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through the prism of content analysis of modern research, the socio-psychological
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and conditions for the formation of future teachers are highlighted. The relevance of
this study is conditioned by the special attention that is paid to the training of future
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HAaCTaBHUKAaMH MOAPACTAOLICTO IMOKOJICHHA. B cBa3u ¢ stuM OBLIO MMPpCAIIPHUHATO
JaHHOE HccienoBanue. Js 3TOM Lenu NPUMEHSUIMCh METOJbl KOHTEHT-aHaIIN3a,
METOABI onycaTeIbHOM CTaTUCTUKH, MCTOA CPaBHCHUSA, MCTOA CHHTC3A. B paMKax
UCCIIEOBAaHHS aHAIM3HUPYIOTCA OKOJIo 235 Hay4yHbIX paboT, riryOMHAa Hay4yHOTO
novcka cocraBuia 11 yer, a BbeIOOpka — 45893 CTyAEHTOB Ieoaroruyeckux
crienuaabHOCTel. Pe3ynbTaToM NpoBEJEHHOTO aHAIHM3a CTaJI0 OMMCAHKUE COI[HATIBHO-
IICUXOJIOTHUYECKOT0 IOPTpeTa CTYAEHTa, OOYyYarolmlerocss IO IeJaroruuyecKuM
HAaIPaBJICHUSM MO OTOBKH.

Kniouegvle cnoga: menaror; COIUAIbHO-IICUXOJOTMYECKUIl MOPTPET, CTYAEHT
HeJarOTHYeCKOT0 HaIPaBJICHHS.

@dunancupoBanme. liccrienoBaHWe BBIIOJHEHO B paMKax TOCYJapCTBEHHOTO  3aJaHHS
Munucrtepctsa npocBernieHus: Poccutickoit @eaepanun ot 08.02.2023 Ne 073-00038-23-01.
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MOATOTOBKU [DnekTpoHHbIN pecypc] // Ilcuxonoro-neparornyeckue uccienoBanus. 2023. Tom 15.
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Introduction

By the decree of the President of the Russian Federation VIadimir Putin, 2023 has been declared
the Year of the Teacher and Mentor. In this regard, special attention is paid to the training of future
specialists preparing to become teachers, and later, mentors of the younger generation. As V.V.
Rubtsov notes: "The lack of a coordinated vision of the professional community of teachers, teaching
staff of pedagogical faculties of universities and citizens of the Russian Federation in regards to the
portrait of a modern teacher and his professional qualities can be overcome within the framework of
the implementation of a comprehensive project to modernize pedagogical education. Conducting a
study on the professional identity of a teacher will make it possible to draw up a portrait of the modern
teacher and determine his/her main ideas of interaction with the participants of educational relations™
[37].

In this regard, the study of the features of the professional activity of modern teachers; the
requirements that the profession imposes on the competencies of graduates; the socio-psychological
portrait of the modern student of the pedagogical field of training; factors and conditions of the
formation of future teachers seems to be relevant and in demand. Studenthood is a special period of
the professional training and the professional formation of a future specialist, during which learning
acquires personal meaning and reveals the prospects for the development of inner potential. Over the
past decades, domestic science has accumulated a significant amount of knowledge on the study of
the young people studying in the higher education institutions of the country.
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Methods and Techniques

The research conducted by the staff of the Federal Coordination Center for the Provision of
Psychological Services in the Education System of the Russian Federation (hereinafter - FCC) is
aimed at studying the socio-psychological characteristics of student youth studying in pedagogical
specializations in higher education institutions of the Russian Federation. For this purpose, we
analyzed scientific works devoted to the study of young people studying in Russian universities. From
the total number of publications, the scientific works of authors of psychological, pedagogical and
social fields, peer-reviewed and corresponding to the criteria of scientificity, were selected, all the
reviewed works are placed in open access in the scientific electronic library - elibrary.ru, on the
PsyJournals.ru psychological publications portal, the depth of scientific research was 11 years (period
of publications - 2012-2023), as in this period there was an increase in the scientific interest in
pedagogical specializations.

To implement the scientific research for works devoted to the study of the socio-psychological
characteristics of students, the components of the socio-psychological structure of personality were
determined:

1. Socio-psychological characteristics related to cognitive, emotional, behavioral, motivational,
value and meaning spheres of personality, the experience of psychological security and well-being;
and understood under socio-psychological characteristics is a set of personal qualities describing the
social abilities of the personality, its social position.

2. Competencies displayed by the personality in social relations: communicative, conflicting, anti-
crisis, socio-psychological.

The total sample size was 45893 students of pedagogical specializations studying in 59 universities
(including all 34 universities subordinate to the Ministry of Education of the Russian Federation).
The participants were students of higher education organizations of the Russian Federation — in
bachelor programs (90.5% of the total number of participants) and in master's programs (9.5%). The
age of bachelor’s participants was 17-28 years old (1-5 courses), and the age of master’s participants
was 19-40 years old (1-2 courses) (Table 1).

Table 1
Number of Students who Participated in the Reviewed Studies (N=45893)

Number of Students | Number of Students of | MSUPE Total
Level of of Pedagogical Non-Pedagogical Number
Education Universities Universities
Bachelor 35262 5542 1061 41523
Combined Sample 2406
(Bachelor, Master)
Total 45893

Two groups of studies were singled out:
1) with the participation of students of pedagogical educational organizations of higher education

6
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in any fields of training (including students of the Federal State Budgetary Educational Institution of
Higher Education "Moscow State University of Psychology & Education™);

2) with the participation of students of educational organizations of higher education, not included
in the list of educational organizations subordinated to the Ministry of Education of the Russian
Federation, in the "Pedagogical Education™ field of training.

To achieve the goal of the study, we used the method of content analysis (determining the
frequency of the occurrence of such semantic units as "student"”, "teacher”, etc., in the scientific works
selected for primary analysis), methods of descriptive statistics (tabular presentation of the obtained
results, including quantitative indicators of content analysis), the method of comparison (comparison
of research results for each block describing one of the components of the socio-psychological
structure of personality), the method of synthesis (using the highlighted socio-psychological
characteristics and competencies of a teacher to describe the socio-psychological portrait of a modern
student, future teacher).

The conducted content analysis by type of publication (Table 2) showed that the main number of
topics devoted to students is found in scientific articles (9489 publications) and conference
proceedings (9065 publications) presented on the elibrary.ru portal from 1975 to 2023.

Table 2
Types of Publications on the elibrary.ru Portal (1975-2023) with the Word "*Student™
Included in their Subject Matter (N=20452)

Types of publications on the elibrary.ru portal Amount
Scientific journal article 9489
Article in the conference proceedings 9065
Article in a collection of articles 519
Acrticle in a journal on the conference proceedings| 364
Conference abstract 272
Textbook 238
Review article in a journal 135
Monograph 69
Book chapter 63
Journal article — miscellaneuous 52
Collection of conference proceedings 50
Short message in journal 33
Methodological guidelines 20
Journal Abstract 17
Collection of conference abstracts 15
Journal article - person 10
Report on R&D 10
Critical review in a journal 8
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Collection of articles

Journal based on a scientific report
Dictionary or reference book
Dissertation

Dissertation abstract

Collective monograph

Brochure

RPRPWARPB_O

Socio-Psychological Characteristics of Modern Student Youth Studying in
Pedagogical Universities

The empirical studies reviewed in the course of the analysis allow us to conclude that there is a
variety of the socio-psychological characteristics of students of scientific interest. The professional
mentality of students during the period of university education varies depending on the course of
study. A strong interest in the opinion of the group, expressed motivation for communication are
revealed in 1st year students. From the first to the fourth year of study, the interest in learning
activities increases, in the fifth year - in professional activities. The majority of students are oriented
to the future. The modern student is characterized by an average level of memory and creativity
development, an average level of the formation of critical thinking [16]. The realization of oneself in
the profession is mainly associated with the change of motivational and value attitudes to educational
and professional activities [5; 17; 20].

Some students have predominant external motives, but there are students who have a stable system
of internal motivation [21; 26; 27; 34]. Students are equally oriented towards achieving success or
avoiding failure. At the same time, there is an uncertainty in their psychological and pedagogical
knowledge and anxiety related to this, a difficulty in applying theoretical knowledge in practice [39;
49].

As individual priorities and normative ideals of the modern student, the aspiration towards
independence and the desire to get maximum enjoyment from life are noted [43; 46]. Self-perceptions
are based on personal freedom, the readiness to build their lives on the basis of their own meanings
in the absence of an aspiration for the development of creative individuality [23]. The development
of professional perceptions is significantly slowed down as a result of the impact of negative
emotional states arising during the course of educational and professional activities [35]. The majority
of students are characterized by an increased level of personal anxiety with the predominance of the
psychological defense mechanisms of compensation and denial. Situational anxiety is mainly
manifested at an average level, indicating an adequate perception of current events [11; 38].

The priority group of values is health, love, the happiness of others, friends and family, establishing
relationships and communication. To achieve the values-goals, students are ready to responsibly
approach the fulfillment of professional duties, while maintaining control over their emotional
manifestations in interactions with other people. The values of communication, personal life and
spiritual satisfaction are inherent in the majority of participants. It is important to note that the priority
value in many of the reviewed studies is self-development, the value of achievement is assessed above
material status. The level of motivation towards research activity in the majority of students is
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expressed at an average level [1; 4; 28; 47].

For future teachers at the beginning of their professional training it is most important to find self-
expression in interaction with other people. The importance of identifying oneself as a future teacher,
a future professional, is low. Creativity and work as a type of employment often occupy the last places
in the system of values of a modern student. Enrolling in a pedagogical university, students do not
encourage themselves with the prospect of high earnings [1; 30; 31].

In the presence of a pronounced perfectionism directed at oneself, most students are ready to take
responsibility for their actions, considering achievements as a result of their efforts, skills, abilities
and qualities. Students' desire for self-control is not sufficiently reflected in their ability to overcome
difficulties, understand and master coping strategies, manage their emotions in a situation of stress
[2; 29].

The process of learning in a pedagogical university can contribute to the development of students'
emotional intelligence, a readiness to understand other people, to sympathize and empathize with
them, to exert a positive influence on them, while being realized as a professional. The emotional-
psychological climate, the mood and interaction with the participants of the educational process, the
authority of teachers, the democratic nature of communication, etc. have a significant impact on the
satisfaction with training and the safety of the educational environment in the training of a future
teacher. [15; 44].

Students demonstrate a readiness to defend their position, strategies of competition and
compromise are used more often. Sometimes a number of intolerant attitudes can contribute to the
emergence and escalation of conflict [48].

The preservation of psychological health is an important aspect of the life of a pedagogical worker,
most often it is understood as possession of self-regulation skills and a possession of psychological
literacy [32]. A special role in achieving set goals and the effectiveness of professional activity of a
future specialist is played by the ability to navigate in situations of interpersonal communication, to
choose the right ways and approaches towards interaction, taking into account the characteristics of
the personality of another person. Students and young teachers, beginning their professional activity,
experience difficulties with nervousness and anxiety at lessons, with fears of making a mistake. Half
of the students experience difficulties in preparing and conducting classes, they do not feel the support
of the team and continuity [8; 12; 25]. More often students are ready to be responsible for their own
actions and decisions, but they do not always understand the responsibility for the participation in the
lives of other people and the country as a whole [19].

Only a part of students realizes the significance of the organization of pedagogical interaction for
the emotional and psychological state of students, have a personal need in the implementation of
pedagogical interaction, master most of the modern pedagogical technologies, show initiative [13].
Professional readiness to interact with a group of children is manifested in students who have
experience in mentoring or volunteering. Students with mentoring experience are more often ready
to work with children with special educational needs, children from disadvantaged/asocial families
and various subcultures. However, regardless of the presence of such experience, students are less
willing to work with children left without parental care, children of foreign citizens and forced
migrants. The study of students' readiness for volunteer activity has allowed us to conclude that
psychology students demonstrate empathy, altruism and a motivation to help others more
pronouncedly, which directly affects the professional qualities of future specialists [33; 36].
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Thus, various socio-psychological characteristics of students studying in pedagogical universities
are of scientific interest.

Socio-Psychological Characteristics of Modern Student Youth Studying in
Non-Pedagogical Universities in Pedagogical Training Specializations

The study of students-teachers studying in non-pedagogical universities represents a specific
sphere of scientific works. On the one hand, there are few such studies and the samples are relatively
small. On the other hand, such scientific works touch upon a wide range of problems, both those
related to the formation of professional competencies and the development of the value and meaning
sphere of personality, the manifestation of behavioral features in various situations. The research was
conducted to a greater extent with the participation of bachelor’s students of junior courses.

The study results demonstrated the specificity of the value orientations of students-teachers, the
formation of volitional resources, the ability to cope with stressful situations, orientation in the social
aspects of pedagogical work. Students choose a happy family life, a financially secure life, cognition,
a broadening of horizons, general culture, intellectual development, social recognition and life
wisdom as the main values. Future teachers are largely oriented towards tidiness, good manners,
diligence, irreconcilability towards shortcomings in themselves and others, responsibility [40].

Also, students have an average or low level of professional and pedagogical reflection, while self-
esteem is mostly noted as low or high [7]. The professional aspirations of students-future teachers in
all spheres of pedagogical activity are interrelated with the self-assessment of pedagogical abilities
[18]. Students' knowledge of the pedagogical and critical thinking of a teacher, its components is
rather fragmentary, which affects pedagogical decision-making and the application of knowledge of
general patterns to specific pedagogical situations and their evaluation [14].

When entering the teaching profession, students note the importance of maintaining professional
mental health, they interpret this concept as a state of well-being in which they realize their
professionalism, creative abilities, work effectively and cope with the problems encountered [3].
Also, most students are characterized by a moderate level of situational anxiety and a high level of
personal anxiety [9]. Professionally important qualities are predominantly developed at an average
level [6].

First-year students are more capable of accepting the values and norms of the group, are inclined
towards collectivism, are responsible enough in individual and collective work, but such behavior is
dictated not by conscious motivation and needs, but by insecure behavior and personal immaturity
[42]. The ability of self-actualization of first-year students-future teachers is low [41].

The motives for choosing the profession are conditioned by the need to interact with other people,
the obtaining of special knowledge, the opportunity to realize creative potential, are represented by
the need for a pedagogical calling, interest in pedagogical activity, the desire to pass on their
knowledge to the next generations, the importance of educating children and youth, which sometimes
differs from the motives of students of pedagogical universities [21]. The predominant type of
motivation of students-teachers is the avoidance of failure - to avoid low grades at the credit and
examination session, to avoid being judged for low academic performance and its consequences,
expulsion from the educational organization for this reason. The majority of students express their
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readiness to start working in their specialization or continue their studies in master's or postgraduate
programs [39].

The majority of graduates revealed the formation of a crisis identity, which is expressed in the
experiences associated with the search and study of alternatives, trying themselves in different
spheres, studying their needs. As the main reasons for this, students name low pay, the low social
status of a teacher, the inconsistency of their personal qualities with the reference qualities of a
professional [22; 24]. However, the status of the value meaning of self-realization for modern students
remains inviolable [10]. The results of the analyzed studies allow us to conclude that the future teacher
is characterized by the desire to establish contacts with other people, is able to argue their point of
view, but sometimes manipulative techniques of argumentation can be used [45].

Discussion of the Results

A large number of works are devoted to the study of the socio-psychological characteristics of
students, so, at the preparatory stage, 16002 publications were selected to study students of
pedagogical specializations in various Russian universities. The most frequent participants of the
research are students of the 1-2 (junior) bachelor's degree courses, and studies with their participation
most often have large sample sizes. Scientific works, where the participants are master's students, are
often characterized by small sample sizes, composed of students from several master's programs,
sometimes related to different aspects of professional activity (for example, the teaching of a separate
subject and the organization of management in the education system), in this case the authors of such
works consider the sample homogeneous and do not conduct a comparative analysis between students
from different groups. Quite often there are studies aimed at studying the differences between trainees
in pedagogical specialties and other fields of training (future doctors, engineers or representatives of
high-risk professions, etc.). Another category of scientific works is devoted to the study and
comparative analysis of the characteristics of trainees in different areas of pedagogical activity (for
example, future teachers of mathematics and educational psychologists), the authors emphasize that
the studied qualities are more consistent with the requirements of planned professional activity.

In the case that the participants are simultaneously students from pedagogical universities and
universities implementing educational programs in different professional spheres, they are also most
often considered as a single group of participants. In this regard, an attempt was made to study the
socio-psychological characteristics of each group: those studying in pedagogical higher education
institutions (subordinate to the Ministry of Education of the Russian Federation) and those studying
in other educational organizations of higher education, which are under the jurisdiction of other
ministries. It can be noted that regardless of the category of research participants, there is a scientific
interest in studying and describing such categories as the most significant values of students, the
system of motives for future professional activity, the degree of mastering communication skills. A
separate group of research in non-pedagogical universities is represented by studies involving the
comparisons of students-future teachers and students of other specialties (not related to psychological,
pedagogical or teaching activities), and so, these characteristics are not related to the specific goals
of teacher training and can be developed in different professionals (creativity, mastery of information
technology).
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The description and differentiation of the results is most often carried out on the basis of the level
of demonstration of the studied attribute - low, average or high. This approach allows not only to
interpret the results in accordance with the indicators obtained by the results of psychological
diagnostics, but also to determine the areas of psychological support (first of all, in the field of
prevention and correctional and developmental work), which can be improved when revealing a low
or average level of the qualities necessary for professional development. The sufficiently developed
qualities of students can also be used as a personality resource under the stress of professional
training. In a situation where the aim of support is to reduce the expression of a trait (e.g., anxiety),
high indicators can also point to possible ways of improving psychological work with students.

Findings

1. The study of the socio-psychological characteristics of students-future teachers is of interest to
a large number of educational organizations that train teachers. Thus, all educational organizations
subordinated to the Ministry of Education of the Russian Federation conducted such studies with the
participation of their students.

2. According to the results of the analysis of the socio-psychological characteristics of modern
student youth revealed during the course of empirical research, a portrait of a modern student-future
teacher has been created, including the description of various spheres of personality (cognitive,
emotional, behavioral, motivational, value and meaning), on the basis of which a further improvement
of the system of psychological and pedagogical training of future professionals can be carried out.

3. Since pedagogical training is carried out in different types of educational organizations
(pedagogical universities subordinated to the Ministry of Education of the Russian Federation,
educational organizations of higher education, which are under the jurisdiction of other ministries),
the socio-psychological characteristics of the two categories of students were described. It is
important to note that many studies of the participants in both groups highlight the same "targets" for
study: the value and motivational sphere, the level of formation of certain pedagogical qualities
(including the level of the formation of labor actions related to the organization of learning and
developmental activity in the psychological and pedagogical aspect).

4. Many studied indicators are expressed in students at an average level, while not being
understated, they are still not developed at a high level, which does not reflect all the goals of the
pedagogical profile of training.

5. The allocation of the characteristics expressed at the levels that indicate an insufficient formation
of qualities important for the professional, a future teacher, will allow for further work on improving
the psychological support of the implementation of pedagogical training, including in the field of
educational work.

Conclusion

By the beginning of professional training students already have motivational attitudes, value
orientations, ideas about themselves, their profession and professional expectations formed during
the process of previous life experience. Some personal qualities undergo changes in the process of
mastering professional activity, while others remain unchanged.
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Creating a socio-psychological portrait of a modern student-future teacher allows us to improve
various aspects of professional training, modernize the educational and professional process in
accordance with modern social challenges, and provide psychological and pedagogical support
according to the requests and needs of the participants of educational relations.

Based on the results of the analysis of empirical studies devoted to the study of the socio-
pedagogical characteristics of modern students, the development and description of a model of the
socio-psychological competencies of a teacher, which contributes to the comprehensive development
of the system of professional training of future teachers, including the development of their personal
professionally significant qualities, mastering socio-psychological competencies, was conducted.

References

1. Aksyutina Z.A., Udalova T.Yu., Mordyk A.V. Professional'nye tsennosti budushchikh pedagogov
i medikov v universitetskom obrazovanii [Professional values of future teachers and doctors in
university education]. Vestnik Surgutskogo gosudarstvennogo pedagogicheskogo universiteta
[Bulletin of Surgut State Pedagogical University], 2022, no. 4(79), pp. 9-23.
DOI:10.26105/SSPU.2022.79.4.001 (In Russ.).

2. Aleksandrova A.A. Osobennosti emotsional'nogo intellekta i perfektsionizma u studentov
[Features of emotional intelligence and perfectionism in students]. Sibirskii pedagogicheskii zhurnal
[Siberian Pedagogical Journal], 2016, no. 6, pp. 79-83. (In Russ.).

3. Anisimova O.A. Mental'noe zdorov'e budushchikh pedagogov [Mental health of future teachers].
Sbornik nauchnykh statei “Strategii i resursy lichnostno—professional’'nogo razvitiya pedagoga:
sovremennoe prochtenie i sistemnaya praktika” (g. Moskva, 4-5 iyulya 2022 g.) [Proceedings of the
Collection of scientific articles "Strategies and resources of personal and professional development
of a teacher: modern reading and systematic practice™]. Moscow: Publ. Psikhologicheskii institut
RAO, 2022, pp. 228-231. DOI:10.24412/cl-36923-2022-1-228-231 (In Russ.).

4. Ansimova N.P., Mishuchkova E.Yu. Tsennostnye orientatsii i motivatsiya dostizheniya studentov
pedagogicheskogo vuza [Value orientations and motivation of pedagogical university students'
achievements]. Yaroslavskii pedagogicheskii vestnik [Yaroslavl Pedagogical Bulletin], 2016, no. 1,
pp. 205-208. (In Russ.).

5. Antonova M.V., Akamov V.V., Afonina E.E. Professional'no-pedagogicheskoe samosoznanie
studentov fakul'teta fizicheskoi kul'tury v strukture tsennostnykh orientatsii [Professional and
pedagogical self-awareness of students of the Faculty of Physical Culture in the structure of value
orientations]. Teoriya i praktika fizicheskoi kul'tury [Theory and practice of physical culture], 2020,
no. 12, pp. 13-15. (In Russ.).

6. Baibanova F.A. Dinamicheskie osobennosti lichnostnoi samoeffektivnosti budushchego pedagoga
[Dynamic features of personal self-efficacy of a future teacher]. Fundamental'nye issledovaniya
[Fundamental research], 2014, no. 11-12, pp. 2719-2723. (In Russ.).

7. Bekhoeva A.A. Proektirovanie programmy razvitiya professional’no-pedagogicheskoi refleksii
budushchikh uchitelei na osnove refleksivno-deyatel'nostnogo podkhoda [Designing a program for
the development of professional and pedagogical reflection of future teachers based on a reflexive-
activity approach]. Natsional'nyi psikhologicheskii zhurnal [National Psychological Journal], 2017,
no. 1(25), pp. 56-63. DOI:10.11621/npj.2017.0107 (In Russ.).

13



Vavanuna O.A., FOpuyx O.JI., Huxugopoesa E.A., Ulyanina 0.4., Yurchuk O.L., Nikiforova E.A.,

Knvuuesa T.I1., Bopucenko E.B. Knisheva T.P., Borisenko E.V.
ConuanbHO-IICUXOJIOTHYECKHIA TTOPTPET COBPEMEHHOTO The Socio-Psychological Portrait of a Modern Student of
CTYJZICHTA II€IarOTMYECKOT0 HAIPaBICHHUS MTOJITOTOBKH Pedagogical Training
INcuxonoro-neaarornueckue uccieaoBanus. 2023. Psychological-Educational Studies. 2023.
Tom 15. Ne 4. C. 3-24. Vol. 15, no. 4, pp. 3-24.

8. Bukovei T.D. Lichnostnaya gotovnost' studentov—psikhologov k professional'noi deyatel'nosti
[Personal readiness of psychology students for professional activity]. Materialy 23-i
Mezhdunarodnoi  nauchno—prakticheskoi  konferentsii ~ “Innovatsii v  professional'nom i
professional'no—pedagogicheskom obrazovanii” (9. Ekaterinburg, 24-25 aprelya 2018 g.)
[Proceedings of the 23rd International Scientific and Practical Conference "Innovations in
Professional and vocational pedagogical Education”]. Ekaterinburg: Publ. RGPPU, 2018, pp. 350-
353. (In Russ.).

9. Burykina M.Yu. Osobennosti trevozhnosti studentov bakalavriata pedagogicheskogo profilya
[Features of anxiety of undergraduate students of pedagogical profile]. International journal of
medicine and psychology, 2020, no. 1, pp. 62-68. (In Russ.).

10. Vepreva I.T., Itskovich T.V., Mikhailova O.A. Sistema tsennostei sovremennogo studenchestva:
ot semeinogo blagopoluchiya do samorealizatsii [The value system of modern students: from family
well-being to self-realization]. Quaestio Rossica, 2023. Vol. 11, no. 1, pp. 277-288.
DOI:10.15826/qr.2023.1.789 (In Russ.).

11. Grebennikova N.V., Grigoricheva I.V. Trevozhnost' i lokus kontrolya u studentov s raznym
urovnem refleksivnosti [Anxiety and locus of control in students with different levels of reflexivity].
Vestnik Altaiskogo gosudarstvennogo pedagogicheskogo universiteta [Bulletin of the Altai State
Pedagogical University], 2016, no. 4(29), pp. 76-79. (In Russ.).

12. Danilov S.V., Shustova L.P. Professional'no—lichnostnye zatrudneniya budushchikh i molodykh
pedagogov: opyt sravnitel'nogo issledovaniya [Professional and personal difficulties of future and
young teachers: the experience of comparative research]. Povolzhskii pedagogicheskii poisk [Volga
Region Pedagogical Search], 2018, no. 2(24), pp. 75-80. (In Russ.).

13. Dvoluchanskaya V.A. K voprosu o gotovnosti budushchikh uchitelei nachal'noi shkoly k
organizatsii pedagogicheskogo vzaimodeistviya s mladshimi shkol'nikami [On the question of the
readiness of future primary school teachers to organize pedagogical interaction with younger
schoolchildren]. In Modernizatsiya sovremennogo obrazovaniya: opyt i tendentsii: Monografiya
[Modernization of modern education: experience and trends]. Petrozavodsk: Publ. Mezhdunarodnyi
tsentr nauchnogo partnerstva “Novaya Nauka” (IP lvanovskaya Irina lgorevna), 2021, pp. 45-63.
DOI:10.46916/19082021-1-978-5-00174-292-0 (In Russ.).

14. Veretennikova V.B. et al. Diagnostika pedagogicheskogo myshleniya studentov — budushchikh
pedagogov na osnove kompetentnostnogo podkhoda [Diagnostics of pedagogical thinking of students
— future teachers based on the competence approach]. Obrazovanie i samorazvitie [Education and
self-development], 2022. Vol. 17, no. 1, pp. 233-254. DOI:10.26907/esd.17.1.18 (In Russ.).

15. Dolmatova V.N., Afanasova D.Yu. Formirovanie professional'nykh kompetentsii studentov v
obrazovatel'noi srede pedagogicheskogo vuza [Formation of professional competencies of students
in the educational environment of a pedagogical university]. Materialy Vserossiiskoi nauchnoi
konferentsii s mezhdunarodnym uchastiem  “Obrazovanie XXI veka: gumanizatsiya,
polivariativnost', tsifrovizatsiya” (g. Lipetsk, 25 dekabrya 2019 g.) [Proceedings of the All-Russian
scientific conference with international participation "Education of the XXI century: humanization,
multivariability, digitalization™]. Lipetsk: Publ. Lipetskii gosudarstvennyi pedagogicheskii
universitet imeni P.P. Semenova—-Tyan-Shanskogo, 2019, pp. 50-53. (In Russ.).

16. Drozdova N.V., Kuz'menkova O.V. Professional'naya mental'nost' kak osnova stanovleniya
professionalizma budushchego pedagoga [Professional mentality as the basis for the formation of

14



Vavanuna O.A., FOpuyx O.JI., Huxugopoesa E.A., Ulyanina 0.4., Yurchuk O.L., Nikiforova E.A.,

Knvuuesa T.I1., Bopucenko E.B. Knisheva T.P., Borisenko E.V.
ConuanbHO-IICUXOJIOTHYECKHIA TTOPTPET COBPEMEHHOTO The Socio-Psychological Portrait of a Modern Student of
CTYJZICHTA II€IarOTMYECKOT0 HAIPaBICHHUS MTOJITOTOBKH Pedagogical Training
INcuxonoro-neaarornueckue uccieaoBanus. 2023. Psychological-Educational Studies. 2023.
Tom 15. Ne 4. C. 3-24. Vol. 15, no. 4, pp. 3-24.

professionalism of the future teacher]. Vestnik Orenburgskogo gosudarstvennogo pedagogicheskogo
universiteta. Elektronnyi nauchnyi zhurnal [Bulletin of the Orenburg State Pedagogical University.
Electronic scientific journal], 2019, no. 3(31), pp. 302-315. DOI:10.32516/2303-9922.2019.31.21
(In Russ.).

17. Dugarova T.Ts., Prokhorenko E.O. Professional’noe samosoznanie studentov magistratury,
obuchayushchikhsya po napravleniyam «Psikhologiya» i «Pedagogika» [Professional self-awareness
of Master's degree students studying in the areas of "Psychology" and "Pedagogy"]. Obshchestvo:
sotsiologiya, psikhologiya, pedagogika [Society: sociology, psychology, pedagogy], 2020, Ne 8(76),
pp. 53-60. DOI:10.24158/spp.2020.8.9 (In Russ.).

18. Zobnina T.V. Vzaimosvyaz' professional'nykh prityazanii i samootsenki pedagogicheskikh
sposobnostei u studentov — budushchikh pedagogov [The relationship between professional claims
and self—assessment of pedagogical abilities of students — future teachers]. Nauchnyi poisk [Scientific
search], 2020, no. 3(7), pp. 5-8. (In Russ.).

19. Zolotareva I.I. O razvitii sotsial'noi otvetstvennosti u sovremennykh studentov [On the
development of social responsibility among modern students]. Vestnik Voronezhskogo
gosudarstvennogo universiteta. Seriya: Problemy vysshego obrazovaniya [Bulletin of the Voronezh
State University. Series: Problems of Higher Education], 2015, no. 3, pp. 18-20. (In Russ.).

20. Mal'tsev D.N. et al. Ispol’zovanie telesno—orientirovannykh fizicheskikh uprazhnenii dlya
formirovaniya professional'nogo  samosoznaniya studentov  psikhologo—pedagogicheskikh
napravlenii [The use of body-oriented physical exercises for the formation of professional self-
awareness of students of psychological and pedagogical directions]. Teoriya i praktika fizicheskoi
kul'tury [Theory and practice of physical culture], 2023, no. 4, pp. 61-63. (In Russ.).

21. Kazharskaya O.N., Kondrashikhina O.A., Medvedeva S.A. Motivatsionnye aspekty vybora
pedagogicheskoi professii u studentov [Motivational aspects of students' choice of teaching
profession]. Innovatsionnaya ekonomika: perspektivy razvitiya i sovershenstvovaniya [Innovative
economy: prospects for development and improvement], 2021, no. 2(52), pp. 156-162. (In Russ.).
22. Karaulov M.A. Professional'noe samoopredelenie i professional'nye ozhidaniya vypusknikov
pedagogicheskikh vuzov [Professional self-determination and professional expectations of graduates
of pedagogical universities]. Mir nauki, kul'tury, obrazovaniya [The world of science, culture and
education], 2021, no. 1(86), pp. 36-39. DOI:10.18384/2310-7235-2022-1-131-143 (In Russ.).

23. Knyazeva T.N., Masalimova A.R., Batyuta M.B. Osobennosti tsennostnykh i smyslozhiznennykh
orientatsii studentov — budushchikh pedagogov [Features of value and life-meaning orientations of
students — future teachers]. Vestnik Mininskogo universiteta [Bulletin of Mininsky University], 2016,
no. 2(15), 12 p. (In Russ.).

24. Kozhevnikova O.V., Shreiber T.V. Nesformirovannaya professional'naya identichnost'
abiturienta kak prediktor “krizisa vtorokursnika” [ The unformed professional identity of the applicant
as a predictor of the "sophomore crisis"]. Vestnik Permskogo universiteta. Filosofiya. Psikhologiya.
Sotsiologiya [Bulletin of Perm University. Philosophy. Psychology. Sociology], 2017. Vyp. 3, pp.
381-395. DOI:10.17072/2078-7898/2017-3-381-395 (In Russ.).

25. Kurakina A.O. Pedagogicheskie usloviya razvitiya sotsial'nogo intellekta studentov v
obrazovatel'nom protsesse pedagogicheskogo vuza [Pedagogical conditions for the development of
students' social intelligence in the educational process of a pedagogical university]. Fundamental'nye
issledovaniya [Fundamental research], 2012, no. 11-6, pp. 1382-1385. (In Russ.).

15



Vavanuna O.A., FOpuyx O.JI., Huxugopoesa E.A., Ulyanina 0.4., Yurchuk O.L., Nikiforova E.A.,

Knvuuesa T.I1., Bopucenko E.B. Knisheva T.P., Borisenko E.V.
ConuanbHO-IICUXOJIOTHYECKHIA TTOPTPET COBPEMEHHOTO The Socio-Psychological Portrait of a Modern Student of
CTYJZICHTA II€IarOTMYECKOT0 HAIPaBICHHUS MTOJITOTOBKH Pedagogical Training
INcuxonoro-neaarornueckue uccieaoBanus. 2023. Psychological-Educational Studies. 2023.
Tom 15. Ne 4. C. 3-24. Vol. 15, no. 4, pp. 3-24.

26. Lebedeva O.V., Batyuta M.B. Osobennosti professional’noi napravlennosti lichnosti studenta
budushchego uchitelya fizicheskoi kul'tury [Features of the professional orientation of the personality
of the student of the future teacher of physical culture]. Pedagogiko—psikhologicheskie i mediko—
biologicheskie problemy fizicheskoi kul'tury i sporta [Pedagogical-psychological and medico-
biological problems of physical culture and sports], 2016, no. 2, pp. 143-152.
DOI:10.14526/01_1111 113 (In Russ.).

27. Lezhnina L.V., Danilova O.V. Empiricheskoe issledovanie komponentov psikhologicheskoi
gotovnosti k pedagogicheskoi deyatel'nosti u studentov vypusknykh kursov [An empirical study of
the components of psychological readiness for pedagogical activity in graduate students]. Kazanskii
pedagogicheskii zhurnal [Kazan Pedagogical Journal], 2019, no. 2, pp. 134-138. (In Russ.).

28. Matrosova Yu.S., Suvorova S.A. Osobennosti formirovaniya tsennostno—smyslovoi orientatsii
professional’'noi deyatel'nosti magistrantov — rabotayushchikh uchitelei [Features of the formation of
the value-semantic orientation of the professional activity of undergraduates — working teachers].
Izvestiya Rossiiskogo gosudarstvennogo pedagogicheskogo universiteta im. A.l. Gertsena [lzvestia:
Herzen University Journal of Humanities & Sciences], 2019, no. 193, pp. 56-63. (In Russ.).

29. Meshkova 1.V., Zav'yalova L.P. Adaptivnyi koping kak resurs formirovaniya psikhologicheskoi
gotovnosti budushchikh pedagogov k professional’noi deyatel'nosti [Adaptive coping as a resource
for the formation of psychological readiness of future teachers for professional activity]. Vestnik
Krasnoyarskogo gosudarstvennogo pedagogicheskogo universiteta im. V.P. Astaf'eva (Vestnik
KGPU) [Bulletin of Krasnoyarsk State Pedagogical University named after S.P. Astafyev (Bulletin of
KSPU)], 2019, no. 3(49), pp. 163-171. DOI:10.25146/1995-0861-2019-49-3-152 (In Russ.).

30. Murafa S.V. Sformirovannost' tsennostnykh orientatsii budushchikh pedagogov [Formation of
value orientations of future teachers]. Vestnik moskovskogo universiteta. Seriya 20: Pedagogicheskoe
obrazovanie [Bulletin of the Moscow University. Series 20: Teacher Education], 2017, no. 2, pp. 123—
128. (In Russ.).

31. Omel'chenko E.A., Chesnokova G.S., Agavelyan R.O. Samovyrazhenie v sisteme tsennostnykh
orientatsii budushchikh pedagogov doshkol'nogo obrazovaniya [Self-expression in the system of
value orientations of future teachers of preschool education]. Vestnik Novosibirskogo
gosudarstvennogo pedagogicheskogo universiteta [Bulletin of the Novosibirsk State Pedagogical
University], 2018, no. 1, pp. 7-22. DOI:10.15293/2226-3365.1801.01 (In Russ.).

32. Povshednaya F.V., Lebedeva O.V. Osobennosti vospriyatiya fenomena “psikhologicheskoe
zdorov'e” studentami pedagogicheskogo vuza [Peculiarities of perception of the phenomenon of
"psychological health” by students of a pedagogical university]. Vestnik Mininskogo universiteta
[Bulletin of Mininsky University], 2015, no. 1, 8 p. (In Russ.).

33. Polenyakin 1.V. Opyt mentorskogo vzaimodeistviya i psikhologicheskoe blagopoluchie studentov
pedagogicheskikh vuzov [Experience of mentoring interaction and psychological well-being of
students of pedagogical universities]. Psikhologiya obrazovaniya v polikul'turnom prostranstve
[Educational Psychology in Polycultural Space], 2022, no. 3(59), pp. 39-51. DOI:10.24888/2073-
8439-2022-59-3-39-51 (In Russ.).

34. Pronina N.A., Romanova E.V., Shalaginova K.S. Osobennosti formirovaniya professional'noi
motivatsii budushchikh uchitelei [Features of the formation of professional motivation of future
teachers]. International journal of medicine and psychology, 2020, no. 1, pp. 95-100. (In Russ.).

35. Gaponova S.A. et al. Psikhicheskie sostoyaniya kak faktor razvitiya professional'nykh

16



Vavanuna O.A., FOpuyx O.JI., Huxugopoesa E.A., Ulyanina 0.4., Yurchuk O.L., Nikiforova E.A.,

Knvuuesa T.I1., Bopucenko E.B. Knisheva T.P., Borisenko E.V.
ConuanbHO-IICUXOJIOTHYECKHIA TTOPTPET COBPEMEHHOTO The Socio-Psychological Portrait of a Modern Student of
CTYJZICHTA II€IarOTMYECKOT0 HAIPaBICHHUS MTOJITOTOBKH Pedagogical Training
INcuxonoro-neaarornueckue uccieaoBanus. 2023. Psychological-Educational Studies. 2023.
Tom 15. Ne 4. C. 3-24. Vol. 15, no. 4, pp. 3-24.

predstavlenii u studentov [Mental states as a factor in the development of professional ideas among
students]. Psikhologicheskaya nauka i obrazovanie = Psychological Science and Education, 2022.
Vol. 27, no. 2, pp. 29-41. DOI:10.17759/pse.2022270203 (In Russ.).

36. Raskhodchikova M.N., Sachkova M.E. VVzaimosvyaz' psikhologicheskikh osobennostei studentov
i ikh gotovnosti k volonterskoi deyatel'nosti [The relationship between the psychological
characteristics of students and their willingness to volunteer]. Psikhologicheskaya nauka i
obrazovanie = Psychological Science and Education, 2019. Vol. 24, no. 6, pp. 85-95.
DOI:10.17759/pse.2019240608 (In Russ.).

37. Rubtsov V.V. Psikhologiya obrazovaniya v interesakh detei [Psychology of education in the
interests of children]. Psikhologo—pedagogicheskie issledovaniya = Psychological-Educational
Studies, 2017. Vol. 9, no. 3, pp. 2-18. DOI:10.17759/psyedu.2017090302 (In Russ.).

38. Samsonenko L.S., Tsaritsentseva O.P. Mekhanizmy psikhologicheskoi zashchity u studentov
pedagogicheskogo vuza s raznym urovnem trevozhnosti [Mechanisms of psychological protection of
pedagogical university students with different levels of anxiety]. Problemy sovremennogo
pedagogicheskogo obrazovaniya [Problems of modern pedagogical education], 2022, no. 77-3, pp.
275-279. (In Russ.).

39. Selivanova L.N. Printsip samodeyatel'nosti i formirovanie motivatsii ucheniya [The principle of
self-activity and the formation of motivation for teaching]. Uchitel' i vremya [Teacher and time],
2018, no. 13, pp. 254-263. (In Russ.).

40. Simatova O.B. Osobennosti nekotorykh komponentov professional’noi mental'nosti budushchikh
pedagogov i psikhologov [Features of some components of the professional mentality of future
teachers and psychologists]. Izvestiya Baltiiskoi gosudarstvennoi akademii rybopromyslovogo flota:
psikhologo—pedagogicheskie nauki [Proceedings of the Baltic State Academy of Fishing Fleet:
psychological and pedagogical sciences], 2018, no. 3(45), pp. 89-96. DOI:10.26516/2304-
1226.2019.29.79 (In Russ.).

41. Sorokoumova G.V. Razvitie sposobnosti k samoaktualizatsii studentov — budushchikh pedagogov
[Development of the ability to self-actualize students — future teachers]. Vestnik Universiteta
Rossiiskoi akademii obrazovaniya [Bulletin of the University of the Russian Academy of Education],
2022, no. 3, pp. 35-46. DOI:10.24412/2072-5833-2022-3-35-46 (In Russ.).

42. Testova E.E., Rerke V.l., Salakhova V.B. lzuchenie psikhologicheskikh sostavlyayushchikh
kognitivnogo sotsial'nogo kapitala lichnosti studentov — budushchikh pedagogov [The study of the
psychological components of the cognitive social capital of the personality of students — future
teachers]. Mezhdunarodnyi zhurnal meditsiny i psikhologii [International Journal of Medicine and
Psychology], 2020. Vol. 3, no. 2, pp. 58-62. (In Russ.).

43. Trofimova N.B., Zhukova A.M. Tsennostnye orientatsii v strukture professional’no
napravlennosti lichnosti budushchego pedagoga [Value orientations in the structure of the
professional orientation of the personality of the future teacher]. Problemy sovremennogo
pedagogicheskogo obrazovaniya [Problems of modern pedagogical education, 2017, no. 55-6, pp.
266-275. (In Russ.).

44. Trubnikova N.I., Malikova E.V., Manuzina E.B. Emotsional'nyi intellekt kak professional’no
vazhnoe kachestvo vypusknikov pedagogicheskogo vuza [Emotional intelligence as a professionally
important quality of graduates of a pedagogical university]. Vestnik Altaiskogo gosudarstvennogo
pedagogicheskogo universiteta [Bulletin of the Altai State Pedagogical University], 2020, no. 3(44),

17



Vavanuna O.A., FOpuyx O.JI., Huxugopoesa E.A., Ulyanina 0.4., Yurchuk O.L., Nikiforova E.A.,

Knvuuesa T.I1., Bopucenko E.B. Knisheva T.P., Borisenko E.V.
ConuanbHO-IICUXOJIOTHYECKHIA TTOPTPET COBPEMEHHOTO The Socio-Psychological Portrait of a Modern Student of
CTYJZICHTA II€IarOTMYECKOT0 HAIPaBJICHHUS ITOITOTOBKH Pedagogical Training
INcuxonoro-neaarornueckue uccieaoBanus. 2023. Psychological-Educational Studies. 2023.
Tom 15. Ne 4. C. 3-24. Vol. 15, no. 4, pp. 3-24.

pp. 67-71. DOI:10.37386/2413-4481-2020-3-67-71 (In Russ.).

45. Khazova S.A., Verbitskaya K.A. Issledovanie sklonnosti k manipulyativnhomu povedeniyu
budushchikh pedagogov—studentov sistemy srednego professional'nogo obrazovaniya [The study of
the propensity to manipulative behavior of future teachers-students of secondary vocational
education]. Vestnik AGU [Bulletin of ASU], 2021. Vyp. 1(273), pp. 75-81. (In Russ.).

46. Khudyakova T.L., Borodovitsyna T.0O. Vzaimosvyaz' vedushchikh tsennostei lichnosti i
komponentov psikhologicheskogo blagopoluchiya studentov razlichnykh profilei podgotovki
[Interrelation of the leading values of personality and components of psychological well-being of
students of various training profiles]. Vestnik Voronezhskogo gosudarstvennogo universiteta. Seriya:
Problemy vysshego obrazovaniya [Bulletin of the Voronezh State University. Series: Problems of
Higher Education], 2021, no. 3, pp. 63-67. (In Russ.).

47. Chekaleva N.V., Shirobokov S.N., Lorents V.V. Vliyanie tsennostnykh orientatsii lichnosti na
professional'noe stanovlenie magistrantov i bakalavrov pedagogicheskogo vuza [The influence of
personal value orientations on the professional development of undergraduates and bachelors of a
pedagogical university]. In Chekaleva N.V. (ed.). Tsennostno—smyslovye orientiry deyatel'nosti
pedagoga v usloviyakh tsifrovogo obshchestva [Value-semantic guidelines of the teacher's activity in
the conditions of a digital society]. Omsk: Publ. federal'noe gosudarstvennoe byudzhetnoe
obrazovatel'noe uchrezhdenie vysshego professional'nogo obrazovaniya «Omskii gosudarstvennyi
pedagogicheskii universitety, 2022, pp. 233-248. (In Russ.).

48. Shalaginova K.S., Dekina E.V. Otsenka gotovnosti studentov — budushchikh pedagogov k
razresheniyu shkol'nykh konfliktov s ispol'’zovaniem mediativnykh tekhnologii [Assessment of the
readiness of students — future teachers to resolve school conflicts using mediation technologies].
Nauchno-metodicheskii elektronnyi zhurnal “Kontsept” [Scientific and methodological electronic
journal "Concept"], 2021, no. 4, pp. 75-87. DOI:10.24412/2304-120X-2021-11023 (In Russ.).

49. Shvareva 0.V. Podgotovka bakalavrov k uchebnoi praktike cherez sozdanie situatsii uspekha s
primeneniem keisov [Preparation of bachelors for academic practice through the creation of a
situation of success with the use of case studies]. Vestnik Tomskogo gosudarstvennogo
pedagogicheskogo universiteta [Bulletin of Tomsk State Pedagogical University], 2016, no. 5(170),
pp. 51-54. (In Russ.).

Jlumepamypa

1. Axcromuna 3.A., Yoanosea T.IO., Mopowix A.B. TlpodeccroHanbHbIE IEHHOCTH OYmYIINX
MeJaroroB M MEIWKOB B  yYHHUBEPCUTETCKOM oOpaszoBanuu // BectHuk Cypryrckoro
TOCYyJIapCTBEHHOT'O  IeJarormueckoro  yHmBepcutera. 2022,  Ne  4(79). C. 9-23.
DOI:10.26105/SSPU.2022.79.4.001

2. Anexcanoposa A.A. OCOOEHHOCTH SMOITMOHATBFHOTO HHTEIICKTA U TIep()EKIIMOHN3MA Y CTYJCHTOB
// Cubupckuii negarorndeckuit xxypHai. 2016. Ne 6. C. 79-83.

3. Anucumosa O.A. MeHTanbpHOE 37M0pOBhe Oymymux memaroroB // COOpPHHK HayYHBIX CTaTei
«CTpaterui © pecypchl JIMYHOCTHO-TPOPECCHOHATBHOTO pPAa3BUTHUSl TIEarora: COBPEMEHHOE
MPOYTEHUE ¥ CUCTEMHAs MpakThKay (T. Mocksa, 4-5 uronst 2022 1.). M.: [Icuxonorun4eckuii MHHCTUTYT

PAO, 2022. C. 228-231. DOI:10.24412/cl-36923-2022-1-228-231

18



Vavanuna O.A., FOpuyx O.JI., Huxugopoesa E.A., Ulyanina 0.4., Yurchuk O.L., Nikiforova E.A.,

Knvuuesa T.I1., Bopucenko E.B. Knisheva T.P., Borisenko E.V.
ConuanbHO-IICUXOJIOTHYECKHIA TTOPTPET COBPEMEHHOTO The Socio-Psychological Portrait of a Modern Student of
CTYJZICHTA II€IarOTMYECKOT0 HAIPaBJICHHUS ITOITOTOBKH Pedagogical Training
INcuxonoro-neaarornueckue uccieaoBanus. 2023. Psychological-Educational Studies. 2023.
Tom 15. Ne 4. C. 3-24. Vol. 15, no. 4, pp. 3-24.

4. Ancumosa H.II, Muwyuxkosa E.FO. lleHHOCTHbIE OpUEHTAIMM M MOTHUBAIUS JOCTHXKCHUS
CTYJIGHTOB TeJarorudeckoro By3a // SlpocnaBckuii negarormueckuii BectHuk. 2016. Ne 1. C. 205—
208.

5. Anmonosa M.B., Axamos B.B., A¢ponuna E.E. IIpodeccnoHaIbHO-TIEJarOTHYECKOE CAMOCO3HAHNE
CTY/IEHTOB (paKyiabTeTa (PU3HMUECKON KYIbTYpPhl B CTPYKTYpe IIECHHOCTHBIX opueHTauui // Teopus u
npakTuka ¢puzumdaeckort KyabTypsl. 2020. Ne 12. C. 13-15.

6. baiibanosa D.A. [lunamudeckne O0COOEHHOCTH JMYHOCTHOW caMOd(PPEeKTHBHOCTH OymyIIero
negarora // @yngamentansubie uccnenoBanus. 2014. Ne 11-12. C. 2719-2723.

7. bexoesa A.A. llpoekTHpoBaHWE TMPOrPaMMBbl pa3BUTHS MPOGECCHOHATBHO-TIEAArOTHYECKON
pednekcun OyAyumMx yuuTeneil Ha OCHOBE pedUIeKCUBHO-IEATEIBHOCTHOTO moaxona //
HanmoHnanbeHbIi nicuxosiorndeckuii sxypHai. 2017. Ne 1(25). C. 56-63. DOI:10.11621/npj.2017.0107
8. byxosei TJ]. JIMYHOCTHAE TOTOBHOCTh CTYACHTOB-TICUXOJIOTOB K MPO(eCcCHOHATBEHON
nestenbHoctH // Matepuanbl 23-ii  MeXIyHapoaHON Hay4YHO-TPAKTUUYECKON KoHdepeHInH
«lHHOBanMu B MPO(GECCHOHATBFHOM M MPOQECCHOHATBHO-TIENarornYeckoM o0pa3zoBaHumn» (T.
ExarepunOypr, 24-25 anpens 2018 r.). Ekarepun0ypr: U3natenscto PITIITY, 2018. C. 350-353.
9. Bypwikuna M.FO. OCOOCHHOCTH TPEBOKHOCTH CTYJSHTOB OakajgaBpuaTa IeJarormueckoro
npoduis // International journal of medicine and psychology. 2020. Ne 1. C. 62-68.

10. Bempesa HU.T., Hyxosuu T.B., Muxaiinosa O.A. Cucrema UEHHOCTEH COBPEMEHHOTO
CTy/IEHYECTBa: OT ceMeWHOoro 6aarononyuus 1o camopeanusanuu // Quaestio Rossica. 2023. Towm 11.
Ne 1. C. 277-288. DOI:10.15826/qr.2023.1.789

11. I'pebennuxosa H.B., [ puecopuuesa HU.B. TpeBOKHOCTb U JIOKYC KOHTPOJIS Y CTYJI€HTOB C pa3HbIM
ypoBHeM pediiekcuBHOCTH //  BecTHHMK ANTaliCKOro TOCYAapCTBEHHOTO TMEAaroruyeckoro
yauBepcureta. 2016. Ne 4(29). C. 76-79.

12. Janunos C.B., llycmosa JLII. TlpodeccMOHaTHHO-THYHOCTHBIE 3aTPyTHEHHUS OyIyImuX W
MOJIOJIBIX [I€1arOrOB: OIBIT CPABHUTENBHOTO HccienoBanus // [IoBomKCKUi mejarorn4eckuii momckK.
2018. Ne 2(24). C. 75-80.

13. Jleonyuanckas B.A. K Bompocy O TOTOBHOCTM OyIyHIMX YyduTesled HadadbHOM HIKOJBI K
OpraHM3aliK MeJaroruyeckoro B3auMOJEHCTBUS € MIIQIUIMMH IIKOJbHUKaMu // MopaepHuzanus
COBPEMEHHOr0 00pa3oBaHUs: ONBIT U TeHaeHIUU: MoHorpadus. Ilerpo3aBoack: MexayHapoaHbIH
1eHTp Hay4yHoro naptHepcTBa «Hosast Haykay (UI1 MBanosckast Upuna Uropesna), 2021. C. 45-63.
DOI:10.46916/19082021-1-978-5-00174-292-0

14. ]JIuarHOCTHKAa TEAAroruv4ecKoro MBIIUICHHS CTYACHTOB — OyAYyIIMX II€1aroroB Ha OCHOBE
KoMIeTeHTHOCcTHOTO moaxonaa / B.b. Beperennukosa, O.®. [lluxosa, F0.A. [lluxos, A.A. Banees //
Oopasoanue u camopaszsutre. 2022. Tom 17. Ne 1. C. 233-254. DOI:10.26907/esd.17.1.18

15. Joamamosa B.H., Agamnacosa J[].FO. ®opmupoBanue mpodheCcCHOHATBHBIX KOMIETCHIINH
CTYJIEHTOB B oOOpa3oBaTelbHOM cpeie mnenaroruueckoro By3a // Marepuansl Bcepoccuiickoit
Hay4YHOH KOH(EepeHIMH ¢ MeXAyHapoaHbIM yuacTueM «OOpasoBanune XXI Beka: rymaHu3amus,
MOJTMBAPUATUBHOCTh, IUppoBu3arms» (r. Jlunenk, 25 nexadbpst 2019 r.). Jlunenk: Jlunerkwmii
rocynapcTBeHHbli negarornueckuil yausepeureT umenu I1.I1. CemenoBa-Tan-Illanckoro, 2019. C.
50-53.

16. /[pozoosa H.B., Ky3emenxosa O.B. IIpodeccronanbHast MEHTaJIbHOCTh KaK OCHOBA CTAHOBJICHUS
npodeccuonanusma Oyaymero mnexarora // BectHuk OpeHOyprckoro rocynapcTBEHHOIO
MEIarOrMYECKOr0 YHUBEPCUTETA. DJIEKTPOHHBIA HayuHblid kypHai. 2019. Ne 3(31). C. 302-315.

19



Vavanuna O.A., FOpuyx O.JI., Huxugopoesa E.A., Ulyanina 0.4., Yurchuk O.L., Nikiforova E.A.,

Knvuuesa T.I1., Bopucenko E.B. Knisheva T.P., Borisenko E.V.
ConuanbHO-IICUXOJIOTHYECKHIA TTOPTPET COBPEMEHHOTO The Socio-Psychological Portrait of a Modern Student of
CTYJZICHTA II€IarOTMYECKOT0 HAIPaBJICHHUS ITOITOTOBKH Pedagogical Training
INcuxonoro-neaarornueckue uccieaoBanus. 2023. Psychological-Educational Studies. 2023.
Tom 15. Ne 4. C. 3-24. Vol. 15, no. 4, pp. 3-24.

DOI:10.32516/2303-9922.2019.31.21

17. Jlyeaposa T.1]., I[Ipoxopenxo E.O. IlpodheccnonanbHoe caMOCO3HAHUE CTYJEHTOB MarucTpaTyphl,
oOyuatomuxcst mo HampasineHusM «llcuxonorus» u «llemaroruka» // OOIIECTBO: COLMOJIOTHS,
ncuxoiorus, negaroruka. 2020. Ne 8(76). C. 53-60. DOI:10.24158/spp.2020.8.9

18. 306nuna T.B. B3aumocBs3b NMpoecCHOHAIBHBIX MPUTA3aHUNH U CAMOOIICHKH IEJarOrHuecKux
CIOCOOHOCTEH y CTYyIeHTOB — Oyaymumx negaroroB // Hayansrit mouck. 2020. Ne 3(7). C. 5-8.

19. 3onomapesa U.M. O pa3BUTHH COLMAIBHOW OTBETCTBEHHOCTH y COBPEMEHHBIX CTYIIECHTOB //
Bectauk Boponexckoro rocynapctBeHHoro yHusepcurera. Cepust:  [IpoGiemsl  BbICIIEro
obpazoBanms. 2015. Ne 3. C. 18-20.

20. Mcnonp3oBaHUE TENECHO-OPUEHTHUPOBAHHBIX (U3UYECKUX YNPAKHEHUH Ui (HOpMUPOBAHMS
po(heCCHOHATFHOTO CaMOCO3HAHMSI CTYACHTOB ICUXOJIOTO-TIEAarornueckux HampasieHuit / JI.H.
Mamnbnes, H.B. Korpsxos, B.A. Caxapos, 1.B. Manbuesa // Teopusi u mpaktuka (U3NIECKOM
KynbTypsl. 2023. Ne 4. C. 61-63.

21. Kaxcapcras O.H., Konopawuxuna O.A., Meosedesa C.A. MOTHBallMOHHBIC aCIIEKTHI BHIOOpA
neiarornyeckoi nmpodeccuu y cTyeHToB // IHHOBallMOHHAs 5KOHOMHUKA: IEPCIEKTUBBI PA3BUTHUS U
coBepmeHcTBoBanms. 2021. Ne 2(52). C. 156-162.

22. Kapaynos M.A. IlpodeccroHaibHOEe camoonpeneaeHue U MpodecCHOHAIbHbIE OXXKUIAHUS
BBIITYCKHUKOB TI€ITarOTHYECKUX BY30B // Mup HaykH, KylIbTypsl, o0pa3oBanus. 2021. Ne 1(86). C. 36—
39. DOI:10.18384/2310-7235-2022-1-131-143

23. Kwuazeea T.H., Macamumosa A.P., Bamwoma M. (OcoOEHHOCTH UEHHOCTHBIX W
CMBICIIO’)KU3HEHHBIX OpPUEHTAlMi CTYJeHTOB — Oyaymux neparoroB // BectHuk MuHUHCKOTO
yauBepcurera. 2016. Ne 2(15). 12 c.

24. Koowcesnurkosa O.B., Llpeiibep T.B. HecopmupoBanHas npodeccuoHanbHas HUICHTUYHOCTD
abUTypHeHTa KaK MPEJUKTOp «Kpu3uca BTOpOKypcHUKa» // BectHuk Ilepmckoro yHuBepcurera.
®unocodus. Ilcuxomnorus. Coumonorus. 2017. Bemyck 3. C. 381-395. DOI:10.17072/2078-
7898/2017-3-381-395

25. Kypaxuna A.O. Ilenarornyeckue yCJIOBHsI Pa3BUTHSI COLUAIBHOTO HWHTEIUIEKTAa CTYJCHTOB B
o0pa3oBaTebHOM TIpolIecce MeIarornueckoro By3a // @yHnaMmeHTalibHbe uccienoBanus. 2012, Ne
11-6. C. 1382-1385.

26. Jlebeoesa O.B., bamioma M.b. OcobeHHOCTH TIPOdECCHOHATBFHOW HANPABICHHOCTH JIMYHOCTH
CTyzAeHTa Oyaymiero yuutens GU3n4eckoi KynbTypsl // Ilenaroruko-ncuxoiaoruyeckiue u MeIuKko-
Ouosiorndyeckne mpoOJIeMbl (QU3NYECKO KylnbTypel u cmopta. 2016. Ne 2. C. 143-152.
DOI:10.14526/01_1111 113

27. Jlexxcnuna JI.B., lanunosa O.B. DMIUPUYECKOE UCCIIEIOBAHNE KOMITOHEHTOB ITCUXOJIOTHIECKON
TOTOBHOCTH K II€Jaroru4eckoil NesTeNbHOCTH Yy CTYJEHTOB BBITYCKHBIX KypcoB // Ka3zanckuii
nemarormaeckuii xxypraai. 2019. Ne 2. C. 134-138.

28. Mampocosa 10.C., Cysoposa C.A. OcoOGeHHOCTH (POPMUPOBAHUS LIEHHOCTHO-CMBICIOBOM
OpUEHTAallMM TPOo(eCcCUOHATBLHOW JEATEeIbHOCTH MAruCTpPaHTOB — paboTaromux yuurteneit //
W3Bectust Poccuiickoro rocymapcTBeHHOro negarorudeckoro yHusepcureta um. A.W. I'eprena.
2019. Ne 193. C. 56-63.

29. Mewxkosa H.B., 3aevanoéa JIII. AnanTuBHBI KONMHI Kak pecypc (OpPMHPOBAHUS
MICUXOJIOTMYeCKON TOTOBHOCTH OyAyIIMX MEearoroB K nmpodeccnoHanbHoM AestenbHocTH // BecTHUK
KpacHosipckoro rocynapcTBeHHOI0 earornyeckoro yausepcurera uM. B.I1. AcragpeBa (BectHuk

20



Vavanuna O.A., FOpuyx O.JI., Huxugopoesa E.A., Ulyanina 0.4., Yurchuk O.L., Nikiforova E.A.,

Knvuuesa T.I1., Bopucenko E.B. Knisheva T.P., Borisenko E.V.
ConuanbHO-IICUXOJIOTHYECKHIA TTOPTPET COBPEMEHHOTO The Socio-Psychological Portrait of a Modern Student of
CTYJZICHTA II€IarOTMYECKOT0 HAIPaBJICHHUS ITOITOTOBKH Pedagogical Training
INcuxonoro-neaarornueckue uccieaoBanus. 2023. Psychological-Educational Studies. 2023.
Tom 15. Ne 4. C. 3-24. Vol. 15, no. 4, pp. 3-24.

KITIY). 2019. Ne 3(49). C. 163-171. DOI:10.25146/1995-0861-2019-49-3-152

30. Mypaga C.B. ChopMHpOBaHHOCTH IIEHHOCTHBIX OPUEHTAIMK Oyaynux mnenaroros // BecTHuk
MockoBckoro yauBepcurera. Cepust 20: [Temarormueckoe oopazosanue. 2017. Ne 2. C. 123-128.

31. Omenvuenko E.A., Yecnokosa I'.C., Aeagensn P.O. CaMOBBIpaXEHUE B CUCTEME IIEHHOCTHBIX
OpHEHTaIii OyIymMX TeJaroroB JIOMIKOJbHOrO oOpasoBanusi // Bectnuk HoBocuOupckoro
rOCYJapCTBCHHOI0 Meaaroruueckoro ynusepcutera. 2018. Ne 1. C. 7-22. DOI:10.15293/2226-
3365.1801.01

32. llosweonaa @D.B., Jlebeoesa O.B. OcobeHHOCTH BOCHpUATUSA (PEHOMEHA «IICUXOJIOTUYECKOE
3JI0pPOBBE» CTYACHTAMH IeAarorndeckoro By3a // Bectauk Mununckoro yauBepcuteta. 2015, No 1.
8 c.

33. Ilonensxun HM.B. OUbIT MEHTOPCKOTO B3aWMOJICHCTBHA W TICHXOJOTHYECKOE OJIaromoiydne
CTY/ICHTOB TIearorn4eckux By3oB // [lcuxomorust oOpa3oBaHus B MOJUKYITYPHOM MPOCTPAHCTBE.
2022. Ne 3(59). C. 39-51. DOI:10.24888/2073-8439-2022-59-3-39-51

34. Ilponuna H.A., Pomanosa E.B., I[lanacunosa K.C. OcobeHHocTH (HOPMHUPOBAHHS
npodeccuoHanbHOM MoTHBaMK Oynymux yuuteneir // International journal of medicine and
psychology. 2020. Ne 1. C. 95-100.

35. Ilcuxuueckue cOCTOSIHMS Kak (akTop pa3BUTHS MPO(ECCHOHAIBHBIX IPEACTaBICHUN Yy
crynentoB / C.A. I'anonosa, C.I". JloBkos, E.E. I'aBpuna, I'.b. Aanpeesa // [Icuxonorndeckas Hayka
u obpazosanue. 2022. Tom 27. Ne 2. C. 29—-41. DOI:10.17759/pse.2022270203

36. Pacxoouuxosa M.H., Cauxosa M.E. B3anMOCBsI3b TICUXOJIOTHIECKUX OCOOEHHOCTEH CTY/IEHTOB
U UX TOTOBHOCTH K BOJIOHTEPCKOM nestenbHocTH // Ilcuxonornueckas Hayka u oOpasosanue. 2019.
Tom 24. Ne 6. C. 85-95. DOI:10.17759/pse.2019240608

37. Pyoyos B.B. Tlcuxonorus oOpa3zoBaHMs B MHTepecax jnaereil // Ilcuxosnoro-menarorundyeckue
uccnenosanus. 2017. Tom 9. Ne 3. C. 2-18. DOI:10.17759/psyedu.2017090302

38. Camconenko JI.C., apuyenyesa O.I1. MexaHU3MBI TICUXOJOTUYECKON 3alIUTHl Y CTYIACHTOB
MeJarornyeckoro By3a C pa3HbIM YpOBHEM TpeBOXHOCTH // IlpoGnemMbl COBpEMEHHOIO
neparornyeckoro oopaszopanus. 2022. Ne 77-3. C. 275-279.

39. Cenusarnosa JI.H. IIpuHINT caMOAESTEIHHOCTH H OPMHUPOBAHUE MOTHUBAIIMY YI€HUS // YUnuTENb
u Bpems. 2018. Ne 13. C. 254-263.

40. Cumamosa O.b. OCOOEHHOCTH HEKOTOPBIX KOMIIOHEHTOB NMPO()ECCHOHAILHOW MEHTAIbHOCTH
Oyaymux menaroroB u ncuxojoroB // M3Bectus bantuiickoif rocynapcTBEHHOH akaJaeMuu
pBIOOTIpOMBICITOBOTO  (hI0Ta: TIcUXoJyioro-neaarornueckue Haykm. 2018. Ne 3(45). C. 89-96.
DOI:10.26516/2304-1226.2019.29.79

41. Copoxoymosa I'.B. Pa3Butne CrnocoOHOCTH K CaMOAaKTyalu3alld CTYJASHTOB — OYIyImux
nenaroroB // Bectnuk YuauBepcurera Poccuiickoil akagemun oOpasoBanus. 2022. Ne 3. C. 35-46.
DOI:10.24412/2072-5833-2022-3-35-46

42. Tecmosa E.E., Pepxe B.HU., Canaxosea B.F. VI3yueHue TNCHUXOIOTUYECKHX COCTABISIONIUX
KOTHUTUBHOTO COIMAJBHOTO KamWTalla JUYHOCTH CTYACHTOB — OyAymux Tneaaroros //
MesxnyHapoaHbIHN )XypHaiT MeauiuHbl U icuxonorun. 2020. Tom 3. Ne 2. C. 58-62.

43. Tpogumosa H.b., )Kyxosa A.M. 1leHHOCTHBIE OpPHEHTAIIMH B CTPYKType MPO(heCCHOHATEHOM
HaNpaBICHHOCTU JUYHOCTH Oynymiero mexarora // IIpoGiemMbl COBpEMEHHOTO MEAaroruyeckoro
obpazoBanmus. 2017. Ne 55-6. C. 266-275.

44. Tpybnuxosa H.U.,, Manuxosa E.B., Mawnysuna E.B. DMOIMOHATBHBIA WHTEIUICKT Kak

21



Vavanuna O.A., FOpuyx O.JI., Huxugopoesa E.A., Ulyanina 0.4., Yurchuk O.L., Nikiforova E.A.,

Knvuuesa T.I1., Bopucenko E.B. Knisheva T.P., Borisenko E.V.
ConuanbHO-IICUXOJIOTHYECKHIA TTOPTPET COBPEMEHHOTO The Socio-Psychological Portrait of a Modern Student of
CTYJZICHTA II€IarOTMYECKOT0 HAIPaBJICHHUS ITOITOTOBKH Pedagogical Training
INcuxonoro-neaarornueckue uccieaoBanus. 2023. Psychological-Educational Studies. 2023.
Tom 15. Ne 4. C. 3-24. Vol. 15, no. 4, pp. 3-24.

npodeccHoHATbHO BaYKHOE KAYECTBO BBITYCKHUKOB IMEAaroruyeckoro By3a // BecTHuk Anraiickoro
roCyIapCTBEHHOTO meaaroruueckoro yuusepcurteta. 2020. Ne 3(44). C. 67-71. DOI:10.37386/2413-
4481-2020-3-67-71

45. Xazosa C.A., Bepouyxas K.A. ViccnenoBanue CKIOHHOCTH K MaHHUITYJISTHBHOMY ITOBEIECHHUIO
OyIylIuX MeAaroroB-CTYJACHTOB CUCTEMBI CPEAHETO MpodeccuoHAIBHOTO 00pa3oBanus // BecTHUK
AT'Y. 2021. Bemyck 1(273). C. 75-81.

46. Xyoskosa T.JI., bopooosuyvina T.O. B3auMOCBS3p BEAyIIUX IEHHOCTEH JIMYHOCTH W
KOMITOHEHTOB TICUXOJIOTHYECKOTO OJIaronoyuns CTyIEHTOB Pa3lUYHbIX MpoQuiIeld moAroTOBKU //
Bectnuk Boponexckoro rocynapctBeHHoro yHuBepcurera. Cepus: [IpoOiemsl  BbicIero
obpazoBanus. 2021. Ne 3. C. 63-67.

47. Yexanesa H.B., lllupobokoe C.H., Jlopeny B.B. BiusiHue 1IeHHOCTHBIX OpPUEHTAIUI JTUYHOCTH
Ha MPOPECCHOHATBHOE CTAHOBJICHHEC MAaruCTPAHTOB M OaKaJIaBpOB II€arOTMYECKOro By3a //
L{eHHOCTHO-CMBICIIOBbIE OPHEHTUPBI JEATEIBHOCTH IEJarora B YCIOBUSAX IIU(PPOBOTrO OOIIEeCTBA:
Mownorpadus / IToxg o6mr. pen. H.B. Uekaneroit. Omck: ®I'BOY BITIO «OMckuii rocyaapCcTBEHHBIH
negaroruyeckuil yausepcurer», 2022. C. 233-248.

48. [lanacunosa K.C., /lexuna E.B. OueHka TOTOBHOCTH CTYICHTOB — OYyIyIIMX II€JaroroB K
pa3peleHnio MIKOIbHBIX KOH(IUKTOB C MCIOJIB30BAaHUEM METUATHUBHBIX TexHojorui // Hayuno-
METOAMYECKHUI IIeKTPOHHBIH KypHaT «Konren». 2021. Ne 4. C. 75-87. DOI:10.24412/2304-120X-
2021-11023

49. Illsapesa O.B. IloarotoBka 0akaaaBpoB K y4eOHOW MPAKTHKE Yepe3 CO3/IaHNe CHUTYAIHH yCIeXxa
C IpUMEHEeHHEeM KeiicoB // BecTHrk ToMCKOTo rocyaapCcTBEHHOTO MEAarorn4eckoro yHUBepCUTETA.
2016. Ne 5(170). C. 51-54.

Information about the authors

Olga A. Ulyanina, Doctor of Psychology, Corresponding Member of the Russian Academy of
Education, Head, Federal Coordination Center for the Provision of Psychological Services in the
Education System of the Russian Federation, State University of Psychology & Education, Moscow,
Russia, ORCID: https://orcid.org/0000-0001-9300-4825, e-mail: ulyaninaca@mgppu.ru

Olga L. Yurchuk, PhD in Psychology, Head of the Department of Scientific and Methodological
Support, Federal Coordination Center for the Provision of Psychological Services in the Education
System of the Russian Federation, State University of Psychology & Education, Moscow, Russia,
ORCID: https://orcid.org/0009-0004-3221-2945, e-mail: yurchukol@mgppu.ru

Ekaterina A. Nikiforova, Lead Analyst of the Department of Scientific and Methodological Support,
Federal Coordination Center for the Provision of Psychological Services in the Education System of
the Russian Federation, Moscow State University of Psychology & Education, Moscow, Russia,
ORCID: https://orcid.org/0000-0003-0488-6497, e-mail: nikiforovaea@mgppu.ru

Tatyana P. Knisheva, Lead Analyst of the Department of Monitoring and Coordination Psychological
Services in the Education System, Federal Coordination Center for the Provision of Psychological
Services in the Education System of the Russian Federation, Moscow State University of Psychology
& Education, Moscow, Russia, ORCID: https://orcid.org/0000-0002-1518-3490, e-mail:

22



Vavanuna O.A., FOpuyx O.JI., Huxugopoesa E.A., Ulyanina 0.4., Yurchuk O.L., Nikiforova E.A.,

Knvuuesa T.I1., Bopucenko E.B. Knisheva T.P., Borisenko E.V.
ConuanbHO-IICUXOJIOTHYECKHIA TTOPTPET COBPEMEHHOTO The Socio-Psychological Portrait of a Modern Student of
CTYJZICHTA II€IarOTMYECKOT0 HAIPaBJICHHUS ITOITOTOBKH Pedagogical Training
INcuxonoro-neaarornueckue uccieaoBanus. 2023. Psychological-Educational Studies. 2023.
Tom 15. Ne 4. C. 3-24. Vol. 15, no. 4, pp. 3-24.

knishevatp@mgppu.ru

Elena V. Borisenko, PhD in Psychology, Lead Analyst of the Department of Scientific and
Methodological Support, Federal Coordination Center for the Provision of Psychological Services in
the Education System of the Russian Federation, Moscow State University of Psychology &
Education; Senior Researcher of the Laboratory of Psychology of Child and Adolescence, V.P.
Serbsky National Medical Research Centre for Psychiatry and Narcology of the Ministry of Health
of the Russian Federation, Moscow, Russia, ORCID: https://orcid.org/0000-0002-8864-1085, e-mail:
nutskova@serbsky.ru

Hugopmayusa o6 asmopax

Vavanuna Onvea Anexcandpoéna, AOKTOP TCUXOJOTHYECKHX HAyK, wieH-KoppecnoHaeHT PAO,
pykoBoauTenb, PenepanbHbIl KOOPAUHALMOHHBIA LIEHTP MO OOECHEYEHHUIO0 MCHXOJIOTHYECKOU
cnyxObl B cucteme oOpasoBanus Poccuiickoit ®enepauuu, DPI'BOY BO «MockoBckuii
rocy/lapCTBEHHbIN Icuxosoro-nenarornyeckuii yausepcurer» (PI'bOY BO MITIILY), r. Mocksa,
Poccuiickas Ddeneparus, ORCID: https://orcid.org/0000-0001-9300-4825, e-mail:
ulyaninaca@mgppu.ru

FOpuyk Onvea Jleonuoogna, KaHIUAAT TCUXOJIOTMYECKUX HAYK, HadallbHUK OTJIENa Hay4yHO-
MeToandeckoro obecrneuenus, dDenepaabHbIi KOOPAWHAIMOHHBIA IIEHTP MO 00ECIeUeHUIo
NICUXOJIOTUYECKOM cimyx0bl B cucreme oOpasoBanusi Poccuiickoit ®epepaunu, OI'BOY BO
«MOCKOBCKHI TOCYAapCTBEHHBIM mcuxosoro-neaarorudeckuii ynusepcuter» (®PI'BOY BO
MITIITY), r. MockBa, Poccuiickas @eneparmst, ORCID: https://orcid.org/0009-0004-3221-2945, e-
mail: yurchukol@mgppu.ru

Huxugopoea Examepuna Anexcanoposna, BeIyIMH aHAIUTUK OTJ]ENa HAYYHO-METOANYECKOIO
obecrieuenus, denepanbHbIi KOOPAWHANMOHHBIM IEHTP MO OOECIEUCHUIO TCUXOJIOTHYECKOM
ciy)kObl B cucrteme obOpasoBaHus Poccuiickoit ®enepaunu, PI'BOY BO «MockoBckuii
roCy/lapCTBeHHbIN Ncuxosoro-neaarornyeckuii yausepcurer» (PI'bOY BO MITIILY), r. Mocksa,
Poccuiickas denepanus, ORCID: https://orcid.org/0000-0003-0488-6497, e-mail:
nikiforovaea@mgppu.ru

Knvuuesa Tamvana Ilempoeéna, BenymMid aHAIUTUK OTHENa MOHMTOPMHIAa M KOOPAMHALUU
NEeSTeIbHOCTH  TICHUXOJOTMYECKOM  ciykObl B cucreMe  oOpa3oBaHusi, DenepaibHblii
KOOPAMHAIIMOHHBIN LIEHTP MO 00ECIEUYEeHHUI0 MCUXO0JIOrHYecKoi CiyXObl B cucTeMe 0Opa3oBaHHUs
Poccuiickoit  @enepannn, DPI'BOY BO  «MOCKOBCKHII  TOCYyIapCTBEHHBIA  ICHUXOJIOTO-
negarornyeckuit yauepcute™» (PI'BOY BO MITIITY), r. MockBa, Poccuiickas ®Deneparms,
ORCID: https://orcid.org/0000-0002-1518-3490, e-mail: knishevatp@mgppu.ru

bopucenxo Enena Bnaoumuposna, KaHIUAAT NCUXOJOTHUECKUX HAYK, BEAYLIMH aHAIUTUK OTJeNa
Hay4yHO-MeToan4Yeckoro obecrneuenusi, GenepanbHblii KOOPIMHAIMOHHBIM LEHTpP MO 0OECIeUEHUI0
MICUXOJIOTHYECKOM ciyx0bl B cucreme oOpasoBanusi Poccuiickoit ®enepaunu, ®I'BOY BO
«MOCKOBCKHI TOCYAapCTBEHHBIM TCHUXOJIOTO-Tiearorndeckuii  yausepcurery (OI'BOY BO
MITIITY); crapummii Hay4HbI COTPYIHUK JaOOPAaTOPHH MCUXOJOTMU JIETCKOIO U MOAPOCTKOBOIO
Bo3pacta, PI'BY «HanuoHanbHbIA MEAMUMHCKUANA MCCIENOBATEIbCKUN LEHTP NCUXUATPUU U
Hapkosnorun umenn B.I1. CepOckoro MunuctepcTBa 3apaBooxpanenusi Poccuiickoit @enepanun»

23


mailto:nutskova@serbsky.ru

Vavanuna O.A., FOpuyx O.JI., Huxugopoesa E.A., Ulyanina 0.4., Yurchuk O.L., Nikiforova E.A.,
Knvuuesa T.I1., Bopucenko E.B. Knisheva T.P., Borisenko E.V.
ConuanbHO-IICUXOJIOTHYECKHIA TTOPTPET COBPEMEHHOTO The Socio-Psychological Portrait of a Modern Student of

CTYJZICHTA II€IarOTMYECKOT0 HAIPaBJICHHUS ITOITOTOBKH Pedagogical Training
INcuxonoro-neaarornueckue uccieaoBanus. 2023. Psychological-Educational Studies. 2023.
Tom 15. Ne 4. C. 3-24. Vol. 15, no. 4, pp. 3-24.

(®I'bY «HMUI] IMTH umenu B.I1. Cepbckoro»), r. MockBa, Poccuiickas ®enepanus, ORCID:
https://orcid.org/0000-0002-8864-1085, e-mail: nutskova@serbsky.ru

[Monyuena 08.10.2023 Received 08.10.2023
[Mpunsita B nevats 18.12.2023 Accepted 18.12.2023

24


mailto:nutskova@serbsky.ru

[Icuxonoro-negaroruyeckue NCCiae10BaHus Psychological-Educational Studies

2023. Tom 15. Ne 4. C. 25-42. 2023. Vol. 15, no. 4, pp. 25-42.
DOI: https://doi.org/10.17759/psyedu.2023150402 DOI: https://doi.org/10.17759/psyedu.2023150402
ISSN: 2587-6139 (online) ISSN: 2587-6139 (online)

Investigating the Effectiveness of the System for Training
Bachelor Teachers in Health Promotion

Tatyana N. Deikova
Russian State VVocational Pedagogical University, Ekaterinburg, Russia
ORCID: https://orcid.org/0009-0008-9669-8349, e-mail: tfetis@mail.ru

Ekaterina G. Mishina
Russian State VVocational Pedagogical University, Ekaterinburg, Russia
ORCID: https://orcid.org/0009-0006-7572-1568, e-mail: ekate-mis@yandex.ru

A healthy nation is the main foundation and the main strategic resource of the economy
and security of the Russian Federation, therefore the relevance of the phenomenon of
health-saving continues to persist to the present time. The purpose of this work was to
diagnose the formation of the main components of the personality of the health-
preserving type student and to develop pedagogical technologies aimed at its
formation. The study involved fourth-year students of all fields of education (N=199),
the age of the respondents was 20 - 22 years old, of whom 79.22% (158) were female.
A diagnosis of the formation of cognitive, motivational-value and activity components
in the personality structure of a student of the health-saving type was carried out in the
work with the help questionnaires using the method of A.R. Kamaleeva and N.V.
Novozhilova, S.G. Dobrotvorskaya, the “Attitude to Health” questionnaire proposed
by R.A. Berezovskaya, and also used the solutions to pedagogical cases we developed.
To check statistically significant deviations in groups of students belonging to different
faculties, we used analysis of variance. The data obtained during the study allowed us
to conclude that the system of teacher training in the field of health-saving for the
future teacher, who is both an object and a subject of health-saving activities, is not
sufficiently effective. In the personality structure of the health-saving type, the activity
component is the least developed, with a high level of formation of the cognitive and
an average level of formation of the motivational and value components. The work
puts forward a hypothesis that the pilot project developed by the department and
practically implemented in the educational process - the “Health-Saving and I”
educational guide, will contribute to the formation of the personality of a health-saving
type of student. The results obtained are intermediate. To monitor the effectiveness of
the guide introduced into the educational process, a second diagnosis of the formation
of the personality components of a student of the health-saving type is planned after
studying the disciplines of the health-saving module by students of the 2022
enrollment.

Keywords: Health-saving, health-saving personality type, cognitive component,
motivational and value component, activity component, educational guide.
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3n0poBasi Halusl SIBISETCS TJIABHBIM (YHIAaMEHTOM M TJIaBHBIM CTPATErHYECKUM
pecypcoM SKOHOMHMKM M Oe3omacHocTH Poccuiickoit ®Denepanuyn, MTOITOMY
aKTyaJIbHOCTh (PEHOMEHA 3JI0pPOBbECOEpPEKEHUsI TPOJIOJDKAET COXPAHAThCA B
Hacrosimee  Bpemsa.  Llenbto  paHHOW — pa®oOThl  SBISUIMCH  JMAarHOCTHMKA
c(OpMUPOBAHHOCTH OCHOBHBIX KOMIIOHEHTOB JUYHOCTH CTyJeHTa
3/10poBbecOeperaroniero Tuna M pa3paboTKa MeJarorudyeckoil  TEeXHOJIOTUH,
HalpaBJIeHHOW Ha ee GopmupoBaHue. B nccienoBaHNN NPUHSAIN y4acTHE CTYIEHTHI
YEeTBEPTHIX KYpPCOB BCEX HampapiieHU# moaArotoBku (N=199), Bo3pact pecrioHI€HTOB
— 20-22 rona, u3 kotopsix 79,22% (158) ObLIM skeHCKOrO 1Moyia. B pabore mpoBeieHa
JMarHOCTHKA C(OPMHUPOBAHHOCTH KOTHUTHUBHOTO, MOTHBAI[MOHHO-IIEHHOCTHOTO H
JESTEIbHOCTHOIO ~ KOMIIOHEHTOB B CTPYKType  JUYHOCTH CTyJEeHTa
310pOBbECcOEperaroniero TUMa MpU MOMOIIM AHKETUPOBaHHS Mo MeToauke A.P.
Kamaneesoii, H.B. Hosoxwumnosoit, C.I'. JIoOpoTBopckoi, onpocHuka «OTHOILIEHUE K
310pOBBIO», IpenaoxkeHHoro P.A. bepe3oBckoil, a Takke NPHUMEHSIOCHh PELICHHE
pa3pabOoTaHHBIX HaMHU MeJarorudyeckux Kehcos. JlJisi MPOBEPKU CTAaTHUCTUYECKU
3HaYUMbIX OTKJIOHEHMH B TpyIlmax CTYAEHTOB, MPHHAUICKANMX K pa3sHbIM
¢dakynbpTeTaM, HaMU HCIOJIB30BaJICS AMCIEPCUOHHBIN aHanu3. [lonydyeHHble B Xone
UCCIIEIOBaHMs JJaHHbIE MO3BOJMIIM CHENIaTh BBIBOJ O HEIOCTATOYHO 3(P(eKTUBHOM
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CHCTEME TOATOTOBKM TNEJAarorndeckux KaapoB B 00JacTH 370POBbECOEpEIKEHHUS
Oynylero mejmarora, KOTOPbIA SIBISIETCSI OJHOBPEMEHHO OOBEKTOM U CYOBEKTOM
3/10poBbecOeperaroei JIeSITEIIBHOCTH. B CTPYKTYpe JTUYIHOCTH
3I0pOBbECOEpEraoIero TUIa HauMEHee Pa3BUT JEATEIbHOCTHBIM KOMIIOHEHT MpH
BBICOKOM ypPOBHE C(OPMHUPOBAHHOCTH KOTHUTHUBHOTO M CpPEAHEM YpOBHE —
MOTHBAIIMOHHO-LIEHHOCTHOTO KOMIIOHEHTOB. B paboTe BbIIBHHYTa rUIOTE3a O TOM,
4T0 pa3paboTaHHBIN Ha Kadeape U MPaAKTUICCKH pealn3yeMblil B yaeOHOM mporiecce
MUIOTHBIA MPOEKT — 0Opa3oBaTeNbHbIN Taiif «3mopoBbecOepeker_u_S» — Oyxaer
CHO0COOCTBOBATH (POPMHUPOBAHUIO TMYHOCTH 3A0POBHECOEPETAIOIIEro THITA CTYACHTA.
[TomyueHHble pe3ynbTaThl SBISIOTCA TMPOMEXKYTOUYHBIMU. J[11i MOHUTOpPHHTA
3¢ (HEeKTUBHOCTH BHEJIPEHHOTO B 00pa3oBaTENbHBIM MPOIECC Tala IIaHUPYeTCS
IMMOBTOpHAaA JUArHOCTHKa CCI)OpMHpOBaHHOCTI/I KOMIIOHCHTOB JIMYHOCTU CTYACHTA
3JI0pOBbECOEpEraroIero TUTA nocie U3Y4YCHUS BCEX JTUCIUILTAH
3JI0pOBbecOeperaroIero MoayJsl cryeHraMu Habopa 2022 rofa.

Knroueswvie cnosa: 310poBbecOepekeHre; JIMYHOCTh 370pOBbecOEpEraroniero TUra,;
KOTHUTUBHEIA KOMIIOHCHT, MOTHB&HHOHHO-HCHHOCTHLIﬁ KOMIIOHCHT,
JeSITEIbHOCTHBIA KOMIIOHEHT; 00pa30BaTeNbHBbIH raii.

®unancupoBanue. Pabora nposenena Ha kadenpe pusndeckoit KynsTypsl u ciopra PI'AOY BO
«Poccuiickuii rocynapcTBEHHbIN IpodeccHOHATbHO-TIENarOrHYeCKU YHUBEPCUTET» B paMKax
IUIaHA pean3aluy HayqHo-uccienosarensckoi aesrensHocty HI[ PAO PI'TIITY no HampaBieHuto
«[Icuxomnoro-negarornyeckyue ycjaoBHUsl CTAaHOBJIEHUS JMYHOCTH, OOJajaroliell KOMIETEHUUsIMU B
obmnactu 310poBbecOepexenus», koa [IOHU PO 5.7.2.1.

Jsa nurarel: /Jeiikosa T.H., Muwuna E.I". ViccnenoBanue 3(p)()eKTUBHOCTH CUCTEMbI TIOJTOTOBKU
OakajaBpOB TeAarormueckoro oOpa3zoBaHusi B oOjacTu 310poBbecOepexenus // Ilcuxomoro-
nenaroruueckue uccieaosanus. 2023. Tom 15. Ne 4. C. 25-42. DOI:10.17759/ psyedu.2023150402

Introduction

The state is actively working on the development of health care in the Russian Federation. A
considerable number of draft laws concerning the sphere of the formation of a culture of health among
the population are being developed and implemented, including the Federal Law "On the
Fundamentals of Health Protection of Citizens in the Russian Federation", the Federal Law "On
Protection of Citizens' Health from Exposure to Ambient Tobacco Smoke and Consequences of
Tobacco Consumption™, the Strategy for the Development of Upbringing in the Russian Federation
for the Period until 2025 [12].

Practically all over the country, the material and technical conditions for the improvement of
the health of the population are being created, in particular, the number of sports and recreation
facilities is increasing (sports and recreation complexes, swimming pools, fitness clubs), open sports
grounds are functioning, free accessible programs to maintain the motor activity of different age
groups are being massively introduced. The mass media are actively promoting the program of free
All-Russian medical examination of the country's population.

Undoubtedly, there are positive changes in the introduction of different age groups to a healthy
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lifestyle, however, in the youth environment this trend is more for the purposes of image, rather than
a conscious activity to preserve and promote health. A healthy lifestyle is perceived as a fashionable
trend, as a component of fitness (acquiring a beautiful body) and so-called "proper nutrition™ in its
various variations. Therefore, the relevance of the phenomenon of health-saving remains at the
present and is becoming increasingly important in the context of raising a healthy nation, which is
the foundation, the main strategic resource of the economy and security of the Russian Federation
[15]. It should also be noted that health-saving is an integral part of public health and can contribute
to the improvement of the demographic situation in Russia.

A large number of scientific works in domestic literature are devoted to the problem of
preserving and improving public health. There are two main approaches to the formation of the
population’s health-saving, which are represented by the medical and pedagogical aspects of this
problem. The vectors of the development and modernization of the health care system, its
accessibility for different categories of the population, current problems and prospects for their
solution are widely covered [16].

One of the relevant directions of research in the last 20 years is the creation of psychological
and pedagogical conditions for educating the personality of a teacher who has a formed competency
in the field of health-saving activity. The teacher should not only have knowledge in the field of
healthy lifestyle, but also be an example for students, which means that the teacher should be the
flagship of a healthy lifestyle, i.e. he/she is both the object and the subject of health-saving activity
[13; 17; 22, 23; 24; 29].

If we turn to the data of foreign pedagogy and medicine, in general, much attention is paid to
the cultivation of the medical literacy of children and the youth, the creation of health-saving
conditions in the educational organization and the training of professional staff [26; 27; 28].

In the context of the upbringing of the personality of a student capable of health-saving, the
mechanisms of the diagnostics of the formation of the student's readiness for health-saving are
considered, the structure of the readiness and level criteria for assessing the development of each
component are proposed [5; 6; 8; 25].

According to the Federal Law "On Education in the Russian Federation" Ne 273-FL from
29.12.2012, in Article 51 it is noted that "an educational institution creates the conditions that
guarantee the protection and strengthening of the health of students, pupils”, i.e. the function of
forming a culture of health in the modern young generation is assigned to the current education
system, and at all levels of the educational process.

So, the system of higher professional education, aimed at the formation of pedagogical staff
in accordance with the challenges of modern times, should provide the training of future teachers
with competency in the field of health-saving. Thus, one of the priority tasks of the pedagogical
university is not only the formation of a harmonious and comprehensively developed personality, but
in particular the personality of a student of the health-saving type.

In our understanding, the personality of the health-saving type is a person capable of health-
saving during the learning process in the educational organization, in everyday life and in future
professional activity [4].

In the structure of the health-saving personality type we distinguish the following components:

1. cognitive (valeological literacy);

2. value and motivational (attitude towards one's own health as the highest value);
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3. activity (readiness for active health-saving activity).
Methods

Based on the above-mentioned, the purpose of our study is to diagnose the formation of health-
saving personality type of the student as the object and subject of health-saving activity, as well as
the development of a pedagogical technology aimed at the formation of this type of personality.

According to the Federal Educational Standard of Higher Education 3++ the purposeful
process of the formation of the health-saving type of personality occurs through the implementation
of academic disciplines that are mandatory for all educational programs of specializations 44.03.01
and 44.03.05 and organized educational work, which is an integral part of the student's learning
process in higher education. The "Life Safety”, "Physical Education and Sports", "Elective
Disciplines in Physical Education and Sports” disciplines are studied in courses 1-3 according to the
curriculum. Therefore, the study involved 4™ year students who have been trained in these disciplines
and already have experience of pedagogical practice in educational organizations, and therefore have
a sufficiently well-developed level of personal subjectivity development [18]. The study involved
students of the Faculty of Sports and Life Safety, Psychological and Pedagogical Education, Science,
Mathematics and Information Technology, Philology and Mass Communication, Art Education and
Social and Humanities Faculty ((N=199, age 20 - 22 years), studying at the branch of the Russian
State VVocational Pedagogical University in the city of Nizhny Tagil.

In accordance with the structure of the health-saving personality type proposed by us, the
diagnostics of each component was carried out.

Quantitative and qualitative analysis questionnaires developed by us were used as diagnostic
material for the assessment of the level of formation of the cognitive component. The questions of
the questionnaire contained information about proper nutrition, physical activity, disease prevention,
bad habits, personal and public hygiene, the ability to use information on health from various sources,
psychological well-being and other aspects of health.

The coefficient of the level of formation of the valeological culture (C) of a future teacher was
calculated according to the formula proposed by A.R. Kamaleeva and N.V. Novozhilova [11].

Based on the criteria above, the level of formation of valeological literacy was highlighted in
each questionnaire. The low level corresponded to the coefficient value (C), which was in the range
from (-0.7) to (-2), average - from (-0.6) to (+0.7), high - from (+0.7) to (+2).

To assess the formation of the value and motivational component, the "Attitude towards
Health" questionnaire proposed by R.A. Berezovskaya was used [2]. The questionnaire consists of
10 questions, combined into 4 scales in accordance with the levels of consideration of mental attitude:
cognitive, emotional, behavioral and value and motivational components. The closed-ended
questions, which are table sets containing from 5 to 10 numbered statements, are answered by
respondents according to their degree of agreement on a 7-point scale. This questionnaire allows for
us to perform a qualitative analysis of the obtained data for each question and statement included in
the studied value and motivational component [1].

The questions included in the value and motivational block of the questionnaire make it
possible to identify the dominant needs in the system of values of students, including educational
motivation, and the level of formation of the motivation for the preservation and promotion of health
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[14].

Readiness for active health-saving activity (activity component) was determined according to
the method of S.G. Dobrotvorskaya [7] and by analyzing the students' solution of pedagogical cases
developed by us.

Surveying according to the method of S.G. Dobrotvorskaya [7] reveals the typology of
personality by orientation towards a healthy lifestyle: the positive self-developing type, the positive
type, the moderately negative, the negative but ready to lead a healthy lifestyle, the positive-unstable
type, the false-positive type, the negative type, the pedagogically neglected type. This method is a
questionnaire consisting of 24 questions, the answers to which are evaluated on a ten-point scale. The
questions proposed in the questionnaire concern all aspects of healthy lifestyle: nutrition, daily
regimen, well-being, health values, presence of bad habits, motor activity, etc.

To identify the level of formation of the ability to apply theoretical knowledge about health-
saving in practice, students were offered pedagogical cases. For each correctly solved case, 3 points
were given in the evaluation table, for a solution with one mistake - 2 points, more than two mistakes
- 0 points. This criterion assessment allowed us to identify the high, average and low level of
formation of the activity component.

As an example, we offer the content of two pedagogical cases.

Case 1. You need to address the issue of the daily regimen of students at the parents' meeting,
as the first lesson at school has become ineffective due to the frequent tardiness of children or a low
performance caused by the sleepiness of students. What form of work with parents will you choose,
list the methods and means used.

Case 2: During the school day you noticed that two girls from your class ate a lot of candy.
Does the teacher need to intervene in this situation. If you think this is necessary, how would you
build a dialog with the girls. What extracurricular activity could be organized on the topic "Health
problems caused by sugar".

The activity component allows for the assessment of the level of students' mastery of the
means, methods and technologies of a healthy lifestyle in practical activities.

Results

The results of the assessment of students' cognitive component formation indicate its high
level, according to the obtained mean values of C = 1.4. (Table 1). The high value of the coefficient
(C) was noted in students studying at the Faculty of Sports and Life Safety (C=1,85), the low (C=1)
- at the Faculty of Art Education. This situation is probably connected with the specific profile of
training of future specialists, the presence of a large block of professional disciplines that contribute
to the formation of the valeological culture of students studying at the FSLS. Despite this, the data
obtained in the study indicates the good theoretical training in the field of health-saving of future
teachers, which is carried out at different faculties of the branch of the Russian State Vocational
Pedagogical University.
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Table 1.
Results of Diagnostics of the Cognitive Component in Students
Faculty Sample (n) High level Average level | Low level Average
value of C
FSLS 44 94,5% (43) 55% (1) 0% 1,85
SHF 34 85,3% (29) | 14,7 % (5) 0% 1,33
FPPE 28 78,57 %(22) | 21,43% (5) | 0% 1,5
FSMIT 41 82,9% (34) | 17,07% (7) 0% 1,5
FPMC 32 81,25 % (26) | 18,75% (6) | 0% 1,38
FAE 21 66,67% (14) |33,33% (7) | 0% 1
In total 199 84,42%(168) | 15,57 % (31) | 0% 1,4

During the evaluation of the results obtained during the diagnostics of the motivational and
value component, it was found that, unfortunately, "health” takes a third place in the system of
terminal values of young people, such as material well-being, interesting work, family, recognition
in others, independence and freedom (tab. 2).

The analysis of students' answers about the place of health in the hierarchy of instrumental
values shows that its role in human life is underestimated (tab. 2). This situation is especially
pronounced among students studying at the following faculties: Social and Humanities, Philology
and Mass Communication, and Art Education. All of this speaks about the consumerist attitude of
young people towards their own health, which is probably associated with the features of age,
characterized by the period of active socialization, personal and professional development, the
manifestation of a variety of interests [9; 11].

Among the reasons for insufficient care about personal health, students most often noted such
objective circumstances as a lack of time - 23%, the presence of more important things - 26%, the
need for material expenses -23%.

Among the subjective factors respondents emphasized: the lack of necessity in caring about
health — a "situation when nothing hurts" (26%), the lack of willpower (26%), the unwillingness to
limit themselves in anything - 23% (Table 2).

Table 2.
Results of the Assessment of the Value and Motivational Component of Students' Mental
Attitude towards Health

Faculty Terminal values Instrumental values Factors of insufficient care about
health
objective subjective
FSLS 39%- material | 39%- perseverance and | 26%- the presence | 26% - lack of
FSMIT | values; hardwork; of more important | necessity
FPPE 32%- interesting | 36% - abilities; things 23% - lack of
work; 35%- health; 23%- lack of time | willpower
31%- health 31% - material well- | 23 % - the need | 21% - don’t
30%- freedom being; for material | want to limit
28%- family 28% - «right | expenses themselves
28% - recognition in | connections» 20%- lack of
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others 21% - good education knowledge on
what to do
SHF 39%- material | 40 % - perserverance 28%- lack of
FAE values; and hardwork; knowledge on
FPMC 37%- interesting | 38% - abilities; what to do;
work; 31%- material well- 26% - lack of
31%- health being; necessity
28%- family 31%- health; 23% - lack of
30%-freedom 27% - «right willpower
30% - recognition in | connections» 21% - don’t
others 25% - good education want to limit

themselves

According to the obtained data of the study of students' readiness to conduct health-saving
activity (Table 3), 4 types of personality are identified among the examinees: the second type
(65.32%), the third (9.04%), the fifth (18.59%), the seventh (7.54%).

The majority of students, regardless of the profile of training, have a positive type, which is
characterized by the readiness to lead a healthy lifestyle, but requires the formation of a culture of the
self-preservation of health and the involvement in systematic activities for self-healing. The highest
percentage of this type of personality is found in the subjects studying at the Faculty of Sports and
Life Safety (tab. 3). The positive-unstable V type, leading a healthy lifestyle, but taking the position
of a "child" in relation to their health, not inclined in a situation of good health towards self-healing,
is found in 18.59% of students. No students belonging to types IV, VI and VIII were found among
those who took part in the study. However, there are those who belong to type VII (7.53%) and are
not ready to lead a healthy lifestyle, often resisting pedagogical influence. It should also be noted that
among all the interviewed respondents there is no positive self-developing type that is oriented
towards a healthy lifestyle, takes the conscious position of an "adult” in relation to their health,
actively engaged in self-healing, applies various health improvement systems (tab. 3). Similar results
were described in the works of a number of authors [3; 17].

In general, considering the results of the diagnostics of the typology of personality by
orientation towards health and wellness, it is necessary to note the low readiness of students to
conduct health-saving activities among students studying at the following faculties: Social and
Humanities, Philology and Mass Communication, Art Education of the branch of RSVPU in Nizhny
Tagil.
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Table 3.
Results of Diagnostics of Personality Typology on Orientation towards a Healthy Lifestyle, in
Percentages
Faculty Personality Typology on Orientation towards a Healthy Lifestyle
(sampl | I i v Vv VI VIl VII
e) Positive | Positive | Modera | Negative | Positive- | False- | Negative | Pedagog
self- type tely , but unstable | positive type ically
develop negativ | ready to type type neglecte
ing e type lead a d type
type healthy
lifestyle
type
FSLS 0 81,81 13,63 0 4,54 0 - 0
(44)
SHF 0 41,17 11,76 0 44,11 0 2,94 0
(34)
FPPE 0 75,0 7,14 0 17,85 0 - 0
(28)
FSMIT 0 78,04 4,87 0 14,63 0 2,43 0
(41)
FPMC 0 56,25 3,12 0 25,0 0 15,62 0
(32)
FAE 0 42,85 14,28 0 4,76 0 38,09 0
(21)
In total 0 65,32 9,04 0 18,59 0 7,53 0
(199)

The analysis of students' solutions of pedagogical cases allowed us to conclude that students
do not cope with this type of tasks and cannot apply their theoretical knowledge to solve a specific
pedagogical situation. Only 4 students (2.0%) out of the total number of examinees managed to
complete the proposed tasks in full (Table 4). In 57.78% of the examinees the low level of the activity
component prevails, 40.2% have an average level of this criterion. The obtained results correlate well
with the data of readiness testing according to S.G. Dobrotstvorskaya's method [7].

Table 4.
Results of the Diagnostics of the Activity Component According to the Indicators of Solving
Pedagogical Cases

Faculty Sample High Level Average Level Low Level
(n)
FSLS 44 4,54% (2) 52,27% (23) 43,18 % (19)
SHF 34 0% 41,17 % (14) 58,82 % (20)
FPPE 28 3,57 % (1) 50,0% (14) 46,42% (13)
FSMIT 41 2,43 % (1) 43,9 % (18) 53,65 % (22)
FPMC 32 0% 21,87 % (7) 78,12 % (25)
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FAE 21 0% 19,05 % (4) 80,95 % (17)
In total 199 2,00 % (4) 40,2 % (80) 57,78 % (115)

To check statistically significant deviations in groups of students belonging to different
faculties, we used analysis of variance.

Assessment of the influence of the level of cognitive component formation depending on the
affiliation of the sample of students to the faculty according to the analysis of variance showed that
F calculated (0.09) is significantly less than F critical (3.1) at oo = 0.05 and P = 0.99. The assessment
of the influence of the level of formation of the activity component depending on the affiliation of
the sample of students to the faculty showed that F calculated (0.21) is also significantly less than F
critical (3.1) at o = 0.05 and P = 0.94. This allows us to conclude that the mean values of the samples
are equal.

Discussion

Thus, the diagnostics of the components of the health-saving personality type structure
allowed us to draw conclusions about the formation of individual components in the student's
personality structure.

The cognitive component is formed in students in full.

The value and motivational component is formed to an insufficient degree, the value of health
IS not perceived by students as one of the leading values and indicates the consumerist attitude of
young people towards their own health.

The activity component, i.e. the readiness for active health-saving activity, in comparison with
the previous components, is developed to the lowest degree; only 2% of students have a high level of
readiness and 57.78% of students have a low level.

The results obtained during the study showed that the current system of training of
pedagogical staff in the field of health-saving activity is not effective enough. This led us to the need
to make changes in the educational process of training students-future teachers in the field of health-
saving, in particular, to revise the content and approaches to the teaching of the "Life Safety",
"Physical Education and Sports", "Elective Disciplines in Physical Education and Sports” academic
disciplines,

A favorable accompanying factor for the development of new approaches to the formation of
competency in the field of health-saving of students was the introduction by the Ministry of Education
of the "Core of higher pedagogical education™ in the system of higher pedagogical education from
September 2022. From that moment the health-saving module is included in the curriculum and the
process of the formation of the health-saving personality type occurs during the study of five
disciplines: "Age-related Anatomy"”, "Physiology and Culture of Health”, "Basics of Medical
Knowledge"”, "Life safety”, "Physical Education and Sports”, "Elective Courses on Physical
Education and Sports".

The result of studying these subjects is the formation of universal competence UC-7: able to
maintain an appropriate level of physical fitness to ensure full social and professional activity. The
methodological recommendations provide the indicators of achievement of UC-7, one of which says
"has the technologies of a healthy lifestyle and health-saving, selects a set of physical exercises taking
into account their impact on functional and motor capabilities, the adaptational resources of the body

34



Meuixosa T.H., Muwuna E.T. Deykova T.N., Mishina E.G.

HUccnenoBanue 3¢ peKTHBHOCTH CHCTEMBI TIOATOTOBKH Investigating the Effectiveness of the System for
0akaaBpoB Ie1Iaroruueckoro oopasoBaHus B 00J1aCTH Training Bachelor Teachers in Health Promotion
30pOBbECOCPEIKEHHUS Psychological and pedagogical research.
Icuxonoro-nenarorndyeckue uccienoanus. 2023. 2023. Vol. 15, no. 4, pp. 25-42.

Tom 15. Ne 4. C. 25-42.

and on the improvement of health” (UC-7.2) [19].

We assume that the development and implementation of the educational guide in the
educational process, filled with interesting and accessible content for students, will contribute to the
formation of the health-saving personality type of the student.

As a pilot project to improve the effectiveness of the formation of the health-saving type of
student personality at the Department of Physical Education, which is assigned disciplines of health-
saving module, developed and launched in the educational process of the "Health-saving_and_I"
guide from September 2022.

The guide contains five thematic blocks:

- physical fitness (includes assessment of physical development and development of basic
physical conditioning);

- functional profile (assessment of the functional state of the body systems);

- time management (reflects daily routine, labor and rest regimen);

- healthy nutrition plate (assessment of rationality and nutritional balance);

- motor activity timer (analyzes the amount and types of motor activity during the day);

- check-list of training (a variable part for students' independent work).

Each block includes theoretical information in an interesting form and a research part, where
students enter the data obtained during observations and measurements. Analyzing the results of their
own research, students consciously, with the help of a teacher, and independently, can make
adjustments in their own activities aimed at preserving and improving personal health. In our opinion,
this should contribute not only to the development of the cognitive and value and motivational
components of the health-saving personality type, but also to the development of the activity
component due to the reflexive component.

An initial introduction to the guide takes place in the "Physiology and Culture of Health"”
course, where students are explained the method of working with it and fill in the first trial indicators,
such as entry diagnostics. Physical fitness and functional profile are filled in at certain time intervals
on the "Physical Education and Sports”, "Elective Courses in Physical Education and Sports"
subjects. The rest of the guide is filled out in practical classes during the study of other disciplines of
the health-saving module.

Filling out the "Health-saving" guide is mandatory for all students studying disciplines of the
health-saving module, which is unified in content in accordance with the "Core of Pedagogical
Education”.

To monitor the effectiveness of the implementation of the guide in the educational process,
we plan to conduct a diagnosis of the formation of components of the personality of the student of
the health-saving type after the study of disciplines of the health-saving module by students of the
enrollment of 2022. The results of the monitoring will allow us to draw conclusions about the success
of the hypothesis put forward in the study.

Findings

Thus, the diagnostics of the components of the structure of the health-saving personality type
allowed us to come to the following conclusions:
1. The cognitive component is fully formed in students.
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2. The value and motivational component is formed to an insufficient degree, the value of
health is not perceived by students as one of the leading values and indicates the consumerist attitude
of young people towards their own health.

3. The activity component, i.e. readiness for active health-saving activity, in comparison with
the previous components, is developed to the least extent, a high level of readiness is noted only in
2% of students, in 57.78% of students the low level prevails.

4. As a pilot project to improve the effectiveness of the formation of the personality of the
student of the health-saving type at the Department of Physical Education, which is assigned
disciplines of the health-saving module, the "Health-saving_and_I" guide was developed and
launched in the educational process from September 2022.

Conclusion

The results of the conducted research allowed us to conclude that the current system of
formation of the personality of the student of the health-saving type, within the study of disciplines
in accordance with FSES HE 3++ "Life Safety”, "Physical Education and Sports”, "Elective
Disciplines on Physical Education and Sports™ is not effective. Therefore, within the framework of
mastering the health-saving module according to the methodological recommendations of the "Core
of Higher Pedagogical Education™ we have introduced the "Health-saving_and_I" guide into the
educational process. The purpose of this development is to promote the mastering of theoretical
knowledge in an interesting and accessible format for students and the formation of the ability to
apply them in practical activities aimed at health-saving not only during the learning process in higher
education, but also in everyday life and in future pedagogical professional activity.

The developed guide is a practice-oriented educational and methodological development,
which can be successfully implemented in the educational process during the study of disciplines of
health-saving module.

The limitation of this study may be the representation in the sample by students of only one
pedagogical university. It is possible that students of other pedagogical universities will have a
different level of formation of the components of the health-saving personality type structure.

The obtained results of the study are intermediate, the hypothesis proposed in the work
requires further testing after the implementation of this pedagogical technology in the educational
process.
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The article analyzes the subjective assessment of the readiness and ability to
implement inclusive practices with tutor support for students with disabilities in
conditions of inclusion among students of the defectology, psychological and
pedagogical and social fields of training, with experience working as tutors. We
developed a subjective assessment model based on competency and activity
approaches that includes 4 questionnaires: the attitude towards inclusion, the intention
to implement inclusive practices, the reflection of difficulties and self-efficacy in
implementing inclusive practices. The study sample is represented by 488 respondents,
who, when grouped by field of education, included — 157 students of higher special
education (defectologists), 80 pedagogy and psychology students (higher education),
32 psychologists in the social sphere (higher education) and 15 college students
majoring in “Social Work” (152 students from other majors were not considered in the
analysis by field of education, but were included in the analysis using the grouping
variable “Experience as a tutor”). Research methods: empirical - questionnaires
containing scales designed for the self-assessment of the readiness and ability to
implement inclusive practices in tutor support; statistical - the Kruskal-Wallis test
(SPSS Statistics 18.0 program). An analysis of the results of responses on the various
questionnaires showed that the largest proportion of positive responses from
respondents was observed among defectology students, students of the “Psychologist
in the Social Sphere” field and students with tutor experience from 1 to 3 years in the
responses to the “Attitudes towards inclusion” (63,6%, 64,1%, 62,5%, respectively),
“Intention to implement inclusive practices” (81,1%, 65,3%, 71,2%, respectively) and
“Effectiveness in implementing inclusive practices” (68,8%, 63,8%, 69,7%,
respectively) questionnaires, while agreement with the presence of difficulties was the

43

CC-BY-NC


https://orcid.org/0000-
mailto:BystrovaYuA@mgppu.ru
mailto:shemanovayu@mgppu.ru

Camconoea E.B., bvicmposa F0.A., llemanos A.1O., Samsonova E.V., Bystrova Yu.A., Sheamanov A.Yu.,

IIpokonvesa JI.M. Prokopeva L.M.
HccrnenoBanue cyObeKTUBHOM OLIEHKH TOTOBHOCTH U The Study of the Subjective Assessment of the
CIIOCOOHOCTH CTYJICHTOB U pabOTaIOLINX ThIOTOPOB K Readiness and Ability of Students and Working Tutors
THIOTOPCKOMY COTPOBOXKICHUIO B YCIOBUSX for Tutor Support in the Context of Inclusive Education
MHKITIO3UBHOTO 00pa30BaHUsI Psychological-Educational Studies. 2023.
TIcuxonoro-negarorndeckue ucciaenosanus. 2023. Vol. 15, no. 4, pp. 43-61

Tom 15. Ne 4. C. 43-61.

lowest among defectology students (28,4%). Among students with tutoring
experience, the largest proportion of positive choices was in the group of students with
1 to 3 years of experience, where there were significant differences in relation to
inclusion and the effectiveness in implementing inclusive practices. In conclusion, it
is stated that tutor training programs seeking to increase the readiness and ability to
implement inclusive practices should include the development and implementation of
an individual educational route based on the reflection of one’s value attitudes,
intentions (motives), analysis of difficulties and assessment of self-efficacy.
Keywords: inclusive education; student preparation; tutors; students with disabilities;
professional competencies; reflection of difficulties; attitude towards inclusion.
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B craree mpoBeneH aHaM3 CyOBEKTHBHOW OIICHKHM TOTOBHOCTH M CIIOCOOHOCTH K
pealM3allud  WHKIIO3MBHBIX  MPAKTUK TMPU  THIOTOPCKOM  COIPOBOXKICHUU
00yJarOIUXCsl C OTPAHUYCHHBIMU BO3MOKHOCTSIMU 3JI0POBBS B YCIIOBUSX WHKITIO3HH
y CTYIEHTOB Je(EeKTOIOTHYECKOr0, MCHUXOJIOr0-MeJarornyeckoro M COIHAIBHOTO
HAIPABIICHUH IMOATOTOBKH U CTYJICHTOB, HMCIOIIHUX OMBIT pa0OTHI THIOTOPOM. MoIeTb
CyOBEKTUBHOI OIICHKH pa3paboTaHa HaMH Ha OCHOBE KOMIIETEHTHOCTHOTO H
JESTEIIbBHOCTHOTO TOAXOJOB W BKJIIOYAaeT B ceOs 4 ONPOCHHWKA: OTHOIICHHE K
WHKIIIO3MM, HaMepeHHe pealu30BaTh MHKIIO3UBHBIE TMPAKTUKH, pedrekcus
TpyIaHOCTEH 1 caM03(P(PEKTUBHOCTH B peali3allii WHKITIO3UBHBIX MTPAKTUK. BeIOopKa
UCCIIeIOBaHMsl TpejcTaBieHa 488 pecrnoHIeHTaMH, KOTOpbIe MPH TPYHIHPOBKE IO
HaIpaBJICHUIO 00pa30BaHMsS BKIOYAIH 157 CTYAEHTOB BBICHIETO CIEIHATBHOTO
obpazoBanus (medexronoru), 80 CTYACHTOB IEIaroroB-IICUXOJIOTOB (BBICIICE
oOpa3oBanue), 32 mcuxonora B couuaibHOW cdepe (Bbiciiee oOpa3oBanue) U 15
CTYJICHTOB KOJIJIe/Ka 1Mo HanpaBieHuto «ConuansHas padotay (152 cryaeHnTta apyrux
CTIEIMAIEHOCTEH B aHAJIN3€E TI0 HAIIPABIICHUSIM 00pa30BaHUS HE PACCMATPUBAIIUCH, HO
BKIIIOUAINCHh TPU aHAIM3€ M0 Tpynmupyromeil mnepeMeHHOM «OmnbeIT padOTHI
TBIOTOPOM»).  MeETOABl  HCCICNOBAaHUS:  OMIHUPUYECKHE  —  ONPOCHUKH,
npelHa3HaYeHHbIE JJIS CAMOOIIEHKHM TOTOBHOCTH W CIOCOOHOCTH K pealn3alu
WHKITIO3MBHBIX TPAKTUK TPH THIOTOPCKOM COMPOBOXKICHHUH, CTATUCTHUCCKUE —
kputepuii  Kpackena-Yommuca (mporpamma SPSS  Statistics  18.0).  Awnanus
pPEe3YJIbTaTOB OTBETOB I10 PA3JIMYHBIM OMPOCHUKAM ITOKA3aJl, YTO HAMOObIIAs OIS
MO3UTUBHBIX OTBETOB PECHOHJIEHTOB HAOIIO/anach y CTYACHTOB-AC(PEKTOJIOTOB,
CTyJeHTOB HampasieHus «[Icuxoor B conuaabHOU cepe» U CTYICHTOB, UMEIOIINX
OTBIT paboThl OT 1 10 3 seT, B OTBeTax Ha ONMPOCHUKH «OTHOIICHHE K MHKIFO3UN)»
(63,6%, 64,1%, 62,5% cootBeTcTBeHHO), «HamepeHnne pearn3oBaTh WHKIIO3HUBHBIC
npaktukn» (81,1%, 65,3%, 71,2% coorBercTBeHHO) U «I(DPEKTHUBHOCTH B
peanu3anuy WHKIIIO3UBHBIX MPaKkTHK» (68,8%, 63,8%, 69,7% COOTBETCTBEHHO), MPHU
TOM CoOrJlacue C HaIWYhueM TPYAHOCTeH OBUIO HAUMEHBIIUM Yy CTYACHTOB-
nedexromoroB  (28,4%). Cpenu CTyIEHTOB, HMEIONUX THIOTOPCKHM  OIBIT,
HauOOJIbINAs TOJIS MO3UTUBHBIX BEIOOPOB ObLIa B TPYIINE CTYACHTOB CO CTaXKeM OT 1
n0 3 7eT, T/€ JOCTOBEPHBIE OTIMYMs OBUIM TIO OTHOIIEHWIO K HWHKIIO3UH U
3¢ (HEeKTUBHOCTH B peaTn3allii MHKIIIO3UBHBIX MPAKTUK. B 3akIIt0ueHNN yKa3bIBaeTCs,
YTO TPOrPaMMBbI TOJTOTOBKH TBHIOTOPA, CTPEMSIIHUECS YBEIUYHTh TOTOBHOCTH M
CIIOCOOHOCTh K peaiu3allii WHKIIO3UBHBIX MPAKTHUK, JOJDKHBI MPEIyCMaTpHUBATh
pa3paboTKy W pealu3allii0 HHIUBUIYATHHOIO 00pa30BaTeIbHOIO0 MAapIIpyTa,
OCHOBaHHOTO Ha pedieKCHH CBOMX IIEHHOCTHBIX OTHOIIIEHUH, HAMEpPEeHH (MOTHBOB),
aHaJM3€e TPYAHOCTEHN U OlIeHKE caM0d3(()EKTUBHOCTH.

45



Camconoea E.B., bvicmposa F0.A., llemanos A.1O., Samsonova E.V., Bystrova Yu.A., Sheamanov A.Yu.,

IIpokonvesa JI.M. Prokopeva L.M.
HccrnenoBanue cyObeKTUBHOM OLIEHKH TOTOBHOCTH U The Study of the Subjective Assessment of the
CIIOCOOHOCTH CTYJICHTOB U pabOTaIOLINX ThIOTOPOB K Readiness and Ability of Students and Working Tutors
THIOTOPCKOMY COTPOBOXKICHUIO B YCIOBUSX for Tutor Support in the Context of Inclusive Education
MHKITIO3UBHOTO 00pa30BaHUsI Psychological-Educational Studies. 2023.
TIcuxonoro-negarorndeckue ucciaenosanus. 2023. Vol. 15, no. 4, pp. 43-61

Tom 15. Ne 4. C. 43-61.

Kniwouegvie cnosa: WHKIIIO3MBHOE 00pa3oBaHHME; IOATOTOBKA CTYICHTOB; TBHIOTODHI;
oOyyaromuecs: ¢ OB3; mnpodeccroHanbHble KOMIETEHUUH, peQIEKCUs TPYAHOCTEH;
OTHOUIEHUE K MHKITIO3UH.

dunancupoBanme. lccinenoBaHue BBHINOJHEHO B paMKax TOCYJIAapCTBEHHOIO — 3aJlaHUs
MunucrepcrBa npocsemieHust Poccuiickoit ®enepanmu ot 08.02.2023 Ne 073-00038-23-01
«Hay4Ho-meToanueckoe obecreueHre nporpaMmm npoQeccuoHaNbHOMN MePEnoAroTOBKY ThIOTOpa Ha
OCHOBE TIPOo(eCCHOHATBHOTO cTaHaapTa “CrenraaucT B 00JIaCTH BOCIIUTAHUS ».

Jas murarel: Camconosa E.B., Bvicmposa FO.A., Illlemanos A.FO., Ilpokonvesa JI.M.
HccnenoBanrne CyOBEKTHBHON OIEHKHM TOTOBHOCTH M CIIOCOOHOCTH CTYACHTOB M PabOTAIOIIUX
TBIOTOPOB K TBHIOTOPCKOMY COINPOBOXKICHHUIO B YCJIOBHSX HMHKJIIO3UBHOTO 00pa3oBaHUS
[DnexTponnslil pecypce] // Ilcuxonoro-nenarorndeckue uccneaoanus. 2023. Tom 15. Ne 4. C. 43—

61. DOI:10.17759/psyedu.2023150403

Introduction

Modern professional education is based on the competency-based approach, which is reflected in
the professional standards of secondary and higher professional education and in programs
implemented in accordance with them [18]. The competency-based approach emphasizes the results
of students’ preparation for professional activities. At the same time, the result is understood as the
professional competencies formed in the process of training, rather than the information assimilated.
[13; 21].

However, the process of training professionals is mainly implemented through the subject
knowledge approach, despite all the changes associated with both the content of the programs and the
organizational forms of the educational process, as shown by modern studies [5; 6; 15; 17; 19; 28].
We assume that this fact is largely due to the reproductive approach, which persists in both general
and higher education and does not form a holistic model of professional activity in students as an
indicative basis for the formation of professional competencies. In fact, the programs do not include
educational formats that would allow students to build a conscious activity of planning and mastering
professional competencies and give a reflexive assessment on the achievement of set goals. As a
result, they receive fragmented knowledge that is not assembled into a coherent model of activity, do
not have the skills to design their educational route or a reflection on the achieved results.

The analysis of programs of the professional training of tutors for inclusive education has largely
confirmed this assumption [7]. And, despite the fact that the professionalism of a tutor in accordance
with the professional standard [16] is aimed at the formation of the tutor’s ability to plan their
education and reflect on the results achieved through the development and implementation of an
individual educational route (IER), during the implementation of training programs the students
themselves do not receive the skills of planning and reflection on their own educational route and the
competencies formed in its process. This, in turn, shows that students do not become the subjects of
their own professional activity, which, equally, will not allow them to form a subject position among
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students in the future.

An important tool for the conscious mastering of professional competencies by students, in our
opinion, is the inclusion of students in the planning of their education through the realization of the
model of professional activity and the competencies necessary for its realization. In previous studies
we developed a model of the professional competence of a tutor in inclusive education, consisting of
the readiness and ability to provide tutor support to students with disabilities [21; 23].

The purpose of this article is to investigate the subjective assessment of the formation of
professional competencies of a tutor among students of psychology and pedagogy, defectology and
social programs and working tutors through the identification of their attitude towards inclusion,
intentions towards implementing inclusive practices, reflection on difficulties and the assessment of
self-efficacy in this activity. In this study we were interested in identifying the training programs, the
students of which show a high level of the self-assessment of the readiness and ability to be a tutor in
inclusive education, and comparing their answers with the answers of working tutors, which will
allow us to formulate recommendations for professional retraining programs for tutors based on the
analysis of the research data.

Methods

To investigate the self-assessment of the professional competencies for the tutoring support of
students with disabilities in the conditions of inclusive education, we developed scales and
questionnaires [21; 23] based on the internationally used scales for assessing the professional
competencies of teachers implementing inclusive practices [24; 26; 27; 30; 32; 33]: "Attitudes
towards inclusion”, "Intention towards implementing inclusive practices”, "Effectiveness in
implementing inclusive practices” and "Difficulties in implementing inclusive practices"”, each of
which contains a number of statements that are evaluated by the respondents on a five-point Likert
scale; see the appendices in our article [23]. Survey responses were collected remotely through the
Anketolog system. A comparative analysis was carried out by groups of respondents according to the
characteristics of the subjective assessment of the readiness and ability for tutor support in the
conditions of inclusive education [21; 23].

Processing of raw scores was carried out as follows. At the beginning, positive choices (scores 4
and 5) were selected for each respondent for each of the 4 questionnaires. Each of these choices was
assigned 1 point. Then the proportion of positive choices to the total number of choices for each
respondent was determined. This way, the ordinal scale was transformed into a quantitative scale.
Further, the non-parametric Kruskal-Wallis test (SPSS Statistics 18.0 program), invariant in regards
to the monotonic transformation of the scale (without disturbing the order), was used to compare the
groups of respondents because the distribution differs from normal.

Sample

The total sample size consisted of 488 respondents, which, when grouped by educational field,

included 157 students of higher special education (defectologists), 80 students of psychology and
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pedagogy (higher education), 32 psychologists in the social sphere (higher education), and 15 college
students in the field of "Social Work" (152 students of other specializations were not considered in
the analysis by educational field, but were included in the analysis by the "Experience working as a
tutor” grouping variable). According to the "Experience of work as a tutor in conditions of inclusion™
grouping variable the sample had the following form: those without experience of tutor work - 148
respondents, those with experience up to 1 year - 110, from 1 year to 3 years - 75, more than 3 years
- 155 respondents.

Results

The analysis of the results of answers to different scales of the questionnaire showed that the
average share of positive answers, i.e. the expression of agreement with the statements of the
questionnaire, among respondents in all groups considered was more than 50%. A similar trend was
also observed in the shares of positive answers to the questionnaire statements on the intention and
effectiveness in the implementation of inclusive practices for the "Field of education” grouping
variable (tab. 1) and the "Experience working as a tutor in conditions of inclusion™ grouping variable
(tab. 2). On the contrary, for both grouping variables the share of positive answers to the "Difficulties
in implementing of inclusive practices™ questionnaire in all groups of respondents was less than 50%
(Tables 1 and 2). The preliminary, without statistical comparison, analysis of the answers to a
statement of the "Attitude towards inclusion” questionnaire, such as "l believe that students with
severe and multiple developmental disorders and severe behavioral disorders should be taught in
special schools or at home™ showed the highest level of agreement with it also among defectology
students in comparison to students of other disciplines. At the same time, the share of positive answers
(63.6%) in the general attitude towards inclusion among this group of students is close to the highest
among other groups of students (64.1%), which was observed among the students of HE
"Psychologist in the social sphere™ (tab. 1). Thus, the attitude towards inclusion of defectology
students requires further study.
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Table 1
Intergroup Comparison of Respondent Groups on 4 Questionnaires (Respondents are
Grouped by the "Field of Education Variable), Share of Positive Answers by Comparison

Group®
Difficulti | Effectiv
Education Attitudes | Intentions es eness

Teacher- Mean
Defectologist (HE) 63,63 81,07 28,38 68,84

Stand. dev. 25,97 26,42 24,08 32,14
Educational
Psychologist (HE) Mean 54,88 59,55 39.13 63,02

Stand. dev. 27,05 31,95 25,68 33,98
Psychologist in the
Social Sphere Mean 64,06 65,34 38,94 63,80
(HE)

Stand. dev. |55 ag 30.23 2524 | 32.97
Social Work Mean
(SVE) 54,00 51,51 36,41 41,67

Stand. dev. 32,25 33,61 19,17 32,58
Statistical
significance level 0.069 0.000 0.009 0.007
according to ' ' ’ ’
Kruskal-Willis test

Table 2
Intergroup Comparison of Groups by the Share of Positive Answers on 4
Questionnaires (Respondents are Grouped by the ""Experience of Working as a Tutor in
Conditions of Inclusion™ Variable)

Experience of
Working as a Tutor
in Inclusive Difficulti | Effectiv
Conditions Attitudes | Intentions es eness
No work experience ~ Mean 61,82 79,79 25,34 63,40
Stand. dev. 27,80 28,35 23,41 33,96
Up to 1 year Mean 51,09 61,41 34,22 56,29
Stand. dev. 29,03 34,88 27,32 35,47
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From 1 to 3 years Mean 62,53 71,15 34,16 69,67
Stand. dev. 27,22 30,46 23,75 31,47
More than 3 years Mean 56,77 62,29 35,38 56,18
Stand. dev. 26,41 30,66 25,25 35,20
Total Mean 57,91 68,76 31,89 60,47
Stand. dev. 27,82 31,88 25,27 34,60
Statistical significance level according | 0,007 0,000 0,005 0,018

to the Kruskal-Willis test (including
the “No experience” group)
Statistical significance level according | 0,026 0,061 0,933 0,014
to the Kruskal-Willis test (excluding
the “No experience” group)

As can be seen from Table 1, reliable differences between groups with different educational focus
were observed for all questionnaires except for attitude towards inclusion, i.e. in questionnaires
assessing the intention, effectiveness and difficulties in the implementation of inclusive practices.
The highest level of positive answers (agreement with the questionnaire statements) for the "Intention
to implement inclusive practices™ questionnaire occurred among defectology students (81.1%), and
the lowest - among SVE students in the field of "Social Work" (54.0%). A similar trend was observed
in the answers to the "Effectiveness in the implementation of inclusive practices” questionnaire:
defectology students - 68.8%, SVE students - 41.7%. At the same time, the lowest level of agreement
with the presence of difficulties was also found among defectology students (28.4%), but the highest
level of agreement with the presence of difficulties occurred in HE students in the "Educational
psychologist” specialization (39.1%), which is almost the same as the level of agreement of students
in the "Psychologist in the social sphere™ specialization (38.9%) and slightly exceeds the level of
agreement of SVE students (36.4%).

For the groups with the "Experience of working as a tutor in conditions of inclusion™ grouping
variable, reliable differences were observed for all four questionnaires, if there was a group with no
experience of working as a tutor among the comparison groups (tab. 2), and only for the "Attitude
towards inclusion” and "Effectiveness in the implementation of inclusive practices” questionnaires,
if the "No experience" group was excluded from the comparison, and only those who had some
experience of working as a tutor were compared. The lowest level of positive answers to the "Attitude
towards inclusion™ questionnaire was observed among the respondents of the group with less than 1
year of experience working as a tutor - 51.1%, and the highest - among those who had experience
from 1 to 3 years - 62.5% (tab. 2). The same trend occurred among those with experience of working
as a tutor in the answers concerning the effectiveness in the implementation of inclusive practices,
where the group with experience from 1 to 3 years gave the highest level of agreement (69.7%), while
other groups with experience showed a lower level of agreement (up to a year - 56.3% and more than
3 years - 56.2%). Interestingly, the highest level of agreement with the expression of intention to
implement inclusive practices was observed in the group with no experience of working as a tutor
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(79.8%), and they also had the lowest level of agreement with the presence of difficulties (25.3%)
and agreement with the expression of their effectiveness in implementing inclusive practices (63.4%)
(Table 2), which somewhat resembles the pattern of these indicators in the group of defectology
students (see Table 2) and, perhaps, indicates a partial overlap of these groups when using different
grouping variables. The level of agreement with statements regarding the difficulties in implementing
inclusive practices among those with experience of working as a tutor did not differ much from each
other, varying from 34.2% (in the groups with up to 1 year and 1 to 3 years of experience) to 35.4%
(more than 3 years).

Discussion of the Results

According to the results of this study, we see that the level of agreement (average share of positive
answers for each respondent) with the statements of the "Attitudes towards inclusion™ questionnaire,
which expresses the value attitude towards inclusion, is more than 50%.

In the case of the "Field of education™ grouping variable, the preliminary analysis (without
statistical evaluation) of responses to the statement "I believe that students with severe and multiple
developmental disorders and severe behavioral disorders should be taught in special schools or at
home" showed the highest level of agreement with it also among defectology students in contrast to
students of other specializations. This difference, perhaps, reflects the nosological approach
characteristic of defectology (special education) to the support of such children, in contrast to the
anti-discriminatory, human rights-based approach that underlies the currently prevailing view of
inclusion, which is discussed in both domestic [10; 22] and foreign scientific literature [25]. Elements
of the nosological approach are also preserved in the concept of inclusive special education, supported
by a number of well-known scientists in the field of teaching children with disabilities [29; 31].

Interestingly, the intention to implement inclusive practices is most expressed among defectology
students (81.1%) and students of psychology in the social sphere (65.3%). Among those with tutoring
experience, the intention to implement inclusive practices is more expressed in the case of experience
from 1 to 3 years, although it does not differ significantly among those with tutoring experience
(Table 2). It is possible that the high level of positive attitude towards inclusion, intention and
effectiveness in the implementation of inclusive practices among defectology students and their lower
level of agreement with the presence of difficulties reflect the greater amount of practical interaction
in their training with students with disabilities compared to students of other specializations.

Among those who have experience in working as tutors, the group with experience from 1 to 3
years stands out as having the most positive attitude towards inclusion (62.5%), a higher level of
intention towards implementing inclusive practices (71.1%) and a higher assessment of their
effectiveness in their implementation (69.7%), the differences in attitude towards inclusion and
effectiveness in the group with tutoring experience are statistically significant (p<0.05; Table 2). The
question whether lower indicators in relation to inclusion, intention and effectiveness among those
with more than 3 years of tutoring experience are the result of professional burnout or whether they
reflect other factors requires research.

It is noteworthy that a high share of positive responses towards inclusion is combined with a high
level of intention and effectiveness in the implementation of inclusive practices (Tables 1 and 2). This
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is consistent with the results of other authors who say that positive attitudes towards inclusion as well
as the intention to implement inclusive practices are predictors of the implementation of inclusion in
practice [24; 26; 32; 33].

Since one of the important components of the professional competence of tutors in accordance
with the professional profile developed by us is the value attitude as a motivational component of the
readiness to carry out professional activity in the specific conditions of its organization [21; 23], the
value aspects of the tutor's professional activity in the conditions of inclusion require special attention
and reflection in educational programs for students of all specialties. As a number of studies show,
value relations in the process of training specialists are not given enough attention, which later
strongly affects professional motivation [1; 2; 3; 4; 5; 21]. Educational activities aimed at the
reflection of values, the analysis of the meaning of inclusive education in the form of discussions,
trainings, discussion of practical cases should be planned when developing tutor training programs.

An interesting fact was the relationship between self-efficacy and the reflection on difficulties
among respondents of different groups. This is shown by a comparative analysis of the attitude
towards difficulties and the effectiveness of the implementation of inclusive practices (tab. 1). Thus,
the agreement with the existence of difficulties in the support of students with disabilities is chosen
most of all by students of HE "Educational Psychologist™ (39.1%), HE "Psychologist in the social
sphere” (38.9%), and least of all by students of defectology (28.4%). At the same time, the group of
SVE "Social Work" students occupies an average position (36.4%), and their assessment of their own
self-efficacy is the lowest - 41.7%, while among HE students it is quite high (educational
psychologists - 63.0%, psychologists in the social sphere - 63.8%). This may reflect a lack of
motivation among these students (the level of intention is also low - 51.1%) and a feeling of a lack of
knowledge in this area. The low level of agreement with the presence of difficulties among
defectology students is combined with a rather high self-assessment of their effectiveness (level of
agreement - 68.8%), which can be assumed to reflect their perception of the good level of their own
preparation for the inclusion of people with disabilities in this specialization (Table 1). These
correlations require further research.

Findings

The results of the study obtained in the work showed that:

1. The share of positive answers for all used questionnaires for all groups of respondents, except
for the SVE "Social Work" students for the questionnaire concerning the effectiveness in the
implementation of inclusive practices (41.7%), exceeded 50% (tab. 2). At the same time, the groups
of students of different fields and levels of education (HE and SVE) significantly differed from each
other in all questionnaires, except for the attitude towards inclusion (tab. 2). Students of defectology
and students of HE "Psychologist in the social sphere™ showed the most positive attitude towards
inclusion (63.6% and 64.1%, respectively).

2. The intention to implement inclusive practices was most manifested in defectology students
and students of psychology in the social sphere (Table 2), as well as in those who have experience
of tutoring work from 1 to 3 years - 81.1%, 65.3% and 71.2% respectively.
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3. The share of answers agreeing with the statements of the questionnaire expressing the effectiveness in
the realization of inclusive practices was the highest among students of defectology (68.8%), as well as
among those who have experience of working as a tutor from 1 to 3 years (69.7%). Moreover, among those
with experience of working as a tutor, reliable differences occurred in the answers to the questionnaire about
the attitude towards inclusion and about the effectiveness in the implementation of inclusive practices (tab.
2).

4. Difficulties in the implementation of inclusive practices receive the least agreement in the responses of
defectology students (28.4%). The ones to agree most with them are psychology and pedagogy students
(39.1%) and students of the "Psychology in the social sphere" specialization (38.9%).

5. The data obtained in the work is consistent with the conclusion obtained in previous studies that
attitudes towards inclusion and the intention to implement inclusive practices are predictors of the self-
assessment of effectiveness in their implementation. Thus, the highest level of positive attitude, intention and
effectiveness was observed among defectology students with the "Field of education” grouping variable and
among those with experience of working as a tutor from 1 to 3 years with the "Experience of working as a
tutor in inclusive conditions" grouping variable.

Conclusion

The position of a tutor in education should be aimed at ensuring the transition from the
reproductive type of learning to the activity-based type, since the tutor by his/her labor functions,
fixed in the professional standard, helps a child to build learning activity through the development
and implementation of IER. The question arises about the possibilities and ways of integrating this
position into the educational system, as well as the question about the possibilities of forming the
tutor's experience of conscious educational activity and the competencies formed by this experience.
Based on the conducted research it is possible to assume that the differences in the value attitude
towards inclusive education noted in most groups of respondents, revealed in the process of the self-
assessment of various deficits by students studying in competency training programs for the
implementation of inclusive practices, as well as the differences in the ratio between the assessment
of self-efficacy and reflection on difficulties in the respondents of different groups can be based on
the lack of experience in working with students with disabilities and, as we believe, experience in
planning their own educational route in students of all fields of training, which is natural in the
conditions of the absence of this task and its solution in education. The absence of such necessary
components of the activity-based approach in the educational process as the comprehension of
pedagogical values and goals underlying professional activity (which can be reflected in the level of
attitude towards the implementation of inclusive practices), planning by the student of his/her
education with the setting of educational tasks, searching of ways to achieve them and reflection of
the obtained results (this can be expressed in a high level of intentions and a fear of difficulties in the
implementation of inclusive practices), suggests that the activity-based approach is almost unused in
education. In our opinion, these problems can be solved if tutor training programs will provide for
the development and implementation by students of an individual educational route based on the
reflection on their value attitudes, intentions (motives), analysis of difficulties and assessment of self-
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efficacy.

The tools developed by us can serve not only research, but also educational purposes, if they are
used as a basis for students' self-assessment and design of their own IER. At the same time, the basic
programs of students’ preparation can become reference points for the selection of those courses that
are aimed at the formation of the necessary competencies of tutors.
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The aim of this study was to explore the role of the theory of mind — the ability to
attribute mental states to other people in order to explain their behavior — in popularity
with peers and in the social competence of children of primary school age. The
participants were 92 children aged 9-12 years (M=9,97; SD=0,80; 47 girls). We used
the F. Happé “Strange Stories” test, used to study children's understanding of the
speaker's communicative intentions in situations of ambiguously understood social
interactions, to assess theory of mind. The popularity of children in the group was
studied using a sociometric method. For an external evaluation teachers assessed the
social behavior of children and adolescents using a specially designed questionnaire.
The results obtained testify to the relationship of children’s theory of mind with both
their popularity with peers, and with their social competence as a whole. The
understanding of communicative intentions in difficult social situations by children is
related with both peer preference for socializing and perceived popularity among
peers. An external assessment of social competence among primary school age
children by teachers has shown that children who are more successful in understanding
the communicative intentions of other people are rated by adults as more popular
among their peers, while the less successful ones are those who more often become
the object of ridicule and often fall under the negative influence of others.
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IloHnMaHue KOMMYHUKATHBHBIX HAMEPEHUil TOBOPSIIEro
MONYJISIPHOCTH CPell CBEPCTHUKOB Y JeTeil MJIaaliero
IIKOJBHOT0 BO3pacTa
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PabGora mocBsmieHa W3YYEHUIO POJTM MOJEIH TICHXHYECKOIO0 — CIIOCOOHOCTH
MPUIKUCHIBATh MEHTAJIBbHBIE COCTOSHUSL JPYTHM JIIOASM JJig OOBSICHEHHS UX
MOBEJEHUSI — B MOMYJISIPHOCTH CPEIU CBEPCTHUKOB U COLMAIBHON KOMIETEHTHOCTH
JeTe MIIaJIIero UIKOJIBHOrO Bo3pacTa. B uccienoBanuu mnpuHsuin ydactue 92
pebenka 9-12 mer (M=9,97; SD=0,80; 47 neBouek). JIyis OLIGHKH MOJAEIH
MICUXUYECKOTO UCIOJIb30BAIHUCH 3afaHusi Tecta Opanuecku Amnme «YAUBUTEIbHBIE
HUCTOpPUMY», HANPABICHHbIC HA W3yYE€HUE NOHUMAaHUS JETbMU KOMMYHUKATHBHBIX
HaMEpPEHUN TOBOPSIIETO B CHUTYalUsIX HEOJHO3HAYHO MOHUMAEMBIX COLMAIBHBIX
B3auMoieicTBuil. [lonmynsipHOCTh B KPyry CBEPCTHHKOB OIIEHMBAJIACh C MOMOIIBIO
COLMOMETPUYECKOTO MeToa. J[Jiss BHENTHEH OIIEHKH COLMAJIbHOM KOMIIETEHTHOCTH
UCIIONIb30Baach paspaboTaHHas UIsl yYUTeNed aHKeTa O COLMaIbHOM IMOBEICHUH
neted U moApocTKOB. [lomydeHHBbIE pe3yibTaThl CBUACTEIBCTBYIOT O B3aWMOCBS3U
MOJENIA TICUXUYECKOTO JEeTe MIAJIIer0 IIKOJbHOIO BO3pacTa Kak C UX
MOMYJSPHOCTHIO B KPYT'y CBEPCTHUKOB, TaK U C COLMAIILHONW KOMIIETEHTHOCTBHIO B
ueiaoMm. I[loHMMaHWe KOMMYHUKATHBHBIX HaMEpPEHUM B CIIOXKHBIX COLIMAIBHBIX
CUTyaIUsIX JIEThbMH CBS3aHO KakK C TMPEANOYTUTEIHHOCTHIO CBEPCTHUKAMHU JIsSI
OOIIeHMs, TaK U C BOCIIPUHIMAEMOM TOMYISPHOCTHI0. BHEITHSS OlleHKa COIMAbHOM
KOMITIETEHTHOCTH JIETeH MJIQJIIIET0 IIKOJIHHOTO BO3pacTa MejaroraMu mokasaia, 4To
IeTH, 6osiee yCIelHble B TOHUMaHUU KOMMYHUKAaTHBHBIX HAMEPEHUN IPYTHX JIFOJIEH,
OIICHUBAIOTCS TIeJJaroraMu Kak 00Jiee monyasipHbIe CPeId POBECHUKOB, B TO BpeMsI Kak
MEHee yCIelTHble — KaK Te, KTO 4Yalle CTAaHOBHUTCS OOBEKTOM HACMEIIEK M Yalle
MOIBEP’KEH HETAaTUBHOMY BIIMSTHUIO IPYTHX.

Kniwouesvie cnosa: Monenb TCUXUYECKOTO; COIMAJbHAs KOMIIETEHTHOCTb;,
MOMYJISIPHOCTh B TPYIIE; COLMOMETPUYCCKHE WHICKCHI; MIIAIIAN IIKOJIbHBIHN
BO3pACT.

dunancupoBanue. lccienoBaHne BBIOJHEHO B paMKax  TOCYIapCTBEHHOTO  3aJaHUs
MunucTepcTBa Hayku M BbIciIero ooOpasoBanusi Poccuiickoit @enepanun Ne 0138-2023-0005
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Introduction

Theory of mind - the ability to understand the mental states of others to explain and predict their
behavior — has been widely studied in preschool children for several decades, including studies that
demonstrate the impact of this ability on children's social behavior and social competence [14; 18].
Much less is known about how theory of mind relates to children's social success in primary school
and through adolescence. To be sure, there are extensive studies of theory of mind development in
children beyond preschool [6; 10; 11; 16; 19], but examining the implications of developing social
cognitive skills for children's social lives remains relevant.

If in preschool and early childhood the quality of interaction with the child's immediate circle has
a great influence on the development of theory of mind [4; 12], primary school age children expand
their social circle, immerse themselves in a new social environment that challenges them to make
new friendships, communicate effectively, and resolve conflicts in a group [1; 15]. Consequently,
for researchers, one of the issues of interest of social cognition is the question of the relationship
between individual differences in the ability of theory of mind with the social success of children in
a group of peers, i.e. sociometric status and the popularity of children and their social competence.

The results of previous studies on the level of theory of mind development and peer group status
suggest that the relationship between these variables is unstable. Most studies have found positive
relationships between theory of mind development and peer group popularity [6; 17; 22], but some
studies have found these indicators to be unrelated [24]. The results of a meta-analysis of theory of
mind development and popularity in a group showed that primary school children who are more
competent in understanding the mental state of others show more effective social behavior, which
leads to their popularity among peers, while children with lower levels of theory if mind do not enjoy
such popularity [25]. Differences in social competence scores have also been found between children
who were liked by peers (popularity was assessed using sociometry) and those who were perceived
as popular (popularity was assessed using a direct peer survey) [13; 25]. However, children'’s correct
performance on theory of mind development tasks accounted for only about 4% of the variance in
popularity among peers.

Research on the influence of the developing ability of theory of mind on children's social
competence is not limited only to the assessment of their popularity among peers, but also necessarily
includes an external assessment of social competence by parents and/or teachers [25; 27]. Our
previous studies have found reliable but fragmented relationships between parent/teacher evaluations
of social competence in children of 7 to 9 years old and adolescents of 12 to 15 years old and the
theory of mind [2; 3]. In the present study, we wanted to investigate the role of theory of mind of
primary school children not only in social competence assessed by adults, but also in children's peer
group acceptance.
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Considering the results of previous studies, the purpose of the study is to examine the relationship
between theory of mind and the popularity among peers of primary school children.

Hypothesis of the study: the success of theory of mind assessment tasks will be related to children’s
sociometric indicators and teachers' assessment of popularity among peers.

Research Program

Participants of the study. The study involved 92 children aged 9 to 12 (M=9.97; SD=0.80; 47
girls) studying in 3'9-4" grade in a comprehensive school in the Moscow region.

Methods. To assess theory of mind, we used the tasks of Francesca Happé’s "Strange Stories" test
[8], aimed at studying children's understanding of the speaker's communicative intentions in
situations of ambiguously understood social interactions. Five stories were presented sequentially,
including descriptions of the characters’ interactions in situations of: "white lies", bluffing, blackmail,
irony, and figures of speech. After reading the story, the child had to answer questions by writing
about the truthfulness of one of the characters' statements and the motives for that statement.

Examples of stories. Blackmail: "Zhenya wanted to buy a kitten, so she went to Alla lvanovna.
Alla lvanovna had many kittens and she loved them very much, although she could not keep them all
at her place. When Zhenya came to Alla Ivanovna, she wasn't sure if she wanted any of the kittens,
because they were all boys and she wanted a girl. But Alla lvanovna said: "If you don't buy any of
the kittens, I'll have to throw them out on the street!”. Questions: Is what Alla Ivanovna said true?
Why did Alla Ivanovna say that?".

Points were awarded for each correct answer to both questions: 2 points for using mental states to
justify the speaker's motives, 1 point for explaining the speaker's motives by his desire to achieve a
result. Example in the "blackmail" task: 2 points were given for an answer that implied the character's
desire to manipulate the feelings of another, an attempt to evoke guilt or pity ("she lied to her", "she
said this so that Zhenya felt sorry for them and took them™); 1 point was given for an answer that
implied a simple reference to the result of what the character said ("so that Zhenya bought a kitten™,
"so that she has fewer kittens", "to earn money"). In situations of irony and bluffing, a 4-point scoring
system was used, which also included a simple explanation of motives that did not take irony/bluff
into account. This assessment tool is not standardized, so "raw" scores were used - the number of
correct answers, which were summed up into an integral indicator — the understanding of the speaker’s
communicative intentions in situations of ambiguously understood social interactions (from 0 to 12
points).

The assessment of children's social competence included an assessment of their popularity in class
using the sociometric method and a survey of class teachers about the social behavior of each
participant of the study. To assess peer popularity, participants were asked to choose three classmates
in four different situations: "Who would you like to invite to your birthday party?", "Who would you
definitely not want to invite?", "If you were moving to a new school and you had the opportunity,
who would you invite with you from your classmates?", "Who would you definitely not invite?". To
assess perceived popularity, direct questions were asked: "Who do you think is the most/least popular
in the class?". Sociometric indices were calculated for each participant of the study by the total
number of choices and by the sum of choices for each question.
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For the external assessment of children's social competence, teachers had to answer 9 questions
about social behavior (about the expression of aggressive and prosocial behavior, about the child's
popularity in class, about his/her ability to persuade peers and his/her susceptibility to their influence,
about the child's ability to use humor in interaction with peers and adults, and others), one question
about academic achievement and one about self-regulation. The assessment was made on a scale from
1 to 10, where 1 point corresponded to the minimal degree of expression of the studied parameter,
and 10 - to the maximum. Each of the 4™ grade teachers filled in a written questionnaire for the
students of their class participating in the study.

The results of the study were processed using the SPSS 23.0 statistical package. To test for age
differences, differences in social competence scores and sociometric indices, the Kruskal-Wallis
ranks test was used, depending on the success of the completion of individual tasks of the "Strange
Stories™ test. To analyze the relationships between the integral index of success in solving "Strange
Stories™ test tasks, sociometric indices, and assessments of children's social competence, the
Spearman correlation coefficient was used.

Results of the Study

Descriptive statistics of the success rate of individual task completion for understanding speaker's
intentions in situations of ambiguously understood social interactions are presented below (Table 1).
The absence of age differences between children 9-12 years old on the generalized indicator of
understanding communicative intentions allowed us to consider the study participants as a single
group (Kruskal-Wallis test H=3.926, p=0.140).

Table 1
Descriptive Statistics of the Completion of Individual Tasks of F. Happé’s "*Strange Stories™
Test
Min Max M Sd Number of children who received
the maximum score (%)
"White lies"” 0 2 1,65 0,71 79,3
Irony 0 3 0,70 0,89 6,5
Bluffing 0 3 1,26 1,16 15,9
Blackmail 0 2 0,66 0,57 54
Figure of speech 0 2 1,60 0,69 73,2
Generalized indicator 0 11 5,66 2,33 -

The results of the study showed that children of 9-12 years old poorly understood the motives of
the speaker in the situation of irony and blackmail, when it was necessary to explain the motive of
the character who made an ironic or manipulative statement by the desire to influence the mental
states of the interlocutor by changing his/her behavior. Thus, in the situation of irony, Anya's mother,
in response to being ignored and not being thanked by her daughter for cooking her favorite dishes,
says that "this is the kind of behavior called polite™. Most children aged 9 to 12 refused to explain the
reasons for this statement or explained it by simply repeating the text ("because Anya's mother tried
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hard and cooked her favorite dishes for a long time, and Anya did not even look at her mother").
Similarly, in the blackmail situation, most children explained threats to throw the kittens out into the
street not by Alla Ivanovna's desire to cause pity in the girl so that she would buy the kittens, but by
the desire to get money or by explaining that Alla lvanovna could not keep the kittens.

By estimating the percentage of children who received the highest score for each task, we can
conclude that the complexity of understanding intentions may vary for different social situations
presented in the test. It is likely that the tasks on understanding the speaker's intentions in situations
of irony and blackmail were more difficult to perform compared to situations of "white lies" and
understanding of a figurative meaning (figure of speech).

To test the hypothesis about the relationship between the success of understanding the speaker's
motives in various situations and children's popularity among a peer group, a correlation analysis of
sociometric indices with the integral index of the "Strange Stories" test was conducted (Table 2). The
results of the correlation analysis showed that the understanding of other people's motives in complex
social situations is positively related in the primary school age to the preference of peers for
socialization ("Who would you invite to your birthday party?" r=0.217, p=0.038) and negatively - to
the choice of children who would definitely not be invited to a birthday party by their classmates (r=-
0.230, p=0.027).

These results are also confirmed by the results of analyzing the differences in sociometric index
scores in connection with the success in answering questions in individual tasks for understanding
communicative intentions (Kruskal-Wallis test). The results demonstrated that those who failed the
tasks on understanding intentions in situations of "white lies", bluffing and figures of speech were
reliably more often among those whom classmates would not invite to their birthday (“"white lie":
H=6.691, p=0.035; figure of speech: H=6.001, p=0.05) and would not be invited to a new school
("white lie": H=7.104, p=0.029; bluffing: H=8.494, p=0.037). Analysis of children's answers in the
blackmail situation has shown that children who better understand the character's intentions in this
story are perceived by their classmates as more popular (H=5.991, p=0.05), and those who fail in this
task are perceived as the least popular in class (H=6.371, p=0.041).

Thus, understanding communicative intentions in difficult social situations is found to be related
to both sociometric position and perceived popularity at the primary school age.
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Table 2
Correlations Between Mental Model Scores, Teacher Survey Scores and Sociometric Indices
(N=80)
Sociometric Indicators Generalized Indicator of
Understanding Communicative
Intentions

1. Who would you invite to your birthday party? 0,217*

2. Who would you definitely not invite to your birthday -0,230*

party?

3. Who would you invite to your new school? 0,122

4. Who would you definitely not call to your new school? -0,186

5. "Popularity" rating 0,189

6. Rating of "unpopularity" -0,096

Assessments of Social Competence by Teachers Generalized Indicator
of Understanding Communicative
Intentions

1. To what extent is the child doing well in the curriculum? 0,299**

2. To what extent is the child's aggressive behavior inherent? -0,114

3. To what extent is the child characterized by friendly, 0,079

helping behavior?

4. How popular is the child with peers? 0,387**

5. How often do other children approach the child? 0,259*

6. How easy is it for the child to get other children to do 0,225*

something?

7. How much does the child succumb to other people's -0,160

influence?

8. Does the child often become the object of jokes, ridicule -0,198

from classmates?

9. How successfully does the child use humor in -0,044

communication?

10. How often does the child cheat to benefit from his/her 0,030

behavior?

11.How capable is the child of regulating his/her behavior? -0,009

Note. * — p<0,05, ** — p<0,01.

Considering the theory of mind as one of the mechanisms of social competence in primary school
children, we looked at the correlations between the integral index of the "Strange Stories" test and the
assessment of children's social behavior by their teachers (Table 2). Significant positive correlations
were found between the success in understanding communicative intentions in complex social
situations and the assessments of children's popularity among classmates (r=0.387, p=0.000), the
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frequency of classmates approaching the child (to invite him/her to a game, etc.) (r=0.259, p=0.015),
and persuasiveness in interacting with peers (r=0.225, p=0.036). In addition, children who scored
high on the test of communicative intent were rated by teachers as doing better on the curriculum
(r=0.225, p=0.001).

The results of the study also revealed reliable differences in teachers' assessments of social
competence depending on the success of completing individual tasks of the "Strange Stories" test
(Kruskal-Wallis test). Thus, children who better understood the intentions of ironic statements and
threats in a blackmail situation were, according to teachers' assessments, of better performance in the
curriculum (irony: H=10.437, p=0.015; blackmail: H=13.715, p=0.001), more popular among
classmates (irony: H=8.759, p=0.033; blackmail: H=11.656, p=0.003) and those more often
approached by peers with invitations to games and other activities (irony: H=10.906, p=0.012;
blackmail: H=9.024, p=0.011). While children who had a poorer understanding of the speaker's
intentions in the blackmail situation, according to teachers, were more likely to be influenced by peers
(H=7.877, p=0.019) and more likely to be the object of ridicule (H=8.579, p=0.014).

Discussion of Results

The identified variations in the success rate of completing tasks on understanding the
communicative intentions of the speaker in complex social situations by primary school age children
support the thesis that the theory of mind continues its development beyond the preschool age.
However, these results raise several questions. Although F. Happé's “Strange Stories” test is one of
the most commonly used tests for assessing the theory of mind after the preschool age, according to
a recent systematic review [21], analyzing the success rate of each test task has hardly been analyzed
in research. Most studies analyzed an overall integral score on an arbitrarily chosen number of test
tasks [20]. Our results, which indicate the difficulty of understanding people's intentions in situations
of irony, blackmail, and bluffing at the primary school age, require confirmation in further research.
Nevertheless, we can conclude that the age line of development for understanding such complex
social interactions between people as bluffing or blackmail differs from the development of
understanding "white lies". We can assume the influence of social experience on success in individual
tasks: it is likely that the "white lie" situation (a child who received an uninteresting gift from his/her
parents, but has to thank them because he/she does not want to offend them) is more characteristic of
the everyday life of primary school children than the situation of blackmail or bluffing (where a
soldier needs to tell the truth about the location of tanks, because his opponents expect him to lie to
them).

Success on completing tasks assessing the understanding of communicative intentions in difficult
social situations in primary school age children was found to be related to sociometric status and to
perceived popularity among peers, as assessed by both peers and teachers. These results are consistent
with the findings of colleagues [17; 22; 25]: children who are more successful in understanding the
motives of others in difficult social situations are more popular in class, are more often asked for help
and invited to various activities, and they are more persuasive than their peers. Peers themselves also
prefer to maintain friendships with classmates who better understand the intentions of others in social
interactions. The results of a recent study involving children of 6 to 12 years old showed significant
correlations between understanding the communicative intentions of the speaker in socially
ambiguous situations and positive social behavior as assessed by teachers and parents [28].
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The detected fragmentary differences in teachers' assessments of the ease with which a child
succumbs to negative influence and the frequency with which he or she becomes an object of ridicule
between children successful and unsuccessful in understanding intentions suggest the role of the
theory of mind in both the preference and rejection by peers [3; 9; 26]. Primary school children who
were worse at understanding the character's intentions in the blackmail situation, as assessed by their
teachers, were more likely to be influenced by others and to be the object of jokes and ridicule among
their classmates. A study involving 8-13-year-old children [6] also found negative correlations
between the success in understanding the mental states of others and peer rejection.

Unfortunately, correlation analysis does not allow us to understand the directionality of this
relationship, since the lack of friendly contacts and isolation in a group can also negatively affect the
development of social cognition skills, just as a low level of theory of mind can affect the sociometric
position in a peer group [23]. Apparently, longitudinal studies of the relationship between earlier
social cognition abilities and possible changes in the child's social status in a group, may, in the future,
shed light on the causal relationship between the development of theory of mind and popularity in a
peer group.

The revealed relationship between teachers' subjective assessment of children's academic
performance and the level of the theory of mind assessed in tasks for understanding the
communicative intentions of others is consistent with the results of recent studies involving primary
school children [5; 7]. Not only do the studies show an association of theory of mind with overall
academic achievement, but they also suggest a causal explanation for this association: the
development of theory of mind abilities leads to a better understanding of characters' thoughts,
behavioral motives, and emotions, which in turn improves reading comprehension [7]. To test these
results, we plan to compare the success of theory of mind tasks with school subject grades of primary
school children in future studies.

Conclusion

The obtained results indicate a close relationship between the theory of mind of primary school
children and their social competence, including popularity among peers. Summarizing the results, we
can draw the following conclusions:

1. Theory of mind is related to the sociometric position in a peer group at the primary school
age: understanding communicative intentions in difficult social situations is related to both peer
preference for socializing and perceived popularity among peers.

2. An external evaluation of social competence of primary school age children by teachers
revealed that children who are more successful in understanding the communicative intentions of
others are rated by teachers as more popular among peers, while those who are less successful are
those who are more likely to be the object of ridicule and are more likely to be negatively influenced
by others.

The limitations of this study include the way in which the group of study participants was formed
(all participants attended the same school), and the impossibility of testing the consistency of teachers'
assessments of children's social competence to control for subjectivity.
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The prospects for further research in this area are to study in detail the relationship between theory
of mind and social competence using not only form-based but also experimental methods, and to
examine the contribution of academic achievement to popularity and social competence in primary
school children.

The findings may be of interest to school psychologists and teachers for assessing the risk of
rejection and group isolation in primary school children.
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Play is traditionally associated with the emotions of a child, however, the results of
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years old and their emotional development. To test the hypothesis, a modified method
for evaluating play activity of L.B. Baryaeva and A.P. Zarin, as well as the Test for
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Hrpa TpagWIMOHHO CBS3BIBACTCS C AIMOLMOHAIBLHON cdepoil pebeHka, OTHAKO
pe3yibTaThl AMIMPUYECKUX HCCIENOBaHUN B 3TOW 001acTH HEOAHO3HAUHBI.
Nmeronuecst paboThl COCPETOTOYEHBI B OCHOBHOM B 3apyO€XHBIX HCTOYHUKAX,
IIOCKOJIBKY JIaHHAsl TeMa MpaKTHUYeCKU He n3ydyaercsa B Poccuu. Llenbro HacTosAILIEro
HCCJIEIOBaHMsI SIBJISIETCSI BOCIIOJIHEHHE JTaHHOTO Mpobesia — U3y4YEeHUE CBSI3U MEXIy
UTPOBOM NIEATEIIBHOCTBIO JOLIKOJBHUKOB M IMOHMMAaHUEM MMM >Monui. I'umnoresa
3aKJIFOYAETCS B TOM, YTO MEXYy YPOBHEM PA3BUTHSI CEOXKETHOU UIPBI y AeTen 5-7 jer
U MX DMOLMOHAJIBHBIM DPAa3BUTHUEM €CThb NIpsMasl CBA3b. I MPOBEpPKM THUIIOTE3BI
HCIOJIb30BAINCHh MOAU(DULIMPOBaHHAS METOJUKA OLIEHKU UTPOBOH niestenbHocTH JI.B.
bapsesoii u A.Il. 3apuna, a Taxke TecT Ha moHuManue smouni. Mrpa onexnuBanach
JBaX/bl, C pa3HULIEW B 2 HEJENH, BBIBOJWINCH CPEJHUE OLEHKU. TecTUpOBaHUE
NOHMMAaHMs SMOLUH OCYIIECTBISUIOCh C TOMOIIBIO CIELUANbHO pa3padoTaHHOH
KommbioTepHO# nporpammbel ChildStudy MSU. HccnenoBanre mpoBOIMIOCH B MATH
JETCKUX cajax, paboTaromux Mo oO6meo0pa3oBaTeNbHBIM MporpamMmaM. Bribopka
coctaBmina 50 mereii (21 neBouka, 42%), Bo3pacT UCHbITYeMbIX — OT 5 sieT ) mec. 10 7
aet 5 mec. B pesynbTare uccnenoBanus He ObUTO OOHAPY)KEHO KOPPENSALUN MEXIy
OILIEHKAMM [0 HWIPOBOM JEATENBHOCTM M TNOHMMaHueM smommil. Taxxke
3aCTy’KUBAIOIIMM BHMMAHMS PE3YJIbTaTOM MOYKHO CUMTATh, YTO JI€TH, IPABHIBHO
pelarolye 3a/laHusl Ha MOHMMaHUE CMEIIaHHBIX 3MOIUH, UMEIOT 0oJiee CIOKHYIO
TBOPYECKYIO UIDY.

Kniouesvie cnoea: wrpa; urpoBas [eATENBHOCTh; JOIIKOJIBHBIM BO3pacT, HWrpa
JOIITKOTHHHUKA; YMOIIMOHAILHOE Pa3BUTHE; TOHUMAaHUE YMOIINIA; TOHUMaHUE IMOIUI
nomkonbHuKaMu; Test of Emotion Comprehension.
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U TIOHHUMaHWsI DMOIMH y CTapIIUX JOIIKOJBHUKOB [DnekTpoHHbiii pecypce] // Ilcuxonoro-
nemarorunyeckue uccienosanus. 2023. Tom 15. Ne 4, C. 77-96. DOI:10.17759/psyedu.2023150405

78



Pabkrosa U.A., Tumoxuna IO.U., Macmkoeckas E.FO. Ryabkova I.A., Timokhina Yu.l., Miastkovskaia E.Yu.

CBs13b UTPOBOI1 AEATEIHLHOCTH W TIOHUMAHUS SMOLMH Y The Connection of Play Activity and the Understanding
CTapIINX JOMIKOJIbHHKOB of Emotions in Older Preschoolers
INcuxonoro-neaarornueckue uccieaoBanus. 2023. Psychological-Educational Studies. 2023.
Tom 15. Ne 4. C. 77-96. Vol. 15, no. 4, pp. 77-96.

Introduction

In cultural-historical psychology and the activity approach, play activity is recognized as the
leading activity in preschool age (L.S. Vygotsky, D.B. Elkonin, A.N. Leontiev, A.V. Zaporozhets,
etc.). It harmoniously develops all spheres of a child's personality, forms the main new formations of
age. Children's play affects the development of socio-communicative skills, arbitrariness,
imagination, thinking and other cognitive functions. Many psychologists and teachers also consider
play as a means of development and correction of the emotional sphere [2; 3; 7; 10; 11; 18; 22; 25;
34; 38]. Moreover, the idea of a connection between play and a child's emotions is so widespread
abroad that attempts are being made to create standardized scales aimed at assessing the affective
plane in play [16; 31]. Such scales have been used in some works investigating the links between the
emotional plane and play [23].

However, the results of empirical works are not so unambiguous. In addition, studies concern
various aspects of the child's emotional sphere, which includes, as is known, the direct experience of
various emotions, the behavior stimulated by them, the ability of emotional self-regulation, and even
an intellectual component in the form of the awareness of their experiences, the understanding of their
causes and consequences [25], so it is important to consider various studies in this area, which reflect
the contradictory data on the relationship of play with each of the aspects of children's emotional
sphere.

The study of direct experiences in play is virtually unrepresented in contemporary literature,
with the results of these rare works varying. Thus, the work of Z. Rao and J. Gibson showed that
pretend play in pairs with peers enhances the manifestation of positive emotions in children [29],
however, in a study by S.S. Fasikhah and T. Fatiyyah it was found that children often demonstrate
mixed feelings in pretend and outdoor play [17].

The study of understanding emotions in connection with play also does not provide reliable
data. As a result of a formative experiment by S. Richard et al. a significant effect of pedagogical
support of children's play on their ability to name their emotions and an insignificant effect on their
ability to recognize emotions was found [30]. At the same time, the lessons included the active
labeling of their emotional states, which may have influenced the results of the study. A.L. Seja and
S.W. Russ found a connection between the understanding of emotions and play, but emphasize that
the correlations found are rather weak [32]. Smirnova et al. also found weak connections between the
understanding of emotions and two parameters of play: children's play interaction and the detail of
the game concept [9].

The results of studying the influence of play on children's emotional self-regulation also give
a contradictory picture. Some works found a direct relationship between play skills and emotion
regulation skills [19; 21]. In the work of K.T. Galyer and I.M. Evans, a relationship was found
between the frequency of children's cooperative play with more experienced partners and the adaptive
manifestation of affect and the awareness of their emotions in everyday interactions with other people;
emotion regulation was found to be related more to the frequency of children's play than to its quality.
T.R. Goldstein and M.D. Lerner found that through controlled dramatic pretend play children better
cope with distress [20]. In L. Iswinarti's study, play with a rule that included an educational
component in the form of adult feedback led to an increase in self-management skills and increased
responsible decision making, but without the didactic role of an adult, no positive changes were
observed [28]. Thus, adult-led play is a more effective means of developing self-regulation than non-
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adult-led play, something traditionally stated by Russian psychologists and which is the focus of
attention of modern scholars studying children's play (see [6; 13; 14]). At the same time, some studies
that do not include adult supervision, but are based on parental assessments of children's self-
regulation, confirm the positive effect of pretend play. For example, a longitudinal study by M. Taylor
et al. showed a connection between the complexity of pretend play and parental ratings of children's
self-control after three years [35]. A similar result was obtained in a study by J. Hoffman and S. Russ,
who found that pretend play was related to parental ratings of children's self-regulation, while
measurement with other scales did not yield the same result [23].

Similar results were obtained in other works. In L. Isvinarti's work, playing without the
educational role of an adult did not lead to the development of self-regulation [28]. As a result of the
formative experiment of S. Richard et al. the ability to regulate emotions did not change in the course
of lessons [30]. H. Petersen and M. Holodynski found no differences between children in and out of
role: children in both groups were equally unable to contain their disappointment when they did not
find a gift in the box, and when they found an unattractive gift, they lost their role [27]. A.K. Jaggy
and |. Kalkusch found that training pretend play does not produce significant effects in the
development of children's emotional skills [24]. G. Veiga studied a specific type of play, barely
studied in Russia — rough-and-tumble play, and also found no connection between emotional self-
regulation and play* [37].

In general, studies of the relationship between regulatory functions and play show conflicting
results. For example, in the work of J. Hoffman and S. Russ, a good imagination and pretend play
skills were not related to regulatory functions [23]. T.R. Goldstein and M.D. Lerner found no changes
in the results of theory of mind tests in four-year-old children who participated in adult-controlled
dramatic pretend play [20]. However, in the work of N.E. Veraksa et al. ambiguous results were
obtained on the relationship between play and regulatory functions: some functions depended on the
acceptance of a role (and in some cases the nature of the role was important, and in other cases it did
not matter) [2]. At the same time, a study by R.B. Thibodeau-Nielsen et al. found a positive
relationship between story play in the preschool age and regulatory functions in first grade [36]. A
similar result was obtained in the work of R.H. Bauer and A.T. Gilpin, where links with cognitive
skills were also found [15]. Finally, there is also no unanimity in the results of studies aimed at
investigating the relationship between play and empathy, social skills. R. H. Bauer and A.T. Gilpin,
as well as U. Giilden et al. found such links [15; 21]. In L. Isvinarti's study, playing with a rule under
the guidance of an adult led to improvement in children’s relationships, but without an adult such
positive changes were not observed [28]. A.K. Jaggy and I. Kalkusch showed that the training of
pretend play significantly increases children's social competence, their behavioral skills and positive
relationships with peers [24]. In a study by G.R. Solikhah et al. it was shown how the organization of
role play in a group of younger schoolchildren (7-8 years old) led to an increase in empathy,
sympathy, mutual aid and cooperation, rule following, etc. [33]. However, as a result of the formative
experiment by S. Richard et al. children's prosocial behavior did not increase [30]. T.R. Goldstein
and M.D. Lerner also found no changes in altruism, empathy, or in helping behavior, although some
trends in increasing positive social interaction among children were observed [20].

! Rough-and-tumble play is play in which a mock (not real at least) fight takes place: children chase each other, may hit
each other, push each other, try to drop each other, etc. However, despite the rather intense physical activity, in these
games children do not try to cause real harm to each other, which is what distinguishes these games from a real fight.
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Such ambiguous results of different works lead some authors to say that research in this area
is questionable. For example, A.S. Lillard believes that methodological limitations (e.g., small sample
sizes and their non-randomness, researchers' interest in certain results, etc.) lead to the fact that
empirical data is not as reliable as it may seem [26].

The extremely contradictory picture in the field of connection between play and the emotional
sphere, as well as the weak development of this topic in Russian psychology determine the relevance
of the present study aimed at studying the relationship between the play activity of older preschool
children and their understanding of emotions. The choice of this age category is explained by the fact
that by the age of 5 a child's play activity reaches its prime, and, consequently, the age influence
factor (and insufficiently developed play in connection with it) can be removed. The choice of
studying the connection of play specifically with the understanding of emotions is due to the
availability of a standardized and adapted for Russia scale of the understanding of emotions [4].

The hypothesis of the present study is that there is a direct connection between the level of
development of children's pretend play of 5-7 years old and their understanding of emotions.

Method

Research Site. The study was conducted in five different kindergartens working under general
education programs of preschool education: "BOLSHIYEmalenkiye" (the "Berezka" program),
"Grain Path" ("Berezka"), "Reggio-Ramenskoye" ("Reggio"), "SmartTim" ("The Golden Key"),
"Kindergarten 444" ("From Birth to School”). The choice of these institutions is due to several
reasons: they work under popular programs, and these programs differ significantly in their content,
the conditions in them also differ significantly.

Sample. The sample consisted of 50 children (29 boys, 58% and 21 girls, 42%), the age of the
subjects ranged from 5 years 0 months to 7 years 5 months (60 months to 90 months; M=76.7,
SD=8.4). All children who were present in the group on the scheduled study day participated in the
study. The small number of children in several kindergartens was due to the different age groups.

Table 1
The Characteristics of the Sample
Kindergartens Numb | Boys and Girls Age min Mean Age
er of Age max
Childr
en
«BOLSHIYEmalenkiye» 7 6 boys 5 years 0 months 6 years 5
1 girl 7 years 5 months months
«Reggio-Ramenskoye» 10 5 boys 5 years 0 months 6 years 0
5 girls 7 years 1 month months
«SmartTimy 12 4 boys 5 years 1 month 5 years 8
8 girls 6 years 8 months months
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«Kindergarten 444 15 12 boys 6 years 3 months 6 years 8

3 girls 7 years 2 months months
«Grain Pathy 6 2 boys 6 years 3 months 6 years 6

4 girls 7 years 1 month months

Method. The following methods were used in the study:
1. Assessment of the level of children's play activity using adapted play monitoring by L.B.

Baryaeva and A.P. Zarin.

2. Assessment of the level of development of children's understanding of emotions using the

TEC test for understanding emotions.

Assessment of Children's Play. The assessment was carried out in order to study the level of
children's play activity. L.B. Baryaeva and A.P. Zarin's monitoring was chosen for the assessment
[1]. The examination plan proposed by these authors is very thorough and detailed, which allows for
the most versatile assessment of children's play activities. At the same time, it is redundant for the
purposes of this study, so it was significantly modified. As a result of discussion and approbation,
only 15 parameters were left, organized into 5 blocks.

1.

2.

The ""Subject Material of Play" block shows the presence of interest in plot, realistic toys
or substitute objects, the ability to create objects necessary for play from improvised
materials. There is only one parameter in this block, which is due to the age of the children
under study: object substitution at 5-7 years old should already be well developed.

The ""Form of Play"* block indicates the child's ability to play alone or in contact with others,
as well as in a group. This block consists of the following parameters:

solitary play,

cooperative play with children,

cooperative play with an adult,

contact with peers during play,
stability of play associations.

This block is presented in detail, as it is of special importance in the older preschool age: social
relations become the main content of play at the age of 5.

3.

The ""Level of Play" block reflects the richness of play actions and play plot, the ability to
assume roles in the game. This block consists of the following parameters:

content of play actions,

presence of a problem situation in play and attempts to solve it,

attitude towards the role in play,

creativity in creating play.

The "Quality of Interaction™ block reflects the ability to initiate the game independently
and respond to the initiative of another, the ability to discuss and plan the game, as well as
the extensiveness of role speech. This block consists of the following parameters:

initiative in play,

responsiveness in play,

ability to coordinate their own actions with the actions of a partner in play,
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- means used to interact with a partner in play.
5. The "Affective Material of Play™ block shows the presence of different emotions and states
in the game, reflects how wide of a range of emotions the child plays through.
For each parameter a child can get from 0 to 5 points, which reflects the stages of
development of children's play skills throughout preschool age.

Monitoring procedure. The monitoring was conducted in 2 stages.

The first stage was joint. Before the first observation the observer came to a group and met
the children. When the children stopped being shy and paying attention to him and started to play, the
observer together with the teacher conducted an observation of each child under study. Based on the
results of a discussion, the joint assessment was entered into the first monitoring table. The second
stage was the stage of the independent work of the teacher. For the duration of two weeks, the teacher
could gradually enter data on children's play independently.

Thus, 2 scores for all play parameters were obtained for each child, between which the average
scores were calculated and used for further analysis. The mean scores for the blocks and the mean
score for the game were also derived and used for analysis.

Understanding of Emotions by Children. The emotional development of children was
studied through the cognitive component — the understanding of emotions. The measurement was
carried out with the help of a standardized test aimed at studying the understanding of emotions -
TEC (Test of Emotion Comprehension). This technique was chosen due to the fact that it is
standardized in different countries. In Russia, this method was tested on a sample of 596 children of
5-6 years old in 2019-2020 by N.E. Veraksa et al. [4].

The merits of this method also include the fact that it is quite simple to apply, but at the same
time it allows us to assess several components and a number of individual indicators of the
understanding of emotions.

According to the methodology, emotion understanding includes 3 components, each of which
consists of 3 indicators:

1. External Causes: This component contains the following indicators:

- Recognition of emotions (reflects the ability to recognize and name emotions),

- external causes (reflects the understanding that emotions can be caused by external situations),
- desires (different people may experience different emotions in the same situation).
2. Mental Causes:

- beliefs (emotions can be influenced by beliefs),

- memories (emotions can be influenced by memories),

- hidden emotions (discrepancy between real emotions and their manifestation).

3. Reflection:

- emotion regulation (emotions can be controlled),

- mixed emotions (one can experience contradictory emotions in one situation),

- moral emotions (emotions can be influenced by moral norms).

For each component, the scores range from 0 to 3. To determine the overall level of the
understanding of emotions, the scores for all components are summarized. The minimum score is O
and the maximum score is 9.

Testing was carried out with the help of the specially developed ChildStudy MSU computer
program ("Test of Emotion Comprehension™ complex), which shows pictures and asks questions.
Each child was asked individually to answer the questions and click on the "next" button for the next
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question to appear. The results were automatically recalculated by the program and uploaded to a
spreadsheet.

Mathematical processing of the data was carried out using the IBM SPSS Statistics: 28.0.1.1
program.

Results
Assessment of Play
It was found that children of the whole sample had slightly lower scores for almost all blocks
of the game - 3-4 points on average for each, which is insufficient for older preschoolers (should be
4-5 points) (Fig. 1).
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Fig. 1. Results of play activity

Analysis using Spearman's correlation coefficient showed that age is associated with only
one block on the assessment of play - "Form of Play" (r=0.315, p=0.026).

Table 2
Correlation of Age with Play Observation Parameters
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Blocks and Play Observation Parameters Spearman Correlation | Significance
Coefficient Level
""Subject Material of Play'" Block 0,096 p=0,506
"Form of Play™ Block 0,315 p=0,026*
"Solitary Play" Parameter 0,043 p=0,767
"Cooperative Play with Children" Parameter 0,469 p=0,001**
"Cooperative play with an Adult" Parameter 0,077 p=0,596
"Contact with Peers" Parameter 0,338 p=0,017*
"Stability of Play Associations"” Parameter 0,328 p=0,020*
""Level of Play" Block 0,174 p=0,228
"Problem Situation™ Parameter 0,276 p=0,052
"Content of Play" Parameter 0,003 p=0,984
"Attitude Towards the Role" Parameter 0,098 p=0,497
"Creativity" Parameter 0,037 p=0,800
""Quality of Interaction" Block -0,075 p=0,607
"Initiative" Parameter -0,049 p=0,737
"Responsiveness” Parameter -0,056 p=0,700
"Playful Means of Interaction” Parameter 0,013 p=0,930
"Coordination of Actions" Parameter -0,019 p=0,894
" Affective Material of Play"" Block 0,125 p=0,388

Notes. * - p<0.05; ** - p<0.001.

Gender differences were analyzed using the Mann-Whitney test. Differences were found for
three of the four parameters of the "Level of Play" block, with girls having higher mean scores for
all of these parameters:

"Content of Play" - 4 vs. 4.6 (U=454.5, p=0.002);

- "Attitude Towards the Role" - 3.2 vs. 3.9 (U=429, p=0.013);
- "Creativity" - 3.6 vs. 4.8 (U=458, p=0.002).
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Assessment of the Understanding of Emotions
The comparison of scores obtained for different TEC components shows that the best
developed component in children is "Understanding of Emotions Caused by External Causes":
children show the highest results for this component (Fig. 2). The results for the "Reflection of
Emotions™ component are worse - children mostly received 1-2 points out of a possible three.
Children solved tasks for the "Mental Causes" component the worst - an average of 1 point.
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Fig. 2. Results on the Test of Emotion Comprehension

The overall ability to understand emotions was slightly lower than it should be at this age -
4.74 integral points (it should be 5-6) [4].

The Relationship Between Play and the Understanding of Emotions
The analysis using Spearman's correlation coefficient revealed no significant correlations

between TEC scores and observational scores on play, either with total scores or with individual
blocks and parameters.

Table 3
The Relationship Between Play and the Understanding of Emotions
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Blocks and Play Observation Parameters Spearman Correlation | Significance
Coefficient Level
""Subject Material of Play"* Block -0,113 p=0,433
"Form of Play™ Block -0,027 p=0,850
"Solitary Play" Parameter -0,208 p=0,148
"Cooperative Play with Children" Parameter 0,072 p=0,620
"Cooperative play with an Adult" Parameter -0,121 p=0,403
"Contact with Peers" Parameter 0,162 p=0,260
"Stability of Play Associations"” Parameter 0,111 p=0,442
""Level of Play" Block 0,014 p=0,921
"Problem Situation™ Parameter 0,090 p=0,535
"Content of Play" Parameter 0,121 p=0,405
"Attitude Towards the Role" Parameter -0,056 p=0,702
"Creativity" Parameter -0,092 p=0,527
""Quality of Interaction" Block 0,037 p=0,801
"Initiative" Parameter 0,138 p=0,340
"Responsiveness” Parameter -0,088 p=0,543
"Playful Means of Interaction” Parameter 0,033 p=0,819
"Coordination of Actions" Parameter 0,126 p=0,382
" Affective Material of Play"" Block 0,058 p=0,688

The Mann-Whitney test was also used to analyze the groups of children who correctly and
incorrectly solved various TEC tasks in connection with their scores on the game. Differences were
obtained between these groups for only one task, “Understanding Mixed Emotions”: children who
solved this task correctly (24 individuals, 48%) had higher mean scores on the “Creativity” parameter
(M=4.25) than children who solved this task incorrectly (26 individuals, 52%; M=3.64) (U=189.5,
p=0.015). However, when applying the Bonferroni correction for multiple comparisons, the
differences are found to be statistically insignificant (p=0.015 > a=0.0002).
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Discussion of Results

Undoubtedly, a significant result of the work is the absence of significant correlations between
the scores on play activities and the understanding of emotions: none of the parameters of one of the
methods appeared to be related to the parameters of the other, thus, the hypothesis of the study was
not confirmed. The obtained result is quite expected, since many works either do not reveal this
connection or reveal weak correlations that require further verification [9; 30; 32]. In this regard, it is
interesting to consider the play evaluation parameters used in the present study and compare them
with those used in the work of E.O. Smirnova et al. in which weak correlations were found between
the total TEC score and the two play parameters (children's play interaction and the unfolding of the
idea [9]). The "Play Interaction" parameter reflects interaction driven by an agreement, a shared plot,
and the quality of children's contact with each other. In contrast, the parameters that assess play
interaction in the present study reflect, rather, a child's activity in communicating with another or the
means he or she chooses to playfully communicate with other children (e.g., the object or role-playing
nature of the interaction; attempts to negotiate, etc.). Thus, the success of this interaction is not
directly assessed, which may have influenced the result obtained.

The "Detail of the Idea™ parameter, used in the work of E.O. Smirnova et al. reflects the degree
of detail of the play idea: how extensively and in detail the child verbally plans play. It is important
that detailed planning requires some kind of plot conflict and emotionally charged play content. In
addition, verbalized planning serves the purpose of communication, since it is usually addressed to
someone else included in play; in play it is important to explain one's plan to partners and to cooperate
in the process of implementing this idea. There are also no direct analogs of this parameter in the
present work. The closest is "Content of Play Actions", which reflects to a greater extent how complex
a play is unfolded by the child than the extent to which he/she plans this play and voices it for another,
i.e. there is no communicative aspect here.

Thus, it can be assumed that the connection between the understanding of emotions and play
will be found exactly in these - related to communication and/or successful interaction aspects.

An interesting result was also obtained in connection with the TEC task on understanding
mixed emotions (included in the "Reflection™ component). Despite the fact that the Bonferroni
correction reduces the significance of the differences between children who solved this task correctly
and incorrectly, this result seems promising for further research. The task is aimed to study children's
ability to understand ambivalent feelings that arise in some circumstances, such as understanding that
it is possible to experience joy and fear at the same time when wanting to ride a new bicycle and
being afraid of falling off it. It turned out that children who solved this task correctly showed higher
results on the "Creativity" parameter of play. This parameter reflects how complex a plot children can
create during play: from separate subject actions to eventful, branched out plots, easily supplemented
with new elements. This fact can be explained by the following: the more complex children's play is,
the more complex the combinations of roles the play image represents is, which requires playing
different, and sometimes opposite, emotional states [8], so children who understand the possibility of
the simultaneous experiencing of multidirectional emotions (related to roles) create meaningfully
rich, complex in structure play plots.

The results that are not directly related to the purpose of the study are noteworthy. The
somewhat reduced level of the subjects' play is predictable, since many contemporary authors have
been talking about this trend for decades (E.O. Smirnova, E.G. Yudina, E.V. Trifonova, etc.).
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Correlation analysis showed that only those parameters that reflected the collective aspect of the game
were associated with age. This is consistent with traditional ideas that play gradually grows to
collective forms (M.B. Parten, J. Piaget, D.B. Elkonin, etc.). Thus, these parameters can be used for
age diagnostics of play activity. Gender differences obtained in the aspect of play complexity require
setting separate research tasks and further verification.

Findings
The conducted study showed the absence of correlations between play activity and the
understanding of emotions in older preschool age children, which complements the data of modern
science showing weak links between the parameters of play and the understanding of emotions, and
is consistent with the findings about the unreliability and ambiguity of the obtained results in similar
studies [9; 30; 32].

Conclusion

The use of a non-standardized method of play assessment and a small sample localized in
Moscow and Moscow Region can be considered the limitations of this work.

The prospects for further research include the study of the relationship between the
understanding of emotions and the communicative aspects of play, the understanding of mixed
emotions due to the complexity of play being created, as well as the relationship of play with other
aspects of the emotional sphere of the child.

The obtained results may be of interest to researchers, psychologists and teachers dealing with
children's play.
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The article analyzes the problem of the formation of video game addiction in
adolescents with a tendency to escapism. Escapism is considered as a predictor of
video game addiction in adolescents in the information society, the motivation to
escape from the fear of a trivial life and everyday difficulties in the virtual worlds of
cyberspace. The study involved students of the Agricultural College of the city of
Tula from 16 to 18 years old in the amount of 98 people. The purpose of the article is
to provide a psychological and pedagogical analysis of the personality characteristics
of adolescents that influence the formation of an addictive behavior model in relation
to computer games. To achieve the goal of the study, the following psychological
tools were used: the Thomas A. Tucker test (adapted by I.A. Konygina), the General
Scale for Problematic Internet Use-3 (GPIUS-3) (A.A. Gerasimov, A.B.
Kholmogorova), test "Scale for assessing the level of reactive and personal anxiety"
Ch.D. Spielberg (adapted by Yu.L. Khanin), a questionnaire to identify the
approximate time spent by teenagers on video game content, the test "Methodology
for measuring the level of escapism™ (T.N. Savchenko, O.l. Teslavskaya, E.V.
Belovol, A.A. Kardapoltseva). The conducted study allows us to conclude that the
parameter "escapism” is significantly correlated with the parameters "anxiety", "the
degree of formation of a video game addict", as well as the time spent by a teenager
on gaming content. There is a significant correlation of escapism with the parameter
"negative consequences” from a computer game. It is worth noting the absence of a
significant correlation between “flight” and “preference for online communication”.
The results of the study are considered by the authors in the context of solving the
problems of preventive work with adolescents implementing an escapist strategy of
behavior, preventing the development of video game addiction. The obtained
empirical data confirm the expediency of taking into account the personality
characteristics of adolescents in the psychological and pedagogical prevention of
video game addiction in adolescents.
Keywords: teenager; escapism; digital generation; video game addiction; addictive
behavior strategy.
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B craree mpoBomuTCcs aHamM3 MpoONeMbl  (OPMHPOBAHUS  BHIICOUTPOBOM
3aBUCUMOCTM Yy TIOJPOCTKOB €O CKJIOHHOCTBIO K OCKamu3My. OCKallu3M
paccMmaTpuBaeTcsi Kak MpPEeIUKTOp BHUICOUTPOBOM 3aBUCUMOCTH Yy MOJIPOCTKOB B
MH(POPMALIMOHHOM O0ILECTBE, MOTHUBALIUS OErcTBa OT CTpaxa TPUBUAIBHOW KU3HU U
MOBCE/IHEBHBIX TPYAHOCTEH B BUPTYyalbHbIE MHUpPBI KuOeprnpocTpaHcTBa. CTaThs
COJIEP/KUT OIMCAHUE IMIIMPUUYECKOTO UCCIIEIOBaHM, HAIIPABJIEHHOTO Ha BHIBICHHE
JUYHOCTHBIX ~ OCOOEHHOCTEW  MOAPOCTKOB,  OKAa3bIBAIOIIMX  BIUSHUE  Ha
(dopMHpoBaHUE aJJUKTUBHOM MOJENU TMOBEICHUS B OTHOIIEHHMM KOMIBIOTEPHBIX
urp. B wucciaenoBaHuM TNPUHSIM y4acTHE CTYAEHTHI CEIbCKOXO3SHCTBEHHOTO
KoJuiemka ropoga Tynbsl o 16 no 18 ner B xonmuuectBe 98 uenosek. Llens craTeu
COCTOMT B IICUXOJIOTO-TIEJarOrMUYeCKOM aHajlu3€ JIMYHOCTHBIX OCOOEHHOCTEH
HOJPOCTKOB, OKa3bIBAIOLINX BIHMSIHWE Ha (OPMHUPOBAHUE AaJJUKTHUBHONH MOJIETH
MOBE/IEHNWS B OTHOIIEHWU KOMIIBIOTEPHBIX urp. Jlns JOCTHKEeHus — Lenu
UCCIIEIOBaHMsl ObLI MCIONB30BaH CIEAYIOLINI IICUXOIOTHYECKUA HHCTPYMEHTAPHIA:
tect Tomaca A. Takepa (B amantauuu W.A. Konbeirunoit), tect «OOmas mkana
npobJeMHOro ucrnoib3oBaHus uHTepHera-3» (GPIUS-3) (A.A. I'epacumos, A.b.
Xonmoroposa), Tect «lllkama oneHKH YpOBHS pEaKTUBHONM U JMYHOCTHOMN
tpeBoxkHoctu» U.Jl. Cimnbepra (B agantanuu FO.JI. Xanuna), aHkeTa Ha BBISIBICHUE
MPUMEPHOTO0 BPEMEHH, 3aTPaYyMBAEMOro MOAPOCTKAMHU Ha BUIECOUTPOBOI KOHTEHT,
TecT «MeToauka U3MepeHus: ypoBHs BeIpakeHHOCTH 3ckanu3ma» (T.H. CaBuenko,
O.N. TecnaBckasa, E.B. benoson, A.A. Kapnanonsiesa). IlpoBenennoe
UCCJIEOBAaHKME II03BOJSET ClElaTh BBIBOJ O 3HAUYMMOM KOppENsLUU Iapamerpa
«ACKaNMU3M» C TapaMeTpaMu «TPEBOKHOCTB», «CTENEeHb C(HOPMUPOBAHHOCTH
BUJICOUTPOBOTO AJJIUKTa», a TAaK)K€ BPEMEHEM, 3aTpauMBacMbIM IOAPOCTKOM Ha
UTrpOBOM KOHTEHT. MIMeeT MecTo 3HaumMasi KOppesslus dCKamu3Ma C MapamMeTpoM
«HETaTUBHBIE NOCIEACTBUS» OT KOMIBIOTEPHON UTPphl. CTOUT OTMETUTH OTCYTCTBHE
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3HAYMMON KOPPEISIMA MEXIy «OercTBoM» M «mpennodreHrueM Onling-oOrueHus».
Pe3ynbrarel mccienoBaHus aBTOPbl PaCCMATPUBAIOT B KOHTEKCTE PELICHMs 3a]ad
npopMIaKTHIECKOH paboThl € MOIPOCTKAMH, PEATH3YIOUIMMU AICKAIHCTCKYIO
CTPaTErui0 IOBEIEHUS, NPEAYNPEKICHUS PA3BUTUS BUICOUIPOBOM aJJUKIIHH.
[Tony4yeHHbIE SMIHMPUYECKHE JaHHBIE MOIATBEPKIAIOT IIEIECOO0Pa3HOCTh ydeTa
JUYHOCTHBIX ~ OCOOEHHOCTEHl  MOAPOCTKOB IpPH  ICHXOJOrO-NEeAarornyeckon
IIPEBEHIIMM BUJICOUTPOBOM a/TUKLIUU Y IOJIPOCTKOB.

Knrwouesvie cnoga: moapocTOK; 3CKanu3M; LHU(POBOE MOKOJIEHUE, BHJICOUTPOBAs
3aBUCHUMOCTb,; aJINKTUBHAS CTPATErUsl IOBEICHUSI.

Has wurarel: [llanaeunosa K.C., Jexuna E.B., Knounmesa J[.A. Dckanvu3mM W BUICOUTPOBAs
aIIUKINS Yy TOAPOCTKOB [DnekTpoHHBIH pecypc] // Ilcuxomoro-negarornyeckue MCCIeIOBAHMUS.
2023. Tom 15. Ne 4, C. 97-110. DOI:10.17759/psyedu.2023150406

Introduction

The problem of studying the features of the formation of video-game addiction in
adolescents with a tendency for escapism is of theoretical and practical importance. An adolescent
who is in the epicenter of internal and external conflicts is most inclined to substitute the true
picture of reality with its virtual equivalent, and to form an addictive behavior strategy based on the
rejection of values and norms of society. Due to this, the tasks of prevention, diagnosis and
correction of the behavior of adolescents prone to a high level of escapism arise.

Foreign studies of escapism of the 40-50s are devoted to the study of the influence of print
media on the consciousness of workers (J.T. Clapper), those from the 60-80s are aimed at
examining the motivation of tourists and travelers (D. Crompton, P. Riley, J. Dunn, S. Roberts);
The 1990-2000s are associated with the study of escapism as a factor that affects the increase in the
time spent by people before television screens (B.B. Henning, A. Evans, C. Paul); works after the
2000s and up to the present are focused on the consideration of game motivation and the study of
escapism in the context of video game addiction (H. Warmelink, S.P. Jeng, N. Yee, D. Kuss, O.
Lopez-Fernandez, I. Mayer, K.I. Teng, C. Harteveld, etc.). B.B. Henning proved the hypothesis of a
positive correlation between "personal and psychological escapism™ and the time spent by people
watching television programs, A. Evans considered “escapism™ as a natural mechanism that helps
individuals meet basic needs for security and acceptance, and explained the development of mass
escapism by the rapid growth of the opportunities of modern media culture [26, p. 210]. Strategies
of "escapism" were considered on the materials of the analytical review of the achievements of
modern media society and the digital space [17, p. 140]. N. Yee, S.P. Jeng, C.I. Teng considered
escapism as a factor that induces the desire to participate in a video game [27; 30]. H. Warmelink,
C. Harteveld, and 1. Mayer noted that escapism can be a motive for the participation in a game [29].
S. Knobloch-Westerwick, M. R. Hastall, and M. Rossmann considered "escapism™ as a coping
strategy for coping with stress in conditions when external and/or internal demands do not coincide
with a person's real resources [28].

In domestic literature, the topics of escapism and the features of the manifestation of
escapist mentality were initiated in the late 1990s - early 2000s and are most represented in
philosophy and sociology. It is in these spheres that the assumption about the implicit inclusion of
"escapism" in the ethos of cybernetic culture and art was formulated, and the hypothesis about the
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adaptive function of the mechanisms of escapist mentality was developed [5]. Sociological concepts
considered escapism as "a social phenomenon that consists in the desire of an individual or part of a
social group to escape from the generally accepted standards of social life" [2, p. 396]. Domestic
psychologists developed this theory, freeing escapism from the stigma of a peculiar affective
disorder that leads to the destructive transformation of the social existence of the individual. D.G.
Litinskaya proposed the division of escapism into instrumental (serving the adaptation of the
individual) and existential (representing "not so much an escape from the social world with its
norms and routines into an alternative reality (games, subcultures, etc.) but as a conscious refusal to
meet the Other™ [12]. E.O. Trufanova divides escapism into "soft", which leads to a departure from
"prescribed social activity”, and "hard", consisting in the full immersion in otherworldliness [22].
E.N. Shapinskaya considered escapism as a new form of identity search, which can lead a person to
a kind of mental disability in case of its excessively deep immersion in the cyberspace [25]. The
author emphasizes the danger of the overly deep immersion in the cyber environment: "reality turns
into hyperreality in the world of the computer screen, text turns into hypertext, and the user
(subject) can hardly distinguish the real world from a virtual one" [24]. Researchers agree in
accepting "escapism™ as a normative mechanism of human consciousness, which is most clearly
manifested against the background of life difficulties (E.V. Belovol, T.N. Savchenko, O.l.
Teslavskaya). At the same time, the issues related to the study of correlation and the essential
relations of escapism with the phenomenon of video-game addiction have not yet received proper
practical development. T.N. Savchenko, O.l. Olkhina and others considered "escapism" as an
inherent mechanism of personality regulation, which can be most clearly manifested as a result of "a
reduced level of adaptation to the surrounding reality, primarily social” [19]. Scientists define
escapism as a specific form of personality activity that arises due to the discrepancy between real
and desired value structures. It is noted that individuals with a low level of escapism are much less
inclined to gain new experience and knowledge about themselves, but they more easily enter the
daily routine; excessive escapists are characterized by a complete immersion into meaningful
activities, thanks to which they experience a sense of joy and a full life, but there are difficulties in
returning to reality. It is harder for excessive escapists to realize their potential in the real world.
The negative consequences of "escapism" are emphasized: deviant behavior, marginalization of
society, etc. [16].

Escapism is one component in a complex sum of variables that influence the formation of
video game addiction. Escapism acts as a key determinant of pathological video game addiction in
adolescents; players with an escapist motivation spend more time online due to the increased share
of social support online compared to the real world [23]. A trend in the development of research
works related to the study of the phenomenon of escapism is emerging: the consideration of
"escapism” as a strategy complementary to the formation and development of the leisure motivation
of a person.

Modern psychological works integrate attention to both external and internal factors of
"escapism”, which is recognized as a normative mechanism, to a greater or lesser extent
characteristic of human consciousness. There is an interest in systemizing the manifestations of
escapism with the identification of adaptive and maladaptive, destructive traits in it. Currently, the
focus of research is shifting towards the study of the relationship between escapism and the
phenomenon of video-game addiction. Despite the obvious advantages - the growth of contacts and
the volume of consumed information, the phenomenon of virtualization imposes a negative impact
on interpersonal relations, pushing the individual "to voluntary capitulation to social life in favor of
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an artificially created virtual concept” [6]. Especially vulnerable in this regard are adolescents who
are characterized by the need for communication [11]. E.l. Isaev notes that it is important for
adolescents to realize themselves in behavior and relationships, to master the skills of social
interaction [7, p. 281].

The abrupt withdrawal into the virtual world can disrupt the natural process of the formation
of adolescent identity [10, p. 40]. The study by I.V. Sultanova and A.A. Mamonova shows that 60%
of adolescents with Internet-dependent behavior are dominated by "secrecy, alienation, mistrust,
unsociability, isolation, difficulties in establishing interpersonal contacts” [21]. E.Yu. Kazarinova
and A.B. Kholmogorova found that the indicators of Internet addiction at the level of tendency are
higher among adolescents compared to students, there is an increase in the time spent on the
Internet, the loss of control over it, the cognitive absorption in what happens on the Internet [8].
D.A. Klochneva considers escapism in the space of adolescent subculture [9]. Psychologists
presented a standardized version of the "Index of Immersion in the Internet Environment"
questionnaire for adolescents [18]. M.I. Eliseeva and E.E. Krieger, describing the characteristics of
child-parent relations among adolescents addicted to online games, note disharmonious relations
with both the mother and the father [6]. A.A. Maslova considers the adolescents dialog with a
virtual interlocutor as the mediation in the development of communicative competence [13].

Escapism in adolescence can be seen as a withdrawal motivated by the desire to escape from
a complex, contradictory reality. In the context of video game addiction, escapism is a motivation to
escape from the fear of life and everyday difficulties into the virtual worlds of the cyberspace. At
low to medium levels of escapism, this strategy is advantageous. However, with the prolonged
fixation of mental energy on virtual projections there is a noticeable distortion of cognitive,
emotional and behavioral functions, which in time leads to the formation of video-game addiction.

Adolescence is the most sensitive to the influence of media resources, escapism, which
debuts against the background of illusory digital idols. In older adolescence, the ability for
reflection develops, the desire to understand oneself and achieve a chosen ideal increases [3]. The
existential escape into the world of cybernetic abstractions can be the answer to the discrepancy of
these needs with the possibilities set by the rigid framework of real-life conditions. A.K. Streltsova
notes that today we have two paths: "the first is to escape to a reality invented by someone else, to a
TV series about ideal love filmed by someone else or a video game written by someone else, and
the second is to invent this new reality ourselves” [20]. It is relevant to study the relationship
between the phenomenon of "escapism™ and video game addiction in adolescence.

Materials and Methods

The base of the study was the "Tula Agricultural College named after I.S. Efanov". All the
subjects were adolescents of both genders aged from 16 to 18 years old. The study involved 98
students, of whom 56 were girls and 42 were boys. Diagnostics were carried out in small groups in
the "Law and Organization of Social Security", "Gardening and Landscape Construction” areas of
training and individually.

The main hypothesis of the study: escapism is related with video game addiction,
specifically, the higher the level of escapism, the higher the level of development of video game
addiction is.

The partial hypotheses of the study are:
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1. Escapism is related with the amount of time the adolescent spends on video game

content: the higher the escapism parameter, the more hours the child spends playing;

2. Escapism is related with anxiety, specifically, the higher the level of escapism, the

higher the level of personal anxiety;

3. Escapism is related with the development of negative consequences from playing,

specifically, the higher the level of escapism, the stronger the negative consequences of

playing are;

4. Escapism is related with the preference for "online-communication”, specifically, the

higher the level of escapism, the more often the adolescent resorts to communication

through the digital environment.

The structure of the study included the following stages:

1. Theoretical analysis of the material, the generalization of available research and

knowledge on the problem, classification;

2. Empirical research;

3. Quantitative and qualitative processing of the results.

The diagnostic program is represented by the following methods: the Thomas A. Tucker
(adapted by I.A. Konygina) [14]; the "General Problematic Internet Use Scale-3" (GPIUS-3) test
(A.A. Gerasimov, A.B. Kholmogorova) [4]; the "Scale for Assessing the Level of Reactive and
Personal Anxiety" test by C.D. Spielberg (adapted by Yu. Khanin) [15]; the questionnaire to
identify the approximate time spent by children on video-game content (the author’s version); the
"Method for Measuring the Level of Escapism™ test (T.N. Savchenko, O.l. Teslavskaya, E.V.
Belovol, A.A. Kardapoltseva) [19].

The scientific, methodological and methodical foundations of the program: the program is
based on the study of the problem of video-game addiction, as well as its relation with the concept
of the escapist mentality (A.A. Belovol, D.G. Litinskaya, O.l. Teslavskaya, E.O. Trufanova, T.N.
Savchenko, etc.).

To analyze the data obtained during the course of the study, the nonparametric correlation
coefficient of C. Spearman was applied in order to identify the relationship between variables in the
rank scale. To identify the influence of the gender factor on the formation of the negative
consequences of playing, Fisher's criterion was used to compare two series of sample values by the
frequency of the occurrence of a trait.

Results of the Study
Checking the sample for the normality of the distribution of the trait on the “anxiety”
(personal) and "escapism” scales showed that the skewness and module kurtosis is greater than their

standard errors, which clearly indicates the need to apply the nonparametric Spearman correlation
coefficient. The correlation between the studied parameters, medians are shown in Table 1.
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Table 1
Descriptive Statistics
Mean | Median| Standard Skewness Kurtosis
Deviation | Statistics | Standard | Statistics | Standard
Error Error
Anxiety 42,64 | 42,00 11,11 0,35 0,24 -1,21 0,48
Escapism 112,91 | 121,00 9,08 -0,59 0,24 -1,10 0,48
Development | 7,85 8,00 4,54 -0,01 0,24 -1,47 0,48
of ,,Negative
Consequences”
Preference for | 9,95 9,00 5,27 1,00 0,24 0,20 0,48
Online-
Communication
Degree of 6,80 5,00 5,46 1,06 0,24 0,23 0,48
Formation of
Video Game
Addiction
Correlation between the studied parameters is given in Table 2.
Table 2
Correlation Indices (Spearman Correlation Coefficients) Between the Studied Parameters
Degree of Development |Perefereance for| Time Spent
Formation of Video| of ,,Negative Online- Playing
Anxiety Game Addiction [Consequences” Communication
Escapism 0,52 0,38 0,23 0,02 0,43"

Notes: * - p<0.05 (unilateral); ** - p<0.01 (unilateral).

The analysis of the relationship between the "anxiety" and "escapism" parameters showed a
significant correlation coefficient (0.518), which indicates the presence of a high level of
connection between the presented variables.

When considering the relationship between the level of escapism and the degree of formation
of the level of addiction to video games (and the possibility of developing negative consequences)
according to the T.A. Tucker questionnaire, a significant correlation coefficient (0.381) was
revealed, which indicates the presence of a high level of connection between these variables.

The level of escapism has a high correlation coefficient (0.233) with the development of
negative consequences from playing (according to the GPIUS-3 questionnaire), but the relationship
of "escapism™ with the "preference for online-communication™ criterion was not revealed.

When analyzing the relationship between the level of escapism and game time, a significant
correlation coefficient (0.427) was found at the level of p<0.01, which indicates a high level of
connection between these variables.

According to the calculations carried out using Fisher's criterion, the factor of gender is not
associated with the value of the trait of the presence of negative consequences from playing (the
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empirical value of the criterion is in the zone of insignificance).

Discussion of the Results

When considering the relationship between the level of escapism and the degree of formation
of the level of addiction to video games (and the possibility of developing negative consequences)
according to the questionnaire of T.A. Tucker, a significant correlation coefficient (0.381) was
revealed, which indicates the presence of a high level of connection between these variables, and
also confirms the main hypothesis of the study.

Private hypotheses about the relationship of escapism with the development of negative
consequences from playing, anxiety and game time were also confirmed at a significant level, but
the connection of "escapism™ with the "preference for online-communication” criterion was not
revealed.

The results of the conducted experiment largely confirm the data of domestic and foreign
publications devoted to the problems of escapism in the cyberspace. Thus, the work indirectly
confirms the idea of A.A. Gerasimova and A.B. Kholmogorova about the use of the cyberspace as a
way of coping with negative emotions [4, p. 68], as well as the thesis of E.V. Belovol and A.A.
Kardapoltseva that "the form of "negative escapism”, ... defined as an escape from problems, is a
protective strategy of avoiding a frightening, contradictory reality” [1, p. 46].

The conducted research work is also consistent with the earlier foreign findings of S.P. Jeng
and C.I. Teng, who considered escapism as a factor that induces the desire to participate in a video
game [27; 30], as well as with the data given by H. Warmelink, C. Harteveld and I. Mayer, who
noted the role of escapism in game motivation [29].

Interestingly, examining the gender aspect did not make significant differences in the results
of the study. This issue needs a deeper and more thorough elaboration.

It seems important to note the features of the formation of video-game addiction in
adolescents with a tendency for escapism. The following can be attributed to them:

- escapism is the motivation of escape from the fear of trivial life and everyday difficulties
into the virtual worlds of the cyberspace, at the low and medium level of escapism this strategy is
advantageous, at a long fixation on deceptive virtual projections there is a noticeable distortion of
cognitive, emotional and behavioral functions, which in time leads to the formation of videogame
addiction;

- the lack of volitional control over the amount of time spent playing video games can be
considered as the marker and the condition for the formation of an addict;

- "excessive" escapists with an increased level of personal anxiety are predominantly in the
"risk group”;

- reducing the risks of forming a video game addiction by reducing the time spent by
adolescents on video game content, as well as creating the conditions for the normalization of intra-
family relations;

- the formation of constructive models of coping with stress and other negative experiences
in adolescents.

The uncontrolled temporality of gaming processes, which is not so much a marker as a
condition for the formation of addiction, requires the search for new tools for preventive work to
prevent the development of video-game addiction, as well as the formation of more adaptive ways
of coping with frustration and stress in adolescents, excluding the transgression of consciousness
into the world of virtual illusions.
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Conclusion

We define escapism as a kind of coping, which the child resorts to in a situation of the
discrepancy between requirements and available vital resources. Taking into account the negative
consequences associated with the excessive use of this strategy in everyday life, we believe that the
main psychological and pedagogical problem at this stage is the creation of conditions for the
formation of adaptive ways of coping with frustration and failure in the child, i.e. algorithms that
exclude the transgression of consciousness into the world of virtual illusions.

Reducing the risks of the development of video game addiction in adolescents prone to a
high level of escapism is possible with the combination of the following psychological and
pedagogical factors: the implementation of an individual approach to each child; the formation of an
optimal behavior strategy through the participation of an adolescent prone to escapism in group
forms of work aimed at the development of psychological self-regulation skills; the implementation
of psychological and pedagogical support at all stages of the study by means of individual
consultations (for parents and teachers of adolescents prone to a high degree of escapism), using
elements of art-therapeutic and body-oriented practices to harmonize the psycho-emotional state of
the adolescent.
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Earlier in our research we studied the differences between formal and dialectical
thinking, so formal operations are aimed at the exclusion of contradiction, and
dialectical ones at the active transformation of the relations of opposites. The
clarification of the relationship between these two forms of thinking in dynamics
continues to be a relevant task. The aim of the work was to investigate the performance
in solving logical and dialectical tasks, as well as to identify age norms for 5-10-year-
old children (n=756). To assess logical thinking, we used J. Piaget's tests, which are
aimed at assessing the ability to coordinate two parameters simultaneously when
analyzing proportions ("Probability™), balance ("Scales™) and motion ("Mechanical
curve™). Methods aimed at assessing children's ability to perform dialectical thought
actions of transformation ("Drawing of an unusual tree™), mediation ("What can be
both at the same time?"), and seriation ("Cycles") were applied. By 8-10 years of age,
the majority of children successfully coped with the solution of all three logical tests,
with boys performing better than girls on a spatial task aimed at coordinating
multidirectional movements ("Mechanical curve™). Most children by the age of 9
successfully cope with building cyclical seriations. At the same time, dialectical tasks,
as a result of which one object transforms into its opposite ("Drawing of an unusual
tree") or both objects are combined into a single new one ("What can be both at the
same time?") are relevant for children over 10 years old. Itis probable that, as thinking
is formed at each age stage, the ability to identify and operate with opposites retains
its significance.

Keywords: dialectical actions, formal operations, age norms.
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Panee B Hammx WCCIENOBAaHUSAX OBUIM W3y4YeHBl pazauuus (OPMaIbHOTO U
JUANICKTHYECKOTO0 MBIIUICHHS, Tak, (opManbHbIe OINEpaldyd HampaBiICHbl Ha
UCKJIIOYCHHE IMPOTUBOPEYMS, a JUAIEKTHUYECKHEe — Ha aKTUBHOE MpeoOpa3zoBaHHE
OTHOILIEHH MPOTUBOIIOJIOKHOCTEH. YTOUHEHHE CBA3€H 3TUX IBYX (HOPM MBILIUICHUS
B JIMHAMUKE TPOJOJKAET OCTaBaThCsl akTyalbHOM 3amayeil. lLlenp paboThl
3aKJII0Yaach B UCCIEIOBAHUN PE3YIbTaTUBHOCTH PEIICHUS (POPMATbHO-TOTMYECKIX
U IUAIeKTUYECKUX 3ajlad, a TAaK)Ke BBISBJICHHHM BO3PACTHBIX HOpM JUIs aeter 5-10-
netHero Bo3pacta (N=756). Jlns oueHku GopMaIbHO-TOTHYECKOTO MBIIUICHUST ObLIN
npuMmenenbl mpoOsl K. [Iuaxke, KOTOpbIe HaIpaBIEHbl HA OIEHKY CIOCOOHOCTH
KOOPJAMHUPOBaTh OJHOBPEMEHHO [Ba IIapaMeTpa IpU AaHAIW3E IPOMOPLUMA
(«BepositHocTh»), paBHOBecusi («Becwbl») u nmwkenus («lunuHap»). beum
IIPUMEHEHbl METOJIMKH, HalpaBJ€HHbIE Ha OLIEHKY CIOCOOHOCTH JE€Teil coBepuIaTh
JTUAIEKTUYECKUE MBICIUTENbHbIE AecTBUs npeBpamieHus («PUcyHOK HEOOBIYHOTO
nepeBa»), omocpeacTBoBaHus («UYTo MOXeT OBITh OJHOBPEMEHHO?»), CepUaIluu
(«qukmsy). K 8-10 rogam GOJIBIIMHCTBO AETEH YCIENIHO CIPABISUIUCEH C PEIICHHEM
BCEX TpeX (hopManbHO-TIOTHUECKUX MPOO, IPU STOM MAIBUUKHU JYYIE, YeM JEeBOYKH
BBIMIOJHSUIM  TPOCTPAHCTBEHHYIO 3aJaudy, HalpaBlIeHHYI0O Ha KOOPAMHAIIMUIO
pazHoHanpasineHHbIX JBHkeHUH («{umunap»). bonbmmHcTBO neret k 9 ronmam
YCIIEIIHO CIPAaBISAIOTCA C BBICTPAaMBAaHUEM LUKIMYECKMX cepuanuil. IIpu stom
JUAJIEKTUYECKUE 33a]1a4l, B Pe3yJIbTaTe KOTOPHIX OJMH OOBEKT IPEBPAIIAETCS B CBOIO

IPOTUBOMNOJIOKHOCTh («PUCYHOK HEOOBIYHOrO JepeBa») WM o0a o00beKTa
00BEeTMHSAIOTCS B €IMHbIA HOBBIM («UTO MOXET OBbITh OJTHOBPEMEHHO?»), SIBIAIOTCS
aKTyaJlbHbIMM JUIst netedt crapmie 10 ner. BepositHo, mo mepe dopmupoBaHus
MBIIUIEHUs] Ha  KaXJOM  BO3pacTHOM  JTale  CHOCOOHOCTH  OIpPEnelsiTh
IIPOTUBOMNOJIOKHOCTH U ONEPUPOBATH UMH COXPAHSIOT CBOIO 3HAUUMOCTb.
Knrwouesvie cnosa: nuanextuyeckue NeHcTBUSA; GOPMATIbHO-IOTHYECKUE ONEpPAIUH;
BO3PacTHbIE HOPMBI.
®unancupoBanue. lccienoBaHue BBINOJIHEHO MpHU (UHAHCOBOW moznepxkke Poccuiickoro
HaydHoro ¢gonaa (PH®), mpoekt Ne 19-18-00521-I1.

Hast umrarei: Bepaxca H.E., Avupanemsn 3.B., Aimazosa O.B., Tapacosa K.C. [lnnamuka pa3BuTHs
JUAIEKTUYECKOTO U (HOPMaIbHO-JIOTMYECKOTO MBIIIJICHUS B CTapiieM AOMIKOJIBHOM U MIIAJIIEM

IITIKOJILHOM Bo3pacte [DnekTporHbld pecypc] // Tlcuxonoro-nenarorndeckue ucciemoBanus. 2023.
Tom15. Ne 4. C. 111-127. DOI:10.17759/psyedu.2023150407

Introduction: Features of Performing Tasks Related to the Application of Logical
and Dialectical Thinking
According to the periodization of intellectual development proposed by J. Piaget, formal
operations develop in stages. At preschool age, a child's thinking is egocentric, accompanied by
insensitivity to contradictions and errors in solving problems on classification, seriation, the
structuring of space, time, etc. These simple operations become available to the child at the age of 7-
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11. The final formation of formal operations is in 11-12 - 14-15 years, when the child acquires the
ability to understand and analyze proportions, dynamic and homeostatic balance, motion and
probabilities [8]. To assess these abilities, J. Piaget et. al used tests in which the child was asked to
coordinate two parameters simultaneously: proportions and probabilities (“Probability"), balance
taking into account the weight of weights and their location ("Scales™), coordination of two differently
directed movements ("Mechanical curve").

In subsequent studies carried out in line with the theory of J. Piaget, the results of children who
did not fit into the rigid framework of the periodization of intellectual development were
demonstrated. In the experiment by I. Rogozhina [17] the hypothesis that the formation of the
principle of conservation in preschool children 5.5-6.9 years old is possible through the development
of the composition and structure of logical operations of classification and seriation was confirmed.
In the studies of N.E. Veraksa et al., results were obtained that indicated that children of 5-6 and 6-7
years of age have access to the action of seriation [4; 5; 20]. In the study by F. Pons et al. using the
"Scales" test [18], children of 12-14 years old successfully coped with probability analysis (the
"Scales" test), and a longitudinal study by N.E. Veraksa et al. [5] obtained data that children as early
as 5-6 years old paid attention to two parameters, but relied on only one of them for prediction. In the
study by F. Pons et al. [19] of formal operations using the "Mechanical curve" and "Probability" tests
in children aged 8, 10, and 12, it was shown that at the age of 12, almost all children also successfully
coped with the tests. In the studies of N.E. Veraksa et al. [5] it was revealed that children at the age
of 7, performing the "Scales" test, are able to take into account two parameters (weight and location
of weights). Thus, the results of comparative studies [5] showed that formal operations developed
unevenly, but significant changes occurred already at the age of 7. Thus, the variability in the success
rate of the three tasks aimed at assessing formal operations, in which children were asked to
coordinate proportional, weight, and spatial measures, can be traced. At the same time, the tasks were
previously offered only to children of primary school age and no age dynamics were traced.

J. Piaget [14] gave special importance to dialectical thinking as a ""genetic aspect of equilibrium”
that completes the formation of thinking in each age period. Within the framework of the structural
dialectical approach (N.E. Veraksa, L.F. Bayanova, S.A. Zadadaev, E.E. Krasheninnikov, I.B.
Shiyan, O.A. Shiyan, etc.) dialectical thinking is considered as a process of operating the relations of
opposites at the formal and substantive level [3, 7, 10]. The formal side of dialectical thinking is
represented by the structure of thinking actions, among which the following are accessible at a child's
age: transformation and conversion, mediation, and seriation. Dialectical thinking is meaningfully
connected with the solution of three types of tasks [4], aimed at: creating a creative product,
understanding the processes of development; overcoming contradictions.

An earlier study found gender differences in the success rate of performing tasks of dialectical
methods in children aged 5-7 [4]. In A.K. Belolutskaya's study, it was found that preschoolers and
adults have a significantly higher rate of performing dialectical techniques than schoolchildren in
general [1].

Earlier studies aimed at studying the differences and connections of formal and dialectical
thinking have been conducted [4, 5], specifying the links of the development of these two forms of
thinking continues to be a relevant task. The aims of this study were to identify the dynamics of the
success rate of tasks aimed at assessing formal operations and dialectical thinking by children from 5

to 10 years old and to determine age norms.
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Study Procedure and Research Methods

756 children participated in the study: 202 children of 5-6 years old (M month=62.6, SD=3.81),
186 children of 6-7 years old (M month=74.4, SD=3.65), 142 children of 7-8 years old (M
month=89.0, SD=3.70), 140 children of 8-9 years old (M month=103.0, SD=3.62), 86 children of 9-
10 years old (M month=115.6, SD=3.61). Of them, 47.5% were boys. Children attended preschool
and schools in Moscow in 2019-2023.

Logical Thinking.

The "Scales" test [5] assessed the formal operation associated with understanding equilibrium with
the presence of two variables: the weight of weights and their location. The child was presented with
a visual task using lever scales with 12 holes on each side equidistant from the fulcrum and weights
weighing 32 g each (Fig. 1). The shoulders of the scales were fixed in a horizontal position throughout
the entire procedure. The child is asked: "What will happen to the weights if I unlock the bolt? Will
they stay in the same position or will they tilt to this side or that side? Which way? How did you
figure that out (a)?". There was a total of 7 assignments. (The maximum score was 15).

4 @ o

Figure 1. The device for conducting the "Scales" test

The "Probability” test [5] assessed a formal operation related to analyzing the proportions of white
and black chips and probabilistic choice. The instructions were as follows: "There are two piles in
front of you, each with white and black chips. Which side will have a higher chance of getting the
white chip? How did you figure that out(s)?". There are a total of 5 assignments. (Maximum score of
9).

The "Mechanical curve" test [5] assessed a formal operation aimed at coordinating two
multidirectional movements. A cylinder was rotated in the vertical plane, and a pencil was moved
above it in the horizontal plane in both directions. A piece of paper with a starting point was fixed on
the cylinder (Fig. 2).
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Fig. 2. “Mechanical curve” test device, frontal view from the child's side.

In the introductory tasks, the experimenter demonstrated the movements of the pencil and cylinder
to the child, and in the test tasks the experimenter only voiced the conditions of the task. For each
task, the child was presented with a piece of paper with a starting point. The instructions were as
follows: "Draw what kind of trace you will get if...". There were 5 tasks in total. (Maximum score 9).

In all three tests there were 2 introductory tasks, and each child's answer was evaluated according
to a 4-point system: if the child did not understand the task, he was given 0 points; if the child
considered only one parameter in his answer, he was given 1 point; if the child mentioned both
parameters in his answer, but relied only on one of them in his prediction, he was given 2 points; if
the child tried to correlate two parameters, he was given 3 points.

Dialectical Thinking.

The method "Drawing of an unusual tree" [5] allows for the assessment of the child's ability to
solve a creative problem using the action of transformation. Children used a form (A-4 sheet) and a
simple pencil to make a drawing. The child was offered instruction: "Please draw an unusual tree"
and then asked to give a description. Trees of 3 types were evaluated: 1) O points - normative (if there
are changes, they practically do not differ from the usual image of a tree), 2) 1 point - symbolic (theme
of desires, fantasies) and 3) 2 points - dialectical (a tree "vice versa", inverted, fractal). The type of
transformation was also assessed from 0 to 7 points.

The "Cycles" method [5] assesses the child's ability to understand the simplest cyclical processes
of development and apply dialectical thinking actions of seriation. The child was offered three sets of
five pictures, which made up forward and reverse half-cycles. The child was given the task of
arranging the pictures in such a way as to produce a sequential story.

The score for lining up one cycle ranged from 0 points to 5 points. The maximum score was 15.

The method "What can be both at the same time?" [5] is aimed at assessing the ability to overcome
contradictions. Solving a problem of this type involves the use of the dialectic thinking action of
mediation, as a result of which children combine two opposites in one object in such a way that the
opposite qualities or properties make up a new indivisible whole. The method included five questions
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containing a contradictory pair of attributes. For example, children were asked to answer the question:
"What is both black and white at the same time?". The score received by the child while performing
the method could vary from 0 to 20 points.

Results of the Study

The articles [4; 5] examined the relations between children's results for each type of thinking -
logical and dialectic - both within each of these constructs and between them, which was a test of
the convergent and construct validity of the instrument. In addition, for the "What can be both at the
same time?" method it was found that the Cronbach'’s alpha coefficient for all tasks of the technique
is 0.67, which is an acceptable result for internal consistency. The structure of other methods does
not allow for us to check the internal consistency of the data in them.

Table 1 summarizes the main characteristics of the descriptive statistics of the sums of children's
scores on each of the Piaget tests in different age groups.

Table 1

Main Characteristics of the Descriptive Statistics of Sum Scores on Piaget Tests in Children
from Different Age Groups

Test/Age Mean Median Stand.dev. | Minimum | Maximum
Probability, 5-6 years old 2,75 3,00 1,390 0 7
Probability, 6-7 years old 3,33 3,00 0,880 3 6
Probability, 7-8 years old 3,47 3,00 1,136 1 8
Probability, 8-9 years old 5,54 5,00 2,170 3 9
Probability, 9-10 years old 5,10 5,00 2,081 3 9
Scales, 5-6 years old 4,97 5,00 2,437 0 14
Scales, 6-7 years old 5,41 5,00 1,686 0 15
Scales, 7-8 years old 8,18 8,00 2,535 5 15
Scales, 8-9 years old 12,03 13,00 2,742 5 15
Scales, 9-10 years old Not conducted
Mechanical curve, 5-6 years

4,11 4,00 2,281 0 7
old
Mechanical curve, 6-7 years

3,19 3,00 1,245 0 6
old
Mechanical curve, 7-8 years
old 5,76 6,00 1,865 3 9
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Mechanical curve, 8-9 years

6,99 7,00 1,956 9
old
Mechanical curve, 9-10

7,21 8,00 1,995 9
years old

Using a two-factor analysis of variance, taking gender and age group as factors, it was found that
children's scores on the “Probability” (F=69.795, p<0.001) and “Scales” (F=236.859, p<0.001) tests
differed across age groups. The “Mechanical curve” test differed between age groups (F=94.570,
p<0.001) and between boys and girls (F=9.139, p=0.003). That is, the age group factor is significant
for scores on all Piaget tests and gender is significant for the “Mechanical curve” test. The
interaction of the gender and age group factors is not significant for the scores for all Piaget tests

(Figure 3).

Cpeanesssemenubie suatenns

Figure 3. Weighted average values of the sums of scores for the Piaget's “Mechanical curve” test in
boys and girls of different age groups

Table 2

Comparison of Results Obtained with J. Piaget's Samples for Children of 5-10 Years Old.

Age in Years 7-8 8-9 9-10 Differences
«Probability»
5-6 -0,715* -2,791** -2,353**
Preschoolers 6-7 2.213** _1.775%* F=69,795**
Schoolchildren 7-8 -2,077** -1,639**
«Scales»
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5-6 -2,775** -6,612** No
Preschoolers 6-7 6,612 | -1,775%* measurement | F=236,859**
Schoolchildren 7-8 -3,837** was
conducted
«Mechanical curve»
Preschoolers 5-6 -1,646** -2,875** -3,098**
6-7 |-2563* |-3,791** -4,015** F=94,570**

Schoolchildren 7-8 -1,228** -1,452**

Note: * p < 0.05; ** p <0.01.

Due to the results obtained with the Tukey test, when constructing norms for the results of

Piaget's tests, we will combine 5-7 and 8-10-year-old children. For the “Mechanical curve” test, norms
were calculated separately for boys and girls (Table 2).

Since the distribution not for all methods and not for all subsamples is normal (Shapiro-Wilk

test), norms were calculated for all methods and for all age groups as follows: 15% of the lowest scores
were considered low, 15% of the highest scores were considered high, and the remaining scores were
considered average.

Table 3 summarizes the norms of Piaget's test results for children 5-10 years old.

Table 3
Norms of Piaget Test Scores for Children 5-10 Years Old
Age in Years /Result Low Average High
«Probability»
Preschoolers 5-7 0-2 3 4-9
Schoolchildren 7-8 0-2 3-4 5-9
8-10 0-3 4-8
«Scales»

Preschoolers 5-7 0-4 5 6-15
Schoolchildren 7-8 0-5 6-10 11-15

8-10 0-9 10-14 15

«Mechanical curve»

Preschoolers, boys 5-7 0-2 3-5 6-9
Schoolchildren, boys 7-8 0-3 4-8 9

8-10 0-6 7-9
Preschoolers, girls 5-7 0-1 2-5 6-9
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Schoolchildren, girls 7-8 0-3 4-7 8-9
8-10 0-4 5-8 9

Dialectical Thinking
Table 4 summarizes the distribution of the results of children 5-10 years old by type of Unusual
Tree Drawing.

Distribution of Children of 5-10 Years Old by Type of Tree Teple
Age/Type of Drawing Normative Symbolic Dialectical
Preschoolers 5-6 50% 42.% 8%
6-7 25% 59% 16%
Schoolchildren | 7-8 22% 69% 9%
8-9 12% 73% 15%
9-10 12% 80% 8%

Using Pearson's 2 criterion, it was found that the type of drawing and the age group of the
children were related (y>=87.742, p<0.001, Cramer's V=0.241).

The number of normative trees decreases with age (from 5 to 10 years). The percentage of
symbolic drawings increases with each year (from 5 to 10 years), while the percentage of dialectical
drawings changes in a wave-like manner from 8% to 16%. The result of performing the "Drawing of
an unusual tree" method was also evaluated depending on the features of transformation of the image
of an ordinary tree (Table 5).

Table 5
Main Characteristics of the Descriptive statistics of the Sums of Scores when Performing
the Methods Aimed at Diagnosing Dialectical Thinking (5-10 years old)

Age in Years/Characteristic M Med Sd Min Max
«Drawing of an unusual tree», by type of transformation

5-6 2,64 4,00 2,388 0 7
Preschoolers 6-7 4,03 4,00 2,075 0 7

7-8 3,97 4,00 1,818 0 7

_ 8-9 4,61 5,00 1,703 0 7

Schoolchildren

9-10 4,38 4,00 1,296 1 7

«Cycles»

5-6 5,30 5,00 3,441 0 13
Preschoolers

6-7 9,34 9,00 2,546 3 15
Schoolchildren 7-8 11,75 | 12,00 2,246 0 15

120



Bepaxca H.E., Aupanemsn 3.B., Armazosa O.B.,
Tapacosa K.C.

JluHaMuKa pa3BUTHS TUATCKTHYCCKOTO U (popMaIbHO-
JIOTHYECKOTO MBIIICHHSI B CTAPIIEM JOIIKOJIEHOM U
MJIAJIIIEM IIKOJILHOM BO3PAaCTe
IIcuxonoro-nenarornueckue uccuenonanus. 2023.
Tom 15. Ne 4., C. 111-127.

Veraksa N.E., Airapetyan Z.V., Almazova O.V.,
Tarasova K.S.

Dynamics of the Development of Dialectical and
Logical Thinking in the Senior Preschool and Primary
School Age

Psychological-Educational Studies. 2023.

Vol. 15, no. 4, pp. 111-127.

8-9 14,31 | 15,00 1,206 9 15
9-10 13,60 | 14,00 1,185 11 15
«What can be both at the same time?»
5-6 3,66 2,00 3,433 0 14
Preschoolers
6-7 6,88 7,00 4,528 0 18
) 7-8 9,93 10,00 4,084 0 19
Schoolchildren
8-9 13,12 | 14,00 4142 1 20
9-10 11,94 | 12,00 3,724 4 18

Using the Tukey test, it was revealed that children of 5-6 years old had significantly lower
scores in performing the "Drawing of an unusual tree™ method than children of 6-7 (MD=-1.389), 7-8
(MD=-1.328), 8-9 (MD=-1.971) and 9-10 years old (MD=-1.726) at p<0.001. Due to these results, we
will distinguish two groups - 5-6 and 6-10-year-old children when constructing the norms for the
"Drawing of an unusual tree" method.

With the help of two-factor analysis of variance, taking gender and age group as factors, it was
found that by the type of transformation the drawings of the children differ in different age groups
(F=26.020, p<0.001), but do not differ by gender. By means of two-factor analysis of variance, taking
gender and age group as factors, it was found that the scores obtained by children when performing the
"Cycles" method differed in different age groups (F=302.400, p<0.001), but did not differ between
boys and girls (Table 6). The scores obtained by children when performing the "Cycles" technique
differed in different age groups (F=302.400, p<0.001), but did not differ between boys and girls (Table
6). The scores obtained by children when performing the "What can be both at the same time?" method
differ in different age groups (F=129,649, p<0,001), but do not differ between boys and girls (Table 6).
When constructing the norms for these methods, we will combine the results of children 8-10 years
old, the other groups were assessed separately.

Table 6
Comparison of Results Obtained when Performing the Methods Aimed at Diagnosing
Dialectical Thinking (5-10 years old)

Age in Years 6-7 7-8 ‘ 8-9 ’ 9-10 Differences
«Cyclesy

Preschoolers 5-6 -3,550* -5,958* -8,520* -7,803* F=302,400*
6-7 -2,408* -4,970* -4,253*
Schoolchildren | 7-8 -2,563* -1,846*

«What can be both at the same time?»

Preschoolers 5-6 -2,822* -5,870* -9,062* -7,882* F=129,649*
6-7 -3,048* -6,240* -5,060*
Schoolchildren 7-8 -3,192* -2,012*
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Note: * p < 0.05.

Table 7 summarizes the norms of performing the dialectical methods for children of different age
groups.

Table 7
Norms of Performing the Methods Aimed at Diagnosing Dialectical Thinking (5-10 years
old)
Age in Years/Result Low Average High
«Drawing of an unusual treex», by type of transformation
Preschoolers 5-6 0 1-4 5-7
Children 6-10 0-2 3-5 6-7
«Cycles»
Preschoolers 5-6 0-2 3-10 11-15
6-7 0-6 7-11 12 -15
Schoolchildren 7-8 0-10 11-13 14 - 15
8-10 0-13 14 - 15
«What can be both at the same time?»
Preschoolers 5-6 0 1-8 9-20
6-7 0-2 3-11 12 - 20
Schoolchildren 7-8 0-5 6-14 15-20
8-10 0-8 9-16 17 - 20

Discussion of results

Logical Thinking

The results of the study revealed age differences in the completion success rate of all J. Piaget's
tests. This result agrees with the data in the works of F. Pons et al. [18] and substantiates the
orientation of our study towards the consideration of formal operations from the point of view of L.S.
Vygotsky's cultural-historical approach [6]. At the same time, as a result of performing the
"Mechanical curve" test, gender differences were found.

The results of children in the performance of the "Probability"”, "Scales™ and "Mechanical curve"
tests are close to achieving the "ceiling" effect already at the age of 8-10 years. Thus, when increasing
the sample size, the results of the studies conducted earlier by F. Pons et al. [18; 19] were not
confirmed.

Dialectical Thinking

The results of the study complement the conclusions obtained earlier [4] about the heterochrony
of the development of dialectical thinking. The two thinking acts, transformation and mediation, do
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not develop linearly. With probability, such a wave-like manifestation of dialectical drawings
depends on factors that we did not evaluate in this study [2; 11; 12; 13]. Tasks aimed at overcoming
contradiction and transformation are relevant for children from 5 to over 10 years old. It is likely that
these activities are related to the content aspect and in each age period children showed the ability to
overcome contradictions with different degrees of success based on the relevant structure of thinking.
Such a result is close to Piaget's thesis that dialectics is a "genetic aspect of equilibrium”, as
intelligence is "a flexible simultaneously stable structural equilibrium of behavior” [8, p.3].

The obtained results allow for us to conclude that the senior preschool age and the beginning of
schooling are sensitive ages for the development of dialectical actions of seriation. This result is
consistent with the conclusions of J. Piaget that "a child is not able to think in terms of relations until
he has learned to conduct seriation.

Findings:

1. The senior preschool and primary school ages are sensitive to the development of the ability
to perform formal operations of analyzing proportions, probabilities, balance and motion. These
abilities strengthen with age, and we can trace their genesis: children's results in solving logical tasks
aimed at coordinating the two parameters in the age periods of 5-7, 7-8 and 8-10 years differ
significantly. At the same time, boys were more successful than girls in spatial tasks aimed at the
coordination of multidirectional movements ("Mechanical curve").

2. Dialectical thinking develops unevenly. The age of 5-9 years old is relevant for the
development of the thinking action of seriation and the use of tasks aimed at ordering and
understanding processes in development, relying on the search for opposites and transitional states
("Cycles™). Tasks aimed at finding and transforming opposites (*What can be both at the same time?",
"Drawing of an unusual tree™) are relevant for diagnosing the development of dialectical thinking of
children from 5 years old and over 10.

3. It was found that the improvement of the ability to perform the thinking action of transforming
an object into its opposite coincides with the end of preschool age and the middle of the third age
period (8-10 years old) emphasized when solving logical problems. It is probable that, as thinking is
formed at each age stage, the ability to identify opposites and operate them continues to be a task that
needs to be solved based on relevant thinking activity.

Conclusion

The conducted study allowed us to identify the age norms of the development of logical and
dialectical thinking in children of 5-10 years old as a result of solving tasks aimed at diagnosing
logical and dialectic thinking. The limitation of this study is that the sample is represented by children
from one region. It is shown that it is reasonable to develop an understanding of developmental
processes and the performance of formal operations aimed at assessing the success of the coordination
of two parameters simultaneously in children of 5-10 years old. At the same time, the tasks, as a result
of which one object turns into its opposite or both objects unite into a single new one, are relevant for
children from 5 to over 10 years old. Thus, as logical operations develop, tasks aimed at searching
for opposites and the active operation of relations of opposites continue to be relevant. The obtained
results will help teachers to apply both logical (search for consistent solutions) and dialectical
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(transformation of the relations of opposites) tasks during the course of educational activities.
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The 20" of October marks the 75th birthday of Vitaly Vladimirovich Rubtsov, the
founder, first rector, president of the Moscow State University of Psychology & Education and
Head of the UNESCO "Cultural and Historical Psychology of Childhood" Department,
academician of the Russian Academy of Education, professor.

Vitaly Vladimirovich celebrates his anniversary in his usual capacity - as an energetic
transformer of those social practices, within which new forms of human activity are just
maturing and the ways of human relations, necessary for this, are being formed. In fact, it is him
who creates these practices together with his scientific and educational school, the embodiment
(the largest, but not the only one!) of which is the Moscow State University of Psychology &
Education.

This practice, in full accordance with Vygotsky's idea, is now becoming psychology in its
entirety, thanks in large to V.V. Rubtsov. Rubtsov, within the walls, on the base or with the
leading participation of the very same MSUPE.

"All of psychology in one university”, if it is a "university of people who care” can
change the life of society in that part of it, in which the very basis of sociality is formed on the
individual - the intellectual "sense of an invisible elbow", when activity is not of a joint nature.
But this requires such thinking, in which the understanding of things coincides with the mutual
understanding of people. Yes, of course, this is the result of any thought. But in the process of
thinking woven into joint activity, such a coincidence is the hardest of all, and it still has to be
"arranged" somehow, somehow "organized".

Vitaly Vladimirovich has always succeeded in this perfectly - from the moment of research
into the joint solution of physics problems by schoolchildren, with which he began as a
psychologist, to the cultivation of educational and professional communities of children and
adults, in the form of which the modern school exists and develops.

We wish Vitaly Vladimirovich many more years marked by of happy coincidences of

events on his life and professional paths!

The Editorial Board of the "Psychological-Educational Studies" journal



