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Abstract
Context and relevance. Chronic stress experiences are still widespread 
among students and are the main reason for abandoning education, losing 
interest in a future profession, and changing educational trajectory. The theo-
retical basis of the study is the resource approach to studying the factors of 
successful achievement of life goals in stressful situations. Objective. The aim 
is to assess the severity of chronic stress in Russian students and to reveal the 
resource role of conscious self-regulation and optimism in overcoming stress 
and maintaining psychological well-being. Hypothesis. Conscious self-regu-
lation and dispositional optimism act as resources for students’ psychological 
well-being, reducing the negative impact of chronic stress on it. The level of the 
conscious self-regulation development is a moderator of both direct and indi-
rect impact of stress on psychological well-being through optimism. Methods 
and materials. The study involved 2262 students from Russian colleges and 
universities (M = 18,25, SD = 1,77, 61% girls). The following survey methods 
were used: Self-Regulation Profile Questionnaire by Morosanova — SRPQ-M 
2020; Well-being Manifestations Measurement Scale (WBMMS), Short Ques-
tionnaire of Acute and Chronic Stress, Test of Dispositional Optimism, TDO. 
Results. Students’ conscious self-regulation and dispositional optimism make 
a significant positive contribution to their psychological well-being, significantly 
reducing the negative impact of stress on it. Constructed structural models 
taking into account moderated and mediated effects confirmed that developing 
the conscious self-regulation increases the ability to cope with chronic stress 
and also allows maintaining psychological well-being and optimism in stressful 
conditions. Conclusions. The new scientific results obtained have practical 
significance in the context of the urgent task of searching for and develop-
ing psychological resources and strategies for maintaining the quality of life in 
modern students under the influence of various stress factors.
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Резюме
Контекст и актуальность. Переживания хронического стресса по-
прежнему широко распространены у студентов и представляют собой 
основную причину отказа от обучения, потери интереса к будущей про-
фессии, смены образовательной траектории. Теоретической основой ис-
следования является ресурсный подход к изучению факторов успешного 
достижения жизненных целей, в том числе в стрессовых ситуациях. Цель. 
Оценить выраженность хронического стресса у российских студентов, а 
также раскрыть ресурсную роль осознанной саморегуляции и оптимизма в 
преодолении стресса и поддержании психологического благополучия. Ги-
потеза. Осознанная саморегуляция и диспозиционный оптимизм выступа-
ют ресурсами психологического благополучия студентов, снижая негатив-
ное влияние на него хронического стресса. Уровень развития осознанной 
саморегуляции является модератором как прямого, так и косвенного вли-
яния стресса на психологическое благополучие через оптимизм. Методы 
и материалы. В исследовании приняли участие 2262 студента российских 
вузов и колледжей (M = 18,25, SD = 1,77, 61% девушек). Использованы 
опросные методики: Стиль саморегуляции поведения В.И. Моросановой — 
ССПМ 2020, Шкала проявлений психологического благополучия — ШППБ, 
Краткий опросник острого и хронического стресса; тест диспозиционного 
оптимизма, ТДО-П. Результаты. Осознанная саморегуляция и диспо-
зиционный оптимизм студентов вносят значимый положительный вклад 
в их психологическое благополучие, в то же время существенно снижая 
негативное влияние на него стресса. Структурные модели, построенные 
с учетом модерируемых и медиируемых эффектов, подтвердили, что раз-
витие осознанной саморегуляции увеличивает способность справляться с 
хроническим стрессом, а также позволяет поддерживать психологическое 
благополучие и оптимизм в стрессовых условиях. Выводы. Полученные 
новые научные результаты имеют практическое значение в контексте ак-
туальной задачи поиска и развития психологических ресурсов и стратегий 
поддержания качества жизни современных студентов в условиях действия 
различных стрессовых факторов.

Ключевые слова: хронический стресс, психологическое благополучие, 
осознанная саморегуляция, оптимизм, студенты
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Introduction

Contemporary international and do-
mestic empirical research unequivocally 
shows the serious negative consequences 
of stress on students’ academic perfor-
mance, motivation, and well-being across 
different levels of education, accompanied 
by a marked deterioration in their quality 
of life (Morosanova et al., 2025; Samokh-
valova et al., 2022; Konrad et al., 2021; 
Calderon et al., 2021; Liu et al., 2019; 
Harahap et al., 2022). Several studies in-
dicate an association between stress ex-
perienced during the period of study and 
the subsequent development of various 
mental disorders (Karyotaki et al., 2020; 
Liu et al., 2019). The negative effects of 
stress in the academic environment have 
been shown to be critical not only for in-
dividual students but also for educational 
practice as a whole (Pascoe et al., 2020; 
Slimmen et al., 2022).

In recent years, there has been a grow-
ing number of studies examining various 
types of stress in student populations. 
Among the specific learning stress, aca-
demic stress and examination stress are 
most frequently distinguished (Zhdanov et 
al., 2020; Marakshina et al., 2024; Fomina et 
al., 2024). Increasing attention is also being 
paid to the issue of perceived uncertainty 
stress, which is particularly pronounced in 
young adulthood (Morosanova et al., 2024; 
Odintsova et al., 2024; Glowacz, 2020). 
At the same time, the severity of chronic 
stress among students — characterized 
by persistent stress symptoms resulting 
from prolonged exposure to stressors — 
remains insufficiently investigated. The 
majority of research on chronic stress has 
been conducted within the frameworks of 
occupational and organizational psychol-

ogy (e.g., Leonova, 2016), although this 
type of stress has substantial implications 
for the quality of life and psychological well-
being of young people.

The severity of chronic stress largely de-
pends on young people’s capacity to cope 
with it in an adaptive manner (Graves et 
al., 2021). Psychological resources are as-
sumed to play a key role in effective stress 
management and the maintenance of psy-
chological well-being (Samokhvalova et al., 
2022). There is growing scientific interest in 
the study of personality characteristics that 
make a significant contribution to optimal 
functioning (Morosanova et al., 2024), as 
well as in the identification of psychological 
resources that not only mitigate the nega-
tive impact of various types of stress but 
also promote the personal and professional 
development of young people. Research-
ers consider a wide range of characteristics 
as psychological resources for coping with 
stress, each contributing in its own way to 
stress regulation. Limited evidence sug-
gests that dispositional optimism, self-effi-
cacy, conscious self-regulation, and hardi-
ness contribute most substantially to stress 
coping and the maintenance of a high level 
of well-being among students (Popa-Velea 
et al., 2021; Korzhova et al., 2022; Moro-
sanova, 2021; Fomina et al., 2024). These 
personal and regulatory characteristics 
function as buffers, reducing the impact of 
stressors and ensuring a balance between 
external demands and the individual’s in-
ternal resources.

The present study is grounded in the 
resource-based approach to examining 
the factors underlying the successful at-
tainment of life goals, including in stressful 
situations. Theoretically, conscious self-
regulation has been substantiated as a 
meta-resource for maintaining well-being, 
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achieving academic success, and support-
ing professional self-determination (Moro-
sanova, 2021, 2022). Empirical findings 
obtained from samples across different 
countries demonstrate that students with 
a high level of conscious self-regulation 
cope more effectively with stressful situa-
tions of various types (Morosanova et al., 
2025; Fomina et al., 2024; de la Fuente 
et al., 2020; Harahap et al., 2022; Rodrí-
guez et al., 2022; Travis, Bunde, 2022). 
During the COVID-19 pandemic, amid 
heightened uncertainty-related stress, 
students with well-developed conscious 
self-regulation exhibited greater stability 
in their academic and professional goals, 
a clearer vision of their career trajectories, 
and lower levels of depressive symptoms 
(Kondratyuk et al., 2021; Zinchenko et al., 
2020). It was also found that optimism 
made a substantial contribution to stu-
dents’ conscious self-regulation, facilitat-
ing successful self-organization of their 
lives and learning activities and helping 
them cope with stress under lockdown 
conditions (Zinchenko et al., 2021).

At present, relatively few studies allow 
for the interpretation of the phenomenon of 
student stress through an understanding of 
the multidimensional interrelations among 
individual personality and regulatory char-
acteristics (Delegach et al., 2021; Freire 
et al., 2018). This situation hinders the 
development of comprehensive explana-
tory models that could serve as a basis for 
designing effective interventions aimed at 
ensuring a high quality of life for contem-
porary students within modern higher edu-
cation practice. In this regard, the search 
for meta-resources — both personal and 
regulatory — that are capable of integrat-
ing individual capacities at different levels 
to counteract diverse stressors in the aca-

demic environment appears highly relevant 
(Morosanova et al., 2025; Fomina et al., 
2024). This line of inquiry is also significant 
for constructing a working model that would 
make it possible to identify and describe 
the psychological mechanisms underlying 
the integrative influence of regulatory and 
personal resources not only on students’ 
stress manifestations but also on the main-
tenance of their well-being under stressful 
conditions. In particular, it may contribute 
to elucidating the mechanism by which 
stressful events are subjectively interpreted 
either as opportunities or as insurmount-
able difficulties, thereby advancing the un-
derstanding of the stress phenomenon in 
student populations.

Accordingly, the aim of the present 
study was to assess the severity of chronic 
stress among students and to examine the 
specific features of its associations with 
conscious self-regulation, dispositional op-
timism, and psychological well-being in a 
large Russian sample.

The study sought to evaluate the direct 
and indirect contributions of conscious 
self-regulation and optimism to coping 
with chronic stress, as well as to identify 
and describe the mediating and moderat-
ing mechanisms through which these re-
sources influence students’ psychological 
well-being.

Materials and methods

Methods:
1. To assess the general level of con-

scious self-regulation, was used Self-
Regulation Profile Questionnaire by Mo-
rosanova — SRPQ-M 2020 (Morosanova, 
Kondratyuk, 2020).

2. Psychological well-being was mea-
sured using the “Well-being Manifestations 
Measurement Scale (WBMMS) (Fomina, 
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Bondarenko, 2024), which allows for the 
assessment of both the overall level of 
psychological well-being and its specific 
manifestations.

3. Chronic stress was assessed us-
ing the Short Questionnaire of Acute and 
Chronic Stress (Morosanova, Zinchenko, 
2024).

4. The general level of dispositional opti-
mism was measured using the screening ver-
sion of the “Test of Dispositional Optimism, 
TDO” (Gordeeva, Sychev, Osin, 2021).

5. Statistical data processing was car-
ried out using descriptive statistics, cor-
relation analysis, and regression analysis 
(SPSS 27 package). Mediation and mod-
eration effects were assessed using the 
PROCESS macro for SPSS (Version 3.2) 
developed by Hayes.

Participants
The study involved 2262 first- to 

third-year students (mean age = 18,25; 
SD  =  1,77; 61% female). Of these, 51% 
were students enrolled in secondary vo-
cational education institutions (mean 
age  =  17,68; SD = 1,32; 56% female), 
and 49% were university students (mean 
age = 19,43; SD = 1,72; 68% female). Data 
collection was conducted via the “Testo-
graph” online platform (https://www.testo-
graf.ru/).

Results

Descriptive statistics
and correlation analysis
The analysis of descriptive statistics, 

along with the assessment of the normality 
of distribution for the studied variables (Fig. 
1), indicated that students were generally 
characterized by moderate to low levels of 
chronic stress (skewness = 0,875). A high 

level of chronic stress was reported by 16% 
of students, whereas 72% and 12% report-
ed moderate and low levels, respectively.

The distributions for the overall level of 
conscious self-regulation and dispositional 
optimism were close to normal (skew-
ness = –0,035 and –0,146, respectively), 
whereas the distribution for psychological 
well-being was shifted toward higher val-
ues (skewness = –0,359). A high level of 
well-being was reported by 67% of respon-
dents, a low level by 18%, and a moderate 
level by 15%.

A high level of conscious self-regulation 
was characteristic of 14% of students, a 
low level of 15%, and a moderate level of 
71%. The percentage distribution for dis-
positional optimism was as follows: high 
level — 14%, low level — 12%, and moder-
ate level — 74%.

In summary, across all the studied pa-
rameters, the majority of students demon-
strated a moderate level of conscious self-
regulation and dispositional optimism, a 
high level of psychological well-being, and 
a moderate level of chronic stress.

Subsequently, a correlation analysis 
was performed (Table 1), which con-
firmed the presence of significant rela-
tionships between the variables under 
study. Negative correlations were found 
between chronic stress, on the one hand, 
and psychological well-being, self-reg-
ulation, and dispositional optimism, on 
the other. Significant positive correlations 
were observed between psychological 
well-being, self-regulation, and disposi-
tional optimism.

Regression analysis
To examine the characteristics that 

significantly influence students’ psycho-
logical well-being, a regression analysis 
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was conducted. The dependent variable 
was the overall level of psychological well-
being, while the predictors (independent 
variables) included the level of chronic 
stress, the overall level of conscious self-
regulation, and dispositional optimism. The 
analysis was performed with forced-entry 
method (Table 2). The model demonstrat-
ed high statistical significance (F = 635,18, 
p < 0,001). The adjusted R² for the resulting 
model was 0,51, indicating that more than 

50% of the explained variance in psycho-
logical well-being was accounted for by the 
variables under consideration.

A comparison of the regression coeffi-
cients suggests that the positive contribu-
tions of conscious self-regulation and opti-
mism to the maintenance of well-being are 
approximately equal, whereas the negative 
contribution of chronic stress to psychologi-
cal well-being is more substantial. On the 
one hand, this finding supports the hypoth-

Fig. 1. Histograms of empirical distributions of the variables under study

Table 1
Descriptive statistics and correlations between the variables (N = 2262)

Variables M SD 1 2 3 4

1 Chronic stress 26,29 7,38 –

2 Self-regulation 90,90 15,11 –0,45** –

3 Psychological Well-Being 92,76 19,66 –0,62** 0,55** –

4 Dispositional Optimism 22,83 5,77 –0,32** 0,43** 0,49** –
Note: ** — correlation is significant at the 0,01 level (two-sided).
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esis regarding the significant resource role 
of conscious self-regulation and optimism 
in maintaining well-being. On the other 
hand, it does not yet clarify the specific 
nature of the relationships among these 
variables or their potential mechanisms of 
influence on psychological well-being. To 
examine the specificity of these relation-
ships in greater detail, structural equation 
modeling was employed.

Structural equation modeling
At the initial stage, based on previ-

ously obtained findings, we proposed a 
theoretical model that allows for consid-
eration not only of the direct effects of the 
examined characteristics (chronic stress, 
conscious self-regulation, and optimism) 
on psychological well-being, but also of 
indirect effects arising from the interrela-
tions among the predictors themselves 
(see Fig. 2).

To address these issues, a moderated 
mediation analysis was employed. This 
method makes it possible to elucidate 
the mechanisms underlying the interre-
lationships among multiple factors within 
a complex system, taking into account 
the specific conditions under which cer-
tain effects become stronger or weaker. 
Models incorporating both moderating 
and mediating effects are more realistic, 
and their explanatory potential enables a 
more comprehensive and objective rep-
resentation of the observed patterns. The 
proposed model allows for testing the 
following general hypothesis: the level of 
conscious self-regulation acts as a mod-
erator of both the direct and indirect ef-
fects of stress on psychological well-being 
through optimism. Verification of this hy-
pothesis involves testing several specific 
assumptions: (1a)  self-regulation moder-
ates the relationship between stress and 

Table 2
Regression model of predictors for psychological well-being

Predictors (independent variables)
Standard regression 

coefficients β T Significance, p

General level of conscious self-regulation 0,255 13,08 < 0,001

Chronic stress –0,415 –22,33 < 0,001

Dispositional Optimism 0,250 13,54 < 0,001

Fig. 2. Theoretical model of the influence of stress and optimism on psychological well-being by means 
of moderating role of conscious self-regulation
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optimism; (1b) self-regulation moderates 
the relationship between optimism and 
psychological well-being; and (1c)  self-
regulation moderates the relationship 
between stress and psychological well-
being. The analysis was conducted using 
the specialized PROCESS macros for 
SPSS. When interpreting the results, it is 
necessary to consider the specific influ-
ence of the moderator on the relationships 
between all potential dependent variables 
and the predictors. According to the con-
ceptual model, in our case there are two 
dependent variables — optimism and 
psychological well-being. The obtained 
results are presented in Table 3.

After controlling for the level of self-
regulation in Model 1 (dependent variable: 
dispositional optimism), the significant 
negative effect of chronic stress remained 
(B  =  –0,257, p < ,001). However, the 
analysis of the interaction between stress 
and self-regulation revealed a small but 
statistically significant moderating effect of 
self-regulation (B = –0,02, p < ,01), thereby 
supporting Hypothesis 1a. This finding may 
be interpreted to mean that a high level 

of self-regulation attenuates the negative 
impact of stress on manifestations of op-
timism.

After accounting for self-regulation in 
Model 2 (dependent variable: psycho-
logical well-being), the negative effect of 
stress on psychological well-being became 
non-significant (B = –0,303, p > .05). The 
absence of a significant effect is also indi-
cated by the confidence interval, which in-
cludes zero. More importantly, the interac-
tion coefficient between chronic stress and 
self-regulation was significant (B = –0,006, 
p < ,05), confirming Hypothesis 1c: self-
regulation mitigates the impact of stress on 
psychological well-being, and this buffering 
effect is more pronounced among students 
with higher levels of self-regulation. Hy-
pothesis 1b was not supported: conscious 
self-regulation did not demonstrate a mod-
erating effect on the relationship between 
optimism and psychological well-being 
(B  = 0,002, p < ,05). Most likely, the re-
source role of self-regulation with respect 
to optimism becomes particularly salient 
under stressful conditions. The final model 
is presented in Figure 2.

Тable 3
Statistical indicators of the moderated mediation model

Variables
Model 1 Dispositional Optimism

Model 2 Psychological Well-
Being

B SE 95% CI B SE 95% CI

Chronic stress –0,257*** 0,063 (–0,381; –0,133) –0,303 0,201 (–0,697; 0,090)

Сonscious self-regulation 0,080** 0,024 (0,033; 0,126) 0,476** 0,146 (0,189; 0,763)

Stress х Сonscious self-regulation –0,020** 0,001 (0,001; 0,003) –0,006* 0,002 (–0,010; 
–0,002)

Optimism 0,711** 0,360 (0,006; 1,417)

Optimism х Сonscious self-
regulation

0,002 0,004 (–0,006; 0,009)

R2 0,21 0,52

F 159,77*** 385,23***
Note: «*» — p < 0,05; «*» — p < 0,01; «*» — p < 0,001; CI — confidence interval; В — unstandardized regression 
coefficient.
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The data presented in Table 4 demon-
strate the effects of reducing the negative 
impact of stress on psychological well-be-
ing through optimism among students with 
different levels of conscious self-regulation 
(high, moderate, and low).

For all three groups, the indirect ef-
fect was statistically significant (the con-
fidence interval did not include zero). 
This effect was observed at all levels of 
self-regulation. However, at higher levels 
of self-regulation, the indirect effects of 

stress on psychological well-being through 
optimism were more pronounced; that is, 
the buffering effect was stronger among 
students with higher self-regulation. Thus, 
the obtained results support the hypothe-
sis that self-regulation moderates the rela-
tionships among chronic stress, optimism, 
and psychological well-being.

Discussion

The study of psychological resources 
underlying students’ psychological well-

Fig. 3. The influence of conscious self-regulation on the relationship between chronic stress and psychological 
well-being through optimism: «*» — p < 0,05; «*» — p < 0,01; «*» — p < 0,001

Table 4
Moderating effects of self-regulation in the relationship between chronic stress 

and the students’ psychological well-being

Moderator (Self-regulation) B SE p
Bootstrapping 

95% CI

Lower Upper

Low level (M — 1SD) –0,098 0,019 0,000 –0,138 –0,064

Medium level, mean –0,076 0,016 0,000 –0,108 –0,046

High level (M + 1 SD) –0,052 0,022 0,033 –0,099 –0,012
Note: M — mean, 1 SD — one standard deviation, В –  unstandardized regression coefficient, SE — standard 
error, CI — confidence interval.
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being represents one of the most important 
tasks in contemporary educational psychol-
ogy. Stress remains widespread among 
students and constitutes a major cause 
of academic dropout, loss of interest in a 
future profession, and changes in educa-
tional trajectories (Morosanova et al., 2025; 
Emerson et al., 2023). These processes 
negatively affect professional development 
and entail numerous undesirable costs for 
both the individual and society.

The present study examined and elu-
cidated the relationships among experi-
ences of chronic stress, conscious self-
regulation, dispositional optimism, and 
psychological well-being in a Russian 
student sample. Correlation analysis re-
vealed significant negative associations 
between stress and self-regulation, op-
timism, and well-being, as well as posi-
tive associations among self-regulation, 
well-being, and optimism. It is noteworthy 
that previous studies have demonstrated 
stronger associations of psychologi-
cal well-being and self-regulation with 
chronic stress than, for example, with 
perceived or acute stress (Morosanova 
et al., 2025).

The results of the regression analysis, 
as expected, confirmed in our large-scale 
sample that the development of conscious 
self-regulation and optimism makes a 
substantial direct contribution to the main-
tenance of psychological well-being and 
may, therefore, be considered key psycho-
logical resources.

Based on the resource approach to the 
comprehensive study of conscious self-reg-
ulation (V.I. Morosanova) and the empirical 
findings obtained in this study, a theoreti-
cal model was proposed to address the 
question of whether the level of conscious 
self-regulation functions as a moderator of 

the relationship between chronic stress, 
optimism, and psychological well-being. 
This model also aimed to clarify the specific 
features of the impact of chronic stress on 
psychological well-being through optimism 
among students with different levels of self-
regulation.

Empirical verification of the proposed 
theoretical model demonstrated that con-
scious self-regulation and dispositional 
optimism, while making significant positive 
contributions to psychological well-being, 
also substantially reduce the negative 
impact of stress on students’ well-being. 
These findings are consistent with previous 
research showing that students with higher 
levels of optimism are more likely to employ 
adaptive coping strategies (Gómez-Moline-
ro, 2018; Heinen et al., 2017). Moreover, 
such students tend to be more engaged in 
academic tasks and invest greater effort in 
achieving their goals (Nurttila et al., 2015; 
Supervía et al., 2020). At the same time, it 
should be noted that the nature of these re-
lationships may vary depending on gender 
and regulatory characteristics (Icekson et 
al., 2019), factors that are not always taken 
into account in research models.

Our findings provide empirical evi-
dence clarifying the specific nature of 
the relationship between self-regulation 
and optimism under conditions of chronic 
stress. Although a positive association be-
tween these constructs has been reported 
in numerous studies, their influence on 
one another remains unclear. Previous 
research has shown that optimism — as 
a positive orientation toward the future — 
contributes to conscious self-regulation, 
positively affecting the success of self-
organization under stress (Morosanova 
et al., 2021; Zinchenko et al., 2021). Opti-
mism is regarded as a significant factor in 



30

Morosanova V.I., Fomina T.G. (2026)
Chronic stress and its impact on psychological well-being...

Psychological Science and Education,
31(1), 20–35.

Моросанова В.И., Фомина Т.Г. (2026)
Хронический стресс и его влияние...
Психологическая наука и образование,
31(1), 20–35.

maintaining psychological well-being and 
reducing the negative consequences of 
stress. It is associated with the capacity 
to cope with potentially traumatic events 
and with the possibility of post-traumatic 
growth (Puig-Perez et al., 2024; Miteva, 
2023). On the other hand, self-regulation, 
primarily functioning as an instrumental 
resource, appears to “support” or reinforce 
optimism, particularly in difficult life situa-
tions. A significant and novel finding of the 
present study is that experiences of chron-
ic stress may diminish students’ optimism; 
however, a high level of self-regulation 
mitigates this negative effect.

Thus, the present study enabled a 
multidimensional analysis of the relation-
ships among chronic stress, dispositional 
optimism, conscious self-regulation, and 
psychological well-being in a Russian stu-
dent sample. The resource role of self-reg-
ulation was confirmed both in attenuating 
the negative impact of chronic stress on 
students’ psychological well-being and in 
enhancing the influence of other personal 
resources.

Conclusions

Chronic stress is currently widespread 
among students. The present study con-
firmed that experiences of chronic stress 
are negatively associated with psychologi-
cal well-being; however, well-developed 
conscious self-regulation skills and pro-
nounced dispositional optimism mitigate 

this adverse effect. The development of 
self-regulatory capacity thus represents a 
key resource for reducing the negative im-
pact of stress on students’ psychological 
well-being.

The specific features of the relationship 
between self-regulation and optimism ex-
ert a complex influence on the association 
between stress and well-being. Conscious 
self-regulation not only directly contributes 
to the maintenance of psychological well-
being but also functions as both a mediator 
and a moderator in the relationship be-
tween stress and optimism.

Student support programs should take 
into account individual differences and de-
velop strategies for enhancing self-regula-
tion in accordance with these differences. 
A promising direction for future research 
lies in further investigation of the system of 
psychological resources underlying young 
people’s well-being under conditions of di-
verse stressors and various types of stress.

Limitations.
A limitation of this study is the compo-

sition of the sample, which included un-
dergraduate students in their early years 
of study at universities as well as college 
students.   It should be noted that stress 
factors may differ depending on whether 
students are enrolled in higher education or 
secondary vocational education, as well as 
depending on the year of study. This limita-
tion will be addressed in future research.
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