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Abstract

Context and relevance. The relevance of the study of the practical training of
future teachers in the current situation of the modernization of pedagogical edu-
cation is dictated by the need to understand the opinions of stakeholders in the
organization of the process of forming the personality of a teacher ready to carry
out pedagogical activity in real working conditions in accordance with the needs
of the educational system. Objective. The aim of the study is to obtain and ana-
lyze empirical data on the ideas of stakeholders in the educational process about
the established and promising forms of practical training of future teachers. The
hypothesis of the study lies in the following interrelated assumptions: the forms
of practical training established in pedagogical universities correspond to the
concept of development of pedagogical education in the Russian Federation;
the ideas about the most popular forms of practical training of future teachers
differ among different participants and stakeholders; these different ideas can
be used as a basis for the development of conceptual foundations and promis-
ing directions of practical training of future teachers in pedagogical universities.
Methods and materials. In the course of the work, the following theoretical re-
search methods were used: analysis and systematization of publications in the
field of organization of practical training of teachers, analysis of current regula-
tory and legal documentation; Empirical survey methods (questionnaires) were
used among four groups of educational process participants (1198 people from
five federal districts): 180 university management, 348 faculty, 444 students, and
226 employer representatives. The results of the study reflected the perceptions
of various educational process participants (management, faculty, students, and
employer representatives) regarding the organization of practical training. The
study revealed similarities and differences in the understanding of the content of
practical training among all survey participants and identified the main forms of
organizing practical training for students. The analysis revealed insufficient atten-
tion to extracurricular activities in the practical training of future teachers, as well
as to the use of digital technologies and online platforms. Based on suggestions
for improving practical training from students and employers, the study identified
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areas for developing the process of developing future teachers’ readiness for
real-world educational practice. Conclusions. The study revealed the need to
improve the content of practical training for future teachers, actively include ex-
tracurricular activities in the practical part of the program, strengthen cooperation
with educational partner organizations, and expand the range of methods and
tools for practical training.

Keywords: higher pedagogical education, future teacher, practice-oriented
education, practical training of a future teacher, professional readiness of a
future teacher
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Pestome

KOHTEeKCT U aKTyanbHOCTb. AKTyanbHOCTb WCCNEefoBaHWs MpakTUyecKomn
NOArOTOBKM OYAYyLLMX Yy4YUTENen B COBPEMEHHOW CUTyauuu MOJEepHM3aumun
neparornyeckoro o6pasoBaHns NMPOANKTOBaHa HEOOXOAMMOCTLIO OCMbICIIe-
HVA MHEHWIA 3aMHTEepPeCcoBaHHbIX y4aCTHUKOB OpraHnsaumm npouecca gopmu-
pOBaHWsi NIMYHOCTU Nefarora, roTOBOro K OCYLLECTBIIEHWIO NEAarornyeckon
[eATenbHOCTU B pearbHbIX YCNOBUAX TPyAa B COOTBETCTBUM C MOTPEOHOCTS-
MU obpasoBaTenbHon cuctemel. Llenb. Onpepgenutb npencraBneHns ynpas-
NEeHYecKoro coctaea, npenofasaTenen By30B, CTYAEHTOB U NpeacTaBuTenei
paboToaaTtenen o0 CROXUBLLMXCA W NEePCNeKTMBHbLIX hopMax MpakTUHeckomn
NOAroTOBKM ByAyLuMX yuuTenen. Mnotesa uccnefoBaHUsA 3aknioyvaeTcs B
CcrneqyoLmMx B3aMMOCBA3aHHbIX NMPEAMNOSIOXKEHNAX: CMOXMBLUMECS B neparo-
rMYecKMX yHMBepcuTeTax opmbl MPakTUHECKON NOAroTOBKN COOTBETCTBYIOT
KOHLeNnuun pa3suTus negarornyeckoro oépasosaHus B Poccuiickon depgepa-
LUun; NpefcTaBieHns o Hambornee BOCTPEOOBaHHbIX hopMax MpakTUHeCcKown
NOArOTOBKM BYAYLUMX YYUTENEN Y pa3nyHbIX y4aCcTHMKOB 06pa3oBaTesiHOro
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npouecca OTANHAKTCS; 3TU OTNMYaloLLMecs nNpeacTaBieHns MOryT ObITb Mo-
JIOXKEeHbl B OCHOBY pPa3BUTUA KOHLENTyallbHbIX OCHOB U MepCneKTUBHbIX Ha-
npaBfieHUn NPaKTUHECKON MNOArOTOBKM ByAyLLMX yuuTenen B negarormyeckmx
By3ax. MeTtopabl n matepuansl. B xoge paboTbl 6bM NPYMEHEHbI METOAbI
TEOPeTMYECKOro UCCNefoBaHNsA: aHanua u cuctemaTmsauus nybnukaumin B
0651acTi opraHv3aummn NpakTUYeCcKo NOAroTOBKM Nefaroros, aHanus3 akTy-
anbHON HOPMAaTMBHO-NPaBOBON [OKYMEHTaLuun; 3MNMPUYECKne OmnpoCHble
MeTofbl (aHKETUMPOBaHWE) YeTbIpex rPynn y4YacTHMKOB 06pasoBaTefibHoOro
npouecca (1198 yenosek M3 5 dpepepanbHbIX OKPYroB): ynpaBreHYeCcKnit
cocTtaB By30oB — 180 4yenosek, npenogasatenn — 348, cTyaeHTbl — 444,
npepcTtaBuTenu pabotopgarens — 226. Pe3ynbraTtbl paboTbl 0Tpa3unu npeg-
CTaBneHns 06 opraHn3aLum NPakTU4eCcKom NOAroTOBKU PasnnyHbIX y4acTHU-
KOB 06pa3oBaTenibHOro npoLecca (ynpaeneHYeckumin cocTas, NpenofaBaTeny,
CTYAEHTbI, NpefcTaButeny paéoroparenen). MiccnenosaHve BbISBUIO CXOA-
CTBa M OT/IMHYUA NMOHUMAHUA COAEPXaHWsA NPaKTUHECKON MOArOTOBKMU Y BCEX
YYaCTHMKOB OMpoca W BbISBUIO OCHOBHbIE (DOPMbI OpraHu3auum npakTuye-
CKOro 06y4eHus CTYAEHTOB. Pe3ynbTaTthl aHanm3a nokasanu HefocTaToqHoe
BHMMaHWe K BHey4eGHOW AeATenbHOCTM B Mpouecce NpakTU4eckor noparo-
TOBKM ByAyLLMX YYUTENEN, K MPUMEHEHNIO LMPPOBbLIX TEXHONOIMIA U OHMaWH-
nnatcopM. Ha ocHoBe nNpeanoXeHuii Mo COBEPLUEHCTBOBAHMIO NPAKTUYECKOM
NOAroTOBKM OT CTYAEHTOB M paboTopartenen B paboTe BbISBMEHbI Hanpase-
HMSA pa3BuTMA npolecca hopMMpoBaHMsa roTOBHOCTM OyayLero negarora K
peanbHon obpasoBartenbHOM NpakTuke. BbiBoAbl. ViccnenoBaHune ykasano Ha
HE06XOANMOCTb COBEPLLEHCTBOBAHMSA COAEepXXaHWs NPakTU4eCKoW NOAroToB-
K1 6yOyLuMX nefaroroB, akTMBHOIO BKIOYEHWS B MPaKTUHECKYIO YacTb Mpo-
rpammbl BHEYyHEOHOM [eATENIbHOCTU, YCUNEHNS COTPYAHNYECTBa C napTHepa-
MU-06pa3oBaTesibHbIMU OpraHM3aumaMu, pacluMpeHnst cnekTpa MeTOAoB U
WNHCTPYMEHTOB NPaKTU4ECKON NOArOTOBKM.

KnroyeBble crioBa: BbiCLLEE NMEfArornyeckoe obpasoBaHve, GyayLmi yyun-
TenNb, NPaKTUKO-OPMEHTUPOBAHHOE 06pa3oBaHne, NpakTuyeckas noaroToBka
GynyLLEero yuutens, npoeccroHansHas roTOBHOCTb GyAyLLErO yYUTENs

®duHaHcHMpoBaHue. ViccnefoBaHve BbIMOMHEHO MNpWU nopfdepxke MuHUCTEpcTBa MPOCBELLEHUs
Poccuiickon ®epepaumm B pamkax rocyaapcTeeHHoro 3aganuns Ha HUP Ne 073-03-2025-069/2 ot
19 mapta 2025 roga no teme «lccnegoBaHne mogenen opraHvM3aumm nNpakTUHecKon NoaroToBKU
6yayLUmMX negaroros» (permctpaumnoHHblii Homep EFMCY HNOKTP 125061907123-7).

Ansa uutupoBanus: MonosuHa, U.B., Oemnposa, H.H., Meggepnesa, T.1O., ManyTtkosa, I".A., Cusosa,
O.A. (2026). NccneposaHue onbiTa OpraHn3auny NPakTUHEeCcKon MOAroTOBKM OyayLUMX yduTenemn
B nefarornyeckux By3ax. [lcuxonormyeckasi Hayka un obpasoBaHue, 31(2), 172—187. https://doi.
org/10.17759/pse.2026000004

Introduction

Strengthening the practical orienta-
tion of future teacher training programs
has traditionally been a priority direction
for modernizing the system of higher
pedagogical education. The relevance
of this direction is currently also due to
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the regulatory approval of the concept
of “practical training,” which includes not
only internships and is one of the key el-
ements of pedagogical educational pro-
grams. The following factors determine
the transformation of the practical com-
ponent of pedagogical education:
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A practice-oriented approach to
teacher training focuses the learning
process on developing specific practical
skills for solving professional tasks.

Modern conditions define new prin-
ciples for program design, creating the
need to align the content of training and
educational outcomes with the current
requirements of educational reality.

The renewal of university infrastruc-
ture creates a modern environment for
organizing practical training.

In this regard, the goal of the research
presented here was to determine the
perceptions of management, university
faculty, students, and employer repre-
sentatives regarding existing and pro-
spective forms of practical training for
future teachers.

The research hypothesis is based
on the following interconnected assump-
tions: the current forms of practical train-
ing in pedagogical universities align with
the concept of pedagogical education
development in the Russian Federation;
the perceptions of the most in-demand
forms of practical training for future
teachers differ among various stakehold-
ers; and these perceptions can serve as
a foundation for developing conceptual
frameworks and promising directions for
practical training of future teachers in
pedagogical universities.

Pedagogical education has under-
gone profound changes in recent years
in accordance with state requirements
and the demands of educational prac-
tice. It is worth noting the Comprehen-

sive Project for Modernizing Pedagogi-
cal Education in the Russian Federation
(2014-2017), which aimed to develop
new approaches to modular design of
core professional educational programs
for teacher training based on activity-
based and practice-oriented approach-
es. This project emphasizes the need to
foster professional competencies in stu-
dents that align with current professional
demands. Within this approach, the cre-
ation of a new model of cooperation be-
tween universities and schools becomes
important, highlighting the significance of
practical experience in real educational
settings (Margolis, Safronova, 2018). To-
day’s agenda provides new impetus for
the development of pedagogical educa-
tion. The Concept for Teacher Training
until 2030, approved by the Government
of the Russian Federation, aims to es-
tablish unified approaches to designing
educational programs focused on devel-
oping the practical readiness of future
teachers (Basyuk, 2022; Lubsky, 2022).

In accordance with the regulating nor-
mative document, the understanding of
practical training is presented as «a form
of organizing educational activities during
the mastering of an educational program
under conditions where students perform
certain types of work related to their future
professional activity and aimed at forming,
consolidating, and developing practical
skills and competencies in the profile of
the corresponding educational program»".

It is important to note that practical
training and internship (or “practice” in

" Order of the Ministry of Education and Science of Russia and the Ministry of Education of August 5, 2020 No. 885/390
«On the practical training of students» http://publication.pravo.gov.ru/Document/View/0001202009110053?ysclid=melb

p39fxv258678294
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the Russian context) are not identical
concepts, despite the similarity of their
characteristics. In accordance with the
Federal Law “On Education in the Rus-
sian Federation,” practical training is “a
form of organizing educational activi-
ties...”, while internship is defined as a
component of the educational program?.
Thus, the design of practical training is
possible both during an internship and
within the framework of disciplines (mod-
ules), specifically in the part of perform-
ing tasks for mastering practical skills of
future professional activity.

The competency-based approach in
education focuses the learning process
on the formation of specific practical
skills for solving professional problems
(Khutorskoy, 2017). Researchers’ at-
tention is directed towards studying the
features and defining the main guide-
lines for developing program content,
and proposing forms for implementing
practical training. These works aim to
identify the essence of the phenom-
enon of “practical training” (Elizarova et
al., 2024; Vishnyakova, 1999), define
the key characteristics of the process
(Kopyeva, Pityukova, 2012), determine
methodological approaches to imple-
menting practical training (Platonova,
Neverkovich, Parfenov, 2016), develop
content in accordance with current re-
quirements, including the development
of modern models of practical training
(Frolova, 2020; Zemlyanskaya, Bez-
borodova, 2021), organizational and
technological features of implement-
ing pedagogical practice (Sharipova,

2013), and define strategic directions
in the development of practical training
in pedagogical education (Makarova,
Chernenko, 2020; Kostyunina, 2016).
An important component of the learning
process is the assessment of practical
training results. Today, the procedure of
a demonstration exam is actively used
in the practice of pedagogical universi-
ties as a modern tool for assessing the
readiness of graduates of pedagogical
fields of study for professional activity in
conditions close to real ones (Voevods-
kaya, 2025; Svetonosova, 2025).
Research by B. Radulovic, M. Dzi-
novic, G. Miscevic (Radulovic, Dzinovic,
Miscevic, 2024), Caslav Stoiljkovic, T.
Kompirovic, D. Popovic (Stoiljkovic, Kom-
pirovic, Popovic, 2024), and |. Corbacho-
Cuello & A. Munoz-Losa (Corbacho-Cuel-
lo, Munoz-Losa, 2025) also highlights the
importance of practical training for teach-
ers in solving professional tasks. Studies
aimed at finding effective pedagogical
strategies for the practical preparation
of future teachers convincingly demon-
strate the significance of using practice-
oriented teaching tools (Mansfield, 2022;
Altun, Kuduz, Akkan, 2025). It is worth
noting that foreign scholars’ research is
also directed towards identifying modern
approaches to implementing practical
training for future educators and form-
ing professional readiness for real edu-
cational practice (De Smet Cindy, 2024;
Kotulakova, 2024; Wheeler, Oyewola,
Longhurst, 2025; Birot-Gautron, Kohout,
Deyrich, 2025; von Hagen et al., 2025),
including the use of digital platforms and

2 Federal Law «On Education in the Russian Federation» dated December 29, 2012 No. 273-FZ
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VR technologies (Cujd kova, Vankus,
2023; Yeflach-Wishkerman, 2024; Long,
Zhang, Zeng, 2025).

Within the scope of this study, follow-
ing a number of scholars (Elizarova et
al., 2024; Zemlyanskaya, Bezborodova,
2021; Frolova, 2020; Guruzhapov, 2017;
Baiborodova, 2015), the practical train-
ing of future teachers is considered a key
component of teacher training programs,
shaping their readiness for independent
professional practice in contemporary
conditions.

Despite the active research by schol-
ars into the practical training of future
educators, the opinions of university ad-
ministrators and faculty, students, and
employers, who are involved in assess-
ing graduates’ readiness for pedagogi-
cal work, remain insufficiently explored.
In this regard, analyzing the opinions of
educational process participants on the
forms, content, and outcomes of practi-
cal training is crucial for enhancing the
quality of teacher education.

Materials and methods

In the logic of a practice-oriented ap-
proach to the training of pedagogical
personnel, the theoretical basis of the
work was formed by the works of V.A.
Baiborodova (Baiborodova, 2015), S.G.
Guruzhapov (Guruzhapov, 2017), S.G.
Kopyeva, V.Yu. Pityukov (Kopyeva,
Pityukov, 2012), E.R. Sharipova (Shari-
pova, 2013), and others.

To develop the theoretical framework
of the study, an analysis of publications
on research problems, regulatory legal
documents regulating the process of
practical training in higher education in-
stitutions was conducted.

To analyze the experience of imple-
menting practical training for future
teachers based on the aforementioned
research positions, a questionnaire was
developed for surveying 4 groups of par-
ticipants in the educational process: uni-
versity management, faculty, students,
and employer representatives (see Ap-
pendix 1).

The questionnaire included ques-
tions aimed at studying perceptions of
the forms of organizing practical train-
ing for future teachers, the specifics
of implementing practical training in
universities, including identifying key
and promising forms of organization,
assessment, and mechanisms for or-
ganizing interaction in the process of
practical training. Data collection was
carried out from June 5, 2025, to June
23, 2025. The study participants were
higher education organizations subor-
dinate to the Ministry of Education of
Russia, training students in educational
programs of UGSN 44.00.00 “Educa-
tion and Pedagogical Sciences,” and
partner organizations involved in so-
cio-educational interaction. A total of
1198 people from 5 federal districts
participated in the survey:

University management (vice-rectors,
deans, heads of departments, heads of
educational and methodological units) —
180 people (15%),

University faculty (teachers imple-
menting the content of training within the
framework of practical training for future
teachers) — 348 people (29%),

University students (3rd-5th year stu-
dents of pedagogical universities study-
ing pedagogical bachelor's degree pro-
grams) — 444 people (37%),
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Employer representatives (pedagogi-
cal staff of educational organizations par-
ticipating in the implementation of peda-
gogical bachelor's degree programs) —
226 people (19%).

The research sample, stratified with
cluster selection, is representative,
with a margin of error of 3.5% and a
confidence interval of 98%. The study
was implemented on the principles of
anonymity and voluntariness, with par-
ticipants recruited based on their willing-
ness to participate.

Based on the information obtained
from the survey, descriptive statistics
methods were used to analyze data on
the features of practical training orga-
nization in pedagogical universities for
each category of study participants and
for each section of the questionnaire.

Results

Within the framework of this study, an
investigation was conducted to identify

both current and prospective forms of or-
ganizing practical training for students of
pedagogical universities. During the the-
oretical analysis, key structural-content
and administrative-managerial aspects
of organizing practical training were
identified. These aspects characterize
the process of practical training for future
teachers from the perspectives of content
design and implementation. They reflect
the features of practical training in univer-
sities and the ongoing changes driven by
current demands of educational practice
and existing regulatory documents.

To examine existing practices of orga-
nizing practical training for future teach-
ers, a questionnaire was developed for
four groups of educational process par-
ticipants: university administrators, fac-
ulty members, students, and employer
representatives (see Appendix 1). The
summarized results of the analysis of in-
formation obtained during the study are
presented in Table.

Table
Results of the analysis of the information received on the organization of practical
training for future teachers at pedagogical universities
£ k]
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General questions for all survey participants

What do you think is included in the system of practical training of future teachers at your university (%)?

various practices

100% | 100% |85% | 81%

practical classes, workshops at school/preschool

100% 90% |73% | 85%

lectures, practical classes, workshops at the university

100% 88% |71% | 81%

organization and/or participation in public and socially significant events

60% 85% | 71% | 70%

other

10% 10% | 4% 0%
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What forms of practical training are used in your university/ which ones do you consider important (for students and
employers), %?

organization of practice in schools/preschool institutions 100% 85% | 92% 92%
organization of practical classes and workshops on the basis of schools/ 95% 43% |69% | 81%
preschool institutions

organization of practical classes and workshops at the university 100% 83% |[88% | 67%
organization of project activities on the basis of schools/ preschool institutions 90% 40% | 67% | 70%
organization of educational events on the basis of schools/preschool institutions 80% 68% |67% | 63%
organization of practical training on virtual platforms using simulators, simulators, 25% 8% 25% | 30%
etc.

other 4% 3% 0% 4%

What forms of intermediate and final attestation are implemented in the system of practical training of future teachers
at your university? / In what forms of exams and tests for future teachers have you participated, % ?

interdisciplinary examination (credit) 95% 73% | 92% | 59%
project protection 95% 73% |75% | 67%
demonstration exam 100% 85% |[88% | 70%

certification in the format of round tables, conferences, simulation games, etc. 50% 40% | 25% 30%

Is the professional and student community involved in the procedure of making proposals to the content of work
programs for practical training of future teachers, % ?

Yes 100% | 93% |27% | 33%
No 0% 7% |73% | 67%
Are there feedback mechanisms for organizing the practical training of future teachers at your university, %?

Yes 100% | 90% |13% | 30%
No 0% 10% |87% | 70%

Questions for a specific group of participants
Respondents are university management staff

What changes were made to the OPOP based on the order of the Ministry of Education and Science of the Russian
Federation and the Ministry of Education of the Russian Federation dated August 5, 2020 No. 885/390 «On practical
training of students» (attach the file with the curriculum, RAP, competence map as an example), % ?

the content of work programs of disciplines (modules) and practices has been adjusted 80%
the amount of hours for practical training of future teachers has been increased. 100%
the competence map/ technological competence map has been adjusted 65%

The respondents are university professors

Have you participated in the process of making changes to the OPOP based on the order of the Ministry of Education
and Science of the Russian Federation and the Ministry of Education of the Russian Federation dated August 5, 2020
No. 885/390 «On practical training of students», %?

in developing the content of work programs of disciplines and practices 63%
in developing a project to change the complexity of the practical training of future teachers 28%
in the development of the competence map/ technological competence map 30%

The respondents are university students
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Is your practical readiness for the real working conditions in school/ kindergarten sufficiently formed» , % ?

Enough 92%
Not quite enough 8%
Not enough 0%
8% of respondents would like to make suggestions to the content of their education in terms of

— ®Formation of competencies in maintaining school documentation, in particular, an electronic journal;

— Developing communicative competencies with participants in the educational process;

— YReduce the number of practices outside of school, go to all types of practices in school;

— Increase in the number of hours in core subjects in the 1st year, allowing you to repeat the school curriculum

The respondents are representatives of employers

Are you ready to make suggestions on the content of practical training for future teachers, %?

Yes 33%
No 67%

— Adding hours to the main profile of the discipline;

and conducting “Important Conversations” at school);
— Strengthening the digital component of student training;

working students.

33% of the respondents wanted to make suggestions to the content of the training of future teachers in terms of:

— Cooperation of the student scientific society with gifted schoolchildren, holding Festivals of experimental science;
— Strengthening the theoretical and practical training of students in the formation of communicative competencies
with different participants in the educational process (parents, teaching staff);

— Provide for the possibility for students to obtain additional qualifications (mentoring, tutoring, methods of organizing

— Focus on the formation of universal competencies in the field of research and project activities;
— Increasing the number of weeks for teaching internships at schools, strengthening the mentoring component with

The survey results illustrate the or-
ganization of practical training from the
perspectives of The survey results dem-
onstrate the organization of practical
training from the perspectives of various
participants in the educational process.
It should be noted that the opinions of
university representatives reflect official
approaches to the implementation of the
educational process. The responses of
students and employers, who are the fo-
cus of pedagogical education, provide an
opportunity to gain a holistic understand-
ing of the practical training process and
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to comprehend the expectations from
learning outcomes. The analysis of the
survey materials revealed that all par-
ticipants in the study are united in their
understanding of the content of practical
training for future teachers, and unani-
mously emphasize the importance of this
component in shaping the professional
readiness of graduating teachers for in-
dependent work.

The research identified that the main
forms of organizing practical training
are internships and the organization of
practical classes and workshops based
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at general education organizations and
university sites. This format implies close
collaboration with experienced mentors,
providing students with opportunities for
independent planning and conducting
classes and events, which contributes to
gaining practical experience and devel-
oping readiness for real-world practice
conditions. Thus, the research confirmed
the first tenet of the hypothesis, which
states that the forms of practical train-
ing established in pedagogical universi-
ties align with the Concept for Training
Pedagogical Personnel for the Education
System of the Russian Federation for the
period up to 2030.

The survey results present diverse
views on the processes of updating prac-
tical training programs. The university
administration, possessing an overarch-
ing vision of the educational process,
provides comprehensive information re-
garding program adjustments within the
university. Faculty members, responsible
for their specific program components,
are not always involved in content up-
date processes, often functioning as
implementers. However, more than half
of the survey participants are engaged in
the processes of improving educational
programs.

The majority of surveyed students
and future employers consider practical
training sufficient for subsequent peda-
gogical activity. A smaller portion of re-
sponses, highlighting deficiencies, sug-
gests directions for improving teacher
training programs.

It should be noted that differences
were identified in the assessment of the
potential of extracurricular activities in
the implementation of practical training

for future educators between the man-
agement staff and other respondent
groups. Students also noted insufficient
attention to the application of digital
technologies and online platforms in
the practical training of future teachers.
Students and employer representatives
point out insufficient development of
skills in preparing school documents,
as well as skills for effective interaction
with colleagues, students, parents, and
administration. Both groups of respon-
dents express interest in increasing the
workload of training at educational insti-
tutions to gain practical experience.

Thus, the study confirmed the second
hypothesis’s assumption that perceptions
of the most in-demand forms of practical
training for future teachers differ among
various participants in the educational
process. A comprehensive analysis of
these opinions allows for a systemic view
of the strengths and challenges of cur-
rent practical training for future teachers
and reveals its promising directions.

The suggestion from students and
employers to revise the volume of prac-
tical training based in general education
organizations deserves close attention.
It is possible that the current format in-
volves an excessive amount of time
spent at the university in conditions that
do not always fully reflect the specifics of
school work, or perhaps these practices
are not always effectively structured to
achieve maximum benefit.

Employers’ proposals for integrating
modern technologies, digital educational
platforms, and interactive teaching methods
into practical training programs are valuable
for increasing the relevance and effective-
ness of future educators’ preparation.
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Therefore, the third assumption of the
study’s hypothesis, stating that differing
perceptions can form the basis for devel-
oping conceptual foundations and prom-
ising directions for the practical training
of future teachers in pedagogical univer-
sities, also found its confirmation.

Conclusion

The research yielded the following
data:

1. The most common formats for
organizing practical training are intern-
ships and the organization of practical
classes and workshops at educational
institutions and university sites, involv-
ing close interaction with experienced
instructors.

2. An identical understanding of the
content of practical training forms was re-
corded among participants in the educa-
tional process, as well as the importance
of the practical component in shaping the
professional readiness of future teachers.

3. Differences were noted in percep-
tions of practical training formats, par-
ticularly extracurricular activities, and
the resources of digital tools, which
characterize modern and in-demand ap-
proaches to organizing practical student
learning.

4. The majority of responding employ-
ers and students are satisfied with the re-
sults of their practical training.
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