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The work is aimed at analyzing indicators for ensuring the continuity of the 
inclusive process in general and vocational education in Russia. The study 
was conducted in educational organizations in 82 regions of the country; 
6377 heads of educational organizations, 60870 teachers, 92093 parents and 
32039 students of secondary vocational education participated were recruited 
for this study. The main method was an online survey, the data analysis meth-
od is frequency. The article describes four indicators of the continuity of the 
inclusive process — ensuring the variability of educational programs, plans 
and organizational forms of education, psychological and pedagogical support 
for students with special needs and its staffing, ensuring the participation of 
all students and their parents in the educational process, the life of the edu-
cational organization, support in self-determination and choice of professional 
educational trajectory. The implementation of the principle of continuity, en-
shrined in the normative field of education, is reflected in the data of the article 
through indicators of the sustainability of the share of inclusion of a number 
of categories of students with special needs when moving from level to level. 
However, obstacles to the implementation of the principle of continuity are the 
insufficiency of mechanisms for the individualization of education, including the 
lack of institutionalization of the individual educational route, staffing shortages 
for psychological and pedagogical support of students, as well as the social 
and practical orientation of career guidance technologies.
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Представленные в статье материалы посвящены проблеме обеспечения 
непрерывности инклюзивного процесса в общем и профессиональном 
образовании России. Цель статьи — описать уровень обеспечения не-
прерывности инклюзивного процесса в общем и профессиональном 
образовании России через комплекс показателей, выявляющих способ-
ность системы удовлетворять потребность человека в реализации инди-
видуального образовательного маршрута с учетом его индивидуальных 
возможностей. Исследование было проведено в образовательных орга-
низациях 82 регионов страны, в опросе участвовали 6377 руководите-
лей образовательных организаций, 60870 педагогов, 92093 родителей и 
32039 обучающихся среднего профессионального образования. Основ-
ной метод — онлайн-опрос, метод анализа данных — частотный. В статье 
описаны четыре способа обеспечения инклюзивного процесса, лежащие 
в основе его непрерывности наряду с рядом других средств: обеспечение 
вариативности образовательных программ, планов и организационных 
форм обучения, психолого-педагогическое сопровождение обучающих-
ся с особыми потребностями и его кадровое обеспечение, обеспечение 
участия всех обучающихся и их родителей в образовательном процессе 
и жизни образовательной организации и поддержка в самоопределении 
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Introduction
Implementation of inclusive education in 

Russia offers the opportunity to study the main 
obstacles to the development of inclusive prac-
tices through a systemic perspective. One of 
these obstacles is the continuation of inclusive 
practices at the general and vocational educa-
tion levels. The Federal Law “On Education in 
the Russian Federation” states that the conti-
nuity concept must be applied at all educational 
levels. According to the law, Article 10 states in 
paragraph 7 that “The education system shall 
provide conditions for uninterrupted educa-
tion...” [24] Persons with special educational 
needs will also benefit from the implementation 

of education continuity under the inclusive edu-
cation concept outlined in the law on education 
(art. 2, para. 27). This concept is founded on 
the principles of equality and respect for all 
types of special educational needs.

Special educational needs must be re-
spected to ensure inclusive education conti-
nuity, which is widely acknowledged as the 
concept of “education for all” [11; 18], includ-
ing for students from ethno-cultural minori-
ties, gifted students, students with migrant 
backgrounds and non-native languages of 
learning, students with disabilities and health 
limitations1, and other learners [14; 26; 29; 
35; 37; 38; 40].

и выборе профессиональной образовательной траектории. Обраща-
ется особое внимание на то, как реализация принципа непрерывности, 
закрепленного в нормативном поле образования, отражается через по-
казатели устойчивости доли включения ряда категорий обучающихся 
с особыми потребностями при переходе с уровня на уровень. Делается 
вывод, что препятствием для реализации принципа непрерывности явля-
ется недостаточность механизмов индивидуализации образования, в том 
числе отсутствие институализации индивидуального образовательного 
маршрута, дефициты кадрового обеспечения психолого-педагогического 
сопровождения обучающихся, а также социальной и практической на-
правленности технологий профориентации.

Ключевые слова: непрерывность образования; инклюзивное образо-
вание; общее образование; профессиональное образование; индивиду-
альный образовательный маршрут; участие; вариативность; психолого-
педагогическое сопровождение; особые образовательные потребности; 
профессиональное самоопределение.
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1 The term “students with health limitations” is used as an equivalent to the internationally used term “students with dis-
abilities” because the Russian educational system distinguishes two concepts: “a student with disabilities” is someone 
who has a medical condition that makes them disabled, while “a student with health limitations” is someone who needs 
special conditions to be successful in learning.
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Education continuity is only possible if all 
citizens are granted an opportunity and right 
to receive any type of education and “follow 
an individual educational path’ according to 
their needs, demands, and abilities” [4, с. 22]. 
Since it is no longer seen as a goal but rather 
as a chance to obtain a career and lead an 
independent life, one of the primary goals of 
inclusive education and its quality indicators 
is to create an individual educational path for 
people with special needs from early care to 
vocational education [22].

According to the continuity principle, the 
inclusive education environment (IEE) must 
be flexible, adjustable, and variable, and it 
must be possible to change it to accommo-
date each learner’s unique needs and individ-
ual educational path (IEP). For effective self-
development at an educational institution (EI), 
the IEE ought to offer all learners the chance 
to receive high-quality education [1; 27].

The article’s objective is to present data 
that illustrate the degree of inclusive process 
continuity in general and vocational educa-
tion in Russia using a set of indicators that 
demonstrate how well the system can ac-
commodate an individual’s need to complete 
an educational path while taking into account 
their abilities.

This article analyses data from general 
and secondary vocational education levels 
using the four basic indicators of inclusive 
process continuity. These indicators include: 
1) ensuring that educational plans, programs, 
and organizational teaching styles are di-
verse; 2) offering pedagogical and psycho-
logical support to learners with special educa-
tional needs and its staffing; 3) ensuring that 
all learners and their parents participate in the 
educational process and in the educational 
institution’s activities; and 4) helping learners 
make their own decisions and choose a pro-
fessional education path.

Methods
A research team from the Federal Re-

source Centre for the Development of Inclu-
sive General and Additional Education con-
ducted the research in 2023.

Sampling: Respondents were chosen at 
random from 6,377 educational institutions 
spread throughout 82 regions of the Rus-
sian Federation, which accounts for 15% of 
the whole EI network. The organization of 
the sampled population mirrored that of the 
broader population. Three sets of respon-
dents (6,377 heads of educational institutions, 
60,870 teachers, 92,093 parents, and 32,039 
secondary vocational education (SVE) stu-
dents) were included in the sample’s quanti-
tative data.

Methods: frequency analysis of the ob-
tained data; “IEE monitoring” (automated in-
formation system) — for data collection and 
processing; AnketologBox software — for 
questionnaires customization and editing.

Findings of the study
Learners with special educational
needs
As one of the inclusion development con-

cepts, diversity of learners’ special educa-
tional needs [11] forms the foundation for the 
educational system creation and the estab-
lishment of an inclusive learning environment. 
This raises the issue of how to categorize va-
riety. Therefore, as part of inclusive education 
implementation, we will briefly address this 
topic before looking at the samples of learn-
ers with special educational needs.

There are currently two opposing trends 
under discussion. The ideology of inclusion, 
on the one hand, is based on the social defini-
tion of disability, which challenges classifica-
tion as a way to stigmatize and marginalize 
individuals based on their distinctive qualities. 
However, this should be avoided when devel-
oping an inclusive culture where educational 
institutions focus on providing all learners with 
a sense of belonging [39]. On the other hand, 
the state education policy sets education 
standards that define knowledge and skills 
requirements for graduates from educational 
institutions. It also specifies assessment tools 
that evaluate learner’s capabilities and re-
spective methods for their classification. The 
second approach aims to preserve learner 
categories as means to improve the learn-
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ing process that considers specific features 
of each learner while ensuring conditions for 
special education [13; 31; 32]. These two 
approaches to classification need a careful 
analysis of the specific features of the gen-
eral education groups of learners (Tab. 1) that 
were defined by a wide variety of special edu-
cational needs.

The findings of the study reveal that as 
learners with health limitations advance from 
one educational level to the next, their degree 
of inclusion declines significantly: it drops 
by roughly 3.5 times when they move from 
preschool to school and by roughly 2 times 
when they transition from school to a second-
ary vocational institution. Both their removal 
from the school system and their transfer to 
secondary vocational training institutions may 
contribute to the dramatic drop in the percent-
age of learners with health limitations as they 
move onto high school.

The number and percentage of learners 
with disabilities in the pool increase from 9,026 
(1.43%) to 24,612 (1.48%) when they transi-

tion from the preschool to school education. 
At the secondary vocational education level, 
the percentage of learners with disabilities de-
creases by more than twice, to 3,729 (0.61%).

At the transition from preschool to school, 
the percentage of gifted learners rises rough-
ly by 15 times, and at the SVE level, it falls 
drastically. Similar but less pronounced shifts 
occur in the percentage of learners whose na-
tive language differs from that of teaching.

The percentage of learners with severe 
speech impairments, ASDs, musculoskel-
etal disorders, and deaf learners declines 
substantially as they move from preschool 
to school, according to the data of inclusion 
of various categories of learners with health 
limitations. This could suggest a system bar-
rier to maintaining continuity of an individual 
educational path for learners with those types 
of health limitations in inclusive education. 
However, most visually impaired, hearing im-
paired, late deafened, and mentally retarded 
learners transfer to basic school after finish-
ing elementary school, which suggests a rela-

Table 1
Percentage of learners with special educational needs at different levels 

of education in the Russian Federation

Category PSEI GEI SVE

Learners with HLs* 12.25% 3.99% 2%

Learners with disabilities* 1.43% 1.48% 0.61%

Gifted learners* 0.56% 8.56% 0.41%
Learners whose mother tongue is different from the main language of 
teaching*

3.92% 8.05% 1.43%

Deaf learners** 0.08% 1.38% 1.50%

Hearing impaired and late-deafened persons** 0.29% 0.47% 3.89%

Blind learners** 0.01% 0.02% 0.08%

Visually impaired learners, learners with amblyopia, strabismus** 2.12% 1.35% 1.59%

Learners with severe speech impairments** 75.56% 10.58% 0.60%

Learners with musculoskeletal disorders** 1.71% 3.41% 5.0%

Learners with mental retardation** 12.97% 60.23% –

Learners with ASDs** 2.34% 4.15% 1.36%

Learners with mental deficiency, intellectual disability (ID)** 1.08% 21.23% 84.14%

Learners with severe multiple developmental disorders** 0.61% – 1.80%

Learners who have undergone cochlear implantation** 0.13%
Note: * of total learners; ** of learners with health limitations at this level; PSEI – preschool educational institution, 
GEI – general educational institution (school), SVE – secondary vocational education.
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tively more steady retention of these learners 
groups in schools as they move through the 
educational system.

However, a significant percentage of 
learners with intellectual disabilities also re-
main in regular schools (21.2% of learners 
with health limitations). Their percentage 
in the SVE (84.1% of learners with health 
limitations) suggests that they most likely 
continue their education in the SVE system 
after that.

Thus, the analysis of the pool of learn-
ers with special educational needs, including 
learners with health limitations, at different 
levels of education shows drastic changes in 
the percentage of inclusion of different cat-
egories of learners with special educational 
needs in educational institutions when they 
move from level to level. It is necessary to 
investigate both the causes of that dynamics 
as well as the ways to ensure quality and con-
tinuity of education for learners with special 
educational needs in regular education.

Ensuring diversity in plans, programs,
and teaching methods
Due to the diversity of learners at inclusive 

educational institutions and the necessity to 
accommodate their educational needs, it is 
necessary to consider each learner’s distinc-
tive capabilities and offer adaptable learn-
ing environments. Individual learning plans 
(ILPs), adapted basic general education pro-
grams (ABEPs), and a variability of teaching 
techniques are some of the main methods 
used by the Russian educational system to 
address the various educational needs of dif-
ferent learners [24]. The ILP partially ensures 
an individualized approach to education for 
every learner [17; 24], whereas adjusted pro-
grams variants implement the differentiated 
approach principle in accordance with the no-
sologic category of learners with health limita-
tions [13]. Moreover, when used in inclusive 
educational institutions, the individual educa-
tional path may serve as a tool for learners’ 
educational paths continuity [23], which re-
quires its institutionalization in the educational 
system.

To meet the requirements of the Federal 
State Educational Standards, general educa-
tion institutions mainly use various kinds of 
ABEPs to address the diversity of educational 
needs at all educational levels, according to 
the research data. All types of ABEPs have 
been created and implemented in inclusive 
schools in Russia. Furthermore, all ABEP 
variations (from the second to the fourth), 
except for the first, require extension of the 
learning period, which makes it more difficult 
for learners with health limitations to integrate 
socially into their peer group.

The study found that separate groups in 
49% of preschool educational institutions and 
separate classes in 18% of regular schools, 
separate groups in 49% of secondary vo-
cational educational institutions, combined 
groups in 34% of preschool educational insti-
tutions and inclusive classes in 79% of regular 
schools, general groups in 51% of secondary 
vocational educational institutions, resource 
classes in 3.2% of general education institu-
tions apply the variability of ABEP implemen-
tation techniques. It should be noted that 40% 
of schools use homeschooling, even though 
it is believed to have the least inclusive po-
tential [15].

Creation of ILPs for learners with health 
limitations is necessary for all implementa-
tion strategies of inclusive education. Ad-
ditionally, any learner, including those with 
health limitations and gifted learners, are el-
igible for education in line with an ILP, as re-
quired by the Education Law. In line with the 
FSES, the school tutor may help with teach-
ing according to ILPs. However, ILPs are 
hardly ever applied in Russian educational 
institutions, the study reveals. Accordingly, 
ILPs are used to teach 0.086% of all stu-
dents in vocational educational institutions, 
1.34% of all regular school students, and 
1.53% of all preschoolers. Therefore, the 
individualized approach — which requires 
an IEP and tutor support — is basically not 
used, and variability is mostly achieved 
based on the differentiated approach rely-
ing on the categorization of learners (by 
means of the ABEP).
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Psychological and pedagogical
support and staffing issues
The most important condition for continu-

ity and consistency in inclusion is the support 
system of the educational institution. These 
are the different psychological and pedagogi-
cal support techniques and technologies that 
serve as the foundation for both successful 
learning at this or that educational level and 
the continuation of an educational path of 
a learner with special educational needs as 
they move from one level to the next [22]. Let 
us review the various forms of support offered 
by the educational institutions that participat-
ed in our study (Fig. 1).

Psychological counseling is the most 
popular type of assistance offered in educa-
tional institutions across all educational levels 
(82% of PSEIs, 85% of schools, and 90% of 
SVEIs), which indicates the development of 
psychological support and the accessibility 
of educational psychologists in educational 
institutions. Social and psychological support 
for learners with difficult living conditions is 
more developed in vocational schools (93%) 

and regular schools (86%) than in kindergar-
tens (59%). However, compared to schools 
(78%) and particularly to SVEIs (34%), kin-
dergartens (89% of PSEIs) provide individual 
remedial work more frequently.

Tutor assistance is one of the most impor-
tant forms of support in inclusion. A tutor is 
an educator who offers individual guidance 
and continuity of a learner’s educational path 
[21]. However, very few educational institu-
tions provide tutor assistance (12% of PSEIs, 
18% of schools, and 16% of SVEIs). It is even 
more difficult to organize technical support for 
learners with health limitations: only 7.9% of 
PSEIs, 6.3% of schools, and 13% of SVEIs, 
provide technical assistance.

The ability of educational institutions to hire 
the necessary support staff is essential for en-
suring continuity in assistance provision [19].

The average number of students with 
health limitations per support specialist was 
determined in the study (see Tab. 2).

Even though the requirement [20] for the 
availability of educational psychologists is 
met, more than three times as many school 

Fig. 1. Percentage of EIs at different education levels that implement various support techniques



38

Алехина С.В., Быстрова Ю.А., Самсонова Е.В., Шеманов А.Ю.
Реализация принципа непрерывности в инклюзивном образовании в России
Психологическая наука и образование. 2024. Т. 29. № 5

speech therapists, more than five times as 
many special educators, and more than 
nine times as many tutors are required. A 
tutor is employed by just 1 out of 6 SVEIs 
(17%), and each tutor has 46 students with 
health limitations assigned to them. Since 
special educators are only available in 3% 
of VEIs, SVEIs find themselves in the most 
challenging situation. A consistent solution 
is needed to ensure availability of special 
educators in SVEIs, given the large per-
centage of students with mental deficien-
cies in the SVEI system (Tab. 2). The is-
sue of assessing inclusion of learners with 
health limitations in the educational process 
is brought up by the analysis of EIs’ employ-
ment of special needs education experts at 
all levels of education.

Ensuring involvement of teachers,
parents, and learners in the education
process
Learners’ educational needs support 

and involvement of all participants of the 
educational process demonstrate the edu-
cational institution’s inclusive culture. Cre-
ation of an inclusive culture serves as the 
basis for ensuring the inclusive process 
continuity in educational institutions, as 
well as consistency and consecutiveness 
of the entire educational system in inclusion 
implementation [6; 30; 39]. Involvement of 
teachers, parents and students in the edu-
cational process and the social life of the 
learners’ community is one of the most im-
portant of the many indicators used in the 
study to describe the inclusive culture of an 
educational institution.

Let us review the data on teachers’ in-
volvement in educational activities meant to 
create an inclusive culture (see Fig. 2).

Most teachers (80% of PSEI teachers, 70% 
of GEI teachers, and 64% of SVEI teachers) 
engage in activities that concern the health 
and life safety of those they teach, according 
to the analysis of the bar chart (Fig. 2). This 
highlights the importance for ensuring learn-
ers’ health and psychological safety of the 
inclusive environment. Most teachers (65% 
of PSEI teachers, 69% of GEI teachers, and 
54% of SVEI teachers) participate in activities 
that enhance tolerance and respect for one 
another. Kindness lessons have gained popu-
larity in educational institutions and are now an 
integral part of Russian educational programs.

Bullying and a strong propensity for con-
flict are fairly common issues in educational 
institutions. Taking part in activities that en-
courage tolerance and respect for the diver-
sity of SEN is one of the ways to prevent them 
[5; 8; 9]. Approximately 46% of SVEI teachers 
and 57% of schoolteachers participate in ac-
tivities dedicated to this topic. The fact that 
just 14% of preschool teachers participate in 
activities addressing bullying and conflicts, 
however, indicates that these issues are no 
objects of interest for teachers in PSEIs.

At schools and at SVEIs, the proportion of 
teachers who organize activities for students 
with disabilities and health limitations (46% 
at PSEIs, 41% at GEIs, and 37% at SVEIs) 
and participate in activities that expose stu-
dents to different cultures (48% at PSEIs, 
40% at GEIs, and 34% at SVEIs) is slightly 
smaller than that in nursery schools. On the 
contrary, the proportion of learners whose 

Table 2
Average number of learners with health limitations per support specialist

Specialist PSEI GEI VEI

educational psychologist 24.84 18.4 14

speech therapist 13.2 29.92 …

special educator 57.64 49.88 295

social care teacher 224.33 26.58 13

Tutor / learning assistant 112.55 56.2 46

Technical assistant 200.71 261.05 90
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mother tongue differs from that of teaching 
doubles as they progress from preschool to 
school (Tab. 1). It is shown that exposure to 
different cultures and a greater understand-
ing of difficulties faced by learners who have 
emotional and behavioral disorders, learning 
challenges, and other issues can promote 

better understanding and enhance the school 
climate [29; 34].

Knowing that parental involvement direct-
ly affects the quality of the IEE [2; 3; 10], the 
study examined the level of parental engage-
ment in educational institutions’ operation 
(Fig. 3).

Fig. 2. EIs teachers’ involvement in activities, (%): PSEIs — 20,997 teachers,
GEIs — 23,578 teachers, VEIs — 16,295 teachers

Fig. 3. Percentage of parents involved in educational institutions’ activities (%): PSEIs — 44,033 people, 
including 26.06% of parents of learners with health limitations; GEIs — 48,060 people, including 35.87% of 

parents of learners with health limitations
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According to the analysis’s findings 
(Fig. 3), parents’ involvement in PSEIs is 
twice as high as that of in schools in terms 
of attending classes and participating in 
planned activities (walks, midday sleep, etc.) 
and taking part in surveys on the accessibility 
and quality of educational services. Accord-
ing to 11% of parents at schools and 13% 
of parents at PSEIs, they participate in the 
approval of their children’s IEPs and ABEP. 
11% of parents at PSEIs and 8% of parents at 
schools report their participation in the meet-
ings with psychological and pedagogical ex-
perts, which is well correlated with the propor-
tion of children learning according to ABEP 
and IEP at the general education level. The 
data confirms that, for the most part, the legal 
requirement [24] to have parental consent for 
these documents is met.

PSEI and GEI learners’ involvement was 
evaluated based on the assessments by their 
parents, whereas SVEI level students were 
asked to reply to questions themselves. It is 
important that almost at every educational 
level, learners are more engaged in activities 
that are organized by adults rather than on 
their own initiative. These activities include 
celebrations and sports events (87% of pre-
schoolers, 63% of schoolchildren and 28% of 
vocational education students), trips and ex-
cursions (32%, 57% and 19% respectively), 
hobby clubs and workshops (68%, 64% and 
22% respectively), academic competitions 
and contests (59%, 54% and 6% respec-
tively). However, in situations when initiative 
and personal attitude are required, such as 
IEPs development (10.5% of schoolchildren 
and 3.6% of vocational education students), 
volunteer work (28% and 18% respectively), 
coaching and/or mentoring other students 
(9.7% of schoolchildren), and project work 
(38% and 8% respectively), low levels of 
learners’ participation are observed. An-
other important point is that when students 
approach the level of secondary vocational 
education, their social involvement drastically 
declines.

This data does not reduce opportunities 
for students to participate in social activities, 

which fosters development of their social 
skills and the sense of community. Learners’ 
good qualities and support of their teachers 
have the strongest influence on creating a 
sense of belonging [28].

Personal involvement and interest are key 
for learners’ development [1]. A clear desire 
to participate helps to enhance interest in 
learning and involvement in both social and 
academic life. [25]. A learning environment 
that takes into account each learner’s unique 
requirements and interests needs to be estab-
lished to support learners in developing this 
experience. The basis for learners’ successful 
continuous education is their readiness and 
willingness to study [16]. Thus, it opens a 
promising perspective for further psychologi-
cal studies in inclusive education.

Support in professional identity
and selection of a professional
education path
Various programs of career guidance 

counseling are one of the ways to ensure 
education continuity across all levels of edu-
cation. The main goal of these programs is to 
inform learners about available professions, 
working conditions, and learning opportuni-
ties in their field of interest, which, in its turn, 
allows learners to make informed decisions 
on their professional education paths [12].

According to the study, schools offer a va-
riety of career guidance counselling services 
to students with health limitations (Fig. 4).

Yet, pre-vocational training, which is so ef-
ficient for learners with health limitations and 
helps them to improve their social and practi-
cal skills, is only used in 8.2% of schools. The 
percentage of schools offering specialized 
pre-vocational training makes up just 13%. 
The percentage of learners with health limita-
tions who completed pre-vocational training 
in 2023 amounts to just 5.85% (about 1 of 17 
learners with health limitations), as only 1% 
of Russian schools use training and produc-
tion facilities (Fig. 4). This is partially due to 
the schools’ insufficient material and techni-
cal base and the underdeveloped system of 
networking with specialized organizations, 
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including non-profit organizations that could 
provide this resource. The practical use of 
vocational guidance technologies as a means 
of education continuity may be hampered by 
the lack of such interaction mechanisms in 
schools.

It should be noted that 62.56% of learn-
ers with health limitations enrolled in SVEIs 
without prior career counseling in school. It 
demonstrates a possible efficiency of other 
career counseling strategies for learners with 
health limitations, i.e. additional education 
(54%), extracurricular activities (95%) and 
tutor assistance (89%). Studies suggest that 
socially oriented career guidance activities 
(dramatization games, excursion tours, prac-
tical training, group counseling, professional 
situations simulations, etc.) organized for 
both learners with health limitations and their 
ordinary peers [7; 12; 33] help develop social 
competences for all learners (including those 
with health limitations), initiate a group inter-
action in a diverse environment, broaden the 
scope of social experience and skills transfer 
to new activities. All of this is essential for the 
professional identity and transition to a new 
level of education with a further integration 
into a profession.

Conclusion

According to the data analysis in this ar-
ticle, the overall pool of some categories of 

learners with health limitations (mental de-
velopment delay, ID, visually impaired, and 
hearing impaired) remains constant through-
out their schooling, whereas most of other 
categories of learners with health limitations 
(blind, deaf, and ASD) leave inclusive schools 
at the basic general education level and ap-
pear to transfer to specialized educational 
institutions.

Let us focus on the key findings for the 
four fundamental measures of inclusive pro-
cess continuity:

1. Ensuring diversity in plans, programs, 
and teaching methods. All types of ABEP 
have been developed and implemented by in-
clusive educational institutions in Russia at all 
educational levels, including resource class-
es, separate classes (groups), and joined 
education. However, only 1.34% of learners 
in inclusive schools are taught according to 
ILPs, which suggests that the individual ap-
proach’s resources are not being used to their 
full potential. Besides, learners with health 
limitations and disabilities continue to face 
challenges of homeschooling, which hinders 
their social inclusion. Both issues require their 
own technological solution. Russian educa-
tion must institutionalize the individual edu-
cational path as the primary means of imple-
menting continuity.

2. Psychological and pedagogical support 
for learners with special educational needs 

Fig. 4. Percentage of GEIs offering different types of career counseling and support to students
with health limitations
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and its staffing. For learners with special 
educational needs, a variety of pedagogical 
and psychological support tools serve as the 
basis for their educational path continuity. 
Psychological support for learners is the most 
common type of assistance in EIs at all edu-
cational levels. Lack of remedial support re-
sulting from a shortage of special educators, 
particularly at the SVE level, is the primary 
shortfall of assistance service in inclusive EIs. 
Only every tenth educational institution has a 
tutor working as a teacher who directly main-
tains the learner’s IEP’s consistency and con-
tinuity, allowing the learner to establish and 
maintain their subjective attitude.

3. Ensuring participation of all learners 
and their parents in the education process 
and the educational institution’s activities. 
Teachers’, parents’ and learners’ engage-
ment in the education process and social life 
is a key indicator of inclusive culture. This cul-
ture develops gradually and is influenced by 
the actions of those involved in educational 
processes. The engagement indicator’s multi-
dimensional character requires psychological 
and pedagogical examination as well as ad-
ditional multifaceted research.

4. Support in professional identity and 
selection of a professional education path. 

Vocational guidance for learners is frequently 
viewed as a method that helps them develop 
social competencies required for their inte-
gration into work environments. Yet, schools 
underutilize such useful resources as attend-
ing training and production facilities or spe-
cialized pre-professional classes, which can 
decrease the quality of career guidance and 
subsequent inclusion during the transition 
from school to the secondary vocational edu-
cation level.

The study of the above identified indi-
cators in their dynamics determines the 
perspectives for future research, allowing 
for tracking of changes in education per-
sonalization, staffing of psychological and 
pedagogical support for learners to ensure 
inclusion, and development of successful 
vocational guidance techniques. It is also 
important to study different factors of social 
engagement that include psychological and 
pedagogical as well as socio-psychological 
aspects of creating learners’ sense of be-
longing to the local community and that of 
the educational institution because it can 
lay the foundation for future active social 
inclusion of educational institutions’ gradu-
ates and help them forge their own unique 
life paths.
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