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Abstract

Inclusion has its roots in two foundational ideas: equity and a rights-based
perspective on education, as articulated in national and global policies. How-
ever, inclusion, in its true sense, has been misunderstood as helping learners
adjust to the mainstream. This misleading idea has raised serious concerns
about the essential role of diversity in inclusion. In its narrow terms, the physical
arrangements for learners with disabilities have been accepted as inclusion,
thereby overlooking the underlying assumptions about development, learn-
ing, and diversity that actually shape the discourse of inclusive educational
practices. This makes it imperative to lay out the theoretical and philosophical
foundations of inclusive education. Vygotsky, while avoiding individualistic and
deficit-driven approaches, reframes cognitive engagement as socially medi-
ated and culturally situated processes. Considering diversity an opportunity
rather than a barrier in the classroom, Vygotsky emphasises dialectical mate-
rialism and the social origins of higher mental processes as vital to cognitive
practices. In this context, this discourse analysis-based article revisits the core
constructs of Vygotskian theory, such as co-construction, mediation via cultural
tools, internalisation, perezhivanie, the Zone of Proximal Development, and the
shaping of thought with language, to conceptualise inclusive education within
this framework. This conceptualisation indicates the positioning of certain es-
sentialities, such as dialogue, scaffolding, collaboration, and interaction with
peers, in creating inclusive educational opportunities for all learners. The article
also explores the potential to apply Vygotsky’s ideas to pedagogical processes,
assessment, and teacher preparation, focusing on teachers’ roles as media-
tors in developing supportive, collaborative learning environments. The article
concludes by establishing the strength of Vygotsky’s theoretical framework in
shaping the scope of inclusive education.
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Ponb J1.C. BbIrOTCKOro B UHKJ1I03UBHOM 06pa3oBaHUM:

NCUXoNoro-punocopCcKuin KOHTEKCT

C. Kymap <
Denuincknn yrueepcuteT, Oenu, NHama
< sandeepkumarcie @ gmail.com

Pestome

WHknto3umst 6a3vpyeTcs Ha ABYX hyHAAMEHTasbHbIX MPUHLIMNAX — PaBEHCTBE U
npaBoBOM NoAxofe K 06pa3oBaHuio, YTO OTPAXKEHO B HALMOHASIbHBIX 1 MEXay-
HapopaHbIX MONMUTUYECKUX cTpaTermsx. OfHako NOANMHHASA CYLLIHOCTb MHKITHO3MK
4acTO BOCMPUHMMAETCH UCKaXKEHHO: KaK MPUCMOCOBMEHNE yHaLLMXCS K CyLle-
CTBYylOLLIEV cucteme obpasosaHus. [ofobHoe 3abnyxpeHne CTaBuT nof Co-
MHEHME KITIOHEBYIO pOfib MHOroo6pasusi B MHKIHO3MBHOM npolecce. B cBoem
Y3KOM MOHVMaHUM MHKIO3US CBOAUTCSA K (DPU3NHECKOMY BKITIOHEHMIO yHaLLMXCs
C WHBaNMAHOCTbIO B 06Lle0o6pas3oBaTesbHble Kaccbl, YTO 3acfioHsSeT cobomn
dbyHOaMeHTanbHble NPeAcTaBeHns O pa3BUTUKN, 0O6YHYEHUM 1 MHOroo6pasuu,
KOTOpble B AENCTBUTENILHOCTY OMPELENSIOT XapaKTep ANCKYPCa MHKITHO3UBHBIX
o6pa3oBaTenbHbIX MPakTUK. B CBA3M C 3TMM BO3HUKAET MOTPEOHOCTb B MPO-
ACHEHUN TEOPETUKO-(PMNOCOCKMX OCHOBAHUA WHKIIO3MBHOMO 06pa3oBaHus.
J1.C. Bbirotckuii, uséeras MHaMBUOyanucTUHeCKMX U AeduumTapHbIX NOAXOO0B,
NepeoCMbICNSET KOTHUTMBHYIO OeATEeIbHOCTb Kak CcoLparnibHO ONoCpefoBaHHbIe
M KynbTypHO O6YCNOBMEHHbIE Mpouecchl. PaccmaTtpvBasi pasHoobpasne kak
BO3MOXHOCTb, a He Kak NpenaTcTBue B knacce, J1.C. Bbirotckuii nogyepkmBaeT
3Ha4YMMOCTb AnaneKTU4eCcKoro marepmanmama 1 coumasnibHoro nponcxoxgeHus
BbICLLMX MCUXMYECKMX MPOLIECCOB KaK KIMOYEBLIX AN KOTHUTMBHbBIX MPaKTUK.
B aTOM KOHTEkCTe HacTosLas craTbsl, OCHOBaHHas Ha AMCKypc-aHanuae, 06-
pallaeTcst K KIo4eBbIM KOHCTpykTam Teopum J1.C. BbIroTckoro — TakmM kak
COBMECTHOE KOHCTPYMPOBaHue, 0NocpefoBaHne Yepes KymnbTypHble MHCTPYMEH-
Tbl, UHTEPUOPU3ALUS, MEPEXMBAHME, 30HA GVXKaNLLEro pa3BMTUS U ONocpeno-
BaHVE MbILLMEHNS A3bIKOM — AN KOHLENTyann3aumm UHKMI03MBHOMO 06pa3o-
BaHWs B paMKax AaHHou napagurmebl. NMogobHas KoHUenTyanusaums ykasoisaeT
Ha 3HAYYMOCTb TaKMX KIIOYEBLIX 3NIEMEHTOB, Kak auarsor, ckaddonaumHr (ne-
pjarormdeckas nopaepxka), COTPYAHNYECTBO U B3aMMOLENCTBNE CO CBEPCTHU-
Kamu, B CO3[aHNM UHKITO3NBHbIX 06pa3oBaTesibHbIX BO3MOXHOCTEN OJ1f BCEX
yyalmxcs. B ctatbe Takke paccmaTpuBaroTCA BO3MOXHOCTU MPUMEHEHUS Te-
OpeTn4ecKmx nonoxeHuii Teopum J1.C. Bbirotckoro B o6r1act nefarormyeckon
NPaKTUKK, OLLEHOYHOWN AEATENBHOCTU M NPOhECCUOHANBHON NOArOTOBKM y4nUTe-
new, ygensietcs ocoboe BHMMaHWe OyHKUMM Nefjarora Kak Mmeguaropa B opra-
HM3aUMM nopaepXmBatoLLei y4ebHon cpefbl. B 3aknioyeHne aBTop NpUXoauT K
BbIBOZY O MPOAYKTUBHOCTM Teopuun 1 naen J1.C. BbiroTckoro ans onpenenexns
BEKTOPOB Pas3BUTUS MHKITIO3MBHOMO 06pa30BaHus.

KntoyeBble csioBa: HKNIO3MBHOE 06pa3oBaHne, NCUXONOrM4eCKNn KOHTEKCT,
hrnocodCKMii KOHTEKCT

BnaropgapHocTu: ABTOp BOOXHOBMEH paboTamm J1.C. BbIroTCKOro 1 BbipaxaeT 611aroaapHoCTb UC-
cnefoBaHUsM y4eHblX, pasBMBaoLLMX ANCKYPC MHKNIO3MBHOrO 06pa3oBaHus.

[Ansa untuposanus: Kymap, C. (2026). Ponb J1.C. BbIroOTCKOro B MHK/O3NUBHOM 06pa3oBaHumn: ncu-
Xonoro-cpunnocodCKnii KOHTEKCT. Psychological Science and Education, 31(5), 33-43. (In Russ.).
https://doi.org/10.17759/pse.2026310503
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Introduction

In contemporary times, the most crucial
change is a special focus on inclusive education.
Human rights, social justice, and educational
equity are the core principles of inclusion, en-
suring equal learning spaces and opportunities
for all, free from bias and discrimination based
on class, gender, disability, and other factors.
The Salamanca Statement (UNESCO, 1994),
the UN Convention on the Rights of Persons
with Disabilities (United Nations, 2006), and
Sustainable Development Goal 4 have provided
a strong boost to the conceptualisation of Inclu-
sion, which favours quality and equitable educa-
tion for all (United Nations, 2015).

Despite its high policy value, inclusion has
been narrowly defined in educational practice.
Most of the time, it is seen as the process of main-
streaming. This idea embodies an assimilationist
view in which students should conform to pre-
existing models of education rather than these
models adapting to include human diversity. Con-
sequently, the overarching philosophical issues
surrounding learning, development, engagement
and diversity are left largely unexplored.

The problem is not merely one of access
to education but of reconceiving the theoreti-
cal bases of educational institutions. Questions
about how we learn, how we understand devel-
opment and how we think about diversity are
essential to any meaningful discussion of inclu-
sion. From this perspective, the works of Lev S.
Vygotsky are of great value.

Vygotsky’s socio-cultural theory offers a
powerful critique of individualistic and deficit-
oriented views of human development. Vygotsky
points to the social origins of higher cognitive
functions, the mediating role of culture, and the
transformative potential of cooperative learning,
thus offering a psycho-philosophical framework
that closely aligns with the goals of inclusive
education (Vygotsky, 1978). Rather than view-
ing diversity as a barrier to educational success,
he sees it as a valuable asset that enhances col-
laborative learning opportunities. Social interac-
tion, participation, collaboration, and contextual
support across diverse educational contexts are

being emphasised in recent research on Vy-
gotsky’s work (Healy, Nardi, Biza, 2024).

This article revisits Vygotsky’s theoretical
contributions and explores their implications for
inclusive education. The article contends that
Vygotsky’s framework provides a strong basis
for understanding inclusive educational prac-
tices by examining concepts such as social me-
diation, internalisation, cultural tools, language,
the zone of proximal development (ZPD), per-
ezhivanie, and defectology. The article also dis-
cusses implications for pedagogy, assessment,
teacher education and educational policies.

Methodological positioning:
a discourse analysis

The essay draws on a discourse-analytic
approach to explore the re-conceptualisation
of contemporary understandings of inclusive
education through the lens of Vygotskian theo-
ry. Discourse analysis is not a linguistic study,
but a paradigm for studying the construction of
meanings, assumptions, identities, and social
realities through particular knowledge systems
(Foucault, 1972).

Various philosophical frameworks, includ-
ing special education, disability studies, human
rights, social justice, and critical pedagogy, have
shaped the discourse on inclusive education.
In these traditions, inclusion has been demon-
strated in many ways, and perhaps in ways that
conflict. In some contexts, the focus of inclusion
is on the physical location of students with dis-
abilities in regular classrooms. It is a revolution-
ary initiative to reorganise educational institu-
tions to address student diversity from certain
perspectives.

Discourse analysis allows scholars to exam-
ine the assumptions embedded in these repre-
sentations. Rather than asking whether inclusion
occurs, discourse analysis focuses on how inclu-
sion is defined, whose voices are privileged, and
which educational practices are turned on or off
by specific understandings of inclusion.

Using the aforesaid methodology, Vygotsky’s
ideas are reread to develop a conceptual frame-
work that challenges the prevailing and dominant
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educational narrative and practices. This reread-
ing is essential for understanding concerns about
educational practices, including diversity, nor-
malcy, development, intelligence, and capacity.
As the broader focus in education is on individual
achievement, standard assessments and deficit-
based interpretative mechanisms are used,
ultimately creating a pedagogical, achievement-
based rhetoric. This perspective treats disability
as an individual problem to be corrected.

Needless to say, these ideas are challenged
by Vygotsky’s research. Concepts such as so-
cial mediation, cultural participation, and col-
laborative learning have helped shift the core
concern from individual deficits to the social
collective. Revisiting Vygotsky’s ideas through
discourse analysis offers an opportunity to un-
derstand inclusion in relation to socio-cultural
context, rather than as a supportive technical
education structure. The paper aims to contrib-
ute to the reconstruction of inclusive education
by foregrounding Vygotsky’s psycho-philosoph-
ical perspective as a socially situated, dialogical
and transformative process.

Inclusive education:
beyond physical placement

Historically, schools have categorised stu-
dents by perceived deficits and have developed
separate educational provisions for those con-
sidered atypical. These approaches exemplified
medical and deficit perspectives on disability,
which saw the problem as lying within the indi-
vidual rather than in the educational context.

Inclusive education, according to Vygotsky,
must work towards an approach that values in-
terpretation grounded in scientific thought and
rejects the arithmetic approach (standardised,
such as the Binet system). According to Vy-
gotsky: “The task of methodology is not merely
to learn how to measure, but also to learn how to
see, how to think, how to relate; and this means
that the excessive fear of so-called subjec-
tive moments in interpretation and the attempt
to obtain the results of our studies in a purely
mechanical and arithmetical manner, as oc-
curs in Binet’s system, is erroneous” (Vygotsky,
1931/1997, p. 316).
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However, contemporary academic discus-
sion has contested such assumptions by fore-
grounding social and relational perspectives on
disability and inclusion. Inclusive education is of-
ten seen as a revolution of educational cultures,
policies and practices to ensure participation for
all learners. Diversity is seen as an asset that
enhances learning communities rather than a
problem to be addressed (Selisko et al., 2024).

This transition requires a reconsideration of
the conceptualisation of learning and develop-
ment. If inclusion is seen only as access to main-
stream classrooms, then learners’ educational
experiences will remain the same. For inclusion
to be real, we need a theoretical framework that
recognises the social dimension of learning and
the importance of participation in cultural prac-
tices. Inclusive education means a rearrange-
ment of the learning environment so that all
learners can participate in learning activities and
interact with one another.

Moreover, inclusion is not just about dis-
ability and physical placement of learners in the
classroom. The concept of inclusive education
in the modern world encompasses a range of
diversity issues, including language, culture,
gender, social and economic status, and migra-
tion background. The socio-cultural approach
helps educators understand that these factors
influence learners’ participation in educational
activities and the construction of knowledge in
classrooms.

Vygotsky’s defectology
and contemporary inclusive education

One of the most important, yet still insuffi-
ciently explored, contributions of Vygotsky is his
research in defectology, the study of disability and
aberrant development. Unlike the dominant views
of his time, however, Vygotsky did not see disabil-
ity as merely a biological deficit. He differentiated
between primary and secondary disabilities.

Primary disabilities are biological disorders,
and secondary disabilities are social reactions
to impairment. A hearing impairment may be a
primary condition, and exclusion from education
due to inaccessible communication methods is a
secondary disability.
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The distinction also foreshadowed modern
social conceptions of disability. Vygotsky argued
that educational interventions should be directed
toward eliminating social barriers, rather than
merely focusing on deficits. His work is therefore a
first critique of deficit-oriented methodologies and
lays important foundations for inclusive education.

The psycho-philosophical foundations
of Vygotsky’s theory

Vygotsky’s scholarship arose from the ideo-
logical framework of dialectical materialism.
Drawing on Marxist theory, he believed that hu-
man development was a dynamic process that
depended on the relationships between individu-
als and their socio-cultural environments. He
rejected reductionist interpretations of human
development and proposed that psychological
processes develop through participation in so-
cially organised activities. Vygotsky says, “There
is no biological predetermination of human con-
sciousness, nor is it made by the individual in
isolation”. It is produced through interaction with
people and is aided by cultural instruments.

The fundamental philosophical prerequi-
site of Vygotsky’s thesis is that humans are
fundamentally social animals. Learning is not
an individual cognitive process but a culturally
situated practice taking place in relationships
and communities. Development and learn-
ing are always embedded in social, historical,
and cultural contexts. Therefore, the unity of
emotion, cognition, sociality, and development
establishes Vygotsky’s psycho-philosophical
significance. This perspective is highly relevant
to contemporary research on teachers’ emo-
tions and inclusion. Inclusion is understood and
endorsed in relation to the positioning of teach-
ers’ experiences, professional relationships,
institutional support systems, and pedagogical
aspects (Faria, Camargo, 2025).

This perspective has significant implications
for inclusive education. Learning results from
participation in social practices. Isolation from
meaningful connections is a major barrier to
learning. On the other hand, inclusive environ-
ments that foster collaboration and participation
are crucial for cognitive development.

The notion of fixed intelligence and innate
ability is being challenged by Vygotsky. He ar-
gues that historical context, social engagement,
and cultural tools shape human potential, which
is inherently fluid. This view is consistent with
the promise of inclusive education to recognise
the abilities of all learners.

An important philosophical aspect of Vy-
gotsky’s theory is its dialectical nature. Vy-
gotsky, while emphasising the qualitative and
holistic aspect of development, argued in fa-
vour of a dialectical conception of development
(Tzouriadou, 2021). Development is a transfor-
mative process arising from the interaction be-
tween persons and their circumstances. Learn-
ing and development should not be viewed as
two separate processes. Vygotsky argued that
learning can lead to development. It promotes
teaching methods that provide many learning
opportunities for all students rather than waiting
for readiness to emerge.

Social origin of higher mental functions

One of Vygotsky’s most important ideas is
that cognition has a social origin. Human cog-
nition is developed through participation in cul-
turally organised activities and interaction with
more knowledgeable members of society (Vy-
gotsky, 1978). “Higher psychological functions
develop out of social interactions before they
can be internalised as psychological processes”,
he says. He argued that every psychological
function develops in two stages: first, between
people (inter-psychological), and then within the
person (intra-psychological). Simply from lower
to higher cognitive functioning is not the correct
interpretation of Vygotsky’s work; rather, these
functions incorporate a culturally mediated dia-
lectical transformation (Veresov, 2021).

This perspective supports inclusive edu-
cation learning by interaction. Students learn
through dialogue, collaboration, collective prob-
lem solving and participation in communities of
practice. Differences among learners are op-
portunities to learn from each other, not barriers
to doing well in school. In recent years, studies
examining inclusive educational practices have
highlighted the significance of social participa-
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tion, peer collaboration, and cooperative learn-
ing settings in improving academic and social
outcomes (Narot, Kiettikunwong, 2024).

The social basis of higher cognitive abilities
also influences classroom structure. If learning is
fundamentally social, then the classroom is a com-
munity of practice rather than a collection of isolat-
ed individuals. Teachers can design activities that
encourage collective inquiry, reciprocal help, and
cooperative problem-solving. Such arrangements
allow learners with different strengths and back-
grounds to work together on tasks, providing more
opportunities for participation and development.

Opportunities for extensive social contact
are especially important for historically disen-
franchised learners. Collaborative activities
encourage academic learning but also the de-
velopment of confidence, identity and belonging.
The social nature of learning is key to educa-
tional success and inclusion.

This finding has some important implications
for inclusive classrooms. Diverse learners offer
different experiences, perspectives, and skills to
learning environments. The differences create
opportunities for cooperative problem-solving
and mutual help. Research shows that peer-
mediated learning can enhance the academic
achievement and social participation of diverse
learners. Students learn from the faculty and
from each other who bring a variety of areas of
expertise to the classroom. It is important to note
that the interaction of children with special needs
with peers without disabilities and adults, which
creates a significant space for higher mental
functioning, is being emphasised, thereby estab-
lishing Vygotsky’s relevance for inclusive educa-
tion (Dmitry, Lubovsky, 2024).

Hence, inclusion should not be considered as
the mere placement of heterogeneous learners
in the same physical environment. It is, instead,
about establishing the conditions for meaningful
participation in collaborative learning activities.

Mediation and cultural tools
in inclusive education

Mediation is a fundamental principle in Vy-
gotsky’s theory. Humans do not interact directly
with the world; these interactions are mediated

38

through cultural tools, symbols, signs, and lan-
guage. These tools influence cognition, educa-
tion, and development. Language plays a highly
important role as a mediational instrument. Lan-
guage allows learners to interact with cultural
information, negotiate meanings and participate
in social activities. Development requires edu-
cational methods that emphasise debate and
communication. Phala (2023) argues that the use
of language, resources, and methodological ap-
proaches helps learners face reading challenges.

Mediation requires educators to recognise
multiple modes of communication and cultural
assets from an inclusive perspective. Students
may use many languages, symbolic systems,
technologies, and modes of expression. Thus,
inclusive classrooms need to offer a range of
interaction and representation.

Vygotsky’s concept of mediation empha-
sises the cultural nature of learning. The tools
available to learners are shaped by historical
and social circumstances, with different groups
emphasising different types of knowledge and
communication. Inclusive education requires
an understanding of diverse cultures and an ac-
knowledgement of learners’ existing resources
and experiences. Cong-Lem (2022) emphasises
the role of cultural tools and activities, and of so-
cial mediation, in understanding the concepts of
learning and development.

Mediation provides a framework for under-
standing accessibility in inclusive education.
Students have different styles of dealing with
information, expressing ideas, and participating
in academic activities. Hence, inclusive class-
rooms necessitate a number of mediational ap-
proaches. Some of them are as follows:

* assistive technologies for disabled people;

* visual schedules and graphic organisers;

* sign language and augmentative commu-
nication methods;

e e-Learning platforms;

* instructional resources in multiple lan-
guages.

Instead of seeing these supports as special
accommodations, a Vygotskian perspective
recognises them as mediational resources that
enhance engagement for all learners.
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This understanding is consistent with Univer-
sal Design for Learning (UDL), which promotes
multiple means of representation, engagement,
and expression (CAST, 2018). Both paradigms
emphasise flexibility and responsiveness to the
variety of learners.

Language and the formation of thought

Vygotsky viewed language as a part of cogni-
tive development. Thought and language develop
through complex interrelations and eventually be-
come unified in higher psychological functioning.
Knowledge, the modulation of behaviour, and
the making of meaning are acquired by learners
through discourse with others.

This position has significant implications for
inclusive education. The organisation of class-
rooms should be such as to afford opportunities
for substantial communication. Students should
be given opportunities to express ideas, negoti-
ate meaning, ask questions, and participate in
discussions with others.

Inclusive classrooms demand pedagogies
that appreciate multiple perspectives and differ-
ent ways of expression. Dialogue is a teaching
method and a way to build engagement and a
sense of community. Educational settings that
recognise communication as a social, collabora-
tive enterprise foster success for students who
are disenfranchised by linguistic differences,
disabilities, or cultural backgrounds.

The connection between cognition and lan-
guage has a significant role in shaping the dis-
course of education. Interpretation of various
events, problem-solving, and understanding of
issues can be addressed through classroom
dialogues. In this environment, open classroom
dialogues should be encouraged, where learners
can freely express themselves and receive con-
structive feedback. Vygotsky considers language
diversity an opportunity rather than an obstacle.

Zone of proximal development
and inclusive learning

The zone of proximal development (ZPD)
is one of the most important concepts given
by Vygotsky. The ZPD represents the distance
between what a child can do independently and

what he or she can do with the support of a more
knowledgeable other (MKO).

ZPD = Level of development with support —
independently attained developmental level

The aforementioned formula represents the
gap between independent doing and doing with
support that may include collaboration, scaffold-
ing, and mediated support.

The fixed-ability idea is also questioned
by the ZPD. Usually, learners are assessed to
determine their rank based on their individual
capabilities. Vygotsky questioned such an as-
sessment, as it provides only a fragmented view
of the learner’s development.

The ZPD offers a flexible framework for un-
derstanding the learner’s potential in inclusive
education. With the appropriate collaboration
and support, a learner can be facilitated in devel-
oping diverse capabilities. The diversity among
learners is to be seen as an opportunity rather
than a deficiency in the process of learning and
development. Tilak et al. (2025) argue that cog-
nitive support from peers and educators can cre-
ate an individual zone of proximal development.

The ZPD sees educational expectation dif-
ferently. It does not lower expectations for a
learner facing difficulty; rather, it suggests pro-
viding appropriate support to help them learn
and move forward. This perspective shifts ideas
from limitations to possibilities and motivates
learners to strengthen and evolve their abilities.

The ZPD is important for inclusive educa-
tion because it rejects static notions of ability.
Traditional assessments typically assess current
performance, thereby reinforcing fixed learner
categorisations. The ZPD, however, stresses
future development.

This transition has some ramifications:

* all learners have the capacity to develop;

e support structures may facilitate develop-
ment;

» performance fluctuations are not perma-
nent disabilities;

¢ learning is before advancement.

Inclusive classrooms are guided by the zone
of proximal development (ZPD) and emphasise
scaffolding, collaborative learning, peer tutoring,
and guided participation.
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It also challenges the practice of ability
grouping and segregation, as development oc-
curs through contact with people with diverse
knowledge.

Internalisation and the construction
of agency

Internalisation is the process by which socially
mediated activities become internalised psycholog-
ical functions. Learners slowly internalise ways of
thinking, reasoning, and problem-solving through
participation in cultural practices. This idea is an
alternative to the idea of learning as knowledge
transfer. Knowledge reconstruction and agency
development are nurtured through social activities
that involve active participation in learning. Vy-
gotsky’s contribution extends beyond conventional
educational psychology toward a broader theory
of education in which development is understood
through socially mediated activity (Nardo, 2021).

Therefore, inclusive education should offer op-
portunities for active participation rather than pas-
sive absorption. Students are responsible for their
own growth through participation in collaborative
learning situations. Learning environments that
promote discovery, inquiry, and shared decision-
making enhance cognitive and social development.

Internalisation emphasises the need for sub-
stantive engagement. The learners do not acquire
knowledge from others; they transform socially
shared actions into individual understanding. This
change requires opportunities for interaction, re-
flection and application of ideas in many situations.

Agency is a central issue in inclusive educa-
tion. As the primary beneficiaries of support, stu-
dents may have limited opportunities to exercise
choice and influence their learning. Vygotsky be-
lieved that inclusive classrooms should provide
students with opportunities to share their ideas,
make decisions, and actively engage in col-
laborative learning. Hence, inclusive education
should provide opportunities for active engage-
ment rather than passive absorption.

Perezhivanie and the emotional
dimension of inclusion

A central, though rarely explored, notion in
Vygotsky’s work is that of perezhivanie. This
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concept refers to the emotional and cognitive
experiences people use to make sense of and
respond to their environment. Perezhivanie em-
phasises the interdependence of emotion and
intellect. Learning is not just an intellectual activ-
ity; it is shaped by social relationships, cultural
contexts, and learning environments.

This notion of inclusive education emphasis-
es the significance of belonging, recognition and
emotional well-being. Students at risk of exclu-
sion, prejudice, or marginalisation may encoun-
ter barriers that impact their emotional and cog-
nitive development. Inclusive classrooms need
to develop caring relationships, positive identi-
ties and affective pedagogies. Recent research
on inclusive practice highlights the importance
of emotional support, empathy and constructive
criticism in encouraging participation and en-
gagement (Narot, Kiettikunwong, 2024).

The concept of perezhivanie also reminds
educators that the same educational environ-
ment can be experienced differently by different
learners. What one student experiences as en-
couraging and inspiring about a learning activity,
another student might find frightening or alienat-
ing. Therefore, educators should attend to both
instructional design and students’ subjective
feelings of engagement. Good perezhivaniya
(experiences) that enhance learning and inclu-
sion can be generated through practices such
as relational work, culturally responsive pedago-
gy, restorative practices and space for student
voice and agency.

Inclusion, from a Vygotskian perspective
(perezhivanie), requires attention to:

e academic setting;

e peer-to-peer interpersonal relationships;

* mental well-being;

* identity formation;

* membership feeling.

Inclusion is not only a matter of teaching, but
also an emotional and relational process.

Co-construction of knowledge
and collaborative learning

The basic premise of Vygotsky’s theory is
that knowledge is constructed collaboratively
through social interaction. Learning is a co-
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operative activity in which people negotiate
meanings and build shared understandings.
This principle is closely aligned with inclusive
educational philosophies. Classroom diversity
provides many perspectives, experiences and
kinds of knowledge. Contemporary research
indicates the significance of collaboration and
interdependence in challenging ableist ideas
and supporting equitable participation (Healy
et al., 2024).

Collaborative learning, as opposed to
an emphasis on individual participation and
achievement, is guided by the idea of co-con-
struction, which addresses the need for inclu-
sive education. The ability to engage in dialogue
with others, negotiate, and develop a common
understanding can be fostered in a cooperative
environment. Such a process surely provides an
opportunity for academic strength, social col-
laboration, and integration.

The recent importance of this position is evi-
dent in the use of Vygotsky’s theory to develop
inclusive teacher education. De Souza (2024)
explores the use of institutional context, cultural
tools, and collaborative activities to make teach-
er education more inclusive through a collabora-
tive change project in Eswatini and Malawi.

Developing authentic collaboration, rather
than just dividing tasks, is the implication of
co-construction to inclusive education. Shared
sense-making can be facilitated by inquiry-driv-
en projects, problem-based learning, collabora-
tive discussion, and peer instruction.

Implications for inclusive pedagogy

A Vygotskian perspective provides strength-
ened ideas for pedagogical transformation that
value an interactive learning environment for in-
clusive education. It proposes several pedagogi-
cal ideas. Some of them are given below.

¢ Dialogue-centered pedagogy: Education
should be based on meaningful discourse that
supports engagement, inquiry, and reflection.

e Scaffolding: The teacher gives temporary
support that helps the learner to do things be-
yond their actual ability.

¢ Cooperative learning: Developmental re-
source and peer interaction.

e Culturally responsive teaching: Instruc-
tion should leverage learners’ cultural experi-
ences, languages, and identities.

* Flexible engagement: Diverse learning
requirements should be addressed by multiple
engagement channels.

These ideas reject inclusion as a replace-
ment strategy rather than as an educational
process. The core of inclusive pedagogy is to
anticipate the diversity of students’ perspec-
tives rather than working on a solution when a
challenge arises. Diverse initiation, varied study
materials, and opportunities for collaboration are
essential elements in developing a lesson. Such
readiness creates opportunities to broaden
learning opportunities for all learners.

Implications for assessment

Dynamic assessment approaches that as-
sess student performance with assistance and
support are supported by Vygotsky’s theory. The
concept of dynamic assessment is closely linked
to the zone of proximal development (ZPD), as
it emphasises the development of competencies
rather than static abilities.

Therefore, inclusive assessment should:

* focus on development and capability;

* incorporate collaborative assignments;

e use multiple sources of evidence;

e determine factors in the context that af-
fect performance;

e provide positive feedback.

Assessment acts as a facilitator of learning
rather than a classifier of learners. Building on
this perspective, inclusive assessment recog-
nises that learners demonstrate understanding
through a variety of modalities. Portfolios, ob-
servations, presentations, projects, self-assess-
ments and peer assessments can complement
traditional examinations and provide a more
complete picture of learning.

Formative assessment is of great importance
in the Vygotskian paradigm. Through ongoing
feedback and discussion, teachers can find out
what the students already know, support and al-
low them to move through their zones of proximal
development. Assessment is therefore integrated
with instruction and not separated from it.
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Implications for teacher preparation

Educators are a key component in Vy-
gotsky’s theory as facilitators of learning. Inclu-
sive education calls for teacher development
programs that combine theoretical knowledge
with practical skills.

Preference should be given to teacher edu-
cation in:

e sociocultural learning theories;

* recognising diversity as a pedagogical
resource;

e cooperative learning strategies;

* progressive assessment methods;

e inclusive, thoughtful classroom man-
agement;

e culturally relevant teaching.

According to research, the successful im-
plementation of inclusive policies depends on
teacher agency, institutional support, and op-
portunities for professional reflection (Hendrik-
sen et al., 2024). Teacher preparation should
provide prospective teachers with opportunities
to work with diverse learners in authentic educa-
tional settings. It is not just coursework. Inclusive
competences can be developed with reflective
practices, authentic practical engagements, and
collaborative research.
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