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Abstract

Context and relevance. The comic is an object of interdisciplinary research,
which introduced the idea of the comic into psychology as a unity of cognitive
and regulatory characteristics that allow the subject to perceive and under-
stand contradictions in a situation of social interaction. Objective. To study the
regulation of the subjective experience of danger by younger schoolchildren
in a situation of violation of cultural norms through comic. Hypothesis. We
assume that the comic, its formation in ontogenesis, allows us to judge the
success of mastering a child of primary school age by his own mental activity.
Methods and materials. The sample included 223 primary school students
aged 7-11 years (M = 9,01; SD = 0,93): 112 boys and 111 girls The em-
pirical study used content analysis of funny stories of younger schoolchildren,
diagnostic tools for assessing the comic in younger schoolchildren “Sometimes
it happens”(Certificate of state registration No. 2025611158 Russian Federa-
tion). Results. The study revealed that the number of rules of social interaction
specified by younger schoolchildren depends on the degree of regulation of ac-
tivities. Younger schoolchildren were more likely to offer comical options in less
regulated activities, in situations of extracurricular interaction. Conclusions.
Younger schoolchildren assessed the degree of danger of violating cultural
norms: the realization that violating norms could lead to injury and punishment
from an adult did not allow them to perceive the situation as comical. Following
the cultural norm in the child’s mind guarantees them a certain safety in situa-
tions of interaction with adults and peers in situations of violation of the cultural
norm in the comic.

Keywords: the comic, humor, regulatory function, regulation, self-regulation,
experience, danger, safety, cultural norms, the rules of conduct, younger
schoolchild
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Pestome

KOHTEeKCT M aKTyanbHOCTb. KOMUYeckoe ecTb MpegMeT MEXMNPEAMETHbIX
VCCNefoBaHWN, NPYBHECLLWIA B MCUXOMOTMI0 MAEK KOMUYECKOrO KakK efuH-
CTBa KOFHUTMBHBIX W PEryNAaTUBHBLIX XapakKTePUCTUK, MO3IBONSIOLUMX CyOb-
KTy BOCMPVHUMATb U MOHMMaTb MPOTUBOPEYMS B CUTyauuy CoumanbHOro
B3avmopencTeus. Llenb. BbissBUTb 0COBEHHOCTU perynaunm CyobeKTUBHOMO
nepexunBaHusi ONacHOCTU MNafLUMMKY LUKONbHUKaMU B CUTYaLMU HapyLUEeHUS
KYNbTYPHOM HOPMbI MOCPEACTBOM Komu4eckoro. M'mnortesa. CtaHoBneHve
KOMWYECKOro B OHTOreHe3e No3BonseT CyAuTb 06 YCneLHOCTU OBrafeBaHus
pe6beHKOM MNagLIero LKONMbHOro Bo3pacta CBOe CO6CTBEHHOW NCUXUYECKOW
desitenbHocTblo. MeTtoabl u MaTepuanbl. Boi6opky coctaBunm 223 LUKOSb-
Huka B Bo3pacte 7—11 net (M = 9,01, SD = 0,93): 112 manbuukos n 111 pe-
BoYeK. B vccnepoBaHuM 6binn MCMOMb30BaHbl: KOHTEHT-aHanM3 3a6aBHbIX
VCTOPUIA MNaALUMX LLKOMbHUKOB, @ TaK)Xe ANarHOCTUHECKUIA MHCTPYMEHTapuit
Mo OLEHKE KOMMYECKOro y MrafLumnx LUKOMbHUKOB «/Horga Tak cnyyaercs»
(CBupetenscTBO O rocynapcTeeHHol perucTtpaumm Ne 2025611158 Poccuit-
ckon ®epepaumm). PesynbTatbl. BbISBNEHO, YTO KOMMYECTBO BbIOENAEMbIX
MNaAWNMK LLKOMbHMKaMKM NPaBui coumanbHOro B3aMMomencTBUs, Crnocob-
HOCTb COCTaBUTb KOMUYHbIE BapUaHTbl pa3BepTbiBaHUS COObITUI B CUTyaLMn
HapyLUeHWs KynbTYPHOW HOPMbI 3aBUCAT OT CTEMEHW pernameHTMpPOBaHHOCTH
[OeATenbHOCTU: B MEHee pernameHTUPOBaHHOM [eATenbHOCTM nokasaTenu
Bbilwe. BeiBogbl. MnapLuve LLKOMbHUKM MPWU COCTaBIEHUN KOMUYHBIX UCTO-
puii 1 BbIGOPE KOMWYHbIX BapvaHTOB pas3BepTbiBaHWSA COObITUIA OLeHVBaNM
CTeneHb OMacHOCTW HapyLLUeHWs KynbTypHOU HopMbl. Oco3HaHue, YTO Hapy-
LLIeHWe HOPMbl MOXET MPUBECTU K TpaBMe, HaKa3aHW CO CTOPOHbI B3pPOC-
Noro, He MO3BOMNANO BOCMPUHMMATL CUTYaUMIO Kak KOMU4Hyto. CrnefoBaHune
HOpMe B MpeAcTaBfieHnn pebeHKa rapaHTMpoBano emy onpepeneHHyo 6e3-
OMacHOCTb B CUTYaLMWN HapYLLEHUS KYNbTYPHOW HOPMbl B KOMUYECKOM.

KnroyeBble cnioBa: KOMUYECKOe, IOMOP, PerynaTnBHas yHKUMS, perynsaums,
camoperynauus, nepexmsBaHne, onacHocTb, 6e30MacHOCTb, KyNbTYpHbIE HOP-
Mbl, NpaBuna NOBEAEHNS, MAAALLNIA LUKOMbHUK

®duHaHcupoBaHue. PaboTta BbinonHeHa 3a cyeT cpefcTs [1porpamMmbl CTpaTerm4eckoro akage-
Muyeckoro nuaepctea KasaHckoro ([Mpusonxckoro) depepansHoro yHusepcuteta ([Mpuopwu-
TeT-2030).
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LLIKOMbHUKOB B CUTYaLMN HapyLLEeHWst KySbTypHOM HopMbl: Habop gaHHbix. RusPsyData: Penoauto-
PVIA NCUXONOMMYECKMX MCCnefoBaHnin 1 MHCTpymeHToB. Mockea. https://doi.org/10.48612/MSUPE/
ph24-9bkp-fkub
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Introduction

The development of the comic in
ontogenesis remains a relatively under-
explored area in psychological science.
Existing research highlights a crucial pre-
requisite for the emergence of humor: the
perception of the comic as safe — devoid
of real or imagined threat to the narrator
or audience. Laughter facilitates a de-
tached, external perspective on reality,
transforming events into something per-
ceived as “safe and amusing.” According
to L.V. Karasev, this transformation can
be achieved through a reinterpretation of
meaning, which neutralizes potential ma-
levolence and converts it into its opposite
(Karasev, 1996, p. 31). Understanding
humor requires a specific cognitive re-
framing, where a situation is perceived
as humorous only when it does not com-
promise the individual’s sense of security
(Dzemidok, 1974). A safe context thus
provides the necessary foundation for
the humorous perception of incongruity
(Borodenko, 1995).

O.A. Shiyan argues that the cognitive
mechanism enabling children to trans-
form frightening characters into non-
threatening ones in narratives is rooted
in dialectical thinking — the ability to
manipulate opposing concepts (Shiyan,
2022). N.E. Veraksa emphasizes the im-
portance of studying laughter within the
framework of children’s subculture and
views culture as a system of normative
situations (Veraksa, Bayanova, Artemy-
eva, 2023). A.K. Pashchenko notes that
children “interact with others within nor-
mative situations that constitute a unit of
an individual’s lived space” (Pashchen-
ko, 2010, p. 78). Laughter can thus be

98

seen as a unique form of cathartic experi-
ence, often arising from the playful trans-
gression of cultural norms (Romanova,
2014). In the context of self-regulation,
the integration of affect and cognition
becomes critical, with experience serv-
ing as the fundamental unit of a child’s
psychological development (Veraksa &
Dyachenko, 1996).

Children’s peer interactions and their
ability to satisfy personal needs while
maintaining positive social relationships
are essential for the development of
regulatory functions (Veraksa, 2014).
Upon entering school, a child becomes
part of a structured social environment
where fulfilling specific roles and ad-
hering to established norms are crucial
(Bayanova et al., 2016). Primary school
children develop within the frameworks
of “student—educational activity,” “stu-
dent-teacher,” and “student—student” re-
lationships, necessitating the cultivation
of context-appropriate behaviors. Adult
attitudes, particularly those of teachers,
significantly mediate a child’s relation-
ships with authority figures (Elkonin,
1971, p. 15). In her study of educational
environments, P.l. Belyaeva identified
the absence of anxiety and the presence
of subjective well-being as key indicators
of psychological safety among primary
school students (Belyaeva, 2013). The
ability to transform negative emotions
into positive ones is vital for preserving
a child’s “individual self,” a process influ-
enced by personal experiences, imagina-
tion, environment, and individual charac-
teristics (Zakharova, 2017).

International research underscores
humor’s role in primary education, dem-
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onstrating its effectiveness in capturing
students’ attention, increasing engage-
ment, and reducing anxiety (Ger, Daum,
Manfredi, 2024; Emery et al.,, 2024;
Yalgintas & Kartal, 2023; Zhou & Lee,
2024). Humor also fosters creative think-
ing and innovation (Akben & Coskun,
2024; Eskidemir & Koger, 2023; Gaete,
2024; Kellner & Benedek, 2017). As
cognitive functions mature during the pri-
mary school years, children increasingly
comprehend complex forms of humor, in-
cluding violations of cultural, logical, and
linguistic norms (Piaget, 2003; McGhee,
2014; Zajagczkowska & Abbot-Smith,
2020).

A pressing challenge in the study of
humor among younger schoolchildren is
the development of diagnostic tools that
assess both cognitive and regulatory as-
pects of humor. Recent reviews have ex-
amined existing instruments for evaluat-
ing humor in preschool and early school-
aged children (Shatskaya et al., 2024).
Other methods focus on humor styles
(James & Fox, 2016; Y Id r m, Karaca,
& enol, 2024), irony, laughter frequency
in social contexts (Martin, 2009), and the
presence of comedic elements in narra-
tives (Romanova, 2014).

However, psychological research
has not yet fully explored the regulatory
function of humor in younger children as
they develop cognitive abilities and man-
age fears and emotional experiences. To
address this gap, the present study em-
ploys the author-developed methodology
“Sometimes It Happens,” which enables
children to identify cultural norms, rec-
ognize potential norm violations, and
construct a subjectively safe social real-

ity through humor in response to such
violations.

Materials and methods

The study involved 223 primary school
students aged 7 to 11 years (M = 9,01,
SD = 0,93) from Kazan, Russia.

In the first phase, 174 children aged
9 to 11 years (M = 9,42, SD = 0,82; 92
boys, 82 girls) were asked to create and
record a humorous story to explore their
understanding of comedy.

In the second phase, an empirical
investigation into humor was conducted
using the author’s diagnostic methodol-
ogy “Sometimes It Happens.” This meth-
od examines children’s perception and
creation of humor in contexts involving
violations of cultural norms. It includes
six scenarios: educational (“in class,”
“during recess”), extracurricular (“in the
park,” “while walking”), and family-based
(“at breakfast,” “at the z00”).

The methodology  demonstrates
strong psychometric reliability: test-retest
correlations are r = 0,789 for “identifying
rules in interaction situations,” r = 0,637
for “creating comical event scenarios,”
and r = 0,702 for “selecting adaptive or
maladaptive comical scenarios.” Con-
struct validity is supported by significant
correlations between the methodology’s
indicators and L.F. Bayanova’s measure
of cultural congruence.

An additional sample of 49 children
aged 7 to 10 years (M = 8,75, SD = 1,05;
20 boys, 29 girls) participated in individu-
al diagnostic sessions. Parental consent
was obtained. A psychologist admin-
istered the methodology and recorded
responses.
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Procedure: Each child was shown a
card depicting one of six scenarios. They
were first asked to describe appropriate
behavior and identify relevant rules in the
depicted context. This assessed their abil-
ity to recognize social norms in academic,
extracurricular, and family settings.

Next, children were informed that
rule-breaking could sometimes lead to
humorous outcomes. They were encour-
aged to recall or imagine such situations
from personal experience. This assessed
their capacity to conceptualize norm vio-
lations and generate comical narratives.

Finally, children were presented with
two humorous scenarios — one adap-
tive (harmless rule-breaking, e.g., playful
use of chopsticks) and one maladaptive
(potentially harmful, e.g., pushing a peer
or stealing from an animal) — and asked
to choose the funnier one and explain
their choice. Each selection was scored
1 point (Artemyeva, 2025).

Data were analyzed using descriptive
statistics and Spearman’s correlation
analysis via IBM SPSS Statistics 23.

Results

The content analysis
of humorous stories
A total of 170 humorous stories

drew on personal experiences involv-
ing norm violations in school, such as
mischievous interactions with teachers
or peers. Recurring themes included
falling objects or people, unexpected
behaviors, object transformations, and
joyful interactions involving friendship,
games, or animals.

Perception and creation

of humor in younger

schoolchildren

Identifying rules (norms) in interaction
situations

The number of rules articulated by
each child was recorded. Responses
were scored: 1 point for a complete rule
(e.g., “don’t shout during class”), 0,5
points for partial articulation (e.g., “be
careful”’). A statistical analysis of the
rules and norms identified by younger
schoolchildren in interaction situations is
presented in Table 1.

e Family contexts: 195 responses
yielded 17 distinct rules (e.g., “don’t play
at the table,” “obey parents”).

sEducational contexts: 188 respons-
es identified 16 rules (e.g., “raise your
hand,” “complete assignments”).

eExtracurricular contexts: 150 re-
sponses revealed 21 rules (e.g., “don’t

were analyzed. Children frequently bully others,” “clean up after yourself”).

Table 1
Norms identified by younger students in situations of interaction

. i i Frequency Maximum Average Star.idz.-lrd

Indicator Situations deviation

B M a B|mM|Aa|B|M|Aa|B|M|A
Identifying rules | Curricular 188,00 | 75,00 | 113,00 | 9,00 | 6,00 | 9,00 | 3,83 |3,75|3,89 (2,06 | 1,74 | 2,28
and regulations | Extracurricular | 150,00 | 65,00 | 87,00 | 6,00 | 6,00 | 6,00 | 3,06 | 3,25 |3,01|1,99|2.22 1,76
Family 195,00 | 75,00 | 120,00 | 9,00 | 9,00 | 8,00 | 3,97 | 3,75 | 4,13| 2,16 | 2,63 | 1,80

100

Note: B: the whole sample (n = 49); M: boys (n = 20); [: girls (n = 29).
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Developing Comical Scenarios

Children were assessed on their abil-
ity to generate humorous narratives in-
volving norm violations. Scoring criteria:

¢ 1 point: continuation of the scenario
(e.g., “the kids go sledding”).

e 2 points: labeling the situation as
“funny” without elaboration (e.g., “some-
one says something funny”).

¢ 3 points: explicit norm violation
creating humor (e.g., “a student gives a
wrong answer, and everyone laughs —
it's ridiculous”). The results of this task
performed by the younger students are
shown in Table 2.

Total scores:

e Extracurricular: 175 points (highest)

e Family: 124 points

e Educational: 118 points (lowest).

3. Choosing adaptive or maladaptive
scenarios

Children selected between adaptive
(harmless) and maladaptive (harmful)
humorous outcomes. Adaptive scenarios
received 197 points; maladaptive ones,
48 points.

Qualitative analysis revealed chil-
dren’s awareness of danger:

* “No, it's not funny — he falls and
gets hurt.”

* “She could break her back — it's not
amusing.”

* “That’s not funny; you could cut your
hand on glass.”

e The boy will get scolded — the ball
is torn.”

These responses indicate that poten-
tial harm or punishment inhibits the per-
ception of humor.

Spearman’s  Correlation  Analysis
revealed significant relationships (see
Table 3):

* Positive correlations between rule
identification across contexts (educa-
tional, extracurricular, family).

¢ Positive correlations in creating hu-
morous scenarios across domains.

e Positive correlation in selecting
adaptive scenarios across all con-
texts.

* Negative correlation between adap-
tive and maladaptive scenario choices in
extracurricular and family settings.

Notably:

* A negative correlation existed be-
tween identifying rules in educational
settings and choosing adaptive humor-
ous outcomes.

* A positive correlation was found be-
tween recognizing rules in extracurricular

Table 2
Comical scenarios for the development of events in various situations
of interaction, proposed by younger students

i ) i Total points Maximum Average Star.id::-lrd

Indicator Situations deviation
B M a B|M|a|B|M|Aag|B|M]|A
Comical Curricular 118,00 | 35,00 | 83,00 | 9,00 | 6,00 | 9,00 | 2,40 | 1,75 | 2,86 | 2,48 | 2,04 | 2,68
scenarios of Extracurricular | 175,00 | 72,00 | 103,00 | 8,00 | 8,00 | 6,00 | 3,57 | 3,60 | 3,55 | 2,34 | 2,60 | 2,19
events Family 124,00 | 44,00 | 80,00 | 6,00 6,00]6,002,53]2,20( 2,752,555 2,66 | 2,50

Note: B: the whole sample (n = 49); M: boys (n = 20); [: girls (n = 29).
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Table 3

The relationship between the indicators of the “Sometimes it happens”
methodology (N = 49)

g 2 -
2.9 -9
o8 S8
s £3 E5 § The choice of comical adaptive or maladaptive options
8 L Sgd
k- ©5 ?
Aplo eslo
BHeydy | Cem | BHeyy | Cem A A
Yy BHey4 | Cem Yy BHeyuy Cem
nP V4 0,562** | 0,584** -0,529** -0,315*
MNP BHey4 0,639** 0,412**
MNP Cem -0,321*
CKWN Y4 0,443** | 0,539**
CKun 0,685** 0,334*
Brey4
CKW Cem 0,339* | 0,366**
Aplo V4 0,366** | 0,330* |-0,484**
Aplo 0,659** -0,593** | -0,423**
BHey4
Apnlo —-0,449** | —-0,625**
Cem
Ae3sto V4 0,285* | 0,315*
Oesto 0,672**
Breyu.

Note: the correlation is significant at the level of: * — p < 0,05; ** — p < 0,01; MNP — identifying rules and
regulations; CKW — comical scenarios of events; AglO, [e3tO — the choice of comical adaptive or maladaptive
options: Y4 — curricular; BHey4 — extracurricular; Cem — family.

settings and selecting maladaptive op-
tions.

¢ A positive correlation linked mal-
adaptive choices in family and extracur-
ricular contexts with the ability to gener-
ate humorous narratives.

Discussion

The literature indicates that interna-
tional research primarily focuses on chil-
dren’s cognitive capacity to understand
humor, irony, and teasing (McGhee,
2014), while Russian studies emphasize
that cognitive development alone does
not guarantee full comprehension of
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humor (Romanova, 2014). A key factor
is contextual safety. Humor serves as a
tool for emotional regulation and cogni-
tive mastery (Borodenko, 1995).

This study, grounded in N.E. Verak-
sa’s framework, treats humor as embed-
ded in systems of normative situations
(Veraksa, Bayanova, Artemyeva, 2023).
It examines children’s ability to identify
social norms and creatively reinterpret
norm violations in a humorous way.

Findings align with L.F. Bayanova’s
research on cultural congruence (Baya-
nova et al., 2016): children’s identified
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rules reflect dimensions such as “social
interaction,” “academic competence,”
“obedience,” and “self-regulation.” The
results confirm that younger children are
aware of the need for behavioral regula-
tion in various contexts.

The negative correlation between
rule identification in educational set-
tings and choosing adaptive humorous
outcomes — alongside the positive link
between rule recognition in extracurricu-
lar settings and maladaptive choices —
suggests a maturing regulatory function.
As children develop, they can mentally
distance themselves from threatening
norm violations, perceiving them as sub-
jectively safe. This supports Romanova’s
(2014) observation that children who
cannot emotionally distance themselves
from frightening situations fail to enjoy
humor.

Scholars from both Russian and inter-
national traditions (Veraksa et al., 2023;
Martin, 2009) view humor as a cultural
phenomenon allowing temporary, playful
transgression of norms. The positive cor-
relation between maladaptive scenario
selection and humorous narrative gener-
ation indicates that children use humor to
regulate emotional experiences, distance
themselves from threat, and construct a
safe social reality amid norm violations.

Conclusions

The subjective experience of danger
refers to the psychological states that
arise in children when facing potential-
ly threatening situations. Psychologi-
cal safety — defined as a child’s sub-
jective confidence in the absence of
danger during social interactions — is

essential for emotional stability, espe-
cially when cultural norms are violated.
In this context, experience functions
as an internal mechanism supporting
adaptive behavior.

Key findings include:

1. The less regulated an activity, the
more rules children articulated.

2. Extracurricular contexts yielded the
highest number of identified rules; edu-
cational contexts, the fewest.

3. Children recognize humor as in-
volving norm violations, but adherence
to norms provides them with a sense of
safety.

4. Humor is understood as a deviation
from expected behavioral patterns.

5. The quantity of humorous nar-
ratives was highest in less regulated
(extracurricular) contexts and lowest in
structured (educational) ones.

6. Children avoided humor in situa-
tions where norm violations could lead to
injury or punishment.

7. Competence in identifying rules or
creating humorous scenarios in one con-
text predicted similar abilities in others.

8. Cultural norms were violated to
varying degrees in chosen scenarios.

9. Children preferred adaptive humor
(minimal harm), avoiding maladaptive
scenarios that risk health or reputation.

10. Children skilled in creating humor
were more likely to choose maladaptive
options, indicating reduced fear of norm
violation.

11. The negative correlation between
rule identification and adaptive choices,
and the positive link with maladaptive
choices, suggests that increased regula-
tory capacity allows children to perceive
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even “dangerous” norm violations as
safe through humor.

12. Developed self-regulation en-
ables children to use humor to trans-
form threatening situations into safe,
enjoyable experiences. Conversely, poor
regulation prevents humorous perception
and enjoyment.

Limitations. The study was con-
ducted in Kazan, Republic of Tatarstan,

104

limiting generalizability. Given humor’s
cultural specificity and Russia’s multi-
ethnic composition, future research
should explore ethnocultural differenc-
es in children’s humor perception and
creation.

Future Directions. Promising areas in-
clude examining humor in boys and girls,
and among children with varying levels of
school-related anxiety, in both safe and
potentially dangerous situations.
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