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Abstract

Context and relevance. The theoretical significance of the work is related to
the need to correlate the cultural-historical approach to understanding adoles-
cence, as well as theories of identity and modern ideas about the dynamics
of Self-concept development. The practical and social value of the research
is determined by the need to actualize developmental educational influences
in relation to adolescents. Objective. The purpose of the study is to analyze
the features of personal identity (namely, the profile of self-perception and
clarity of self-concept) of modern Russian adolescents. Hypotheses. There
are differences in the profile of self-perception and the clarity of self-concept
among adolescents, taking into account factors such as gender, age, academic
achievement, and territory of residence. Additionally, there are significant links
between the profile of self-perception and the clarity of self-concept in adoles-
cents. Methods and materials. The survey was conducted using the following
methods: 1) “Self-perception profile for adolescents,” adapted by N.K. Radina
and E.Y. Tereshenkova; 2) the scale “Clarity of Self-concept,” adapted by V.V.
Vdovenko, S.A. Shchebetenko, and E.B. Starovoitenko. The participants num-
ber more than 62000 teenagers from 85 regions of Russia, aged 11 to 17 years.
Results. Gender, age, academic performance, and life in difficult conditions
have virtually no effect on adolescents’ self-perception and the formation of their
self-concept. The turning point in the development of self-clarity has been em-
pirically identified at ages 11-12. Significant positive relationships between self-
clarity and various aspects of adolescents’ self-esteem have been established.
Conclusions. The characteristics of adolescents' personal identity are practi-
cally not associated with demographic and situational variables. The picture of
the direction and content of the development of adolescents’ personal identity
obtained in the study confirms the relevance of the patterns formulated in the
classical theories of E. Erikson and D.B. Elkonin.
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KOHTEKCT U aKTyanbHOCTb. TeopeTuyeckas 3Ha4MMOCTb OaHHOW paboTbl
CBfi3aHa C OCYLLECTBMEHMEM 3MMUPUYECKON BepudUKaLn KnacCu4ecKmnx
Teopuii NOAPOCTKOBOrO Bo3pacta 3. OpukcoHa u [.B. DnbKoHWHa Ha yHW-
KanbHOM MO MacLuTaby pPOCCUICKON BbIGOPKE UM C YTOYHEHMEM ponv Tpa-
OMUMOHHBIX (DAaKTOPOB Pas3BUTMA NIMYHOCTM MoppocTka. lpakTuyeckas wu
coumanbHas LeHHOCTb UccnefoBaHmns 06ycnosfieHa HeO6XO0ANMOCTbLIO aKTy-
anuszaunn passumBaroLLnX BoCnUTaTENbHbIX BO3,EI,el7ICTBI/Il7I MO OTHOLUEHUK K
nogpocTtkam. Llenb. Onpegenvte 0CO6EHHOCTN NIMHHOCTHON WAEHTUYHOCTMN
(a2 MMEeHHO — npodKnIa camoBOCMPUATUA U ACHOCTU FA-KOHLenuun) cospe-
MEHHBIX POCCUNCKMX MOAPOCTKOB C y4eTOM psfa hakTopoB: nona, Bo3pacTa,
akaJeMnyecKon ycneBaemMocTu, Tepputopun npoxusanus. M'mnoresbl. Cy-
LLECTBYIOT pasnuyuns B Npogomie caMoBOCMPUATAA U ACHOCTU FA-KOoHLenumum
y NOAPOCTKOB C y4eTOM (PaKTOpPOB: MO, BO3PACT, YPOBEHb akaAeMU4eCcKom
ycneBaemMoCTu, Tepputopusa nNpoXuBaHUA; CyLLEeCTBYHT 3HaduMMble CBA3U
npocuna camoBoCnpuUATUS 1M ACHOCTU A y nogpocTkoB. MeTtopbl n marte-
puanbl. Onpoc ¢ nomoLpo MeToguk: 1) «lMpodmnb camoBocnpuATUA Ons
nogpocTkoB» B agantauun H.K. PaguHon, E.1O. TepelueHkosoli 1 2) LLkana
«¥lcHoCcTb A-koHUenuuu» B apantauun B.B. Boosenko, C.A. Llle6eTeHko,
E.B. CrapoBoliTeHko. YyacTHUkn — 6onee 62000 nogpoctkoB 13 85 pe-
rmoHos Poccumn B Bo3pacte ot 11 go 17 net. Pesaynbratbl. [1on, Bo3pacT,
yCcneBaemMoCTb, XU3Hb B TPYAHbIX YCJIIOBUAX MNPaKTUYECKU He BAUNAKT Ha
camoBoOCnpusiTME U CCHOPMMPOBAHHOCTb F-KOHLIEMNLMN NOAPOCTKOB. IMMU-
PUYECKWN BbISBMEH NEPENOMHbIN MOMeHT 11-12 neT B pa3sutum acHocTn 4.
YcTaHoBMNEHbI 3HA4YMMbIE MONOXMUTENbHbIE CBA3W AACHOCTU H 1 pspa acnek-
TOB CaMOOLEHKM NoapocTKoB. BbiBogbl. OCO6EHHOCTU IMYHOCTHOW MAEH-
TUYHOCTU NOAPOCTKOB MNpPaKTU4eCKU He CBA3aHbl C ﬂeMOFpaCbVI‘-ieCKVIMVI n
CUTYaUMOHHbIMW NepemMeHHbIMU. Mony4eHHas B uccnefoBaHMn KapTvHa Ha-
npaBsneHvsa 1 cogepXXaHus pasBuTUS NMMYHOCTHOM MAEHTUYHOCTY NOJPOCTKOB
NOATBEPXAAET aKTyanbHOCTb 3aKOHOMEPHOCTEW, CHOPMYNMPOBAHHBLIX B
Knaccuyeckmx Teopusax 3. SpukcoHa n [1.6. OnbkoHnHa.
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Introduction

Adolescence is viewed as a transitional
period to adulthood, during which ado-
lescents learn to understand themselves,
evaluate their abilities and limitations, a
period of choosing a future life path. Per-
sonal identity is increasingly seen as a key
construct for understanding both optimal
and pathological functioning in society
among people of different ages (Luyckx et
al., 2023).

One of the most critical issues in modern
adolescent psychology is recognized to be
the problem of personal identity formation
under conditions of sociocultural change.
Firstly, the era of globalization and digitali-
zation creates conditions for intensive inter-
action of adolescents with the most diverse
cultural phenomena, while the probability
of value conflicts is very high (Vanhoffelen
et al., 2023). Secondly, the current political
tension in the world, the complex socio-
economic situation, and the diversity of cul-
tural behavioral models cause stress and
adaptation problems even in adults, and
are even more challenging for adolescents.

According to E. Erikson, ego-identity is
understood as a subjective feeling of the
integrity of one's own personality, reflect-
ing the degree to which a person accepts
clear and consistent goals, beliefs, and
values (Erikson, 1996). These ideas are
conceptually close to the understanding
of key developmental achievements of the

adolescent era in Russian psychology. In
E. Erikson's concept, successful resolution
of the crisis is associated with the emer-
gence of personal and social identity, while
in the cultural-historical approach, in the
works of L.S. Vygotsky and D.B. Elkonin,
the most important developmental achieve-
ments of adolescence are a qualitatively
new level of self-awareness, personal re-
flection, a system of value orientations,
and finally, professional and personal self-
determination (Vygotsky, Elkonin, 2005).
These psychological achievements of the
coming-of-age period become the founda-
tion for determining educational and pro-
fessional trajectories, building personal re-
lationships, progressing toward adulthood,
and personal maturity.

One of the important directions in the
development of identity is considered to be
self-perception as a process of self-knowl-
edge and the development of personal atti-
tudes, including the self-concept (Meshch-
eryakov, Zinchenko, 2003). Self-perception
is defined as a person's orientation in their
own inner world by comparing themselves
with others, by observing and analyzing
their own behavior and activities through
the prism of the same concepts that are
realized when analyzing the observed be-
havior of other people (Meshcheryakov,
Zinchenko, 2003; Baeva et al., 2022).

Modern American psychologist Susan
Harter, in her monograph «The Construc-
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tion of the Self: A Developmental Perspec-
tive» (1999), described the main normative
stages in the formation of many self-knowl-
edge processes, cross-cultural approaches
to the development of self-esteem, the
contribution of educational institutions to
personality development, and individual
variability in self-perception. She identified
various types of self-representations, rang-
ing from markedly negative to unrealistical-
ly positive (Harter, 2012). S. Harter devel-
oped methodological tools for diagnosing
children's and adolescents' representations
of themselves, of their success in the most
important spheres of interaction. In her
developed method, the «Self-Perception
Profile for Adolescents», 9 aspects of as-
sessing one's own competence in signifi-
cant domains are identified (Harter, 2012;
Prikhozhan, Tolstykh, 2018).

The self-concept is considered a gen-
eralized product of self-perception. Eng-
lish psychologist Robert Burns, known for
developing the «Self-Concept», stated:
«The self-concept is formed under the in-
fluence of various external influences that
the individual experiences. Contacts with
significant others are particularly important
for him, which, in essence, determine the
individual's ideas about himself» (Burns,
2006, p. 39).

One of the key parameters of the self-
concept structure is Self-Concept Clarity
as the «degree of distinctness, confidence,
internal consistency, and chronological sta-
bility with which the content of the self-con-
cept is represented (e.g., the individual's
beliefs about their attributes)» (Vdovenko,
Shchebetenko, Starovoitenko, 2021).

Numerous empirical studies conducted
on samples of varying sizes (from several
dozen to several thousand adolescents)
examine positive and negative factors
in the formation of self-perception and
self-concept, the age dynamics of these
psychological constructs, gender differ-
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ences (Portillo, Fern ndez-Baena, 2019);
the connections of self-perception and
self-esteem with personal, emotional, and
communicative characteristics, with the
success of personal integration into society
(Palenzuela-Luis et al., 2022), destructive
influences on self-perception (Bogatyreva,
Bostanova, 2022; Bobchenko, Nefedova,
2025), and the influence of social networks
(Smith, Johnson, 2025; Grajek et al., 2025).

The theoretical significance of this work
lies in the empirical verification of classi-
cal theories of adolescence by E. Erikson
and D.B. Elkonin on a uniquely large-scale
Russian sample and in clarifying the role
of traditional factors in adolescent person-
ality development. The practical value of
the study is due to the opportunity to pres-
ent current data on the characteristics of
self-perception and self-concept clarity of
modern Russian adolescents in the new
technological era of digitalization.

The diagnostics of the features of self-
perception and self-concept clarity of Rus-
sian adolescents were included in the con-
text of the All-Russian scientific research
«Creating a psychological portrait of mod-
ern children and adolescents and deter-
mining the conditions for their well-being»,
conducted in September—October 2025. In
this study, we considered the adolescent
era (according to D.B. Elkonin), encom-
passing the actual adolescent period and
the period of early adolescence.

Objective of the study: To determine
the features of personal identity (namely,
the self-perception profile and self-concept
clarity) of modern Russian adolescents,
taking into account several factors: gender,
age, academic performance, and territory
of residence.

A number of hypotheses were tested,
including assumptions about the existence
of differences in the self-perception profile
and level of self-concept clarity 1) in ado-
lescents of different genders, 2) of different
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ages, 3) with different levels of academic
performance, 4) residing in different ter-
ritorial zones of Russia (e.g., in the zone
of «Ordinary territories» and «Ecologi-
cally disadvantaged territories»), as well
as hypothesis 5) about the presence of
significant relationships between the self-
perception profile and self-concept clarity
in adolescents.

Materials and methods

To create a psychological portrait of
modern Russian adolescents, a battery
of 8 standardized methods was selected,
aimed at assessing different aspects of
personal development, with special atten-
tion to their subjective well-being. Empirical
data collection was carried out using elec-
tronic forms of the «Anketolog» service in
educational institutions of various regions
of Russia. In this article, we will present the
results obtained using only two methods
designed to diagnose aspects of personal
identity:

1) The questionnaire «Self-Perception
Profile for Adolescents» by S. Harter (Har-
ter's Self-Perception Profile for Adoles-
cents, SPPA), adapted by N.K. Radina,
E.Yu. Tereshenkova, for adolescents to as-
sess their own competence in the most sig-
nificant life domains (Prikhozhan, Tolstykh,
2018). The method was implemented in
our modification: the wording of questions
with a choice between two alternative op-
tions was replaced by us with one direct
statement (with maximum preservation of
content) — for the convenience of elec-
tronic presentation. Here is an example
of such a modification: a question with a
dichotomy and choice "Some teenagers
think that they are just as smart as their
peers, while other teenagers are not sure
that they are just as smart as their peers"
was replaced by us with the following state-
ment «l think that | am just as smart as my
peers». Cronbach's a coefficient values for

all scales ranged from 0,74 to 0,90, indicat-
ing high internal consistency of items within
the scales. Cronbach's a values «if item de-
leted» were in all cases lower than the final
indicator, justifying the retention of items in
the respective scales.

2) The questionnaire «Self-Concept
Clarity Scale (SCCS)» by J. Campbell,
adapted by V.V. Vdovenko, S.A. Shche-
betenko, E.B. Starovoitenko (Vdovenko,
Shchebetenko, Starovoitenko, 2021).

Sample. The study of adolescents in-
volved 62312 people from 85 regions of
the Russian Federation. The average age
of participants was 14,1+1,8 years (mini-
mum — 11 years, maximum — 17 years).
Girls constituted slightly more than half of
the sample (54,1%).

Statistical methods. To test the re-
search hypotheses, the statistical pack-
ages IBM SPSS Statistics 21 and Statis-
tica 12.0 were used. Considering the large
sample size, classical criteria for testing the
normality of distribution showed deviation
of all indicators from normal. Relying on the
authors of the textbook (George, Mallery,
2016), we assessed the skewness of the
indicators and, since it did not exceed the
value of 2, we can consider the distribution
of all indicators to correspond to a normal
distribution. To test differences in qualita-
tive indicators, Pearson's chi-square test
was used; for quantitative indicators, mul-
tivariate analysis of variance was used. Ef-
fect size was assessed using n?2.

Results

Table 1 presents descriptive statistics
for the scales of the «Self-Concept Clar-
ity Scale» and «Self-Perception Profile for
Adolescents» methods.

On the Self-Concept Clarity Scale
(SCCS), the average score (3,44 out of 5
possible) indicates a moderately high level
of internal consistency and stability of the
content of self-representations in the stud-
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Table 1

Descriptive statistics of the scales of the “Self-Concept Clarity Scale
and “Self-Perception Profile for Adolescents” methods

Scale Mean = Standard Deviation Median [Lovovz;r(;)if:]rtlle; Upper
Self-Concept Clarity Scale
Self-Concept Clarity Scale 3,44 + 0,66 3,50 [3,00;3,92]
Self-Perception Profile for Adolescents

Scholastic Competence 14,45 + 3,29 15,00 [13,00;16,00]
Social Competence 13,86 + 3,39 14,00 [12,00;16,00]
Athletic Competence 13,038 + 3,85 13,00 [10,00;16,00]
Physical Appearance 14,27 + 3,85 15,00 [12,00;17,00]
Job Competence 13,23 + 3,24 13,00 [11,00;15,00]
Romantic Appeal 12,35 + 3,66 13,00 [10,00;15,00]
Behavioral Conduct 14,07 = 3,06 14,00 [12,00;16,00]
Close Friendship 15,04 + 3,71 15,00 [13,00;18,00]
Global Self-Worth 15,37 + 3,74 15,00 [13,00;19,00]

ied sample of adolescents. Respondents'
answers on this scale are quite homoge-
neous, without sharp variations; most val-
ues are concentrated around the mean.

According to the SPPA method for
diagnosing self-perception — different
aspects of self-esteem in adolescents
from this sample are expressed unevenly,
mean values on the subscales range from
12,35 (romantic appeal) to 15,37 (global
self-worth). The highest mean scores are
observed for global self-worth (15,37)
and close friendship (15,04). The low-
est domains are romantic appeal (12,35)
and athletic competence (13,03). There is
large variability within the sample: there
are adolescents who rate themselves very
highly in these domains, and those who
rate themselves low.

Gender factor. When comparing ado-
lescents of different genders, statistically
significant differences were found on the
SCCS method (F(1, 62310) = 1260,1;
p < 0,0001; n? = 0,02), (see Fig. 1). In this
very large sample, it was found that, on
average, male adolescents and young
men have statistically significantly higher
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self-concept clarity than females. This
coincides with the conclusions of many
works that indicate such a difference
(Rosenberg, 1965; Twenge, Campbell,
2001). However, in our case, the effect
size is negligibly small; gender explains
only 2% of the variability in self-concept
formation.

When comparingadolescents of different
genders on the SPPA, significant differenc-
es were also found (F(8, 498480) = 389,5;
p < 0,0001; n* = 0,01). The scales of the
method with the greatest differences are
presented in Fig. 2. As can be seen from
the figure, adolescent girls have higher
self-esteem regarding the ability to estab-
lish close friendships, but lower self-esteem
regarding their achievements in sports and
active games, as well as lower self-esteem
regarding readiness for professional (work)
activity. However, the effect size is again
negligibly small and has no practical signifi-
cance.

Nevertheless, let us comment on these
differences in content as a trend:

— The proposition «Girls have higher
self-esteem regarding the ability to establish
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Fig. 1. Average values of the “Self-Concept Clarity Scale” for adolescents of different genders
(vertical bars denote 0,95 confidence intervals)

close relationships with friends than boys»
is a classic and most replicable finding in
cross-cultural studies, consistent with theo-
ries of gender socialization (Harter, 2012).

— The proposition «Girls have lower
self-esteem regarding their achievements
in sports and active games (athletic compe-
tence)» is quite consistent with stereotypes
and previous research (Kling et al., 1999;
Rose, Rudolph, 2006). However, consider-
ing the effect size of 1%, within-group dif-
ferences (differences between individual
adolescents) are much more important
than between-group differences (between
the average boy and the average girl).

— The same applies to the statement
that adolescent girls have lower self-
esteem regarding readiness for work (job
competence) than male adolescents.

Age factor. To assess age-related dif-
ferences in self-perception and self-con-
cept clarity, a comparison of adolescents
of different ages (from 11 to 17 years) was
conducted.

Significant differences with a weak ef-
fect size were found on the SCCS method
(F(6, 62305) = 77,6; p < 0,0001; n2 = 0,01).
The results of mean values on the clarity
scale are presented in Fig. 3. We see a
certain decrease in indicators from 11 to
12 years and then a subsequent increase
as the adolescent grows older — from 12
to 17 years. Despite the effect size being
formally also small, here we find a statisti-
cally significant non-linear age trend in the
change of self-concept clarity with a turning
point around 12 years.

The described dynamics — a decrease
in indicators between 11 and 12 years, fol-
lowed by an increase from 12 to 17 years —
corresponds to modern understanding of
the course of identity formation. The peak
of maximum uncertainty, occurring at the
age of 11-12 years, is the period of the
beginning of the active phase of puberty
and the transition to middle school. The
previous, childhood self-concept is being
broken down, while a new one has not yet
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Fig. 2. Average values of 3 scales of the “Self-Perception Profile” method for adolescents of different
genders (vertical bars denote 0,95 confidence intervals)

been formed. Later, the adolescent actively
experiments with roles, tries themselves
in different spheres (studies, hobbies,
relationships). Through this experience,
communication with peers, and cognitive
development, a more holistic, complex,
and stable system of self-representations
is gradually constructed. This is reflected in
the smooth increase in self-concept clarity
indicators from 12 to 17 years.

If the increase in self-clarity indicators
were linear from 11 to 17 years, this could
be explained by the accumulation of expe-
rience and cognitive maturation occurring.
The empirical discovery of a turning point
confirms that identity development is not
simply a smooth growth, but a process that
includes crisis stages and restructurings.
This aligns with E. Erikson's theory (identity
crisis vs. role confusion). It also coincides
with the so-called pre-adolescent crisis
identified in the age periodization of D.B. El-
konin, as well as in other more modern stud-
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ies of adolescence (Vartanian, 2000; Meeus
et al., 2010; Yang et al., 2025).

Significant differences were found
for adolescents of different ages on the
«Self-Perception Profile» method (F(48,
498440) = 241,5; p < 0,0001; n? = 0,02).
The scales with the greatest differences are
presented in Fig. 4. As can be seen, with
age, adolescents' self-esteem in romantic
relationships and self-esteem regarding
readiness for work increases, while self-es-
teem of competence in sports decreases.

Despite the already familiar statistical
picture (huge sample, small effect), the
content-wise picture shows the direction of
development as they grow older on aver-
age in the population, systematic shifts
(albeit small) in certain areas of self-per-
ception. Let us emphasize that the age-re-
lated restructuring primarily affects spheres
associated with new, «adult» social roles
(romantic partner, future worker). Let us
examine this in more detail:
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— The increase on the «romantic ap-
peal» scale directly reflects the orientation
towards the psychosocial task of estab-
lishing close, including romantic, relation-
ships (according to Erikson, «Intimacy
vs. Isolation» in the next stage). During
adolescence, there is a tremendous leap
in interest, experience, and understanding
of oneself in a romantic context (Collins,
Welsh, Furman, 2009).

— Regarding the formation of «job
competence», this is also one of the cen-
tral tasks of adolescence and young adult-
hood. Adolescents begin to think more se-
riously about the future, choose individual
educational «post-school» trajectories, and
try part-time jobs.

— The decrease in «athletic compe-
tence», at first glance, may seem unex-
pected. However, several explanations for
this fact can be assumed: the adolescent's
dissatisfaction with their body during pu-
berty; a change in comparison standards
and increased self-criticism; a shift in inter-
ests and significance to other spheres.

— At the same time, a number of self-
perception domains, such as «friendship»,
«scholastic competence», «behavioral
conduct», «global self-worth» (as the basis
of self-esteem) — remain relatively stable
throughout adolescence.

Academic performance factor. To ac-
count for the academic performance factor,
4 self-identification groups of study partici-
pants were identified: «excellent student»,
«good student», «C student», and «D stu-
dent» (low achiever)'.

When comparing adolescents with dif-
ferent academic performance, significant
differences (with a weak effect size) were
obtained on the "Self-Concept Clarity Scale"
(F(8,62308) = 273,5; p < 0,0001; n2=0,01;

Figure 5). Based on Figure 5, it can be said
that the self-concept clarity indicator is re-
lated to the adolescent's level of academic
performance: the lowest level of self-con-
cept clarity was found in adolescents with
low academic performance («D students»),
and the highest — in «excellent students».
This might seem expected and consistent
with the idea of academic achievements
as a significant «core» of an adolescent's
personality. And again, the effect size indi-
cates: academic performance (like gender
and age) explains only 1% of the variance
in adolescents' self-concept clarity. The
spread within each subgroup is colossal.
The average «excellent student» and the
average «low achiever» hardly differ in the
degree of clarity and confidence regarding
who they are as individuals. Among «C stu-
dents», there are adolescents with crystal-
clear and stable self-perception (their self-
identification is based on hobbies, sports,
social roles), and among «excellent stu-
dents» — adolescents with high reflection,
anxiety, and self-doubt («I am an excellent
student, but who am I really?»).

When comparing self-perception pro-
files, significant differences were found in
adolescents with different academic perfor-
mance (F(24, 498464) = 201,0; p < 0,0001;
n? = 0,01; Figure 6). A statistically signifi-
cant trend towards an increase in indicators
on three scales (scholastic competence,
social acceptance, close friendship) was
found as academic performance improves.
However, the negligible magnitude of the
overall effect does not allow academic per-
formance to be considered as a significant
factor of psychological well-being and indi-
cates the need to search for more powerful
predictors in the individual and environ-
mental characteristics of the adolescent.

" These are conditional names for academic performance groups; they are used only in the analysis of empirical results.
In the materials for study participants, the answer options were presented in descriptions, for example: «| often get D's

(low marks)».

150




LLlanosanexko U.B., KoveToea K0.A., Cembs I".B., Shapovalenko I.V., Kochetova Yu.A., Semya G.V.,
Mepkynb UN.A., Papg4nkos A.C. (2026) Merkul I.A., Radchikov A.S. (2026)
Mcuxonornyeckas Hayka v obpasosaHve, Psychological Science and Education,
31(1), 141-157. 31(1), 141-157.

37 T T . .

36 1

34+ ]

33 i

3k |

LLikana AcHocTk H-koHuenuuw' Seli-Concept Clarity Scale

3.0

Omnu4HMKs Excellent XopowweT/ Good TpoeuHuK Average Hey L ieving
YeneeaemocTs/ Academic performance

Fig. 5. Average values of the “Self-Concept Clarity Scale” for adolescents with varying academic
performance (vertical bars denote 0,95 confidence intervals)

17 T T T T

'Ds_: € =% LkonbHanA komneteHTHocTs Scholastic Competence
£ =%#- CouwaneHoe npuHATHe! Social Competence
] 16 —§— bnuarme gpywecTteeHHble otHoweHuAl Close Friendship
o = [

@
2a
g=
z
Qg
2% 15
c
= o,
g2
o 8
a2 8
i‘g @ 14
£28
g2
ESs
s g9 131
EEE
Sogx
23
£ 12+
T a
o
=
-]
s a
@ = 1L
e
ge
5=

10 1 L 1 1
OmnvaHne! Excellent Tpoeytnk Average
Kopowwet/ Good Hey L ieving

‘YeneeaemocTs/ Academic performance

Fig. 6. Average values of 3 scales of the “Self-Perception Profile for Adolescents” method for adolescents
with varying academic performance (vertical bars denote 0,95 confidence intervals)

Territory of residence factor. The sia, but to determine the territorial zone to
study was conducted in 85 regions of Rus-  which their place of residence belongs, par-
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ticipants were offered 10 answer options
(e.g., «Ordinary territories», «Ecologically
disadvantaged», «Border zone», etc.), the
choice of which was made as instructed by
the organizers. Despite the statistical sig-
nificance of the differences, the extremely
low effect size indicates the absence of
practically significant differences in the self-
perception profile (F(72, 498416) = 14.9;
p < 0,0001; n? < 0,01) and level of self-con-
cept clarity (F(9, 62302) = 17,0; p < 0,0001;
n? < 0,01) of adolescents depending on
their territories of residence. Territory of
residence is not a significant factor influ-
encing the formation of personal identity
in adolescents. Let us emphasize that this
result indicates the absence of significant
differences in average indicators across
groups, but it does not negate that specific
adolescents who have experienced trauma
may have very serious problems.
Relationships between indicators of the
self-perception profile and self-concept clar-
ity in adolescents. Table 2 presents the cor-
relations between the «Self-Concept Clarity
Scale» and the scales of the «Self-Perception
Profile for Adolescents» method. In contrast
to the group comparisons (where effects were
negligible), here we see moderate, practically
significant relationships between self-concept
clarity and specific aspects of self-esteem.

The pattern of correlations paints a psycho-
logically convincing picture of what is associ-
ated with a clear and stable adolescent «Self»:

— The strongest link is with global
self-worth (r = 0,41). Self-concept clarity
is closely related to the general feeling of
self-worth and self-acceptance. The more
holistic and stable the self-representation,
the higher the overall positive attitude to-
wards oneself. And vice versa.

— Strong links with «public» and evalu-
ated domains — with physical appearance
(0,39), scholastic competence (0,35), and
social acceptance (0,33) — indicate the im-
portance of feedback from the surrounding
world. Clarity of the «Self» is built, among
other things, on understanding how suc-
cessful and accepted one is in areas key to
society and peers.

— The link with behavioral control
(0,32) indicates that adolescents with a
clearer self-concept are better aware of
social norms and expectations, are able
to behave in accordance with their inter-
nal principles, which also strengthens their
self-perception.

— Relatively weaker correlations of self-
clarity with friendship (0,23) and romantic ap-
peal (0,24) may mean that closeness in com-
munication depends more on other factors
(emotional intelligence, attachment style, etc.).

Table 2
Correlations between scales of methods (Pearson correlation coefficient)
Correlations Self-Concept Clarity Scale
Scholastic Competence 0,35
Social Competence 0,33
Athletic Competence 0,27
Physical Appearance 0,39
Job Competence 0,14
Romantic Appeal 0,24
Behavioral Conduct 0,32
Close Friendship 0,23
Global Self-Worth 0,41

Note: All correlations are significant at the p < 0,05 level.
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— The weakest link of self-clarity is with
job competence (0,14), which seems quite
logical. Adolescents' ideas about future
work are vague and are not the core of their
current identity.

Discussion of results

The conducted study was aimed at exam-
ining factors associated with the formation
of personal identity in adolescence. Despite
the statistical significance of factors such
as gender, age, academic performance,
and territory of residence (research hypoth-
eses), their practical contribution to explain-
ing the variability of the studied personality
characteristics turned out to be negligibly
small (n? from <0.01 to 0.02). This means
that demographic and situational variables
collectively explain no more than 2% of the
differences between adolescents. This fact
is an important empirical argument against
the predetermination of personal develop-
ment by external circumstances or group
affiliation. Living conditions themselves,
including extreme ones (areas of military
operations, environmental disasters), do not
predetermine the identity formation trajec-
tory of a particular individual.

At the same time, the substantive analy-
sis of the identified weak trends allowed
for the construction of a reliable picture of
age-related development. The dynamics of
indicators correspond to classical theoreti-
cal models. The observed decrease in self-
concept clarity at 11-12 years followed by
an increase up to 17 years clearly illustrates
the crisis phase and subsequent consolida-
tion of identity (Erikson, 1996). Concurrent-
ly, the content of self-esteem is restructured:
the significance of athletic competence as
a more childish domain decreases, while
confidence in the romantic and professional
spheres, associated with the mastering
of new adult roles, naturally increases. At
the same time, the «core» of self-esteem
(general self-worth, quality of close friend-

ship, and scholastic competence) remains
relatively stable, providing support for the
individual during a period of change.

The semantic center of the study became
the correlation analysis, which revealed
stable relationships between self-concept
clarity and various aspects of adolescents'
self-perception. The closest link was found
with global self-worth (r = 0,41), confirming
the conceptual proximity and mutual rein-
forcement of these constructs: positive self-
attitude contributes to the integration of new
experience, the construction of a holistic and
consistent «Self», and vice versa. Thus, the
study demonstrates that personality forma-
tion in adolescence is primarily a process of
active self-construction within the system of
relationships with significant people.

Conclusion

A large-scale study involving more than
62000 adolescents from 85 regions of Rus-
sia ensures high representativeness of the
obtained data and allows us to speak about
all-Russian trends in the development of
personal identity.

Let us summarize the findings:

The study results empirically confirm the
non-linear dynamics of identity formation.
The clarity of self-representations, accord-
ing to our data, decreases at 11-12 years
(«identity crisis», «pre-adolescent crisis»),
and then increases up to 17 years, which
confirms the relevance of the patterns of
adolescent personality development for-
mulated in the classical theories of E. Erik-
son and D.B. Elkonin.

The main paradox of the study results is
that demographic and situational variables
(gender, academic performance, territory
of residence) have practically no effect on
adolescents' self-perception and self-con-
cept formation. These factors explain only
1-2% of the differences, shifting the fo-
cus to individual-personal and microsocial
mechanisms of «Self» formation.
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With age, adolescents' confidence
in the romantic and future professional
spheres («adult» roles) increases, but their
evaluation of their own athletic abilities may
decrease. At the same time, global self-
worth, belief in their scholastic abilities, and
the quality of friendship remain a stable
support of the self-concept.

Specific links in the structure of adoles-
cent identity have been established. The
strongest link was found between self-
clarity and global self-worth; confidence in
one's appearance, academic, and social
successes are also closely related to holis-
tic self-perception in the adolescent period.

Adolescence is a period of active self-
creation, not of passive «molding» of per-
sonality even by objective life circumstanc-
es. A stable personality is built through
self-awareness, positive experience, and
reliable relationships.

The results have both theoretical signifi-
cance (expanding understanding of iden-
tity development processes) and practical
value for the development of programs for
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