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Abstract
Context and relevance. The PERMA model is basic for understanding what 
elements and their corresponding psychological mechanisms determine a 
teacher’s positive functioning. Objective. The aim of the study is to identify the 
characteristics of psychological well-being of Russian teachers and to deter-
mine its social and demographic predictors and correlates. The predictors are 
age, gender, length of service, qualification category, his/her place of residence 
and region of residence, family status and the presence of his/her own children. 
The correlates of teacher’s psychological well-being are teacher’s attitude to 
school, motivation, energy, enthusiasm, satisfaction with work, relationships 
with colleagues, involvement in school life, self-assessment of effectiveness, 
professional achievements. An additional goal is to determine norms of psy-
chological well-being for Russian teachers based on the PERMA-profiler 
instrument. Methods and materials. The volume of the aggregate sample 
amounted to 1018 people — secondary school teachers, 884 people (86,8%) 
are women, 134 people (13,2%) are men. Results. The Russian teachers have 
the same level of psychological well-being as a whole Russian sample. How-
ever, teachers are more involved in activities, there is an imbalance of nega-
tive/positive affect, positive assessments of their physical health are reduced. 
The component of relationships is not characterized by significant expression, 
which can be a limitation in the productive and effective performance of profes-
sional activities. Predictors of school teacher psychological well-being are older 
age, presence of family and children, as well as living in regions remote from 
the center, with lower population density and having national autonomies in 
their composition. The psychological well-being of a teacher is associated with 
the development of autonomous motivation, energy, enthusiasm, involvement 
in work, agency, high evaluation of self-efficacy. Characteristics of the school’s 
organizational climate and organizational culture are related to the teacher’ 
psychological well-being.
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Резюме
Контекст и актуальность. Модель благополучия PERMA является базо-
вой для понимания того, какие элементы и соответствующие им психо-
логические механизмы определяют позитивное функционирование учи-
теля. Целью исследования было выявление характеристик психологиче-
ского благополучия российских педагогов и определение его социальных 
и демографических предикторов и коррелятов. В качестве предикторов 
выступали возраст, пол, стаж работы, квалификационная категория 
учителя, его место жительства и регион проживания, семейный статус 
и наличие собственных детей. Коррелятами психологического благопо-
лучия педагога являлись отношение учителя к школе, мотивация дея-
тельности, увлеченность работой, удовлетворенность работой, организа-
цией, взаимоотношениями с коллегами, вовлеченность в деятельность 
школы, самооценка эффективности деятельности, профессиональные 
достижения. Дополнительная цель исследования состояла в определе-
нии нормировочных значений психологического благополучия учителей 
общеобразовательной школы на основе использования измерительного 
инструмента PERMA-profiler для российской выборки. Методы и матери-
алы. Изучение психологического благополучия школьных учителей про-
водилось с использованием опросника PERMA-Profiler, адаптированного 
для русскоязычной выборки. Данные для исследования представляют 
обобщение результатов трех независимых исследований, включавших 
опросники о профессиональной мотивации, увлеченности деятельно-
стью, субъектности, самоэффективности, самооценке достижений, вза-
имоотношениях с коллегами, родителями и учениками и информацию о 
поле, возрасте, стаже работы, семейном статусе и регионе проживания. 
Объем совокупной выборки составил 1018 человек — учителей общеоб-
разовательной школы (средние и старшие классы), из них 884 человека 
(86,8%) — женщины, 134 человека (13,2%) — мужчины.
Результаты. Психологическое благополучие российского учителя име-
ет тот же уровень количественного выражения, что и в целом у респон-
дентов российской выборки. Однако у педагогов больше выражена 
вовлеченность в деятельность, присутствует дисбаланс негативного/
позитивного аффекта, снижены оценки своего физического здоровья. 
Компонент взаимодействия в структуре психологического благополучия 
не отличается значительным выражением, что может выступать ограни-
чением в продуктивном и эффективном выполнении профессиональной 
деятельности. Предикторами психологического благополучия школьно-
го учителя выступают возраст, регион проживания, семейный статус и 
наличие собственных детей. Более старший возраст, наличие семьи и 
детей, а также проживание в регионах, удаленных от центра, с меньшей 
плотностью населения и имеющих национальные автономии в своем 
составе, способствуют сохранению психологического благополучия. 
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Introduction

The study of psychological well-being 
(PWB) among adults is inseparable from 
the study of professional activity. Research 
findings indicate that PWB enhances work 
performance (Jiménez et al., 2021), stress 
tolerance (Lakioti, Stalikas, & Pezirkiani-
dis, 2020), and promotes health (Kern et 
al., 2015). Findings also demonstrate that 
teacher PWB affects teaching effective-
ness, student development, and educational 
management (Duckworth, Quinn, & Selig-
man, 2009), as well as increases educators’ 
commitment to school (Cameron & Lovett, 
2015). It has been shown to contribute to 
self-development (Parker et al., 2012) and to 
reduce stress and professional burnout (Bu-
ric et al., 2019). Among various approaches 
to understanding well-being, a common and 
relevant focus of research is the search for 
psychological mechanisms that ensure the 
achievement of PWB. These mechanisms 
may include personal attributes such as 
proactive coping strategies (Dekhtyarenko, 
Savchenko, & Shlyagina, 2023), agency 
(Volkova, 2024), self-development and self-
esteem (Minyurova & Zausenko, 2013), and 
self-assessment of appearance (Labunska-
ya, 2023).

In the PERMA model, PWB is attributed 
to five core components (domains): positive 

emotions, engagement in activities, relation-
ships, meaning and achievement; along with 
four additional domains that describe nega-
tive emotions, happiness, health, and loneli-
ness (Seligman, 2011). The primary strength 
of the PERMA model lies in its holistic ap-
proach to PWB, contrasting with more limit-
ed conceptualizations (e.g., job satisfaction, 
job engagement, occupational stress, and 
burnout). Additionally, it integrates hedonic 
and eudaemonic traditions (Goodman et 
al., 2018). Research on the PERMA model 
explores educational strategies aimed at 
enhancing students’ PWB (Brunzell, Stokes, 
Waters, 2016; Lambert, Passmore, Joshan-
loo, 2019). Empirical evidence demonstrates 
a positive correlation between teacher emo-
tions and the development of students’ self-
confidence (Brunzell et al., 2016; Fredrick-
son, 2001); engagement in activities has 
been shown to promote high-complexity 
tasks (Seligman et al., 2009). The establish-
ment of positive relationships with students 
has been shown to improve learning out-
comes (Gable et al., 2004). Furthermore, 
meaningful activities have been identified 
as a means to optimize students’ maturation 
processes (Brunzell et al., 2016; Seligman 
et al., 2009). Finally, achievement has been 
shown to provide a foundation for overcom-
ing challenges (Brunzell et al., 2016).

Психологическое благополучие учителя связано с развитием у него авто-
номной мотивации, энергичности, энтузиазма, вовлеченности в работу, 
субъектности, высокой оценкой самоэффективности. Характеристики 
организационного климата и организационной культуры школы связаны 
с психологическим благополучием учителя.

Ключевые слова: психологическое благополучие, школьные учителя, 
модель PERMA, социальные и демографические предикторы, корреляты 
психологического благополучия
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Although there are studies of PWB 
based on the PERMA model (Adler & Selig-
man, 2016; Donaldson, van Zyl, & Donald-
son, 2022; Jiménez et al., 2021; Kroencke 
et al., 2023; Seligman & Csikszentmihalyi, 
2000; Shaik, Baboo, & Rajan, 2023), there 
are not enough studies on teachers’ PWB 
(Haschera & Waberb, 2021; Nguyen, 2024; 
Reppa et al., 2023). Pedagogical activity is 
characterized by a number of peculiarities, 
including, first of all, its communicative na-
ture and, consequently, the inherently high 
semantic load of relationship components in 
the PERMA model. This requires specialized 
research into teachers’ PWB.

The objective of the present study was 
to identify the characteristics of Russian 
teachers’ PWB and to determine its social 
and demographic predictors and correlates. 
The study focused on the PWB of general 
education school teachers (middle and high 
school), considering the predictors and cor-
relates of PWB. These characteristics are 
proposed for use in comparative studies in 
accordance with OECD recommendations 
for inclusion as results in the Program for 
International Student Assessment (PISA) 
and the Teaching and Learning International 
Survey (TALIS).

An additional task of the study was to es-
tablish normative values for Russian teach-
ers’ PWB based on the PERMA profiler tool.

Materials and methods

The study of teachers’ PB was conduct-
ed using the PERMA-Profiler questionnaire. 
This tool enables the assessment of the ex-
pression of five main components (domains) 
of the PERMA model - “Positive Emotions” 
(P), “Engagement” (E), “Relationships” (R), 
“Meaning” (M), “Achievements” (A), and four 
additional components- “Happiness” (H), 
“Negative Emotions” (NE), “Health” (HE), 
“Loneliness” (L).

The data represent a synthesis of the 
results of three independent studies, each 
of which included an adapted Russian-lan-
guage version of the questionnaire as a part 
of diagnostic package (Isaeva, Akimova, 
Volkova, 2022b) and questions about social 
and demographic characteristics of the re-
spondents. These studies used convenience 
samples, which were used to study PWB 
indicators and characteristics of teachers’ 
professional and personal development. The 
methodological tools employed in the three 
studies differed depending on the specific 
objectives of each study.

Sample 1. The first study included a 
sample of 447 teachers from two federal dis-
tricts of the Russian Federation. The sample 
consisted of teachers from these districts, 
including educators in general education 
schools, of whom 376 (84,1%) were women 
and 71 (15,9%) were men. The average age 
of the participants was 37.2 years (standard 
deviation SD = 12,5). Their work experience 
ranged from a minimum of one year to a 
maximum of 47 years. The objective of the 
research was to explore personal resources 
in professional teaching activity and included 
the study of motivation and passion for the 
profession using the “Professional Motivation 
Questionnaire” (PMO-2) (Osin et al., 2017), 
the Utrecht Work Engagement Scale (UWES) 
(Kutuzova, 2006; Schaufeli & Bakker, 2004), 
as well as an examination of teacher agency 
characteristics using the “Structure of Agen-
cy” questionnaire (Volkova, 2024).

Sample 2. The sample included 
141 teachers from general education schools 
in a large city, among whom 123 (87,2%) 
were women and 18 (12,8%) were men. 
The mean age of the participants was 44.6 
years (standard deviation SD = 11,9). The 
range of work experience varied from one 
year to 43 years. The objective of the study 
was to explore retention in the profession 
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and included the Utrecht Work Engagement 
Scale (UWES) (Schaufeli & Bakker, 2004), 
the Q12 (Gallup) questionnaire to measure 
teachers’ commitment to their school (Fred-
rickson, 2000), and a questionnaire to as-
sess teachers’ self-efficacy.

Sample 3. The sample included 
430  teachers: 385 (89,5%) identified as fe-
male and 45 (10,5%) as male. The average 
age of the participants was 43.4 years (stan-
dard deviation SD = 12,5), and their work 
experience ranged from 0 to 52 years. This 
subsample was selected from a larger study 
of PWB participants. The study was con-
ducted in 37 regions across four federal dis-
tricts of the Russian Federation. It employed 
a multifaceted approach, encompassing not 
only the examination of teachers’ PWB but 
also their self-assessment of professional 
achievements, job satisfaction, and interac-
tions with pupils and colleagues.

The sample of the study included 1,018 
general education teachers, of whom 884 

(86,8%) were female and 134 (13,2%) 
male. However, it should be noted that only 
the results obtained from middle and high 
school teachers were selected for subse-
quent analysis. Data were collected from 
2022 to 2023 and stored in the database 
of an affiliated organization. The study em-
ployed an online survey form and was con-
ducted on a voluntary, non-reimbursable, 
and anonymous basis. The results were 
processed using methods of descriptive 
statistics, frequency analysis, analysis of 
variance (ANOVA), and correlation analysis 
(Pearson). The statistical software package 
IBM SPSS Statistics 26 was used for data 
processing.

Results

Social and demographic characteristics 
of teachers of the research samples are pre-
sented in Table 1; descriptive statistics for 
the total sample of teachers are presented 
in Table 2.

Table 1
Social and demographic characteristics of respondents of research samples

S
am

p
le

 1

S
am

p
le

 2

S
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p
le

 3

To
ta

l 
sa

m
p

le
**

N (%) N (%) N (%) N (%)
Total number of respondents 447 141 чел. 430 1018
Gender
Men 71 (15,9%) 18 (12,8%) 45 (10,5%) 134 (13,2%)
Women 376 (84,1%) 123 (87,2%) 385 (89,5%) 884 (86,8%)
Age group
18–35 238 (53,2%) 35 (24,8%) 131 (30,5%) 404 (39,7%)
36–55 161 (36,0%) 76 (53,9%) 213 (49,5%) 450 (44,2%)
55+* 48 (10,7%) 30 (21,3%) 86 (20,0%) 164 (16,1%)
Region
CFD 305 (68,2%) - 18 (4,2%) 323 (31,7%)
VFD 142 (31,8%) 141 (100%) 37 (8,6%) 320 (31,4%)
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N (%) N (%) N (%) N (%)
NWFD - - 177 (41,2%) 177 (17,4%)
FEFD - - 198 (46,0%) 198 (19,4%)
Settlement
City 447 (100%) 141 (100%) 254 (59,1%)
Village - - 176 (40,9%)
Length of service
Up to 3 years 111 (24,8%) 16 (11,3%) 66 (15,3%) 193 (19,0%)
3–10 years 235 (52,6%) 27 (19,2%) 77 (17,9%) 339 (33,3%)
more 10 years 101 (22,6%) 98 (69,5%) 287 (66,7%) 486 (47,7%)
Qualification category
No 75 (16,8%) 32 (22,7%) 104 24,2%) 211 (20,7%)
First 226 (50,6%) 60 (42,6%) 106 (24,7%) 392 (38,5%)
Highest 146 (32,7%) 49 (34,8%) 220 (51,2%) 415 (40,8%)
Marital status
Married 246 (55,0%) 87 (61,7%) 252 (58,6%) 585 (57,5%)
Unmarried 201 (45,0%) 54 (38,3%) 178 (41,4%) 433 (42,5%)
Children
No 195 (43,6%) 40 (28,4%) 97 (22,6%) 332 (32,6%)
Yes 252 (56,4%) 101 (71,6%) 333 (77,4%) 686 (64,4%)

Note: * — for men, age group 60+; ** — only teachers of general education schools (middle and 
high schools).

Table 2
Descriptive statistics for the total sample of teachers (N = 1018)

Mean Median SD Min 25th 50th 75th Max
P 7,25 7,33 1,65 1,00 6,00 7,33 8,33 10,00
E 7,48 7,67 1,47 0,67 6,67 7,67 8,67 10,00
R 7,21 7,33 1,84 0,00 6,00 7,33 8,67 10,00
M 7,44 8,00 1,76 1,00 6,33 8,00 8,67 10,00
A 7,68 8,00 1,45 1,00 7,00 8,00 8,67 10,00
HAP 7,53 8,00 1,87 0,00 6,52 8,00 9,00 10,00
NE 5,63 5,67 1,97 0,00 4,00 5,67 7,00 10,00
H 5,88 6,00 2,11 0,00 4,33 6,00 7,33 10,00
L 4,64 5,00 2,96 0,00 2,00 5,00 7,00 10,00
Overall psychological well-being 
(GWB) 

7,41 7,60 1,26 1,67 6,67 7,60 8,33 10,00
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The general level of well-being, as well as 
the domains of P, E, R, M, and A, are above 
average and have shifted toward high val-
ues. Compared to the research samples of 
the authors-developers of the questionnaire 
(Butler & Kern, 2016), as well as to samples 
of teachers from other countries (Haschera 
& Waberb, 2021; Nguyen, 2024; Reppa et 
al., 2023), the values of PWB in the Russian 
teachers’ sample are higher, while the val-
ues of NE, L, and HE are lower.

In comparison to respondents from the 
general Russian sample (Isaeva, Akimova, 
Volkova, 2022a), teachers demonstrated 
equivalent overall levels of PWB as their 
peers engaged in other activities (values 
of indicators for the 18–35  age group): 
Welch’s t-test = 0,5755, p = 0,57. There 
is no significant difference in the scores 
of the domains R, M, A, and H (Welch’s t-
test values ranging from 0,2024 to 0,4002; 
0,06 ≤ p ≤ 0,84). However, the remaining 

domains differ: educators have signifi-
cantly higher engagement scores (Welch’s 
t(2,1658)  =  2.17, p = 0,03), are signifi-
cantly worse at assessing their health 
(Welch’s t(8,5181) = 8,52, p = 0,00), ex-
perience more positive emotions (Welch’s 
t(2,9844)  =  2,98, p  = 0,00), more often 
experience negative emotions (Welch’s 
t(2,6741) = 2.67, p = 0,00), and feel lonely 
(Welch’s t(5,0986) = 5,10, p = 0,00). Com-
pared to preschool teachers (Volkova et 
al., 2023), school teachers show lower 
expression across all domains of PWB 
(Welch’s t-values ranging from 6,0859 to 
11,79; p  = 0,00). Teachers also have low-
er happiness and health scores and higher 
scores on the L and NE scales (Welch’s 
t-values ranging from 11,80 to 16,01; 
p = 0,00) than preschool teachers.

Predictors and correlates of school 
teachers’ PWB in the research samples are 
presented in Table 3.

Table 3
Predictors and correlates of teachers’ psychological well-being

P E R M A HAP NE H L GWB

M(SD) M(SD) M(SD) M(SD) M(SD) M(SD) M(SD) M(SD) M(SD) M(SD)

Social and demographic predictors, F(df), p, η2 (для ОБ)

Gendertotal F = 0,290 (df = 1; 1016), p = 0,591, η2 = 0,000

Age grooptotal F = 13,906 (df = 2; 1015), p = 0,000, η2 = 0,027

18–35 7,03
(1,69)

7,31
(1,62)

7,09
(1,92)

7,14
(1,97)

7,26
(1,66)

7,19
(1,92)

6,08(
2,05)

5,76
(2,16)

5,27
(2,83)

7,17
(1,34)

36–55 7,32
(1,70)

7,55
(1,35)

7,22
(1,84)

7,59
(1,59)

7,99
(1,25)

7,68
(1,83)

5,47
(1,85)

5,87
(2,12)

4,45
(2,97)

7,53
(1,19)

55+* 7,60
(1,31)

7,71
(1,35)

7,51
(1,61)

7,77
(1,50)

7,83
(1,13)

7,95
(1,69)

4,95
(1,80)

6,22
(1,93)

3,60
(2,89)

7,68
(1,13)

Regiontotal F = 8,556 (df = 3; 1014), p = 0,000, η2 = 0,025

CFD 6,84
(1,69)

7,25
(1,60)

7,12
(1,70)

7,37
(1,76)

7,27
(1,79)

7,35
(1,55)

5,99
(2,04)

5,44
(2,09)

5,78
(2,69)

7,17
(1,14)

VFD 7,50
(1,46)

7,70
(1,26)

7,44
(1,66)

7,63
(1,61)

7,91
(1,27)

7,70
(1,78)

5,67
(1,84)

6,13
(2,04)

4,32
(2,72)

7,64
(1,04)

NWFD 7,18
(1,80)

7,51
(1,53)

7,06
(2,06)

7,42
(1,85)

7,91
(1,25)

7,38
(2,15)

5,23
(1,95)

5,92
(2,23)

4,12
(3,12)

7,42
(1,44)
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A multitude of social and demographic 
factors have been identified as predictors of 
school teachers’ PWB. These factors include 
age, region of residence, marital status, and 
the presence of children. Older age, being 

married, and having children have been 
shown to increase the level of PWB. Con-
versely, a decrease in PWB was observed 
in regions located closer to the center, char-
acterized by higher population density and 

P E R M A HAP NE H L GWB

M(SD) M(SD) M(SD) M(SD) M(SD) M(SD) M(SD) M(SD) M(SD) M(SD)

FEFD 7,31
(1,74)

7,28
(1,58)

6,99
(2,10)

7,16
(1,91)

7,51
(1,37)

7,54
(2,11)

5,46
(2,06)

5,92
(2,10)

4,33
(3,24)

7,25
(1,51)

Settlement3 F = 0,176 (df = 1; 1016), p = 0,675, η2 = 0,000

Length of servi-
cetotal

F = 1,291 (df = 2; 1015), p = 0,275, η2 = 0,003

Qualification 
categorytotal

F = 0,910 (df = 2; 1015), p = 0,403, η2 = 0,002

Marital statustotal F = 26,628 (df = 1; 1015), p = 0,000, η2 = 0,026

Unmarried 7,16
(1,79)

7,32
(1,65)

6,74
(1,99)

7,12
(1,97)

7,55
(1,62)

7,15
(2,03)

5,78
(1,99)

5,72
(2,23)

5,37
(2,73)

7,18
(1,40)

Married 7,32
(1,54)

7,59
(1,30)

7,56
(1,64)

7,67
(1,54)

7,77
(1,31)

7,81
(1,68)

5,52
(1,95)

6,01
(2,02)

4,10
(3,00)

7,58
(1,11)

Childrentotal F = 34,281 (df = 1; 1016), p = 0,000, η2 = 0,033

No 6,95
(1,76)

7,28
(1,64)

6,95
(1,95)

7,00(
1,99)

7,24
(1,63)

7,03
(1,95)

6,13(
1,93)

5,59
(2,15)

5,36
(2,69)

7,09
(1,34)

Yes 7,39
(1,58)

7,57
(1,37)

7,34
(1,78)

7,65
(1,59)

7,89
(1,31)

7,77
(1,78)

5,39
(1,94)

6,02
(2,09)

4,30
(3,02)

7,57
(1,18)

Correlates of psychological well-being (Pearson’s r, two-way correlation)

Autonomous 
motivation (RAI)1

0,11* 0,14** 0,12** 0,12** 0,14** 0,17* -0,08 0,06 -0,03 0,127**

Vigor1, 2 0,32** 0,41** 0,08 0,47** 0,45** 0,22* -0,31** 0,20* 0,03 0,43**

Dedication1, 2 0,42** 0,43** 0,08 0,59** 0,45** 0,24** -0,35** 0,23* 0,05 0,50**

Absorption1, 2 0,27** 0,39** 0,05 0,45** 0,36** 0,27** -0,28** 0,14 -0,06 0,38**

Agency1 0,29** 0,28** 0,28** 0,34** 0,40** 0,31** -0,25** 0,20** -0,18* 0,36**

Self-efficacy2 0,26** 0,16 0,11 0,31** 0,50** 0,21* -0,25** 0,18* -0,05 0,33**

Commitment to the 
organization2

0,31** 0,05 0,18* 0,42** 0,15 0,19* -0,30** 0,17* -0,09 0,30**

Professional 
achivements3

0,08 0,09* 0,02 0,06 0,07 0,08 -0,04 -0,04 -0,07 0,07

Job satisfaction3 0,53** 0,42** 0,35** 0,52** 0,43** 0,42** -0,25** 0,38** -0,13** 0,52**

Good relationships 
with colleagues3

0,36** 0,25** 0,34** 0,31** 0,24** 0,34** -0,21** 0,30** -0,17** 0,35**

Good relationships 
with students3

0,47** 0,44** 0,37** 0,46** 0,49** 0,36** -0,15** 0,28** -0,10** 0,51**

Note: GWB — General indicator of psychological well-being; N — number of respondents; M — 
mean; SD — standard deviation; F — Fisher’s test value; df — number of degrees of freedom; 
p — level of statistical significance; η2 — effect size; RAI — relative autonomy index; 1 — data from 
sample 1; 2 — data from sample 2; 3 — data from sample 3; total — data from the total sample; 
* — p < 0,01; ** p < 0,001.
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the absence of ethnic autonomies in their 
composition. The study found no significant 
associations between teachers’ PWB and 
gender, place of residence (urban or rural), 
work experience, or qualification category.

The correlates of the general level of 
school teachers’ PWB and the domains P, 
E, M, and A are as follows: autonomous 
motivation, energy, enthusiasm, absorption 
in activities, developed agency, high self-
esteem, commitment to school, job satis-
faction, and good relations with colleagues 
and students (predominantly of medium 
strength). Of the five main domains of PWB, 
the relationships domain exhibited the few-
est links with the characteristics under con-
sideration and was associated with job sat-
isfaction, relationships with colleagues and 
students, autonomous motivation, teacher 
agency, commitment to the organization, 
and was not associated with passion for ac-
tivity or professional achievements. Teach-
ers’ self-esteem regarding their professional 
achievements was found to be unrelated to 
PWB, except for a weak relationship with in-
volvement in activities.

Discussion

Russian teachers exhibited higher levels 
of psychological well-being compared to 
their international counterparts. Variations 
in PWB levels among residents of different 
regions are associated with factors such as 
geographical distance from the capital city, 
population density, and the presence of na-
tional autonomy. The type of settlement (city 
or village) was found to be non-significant. 
The findings suggest that PWB is a predomi-
nantly socially and culturally influenced char-
acteristic, not only in the context of studying 
the organizational culture of schools but 
also in the context of examining the social, 
national, and even political cultures of the re-
gions where teachers reside and work. This 

is particularly relevant in the context of con-
temporary migration policy issues. However, 
the question of PWB’s social and cultural 
conditionality requires further investigation 
and may represent a promising avenue for 
future research.

Our study does not confirm the viewpoint 
about the low level of PB among modern teach-
ers (Minyurova, Zausenko, 2013; Pisarevska-
ya, 2019; Taylor et al., 2024; Toropova, Myr-
berg, Johansson, 2021). However, the content 
of the PWB domains has its own specifics. 
Modern Russian teachers are similar to their 
peers in terms of the expression of the general 
level of PWB. They feel happy to the same ex-
tent, believe that their lives have significance 
and meaning, strive to achieve their goals, and 
feel capable of accomplishing the tasks set for 
them. However, teachers appear to be more 
engaged in their work: school teachers have 
higher levels of work engagement. Moreover, 
school teachers’ work engagement increases 
with age. Nonetheless, this involvement in 
work presents a serious challenge for teach-
ers: balancing work activity and personal life. 
Teachers’ involvement is a correlate of their 
self-efficacy assessment: teachers are not just 
absorbed in work; they feel competent and ef-
fective in their professional activities, which is 
an important component of PWB in adult pro-
fessional life.

In the present study, the hypothesis that 
PWB is associated with autonomous motiva-
tion, passion for activity, and teacher agency 
was confirmed. The prevalence of autono-
mous motivation types in teacher activities, 
compared to externally controlled motivation 
(Fuller, Waite, Torres, 2016; Klaeijsen, Ver-
meulen, Martens, 2017; Töre, 2020), was 
further investigated. The teacher’s PWB was 
found to be influenced by the following fac-
tors: passion for activity (Granziera & Per-
era, 2019; Pourtousi & Ghanizadeh, 2020), 
and developed agency (Volkova, 2024).
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A distinguishing characteristic of con-
temporary educators is a pervasive ten-
dency to diminish their own joy and content-
ment in life, while concurrently exhibiting 
symptoms of sadness, anxiety, and anger. 
This phenomenon likely reflects challenges 
in emotion regulation, particularly in the 
context of emotional intelligence develop-
ment among teachers (Monteagudo et al., 
2019). Concurrently, these tendencies may 
indicate suboptimal organizational struc-
tures within teachers’ work environments, 
a substantial emotional burden, inadequate 
multitasking abilities, and a high degree of 
external control.

Given the communicative nature of 
pedagogical activity, it was hypothesized 
that the Relationships domain would ex-
hibit higher values in the overall model of 
the teacher’s PWB. However, the findings 
of this study indicated that the domain of a 
contemporary teacher is expressed to the 
same extent as that of other respondents, 
which may suggest a decline in teachers’ 
communicative competence and a con-
comitant devaluation of the significance of 
pedagogical communication.

Another limitation in the development of 
PWB was teachers’ perception of their own 
health. Modern school teachers are not sat-
isfied with their physical health and consider 
themselves less healthy than other people 
of the same age and gender. Meanwhile, 
subjective representations of health are an 
important resource for PWB (Deaton, 2008; 
Howell, Kern, Lyubomirsky, 2007), without 
which its analysis in modern education be-
comes incomplete.

Work experience and qualification cate-
gory were not related to teachers’ PWB, just 
as it was noted in the analysis of preschool 
teachers’ PWB, which shows the predomi-
nant influence of general conditions in teach-
ers’ lives compared to professional activity. 

However, characteristics of professional ac-
tivity act as correlates of PWB. In particular, 
certainty of work expectations, working con-
ditions, respect and care, opportunities for 
self-development — these characteristics of 
school organizational culture, which form a 
teacher’s commitment to school as a spe-
cific organization, are significantly related to 
PWB.

Conclusions

Summarizing our discussion and the re-
sults of the study, we note the following:

1. The PWB of Russian teachers has a 
similar level of quantitative expression as 
in the general population of respondents 
in the Russian sample. However, the ex-
pression of PWB domains among Russian 
teachers is specific: teachers are more in-
volved in activities, there is an imbalance 
of negative affect (negative emotions are 
expressed to a greater extent and positive 
emotions to a lesser extent), and positive 
assessments of their physical health are 
reduced.

2. The interaction component within the 
structure of PWB is not characterized by sig-
nificant expression, which may be a limitation 
in the productive and effective performance 
of professional activity.

3. School teachers’ PWB is more influ-
enced by variables reflecting their well-being 
in their personal lives.

4. Stratification variables such as age, re-
gion of residence, marital status, and having 
children are predictors of school teachers’ 
PWB.

5. Older age, presence of family and 
children, as well as living in regions far from 
the center with lower population density and 
having national autonomies contribute to the 
preservation of PWB.

6. Teacher PWB is associated with the 
development of autonomous motivation, 
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vigor, enthusiasm, engagement, subjectivity, 
and high self-efficacy scores.

7. A relationship has been established 
between teachers’ PWB and school or-
ganizational culture; however, the nature 
of this relationship requires further study 
and could be the subject of separate re-
search.

8. The descriptive statistics for the overall 
PWB measure and the core domains of the 

PERMA model can be considered normative 
when studying teacher PWB.

Limitations. One important limitation of 
the study was the sample’s gender distribu-
tion. Although the study sample reflected the 
trend of men and women in Russian schools, 
the insufficient number of men in the sample 
may have been the reason for the unidenti-
fied relationship between PWB and gender.

Список источников / References
1.	 Волкова, Е.Н. (2024). Психологическое 

благополучие и структура субъектности 
учителя. Вестник Мининского университета, 
12(2), 9. https://doi.org/10.26795/2307-1281-
2024-12-2-9
Volkova, E.N. (2024). Psychological well-being 
and the structure of teacher’s subjectivity. Vestnik 
of Minin University, 12(2), 9–17. (In Russ.). https://
doi.org/10.26795/2307-1281-2024-12-2-9

2.	 Волкова, Е.Н., Руднова, Н.А., Исаева, О.М., 
Акимова, А.Ю., Корниенко, Д.С., Семенов, Ю.И. 
(2023). Психологическое благополучие 
воспитателей дошкольных образовательных 
учреждений России. Психологическая наука 
и образование, 28(3), 85–100. https://doi.
org/10.17759/pse.2023280307
Volkova, E.N., Rudnova, N.A., Isaeva, O.M., 
Akimova, A.Yu., Kornienko, D.S., Semenov, Yu.I. 
(2023). Psychological well-being of teachers 
of preschool educational institutions in Russia. 
Psychological science and education, 28(3), 85–100. 
(In Russ.). https://doi.org/10.17759/pse.2023280307

3.	 Дехтяренко, А.А., Савченко, Н.Л., Шлягина, Е.И. 
(2023). О различном вкладе личностных 
характеристик в компоненты субъективного 
благополучия. Вестник Московского 
университета. Серия 14. Психология, 46(3), 
120–142. https://doi.org/10.11621/LPJ-23-30
Dekhtyarenko, A.A., Savchenko, N.L., 
Shlyagina, E.I. (2023). On the different contribution 
of personal characteristics to the components 
of subjective well-being. Vestnik of Moscow 
University. Series 14. Psychology, 46(3), 120–142. 
(In Russ.). https://doi.org/10.11621/LPJ-23-30

4.	 Исаева, О.М., Акимова, А.Ю., Волкова,  Е.Н. 
(2022). Факторы психологического 
благополучия российской молодежи. 
Психологическая наука и образование, 27(4), 
24–35. DOI:10.17759/pse.2022270403
Isaeva, O.M., Akimova, A.Yu., Volkova, E.N. 

(2022). Factors of psychological well-being 
of Russian youth. Psychological science and 
education, 27(4), 24–35. (In Russ.). https://doi.
org/10.17759/pse.2022270403

5.	 Исаева, О.М., Акимова, А.Ю., Волкова, Е.Н. 
(2022). Опросник благополучия PERMA-Profiler: 
апробация русскоязычной версии. Социальная 
психология и общество, 13(3), 116–133. https://
doi.org/10.17759/sps.2022130308
Isaeva, O.M., Akimova, A.Yu., Volkova,  E.N. 
(2022). The PERMA-Profiler well-being 
questionnaire: approbation of the Russian version. 
Social Psychology and Society, 13(3), 116–133. (In 
Russ.). https://doi.org/10.17759/sps.2022130308

6.	 Кутузова, Д.А. (2006). Организация деятельности 
и стиль саморегуляции как факторы 
профессионального выгорания педагога-
психолога: Дис. ... канд. психол. наук. М., 213 с.
Kutuzova, D.A. (2006). Organisation of activity and 
style of self-regulation as factors of professional 
burnout of pedagogical psychologist. Dis. ... kand. 
psikhol. nauk. Moscow, 213 p. (In Russ.).

7.	 Лабунская, В.А. (2023). Социально-
демографические факторы в структуре 
взаимосвязей между самооценками 
внешнего облика и оценками субъективного 
благополучия. Российский психологический 
журнал, 20(3), 255–273. (In Russ.). https://doi.
org/10.21702/rpj.2023.3.14
Labunskaya, V.A. (2023). Socio-demographic 
factors in the structure of interrelationships 
between self-assessments of appearance and 
assessments of subjective well-being. Russian 
Psychological Journal, 20(3), 255–273. https://doi.
org/10.21702/rpj.2023.3.14

8.	 Минюрова, С.А., Заусенко, И.В. (2013). 
Личностные детерминанты психологического 
благополучия педагога. Педагогическое 
образование в России, 1, 94–101.
Minyurova, S.A., Zausenko, I.V. (2013). Personal 
determinants of psychological well-being of a 



84

Volkova E.N. (2025) 
Psychological well-being of a school teacher...

Psychological Science and Education, 
2025. 30(2), 73–86.

Волкова Е.Н. (2025)
Психологическое благополучие школьного учителя...
Психологическая наука и образование,
2025. 30(2), 73–86.

teacher. Pedagogical Education in Russia, 1, 
94–101.

9.	 Осин, Е.Н., Горбунова, А.А., Гордеева,  Т.О., 
Иванова, Т.Ю., Кошелева, Н.В., 
Овчинникова, Е.Ю. (2017). Профессиональная 
мотивация сотрудников российских 
предприятий: диагностика и связи с 
благополучием и успешностью деятельности. 
Организационная психология, 7(4), 21–49.
Osin, E.N., Gorbunova, A.A., Gordeeva, T.O., 
Ivanova, T.Yu., Kosheleva, N.V., Ovchinnikova, E.
Yu. (2017). Professional motivation of employees 
of Russian enterprises: diagnostics and links with 
well-being and success of activity. Organisational 
Psychology, 7(4), 21–49.

10.	 Писаревская, М.А. (2019). Эмоциональное 
выгорание педагога и его психологическое 
благополучие. Мир науки. Педагогика 
и психология, 4. https://mir-nauki.com/
PDF/35PDMN419.pdf
Pisarevskaya, M.A. (2019). Emotional burnout of 
a teacher and his psychological well-being. World 
of Science. Pedagogy and psychology, 4. https://
mir-nauki.com/PDF/35PDMN419.pdf

11.	 Adler, A., Seligman, M.E. (2016). Using wellbeing 
for public policy: Theory, measurement, and 
recommendations. International Journal of 
Wellbeing, 6(1), 1–35.

12.	 Brunzell, T., Stokes, H., Waters, L. (2016). Trauma-
informed positive education: Using positive 
psychology to strengthen vulnerable students. 
Contemporary School Psychology, 20(1), 63–83. 
https://doi.org/10.1007/s40688-015-0070-x

13.	 Buric, I., Sliskovic, A., Penezic, Z. (2019). 
Understanding teacher well-being: A cross-lagged 
analysis of burnout, negative student-related 
emotions, psychopathological symptoms, and 
resilience. Educational Psychology, 39(9), 1136–
1155.

14.	 Butler, J., Kern, M.L. (2016). The PERMA-Profiler: 
A brief multidimensional measure of flourishing. 
International Journal of Wellbeing, 6, 1–48. https://
doi.org/10.5502/ijw.v6i3.526

15.	 Cameron, M., Lovett, S. (2015). Sustaining 
the commitment and realising the potential 
of highly promising teachers. Teachers 
and Teaching, 21, 150–163. https://doi.
org/1080/13540602.2014.928132

16.	 Csikzentmihalyi, M., Csikzentmihalyi, I.S. (1992). 
Experience: Psychological Studies of Flow in 
Consciousness. Cambridge University Press. 432 p.

17.	 Deaton, A. (2008). Income, health and well-
being around the world: Evidence from the 
Gallup Worldpoll. The Journal of Economic 
Perspectives, 22, 53–72. https://doi.org/10.1257/
jep.22.2.53

18.	 Donaldson, S.I., van Zy,l L.E., Donaldson, S.I. 
(2022). PERMA+4: A Framework for Work-
Related Wellbeing, Performance and Positive 
Organizational Psychology 2.0. Frontiers in 
Psychology, 12:817244. https://doi.org/10.3389/
fpsyg.2021.817244

19.	 Duckworth, A.L., Quinn, P.D., Seligman, 
M.E.P. (2009). Positive predictors of teacher 
effectiveness. The Journal of Positive 
Psychology, 4(6), 540–547. https://doi.
org/10.1080/17439760903157232

20.	 Fredrickson, B.L. (2000). Why positive emotions 
matter in organizations: Lessons from the broaden-
and-build model. The Psychologist-Manager 
Journal, 4, 131–142. https://doi.org/10.1037/
h0095887

21.	 Fredrickson, B.L. (2001). The role of positive 
emotions in positive psychology. American 
Psychologist, 56, 218–226. https://doi.
org/10.1037/0003-066x.56.3.218

22.	 Fuller, B., Waite, A., Torres, I.D. (2016). Explaining 
Teacher Turnover: School Cohesion and Intrinsic 
Motivation in Los Angeles. American Journal 
of Education, 4(122), 537–567. https://doi.
org/10.1086/687272

23.	 Gable, S.L., Impett, E.A., Reis, H.T., Asher, E.R. 
(2004). What do you do when things go right? 
The intrapersonal and interpersonal benefits of 
sharing positive events. Journal of Personality 
and Social Psychology, 87, 228–245. https://doi.
org/10.1037/0022-3514.87.2.228

24.	 Goodman, F.R., Disabato, D.J., Kashdan, T.B., 
Kauffman, S.B. (2018). Measuring well-being: A 
comparison of subjective well-being and PERMA. 
The Journal of Positive Psychology, 13. https://doi.
org/10.1080/17439760.2017.1388434

25.	 Granziera, H., Perera, H. (2019). Relations 
among teachers’ self-efficacy beliefs, 
engagement, and work satisfaction: A social 
cognitive view. Comtemporary Educational 
Psychology, 58, 75–84. https://doi.org/10.1016/j.
cedpsych.2019.02.003

26.	 Haschera, T., Waberb, J. (2021). Teacher well-
being: A systematic review of the research 
literature from the year 2000–2019. Educational 
Research Review, 34(8), 100411. https://doi.
org/10.1016/j.edurev.2021.100411

27.	 Howell, R., Kern, M.L., Lyubomirsky, S. (2007). 
Health benefits: Meta-analytically determining the 
impact of well-being on objective health outcomes. 
Health Psychology Review, 1, 83–136. https://doi.
org/10.1080/17437190701492486

28.	 Jimenez, W.P., Hu, X., Garden, R., Xie, X. (2021). 
Toward a more PERMA (nent) conceptualization 
of worker well-being? A cross-cultural study of the 
Workplace PERMA Profiler. Journal of Personnel 



85

Volkova E.N. (2025) 
Psychological well-being of a school teacher...

Psychological Science and Education, 
2025. 30(2), 73–86.

Волкова Е.Н. (2025)
Психологическое благополучие школьного учителя...
Психологическая наука и образование,
2025. 30(2), 73–86.

Psychology. https://doi.org/10.1027/1866-5888/
a000288

29.	 Kern, M.L., Waters, L.E., Adler, A., White, M.A. 
(2015). A multidimensional approach to measuring 
wellbeing in students: Application of the PERMA 
framework. The Journal of Positive Psychology, 
10, 262–271.

30.	 Klaeijsen, A., Vermeulen, M., Martens, R. (2017). 
Teachers’ Innovative Behaviour: The Importance 
of Basic Psychological Need Satisfaction, Intrinsic 
Motivation, and Occupational Self-Efficacy. 
Scandinavian Journal of Educational Research, 
5, 769–782. https://doi.org/10.1080/00313831.20
17.1306803

31.	 Kroencke, L., Harari, G.M., Back, M., Wagner, J. 
(2023). Well-Being in Social Interactions: Examining 
Personality-Situation Dynamics in Face-to-Face 
and Computer-Mediated Communication. Journal 
of Personality and Social Psychology, 124, 437–
460. https://doi.org//10.1037/pspp0000422

32.	 Lakioti, A., Stalikas, A., Pezirkianidis, C. 
(2020). The role of personal, professional, and 
psychological factors in therapists’ resilience. 
Professional Psychology: Research and 
Practice, 51, 560–570. https://doi.org/10.1037/
pro0000306

33.	 Lambert, L., Passmore, H.A., Joshanloo, M. 
(2019). A positive psychology intervention 
program in a culturally-diverse university: Boosting 
happiness and reducing fear. Journal of Happiness 
Studies, 20, 1141–1162. https://doi.org/10.1007/
s10902-018-9993-z

34.	 Monteagudo, M.C., Inglés, C.J., Granados, L., 
Aparisi, D., García-Fernández, J.M. (2019). 
Trait emotional intelligence profiles, burnout, 
anxiety, depression, and stress in secondary 
education teachers. Personality and Individual 
Differences, 142, 53–61. https://doi.org/10.1016/j.
paid.2019.01.036

35.	 Nguyen, Th.M.N. (2024). PERMA Model and 
EFL Teachers’ Well-Being: A Systematic Review. 
Journal of Knowledge Learning and Science 
Technology, 3, 236–243. https://doi.org/10.60087/
jklst.vol3.n2.p244

36.	 Parker, P.D., Martin, A.J., Colmar, S., Liem, G.A. 
(2012). Teachers’ workplace well-being: Exploring 
a process model of goal orientation, coping 
behavior, engagement, and burnout. Teaching 

and Teacher Education, 28(4), 503–513. https://
doi.org/10.1016/j.tate.2012.01.001

37.	 Pourtousi, Z., Ghanizadeh, A. (2020). Teachers’ 
motivation and its association with job commitment 
and work engagement. Psychological Studies, 
65(4), 455–466. https://doi.org/10.1007/s12646-
020-00571-x

38.	 Reppa, G., Mousoulidou, M., Tzovla, E., 
Koundourou, C. Christodoulou A. (2023). The 
impact of self-efficacy on the well-being of 
primary school teachers: a Greek-Cypriot study. 
Frontiers in Psychology,14:1223222. https://doi.
org/10.3389/fpsyg.2023.1223222

39.	 Schaufeli, W., Bakker, A. (2004). Utrecht work 
engagement scale: Preliminary manual. Utrecht: 
Occupational Health Psychology Unit, Utrecht 
University, 60 p.

40.	 Seligman, M.E.P. (2011). Flourishing. A new 
understanding of happiness and well-being and how 
to achieve them. Boston: Nicholas Brealey, 250 p.

41.	 Seligman, M.E.P., Csikszentmihalyi, M. 
(2000). Positive psychology: An introduction. 
American Psychologist, 55, 5–14. https://doi.
org/10.1037/0003-066X.55.1.5

42.	 Seligman, M.E.P., Ernst, R.M., Gillham, J., 
Reivich, K., Linkins, M. (2009). Positive education: 
Positive psychology and classroom interventions. 
Oxford Review of Education, 35(3), 293–311. 
https://doi.org/10.1080/03054980902934563

43.	 Shaik, A., Baboo, S., Rajan, S.K. (2023). 
A normative study assessing the factorial validity 
of the PERMA profiler in Indian emerging adult 
women. Journal of Mental Health and Human 
Behavior, 28, 167–174.

44.	 Taylor, L., Zhou, W., Boyle, L., Funk, S., De Neve,J.-E. 
Wellbeing for Schoolteachers. Report 2. Wellbeing 
Research Centre. University of Oxford. International 
Baccalaureate Organization. 2024. 140 p.
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