of a person. Itincludes
semantic, value, spatial, temporal, organi-
zational, activity and personal components
of life activity. These methodological foun-
dations serve as the basis for the develop-
ment of a learning reflective dialogue.

Based on age-related neoplasms in
childhood, we will implement a reflexive
dialogue using the following theoretical
provisions: the functional inclusion of sys-
temic reflection in the process of building
a person’s life project; the actualization of
systemic reflection, contributing to the cre-
ative level of building and implementing a
person’s life project; the dialogical nature of
systemic reflection and its other types and
types.

It is very important to study the psycho-
logical present and psychological future of
adolescents, excluding their psychologi-

Teacher

I am reflective

(internal dialogue)

Students

\__/

Reflective reality

External dialogue

Fig. 1. General scheme of reflexive dialogue
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cal past. Many researchers (. Bozhovich,
L.S. Vygotsky, I.S. Kohn, D.I. Feldstein,
E. Erickson and others) confirm that the
past (the child) does not matter in the
present for a teenager, since it is already
present in the present [26; 4, p.48]. Spe-
cial attention will be paid to the targeted
relationship between the present and the
psychological future.

It is important to note that the basic
principles of building reflexive training in
the process of reflective dialogue include
the humanistic orientation of the training
leader, the creation of conditions for deep
intrapersonal work, full-fledged emotional
involvement and the use of a diverse range
of reflective methods and knowledge in the
field of training work.

To achieve maximum effectiveness in
conducting the training, it is necessary to
take into account the practical side of the
issue. One of the key elements is working
with a group of 15 people.

The main parameters of the effective-
ness of reflective dialogue:

1) awareness and appropriation of
personal resources, building a semantic
system of perception of time, in which the
synthesis of personal ideas about oneself
and the world is noted;

2) expanding the range of personally
significant values — “value saturation”;

3) expanding the range of different
spheres of personal activity in the aspect
of the future;

4) concretization of life goals as a se-
quential chain of plans, formation and
concretization of a subjective idea of the
means, actions necessary for the imple-
mentation of plans and concretization of
time frames for achieving goals;

5) emotionally positive coloring of the
image of the future,

6) building an active position in relation
to future life activities, updating effective
strategies of behavior in the present;

7) the use of a wide range of functional
manifestations of systemic reflection in
solving problems of the current life stage;

8) awareness of the role of systemic
reflection for the constructive building of
one’s own life activity.

The purpose of the study is to investi-
gate the influence of educational reflective
dialogue on the formation of students’ life
projects.

The hypothesis of the study: In the con-
ditions of purposeful educational influence
through educational reflective dialogue
aimed at the formation of students’ life
projects, in contrast to the usual conditions
of their learning, positive changes occur in
the structure and content of students’ life
projects, expressed in greater differentia-
tion, event saturation and manifestations of
a greater social orientation of the image of
the future.

Organization and methods
of research

The sample included 8th grade students
aged 13—14 years. At the ascertaining
stage of the experiment, 100 children, stu-
dents of the lyceum “Derzhava” and school
No. 17 of the city of Obninsk, Kaluga re-
gion, were represented as participants.

60 people were selected to participate
in the formative stage of the experiment, in-
cluding experimental group 1 in the amount
of 15 people (a group of one class); experi-
mental group 2 in the amount of 15 people
(a group of one class); comparison group
(an Intensive class) in the amount of 30
people. The groups differ only in their quan-
titative composition and the chronological
framework of the formative stage of the
experiment.

We have chosen a quasi-experimental
research plan. At the ascertaining stage of
the experiment, the formation of students’
life projects was studied. The structure of
the life project includes the image of the

133




JloryteHkoBa U1.B. \ameHeHWs B copepXXaHnum n CTPYKTYpPe XU3HEHHbIX NMPOEKTOB yYaLLUXCs

B oéyHammeM pe(*)ﬂeKCV]BHOM aunarnore

Mcnxonornyeckasn Hayka n obpasosaHue. 2024. T. 29. Ne 3

spiritual and material future, consisting of
spatial, temporal, organizational and ac-
tivity components of human life. 3 criteria
characterizing the formation of components
of life projects were analyzed, namely: the
spatial component can be described by
evaluating such an indicator as the social
orientation of the project. The time compo-
nent is saturation (eventfulness); organiza-
tional and activity component is differentia-
tion (representation of various spheres of
future life).

The selection and development of meth-
odological tools were carried out taking into
account the set experimental tasks. The
meaningful characteristics of a person’s life
projects are presented in Table 1.

When selecting methods for diagnosing
students’ personal characteristics, we fo-
cused on those variables that characterize
a person’s personal potential (see Leontiev
et al., 2011) and, according to the results
of some other studies (L.Ya. Veingerova
and D.D. Guryev, Yu.V. Epimakhina,
V.P. Zinchenko, O.l. Kayasheva, E.B. Mor-
gunov, V.M. Pyatunina, E.V. Hajainen,
etc.), discover a connection with the con-
struction of personal life projects.

1) the method of self-realization (self-ac-
tualization of personality) by E. Shostrom in
the adaptation of N. F. Kalin, A.V. Lazukin;

2) D.A. Leontiev’s method of meaning-
ful life orientations (meaningfulness of life)
[12];

3) the method of determining the indi-
vidual measure of reflexivity by A.V. Karpov
[8l;

4) reflexive self-report test “Who am 1?7
by V.S. Mukhina [18];

5) D.A. Leontiev’s differential type of
reflection [12];

6) The scale of psychological reason-
ableness of X. Conte in the adaptation by
M. A. Novikova, T. V. Kornilova [19];

The period of the study is 2014—2020.

The study was conducted in several
stages:

Stage 1 — 2014-2018 Based on the
study of pedagogical, psychological,
educational and methodical literature, the
methodological and theoretical foundations
of the study, its object, subject, goals and
objectives are determined. The author’s
structured interview has been developed in
accordance with the criteria characterizing
the components of a person’s life projects,
namely: 1) differentiation of life projects,
2) event saturation of life projects, 3) so-
cial orientation of life projects and 4) an
event series indicated on the timeline of the
future. The author’s structured interview
included such questions as: do you like

Table 1

Methods of studying the formation of students’ life projects

Formation of life projects

Criteria

Criteria indicators

Spatial component of life projects

Differentiation of life projects

The number of spheres of future life activity indicated in the text of the
main units or features in the composition of representations
Number of elements and groups of elements

Social orientation of life projects

The number of judgments related to interaction in society, with the im-
mediate environment

Time component of life projects

Event saturation
future life

The number of meaningful and consistent in time described events of
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your life?; What events of your life do you
remember the most?; When does a per-
son’s life become bright and interesting, in
your opinion?; Do you plan your life?; For-
mulate the 5 most important goals for the
next year, five years, 10 years. Templates
for free-form judgments are also included:
Most of all in the future | would like ...; If
| could choose my future, then | would...;
For my future, the main task at school ...;
My future life ...; If a miracle happened,
then my future...; When | become an adult,
then...; The meaning of human life... etc.
The theme of the essay is also indicated:
“My life project”, in which participants were
asked to describe all spheres of their life,
including the personal sphere, the profes-
sional sphere, and the social sphere.

Stage 2 — 2019 The ascertaining stage
of the experiment allowed us to describe
the features of students’ life projects. The
analysis of responses to interviews and es-
says was carried out using content analy-
sis. The correlation analysis of the degree
of severity of the characteristics that reveal
a person’s personal potential, on the one
hand, and the criterion-measured levels of
formation of life projects, on the other hand,
made it possible to carry out empirical veri-
fication of the criteria highlighted by theo-
retical analysis characterizing the content
and structure of a life project. The result of
this stage was the planning of experimen-
tal work on the formation of students’ life
projects.

Stage 3 — 2019-2020 The forma-
tive stage. Implementation of experimen-
tal work on the formation of students’ life
projects through educational reflective
dialogue. The formative stage of the experi-
ment included the construction of a study of
the process of forming a life project within
the framework of a specially developed
developmental program, the methodologi-
cal form of implementation of which was a
training reflective dialogue. This stage was

built as a comparative study of two groups
of subjects. In one of them (experimen-
tal groups 1, 2 — students of the lyceum
“Derzhava” and school No. 17), a develop-
mental program was conducted aimed at
forming students’ life projects, with another
comparison group (control group) tradition-
al forms of career guidance extracurricu-
lar activities were carried out. One lesson
lasted 1.5 hours, a total of 8 classes were
held for each group of 15 participants. The
program of educational classes with the
first group was held in November-Decem-
ber 2019, with the second — in March-April
2020. In February and April 2020 repeated
measurements of the criteria of the life
project were made and personal question-
naires were conducted.

Stage 4 — 2020. Systematization and
generalization of research results, formula-
tion of conclusions.

Results

At the ascertaining stage of the experi-
ment, we obtained the following data on the
formation of students’ life projects (Table 2).

Qualitative and mathematical methods
of information analysis (content analysis,
correlation, comparative). The computer
data analysis system “Statistica 8.0” was
used to process the received data. In the
process of comparing the data, the criteria
of signs and the Spearman correlation co-
efficient were used. The data analysis was
comparative and correlative.

Correlation analysis was used to ana-
lyze the relationship between the crite-
ria characterizing students’ life projects.
Spearman’s correlation coefficient was
used. The data is presented in table 3.

There are significant average positive
correlations between the scale “Differentia-
tion of Life Projects.” and the scale “Satu-
ration (eventfulness)” (r=0.635, p<0.001).
With increasing indicators on the scale of
“Differentiation of Life Projects”, indicators
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Table 2

Average indicators of criteria for the formation of students’ life projects

Average indicators of criteria for the
formation of life projects

Differentiate Saturation
Comparison group average 1,97 1,20
standard deviation 0,89 0,96
maximum 3 3
minimum 0 0
Experiment. group 1 average 1,73 1,67
standard deviation 0,59 1,09
maximum 3 3
minimum 1 0
Experiment. group 2 average 1,40 1,13
standard deviation 1,12 0,74
maximum 3 3
minimum 1 0
Table 3

Correlation analysis of characteristics of students’ life projects

Saturation Social orient
Differentiation of life projects 0,635 0,202
Saturation 0,286"
Social orient

Note: * p<0.05; ** p<0.01

on the scale of “Saturation (eventfulness)”
also increase.

There are significant weak positive cor-
relations between the “Saturation (event-
fulness)” scale and the “Social orientation
of Life Projects” scale (r=0.286**, p<0.01).
With increasing indicators on the “Satura-
tion (eventfulness)” scale, indicators on the
“Social orientation of Life Projects” scale
also increase.

There are significant weak positive
correlations between the scale “Differ-
entiation of Life Projects” and the scale
“Social orientation of Life Projects”
(r=0.202*, p<0.05). With the increase in
indicators on the “Differentiation of Life
Projects” scale, indicators on the “Social
orientation of Life Projects” scale also
increase.
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A correlation analysis was carried out with
the participation of all sample groups to iden-
tify the relationship between the criteria for
the formation of components of students’ life
projects and their personal characteristics.

Significant moderate positive correla-
tions were revealed between the “Differ-
entiation of Life Projects” scale and the
“Goals” scale (r=0.425, p<0.001). With an
increase in indicators on the “Differentia-
tion of Life Projects” scale, indicators on the
“Goals” scale also increase.

There are significant moderate positive
correlations between the “Differentiation of
Life Projects” scale and the “Result” scale
(r=0.434, p<0.001). With the increase in in-
dicators on the “Differentiation of Life Proj-
ects” scale, the indicators on the “Result”
scale also increase.



Logutenkova I.V.

Changes in the Content and Structure of Students’Life Projects in the Educational Reflexive Dialogue
Psychological Science and Education. 2024. Vol. 29, no. 3

Ilokazatean C(l)OpMHpOBaHHOCTH FKHIHEHHBIX IIPOEKTOB Ha
HavYa/10 3KCIICPpHMCHTA

2—1798

1,8
16
14
1,2

0,8
0,6
0,4
0,2

1,83 /

B JKCcnepumeHTanbHaa rpynna 1

B 3JKCcnepyvMmeHTanbHaA rpynna 2

pynna cpaeHeHus

Fig. 2. The results of the study of criteria for the formation of students’ life projects, obtained at the ascertaining
stage of the experiment

Significant moderate positive correla-
tions were revealed between the scale “Dif-
ferentiation of Life Projects” and the scale
“Locus of Self-Control” (r=0.438, p<0.001).
With an increase in indicators on the “Dif-
ferentiation of Life Projects” scale, indica-
tors on the “Locus of Self-Control” scale
also increase.

There are significant moderate posi-
tive correlations between the “Saturation
(eventfulness)” scale and the “Goals” scale
(r=0.34, p<0.001). With increasing indica-
tors on the “Saturation (eventfulness)”
scale, indicators on the “Goals” scale also
increase.

Significant moderate positive correla-
tions were found between the “Saturation
(eventfulness)” scale and the “Result” scale
(r=0.303"*, p<0.01). With increasing indica-
tors on the scale of «Saturation (eventful-
ness)», The indicators on the “Result” scale
are also increasing.

Next, the average indicators of each
group were calculated according to the

scales of personal characteristics of stu-
dents.

The results obtained by us indicate
both a low level of formation of students’
life projects and a low level of develop-
ment of students’ personal characteristics.
To some extent, this is another proof that
the formation of life projects and personal
characteristics are interconnected, like two
processes of personal development of ado-
lescents.

Examining the conjugation of criteria for
the formation of life projects and personal
characteristics, it was revealed that time
orientation (understanding the existential
value of life), creative attitude to life (cre-
ativity), autosympathy, contact, systemic
reflection”, volitional regulation of behavior
(control-naturalness), the level of general
reflexivity, appropriation of socially signifi-
cant roles, accessibility feelings, openness
to new experiences and self-assessment of
metacognitive activity are correlated with
indicators of students’ life projects.
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The methods used made it possible
to determine the insufficient formation of
students’ life projects, the interrelation of
components of life projects, their conju-
gation with the personal characteristics of
students.

These circumstances have determined
the demand for the development and pur-
poseful implementation of a program of
educational classes based on a reflective
educational dialogue aimed at changing the
life projects of adolescents. To test the effec-
tiveness of this program, a formative stage
of the experiment was carried out, in which
30 8th grade students took part. The stu-
dents were divided into 2 groups of 15 peo-
ple. Classes were held within the framework
of extracurricular activities (vocational guid-
ance work of a secondary school).

The program of developing classes
based on the educational reflexive dialogue
included the implementation of three areas
of activity of its participants: conducting
reflexively innovative procedures based
on the educational reflexive dialogue and
aimed at solving the tasks set in the pro-
gram; completing homework and reflecting
the results of the educational reflexive dia-
logue in order to realize and integrate them
into the inner world of the personality.

The main purpose of the program of
developing classes “Life project of person-
ality” is the formation of a life project for
students aged 13-14 years through educa-
tional reflective dialogue.

Within the framework of the program
of developing classes, the following tasks
were supposed to be solved:

1. Actualization by a person of systemic
reflection, its functions in organizing his
own life activity.

2. The formation of a holistic image of
myself and my own life (the relationship be-
tween the present and the future”).

2. Formation of skills of awareness of
intrapersonal characteristics.
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3. The formation of a creative approach
to self-realization and life in general.

4. Awareness of the role of one’s self in
the constructive transformation of life and
the design of the future.

In the first lesson “Who and what am |?”
we set ourselves the main goal — aware-
ness of the image of the Self, activation
of the “reflecting Self” and “meta-Self’.
Then, in the second lesson “My personal
resource”, we direct our attention to aware-
ness of personal resources, the image of
the Self and its integrity, as well as seman-
tic and emotional self-determination. In the
third lesson, “Working with the image of the
present,” we focus on understanding the
features of our image of the present: tem-
poral, spatial, organizational and activity
components, using the activation of reflex-
ive processes for this purpose. Further, as
part of the research entitled “My life strate-
gies and plans”, we aim to study the most
common scenarios and strategies of life
activity, as well as to explore their variability
and significance for ourselves. In the next
lesson, we are engaged in creating new life
scenarios and behavioral strategies based
on the development of systemic thinking
skills. As part of the fifth lesson, “My Image
of the Future”, the temporal, spatial and
organizational aspects of a life project are
studied [14].

As a result of the formative stage of
the experiment, the students of the experi-
mental groups underwent changes in the
content and structure of life projects, they
became more differentiated, eventful, and
their projects acquired a greater social ori-
entation.

A comparative analysis of groups before
and after targeted exposure through reflec-
tive learning dialogue showed that, regard-
less of the initial indicators on the scales
of personal characteristics, changes in the
content and structure of life projects occur in
the vast majority of students (Table 3).
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Fig. 3. The results of the study of the criteria for the formation of students’ life projects obtained after the
implementation of the formative experiment

Table 5

Indicators of criteria for the formation of life projects before and after the
experiment, cf. score

Experiment. v |= Experiment. v |= Comparison °
i [ 2 [ Grol
Indicators group 1 .E’ 3 group .E’ 3 up .E’ <
[z 2 »|ab
eE |,E |5]|¢ 2E |,E |52 2 |,E (532
< o Q [ (1] Q (] aQ
SE |5 |58 |5E |5E |5|§ |5E|cE|5|&d
¢ |8 |g|E ¢ |8 |g|E 50 8¢ |g|>¢F
22 |52 (2|56 22 |52 (2|5 R E o
a3 |8 |5 |a a3 |8 |6 s a3 |8 |6
Differentiation 1,73 | 2,93 | 2 | p<0,001 | 1,71 3,09 | 0 |p<0,001| 1,97 | 1,97 | O | p>0,05
Saturation 1,67 | 3,00 | 2 | p<0,001| 1,29 3,24 | 0 |p<0,001| 1,2 1,2 | 0 |p>0,05
Social orientation | 2,00 | 3,87 | 0 | p<0,001| 1,98 3,90 | 0 |p<0,001| 1,93 | 1,93 | 0 | p>0,05

1. Differentiation: Experimental group 1
The shift towards increasing the results is
significant at the significance level p<0.001.

Experimental group 2 The shift towards
increasing the results is significant at the
significance level p<0.001.

Comparison group: There is no shift
towards increasing the results at the signifi-
cance level P>0.05

2. Saturation: Experimental group 1
The shift towards increasing the results is
significant at the significance level p<0.001

Experimental group 2 The shift towards
increasing the results is significant at the
significance level p<0.001.

Comparison group: There is no upward
shift in the results at the significance level
of P>0.05
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3. Social orientation: Experimental
group 1 The shift towards increasing the
results is significant at the significance level
p<0.001

Experimental group 2. The shift towards
increasing the results is significant at the
significance level p<0.001.

Comparison group: There is no shift
towards increasing the results at the signifi-
cance level p>0.05.

The results of the experiment show
changes in the structure and content of
students’ life projects under the influence of
educational influence based on educational
reflective dialogue. The data obtained by
us using the Wilcoxon T-test (the criterion
of signs) indicate the reproducibility of the
effect of the proposed program of educa-
tional classes based on the educational
reflexive dialogue.

Discussion of the results

A comparative analysis of groups before
and after targeted exposure through reflec-
tive learning dialogue showed that, regard-
less of the initial indicators on the scales
of personal characteristics, changes in the
content and structure of life projects occur in
the vast majority of students (Table 5).

The results of the experiment show
qualitative changes in the structure and
content of students’ life projects under the
influence of educational influence based on
educational reflective dialogue. The data
obtained using the Wilcoxon T-test (the cri-
terion of signs) indicate the reproducibility
of the effect of the proposed program of
educational classes based on educational
reflective dialogue.

Interpreting the totality of the results
obtained, it can be stated that in normal
learning conditions and under the influ-
ence of the social environment, students’
life projects are characterized as poorly
differentiated, event-rich and poorly so-
cially oriented. Of course, it should be
borne in mind that this is partly due to the
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age-related peculiarities of teenagers’ per-
ception of the future.

It is important to note that the lack of
formation of the substantive characteris-
tics of the project determines the associat-
ed undeveloped personal characteristics.
It can be assumed that in the context of
a learning reflective dialogue, along with
changes in the content and structure of
life projects, personal characteristics are
revealed and improved, that is, personal
development takes place. Such personal
characteristics as time orientation (under-
standing the existential value of life), cre-
ative attitude to life (creativity), autosym-
pathy, contact, systemic reflection”, voli-
tional regulation of behavior (control-nat-
uralness), the level of general reflexivity,
appropriation of socially significant roles,
accessibility of experiences, openness to
new experience are especially susceptible
to change and self-assessment of meta-
cognitive activity. Based on the above, it
can be assumed that through reflection
on life projects, it is possible to influence
the personal characteristics of students,
which is significant for further study and
analysis of effective tools of psychological
and pedagogical practice.

Conclusion

The concept of “personal life project” is
interpreted as the direction of the “future”,
which a person defines for his own life ac-
tivity, perceived by him as favorable and
dynamically changing. It is determined that
the structure of the life project includes an
image of the spiritual and material future,
consisting of spatial, temporal, organiza-
tional and activity components of human
life.

It is confirmed that the structural com-
ponents of life projects are characterized
by the following criteria: the spatial compo-
nent can be described by evaluating such
criteria as social orientation, the organiza-
tional and activity component by evaluating
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differentiation (representation of various
spheres of future life) and the temporal
component is described by event satura-
tion (eventfulness).

In conditions of purposeful educational
impact through educational reflective dia-
logue aimed at the formation of students’
life projects, in contrast to the usual condi-
tions of their learning, positive changes oc-
cur in the structure and content of students’
life projects, expressed in greater differen-
tiation, event saturation and manifestations
of a greater social orientation of the image
of the future.

In the course of the study, it was ex-
perimentally established that: students’
life projects formed in normal learning
conditions are poorly differentiated, event-
impoverished and poorly socially oriented.
Actualization of the process of changing

References
1. Anikina V.G. Refleksivnyi trening kak sredstvo
razresheniya  konflikinykh  situatsii [Reflexive
trainings as a means of conflict resolution]. Kul'turno-
istoricheskaya psikhologiya = Cultural and historical
psychology, 2009, no. 3, pp. 72—80.

2. Asmolov A.G. Psikhologiya lichnosti[Personality
psychology]. Moscow: Moscow State University, 1990.
367 p.

3. Vinnik D.V. Osoznanie samosoznaniya kak
«nulevoi uroven’ razuma [The awareness of self-
awareness as the “zero level of mind’]. Filosofiya
nauki = Philosophy of science, 2015, no. 4, pp. 76—96.
4. Ginzburg M.R. Psikhologicheskoe soderzhanie
lichnostnogo samoopredeleniya [Psychological content
of personal self-determination]. Voprosy psikhologii =
Issues of psychology, 1994, no. 3, pp. 43—52.

5. Gordeeva N.D., Zinchenko V.P. Rolj refleksii
v postroenii predmetnogo deyjstviya [The role of
reflection in the construction of objective action].
Chelovek = Person, 2001, no. 6, pp. 26—41.

6. Davihdova G.l.  Refleksivnihyj dialog v
obrazovateljnom processe vuza: diss. ... dokt. ped.
nauk [Reflexive dialogue in the educational process of
the university: dissertation of the Doctor of Pedagogical
Sciences]. Moscow, 2009. 521 p.

7. lvanova L.V. Samopoznanie i samorazvitie [Self-
knowledge and self-development]. Moscow: Direct-
Media LLC, 2023. 316 p.

8. Karpov AV. Psikhologiya
mekhanizmov  deyatel'nosti[The

refleksivnykh
psychology  of

life projects in a purposeful educational
impact contributes to positive changes in
the content and structure of students’ life
projects, which manifest themselves in:
complicating the structure of ideas about
future events by increasing the content:
the number of spheres of life, events; in
the manifestation of a greater social orien-
tation of life projects.

Educational reflective dialogue is one of
the conditions that determines changes in
the structure and content of students’ life
projects.

It has been experimentally established
that changes in the structure and content
of life projects occur equally among all stu-
dents, regardless of their personal charac-
teristics. The reproducibility of the effect of
the applied technology based on the edu-
cational reflexive dialogue is proved.

reflexive mechanisms of activities]. Moscow: Institute
of Psychology of the Russian Academy of Sciences,
2004. 421 p.

9. Kasjyanov V.V. Socialjno-istoricheskie usloviya
realizacii gosudarstvennoyj molodezhnoyj politiki
v sovremennoyj Rossii [Socio-historical conditions
for the implementation of state youth policy in
modern Russia]. Tradicii i innovacii v massovoyj
kommunikacii: Materialih Il Vserossiyjskoyj
nauchno-prakticheskoyj konferencii [Traditions and
innovations in mass communication: Materials of the
Il All-Russian Scientific and Practical Conference.
Krasnodar, March 17, 2022]. Editors V.V. Kasyanov,
G.A. Abramova. Volume Il. Krasnodar: Kuban State
University, 2022, pp. 6—12.

10. Klementjeva M.V. Issledovanie biograficheskoyj
refleksii v situacii zhiznennogo krizisa [The study
of biographical reflection in a situation of life crisis].
Izvestiya TulGU, Gumanitarnihe nauki = News
of TulSU, Humanities, 2013, no. 4. URL: https:/
cyberleninka.ru/article/n/issledovanie-biograficheskoy-
refleksii-v-situatsii-zhiznennogo-krizisa (Accessed
20.10.2023).

11. Krivykh S.V., Anikanov M.V., Anikanova N.G.
Refleksivnoe obuchenie: teoriya i praktika[Reflexive
learning: theory and practice]. St. Petersburg: Saint
Petersburg Military Institute of the National Guard
Troops of the Russian Federation, 2017. 172 p.

12. Leont’ev D.A., Osin E.N. Refleksiya “khoroshaya”
i “durnaya”: ot obyasnitel'noi modeli k differentsial’noi
diagnostike [“Good” and “bad” reflection: from the

141




JloryteHkoBa U1.B. \ameHeHWs B copepXXaHnum n CTPYKTYpPe XU3HEHHbIX NMPOEKTOB yYaLLUXCs

B oéyHammeM pe(*)ﬂeKCV]BHOM aunarnore

Mcnxonornyeckasn Hayka n obpasosaHue. 2024. T. 29. Ne 3

explanatory model to the differential diagnosis].
Psikhologiya. Zhurnal Vysshei shkoly ekonomiki =
Psychology. Journal of the Higher School of
Economics, 2014, no. 11(4), pp. 110—135.

13. Leontev D.A. (ed.). Lichnostnyi potentsial:
struktura i diagnostika[Personal potential: the
structure and diagnostics]. Moscow: Smysl Publ.,
2011. Available at:  https:/publications.hse.ru/
books/59044276 (Accessed 21.10.2023).

14. Logutenkova LV. Refleksivnyi trening kak
instrument  postroeniya  zhiznennykh  proektov
podrostkov [The reflexive training as a tool for building
adolescents’ life projects]. Psikhologiya. Istoriko-
kriticheskie obzory i sovremennye issledovaniya =
Psychology. Historical-critical Reviews and Current
Researches, 2020, no. 9(3A), pp. 145—155.
DOI:10.34670/AR.2020.62.77.017

15. Ldngle A. Znachenie samopoznaniya Vv
ekzistentsialnom analize i logoterapii: sravnenie
podkhodov [The role of self-knowledge in existential
analysis and logotherapy: the comparison of
approaches]. Moskovskii  psikhoterapevticheskii
zhurnal = Moscow psychotherapedutic journal, 2002,
no. 4, pp. 150—168.
16. Mukhina V.S. Lichnostji: Mifih i Realjnostj
(Aljternativnihyj  vzglyad.  Sistemnihyj  podkhod.
Innovacionnihe aspektih) [Personality: Myths and
Reality (An alternative view. A systematic approach.
Innovative aspects)]. Ekaterinburg, 2007. 969 p.

17. NovikovaM.A.,KornilovaT.V. «Psikhologicheskaya
razumnostj» v strukture intellektualjno-lichnostnogo
potenciala (adaptaciya oprosnika) [‘Psychological
reasonableness” in the structure of intellectual and
personal potential (adaptation of the questionnaire)].
Psikhologicheskiyj zhurnal = Psychological Journal,
2014. Vol. 35, no. 1, pp. 95—110.

18. Morozova |.S., Bugrova N.A., Krecan Z.V.,
Evseenkova E.V. Vihbor studentom individualjnoyj
obrazovateljnoyj traektorii: subjhektnaya poziciya i
strategii vihbora [Student’s choice of an individual
educational trajectory: subjective position and choice
strategies]. Psikhologicheskaya nauka i obrazovanie =
Psychological science and education, 2023. Vol. 28,
no. 2, pp. 30—45. DOI: 10.17759/pse.2023280203
19. Pyatunina V.M. Refleksivno-deyateljnostnaya
modelj  formirovaniya  socialjnoyj  uspeshnosti
lichnosti [Reflexive-activity model of the formation
of social success of the individual]. Yaroslavskiyj
pedagogicheskiyj vestnik = Yaroslavl Pedagogical
Bulletin, 2010, no. 2, pp. 13—15.

20. Sapogova E.E. Sobihtie v strukture
biograficheskogo teksta [An event in the structure
of a biographical text]. Kuljturno-istoricheskaya
psikhologiya = Cultural and historical psychology,
2006, no. 1, pp. 60—64.

142

21. Sizikova T.E. Metamodel’ refleksii v ramkakh
metaontologii [The metamodel of reflection within the
framework of metaontology]. Sibirskii psikhologicheskii
zhurnal = Siberian journal of psychology, 2018, no. 68,

pp. 6—31.

22. Tret'yakov  P.., Sennovskii 1.B. Osnovy
refleksivnogo  upravleniya  obucheniem [The
foundations of reflexive learning management].

Tekhnologiya modul’nogo obucheniya v shkole[The
technology of modular education in schools]. Moscow,
1997. 352 p.

23. Fetiskin N.P., Kozlov V.V., Manuyjlov G.M.
Socialjno-psikhologicheskaya diagnostika razvitiya
lichnosti i malihkh grupp [Socio-psychological
diagnostics of personality development and small
groups]. Moscow, 2002. 122 p.

24. Khayayjnen E.V. Usloviya stanovleniya
lichnostnoyj refleksii v podrostkovom vozraste: avtoref.
dis. ... kand. psikh. nauk [Conditions for the formation
of personal reflection in adolescence: abstract. dis. ...
cand. psychol. sciences]. Moscow, 2005. 38 p.

25. Chesnokova E.N. Metod postroeniya
razvivayuthikh dialogicheskikh otnosheniyj «uchitelj-
uchenik»: diss. ... kand. psikhol. nauk [The method
of building developing dialogic relations “teacher-
student”: diss. ... candidate of psychological sciences].
Saint Petersburg, 2005. 259 p.

26. Shchedrovitskii G.P. Myshlenie. Ponimanie.
Refleksiya[Thinking.  Understanding.  Reflection].
Moscow: Nasledie MMK Publ., 2005.

27. Erikson E. Identity, youth and crisis. New

York: W.W. Norton. 1968 (Russ. ed.: Erikson E.
Identichnost’: yunost’ i krizis). Moscow: Flinta Publ.,
2006. 342 p.

28. Yurkevich V.S. Odarennihe Deti i intellektualjno-
tvorcheskiyj potencial obthestva [Gifted children
and the intellectual and creative potential of
society]. Psikhologicheskaya nauka i obrazovanie =
Psychological science and education, 2010, no. 5.
Available at: https://psyjournals.ru/files/40947/
New_school_issue_2010_Yurkevich.pdf  (Accessed
21.10.2023).

29. Baeza W.B., P6o A.M., Vasquez P.O., Muiioz N.S.,
Vallejos V.C. Identificacion de factores de riesgo y
factores protectores del embarazo en adolescentes
de la novena region. Revista Chilena de Obstetricia
y Ginecologai, 2007. Vol. 72(2), pp. 76—81.
DOI:10.4067/S0717-75262007000200002

30. Oman R.F., Vesely S.K.,, Aspy C.B. Youth
assets and sexual risk behavior: The importance of
assets for youth residing in one-parent households.
Perspectives on Sexual and Reproductive Health,
2005. Vol. 37(1), pp. 25—31. Available at: https://
www.guttmacher.org/pubs/journals/3702505.html
(Accessed 19.10.2023).



Logutenkova I.V.

Changes in the Content and Structure of Students’Life Projects in the Educational Reflexive Dialogue
Psychological Science and Education. 2024. Vol. 29, no. 3

Jlutepatypa

1. AHukmHa B.[. PenekcuBHbIA TPEHWHr Kak
CpPeAcTBO paspelleHnsi KOHQIIMKTHbIX cuTyauuin //
KynbTypHo-ncTopuyeckas NCUXOmorus. M.:
MNapatensctBo MITIMY, 2009. Ne 3. C. 72—80.

2. Acmornos A.l. Tlcuxonorna NMYHOCTU: YHEOHMK.
M.: N3p-Bo MI'Y, 1990. 367 c.

3. BuHHmk [].B. Oco3HaHWe camMOCO3HaHUsl Kak
«HYJeBoM ypoBeHb pasyma» [DNeKTPOoHHbIN pecypc] //
®dunocodusi Haykn. 2015. Ne 4(67). URL: http://www.
sibran.ru/journals/ (aata o6patuexus: 11.09.2023)

4. [uH3b6ypr M.P. Tlcuxonornveckoe copepxaHue
NIMYHOCTHOrO  camoonpefeneHns  [OnNeKTPOHHbIN
pecypc ] // Bonpocbl ncuxonorun. 1994, Ne 1. C. 48.
URL:  http://voppsy.ru/issues/1994/943/943043.htm
(mata obpaiyeHus:12.09.2023)

5. Tlopaeesa H.[., 3uH4eHko B.[1. Ponb pednekcun
B MOCTPOEHWN MpPeAMeTHOro aencteua // Yenosek.
2001. Ne 6. C. 26—41.

6. [fasbigoBa [.M. PednekcvBHblin guanor B
obpasoBaTesnibHOM npoLecce By3a: Aucc. ... A-pa neg.
Hayk. M., 2009. 521 c.

7. ViBaHosa V.B. CamonosHaHne 1 camopasBuTue.
M.: OO0 «[OupekT-Megna», 2023. 316 c.

8. Kaprios A.B. [llcuxonornsa  pednekcuBHbIX
MexaHu3moB geatensHocTu. M.: UM PAH, 2004. 421 c.
9. KacbsHoB B.B. CouwmanbHo-uctopuyeckmne
YCNOBWS peanu3aummn rocyfapCTBEHHOW MOSOAEXHOM
nonuTMkM B coBpemMeHHon Poccun // Tpapguuun
M VHHOBAUMM B  MacCcOBOW  KOMMYyHUKaLMK:
Martepuansi Il Bcepoccninckoi Hay4HO-NpakTn4ecKom
KoHtbepeHummn, KpacHopap, 17 mapta 2022 roga /
OtB. pepaktopbl B.B. KacbsHos, [.A. A6pamosa.
Tom Il. KpacHogap: Ky6aHCKuiA rocyaapCTBEHHbIV
yHuBepcuteT, 2022. C. 6—12.

10. KnemeHTbEBaA M.B. NccnepoBaHue
6rorpadn4eckor pedrieKCm B CUTyaLMmn XXM3HEHHOTO
kpusuca // N3sectus Tynl'Y, MNymaHuTapHble Hayku.
Beinyck 4. Tyna: Uap-so Tynl'Y, 2013. URL: https:/
cyberleninka.ru/article/n/issledovanie-biograficheskoy-
refleksii-v-situatsii-zhiznennogo-krizisa (nata
obpateHus: 20.10.2023).

11. Kpusbix C.B., AHukaHoB M.B., AHnkaHoBa H.I.
PednekcuBHoe ob6yyeHne: Teopuss W MpakTuka.
MoHorpadus.  CM6.: SrkBOY BO  «CaHKT-
MeTepbyprckuin BOEHHbIN VHCTUTYT BOVICK
HaumoHanbHoW reapaum Poccuiickon depepaummn»,
2017.172c.

12. Jleontees [.A., OcuH E.H. Pednekcus
«XOopoLLas» U «fypHas»: OT 06bACHUTENBHOV MOAeN
K auddepeHumanbHoi guarHocTtuke // Meunxonorus.
2014.T.11.Ne 4, C. 110—135.

13. JleoHtbeB  [.A.  JIMHMHOCTHBLIN  MOTeHUMan:
CTpyKTypa u guarHocTvka / Mop pea. O.A. JleoHTbeBa.
M.: Cwmbicn, 2011.

14. JloryteHkoBa W.B.PethneKCUBHbIA TPEHUHI Kak
WHCTPYMEHT  MOCTPOEHUSA  XXWM3HEHHbIX MPOEKTOB

noppocTkoB // Mcuxonorus. VCTopuko-kputnuydeckme
0630pbl U COBpeMeHHble nccnegoBanus. 2020. T. 9.
Ne 3. C. 223—228.

15. JlsHrme  A. 3HadeHMe  camomo3HaHus B
3K3UCTEHLMANBHOM aHaNM3e n norotTepanyun: cpaBHeHne
nogxofoB //  MOCKOBCKMIA  ncuxoTepaneBTUHeCKUit
xypHan. 2002. Ne 4. C. 150—168.

16. Mopososa W.C., byrposa H.A., KpeuyaH 3.B.,
EBceerkoBa E.B. Bbi6op CTYAEHTOM UHAMBUAYaSbHON
o6pa3oBaTesibHON TPAEKTOPUM: Cy6beKTHAsA Mo3nLmMs
n ctpaterum Bblbopa // lNMcuxonornyeckas Hayka u
ob6pasoBaHue. 2023. Tom 28. Ne 2. C. 30—45. DOI:
10.17759/pse.2023280203

17. MyxuHa B.C. JlnaHocTb: Mudpbl 1 PeanbHocTb
(AnbtepHatvBHbI - B3rMS4.  CUCTEMHBbIM - MOAXOA,.
VIHHOBaLWOHHbIE acnekTbl). EkatepuHbypr, 2007. 969 c.
18. HosukoBa M.A. «[cuxonornyeckas pasymMHOCTb»
B CTPYKTYype VHTENNEKTYanbHO-NIM4YHOCTHOrO
noTeHumana (apantaums onpocHuka) / M.A. Hoeukosa,
T.B. KopHunosa // MNMcuxonornyeckuin xypHan. 2014.
T.35. Ne 1. C. 95—110.

19. lMaryHnHa B.M. PednekcnBHo-geAaTenbHOCTHasn
Modenb (OPMMPOBAHUA COLMASIBHON YCMELLHOCTH
JIMYHOCTK // FlpocnaBcKuiAi Negarorm4eckmini BECTHUK.
2010. Ne 2. C. 13—15.

20. Canoroea E.E. CobblTue B  CTpyKType
6uorpadmyeckoro Tekcta // KynstypHo-uctopuyeckas
ncuxonorus. 2006. Ne 1. C. 60—64.

21. Cusukoea T.O. Meta-mopenb  pednekcumn
B pamkax  meTa-oHTonmormv  //  CubupcKuia
NCMX0NOrn4eckunin xxypHan. 2018. Ne 68. C. 6—31.
22. Tpetesiko [1.U., CeHHoBckmii U.6. OcHOBbI
pedniekCUBHOro  ynpasneHus obyyeHnem  //
TexHonorna MopyfnbHOro oby4eHns B Likone. M.,
1997. 352 c.

23. ®etuckmH H.IM. CoumanbHo-ncuxonornyeckas
OMarHoCTMKa pasBUTUA NMYHOCTU U Manbix rpyn  /
H.M. ®etuckuH, B.B. Kosnos, .M. MaHywnos. M.,
2002. 122 c.

24. XasviHeH E.B. Ycnosus CTaHOBIIEHUA JIMHHOCTHON
pednekcun B NOAPOCTKOBOM Bo3pacTte: asToped.
aucc. ... KaHg. ncvxon. Hayk. M., 2005. 38 c.

25. YecHokosa E.H. MeTognocTpoeHnsapassmBatoLLMx
[Manorm4eckKMXoTHOLLEHWNIA «YYUTENb-YYEHUK»:
OVWCC. ... Kand. ncvxon. Hayk. Cl6., 2005. 259 c.

26. epposuykuvi .I1. MbiwneHne. [MoHUMaHue.
Pednekcus. M.: Hacnegne MMK, 2005.

27. SpuKcoH 3. \OeHTUYHOCTb: FOHOCTb U Kpuauc. M.:
®dnuHTa, 2006. 342 c.

28. IOpkeBuny B.C. OpapeHHble Oetn n
VNHTENNEKTYanbHO-TBOPHECKMNIA noTeHuman
obuectsa // Mcuxonornyeckas Hayka n o6pasoBaHue.
2010. Ne 5. URL: https://psyjournals.ru/files/40947/
New_school_issue_2010_Yurkevich.pdf (mara
obpaLLeHus: 14.08.2023)

29. Baeza W.B., Péo A.M., Visquez P.O., Muiioz N.S.,
Vallejos V.C. ldentificacion de factores de riesgo y

143




JloryteHkoBa U1.B. \ameHeHWs B copepXXaHnum n CTPYKTYpPe XU3HEHHbIX NMPOEKTOB yYaLLUXCs

B oéyHammeM perJ'IeKCI/IBHOM aunarnore

Mcnxonornyeckasn Hayka n obpasosaHue. 2024. T. 29. Ne 3

factores protectores del embarazo en adolescentes de
la novena region // Revista Chilena de Obstetricia y
Ginecologai. 2007. Vol. 72(2). P. 76—81. DOI:10.4067/
S0717-75262007000200002

30. Oman R.F., Vesely S.K., Aspy C.B. Youth
assets and sexual risk behavior: The importance of

Information about the authors

assets for youth residing in one-parent households //
Perspectives on Sexual and Reproductive Health.
2005. Vol. 37(1). P. 25—31. URL: https://www.
guttmacher.org/pubs/journals/3702505.html  (mata
obpatieHus: 03.10.2023).

Irina V.Logutenkova, Head of the Psychological Center, Obninsk Institute of Atomic Energy (branch), Na-
tional Research Nuclear University «MEPhI», Obninsk, Russia, ORCID: 0009-0009-4844-005X, e-mail:

innovationss @bk.ru

UNHgpopmayns o6 aBTopax

JloryteHkoBa VipuHa BnagumupoBHa, HadanbHUK MCUXONOrnyeckoro ueHtpa, OO6HWUHCKUA MHCTUTYT
aToMHOM 3HepreTuku (dunuan), ®rAOY BO «HaumoHanbHbIN uccnenoBaTenbCkuii SAEpHbIA YHUBEpP-
cuteT «MUON» (GFAQY BO HUAY MNDWN), r. O6HMHCK, Poccuiickaa ®epepaumsa, ORCID: 0009-0009-

4844-005X, e-mail: innovationss @bk.ru

Monyyena 02.11.2023
MpuHsaTa B nevatb 30.06.2024

144

Received 02.11.2023
Accepted 30.06.2024



