Mcuxonornyeckas Hayka v o6pasosaHue Psychological Science and Education

2024.T.29. Ne 5. C. 31—48 2024. Vol. 29, no. 5, pp. 31—48
DOI: https://doi.org/10.17759/pse.2024290503 DOI: https://doi.org/10.17759/pse.2024290503
ISSN: 1814-2052 ISSN: 1814-2052
ISSN: 2311-7273 (online) ISSN: 2311-7273 (online)

Implementation of the Principle of Continuity
in Inclusive Education in Russia

Svetlana V. Alekhina
Moscow State University of Psychology & Education, Moscow, Russia
ORCID: https://orcid.org/0000-0002-9374-5639, e-mail: alehinasv@mgppu.ru

Yuliya A. Bystrova
Moscow State University of Psychology & Education, Moscow, Russia
ORCID: https://orcid.org/0000-0002-1866-0993, e-mail: BystrovaYuA @mgppu.ru

Elena V. Samsonova
Moscow State University of Psychology & Education, Moscow, Russia
ORCID: https://orcid.org/0000-0001-8961-1438, e-mail: samsonovaev@mgppu.ru

Alexey Yu. Shemanov
Moscow State University of Psychology & Education, Moscow, Russia
ORCID: https://orcid.org/0000-0003-3925-3534, e-mail: shemanovayu @mgppu.ru

The work is aimed at analyzing indicators for ensuring the continuity of the
inclusive process in general and vocational education in Russia. The study
was conducted in educational organizations in 82 regions of the country;
6377 heads of educational organizations, 60870 teachers, 92093 parents and
32039 students of secondary vocational education participated were recruited
for this study. The main method was an online survey, the data analysis meth-
od is frequency. The article describes four indicators of the continuity of the
inclusive process — ensuring the variability of educational programs, plans
and organizational forms of education, psychological and pedagogical support
for students with special needs and its staffing, ensuring the participation of
all students and their parents in the educational process, the life of the edu-
cational organization, support in self-determination and choice of professional
educational trajectory. The implementation of the principle of continuity, en-
shrined in the normative field of education, is reflected in the data of the article
through indicators of the sustainability of the share of inclusion of a number
of categories of students with special needs when moving from level to level.
However, obstacles to the implementation of the principle of continuity are the
insufficiency of mechanisms for the individualization of education, including the
lack of institutionalization of the individual educational route, staffing shortages
for psychological and pedagogical support of students, as well as the social
and practical orientation of career guidance technologies.
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MpencTaBneHHble B cTaTbe MaTepumasibl NOCBsLLEHbI Mpo6iieMe o6ecrneqeHuns
HeMnpepbIBHOCTU MHKJIIO3MBHOIO npoliecca B 06LeM U npodeccroHanbHOM
obpasoBaHun Poccuu. Llenb ctatbm — onucatb ypoBeHb 06ecneYveHns He-
NPEPLIBHOCTA MHKJTIO3MBHOIO npoliecca B o6LieM U npodeccroHanbHOM
obpasoBaHun Poccmmn yepes KOMMNEKC nokasaTenewn, BbISBNSAIOLLMX CMOCO6-
HOCTb CUCTEMbI YOOBNETBOPSATL NOTPEOHOCTL YeSloBeka B peannsauum nHam-
BMAYyanbHOro 06pa3oBaTeflbHOro MapLupyTa ¢ y4eToM ero MHAMBMAYyasibHbIX
BO3MOXHOCTel. iccnegoBaHune 6b1510 NpoBegeHo B 06pa3oBaTenbHbIX opra-
HU3aumsx 82 pervoHOB CTpaHbl, B Onpoce y4acTeoBanu 6377 pykoBoauTe-
nen obpasoBartenbHbIX opraHmdauuin, 60870 negaroros, 92093 poguTenen n
32039 oby4atoLmxcs cpegHero npodeccroHansHoro oépasosaHuns. OCHOB-
HOW MeTOf, — OHMalH-0Npoc, METOA aHanM3a AaHHbIX — YacTOTHbIN. B cTatbe
onucaHbl YeTbipe crnocoba obecneyeHnst MHKI3VBHOIO NpoLecca, nexatiue
B OCHOBE €ro HENpPepbIBHOCTU Hapsigy C PSAOM APYrvX CPeAcTB: obecneveHne
BapnaTtnMBHOCTU o6pasoBaTeanb|x nporpamMmm, njaHoB U OpraHmM3aulMnOHHbIX
hopM 06YyHeHUsI, NMCMXOSIOro-NefarorMyeckoe ConpoBOXAEHMNE OOYHatoLLInX-
€A ¢ 0CO6bIMM MOTPEBHOCTAMMU M €ro KagpoBoe obecnedyeHne, obecneyeHve
yyacTusa Bcex o6yvatoLLMXCs U UX poauTenei B o6pa3oBaTesisHOM npoLecce
1 XXU3HU 06pa3oBaTenbHON opraHM3aumnm 1 nogaepXka B caMoonpeneneHnm
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1 Bbl6Ope npodeccnoHanbHoM obpasoBaTenbHon TpaekTopun. Obpalla-
eTcsi 0co60e BHMMaHWE Ha TO, Kak peanu3aums NpuHUmMna HemnpepbIiBHOCTY,
3aKpenneHHoro B HOPMaTMBHOM Mnone 06pa3oBaHus, oTpaxkaeTcs 4epes no-
KasarenuM yCTOM4MBOCTWU [ONW BKIIOYEHUS pspa KaTteropum obydaroLmxcs
C 0COObIMM MOTPEOHOCTAMU NPU NEPEXOAE C YPOBHSA Ha ypoBeHb. [enaetcs
BbIBOJ, YTO NPENATCTBMEM A5 peann3aumm NpUHLMNa HenpepbIBHOCTM ABNS-
€TCA HeJoCTaTO4HOCTb MeXaHU3MOB UHAOnBMOyannsaunumn OﬁpaSOBaHVIH, B TOM
yucne OTCYTCTBME WHCTUTyanuaaumnm WHAMBUOYanbHOrO o6pa3oBaTeslbHoro
MapLupyTa, AeuumnTbl KagpoBoro o6ecneHeHns NCUxXonoro-nefarorn4eckoro
COMPOBOXAEHMA 06Y4alOLLMXCA, a TaKXe coumarnibHOM M MpakTUYecKon Ha-
NpPaBNeHHOCTU TEXHONIOTMI NMPOGOPUEHTaLUN.

KnioyeBble c/ioBa: HenpepbiBHOCTb 06pa3oBaHust; MHKO3MBHOE 06pa3o-
BaHue; obLlee obpasoBaHme; NpodeccnoHansHoe obpasoBaHve; NHOMBUOY-
anbHbIA 06pa3oBaTesibHbI MapLLIpYT; yHacTue; BapMaTUBHOCTb; NCMXONOro-
nefjarornyeckoe COnpoBOXAEHME; 0CObble 06pa3oBaTerbHble MOTPEGHOCTY;
npodeccrmoHansHoe caMoonpefeneHve.

®duHaHcupoBaHue. ViccnepoBaHne BbIMOMIHEHO B pamMKax rocyAapCTBEHHOro 3agaHus MuHuctep-
cTBa npoceeLleHns Poccuickon depepaummn ot 09.02.2024 Ne 073-00037-24-01 «[MNcuxonornye-
cKas nogaepxka oby4aroLMxcs ¢ 0Co6bIMM 06pa3oBaTesibHbIMU NOTPEOHOCTAMN B UHKTHO3UBHOW
obpasoBaTesibHON cpefe 06Lleobpas3oBaTeslbHbIX OpraHn3aLmnii».

BnarogapHocTU. ABTOpPbI BbIpaxatoT npuaHartensHocTs M.H. Anekceesori n I"./. Ton4kosy 3a nog-

FOTOBKY OaHHbIX UccnegosaHusa onsa I'Iy6J'IVIKaLlI/IVI.

IAnsa umtatel: AnexvHa C.B., beictposa KO.A., CamcoHoBa E.B., LLlemaHoB A.fO. Peannsaumsa npuH-
uuna HenpepbIBHOCTU B MHKIMIO3MBHOM 06pasoBaHunu B Poccum // Meuxonornyeckas Hayka n obpa-
3oBaHue. 2024. Tom 29. Ne 5. C. 31—48. DOI: https://doi.org/10.17759/pse.2024290503

Introduction

Implementation of inclusive education in
Russia offers the opportunity to study the main
obstacles to the development of inclusive prac-
tices through a systemic perspective. One of
these obstacles is the continuation of inclusive
practices at the general and vocational educa-
tion levels. The Federal Law “On Education in
the Russian Federation” states that the conti-
nuity concept must be applied at all educational
levels. According to the law, Article 10 states in
paragraph 7 that “The education system shall
provide conditions for uninterrupted educa-
tion...” [24] Persons with special educational
needs will also benefit from the implementation

of education continuity under the inclusive edu-
cation concept outlined in the law on education
(art. 2, para. 27). This concept is founded on
the principles of equality and respect for all
types of special educational needs.

Special educational needs must be re-
spected to ensure inclusive education conti-
nuity, which is widely acknowledged as the
concept of “education for all” [11; 18], includ-
ing for students from ethno-cultural minori-
ties, gifted students, students with migrant
backgrounds and non-native languages of
learning, students with disabilities and health
limitations', and other learners [14; 26; 29;
35; 37; 38; 40].

" The term “students with health limitations” is used as an equivalent to the internationally used term “students with dis-
abilities” because the Russian educational system distinguishes two concepts: “a student with disabilities” is someone
who has a medical condition that makes them disabled, while “a student with health limitations” is someone who needs

special conditions to be successful in learning.
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Education continuity is only possible if all
citizens are granted an opportunity and right
to receive any type of education and “follow
an individual educational path’ according to
their needs, demands, and abilities” [4, c. 22].
Since it is no longer seen as a goal but rather
as a chance to obtain a career and lead an
independent life, one of the primary goals of
inclusive education and its quality indicators
is to create an individual educational path for
people with special needs from early care to
vocational education [22].

According to the continuity principle, the
inclusive education environment (IEE) must
be flexible, adjustable, and variable, and it
must be possible to change it to accommo-
date each learner’s unique needs and individ-
ual educational path (IEP). For effective self-
development at an educational institution (EI),
the IEE ought to offer all learners the chance
to receive high-quality education [1; 27].

The article’s objective is to present data
that illustrate the degree of inclusive process
continuity in general and vocational educa-
tion in Russia using a set of indicators that
demonstrate how well the system can ac-
commodate an individual’s need to complete
an educational path while taking into account
their abilities.

This article analyses data from general
and secondary vocational education levels
using the four basic indicators of inclusive
process continuity. These indicators include:
1) ensuring that educational plans, programs,
and organizational teaching styles are di-
verse; 2) offering pedagogical and psycho-
logical support to learners with special educa-
tional needs and its staffing; 3) ensuring that
all learners and their parents participate in the
educational process and in the educational
institution’s activities; and 4) helping learners
make their own decisions and choose a pro-
fessional education path.

Methods

A research team from the Federal Re-
source Centre for the Development of Inclu-
sive General and Additional Education con-
ducted the research in 2023.
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Sampling: Respondents were chosen at
random from 6,377 educational institutions
spread throughout 82 regions of the Rus-
sian Federation, which accounts for 15% of
the whole El network. The organization of
the sampled population mirrored that of the
broader population. Three sets of respon-
dents (6,377 heads of educational institutions,
60,870 teachers, 92,093 parents, and 32,039
secondary vocational education (SVE) stu-
dents) were included in the sample’s quanti-
tative data.

Methods: frequency analysis of the ob-
tained data; “IEE monitoring” (automated in-
formation system) — for data collection and
processing; AnketologBox software — for
questionnaires customization and editing.

Findings of the study

Learners with special educational

needs

As one of the inclusion development con-
cepts, diversity of learners’ special educa-
tional needs [11] forms the foundation for the
educational system creation and the estab-
lishment of an inclusive learning environment.
This raises the issue of how to categorize va-
riety. Therefore, as part of inclusive education
implementation, we will briefly address this
topic before looking at the samples of learn-
ers with special educational needs.

There are currently two opposing trends
under discussion. The ideology of inclusion,
on the one hand, is based on the social defini-
tion of disability, which challenges classifica-
tion as a way to stigmatize and marginalize
individuals based on their distinctive qualities.
However, this should be avoided when devel-
oping an inclusive culture where educational
institutions focus on providing all learners with
a sense of belonging [39]. On the other hand,
the state education policy sets education
standards that define knowledge and skills
requirements for graduates from educational
institutions. It also specifies assessment tools
that evaluate learner's capabilities and re-
spective methods for their classification. The
second approach aims to preserve learner
categories as means to improve the learn-
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ing process that considers specific features
of each learner while ensuring conditions for
special education [13; 31; 32]. These two
approaches to classification need a careful
analysis of the specific features of the gen-
eral education groups of learners (Tab. 1) that
were defined by a wide variety of special edu-
cational needs.

The findings of the study reveal that as
learners with health limitations advance from
one educational level to the next, their degree
of inclusion declines significantly: it drops
by roughly 3.5 times when they move from
preschool to school and by roughly 2 times
when they transition from school to a second-
ary vocational institution. Both their removal
from the school system and their transfer to
secondary vocational training institutions may
contribute to the dramatic drop in the percent-
age of learners with health limitations as they
move onto high school.

The number and percentage of learners
with disabilities in the pool increase from 9,026
(1.43%) to 24,612 (1.48%) when they transi-

tion from the preschool to school education.
At the secondary vocational education level,
the percentage of learners with disabilities de-
creases by more than twice, to 3,729 (0.61%).
At the transition from preschool to school,
the percentage of gifted learners rises rough-
ly by 15 times, and at the SVE level, it falls
drastically. Similar but less pronounced shifts
occur in the percentage of learners whose na-
tive language differs from that of teaching.
The percentage of learners with severe
speech impairments, ASDs, musculoskel-
etal disorders, and deaf learners declines
substantially as they move from preschool
to school, according to the data of inclusion
of various categories of learners with health
limitations. This could suggest a system bar-
rier to maintaining continuity of an individual
educational path for learners with those types
of health limitations in inclusive education.
However, most visually impaired, hearing im-
paired, late deafened, and mentally retarded
learners transfer to basic school after finish-
ing elementary school, which suggests a rela-

Table 1

Percentage of learners with special educational needs at different levels
of education in the Russian Federation

Category PSEI GEI SVE
Learners with HLs* 12.25% 3.99% 2%
Learners with disabilities™ 1.43% 1.48% 0.61%
Gifted learners* 0.56% 8.56% 0.41%
Learn‘erc'ls,*whose mother tongue is different from the main language of 3.999% 8.05% 1.43%
Deaf learners™* 0.08% 1.38% 1.50%
Hearing impaired and late-deafened persons** 0.29% 0.47% 3.89%
Blind learners** 0.01% 0.02% 0.08%
Visually impaired learners, learners with amblyopia, strabismus** 2.12% 1.35% 1.59%
Learners with severe speech impairments** 75.56% | 10.58% 0.60%
Learners with musculoskeletal disorders** 1.71% 3.41% 5.0%
Learners with mental retardation** 12.97% | 60.23% -
Learners with ASDs** 2.34% 4.15% 1.36%
Learners with mental deficiency, intellectual disability (ID)** 1.08% 21.23% | 84.14%
Learners with severe multiple developmental disorders** 0.61% - 1.80%
Learners who have undergone cochlear implantation** 0.13%

Note: * of total learners; ** of learners with health limitations at this level; PSEI — preschool educational institution,
GEI — general educational institution (school), SVE — secondary vocational education.
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tively more steady retention of these learners
groups in schools as they move through the
educational system.

However, a significant percentage of
learners with intellectual disabilities also re-
main in regular schools (21.2% of learners
with health limitations). Their percentage
in the SVE (84.1% of learners with health
limitations) suggests that they most likely
continue their education in the SVE system
after that.

Thus, the analysis of the pool of learn-
ers with special educational needs, including
learners with health limitations, at different
levels of education shows drastic changes in
the percentage of inclusion of different cat-
egories of learners with special educational
needs in educational institutions when they
move from level to level. It is necessary to
investigate both the causes of that dynamics
as well as the ways to ensure quality and con-
tinuity of education for learners with special
educational needs in regular education.

Ensuring diversity in plans, programs,

and teaching methods

Due to the diversity of learners at inclusive
educational institutions and the necessity to
accommodate their educational needs, it is
necessary to consider each learner’s distinc-
tive capabilities and offer adaptable learn-
ing environments. Individual learning plans
(ILPs), adapted basic general education pro-
grams (ABEPs), and a variability of teaching
techniques are some of the main methods
used by the Russian educational system to
address the various educational needs of dif-
ferent learners [24]. The ILP partially ensures
an individualized approach to education for
every learner [17; 24], whereas adjusted pro-
grams variants implement the differentiated
approach principle in accordance with the no-
sologic category of learners with health limita-
tions [13]. Moreover, when used in inclusive
educational institutions, the individual educa-
tional path may serve as a tool for learners’
educational paths continuity [23], which re-
quires its institutionalization in the educational
system.
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To meet the requirements of the Federal
State Educational Standards, general educa-
tion institutions mainly use various kinds of
ABEPs to address the diversity of educational
needs at all educational levels, according to
the research data. All types of ABEPs have
been created and implemented in inclusive
schools in Russia. Furthermore, all ABEP
variations (from the second to the fourth),
except for the first, require extension of the
learning period, which makes it more difficult
for learners with health limitations to integrate
socially into their peer group.

The study found that separate groups in
49% of preschool educational institutions and
separate classes in 18% of regular schools,
separate groups in 49% of secondary vo-
cational educational institutions, combined
groups in 34% of preschool educational insti-
tutions and inclusive classes in 79% of regular
schools, general groups in 51% of secondary
vocational educational institutions, resource
classes in 3.2% of general education institu-
tions apply the variability of ABEP implemen-
tation techniques. It should be noted that 40%
of schools use homeschooling, even though
it is believed to have the least inclusive po-
tential [15].

Creation of ILPs for learners with health
limitations is necessary for all implementa-
tion strategies of inclusive education. Ad-
ditionally, any learner, including those with
health limitations and gifted learners, are el-
igible for education in line with an ILP, as re-
quired by the Education Law. In line with the
FSES, the school tutor may help with teach-
ing according to ILPs. However, ILPs are
hardly ever applied in Russian educational
institutions, the study reveals. Accordingly,
ILPs are used to teach 0.086% of all stu-
dents in vocational educational institutions,
1.84% of all regular school students, and
1.53% of all preschoolers. Therefore, the
individualized approach — which requires
an |IEP and tutor support — is basically not
used, and variability is mostly achieved
based on the differentiated approach rely-
ing on the categorization of learners (by
means of the ABEP).
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Psychological and pedagogical

support and staffing issues

The most important condition for continu-
ity and consistency in inclusion is the support
system of the educational institution. These
are the different psychological and pedagogi-
cal support techniques and technologies that
serve as the foundation for both successful
learning at this or that educational level and
the continuation of an educational path of
a learner with special educational needs as
they move from one level to the next [22]. Let
us review the various forms of support offered
by the educational institutions that participat-
ed in our study (Fig. 1).

Psychological counseling is the most
popular type of assistance offered in educa-
tional institutions across all educational levels
(82% of PSEls, 85% of schools, and 90% of
SVEIs), which indicates the development of
psychological support and the accessibility
of educational psychologists in educational
institutions. Social and psychological support
for learners with difficult living conditions is
more developed in vocational schools (93%)

Personal mentoring (GEI, VEI)
Learners' coaching

Teaching Russian as a foreign language
Assistant

Tutorial support

Additional lessons in school subjects

Social and psychological support for children in
difficult life situations

Psychological counseling

Individual and small group remedial classes

(individual in GEls and VEIs) R " 7g

and regular schools (86%) than in kindergar-
tens (59%). However, compared to schools
(78%) and particularly to SVEIs (34%), kin-
dergartens (89% of PSEIs) provide individual
remedial work more frequently.

Tutor assistance is one of the most impor-
tant forms of support in inclusion. A tutor is
an educator who offers individual guidance
and continuity of a learner’s educational path
[21]. However, very few educational institu-
tions provide tutor assistance (12% of PSEls,
18% of schools, and 16% of SVEIs). It is even
more difficult to organize technical support for
learners with health limitations: only 7.9% of
PSEls, 6.3% of schools, and 13% of SVEls,
provide technical assistance.

The ability of educational institutions to hire
the necessary support staff is essential for en-
suring continuity in assistance provision [19].

The average number of students with
health limitations per support specialist was
determined in the study (see Tab. 2).

Even though the requirement [20] for the
availability of educational psychologists is
met, more than three times as many school

0

34

0

20 40 60 80

PSEl m GEI m VEI

Fig. 1. Percentage of Els at different education levels that implement various support techniques
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Table 2
Average number of learners with health limitations per support specialist
Specialist PSEI GEI VEI
educational psychologist | 24.84 18.4 14
speech therapist 13.2 29.92 .
special educator 57.64 49.88 295
social care teacher 224.33 | 26.58 13
Tutor / learning assistant | 112.55 56.2 46
Technical assistant 200.71 | 261.05 90

speech therapists, more than five times as
many special educators, and more than
nine times as many tutors are required. A
tutor is employed by just 1 out of 6 SVEls
(17%), and each tutor has 46 students with
health limitations assigned to them. Since
special educators are only available in 3%
of VEIs, SVEIs find themselves in the most
challenging situation. A consistent solution
is needed to ensure availability of special
educators in SVEls, given the large per-
centage of students with mental deficien-
cies in the SVEI system (Tab. 2). The is-
sue of assessing inclusion of learners with
health limitations in the educational process
is brought up by the analysis of Els’ employ-
ment of special needs education experts at
all levels of education.

Ensuring involvement of teachers,

parents, and learners in the education

process

Learners’ educational needs support
and involvement of all participants of the
educational process demonstrate the edu-
cational institution’s inclusive culture. Cre-
ation of an inclusive culture serves as the
basis for ensuring the inclusive process
continuity in educational institutions, as
well as consistency and consecutiveness
of the entire educational system in inclusion
implementation [6; 30; 39]. Involvement of
teachers, parents and students in the edu-
cational process and the social life of the
learners’ community is one of the most im-
portant of the many indicators used in the
study to describe the inclusive culture of an
educational institution.
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Let us review the data on teachers’ in-
volvement in educational activities meant to
create an inclusive culture (see Fig. 2).

Most teachers (80% of PSEl teachers, 70%
of GEl teachers, and 64% of SVEI teachers)
engage in activities that concern the health
and life safety of those they teach, according
to the analysis of the bar chart (Fig. 2). This
highlights the importance for ensuring learn-
ers’ health and psychological safety of the
inclusive environment. Most teachers (65%
of PSEI teachers, 69% of GEI teachers, and
54% of SVEI teachers) participate in activities
that enhance tolerance and respect for one
another. Kindness lessons have gained popu-
larity in educational institutions and are now an
integral part of Russian educational programs.

Bullying and a strong propensity for con-
flict are fairly common issues in educational
institutions. Taking part in activities that en-
courage tolerance and respect for the diver-
sity of SEN is one of the ways to prevent them
[5; 8; 9]. Approximately 46% of SVEI teachers
and 57% of schoolteachers participate in ac-
tivities dedicated to this topic. The fact that
just 14% of preschool teachers participate in
activities addressing bullying and conflicts,
however, indicates that these issues are no
objects of interest for teachers in PSEls.

At schools and at SVEIs, the proportion of
teachers who organize activities for students
with disabilities and health limitations (46%
at PSEls, 41% at GEls, and 37% at SVEIs)
and participate in activities that expose stu-
dents to different cultures (48% at PSEls,
40% at GEls, and 34% at SVEIs) is slightly
smaller than that in nursery schools. On the
contrary, the proportion of learners whose
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Activities to prevent bullying and conflicts

Activities involving learners with health
limitations and disabled learners

Activities to introduce different nationalities
and their cultures

Activities on tolerance and respect for each
other (lessons on kindness)

Life safety and health promotion activities

o

14,5
E—
45,62
45,55

41,75
37,28

48
34,57

20 40 60 80 100

W PSEl mGEl mVEI

Fig. 2. Els teachers’ involvement in activities, (%): PSEls — 20,997 teachers,
GEls — 23,578 teachers, VEIs — 16,295 teachers

mother tongue differs from that of teaching
doubles as they progress from preschool to
school (Tab. 1). It is shown that exposure to
different cultures and a greater understand-
ing of difficulties faced by learners who have
emotional and behavioral disorders, learning
challenges, and other issues can promote

Attended meetings of teachers and academic
teaching staff

Participated in the approval of the AEP/IEP
for the child

Participated in surveys on educational
services quality and accessibility

Attended classes and scheduled activities

o

better understanding and enhance the school
climate [29; 34].

Knowing that parental involvement direct-
ly affects the quality of the IEE [2; 3; 10], the
study examined the level of parental engage-
ment in educational institutions’ operation
(Fig. 3).

11,04
8,49

13,49
11,47

e,

23,18

— 44,71
24,9

5 10 15 20 25 30 35 40 45 50

m PSEl mGEI

Fig. 3. Percentage of parents involved in educational institutions’ activities (%): PSEls — 44,033 people,
including 26.06% of parents of learners with health limitations; GEls — 48,060 people, including 35.87% of
parents of learners with health limitations

39




AnexuHa C.B., beictposa 10.A., CamcoHoBa E.B., LLlemaHoB A.fO.
Peanusauusi npyHumna HenpepbIBHOCTU B UHKITHO3UBHOM 06pa3oBaHumn B Poccumn
Mcuxonormnyeckas Hayka n o6pasoBanue. 2024. T. 29. Ne 5

According to the analysis’s findings
(Fig. 3), parents’ involvement in PSEls is
twice as high as that of in schools in terms
of attending classes and participating in
planned activities (walks, midday sleep, etc.)
and taking part in surveys on the accessibility
and quality of educational services. Accord-
ing to 11% of parents at schools and 13%
of parents at PSEls, they participate in the
approval of their children’s IEPs and ABEP.
11% of parents at PSEls and 8% of parents at
schools report their participation in the meet-
ings with psychological and pedagogical ex-
perts, which is well correlated with the propor-
tion of children learning according to ABEP
and IEP at the general education level. The
data confirms that, for the most part, the legal
requirement [24] to have parental consent for
these documents is met.

PSEI and GEI learners’ involvement was
evaluated based on the assessments by their
parents, whereas SVEI level students were
asked to reply to questions themselves. It is
important that almost at every educational
level, learners are more engaged in activities
that are organized by adults rather than on
their own initiative. These activities include
celebrations and sports events (87% of pre-
schoolers, 63% of schoolchildren and 28% of
vocational education students), trips and ex-
cursions (32%, 57% and 19% respectively),
hobby clubs and workshops (68%, 64% and
22% respectively), academic competitions
and contests (59%, 54% and 6% respec-
tively). However, in situations when initiative
and personal attitude are required, such as
IEPs development (10.5% of schoolchildren
and 3.6% of vocational education students),
volunteer work (28% and 18% respectively),
coaching and/or mentoring other students
(9.7% of schoolchildren), and project work
(38% and 8% respectively), low levels of
learners’ participation are observed. An-
other important point is that when students
approach the level of secondary vocational
education, their social involvement drastically
declines.

This data does not reduce opportunities
for students to participate in social activities,
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which fosters development of their social
skills and the sense of community. Learners’
good qualities and support of their teachers
have the strongest influence on creating a
sense of belonging [28].

Personal involvement and interest are key
for learners’ development [1]. A clear desire
to participate helps to enhance interest in
learning and involvement in both social and
academic life. [25]. A learning environment
that takes into account each learner’s unique
requirements and interests needs to be estab-
lished to support learners in developing this
experience. The basis for learners’ successful
continuous education is their readiness and
willingness to study [16]. Thus, it opens a
promising perspective for further psychologi-
cal studies in inclusive education.

Support in professional identity

and selection of a professional

education path

Various programs of career guidance
counseling are one of the ways to ensure
education continuity across all levels of edu-
cation. The main goal of these programs is to
inform learners about available professions,
working conditions, and learning opportuni-
ties in their field of interest, which, in its turn,
allows learners to make informed decisions
on their professional education paths [12].

According to the study, schools offer a va-
riety of career guidance counselling services
to students with health limitations (Fig. 4).

Yet, pre-vocational training, which is so ef-
ficient for learners with health limitations and
helps them to improve their social and practi-
cal skills, is only used in 8.2% of schools. The
percentage of schools offering specialized
pre-vocational training makes up just 13%.
The percentage of learners with health limita-
tions who completed pre-vocational training
in 2023 amounts to just 5.85% (about 1 of 17
learners with health limitations), as only 1%
of Russian schools use training and produc-
tion facilities (Fig. 4). This is partially due to
the schools’ insufficient material and techni-
cal base and the underdeveloped system of
networking with specialized organizations,



Alekhina S.V., Bystrova Y.A., Samsonova E.V., Shemanov A.Yu.
Implementation of the Principle of Continuity in Inclusive Education in Russia
Psychological Science and Education. 2024. Vol. 29, no. 5

training and production facility
vocational education

specialized pre-vocational classes
additional education

interaction with parents

class activities

tutor assistance

extracurricular activities

o

20 40 60 80 100

Fig. 4. Percentage of GEls offering different types of career counseling and support to students
with health limitations

including non-profit organizations that could
provide this resource. The practical use of
vocational guidance technologies as a means
of education continuity may be hampered by
the lack of such interaction mechanisms in
schools.

It should be noted that 62.56% of learn-
ers with health limitations enrolled in SVEls
without prior career counseling in school. It
demonstrates a possible efficiency of other
career counseling strategies for learners with
health limitations, i.e. additional education
(54%), extracurricular activities (95%) and
tutor assistance (89%). Studies suggest that
socially oriented career guidance activities
(dramatization games, excursion tours, prac-
tical training, group counseling, professional
situations simulations, etc.) organized for
both learners with health limitations and their
ordinary peers [7; 12; 33] help develop social
competences for all learners (including those
with health limitations), initiate a group inter-
action in a diverse environment, broaden the
scope of social experience and skills transfer
to new activities. All of this is essential for the
professional identity and transition to a new
level of education with a further integration
into a profession.

Conclusion

According to the data analysis in this ar-
ticle, the overall pool of some categories of

learners with health limitations (mental de-
velopment delay, ID, visually impaired, and
hearing impaired) remains constant through-
out their schooling, whereas most of other
categories of learners with health limitations
(blind, deaf, and ASD) leave inclusive schools
at the basic general education level and ap-
pear to transfer to specialized educational
institutions.

Let us focus on the key findings for the
four fundamental measures of inclusive pro-
cess continuity:

1. Ensuring diversity in plans, programs,
and teaching methods. All types of ABEP
have been developed and implemented by in-
clusive educational institutions in Russia at all
educational levels, including resource class-
es, separate classes (groups), and joined
education. However, only 1.34% of learners
in inclusive schools are taught according to
ILPs, which suggests that the individual ap-
proach’s resources are not being used to their
full potential. Besides, learners with health
limitations and disabilities continue to face
challenges of homeschooling, which hinders
their social inclusion. Both issues require their
own technological solution. Russian educa-
tion must institutionalize the individual edu-
cational path as the primary means of imple-
menting continuity.

2. Psychological and pedagogical support
for learners with special educational needs
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and its staffing. For learners with special
educational needs, a variety of pedagogical
and psychological support tools serve as the
basis for their educational path continuity.
Psychological support for learners is the most
common type of assistance in Els at all edu-
cational levels. Lack of remedial support re-
sulting from a shortage of special educators,
particularly at the SVE level, is the primary
shortfall of assistance service in inclusive Els.
Only every tenth educational institution has a
tutor working as a teacher who directly main-
tains the learner’s IEP’s consistency and con-
tinuity, allowing the learner to establish and
maintain their subjective attitude.

3. Ensuring participation of all learners
and their parents in the education process
and the educational institution’s activities.
Teachers’, parents’ and learners’ engage-
ment in the education process and social life
is a key indicator of inclusive culture. This cul-
ture develops gradually and is influenced by
the actions of those involved in educational
processes. The engagement indicator’s multi-
dimensional character requires psychological
and pedagogical examination as well as ad-
ditional multifaceted research.

4. Support in professional identity and
selection of a professional education path.
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