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Abstract
Context and relevance. To implement inclusion, it is not enough to organize 
joint education of children with different educational needs. It is necessary to 
create conditions that ensure acceptance of everyone, participation, support 
and accessibility of education. Objective. To study, in the context of joint 
education of schoolchildren with different educational needs, the relation-
ship between the level of their acceptance of each other in the class as a 
whole, and the indicators of the personal development of students — self-
esteem and the level of aspirations in the class as a whole. Hypothesis. The 
hypothesis of the study is the assumption of the existence of a connection 
between the level of acceptance of schoolchildren among each other in the 
class as an indicator of class inclusiveness and the level of their self-esteem 
and aspirations in general across classes with a certain level of acceptance. 
Methods and materials. The study, which was conducted in 2024, involved 
1713  students from 57  fourth grades and 1525 students from 52 eighth 
grades from 55 schools in six regions of Russia. The sample included 230 
students with disabilities (7,1%) studying in joint classes with normotypical 
students. The level of student acceptance was studied using the Sociomoni-
toring Service software and methodological complex; the parameters of stu-
dent self-esteem were measured using the Dembo–Rubinstein method as 
modified by A.M. Prikhozhan. Results. Data analysis revealed the presence 
of three types of classes with different levels of acceptance among fourth 
graders (high — 9%, insufficient — 77%, low — 14%) and among eighth 
graders (high — 13%, insufficient — 63%, low — 23%). In fourth and eighth 
grades with a higher level of acceptance, a smaller proportion of students 
with low self-esteem and low aspirations was observed. In classes with a high 
level of acceptance, low self-esteem was not observed among students with 
disabilities. There were statistically significant differences between classes 
of different types in terms of levels of self-esteem and aspirations. Conclu-
sions. It has been shown that in classes with a high level of acceptance of 
each other by students, there is a higher level of self-esteem and aspirations, 
which favors their personal development, which demonstrates the significant 
role of acceptance in achieving an inclusive educational environment. It is 
recommended that schools pay more attention to ensuring an accepting envi-
ronment in classrooms as one of the key conditions for inclusion.
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Резюме
Контекст и актуальность. Для реализации инклюзии недостаточно ор-
ганизовать совместное обучение детей с разными образовательными 
потребностями. Необходимо создать условия, которые обеспечивают 
принятие каждого, участие, поддержку и доступность обучения. Цель. 
Выявить в условиях совместного обучения школьников с различными 
образовательными потребностями связь уровня их принятия друг дру-
гом в целом по классу с показателями личностного развития учени-
ков — самооценкой и уровнем притязаний в целом по классу. Гипотеза 
исследования. Между уровнем принятия школьниками друг друга в 
классном коллективе как показателем инклюзивности класса и уров-
нем их самооценки и притязаний в целом по классам существует опре-
деленная связь. Методы и материалы. В исследовании, проходившем 
в 2024 г., приняли участие 1713 обучающихся из 57 четвертых классов и 
1525 обучающихся из 52 восьмых классов 55 школ шести регионов Рос-
сии. Выборка включала 230 учеников с ограниченными возможностями 
здоровья (7,1%), обучавшихся в совместных классах с нормотипичны-
ми детьми. Уровень принятия обучающихся изучался с использованием 
программно-методического комплекса «Социомониторинг Сервис», 
параметры самооценки обучающихся измерялись по методике Дем-
бо–Рубинштейн в модификации А.М. Прихожан. Результаты. Анализ 
данных выявил наличие трех типов классов с разным уровнем приня-
тия среди четвертых классов (высоким — 9%, недостаточным — 77%, 
низким — 14%) и среди восьмых классов (высоким — 13%, недостаточ-
ным — 63%, низким — 23%). В четвертых и восьмых классах с более 
высоким уровнем принятия наблюдалась меньшая доля учеников с низ-
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Introduction

The practice of educational inclusion 
in the education system of the Russian 
Federation has been developing over the 
past fifteen years.

As noted in international documents 
regulating the implementation of the 
Convention on the Rights of Persons 
with Disabilities (2006), joint education of 
students with disabilities in itself, without 
the creation of the necessary conditions, 
does not lead to their inclusion in the 
educational process (General Comment, 
2016, p. 4).

This makes it relevant to study the 
conditions of inclusion, which is the sub-
ject of this article.

Public and scientific discourse on 
the effectiveness or ineffectiveness of 
inclusive education often focuses on is-
sues of accessibility of the environment, 
the development of adapted programs, 
the professional level of teachers, and 
the staffing of educational organizations 
which, of course, is of great importance, 
but at the same time insufficient attention 
is paid to social relations in educational 
institutions (Indenbaum, 2023).

There is also insufficient attention to 
the assessment of personal achieve-
ments of schoolchildren, which are 
closely related to the development of 
their social competencies, including the 
formation of accepting relationships.

кой самооценкой и низким уровнем притязаний. В классах с высоким 
уровнем принятия не наблюдалось низкой самооценки у обучающихся с 
ограниченными возможностями здоровья. Имели место статистически 
значимые отличия между классами разных типов по уровням самооцен-
ки и притязаний. Выводы. Показано, что в классах с высоким уровнем 
принятия школьниками друг друга наблюдается более высокий уровень 
самооценки и притязаний, благоприятствующий их личностному разви-
тию, что демонстрирует существенную роль принятия в достижении ин-
клюзивности образовательной среды. Рекомендовано школам уделять 
большее внимание обеспечению принимающей обстановки в классах 
как одному из ключевых условий инклюзии.

Ключевые слова: социальные отношения, совместное обучение, инклю-
зия, принятие, самооценка, личностное развитие, социомониторинг
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To create an inclusive environment, 
specially organized activities are needed, 
aimed at creating a favorable psychologi-
cal climate, a friendly, accepting environ-
ment, which can positively influence the 
personal development of schoolchildren.

An inclusive environment, in contrast 
to a non-inclusive one, is characterized 
by the presence of students with different 
educational needs (EN).

In this regard, an important indicator 
characterizing an inclusive environment 
is the focus of classmates on commu-
nicating with each other, despite the 
differences between them due to the 
diversity of special educational needs 
(SEN).

This indicator, which can be defined 
as the acceptance by the team of each 
teacher, including students with special 
educational needs, should be considered 
as one of the criteria of an inclusive envi-
ronment along with the criteria of partici-
pation, accessibility and support.

It has been shown (De Bruyn et al., 
2009), that the level of acceptance of a 
student, determined by the positive at-
titude of his peers towards him, affects 
the risk of becoming a victim of bullying 
and the potential aggressiveness of the 
child: the less a child is accepted by oth-
ers, the greater the risk of his aggression 
towards others and the risk of becoming 
a victim of aggression depending on the 
combination with other factors

Thus, a high level of acceptance by 
children of each other, regardless of their 
characteristics, can be seen as an es-

sential condition and, at the same time, a 
result of the inclusive process.

According to the results of studies 
conducted in the conditions of individ-
ual educational organizations (special 
schools), students with disabilities, es-
pecially with intellectual disabilities, had 
inflated self-assessment and poorly dif-
ferentiated level of aspirations in a situ-
ation of insufficient experience of com-
munication in a wider society and, as a 
consequence, problems in building inter-
personal relationships with peers outside 
of school.

According to the same data, in 
the environment of comprehensive 
schools such children had low self-es-
teem and aspirations, which led either 
to their aggressive behavior or to iso-
lation from others and withdrawal into 
themselves and, as a result, to isola-
tion from their peers.

At the same time, in an inclusive 
class, adolescents with mental dis-
abilities develop the ability for social 
comparison and reflection better than 
in special (correctional) schools, which 
creates conditions for the formation of 
adequate self-assessment in them.

Modern research has shown that stu-
dents with learning disabilities who face 
challenges in the school environment in 
mainstream schools not only have lower 
levels of academic achievement but also 
a lower level of experienced well-being 
and an increased risk of bullying, which 
affects their level of self-assessment, 
experiences of loneliness, and mental 
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health risks such as anxiety and depres-
sion (Williams et al., 2024; Touloupis, 
2024)

Self-esteem is closely related to the 
social status of a teenager in a group: the 
higher his self-assessment, the higher 
his social status in the group, and vice 
versa.

Children who are perceived nega-
tively by their peers develop lower self-
assessment, which often leads to their 
antisocial behavior and negative con-
sequences that affect the psychological 
climate of the class as a whole.

The implementation of criteria of ac-
ceptance, accessibility, support, and 
participation is closely linked to the 
formation of a favorable psychological 
climate, which should be inherent in an 
inclusive school or class.

An inclusive psychological climate is 
based on social-emotional acceptance, 
which is formed through the process of 
communication between students. orga-
nized through clear rules for interaction in 
a team, support in learning and personal 
development, inclusion in interactions in 
different compositions of study groups, 
support for a positive perception of one-
self and others (Lyskova, 2019; Margas, 
2023).

However, without regular, meaningful 
communication between students, ac-
ceptance remains just an abstract idea.

It is through daily acts of communi-
cation — playing together, helping with 
homework, working on shared projects, 
and talking during recess — when stu-

dents overcome barriers, get to know 
each other, develop empathy, and come 
to a deep, sincere acceptance of the in-
dividual characteristics of each member 
of their group.

This transforms an inclusive class-
room from a simple coexistence of dif-
ferent children into a real community 
based on respect and mutual under-
standing.

The parameters of mutual acceptance 
of students were studied in schools of the 
Novosibirsk region using the methodol-
ogy of “Sociomonitoring” (Ryapisova, 
Tchepel, 2013). During the analysis, 
classes with a high level of acceptance 
(38%), an average level (50%) and a low 
level (12%) were identified.

In our planned study using the “So-
ciomonitoring” method, the indicators 
of the level of students’ acceptance of 
each other in general across classes 
(Khabarova et al., 2004) were studied in 
their connection with the parameters of 
self-esteem, which are significant for the 
personal development of students, ac-
cording to the study of A.M. Prikhozhan.

The level of acceptance, as a criterion 
of inclusiveness, and the levels of self-
esteem and aspirations were chosen by 
us as parameters to evaluate an inclusive 
educational environment (Evaluation of 
an inclusive educational environment 
2024).

The key point for this work is that the 
social relations in an inclusive class are 
based on acceptance of the other with 
his individual differences.
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Based on this, this study assumed that 
there is a certain connection between the 
level of acceptance of all students in the 
class and the level of self-assessment 
and aspirations of students

Identifying this connection was the 
goal of this study. As far as we are aware, 
it has not been studied by anyone, which 
allows us to say that our research is 
novel.

Materials and methods

Methodological framework. This 
study is grounded in the cultural-histori-
cal theory of L.S. Vygotsky, which con-
ceptualizes psychological development 
as a socially mediated process, shaped 
through interaction with significant oth-
ers, cultural tools, and communication. 
From this perspective, personal devel-
opment is viewed as the result of inter-
nalizing social experience and gradually 
forming self-regulation and individual 
agency.

Sampling
The sample consisted of pilot schools 

participating in the national implemen-
tation of the inclusive school model in 
Russia. These schools were selected by 
the Federal Center for General and Addi-
tional Inclusive Education at the Moscow 
State University of Psychology and Edu-
cation (Samsonova et al., 2025).

Schools selected classes based on 
whether they offered co-educational in-
struction for students with various edu-
cational needs (students with disabilities, 

gifted students, students whose native 
language of instruction is not Russian, 
etc.): 109 classes in total, including 
57  fourth-grade and 52  eighth-grade 
students. The sample included 3238 
students — 1713  fourth-grade students 
and 1525 eighth-grade students — from 
55 schools, representing 11,7% of the 
total number of schools in six regions of 
Russia. The inclusion of adolescents of 
different ages (fourth and eighth grades) 
in the sample allows for a comparison 
of the relationship between group ac-
ceptance and self-esteem across these 
age ranges. The number of students with 
disabilities in the entire sample was 230 
(7,1%). Empirical data collection was 
conducted in 2024.

The empirical base included general 
education schools in six regions of the 
Russian Federation:

•	 Donetsk People’s Republic
•	 Kaliningrad Region
•	 Krasnoyarsk Region
•	 Lipetsk District
•	 Stavropol Region
•	 Khanty-Mansi Autonomous Ok-

rug — Yugra.

Research methods:
1. Self-Assessment and Aspirations
To assess personal development 

and aspiration levels, the study used 
the Dembo–Rubinstein self-assessment 
method, as modified by A.M. Prikhozhan.

Normative data for 4th and 8th-grade 
students were used based on age-spe-
cific thresholds:
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•	 For students aged 10–11: nor-
mative self-assessment range is 65–
85 points

•	 For ages 12–14: 64–82 points
Aspirations in our sample were some-

what elevated compared to original 
norms:

•	 4th grade: 84–96 points
•	 8th grade: 80–95 points.

2. Peer Acceptance
To measure the level of peer acceptance 

in inclusive classrooms, we employed the 
Sociomonitoring Service (Khabarova et 
al., 2004), a software-and-methodology 
complex (SMC) designed for efficient large-
scale data collection and analysis.

Students completed a “communica-
tion frequency card”, where they rated 
how often and how positively they inter-
act with each of their classmates:

•	 +3 — Very frequent, like close friends
•	 +2 — Frequent, like good acquain-

tances
•	 +1 — Rare, but pleasant
•	 –1 — Rare, with discomfort
•	 –2 — Actively avoid communica-

tion
•	 –3 — Consider communication en-

tirely inappropriate
These scores were used to calculate:
•	 Acceptance by others: average of 

points each student received (S/j)
•	 Acceptance of others: average of 

points each student gave to others (S/i)
Students were ranked, and based 

on score distribution, three class profile 
types were identified:

•	 Type 1: High acceptance across 
most students (majority above +1)

•	 Type 2: Mixed acceptance (some 
scores between +0,4 and +1)

•	 Type 3: Low acceptance, frequent 
rejection (many scores below +0.4)

Statistical Analysis. Data analysis 
was conducted using SPSS v.26.0, ap-
plying:

•	 One-way ANOVA
•	 Kruskal-Wallis non-parametric test
•	 Descriptive statistics
•	 Frequency analysis

Results

Based on the analysis of peer ac-
ceptance levels in inclusive classrooms, 
three distinct class profile types were 
identified, each reflecting a different level 
of inclusivity:

•	 Type 1: High level of peer accep-
tance

•	 Type 2: Insufficient level of accep-
tance

•	 Type 3: Low level of acceptance.
These profiles were determined 

using the “Sociomonitoring Service” 
and were visually represented in Fig-
ures 1–3.

Distribution of Class Types
Among 4th-grade classes:
•	 9% (6 classes) were classified as 

Type 1
•	 77% (49 classes) as Type 2
•	 14% (9 classes) as Type 3
•	 Among 8th-grade classes:
•	 13% (8 classes) — Type 1
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•	 63% (38 classes) — Type 2
•	 23% (14 classes) — Type 3
In Type 1 classes, the range of mu-

tual acceptance scores was from +0,4 to 
+2,8, and no students experienced social 
exclusion, indicating a high level of inclu-
sivity.

In Type 2 classes, scores ranged 
from –1,2 to +1,9, showing a more 
uneven distribution — some students 
were included, while others were only 
partially accepted.

In Type 3 classes, the range was –2,0 
to +1,6, with notable instances of peer re-

Fig. 1. An example of a class profile with a high level of student acceptance of each other 
 the blue bars indicate the level of acceptance of each group member by others; 

the red bars reflect the student’s level of acceptance of other group members

Fig. 2. An example of a class profile with a level of student acceptance that is insufficient for inclusion 
 the blue bars indicate the level of acceptance of each group member by others; the red bars reflect 

the student’s level of acceptance of other group members



62

Bystrova Yu.A., Samsonova E.V., 
Shemanov A.Yu., Alekseeva M.N. (2025)

Psychological Science and Education,
30(6), 54–72.

Быстрова Ю.А., Самсонова Е.В., 
Шеманов А.Ю., Алексеева М.Н. (2025)
Психологическая наука и образование,
30(6), 54–72.

jection, social isolation, and lack of close 
interactions — indicating serious chal-
lenges in mutual acceptance.

At the same time, the majority of the 
class has no desire to interact with their 
classmates and rejects them (red bars 
with negative values). Taken together, 
this indicates serious problems with so-
cial acceptance within the class.

When comparing the results obtained 
using the Sociomonitoring and Dembo-
Rubinstein methods, certain trends can 
be noted in the distribution of students 
with low, medium, and high levels of 
self-esteem and aspirations across class 
types (Table 1).

Students with unfavorable per-
sonality development are fewer in 

Table 1
Distribution by class type of students who have low, medium 

and high levels of self-esteem and aspirations

Class type* — N of classes (Ni / 
N, %), (NSt — sample of students; 

NSWD — / students with disabilities 
in a sample)

Self-esteem, Ni (Ni / N, %) Aspiration level, Ni (Ni / N, %)

L
o

w

M
ed

iu
m

H
ig

h

L
o

w

M
ed

iu
m

 H
ig

h

first type of fourth grades: N = 6 (9%); 
NSt = 140, NSWD = 13 (9,3% of 140)

17 (12%)
NSWD = 0

99 (71%)
NSWD = 9

24 (17%)
NSWD = 4

26 (19%)
NSWD = 0

90 (64%)
NSWD = 10

24 (17%)
NSWD = 3

second type of fourth grades: N = 49 
(77%); NSt = 1118, NSWD = 89 (8,0% of 
1118)

267 (24%)
NSWD = 29

589 
(53%)

NSWD = 50

262 
(23%)

NSWD = 10

259 
(23%)

NSWD = 28

557 (50%)
NSWD = 41

302 (27%)
NSWD = 20

Fig. 3. An example of a class profile with low levels of student acceptance of each other: 
the blue bars indicate the level of acceptance of each group member by others; 
the red bars reflect the student’s level of acceptance of other group members
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classes with high levels of student 
acceptance, while these indicators of 
unfavorable personality development 
are more pronounced in classes with 
insufficient and especially low levels 
of acceptance. Among fourth-grade 
classes, 9% showed high levels of 
student acceptance (Type 1), while 
among eighth-grade classes, the 
figure was 13%. These classes also 
showed higher levels of self-esteem 
and aspirations. Moreover, in these 
classes, even students with low self-
esteem are not rejected by the group. 
It is important to note that students 
with disabilities in Type 1 classes 
(high levels of acceptance) do not 
have low self-esteem in either fourth 
or eighth grades (Table 1).

Classes of different profile types 
differ statistically significantly in self-
esteem and aspiration levels among 
both fourth- and eighth-grade students, 

according to the results of a one-way 
Kruskal-Wallis nonparametric analysis 
of variance (Table 2). Furthermore, it 
can be noted that the median and mean 
rank values ​​for class types 1 and 2 dif-
fer from each other to a lesser extent 
than from the corresponding values for 
class type 3.

As can be seen from Table 3, pairwise 
comparison of indicators using Dunn’s 
test with Bonferroni correction reveals 
differences in the level of self-esteem 
and in the level of aspirations between 
the fourth grades of types 1 and 2 and the 
classes of type 3 at a significance level of 
0,05. For the eighth grades, differences 
in the level of self-esteem are statistically 
significant only between the classes of 
types 1 and 3, and in the level of aspira-
tions both between the classes of types 2 
and 3, and between the classes of types 
1 and 3. At the same time, the classes of 
types 1 and 2 do not differ significantly 

Class type* — N of classes (Ni / 
N, %), (NSt — sample of students; 

NSWD — / students with disabilities 
in a sample)

Self-esteem, Ni (Ni / N, %) Aspiration level, Ni (Ni / N, %)

L
o

w

M
ed

iu
m

H
ig

h
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w

M
ed

iu
m

 H
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h

3-й тип 4-х кл. / third type of fourth 
grades: N = 9 (14%); NSt = 264; 
NSWD = 28; (10,6% of 264)

98 (37%)
NSWD = 19

116 
(44%)

NSWD = 9

50 (19%)
NSWD = 0

124 
(47%)

NSWD = 19

103 (39%)
NSWD = 5

37 (14%)
NSWD = 4

1-й тип 8-х кл. / first type of eighth 
grades: N = 8 (13%); NSt = 187; 
NSWD = 6 (3,2% of 187)

25 (13%)
NSWD = 0

125 
(67%)

NSWD = 4

37 (20%)
NSWD = 2

35 (19%)
NSWD = 0

106 (57%)
NSWD = 5

45 (24%)
NSWD = 1

2-й тип 8-х кл. / second type of eighth 
grades: N = 38 (63%); NSt = 836; 
NSWD ы= 50 (6,0% of 836)

223 (27%)
NSWD = 16

399 
(48%)

NSWD = 24

214 
(25%)

NSWD = 10

239 
(29%)

NSWD = 19

385 (46%)
NSWD = 21

210 (25%)
NSWD = 10

3-й тип 8-х кл. / third type of eighth 
grades: N = 14 (23%); NSt = 376; 
NSWD = 37 (9,8% of 376)

110 (29%)
NSWD = 18

180 
(48%)

NSWD = 15

86 (23%)
NSWD = 4

135 
(36%)

NSWD = 14

180 (48%)
NSWD = 19

61 (16%)
NSWD = 4

Notes: * — type of classes by level of acceptance: 1 type — high, 2 type — insufficient, 3 type — low.



64

Bystrova Yu.A., Samsonova E.V., 
Shemanov A.Yu., Alekseeva M.N. (2025)

Psychological Science and Education,
30(6), 54–72.

Быстрова Ю.А., Самсонова Е.В., 
Шеманов А.Ю., Алексеева М.Н. (2025)
Психологическая наука и образование,
30(6), 54–72.

Table 2
Descriptive statistics of self-esteem and level of aspirations of students depending 

on the type of class profile by level of acceptance*

Indicator

T
yp

e 
o
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cl
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p
ro
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le Sample 

size, N

M
id
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le
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k

M
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d
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V
al
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M
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Fourth grades

Self-esteem 1 141 0 865,41 74,00 9,46

2 1272 46 852,53 74,71 14,04

3 258 1 738,45 71,71 17,76

Kruskal-Wallis Test H = 12,562; df = 2; p = 0,002

Level of aspirations 1 140 1 872,63 92,00 7,32

2 1243 75 858,23 92,66 10,65

3 255 4 601,57 85,00 14,79

Kruskal-Wallis Test H = 64,320; df = 2; p < 0,001

Eighth grades

Self-esteem 1 186 0 803,87 74,64 10,11

2 999 18 761,45 73,57 14,07

3 323 0 704,56 71,43 14,45

Kruskal-Wallis Test H = 6,894; df = 2; p = 0,032

Level of aspirations 1 186 0 768,63 90,00 9,63

2 981 36 750,92 89,00 12,69

3 293 30 637,93 85,00 13,57

Kruskal-Wallis Test H = 17,963; df = 2; p < 0,001

Notes: * — type of classes by level of acceptance: 1 type — high, 2 type — insufficient, 3 type — low; statistically 
significant differences in Kruskal-Wallis Test at p < 0,05 are highlighted in bold.

Table 3
Pairwise comparisons of classes with different level of acceptence using  

Dann’s test or Dunn-Bonferroni method*
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Fourth grades

Self-esteem

3–2 114,079 32,946 3,463 0,001 0,002
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from each other either in self-esteem or 
in the level of aspirations.

Discussion of results

Our pilot study identified three types 
of classrooms based on the level of stu-
dent acceptance using the “Sociomoni-
toring” method.

According to the authors of this method, 
Type 1 classrooms provide a social envi-
ronment favorable to all children, where the 
value of human relationships is paramount; 
students support each other and derive 
satisfaction from interactions and collab-
orative activities within the classroom.

Type 2 classrooms typically prioritize 
academic achievement; students are 

divided into groups based on their aca-
demic performance, within which they 
primarily interact, with little contact with 
students from other groups. Thus, so-
cial stratification is evident within the 
classroom, with potential for conflicts, 
clashes of interest, increased social ten-
sion, and attempts to change the current 
situation. In Type 3 classes, the teacher 
imposes strict, authoritarian norms on 
children’s behavior, aimed at maintaining 
discipline in the classroom and exclud-
ing interaction between children during 
lessons. Children are confined to narrow 
boundaries and forced to suppress their 
own behavioral and emotional reactions 
(Khabarova et al., 2004).
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3–1 126,964 50,534 2,512 0,012 0,036

2–1 12,885 42,828 0,301 0,764 1,000

Level of aspirations

3–2 256,660 32,494 7,899 0,000 0,000

3–1 271,067 49,719 5,452 0,000 0,000

2–1 14,407 42,138 0,342 0,732 1,000

Eighth grades

Self-esteem

3–2 56,896 27,873 2,041 0,041 0,124

3–1 99,315 40,082 2,478 0,013 0,040

2–1 42,419 34,775 1,220 0,223 0,668

Level of aspirations

3–2 112,992 28,057 4,027 0,000 0,000

3–1 130,698 39,510 3,308 0,001 0,003

2–1 17,706 33,703 0,525 0,599 1,000
Notes: * — type of classes by level of acceptance: 1 type — high, 2 type — insufficient, 3 type — low; a — Bonfer-
roni correction for multiple tests has been applied to the values; statistically significant differences at p < 0,05 are 
highlighted in bold.
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Our data are consistent with these de-
scriptions by the developers, in that Type 
1 classes with high levels of acceptance 
have a significantly lower proportion of 
students with low self-esteem and low 
aspirations than classes with insufficient 
and especially low levels of acceptance 
(Types 2 and 3). Students with disabili-
ties in Type 1 classes do not have low 
self-esteem.

Our study found statistically signifi-
cant differences in self-esteem and as-
pirations in both 4th and 8th grades with 
different levels of acceptance (Table 2). 
Statistically significant differences were 
observed only between classes of types 
1 and 3, and 2 and 3, but not between 
classes of types 1 and 2 (Table 3).

The proportion of classes with a high 
level of acceptance, where it can be 
assumed that the homeroom teacher 
has succeeded in creating an inclusive 
culture of inclusion of every student, 
conscious participation in the life of the 
group, and acceptance of all by all, is 
9% in fourth grades and 13% in eighth 
grades. The development of an inclu-
sive culture in educational organizations 
aims to create a favorable psychologi-
cal climate aimed at the well-being of 
all students. This culture orients all 
participants in educational relationships 
toward the creation of a school commu-
nity based on inclusive values ​​(Booth, 
Einscow, 2007; Shemanov, Ekushevs-
kaya, 2018; Bozhani et al., 2025). The 
presence of an inclusive culture in Type 
1 classes is confirmed by the fact that 

students with disabilities in these class-
es have average or high self-esteem, 
rather than low self-esteem.

Most classes are characterized by 
a level of acceptance insufficient for 
inclusion (Type 2), where some stu-
dents experience exclusion. This type 
includes 77% of fourth-graders and 63% 
of eighth-graders. Some classes had ex-
tremely low levels of acceptance (Type 
3 — 14% of fourth-graders and 23% of 
eighth-graders).

Comparative Insights
A 2011–2012 study by Ryapisova 

and Chepel in Novosibirsk found that:
•	 38% of classes were Type 1
•	 50% were Type 2
•	 12% were Type 3
In contrast, our current results show 

a decline in inclusive classroom profiles 
(Type 1: only 9% in 4th grade, 13% in 8th 
grade). This decline may be due to:

•	 Different sample compositions
•	 Shifts in sociocultural conditions
•	 Staff shortages and reduced sup-

port infrastructure
Regardless of the cause, the findings 

highlight the urgent need to purposefully 
cultivate inclusive environments, particu-
larly by fostering a welcoming psycho-
logical climate in classrooms.

Final Remarks. Research by Yudina 
and Alekhina (2021) further confirms that 
while children may show a positive emo-
tional attitude toward classmates with 
disabilities, they may still avoid interac-
tion. True inclusion goes beyond attitude 
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and requires active participation and ac-
ceptance in daily peer interactions.

The findings emphasize the urgent 
need to strengthen inclusive culture at 
both the school and classroom levels — 
where acceptance, support, and psycho-
logical well-being become central ele-
ments of the learning environment.

Conclusion

This study demonstrates that the 
level of peer acceptance in inclusive 
classrooms is closely associated with the 
self-assessment and aspiration levels of 
students — including those with special 
educational needs (SEN). A supportive 
psychological climate, as observed in 
Type 1 classes, fosters more positive 
self-perception and reduces develop-
mental risks for all students.

Key conclusions:
•	 Inclusive culture exists in only 9% of 

4th-grade and 13% of 8th-grade classes.
•	 All students with SEN in Type 1 

classrooms showed average or high 
self-assessment, with none reporting low 
levels.

•	 Most classes were of Type 2 (in-
sufficient acceptance), and a significant 
portion were Type 3 (low acceptance), 
where social exclusion and peer rejection 
were present.

•	 The presence of students with dis-
abilities alone does not determine class-
room acceptance levels, emphasizing 
the role of the teacher and school culture 
in fostering inclusivity.

Implications:
•	 Creating an inclusive school en-

vironment requires intentional efforts to 
build positive peer relationships and en-
sure emotional safety for every child.

•	 Teachers play a pivotal role in 
shaping classroom culture through their 
attitudes, practices, and interactions.

•	 Schools must prioritize the devel-
opment of inclusive values alongside 
academic objectives.

Limitations. In this pilot study, the av-
erage level of mutual acceptance among 
students was considered as an indicator 
of acceptance, which requires confir-
mation in further studies. It would also 
be interesting to compare the obtained 
data with the results of an analysis of the 
academic performance of schoolchildren 
in the studied classes, as was done in 
earlier research on schools in the Novo-
sibirsk region. All of this could deepen 
the understanding of the social develop-
ment context in the inclusive education of 
schoolchildren with different educational 
needs.
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