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Abstract

Relevance. The low educational outcomes of students with a migration back-
ground in Russia may be attributed to a number of factors, including biased
attitudes and expectations of teachers. Objective. This study aims to sum-
marize the findings of research on the determination of academic achievement
of children with a migration background by teachers’ attitudes and expecta-
tions, as well as the potential ways to influence this process. Methods and
materials. Based on a developed model of the formation of teachers’ attitudes
and expectations and their impact on the outcomes of students with migra-
tion background, a selection and review of quantitative studies from the pe-
riod 2010-2024 (33 articles) was conducted. Results. Many studies note that
teachers demonstrate biased attitudes and low expectations towards children
with a migration background. These attitudes are shaped by stereotypes about
migrant status, race, or ethnic group and manifest in teachers’ practices, pri-
marily in grading, disciplinary actions, and recommendations on educational
trajectories Attitudes and expectations of this type more often have significant
negative effects and less often neutral effects on the academic performance of
students with a migration background, with the nature and strength of these ef-
fects potentially depending on a number of factors, including the student’s sex,
ethnic group, country, and institutional context. Mitigating their negative impact
can be achieved by raising teachers’ awareness of the influence of stereo-
types, providing guidelines for using objective assessment criteria, increasing
attention to students, fostering high expectations, and introducing incentives
for teachers based on the success of students with a migration background.
Understanding the factors shaping academic achievement of children with mi-
gration background and the possibilities of managing this process is important
for modern Russian school.
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Pe3rome

AKTyanbHoOCTb. H13kne obpasoBarenbHble pe3ynbTaThl yHallmMxcs ¢ Myurpaum-
OHHbIM OMNbITOM B Poccum MoryT 6bITb 06yCroBneHbl paaoM hakTopos, BKI0Has
npeaB3aTble YCTaHOBKM 1 oXuaanvs negaroros. Lienb. PaboTa HanpasneHa Ha
0606LLeHNe pe3ynbTaToB UCCNEfOBaHNIA AeTePMUHALINM YHEOHBIX JOCTVKEHNI
fAeTeil C MUrpauMOHHBIM OMbITOM YCTaHOBKaMW U OXWAAHUAMMW Mefaroros, a
TaKXe BO3MOXHOCTEW BAMAHWA Ha 3TOT npouecc. MeTtoabl u matepuansl. Ha
OCHOBe pa3paboTaHHOM MofAenn (hOPMUPOBAHUA YCTAHOBOK U OXMAAHWA ne-
[aroroB 1 UX BO3OENCTBUS HA Pe3ynbTaThbl YHaLLMXCA C MUMPALIMOHHBIM OMbl-
TOM MPOBEAEHBbI OTOOP M 0630P KONMMYECTBEHHbIX MCCNEfoBaHWA 3a nepuop
2010-2024 rr. (33 cTtaTby). Pesynbrathl. Bo MHOMMX MCCnenoBaHmsax oTMeYa-
€TCqd, 4YTO neparorv OeMOHCTPUPYIOT NpenB3dTblie YCTAHOBKU U 3aHMXEHHble
OXMAAHUS B OTHOLLIEHWN AETEN C MUrPaLMOHHbLIM OMbITOM. [JaHHble YCTaHOBKM
hopMMpYIOTCS NOL, BAMSIHUEM CTEPEOTMMOB O MUIPAHTCKOM cTaTyce, pace unm
3THUYECKOW rpynne 1 NPosBAIOTCS B AEATENbHOCTM nejarora, Npexae Bcero
B MPaKTUKax OLEHVMBaHUA 1 ANCLMMIIMHAPHOrO BO3AENCTBUSA, PEKOMEHAALMAX
no o6pa3oBaTesibHbIM TPAEKTOPUAM. YCTAHOBKM U OXMAAHUA YKa3aHHOro Tuna
0KasbIBaKT Halle 3HaYMMbIA HEraTUBHBIA, PEXe — HeWTparnbHbI 3PdeKT Ha
ycneeaemMoCTb yHalLUXCA-MUTPAHTOB, XapakTep U chna KOTopbIX MOryT 3aBu-
ceTb OT psAfa hakTopoB, BKIOYAA MON yHaLlerocs, 3aTHUHECKYo rpynmny, cTpa-
HOBOW Y MHCTUTYLIMOHASIbHBIA KOHTEKCT. CHUKEHVE X HEeraTMBHOMO BIMSHWS
MOXET 6bITb AOCTUIHYTO Yepe3 OCBEAOMIIEHNE MeaaroroB O BAUSHWUMU CTepe-
OTUMOB, PEKOMEHAALMN MO MUCMONb30BAHMIO Nefaroramy 06bEKTUBHBIX KpUTe-
pueB oueHunBaHWA, NOBbILLEHUIO BHUMaAHUA K y4YallnMmcea, d)OpMVIpOBaHVI}O Bbl-
COKMX OXWAAHWIA, CTUMYNMPYIOLLME MePbl Nefaroram, OCHOBaHHbIE Ha ycrnexax
ydamxca ¢ MurpauMoHHbIM ONbITOM. [NoHumaHue OéyCﬂOBﬂeHHOCTVI yHeﬁHbIX
OOCTVXXEHWIN AeTeN C MUrPaLMOHHBIM OMbITOM U BO3MOXHOCTEN ynpaBnstoLLe-
ro BIVSIHWSA Ha 3TOT NPOLIECC BaXXHO AJ151 COBPEMEHHOW POCCUCKOW LLIKOSTbI.

KnroyeBbie cnoBa: YCTaHOBKM nefaroros, OXXunaaHusa yHVITeJ'IeVI, netn ¢ Mu-
rpaunoHHbIM ONbITOM, akafgeMmyeckas ycnesaemMocCTb, CTepeoTunbl
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Introduction

The growing number of children with a
migrant background in Russian education
and their concentration in certain schools
(Demintseva, 2020) in recent years have
become a challenge for teachers responsi-
ble for the academic success of all students.

While early studies indicated that chil-
dren with a migrant background in Russia
did not differ from local children in terms
of educational outcomes (OECD, 2016;
Tovar Garcia, 2017), the latest nationwide
study reports comparatively lower results
(FIOKO, 2024), which is generally consis-
tent with the global situation (Cortina Toro,
Jimenez, Rozo Villarraga, 2024).

In most studies, insufficient proficiency
in the Russian language is considered a
key factor contributing to the low academic
performance of students with a migrant
background  (Aleksandrov, Baranova,
Ivanyushina, 2012; FIOKO, 2024).

For this reason, the main focus of edu-
cational policy in Russia aimed at improv-
ing the academic performance of children
with a migrant background has become
enhancing their proficiency in the Russian
language, which aligns with global prac-
tices (Sedmak et al., 2021). Starting in
2025, responsibility for children’s Russian
language proficiency has been placed on
migrant families, and mandatory language
testing is being introduced as a prerequisite
for school enroliment.

While the linguistic aspect plays a deci-
sive role, the academic success of children

46

with a migrant background is also influ-
enced by other factors, including teach-
ers’ attitudes and expectations (Brophy &
Good, 1974; Costa, Langher, & Pirchio,
2021; Van den Bergh et al., 2010).

Teachers’ attitudes represent a psy-
chological tendency expressed in the
evaluation of a specific individual with a
certain degree of favorability or unfavor-
ability (Eagly & Chaiken, 2007, p. 598).
This shapes the teacher’s behavior (Fazio,
1990) and affects student outcomes (Kah-
veci, 2023). This construct has been ex-
tensively studied in relation to the inclu-
sion of students with special educational
needs (Lindner et al., 2023; Iskakova, Pri-
syazhnyuk, & Zangieva, 2023), as well as
in relation to children with a migrant back-
ground (Chircop, 2022; Rokita-Ja kow et
al., 2025; Kozlova, 2020; Khayrutdinova &
Gromova, 2024; Wang et al., 2022). It is
also closely linked to teachers’ multicultur-
al or ethnocultural competence (Klushina
& Volkov, 2023).

The construct of teacher expectations
began to receive significant scholarly atten-
tion following the publication of Pygmalion
in the Classroom (Rosenthal & Jacobson,
1968), which confirmed hypotheses about
“self-fulfilling prophecies” and the link be-
tween teachers’ expectations and student
outcomes. This experiment inspired fur-
ther research in the field (Proctor, 1984).
Teacher expectations are defined as judg-
ments about a student’s potential academ-
ic achievement, formed based on the in-
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formation a teacher has about the student
(Rubie-Davies, 2014).

There is a substantial body of reviews
and meta-analyses on the topic of teacher
expectations (Good, 2024; Rubie-Davies
& Hattie, 2024; Orlov, Krushelnitskaya,
& Terekhova, 2024; Abdurakhmanova,
2020), as well as reviews and empirical
studies specifically focused on teacher ex-
pectations toward children with a migrant
background(Pit-ten Cate & Glock, 2023;
Kleen & Glock, 2018; Akifeva & Alieva,
2018), and works on acculturation expecta-
tions (Karimova et al., 2023).

However, there are fewer studies on
the relationship between teachers’ atti-
tudes and expectations and the academic
performance of students with a migrant
background in global science in general
(Costa, Langher, & Pirchio, 2021), and in
Russia, with a high proportion of migrants
(World Migration Report, 2024), this area
remains little known to researchers and
practitioners.

This publication aims to address this
gap, stimulate Russian research on the
topic, and provide an evidence base for
implementing practices that promote posi-
tive changes in teachers’ attitudes and ex-
pectations toward students with a migrant

background, ultimately contributing to im-
proved academic outcomes.

The article consists of several sections:
the theoretical framework and review meth-
odology, the review findings, and the gen-
eral conclusions.

Theoretical framework, materials
and methods

To select and analyze studies on the re-
lationship between teachers’ attitudes and
expectations and the academic outcomes of
students with a migrant background, we used
the following theoretical model (see Figure 1).

It is based on leading theories that ex-
plain how teachers’ attitudes and expecta-
tions influence their behavior and student
outcomes:

1. The self-fulfilling prophecy model
(Brophy & Good, 1974)

2. A school-based model for teacher
expectations (Proctor, 1984)

3. The model of teacher attitudes and
expectations affecting learning opportuni-
ties and outcomes (Denessen et al., 2022)

4. The MODE model (Fazio, 1990)

5. The theory of planned behavior
(Ajzen & Fishbein, 1980)

This model not only allows for a struc-
tured analysis of the literature but also

Motivation and
opportunity /
behavioural
control

Student

. Group Behaviour of a
characteristics Teacher's Teacher's Student
. stereotypes [— . . = teacher towards —>
(migrant status, X ! attitudes expectations outcomes
. in society a student
race, ethnic group)

Fig. Model of formation of attitudes and expectations of a teacher and their impact
on the results of a migrant student
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highlights the key stages of the process
under consideration, which is important
for identifying potential points of influence
through professional development and
school leadership practices.

Compliance with the proposed model
served as the primary selection criterion.
Additional criteria included: journal quartile
(Q1/Q2), language of publication (Russian
or English), publication format (article),
publication period (2010-2024), research
subject (school education, pre-service or
in-service teachers), open access to the full
text, and use of quantitative research meth-
ods. The search for academic sources was
conducted using keywords — constructs
and their synonyms embedded in our mod-
el — on the following platforms: Google
Scholar, ERIC, JSTOR, and Dimensions.

Results

A total of 33 articles were selected and
analyzed. The publications represent eight
countries with varying migration contexts
and school education systems. Most fre-
quently, the studies were conducted in Ger-
many (18) and the United States (6), which
can be explained by the high proportion
of migrants in these countries (World Mi-
gration Report, 2024). The majority of the
studies on the topic were published in the
journal Social Psychology of Education (8
articles), with a number of leading authors
and researchers clearly standing out. The
most studied element of the model appears
to be the activities of teachers through the
objectivity of assessing children with a mi-
grant background.

Formation of attitudes

and expectations: the role of stereotypes

A key factor determining the formation
of teachers’ attitudes and expectations is
the presence of group-based stereotypes
about ethnic minorities, race, or migrants.
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Teachers are more likely to assimilate infor-
mation that aligns with existing stereotypes
about certain national or ethnic groups than
information that contradicts them (Glock &
Krolak-Schwerdt, 2013). Stereotypes are
also activated by non-native accents in
students, which influence teachers’ expec-
tations even when other factors are con-
trolled (Lorenz et al., 2023). The effects of
stereotypes, however, vary depending on
the ethnic group involved (Froehlich et al.,
2016).

Stereotypical attitudes tend to form the
basis for predicting students’ academic
performance. Teachers tend to extrapolate
stereotypes onto their expectations of stu-
dents with a migration background (Dandy
et al., 2015; Lorenz, 2021; Okura, 2022).
For example, generalised perceptions of
the “coldness” or “average competence” of
certain ethnic groups influenced teachers’
expectations (Neuenschwander, Garrote,
2024). Conversely, teachers’ expectations
regarding academic performance were
fairly accurate for students with a migration
background, but overestimated for students
without a migration background (Tobisch,
Dresel, 2017). In the United States, posi-
tive stereotypes about Asian students led
to positive attitudes and high expectations
among teachers (Okura, 2022).

The impact of teachers’ attitudes

and expectations

Teachers and pre-service teachers
generally demonstrate negative implicit
attitudes toward ethnic minorities (Costa,
Langher, & Pirchio, 2021). Negative implicit
attitudes and low expectations toward eth-
nic minority students not only lower these
students’ academic performance, but also
indirectly enhance the achievement of stu-
dents from majority groups, thereby wid-
ening the intergroup academic gap (Van
den Bergh et al., 2010). The influence of
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teacher expectations on the academic
performance of students, especially girls,
from ethnic minorities is higher than on the
results of students from the ethnic major-
ity (Jamil, Larsen, Hamre, 2018). However,
such effects are ambiguous: sometimes
students’ ethnic characteristics do not
moderate teachers’ expectations (De Boer,
Bosker, & Van Der Werf, 2010). (De Boer,
Bosker, Van Der Werf, 2010). This aligns
with the findings of Peterson et al. (2016),
where after controlling for prior academic
achievement explicit teacher expectations
did not explain the ethnic achievement gap
between European and Asian students, al-
though implicit biases did show an effect.
The negative impact of low expectations
on the academic outcomes of children
with a migrant background was confirmed
by Neuenschwander et al. (2021), but not
found in Lorenz’s (2021) study. A positive
relationship between high expectations and
academic achievement among Asian stu-
dents was demonstrated in Okura’s (2022)
research. In schools with a high concentra-
tion of students with a migrant background,
teacher expectations had an indirect effect
on academic outcomes through the phe-
nomenon of academic futility (Agirdag, Van
Avermaet, & Van Houtte, 2013).

Bias in teachers’ behavior

A key link in the chain of influence of
attitudes and expectations on the aca-
demic outcomes of students is the behav-
ioral component, primarily the objectiv-
ity of assessment. Teachers tend to give
lower grades to students with a migrant
background even when their abilities are
comparable to those of students without
such a background (Van den Bergh et al.,
2010; Triventi, 2020). Essays attributed to
Turkish names received lower scores than
similar essays with German names (Spri-
etsma, 2012). Trainee teachers system-

atically underrated the work of children with
a migrant background, especially when
their prior academic performance was low
(Bonefeld, Dickhiuser, 2018; Bonefeld,
Dickhiuser, Karst, 2020). This tendency
toward negative bias in evaluating the work
of students with a migrant background
is supported by several other studies as
well (Holder, Kessels, 2017; Peter, Karst,
Bonefeld, 2024; Vieluf, Sauerwein, 2018).
Moreover, assessment bias is exacerbated
not only by teachers’ negative attitudes
but also by attributing academic failures of
students with a migrant background to their
personal abilities (Glock, Kleen, 2023).
Even when teachers did not show bias
in grading the correctness of a particular
student’s answer, such bias appeared in
the assessment of mathematical abilities
(Copur-Gencturk et al., 2020). However, in
some cases, examples of hypercompensa-
tion have been observed, such as inflated
grades caused either by fear of appearing
biased (Kleen, Glock, 2018) or by positive
stereotypical attitudes of teachers toward
certain races (Okura, 2022).

Underestimation of the potential of chil-
dren with a migrant background by teachers
can determine bias in recommendations re-
garding academic tracking, thereby limiting
their upward mobility (Nishen et al., 2023),
although teacher bias in tracking recom-
mendations is not always observed (Nish-
en, Kessels, 2024). Furthermore, teachers’
racial attitudes correlate with disciplinary
practices: students of African (Chin et al.,
2020; Owens, 2022) and Latino (Owens,
2022) origin are more frequently subject to
disciplinary measures than white students
for comparable infractions.

Mechanisms for controlling

the behavior of teachers

Reducing the impact of teachers’ ste-
reotypical attitudes and expectations on
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student learning and outcomes can be
achieved through targeted interventions.
For instance, a program raising teachers’
awareness about stereotypes and dis-
crimination and providing strategies to form
fairer expectations regardless of students’
ethnic status helped neutralize the effect of
migration background on teachers’ expec-
tations in a test group (Neuenschwander et
al., 2021). Using objective grading criteria,
such as error tables, reduced the influence
of teachers’ implicit associations (stereo-
types) on the assessment of students with
a migrant background (Peter, Karst, Bone-
feld, 2024). Similarly, practices aimed at
increasing teachers’ attention to students
with a migrant background (Karst, Bone-
feld, 2020) partially reduced bias, though
they could decrease the accuracy of grad-
ing. At the same time, traditional incentive
payments for teachers based on average
class performance exacerbated inequalities
between African American students and
those from the dominant racial group (Hill,
Jones, 2021), so it may be more appropri-
ate to incentivise teachers for the progress
of students with a migrant background.
Providing cultural matching between teach-
ers and students, i.e., recruiting teachers
with a migrant background into schools has
contradictory effects (Neugebauer, Klein,
Jacob, 2022).

Conclusion

The conducted analysis shows that bi-
ased negative attitudes and expectations
of teachers, based on stereotypes related
to race, ethnic group, or migration back-
ground, affect the academic performance
of students with a migrant background: of-
ten with a significant negative effect, and
rarely neutral or positive. These teacher
attitudes and expectations may manifest in
their practices toward students with a mi-
grant background, primarily in assessment,
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disciplinary measures, and recommenda-
tions regarding learning trajectories.

The nature and strength of these effects
may vary depending on the student’s eth-
nic group and gender, as well as the insti-
tutional and national sociocultural contexts.
Thus, teacher bias toward students with a
migrant background contributes to the for-
mation of educational inequality.

Reducing the influence of these at-
titudes and expectations can be achieved
through targeted interventions such as
raising teachers’ awareness of stereotype
effects, recommending the use of objective
assessment criteria, increasing attention to
students, fostering high expectations, and
incentive payments linked to improvements
in the academic outcomes of students with
a migrant background.

Measures to adjust teachers’ attitudes
and expectations toward students with a
migrant background have the potential to
enhance these students’ academic achieve-
ments. Understanding the determinants of
academic success through teacher attitudes
and expectations, as well as the possibility
of managerial influence over this process, is
particularly important for the contemporary
Russian school, which faces the challenge
of ensuring educational success for all stu-
dents amid growing diversity.

Limitations of this study include, first,
selective coverage of publications, and
second, consideration of only one predictor
of teachers’ attitudes and expectations —
stereotypes.

Scientific and practical interest lies in
studying additional factors shaping teach-
ers’ attitudes and expectations toward chil-
dren with a migrant background that can
refine and complement the proposed mod-
el: state migration policy (Finch, Hern n-
dez Finch, Avery, 2021), mass media
(Omelchenko, 2021), school climate (in-
cluding professional community attitudes)
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(Ulbricht et al., 2022), parents’ attitudes
and expectations toward students with a
migrant background(Kast, Schwab, 2020),
and teacher training practices (Akcaoglu,
Arsal, 2022). A central research question
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