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Abstract

Context and relevance. Demographic ageing of the population and the growing
proportion of older teachers in the education system increase the importance of
professional longevity as a factor of workforce sustainability in educational systems.
At the same time, professional longevity of teachers is determined not only by the
duration of employment but also by the preservation of the ability to perform teaching
activities under changing professional requirements. Analysis of scientific research
shows that this phenomenon has a multi-level nature and is associated with the
interaction of individual resources, work organisation conditions, socio-cultural
expectations, and institutional policies. Objective. To identify the key determinants of
teachers’ professional longevity in the education system based on an analysis of
contemporary scientific research. Methods and materials. A review of scientific
publications addressing the problem of teachers’ professional longevity was
conducted. The search for sources was carried out in the databases eLIBRARY .ru,
OpenAlex, and the Google Scholar search engine. The corpus of analysis included
original empirical studies, reviews, and regulatory documents published mainly
between 2020 and 2025. After the initial screening (n = 1775 documents), a qualitative
analysis of the publications was conducted; 42 works meeting the inclusion criteria
were included in the final review. Results. The systematisation of studies made it
possible to identify four groups of determinants of teachers’ professional longevity:
individual, organisational, socio-cultural, and institutional. At the individual level, the
key factors include work ability, health status, cognitive resources, motivational and
meaning-related regulation, professional identity, and self-regulation capacities. The
organisational level is associated with characteristics of the work environment,
including the balance between demands and resources, workload distribution,
administrative support, and opportunities for professional development. The socio-
cultural level reflects social expectations, perceptions of age and the professional role
of teachers, as well as attitudes toward lifelong learning. The institutional level
includes pension policies, reforms in the education system, and active ageing strategies
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that shape the conditions for continuing professional activity. Conclusions. Teachers’
professional longevity represents a multi-level system in which the continuation of
professional activity is determined by the interaction of individual resources,
organisational conditions, socio-cultural environment, and institutional frameworks.
Supporting professional longevity requires a comprehensive approach that includes the
development of age-friendly working conditions, institutionalisation of late-career
roles, prevention of professional risks, and the creation of diagnostic tools to support
late-career professional engagement among teachers.
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Pe3zrome

KoHnTekcT U akTyanbHOCTb. JleMorpaduyeckoe cTapeHUe HaceIeHUs U YBEJIINUCHHE
JIOJM TIeIaroroB CTapIIMX BO3PACTHBIX IPYII B CUCTEME 00pa3oBaHUs YCHIIMBAIOT
3HAYUMOCTh MPOOJIEMbI NMPOQPECCHOHAIBHOIO JOJNTOJEeTUsI Kak (hakTopa KaJapoBOil
yCTOMYMBOCTH 00pa3oBaTebHbIX cucteM. [Ipu 3ToM npodeccrnoHanbHOe 10JIT0IeTHE
MEeJaroroB OMNPENENAeTCs HE TOJIbKO MPOJOJKUTEIbHOCTBIO 3aHATOCTH, HO H
COXpaHEHHEM BO3MOXHOCTH BBITIOJTHEHUS NIEAATOTUYECKON IEATENBHOCTH B YCIOBUAX
W3MEHSIOMUXCS  TpeOboBaHW mpodeccuu. AHanM3 HAyYHBIX HCCIEIOBAHUUN
MOKa3bIBAET, YTO JAHHBIM (PEHOMEH MMEET MHOTOYPOBHEBYIO MPHUPOIY M CBSI3aH C
B3aMMOJICHCTBHEM MHIMBUIYaJbHBIX pPECYpPCOB, YCJIOBHM OpraHusaluu Tpyza,
COLIMOKYJIbTYPHBIX OKUJAaHUIM U MHCTUTYLIMOHANBbHON NoauTUKH. [leas. Onpenenutsb
KIIIOYEBBIE JETEPMUHAHTBI MPO(ECCHOHATBHOTO JIOJTOJIETHS MEJaroroB B CUCTEME
00pa30BaHMs HA OCHOBE aHAJIN3a COBPEMEHHBIX HAYUHBIX HcciaeoBaHui. MeToabl 1
maTepuanabl. [IpoBeneH 0030p Hay4yHbIX NyONHMKAIUil, MOCBSILEHHBIX IMpolieme
npo¢eCCHOHATBHOTO J0JITOJEeTUsI TIearoroB. [IoMCK MCTOUHMKOB OCYIIECTBIISIICS B
6a3zax eLIBRARY.ru, OpenAlex u mouckoBoii cucteme Google Scholar. B kopmyc
aHalM3a BOUUIM OpHUTHHAJIbHBIE OSMIHUPUYECKHE HCCIENOBaHMSA, O030pbl U
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HOPMAaTUBHBIE JOKYMEHTHI, OIyOJIMKOBaHHBIE MpeumylnecTBeHHO B 2020-2025 rr.
ITocne mepBuyHOro oTOOpa (N = 1775 MOKYMEHTOB) OBLI MPOBEICH KayeCTBEHHBIN
aHaM3 COJAEp)KaHMs MyOJMKalMil; B WTOTOBBIM 0030p BKIIOYEHBI 42 paboThl,
COOTBETCTBYIOLIME  KpuTepusiM  otoopa.  Pedyabrarbl.  Cucremarusanus
UCCIICIOBAaHUI  TO3BOJIWJIA  BBLACIMTH  YETBIPE  TPYNNbl  JACTEPMHUHAHT
poeCCHOHATIBHOIO JIOJT0JIETUS N1€JaroroB: WHAUBUyalbHbIC, OPIraHU3alMOHHBIE,
COLMOKYIBTYpHBIE W HMHCTUTYIHOHaJbHBIE. Ha WHIMBUAYaTbHOM  YpOBHE
KJIIOYEBBIMM (DaKTOpaMu BBICTYNAKOT PabOTOCIOCOOHOCTb, COCTOSIHUE 370POBBA,
KOTHUTHBHBIE PECYPCHI, MOTUBAIIMIOHHO-CMBICIIOBAs PETYIISIUS, TPOdhecCHOHATbHAs
UJIEHTUYHOCTB U CLIOCOOHOCTH K caMoperysiiuu. OpraHu3alMOHHbII ypOBEHb CBSI3aH
C XapaKTepuUCTHKaMu palOouell cpenbl, BKItouyasi OanaHc TpeOOBaHUH U pPECypCOB,
pacripeielieHue Harpy3Ku, IOUIEPKKY CO CTOPOHBI aIMUHUCTPALIMN U BO3MOKHOCTH
npodeccuoHanbHOro  pa3BUTHA.  COIMOKYIBTYpPHBI ~ ypOBEHb  OTpakaeT
OOIIeCTBEHHbIE OXHJIAHU, NPEICTABICHUS O BO3pacTe U MPO(ecCHOHANbHON poiu
Iearora, a Takke YCTaHOBKH B OTHOIICHUH OOyUYEHHs Ha MPOTSHKEHUH BCEH JKU3HU.
WMHCTUTYLMOHAIBHBII ypOBEHb BKIIIOYA€T IEHCUOHHYIO TOJIUTUKY, pPe(hopMBI
CHCTEMBI 00pa30BaHMs ¥ CTPATETUH aKTUBHOTO JOJITOJIETHS, (POPMUPYIOIINE YCIOBUS
POJOIDKEHUs NpodeccuoHanbHOM AedrenbHocTH. BpiBoabl. Ilpodeccnonanbroe
JOJITOJIETHE TIEIaroTOB MPENICTABIISIET cO00 MHOTOYPOBHEBYIO CHCTEMY, B KOTOPOH
POI0JDKEHHE TPOPECCHOHANBHON NEATETbHOCTH ONpPENENsieTcsl B3auMoJIeicTBUEM
WH/IMBUYAIbHBIX PECYPCOB, OPTaHU3AIMOHHBIX YCIIOBHH, COMOKYIBTYPHOU CPEIbl
U UHCTUTYLMOHAJbHBIX pamok. [loanepxka mpodecCHOHATBHOTO JIOJATOJIETHS
TpeOyeT  KOMIUIEKCHOTO  IOJIXOJa, BKIIOYAIOIIETO  Pa3BUTHE  BO3PACTHO-
JPY’KECTBEHHBIX YCIOBUHN TpyJa, MHCTUTYLIMOHATU3ALMIO poJieil Mo3aHel Kapbepsl,
npopMIaKTUKY MPO(YECCHOHAIBHBIX PUCKOB M CO3JaHUE JUATHOCTUYECKHUX
UHCTPYMEHTOB COIIPOBOKACHUS MO3/IHEH MpoeccuoHaNbHON 3aHATOCTH I€/1aroroB.

Knwuesvie cnosa: HpO(l)eCCI/IOHaJ'IBHOC aojrojerue, ncaaror, IACTCPMUHAHTBI
HpO(i)eCCI/IOHaJ'II)HOFO JOJITOJICTHSA 1I€aaroroB

st uurupoBanus: llIsenosckas, A.A., Mymnaranuesa, F0.11. (2026). KintoueBblie 1eTepMUHAHTHI
poeCCHOHATBHOTO JOJNTOJEeTHsl TENaroroB B CHCTEME O0pa3oBaHMSA: WHTETPATUBHBIA 0030p

HUCCIIENOBAHUIA. Icuxonozo-nedazozuueckue UCCne008amusl, 18(2), 3—23.
https://doi.org/10.17759/psyedu.2026180201

Introduction

According to international projections, the proportion of older age groups continues to
grow, which impacts employment structures and the long-term functioning of social
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systems'? (Shcherbakova, 2019; Bloom, Luca, 2016). In the education system, this process is
reflected in an increasing share of teachers in older age groups, making the issue of
professional longevity a factor in workforce sustainability. According to data from OECD
countries, in 2023, on average about one third of primary school teachers were aged 50 and
older, while at the secondary education levels this share reached 35-40%3 OECD, 2025a).
Russian statistics show a comparable trend: in recent years, the proportion of teachers over
60 has increased, while the number of workers under 35 has remained relatively stable
(Anchikov et al., 2025). At the same time, increases in teaching loads and regional
heterogeneity in the staffing structure are observed. Thus, professional longevity in education
is not merely an individual characteristic of workers but a structural parameter of the system's
functioning.

In its most general form, professional longevity is defined as an integrative characteristic
of a specialist, reflecting their ability throughout the legally established period of working
activity to steadily and effectively solve professional tasks while maintaining a high level of
performance quality and full professional capacity for work. (Shkarin et al., 2022). Unlike
demographic longevity, which reflects life expectancy, professional longevity is associated
with continued participation in labor activity, the preservation of professional identity, and
the maintenance of work capacity within a specific profession. For teaching activity, this
phenomenon is multidimensional in nature. At the same time, teaching activity is viewed as
a system of requirements that define the profile of functional load and the criteria for
professional effectiveness. The professional longevity of a teacher in education, therefore, is
determined not only by the duration of employment but also by the preservation of functional
suitability for performing teaching activities in changing contexts of demands and resources.

The purpose of this review is to identify the key determinants in the structural organization
of the phenomenon of professional longevity among teachers as presented in contemporary
scientific research on the education system.

Methods and materials

The search for scientific literature sources was carried out in the eLIBRARY.ru, OpenAlex,
and Google Scholar databases. Queries in Russian included the words and phrase
"mpodeccuonanproe nmonrosnerue” (“professional longevity") with the specification
“nenmaror/yunrens/Bocnuratens” (“teacher/educator").

! Eurostat (2023). Population projections in the EU. European Commission. URL: https://ec.europa.eu/eurostat/statistics-
explained/index.php?title=Population_projections_in_the_EU (viewed: 15.02.2026).
2 United Nations Department of Economic and Social Affairs, Population Division. (2022). World Population Prospects
2022: Summary of results. United Nations. URL: https://desapublications.un.org/publications/world-population-
prospects-2022-summary-results (viewed: 15.02.2026).
3 Organisation for Economic Co-operation and Development (OECD). (n.d.). Teachers & educators [Data set]. In
Education GPS: Explore data by topic. URL:
https://gpseducation.oecd.org/IndicatorExplorer?plotter=h5&query=12&indicators (viewed: 15.02.2026).
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Inclusion criteria: (1) original empirical studies, reviews and meta-analyses, regulatory
documents; (2) published between 2020 and 2025 (earlier works on the topic were also used
when necessary); (3) with a focus on age 55 and above; (4) relevance to the subject of teaching
activity.

At the first stage, a search for publications was conducted, along with initial screening and
the formation of a corpus of texts (n = 1775 documents). At the second stage, a qualitative
content analysis of the publications was carried out to identify key aspects of professional
longevity among teachers. The review includes publications that meet all the inclusion criteria
(n = 43 documents).

Results

A systematization of current research in the field of professional longevity in the
pedagogical sphere allows us to identify the main directions of analysis, focusing on the
conditions that ensure the continuation of work activity in late adulthood.

During the analysis of the corpus of publications, four groups of factors reflecting different
aspects of professional longevity were identified: individual, organizational, sociocultural,
and institutional.

The individual level of a teacher's professional longevity comprises a set of functional,
motivational-meaningful, and regulatory characteristics of the subject of professional activity,
which determine the possibility of continuing that activity while maintaining effectiveness
and quality. An analysis of current research allows us to identify several interconnected
blocks: work capacity and psychophysiological resources, value-meaning regulation and
professional identity, motivational parameters, resources of self-regulation and vitality, and
cognitive characteristics of late career.

Studies show that the intention to continue working (or to stop working earlier than
planned) is consistently associated with indicators of work ability. In studies of older teachers
(aged 50 and over), Work Ability Index (WAI) scores, levels of psychosocial stress, and the
severity of professional burnout demonstrate a relationship with attitudes toward early
retirement. An imbalance in the "effort-reward" ratio increases the risk of professional
exhaustion, while the preservation of functional resources serves as a basic condition for
career extension (Kreuzfeld, Seibt, 2024).

Health-preserving aspects play an important role in extending the teaching career. An
empirical study conducted between 2022 and 2024 on a sample of 190 teachers and 132
medical examinations revealed a strong influence (over 4,3 points on a 5-point scale) of
physical activity, environmental conditions, and stress management on well-being and work
longevity; 36,1% of respondents reported a negative impact of work on their health. Working
conditions are rated highly (4-4,2 points), while access to medical care is rated moderately
(3,9 points) with a wide range of opinions, which highlights the need for mandatory medical
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monitoring and emotional support for career continuation at retirement age (Temaev et al.,
2025).

At the same time, work ability is not exhausted by somatic condition. It includes subjective
assessment of physical and mental health, satisfaction with quality of life, as well as the
experience of professional competence. The professional potential of older-generation
teachers is also operationalized through a combination of criteria: subjective satisfaction with
quality of life, work motivation, and readiness for life-creativity (Mazurchuk et al., 2025).

A significant contribution to understanding individual determinants comes from the
analysis of the teacher's value-meaning sphere. Professional longevity is described as a
dynamic formation that includes a hierarchy of professional preferences, readiness for self-
development, time perspective, and professional reflection. Studies have shown that at the
late career stage, a non-linear dynamic of life-meaning orientations (LMOS) is possible: after
a crisis-related decline in the middle of the professional path, a renewed increase in LMOSs
indicators is observed among teachers with extensive experience, which allows this stage to
be interpreted as a phase of meaningful reorganization of activity (Zotova, 2018).

It is fundamentally important to distinguish between two career completion strategies:
"professional longevity" and "vegetating in the profession”. The former is characterized by
the preservation of internal commitment to the profession, a focus on mentoring, a positive
professional identity, and high job satisfaction. The latter is associated with the predominance
of extrinsic (primarily material) motives, reduced engagement, and an expectation of leaving
the profession. Thus, the continuation of work is determined not only by age or health status
but also by the structure of goal orientations in professional self-determination (Zotova,
2018).

Research on professional development in late adulthood shows a significant relationship
between intrinsic motivation, quality of life, and characteristics of professional activity.
Among workers over 60, the motive for stable working conditions is more pronounced;
however, when intrinsic motivation is maintained, professional activity and job satisfaction
remain high (Zeer et al., 2018).

Of particular importance is the distinction between constructive and destructive strategies
for coping with the crisis of professional loss. The constructive strategy is characterized by
goal-setting, a striving for development, a positive assessment of professional achievements,
and higher levels of hardiness and psychological well-being. The destructive strategy is
accompanied by devaluation of the profession and a narrowing of the professional
perspective. The presence of a constructive strategy serves as an individual resource for
professional longevity (Symanyuk et al., 2021).

The multicomponent nature of the phenomenon of professional longevity is reflected in the
resource approach, which distinguishes resources of resilience, motivational and instrumental
resources, as well as self-regulation resources (subjective control, flexibility in goal-setting,
strategies for interacting with uncertainty). In late career, the ability to self-regulate serves as
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a mechanism for maintaining engagement in professional activity amid changing external
conditions (Symanyuk et al., 2021).

A special place is occupied by psychological resources of self-regulation, understood as
stable control strategies in a broad sense—subjective control, outcome expectancies,
flexibility in goal-setting, and ways of interacting with complexity and uncertainty. The
relationship between self-regulatory resources and the ability to mobilize energy aligns with
the tenets of self-determination theory (Ryan, Deci, 2008), in which the maintenance of
autonomous motivation is associated with the release of psychological energy and the
sustainability of activity.

Research on cognitive aging in the workplace shows that the cessation of employment in
itself does not necessarily or sharply lead to a decline in cognitive functions. Much more
important are the nature of the prior activity and its level of cognitive complexity (Alvarez-
Bueno et al., 2021; Takase et al., 2024). Longitudinal studies comparing trajectories of
cognitive functioning before and after retirement note that individuals employed in
professions with high demands on the cognitive domain demonstrate a more gradual decline
in memory, attention, and executive function scores, and sometimes even relative stability in
older age (Alvarez-Bueno et al., 2021). This is attributed to the fact that complex activity over
many years requires constant solving of non-standard problems, retaining large amounts of
information, rapid task-switching, and multitasking, which contributes to the formation and
maintenance of cognitive reserve.

It should be noted that teaching activity imposes a number of demands, including the need
to simultaneously hold in focus the instructional content, the dynamics of classroom
Interaction, students' individual characteristics, administrative and organizational tasks, as
well as to constantly adapt to changes in curricula and technologies (Gamez-Genovart, Oliver-
Trobat, Rossello-Ramon, 2025). As a result of long-term professional activity, older teachers
who successfully continue working accumulate a significant volume of stable subject-specific
and methodological schemas, professional scripts, and patterns for responding to typical
pedagogical situations (Park, Festini, 2017). Research on pedagogical thinking has shown that
the key cognitive mechanisms underlying effective teacher performance are not so much
about finding solutions "from scratch", but rather about drawing on accumulated professional
knowledge and stable ways of analyzing pedagogical situations. In real time, a teacher
categorizes classroom events, quickly matches them with typical classes of tasks, and selects
actions based on previously formed professional schemas and scripts, which allow them to
act under conditions of uncertainty and time constraints (Margolis, 2026).

Such thinking, in its psychological nature, is close to the crystallized intelligence (Gc). It
draws on experience, professional concepts, "wisdom of practice”, a repertoire of
explanations, and lesson scripts. This accumulated cognitive capital allows experienced
teachers to maintain the quality of their performance in late career and partially compensate
for age-related changes in fluid components (information processing speed, working
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memory), reducing the need for resource-intensive problem-solving in the fluid intelligence
(Gf) mode. Empirical data on the age-related dynamics of intelligence show that, with a
decline in fluid abilities in older age, verbal comprehension, vocabulary, and the use of life
experience remain more stable, especially among people with higher education and complex
professional activity (Noss, 2024; Kremen et al., 2022). In practical terms, this manifests in
the fact that an experienced teacher may work not faster, but more efficiently—expending
fewer resources on finding a solution, relying on ready-made professional scripts, and more
accurately predicting the consequences of their actions.

An important characteristic of professional longevity is cognitive reserve. It is not a fixed
quantity formed only in youth but continues to develop and be utilized under the influence of
current demands (Takase et al., 2024). The late professional activity of a teacher can maintain
and actualize this reserve if the work environment, on the one hand, presents manageable yet
sufficiently complex cognitive tasks and, on the other hand, provides resources for recovery
and learning. If the activity of older teachers is artificially simplified, reduced to routine
functions, or, conversely, overloaded with unbalanced demands amid a lack of support, the
cognitive reserve is either not utilized or is depleted under conditions of chronic stress
(Kreuzfeld et al., 2024).

In addition to objective characteristics of the activity, the realization of cognitive reserve
is influenced by subjective factors—motivation to learn, digital self-efficacy, and professional
identity. The willingness to master new technologies, participate in professional development
programs, and reflect on one's own practice in late career creates additional opportunities for
replenishing the reserve. Conversely, the internal acceptance of stereotypes such as "I'm too
old to learn™ and "new technologies are not for my age" can lead to a voluntary narrowing of
the zone of cognitive activity, which accelerates functional aging regardless of chronological
age (Brouhier et al., 2023; Tanhua-Piiroinen, Viteli, 2024).

Finally, it is important to emphasize that cognitive reserve should not be understood as exclusively
an individual characteristic determining the "fitness" or "unfitness" of a particular teacher for
continuing to work. Within the logic of multilevel analysis, it is the result of a prolonged interaction
between individual capabilities, the work environment context, and institutional frameworks (Gamez-
Genovart, Oliver-Trobat, Rossell6o-Ramon, 2025; OECD, 2025a). Long-term employment in teaching
activity, with adequate support and adaptation to working conditions, can contribute to the
preservation of cognitive health and social activity in older age (Alvarez-Bueno et al., 2021). From
this follows an important conclusion — the cognitive component of professional longevity should be
viewed not in isolation, but in conjunction with motivation, work organization, and institutional
strategies for active longevity (Takase et al., 2024).

Research on motivation and professional identity demonstrates a connection with retention in the
profession in the context of the poles of "meaning of life”, "commitment to the profession”, and
"exhaustion™. In a longitudinal study of turnover intentions (over a 5-year interval), half of the
teachers reported intentions to leave at some point, and the stability of these intentions was maintained
for a significant proportion, with reasons grouping into systemic, organizational, and personal levels,
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including frustration with the system, workload, and the erosion of professional engagement (Rasdanen
et al., 2020).

In this context, it can be noted that "vitality" can also serve as an important resource for
professional longevity. Under increased mental, physical, and stressful loads, the expenditure of
vitality increases, leading to a shortening of the working period of life. At the same time, there are
mechanisms for restoring vitality, including socio-economic compensation, optimization of rest
patterns, use of personal resources, and interpersonal interaction (Berezina, 2025).

Thus, at the individual level, professional longevity is determined not only by health status, work
ability, and cognitive reserves, but also by the structure of goal orientations in professional self-
determination, which provide personal meaning for continuing the activity.

The organizational determinants of professional longevity are most often described through
demand-resource models related to work ability and parameters of "work quality™ (workload, control,
support, climate) (Hlad'o, Harvankova, 2025). Flexible forms of employment and workload
management serve as a mechanism for extending working life by preserving work ability. In the
analysis of predictors of earlier departure from the profession among teachers over 50, risk factors
such as stress and effort—reward imbalance are distinguished (Kreuzfeld, Seibt, 2024). Data from
Russia also show an increasing workload among teachers, which raises the significance of
organizational interventions specifically at the level of educational institutions (allocation of hours,
compensation, support, and designing the "“final career stage") (Anchikov et al., 2025). Working
conditions directly affect retention in the profession. For example, large classes (more than 30
students) increase stress and the motivation to leave, while a lack of support from management
exacerbates burnout (Nwoko et al., 2025).

The organizational determinants also include mentoring and the professional roles of
"experienced" teachers, which have a dual potential: retaining older teachers by recognizing the value
of their expertise and transferring practices. A European review of career structures has shown that
in some systems, the role of mentor and coordination functions are institutionalized and sometimes
accompanied by financial or time compensation. This allows mentoring to be viewed as an element
of age-friendly career design (Europian Commission, 2021).

The meta-analysis of 185 studies published over 40 years (from 1984) on the antecedents of teacher
turnover and factors of retention in the profession showed that stress, burnout, and conflicts—as a
direct consequence of the organizational culture within the school—have the strongest influence on
the desire to leave both the school and the profession. Teachers who have greater autonomy in their
work and receive higher salaries are significantly more likely to remain in the teaching profession. At
the same time, salary retains teachers in the profession but not necessarily in a particular organization.
Regarding the intention to stay, it is more often expressed by teachers in schools with a developed
organizational culture, where they experience safety and autonomy and have access to quality
professional development (Gundlach, Slemp, Hattie, 2024; Scherzinger et al., 2024).

The possibility of continuing professional activity and effectiveness in later age is largely
associated with the presence of organizational support, under which older employees can remain a
valuable resource, possessing a unique combination of professional experience, stable motivation,
and readiness to transfer knowledge (Carmichael, Ercolani, 2016; Schuring et al., 2013). Another
critically important factor for the continuation of professional activity among "third age" teachers is
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lifelong learning (Davydova et al., 2025). At the same time, older workers often experience
difficulties related to health status, fatigue, as well as a lack of skills in using new technologies. These
circumstances significantly limit their ability to adapt to a rapidly changing professional environment,
especially in the context of digitalization and the information saturation of work activity (Nagarajan
et al., 2019). Digital support for teachers, especially after the COVID-19 pandemic, has become a
separate dimension of the organizational component of work for older teachers (Pareto, Willermark,
2022). A study on self-assessed digital competence of teachers shows that confidence and competence
decrease with age, but after a prolonged period of distance learning, improvements are observed,
including in the 50+ and 60+ groups (Tanhua-Piiroinen, Viteli, 2024). Therefore, support programs
for professional longevity must simultaneously address both organizational conditions (workload
patterns, access to training) and the attitudes of the teachers themselves, normalizing the idea of
lifelong learning and development (OECD, 2025b). Here it is also necessary to take into account that
"universal” professional development programs in late career may produce uneven effects and require
personalization (Brouhier et al., 2023).

Expectations of "digital adaptability” and "readiness for change" can be attributed to the
sociocultural determinants of professional longevity. Research data show a relationship between
increasing age and decreasing confidence in digital competence, which can reinforce stereotypes and
intensify self-limitation if not compensated by support and the normalization of learning in late career
(Tanhua-Piiroinen, Viteli, 2024). The prevalence of experienced age discrimination among specialists
at the mid-to-late career stage is also documented, and the need for implementing age-friendly hiring
policies and professional skills development is substantiated (OECD, 2025b).

Thus, maintaining work motivation is associated with access to professional learning
opportunities, adaptation to working conditions, and the presence of an environment that perceives
age as a resource. At the same time, older employees often face institutional barriers, including the
lack of flexible forms of employment, low investment attractiveness in the eyes of employers, and
persistent prejudices regarding their productivity and ability to learn.

The institutional determinants of professional longevity include pension policies, educational
system reforms, and active aging strategies. The International Action Plan for the Decade of Healthy
Aging insists on the need to consider work and labor markets as part of the healthy aging
environment*. Within the framework of pension reforms in various countries, there is a tendency to
raise the statutory retirement age, which creates institutional pressure on the education system
regarding the retention of older workers. At the same time, as the workforce ages, the demands placed
on the profession expand (including digitalization, reporting, updating of standards), which is
documented in the analytics on the teacher labor market (Anchikov et al., 2025; Nagarajan, Sixsmith,
2023).

In this regard, of particular importance is an approach focused on the need, given longer and more
continuous career trajectories, for the development of professional skills and lifelong learning, as well
as the adaptation of social protection systems to the aging of the population (Booth et al., 2021). In

# UN Decade of Healthy Ageing: Plan of Action 2021-2030: Plan of Action of the World Health Organization. (2020).
Geneva. URL: https://cdn.who.int/media/docs/default-source/decade-of-healthy-ageing/decade-proposal-final-apr2020-
en.pdf (viewed: 15.02.2026).
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the context of the idea of expansive learning, professional longevity can be interpreted as the need to
engage in cycles of activity expansion rather than falling out of them (Augustsson, 2021).

For the education system, this means that professional longevity cannot be reduced to individual
"resilience” — institutional solutions (pension rules, qualification requirements, standards,
digitalization programs, etc.) set the "contours of the task™, within which the school and the teacher
seek a solution (Green Paper on Ageing..., 2021).

At the national level, the strategy for the benefit of the older generation, adopted in the Russian
Federation in 2025, sets the framework of "active longevity" as a state goal, but for the education
sector, the question of specific implementation tools within educational institutions remains open
(financing of employment flexibility, age-friendly roles, prevention of professional risks)®.

Discussion

Comparison of research findings allows us to identify the key determinants of teacher professional
longevity, which can be represented as a multilevel system, where the continuation of professional
activity while maintaining quality of functioning is determined not by "age per se", but by a
combination of: individual resources, organizational mechanisms, sociocultural environment, and
institutional frameworks (see Fig.). With regard to the factors of teachers' longevity in the profession,
we can speak of a structural organization of the phenomenon of professional longevity. In older age,
retaining teachers in the profession requires the preservation of the leading motive of professional
activity, the ability to restructure the operational structure of its implementation, and the
transformation of the means of performing professional actions.

To summarize, the institutional context (IC) can be described as a macro-regulatory level. Its
content is shaped by educational reforms, pension and personnel policies, national longevity
strategies and their effects, as well as legally established requirements within which teaching activity
unfolds. The sociocultural environment (SCE) is defined by cultural meanings and social
expectations, perceptions of age, the status of the profession, and notions of career trajectories. The
work organization (WO) belongs to the operational level and includes the balance of demands and
resources, the nature of role distribution, the presence of support from colleagues and management,
employment flexibility, and opportunities for development. The individual level (IL) is reflected in
indicators of work ability, stress, engagement in professional activity, professional identity, and the
availability of resources for recovery.

>on Approval of the Strategy for Action in the Interests of the Older Generation in the Russian Federation until 2030:
Decree of the Government of the Russian Federation No. 830-p dated April 7, 2025 (2025). M. URL:
http://static.government.ru/media/files/3s71wNjjciiOhB2DJIxdhBIAJawk T1SBE.pdf (viewed: 15.02.2026).
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INSTITUTIONAL CONTEXT (IC)

public policy; pension regulations;
education reforms; regulatory
requirements

SOCzOCULTURls\lE J‘ # WORK ORGANIZATION (WO)
ENVIRONMENT E
: R ( ) 88 demands-resources balance; role
social expectations, age norm; distribution; managerial support;
status of a profession; ideas Professional employment flexibility; development
about career paths 3 opportunities
Longevity

INDIVIDUAL LEVEL (IL)

performance; stress, involvement;
professional identity; recovery
resources

Fig. Key determinants of professional longevity of a teacher: individual resources, organization of
professional activity, socio-cultural environment and institutional context

The interconnections among the determinants are illustrated by the example of digitalization in
education. The institutional context (IC) — at this level, digitalization is set by state programs for the
digital transformation of education: regulatory requirements for the use of electronic grade books,
platforms, distance learning formats; standards for digital reporting; the development of EdTech
tools. The sociocultural environment (SCE) — digitalization becomes a cultural expectation, a social
norm, and a symbol of professional competence: the perception of a "modern teacher" as someone
proficient in digital technologies. Here, age-related stereotypes may operate (“older teachers are less
capable of mastering digital tools"). The work organization (WO) — digitalization becomes a concrete
working condition: increased digital workload (platforms, reporting), the need for online
communication, the presence or absence of technical support, and a new distribution of roles. The
individual level (IL) — digitalization "meets" individual capabilities and becomes a factor that either
strengthens or weakens a teacher's work ability: visual strain, fatigue, cognitive speed of information
processing; digital self-efficacy, motivation to learn, professional identity ("I am a modern teacher"),
stress in the face of technological uncertainty, access to equipment, and time to master new programs.

Summing up the results of the analysis of research on the phenomenon of professional longevity
in teaching activity, it should be noted that in contemporary scientific discourse it has been
insufficiently studied. An important problem remains the absence of a unified criterion for
"professional longevity”. Currently, it is understood as extending employment up to or beyond
retirement age (1); sustained well-being or the absence of burnout in professional activity (2); and the
preservation of professional potential and the quality of teaching activity (3). This calls for an
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interdisciplinary model that integrates indicators of career duration and quality of functioning in the
profession.

The age boundaries of the "older teacher” in research are also heterogeneous, ranging from 40+
(as "late-career”) to 50+ and 60+, which creates a risk of incorrect generalization and requires
separate research procedures.

There is a notable lack of longitudinal studies tracking the professional trajectories of teachers
over the age of 55-60 that would allow for an examination of the relationship between age-related
effects, work environment contexts, and the continuation of employment.

The empirical base regarding the effects of specific tools for psychological and institutional
support of older teachers remains fragmentary.

Another deficit is the lack of diagnostic tools to support late-career employment in the education
sector. For Russian practice, validated short batteries are important, allowing for the differentiation
between "manageable” organizational risks (workload, support, role, digital demands, etc.) and
physical limitations, without stigmatizing age.

A promising direction in this field could be research focused on longitudinal panels of teachers
with extensive work experience (30+ years), incorporating a comparison of administrative data (e.g.,
workload or teaching format) with psychometric indicators, as well as the evaluation of the effects of
organizational interventions (workload flexibility, digital mentoring, prevention of professional
risks).

The development of a methodology for extending professional longevity becomes relevant, based
on health preservation, including the prevention of age-related decline in workers' functional
capabilities, the development of a system of diagnostic tools for assessing the factors of professional
longevity, as well as methodological materials for the system of planning and designing work activity
for elderly persons.

Conclusion

The conducted analysis allows us to consider teacher professional longevity as a multilevel system
in which individual resources, organizational mechanisms, sociocultural expectations, and
institutional frameworks form an interconnected structure regulating the continuation of professional
activity. Career termination in older age is associated not with age per se, but with a mismatch
between the profile of professional demands, the dynamics of psychological and physical resources,
and a deficit of organizational and institutional support. At the same time, the specificity of the
teaching profession implies significant compensatory potential, in which the effectiveness of activity
is ensured not by speed, but by the structural organization and depth of professional thinking.

A promising direction in supporting professional longevity is the design of age-friendly
organizational conditions that involve flexible workload distribution, role variability, and the
possibility of reallocating functions based on the teacher's strengths. The institutionalization of
mentoring makes it possible to use the crystallized experience of older teachers for the benefit of the
education system. The prevention of professional burnout and systematic support for work ability
recovery should be viewed as elements of personnel policy, rather than as the individual responsibility
of the employee.
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Support for cognitive functioning and the development of digital self-efficacy in late career require
particular attention. Training in new technologies should be designed taking into account the age-
related and individual specificities of teachers. The development of diagnostic tools for supporting
late career appears to be a necessary condition for transitioning to a managed model of professional
longevity, providing targeted solutions at the level of both the educational organization and the system
as a whole.

From a strategic perspective, support for professional longevity in education should be viewed not
as part of an abstract "active aging" agenda, but as a task of ensuring the quality of education.
Retaining motivated and professionally competent teachers from older age groups is a resource for
the sustainability of the educational system in the context of demographic changes and staffing
shortages. This requires coordinated solutions at the institutional, sociocultural, organizational, and
individual levels, ensuring alignment between the demands of the profession and the capabilities of
the worker.

A transition is necessary from the spontaneous extension of employment to a managed model of
the teaching career life cycle. Such a model implies early prevention of professional risks, planning
of professional transformation stages, the development of late-career roles, and the creation of
mechanisms for systematic support. Only then will professional longevity serve not as a forced
consequence of demographic processes, but as the result of a deliberate educational policy aimed at
preserving the quality and sustainability of the education system.

Limitations. The present study has several limitations. First, due to restricted access to certain
information in international scientific publication databases, the review is based on the analysis of a
limited corpus of publications selected from three search sources (eLIBRARY.ru, OpenAlex, and
Google Scholar), which may not fully reflect the entire body of research on teachers’ professional
longevity. Second, the corpus includes studies that differ substantially in their methodologies,
samples, and operationalisation of the concept of “professional longevity”, which limits the
possibilities for direct comparison of the results. Third, a considerable proportion of the analysed
works are descriptive or review-based in nature and do not contain longitudinal data that would allow
tracing the dynamics of teachers’ professional trajectories in older age groups.

Cnucok ucrouynukon / References

1. Anuwmxos, K.M., 3aup-bek, C.U., UBanos, 1U.YO., Mepnanona, T.A., OBakumsH, E.B.,
PoxkoBa, K.B., Pomun, C.IO., TpaBkun, I1.B. (2025). Yuumen» na nepexpecmxax
poccutickozo pviika mpyoa — 2025 Ananutudeckuit noxman HY BIID. M.: U3n. nom
Bricmieit TITKOJTBI YKOHOMHKH. https://doi.org/10.17323/978-5-7598-4328-3
Anchikov, K.M., Zair-Bek, S.I., Ivanov, 1.Yu., Mertsalova, T.A., Ovakimyan, E.V.,
Rozhkova, K.V., Roshchin, S.Yu., Travkin, P.V. (2025). Teacher at the Crossroads of
the Russian Labor Market — 2025: Analytical Report of HSE University. Moscow: HSE
University Publishing House. (In Russ.). https://doi.org/10.17323/978-5-7598-4328-3

2. bepesuna, T.H. (2025). JKusHeHHble cuIBl Kak pecypc MpodhecCHOHATBLHOTO
noarosieTusi: 0030p 3apyOeKHBIX M OTEYECTBEHHBIX uccienoBanuil. CospemenHas
sapybedxcnas ncuxonoeus, 14(2), 47—56. https://doi.org/10.17759/jmfp.2025140205

16


https://doi.org/10.17323/978-5-7598-4328-3
https://doi.org/10.17323/978-5-7598-4328-3
https://i.yu/
https://s.yu/
https://doi.org/10.17759/jmfp.2025140205

[IBenoBckas A.A., Mysmaranuesa 10.1. (2026) Shvedovskaya A.A., Mullagalieva Y.I. (2026)

KnrodeBbie eTepMUHAHTHI TPO(HECCHOHATBHOTO JIOJITOJICTUS Key determinants of teachers’ professional
neaaroroB B cepe 00pa3oBaHus: HHTEIPATUBHEIH 0030D longevity in the education system: an integrative
UCCIICTIOBAaHUI review
Icuxonozo-nedazozuueckue uccnedosanust, 18(2), 3—23 Psychological-Educational Studies, 18(2), 3—23.

Berezina, T.N. (2025). Vitality as a resource for professional longevity: A review of
foreign and Russian studies. Journal of Modern Foreign Psychology, 14(2), 47—256. (In
Russ.). https://doi.org/10.17759/jmfp.2025140205

3. HaseimoBa, H.H., Cumonoma, A.A., Maszypuyk, E.O., IloramaeBa, [[.A. (2025).

CounansHble, MICHXOJIOTHYECKHE u Helarorn4ecKre JIEeTepMUHAHTBHI
po¢eCCUOHAIIBHOTO J0JITOJIETHS IIEJarOrOB: MHEHUS U CMBICIBL. O0pazosanue u Hayka,
27(6), 55—97. https://doi.org/10.17853/1994-5639-2025-6-55-97

Davydova, N.N., Simonova, A.A., Mazurchuk, E.O., Pogadaeva, D.A. (2025). Social,
psychological and pedagogical determinants of teachers' professional longevity:
perspectives and interpretations. The Education and Science Journal, 27(6), 55—97. (In
Russ.). https://doi.org/10.17853/1994-5639-2025-6-55-97

4. 3eep, D.0., Ceimaniok, 2.9., Ps0yxuna, A.A., bopucos, I'.11. (2020). I1cuxonorudyeckue
0coOeHHOCTH TPOo(ecCHOHAIBHOTO pa3BUTHS B TMO3AHEH 3penoctH. Obpazosanue u
HayKa, 22(8), 75—107. https://doi.org/10.17853/1994-5639-2020-8-75-107
Zeer, E.F., Symanyuk, E.E., Ryabukhina, A.A., Borisov, G.I. (2020). Psychological
peculiarities of professional development in late adulthood. The Education and Science
Journal, 22(8), 75—107. (In Russ.). https://doi.org/10.17853/1994-5639-2020-8-75-107

5. 3oroBa, H.I'. (2018). IIpodeccuonansHoe nponrosneTue mnenarora. Ilpobremsl

coepemennoz2o  nedazozuvecko2o  obpazoeanus,  (61-4), 279—281. URL:
https://cyberleninka.ru/article/n/professionalnoe-dolgoletie-pedagoga (marta
oOpareHus: 15.02.2026).
Zotova, N.G. (2018). Professional longevity of a teacher. Problems of Modern
Pedagogical Education, (61-4), 279—281. (In Russ.).
https://cyberleninka.ru/article/n/professionalnoe-dolgoletie-pedagoga (viewed:
15.02.2026).

6. Masypuyk, E.O., JlaBeimoBa, H.H., CumonoBa, A.A., Iloramaesa, [I.A. (2025).
[IpodeccroHanbHbI  MOTEHLIMANT YYWUTENEH CTapUIero IOKOJIEHUS: IICHXOJIOTro-
NeIaroruyeckuii  acmnektr.  Mumeepayuss  obpasoeanus,  29(3), 528—541.
https://doi.org/10.15507/1991-9468.029.202503.528-541
Mazurchuk, E.O., Davydova, N.N., Simonova, A.A., Pogadaeva, D.A. (2025).
Professional potential of senior teachers: Psychological and pedagogical aspect.
Integration of Education, 29(3), 528—541. (In Russ.). https://doi.org/10.15507/1991-
9468.029.202503.528-541

7. Mapromnuc, A.A. (2026). MbllluieHHe nefarora B pa3jMyHbIX HAyYHbIX apajurMax: ot
KOIHUTHBHOW TICUXOJIOTUH K KYJIBTYPHO-UCTOPHUUECKOMY U AESITEIbHOCTHOMY MOJIXOY.
Yacts 1. Kynomypuo-ucmopuueckas ncuxono2us, 22(1), 78—89.
https://doi.org/10.17759/chp.2026220109
Margolis, A.A. (2026). Teacher's thinking in various scientific paradigms: from

17


https://doi.org/10.17759/jmfp.2025140205
https://doi.org/10.17853/1994-5639-2025-6-55-97
https://doi.org/10.17853/1994-5639-2025-6-55-97
https://doi.org/10.17853/1994-5639-2025-6-55-97
https://doi.org/10.17853/1994-5639-2020-8-75-107
https://doi.org/10.15507/1991-9468.029.202503.528-541
https://doi.org/10.15507/1991-9468.029.202503.528-541
https://doi.org/10.15507/1991-9468.029.202503.528-541
https://doi.org/10.15507/1991-9468.029.202503.528-541
https://doi.org/10.17759/chp.2026220109

[IBenoBckas A.A., Mysmaranuesa 10.1. (2026) Shvedovskaya A.A., Mullagalieva Y.I. (2026)

KnrodeBbie eTepMUHAHTHI TPO(HECCHOHATBHOTO JIOJITOJICTUS Key determinants of teachers’ professional
neaaroroB B cepe 00pa3oBaHus: HHTEIPATUBHEIH 0030D longevity in the education system: an integrative
UCCIICTIOBAaHUI review
Icuxonozo-nedazozuueckue uccnedosanust, 18(2), 3—23 Psychological-Educational Studies, 18(2), 3—23.

cognitive psychology to cultural-historical and activity-based approach. Part 1. Cultural-
Historical Psychology, 22(1), 78—89. (In Russ.).
https://doi.org/10.17759/chp.2026220109

8. Hocc, N.H. (2024). Bausiaue cnocoba W WHCTpYMEHTa W3MEPEHHS HHTEIUICKTa Ha
OIICHKY TMHAMHUKHA KOTHUTHUBHBIX PYHKIIUHA PAOOTHUKOB. DKCMpeManvbHas NCUXOLO2US U
bezonacnocms auunocmu, 1(1), 5—14. https://doi.org/10.17759/epps.2024010101
Noss, I.N. (2024). The influence of the method and instrument of measuring intelligence
on the assessment of the dynamics of cognitive functions of employees. Extreme
Psychology and Personal Safety, 1(1), 5—14. (In Russ.). https://
doi.org/10.17759/epps.2024010101

9. CemManmOK, 2.9., Bopucos, I'.1., Ileuepkuna, A.A., CaBenbes, B.B. (2021). Ctparerun
IMpCOa0JICHUA KpU3HUCa YyTpPaThl HpO(l)eCCI/II/I negaroraMmm IO3JHCTO  BO3pacTa.
Ileoacocuueckoe obpaszosanue ¢ Poccuu, 6, 42—52. https://doi.org/10.26170/2079-
8717_2021_06_05
Symanyuk, E.E., Borisov, G.I., Pecherkina, A.A., Saveliev, V.V. (2021). Strategies for
coping the loss of profession of late age teachers. Pedagogical Education in Russia, 6,
42—52. (In Russ.). https://doi.org/10.26170/2079-8717_2021_06_05

10. Temaes, T.B., TemaeBa, 1.B., Komnepa, H.E., CutaukoBa, C.B., boromonosa, T.A.
(2025). ®aktopsl TpOo(EecCHOHANTBHOTO  JIOJNTOJIETUS TEAAroroB  JOMIKOJIBHOTO
oOpazoBanus. 30dopoeve nacenenusi u cpeoa obumanusi — 3HuCO, 33(2), 72—81.
https://doi.org/10.35627/2219-5238/2025-33-2-72-81
Temaev, T.V., Temaeva, I.V., Komleva, N.E., Sitnikova, S.V., Bogomolova, T.A.
(2025). Factors of cereer longevity of preschool teachers. Public Health and Life
Environment — PH&LE, 33(2), 72—81. (In Russ.). https://doi.org/10.35627/2219-
5238/2025-33-2-72-81

11.1lIxapun, B.B., BopoOwe, A.A., Amxuenko, B.JI., Annmpromenko, ®.A. (2022).
[IpodeccronanbHoe A0ATONETHE — NYTH M CIHOCOOBI JOCTHXKEHUS. Becmuux
Boneoepaockozo 2ocyoapcmeennoco meouyunckoeo yuusepcumema, 19(2), 19—26.
https://doi.org/10.19163/1994-9480-2022-19-2-19-19-26
Shkarin, V.V., Vorobyev, A.A., Adzhienko, V.L., Andryushchenko, F.A. (2022).
Professional longevity — ways and means to achievement. Journal of Volgograd State
Medical University, 19(2), 19—26. (In Russ.). https://doi.org/10.19163/1994-9480-
2022-19-2-19-19-26

12. lllep6axona, E. (2019). Crapmme nokonenust HaceneHuss Poccuu. /Jemockon Weekly,
797—798. URL: http://www.demoscope.ru/weekly/2019/0797/baromOl.php (nara
oOpareHus: 15.07.2025).
Shcherbakova, E. (2019). Older generations of the Russian population. Demoscope

18


https://doi.org/10.17759/chp.2026220109
https://doi.org/10.17759/epps.2024010101
https://doi.org/10.26170/2079-8717_2021_06_05
https://doi.org/10.26170/2079-8717_2021_06_05
https://doi.org/10.26170/2079-8717_2021_06_05
https://doi.org/10.35627/2219-5238/2025-33-2-72-81
https://doi.org/10.35627/2219-5238/2025-33-2-72-81
https://doi.org/10.35627/2219-5238/2025-33-2-72-81
https://doi.org/10.35627/2219-5238/2025-33-2-72-81
https://doi.org/10.19163/1994-9480-2022-19-2-19-19-26
https://doi.org/10.19163/1994-9480-2022-19-2-19-19-26
https://doi.org/10.19163/1994-9480-2022-19-2-19-19-26
https://doi.org/10.19163/1994-9480-2022-19-2-19-19-26
http://www.demoscope.ru/weekly/2019/0797/barom01.php

[IBenoBckas A.A., Mysmaranuesa 10.1. (2026) Shvedovskaya A.A., Mullagalieva Y.I. (2026)

KnrodeBbie eTepMUHAHTHI TPO(HECCHOHATBHOTO JIOJITOJICTUS Key determinants of teachers’ professional
neaaroroB B cepe 00pa3oBaHus: HHTEIPATUBHEIH 0030D longevity in the education system: an integrative
UCCIICTIOBAaHUI review
Icuxonozo-nedazozuueckue uccnedosanust, 18(2), 3—23 Psychological-Educational Studies, 18(2), 3—23.
Weekly, 797—T798. (In Russ.). URL:

http://www.demoscope.ru/weekly/2019/0797/barom01.php (viewed: 15.07.2025).

13. Augustsson, D. (2021). Expansive learning in a change laboratory intervention for
teachers. Journal of Educational Change, 22(4), 475—499.
https://doi.org/10.1007/s10833-020-09404-0

14. Alvarez-Bueno, C., Cavero-Redondo, I., Jimenez-Lopez, E., Visier-Alfonso, M.E.,
Sequi-Dominguez, I., Martinez-Vizcaino, V. (2021). Effect of retirement on cognitive
function: a systematic review and meta-analysis. Occupational and Environmental
Medicine, 78(10), 761—768. https://doi.org/10.1136/0emed-2020-106892

15.Bloom, D., Luca, D. (2016). The Global Demography of Aging: Facts, Explanations,
Future. In: J. Piggott, A. Woodland (Eds.), Handbook of the Economics of Population
Aging (pp. 3—56). North-Holland: Elsevier. https://doi.org/10.2139/ssrn.2834213

16.Booth, J., Coldwell, M., Miiller, L.-M., Perry, E., Zuccollo, J. (2021). Mid-Career
Teachers: A Mixed Methods Scoping Study of Professional Development, Career
Progression and Retention. Education  Sciences, 11(6), Article 299.
https://doi.org/10.3390/educsci11060299

17. Brouhier, Q., Coppe, T., Mérz, V., Raemdonck, 1. (2023). Professional learning of late-
career teachers in early childhood education: A matter of (im)balance between personal
resources, job resources, and job demands. Teaching and Teacher Education, 133,
Avrticle 104273. https://doi.org/10.1016/}.tate.2023.104273

18. Carmichael, F., Ercolani, M. (2016). Unpaid caregiving and paid work over life-courses:
Different pathways, diverging outcomes. Social Science & Medicine, 156, 1—11.
https://doi.org/10.1016/j.socscimed.2016.03.020 (viewed: 15.02.2026).

19.European Commission/EACEA/Eurydice. (2021). Teachers in Europe: Careers,
Development and Well-being. Eurydice Report. Publications Office of the European
Union. https://doi.org/10.2797/997402

20. Gamez-Genovart, M., Oliver-Trobat, M.F., Rossello-Ramon, M.R. (2025). Research on
teacher well-being: a systematic review. Teaching and Teacher Education, 168, Article
105264. https://doi.org/10.1016/j.tate.2025.105264

21.Green Paper on Ageing: Fostering solidarity and responsibility between generations.
Green Paper of the European Commission. (2021). European Commission. URL:
https://commission.europa.eu/system/files/2021-06/green_paper_ageing_2021_en.pdf
(viewed: 15.02.2026).

22.Gundlach, H.A., Slemp, G.R., Hattie, J. (2024). A meta-analysis of the antecedents of
teacher turnover and retention. Educational Research Review, 44, Article 100606.
https://doi.org/10.1016/j.edurev.2024.100606
19


http://www.demoscope.ru/weekly/2019/0797/barom01.php
http://www.demoscope.ru/weekly/2019/0797/barom01.php
https://doi.org/10.1007/s10833-020-09404-0
https://doi.org/10.1007/s10833-020-09404-0
https://doi.org/10.1136/oemed-2020-107062
https://doi.org/10.1136/oemed-2020-106892
https://doi.org/10.2139/ssrn.2834213
https://doi.org/10.3390/educsci11060299
https://doi.org/10.3390/educsci11060299
https://doi.org/10.1016/j.tate.2023.104273
https://doi.org/10.2797/997402
https://doi.org/10.1016/j.tate.2025.105264
https://commission.europa.eu/system/files/2021-06/green_paper_ageing_2021_en.pdf
https://commission.europa.eu/system/files/2021-06/green_paper_ageing_2021_en.pdf
https://commission.europa.eu/system/files/2021-06/green_paper_ageing_2021_en.pdf
https://doi.org/10.1016/j.edurev.2024.100606

[IBenoBckas A.A., Mysmaranuesa 10.1. (2026) Shvedovskaya A.A., Mullagalieva Y.I. (2026)

KnrodeBbie eTepMUHAHTHI TPO(HECCHOHATBHOTO JIOJITOJICTUS Key determinants of teachers’ professional
neaaroroB B cepe 00pa3oBaHus: HHTEIPATUBHEIH 0030D longevity in the education system: an integrative
UCCIICTIOBAaHUI review
Icuxonozo-nedazozuueckue uccnedosanust, 18(2), 3—23 Psychological-Educational Studies, 18(2), 3—23.

23.Hlad'o, P., Harvankova, P. (2025). Antecedents of perceived teacher work ability: a
comprehensive model across work and non-work domains. Frontiers in Psychology, 16,
Article 1557456. https://doi.org/10.3389/fpsyg.2025.1557456x

24.Kremen, W.S., Elman, J.A., Panizzon, M.S., Eglit, G.M.L., Sanderson-Cimino, M.,
Williams, M.E., Lyons, M.J., Franz, C.E. (2022). Cognitive Reserve and Related
Constructs: A Unified Framework Across Cognitive and Brain Dimensions of Aging.
Frontiers in Aging Neuroscience, 14, 834765.
https://doi.org/10.3389/fnagi.2022.834765

25. Kreuzfeld, S., Seibt, R. (2024). Work ability and psychosocial work stress — predictors
of retirement intention among older teachers. International Journal of Occupational
Medicine and Environmental Health, 37(5), 508—523.
https://doi.org/10.13075/ijomeh.1896.0245

26. Nagarajan, N.R., Sixsmith, A. (2023). Policy Initiatives to Address the Challenges of an
Older Population in the Workforce. Ageing International, 48(1), 41—77.
https://doi.org/10.1007/s12126-021-09442-w

27.Nwoko, J.C., Anderson, E., Adegboye, O.A., Malau-Aduli, A.E.O., Malau-Aduli, B.S.
(2025). From passion to pressure: exploring the realities of the teaching profession.
Frontiers in Public Health, 13, Article 1505330.
https://doi.org/10.3389/fpubh.2025.1505330

28. Organisation for Economic Co-operation and Development (OECD). (2025a). Education
at a Glance 2025: OECD Indicators. Paris: OECD  Publishing.
https://doi.org/10.1787/1c0d9c79-en

29. Organisation for Economic Co-operation and Development (OECD). (2025b). OECD
Employment Outlook 2025. Paris: OECD Publishing. https://doi.org/10.1787/194a947b-
en

30.Park, D.C., Festini, S.B. (2017). Theories of Memory and Aging: A Look at the Past and
a Glimpse of the Future. The Journals of Gerontology: Series B, 72(1), 82—90.
https://doi.org/10.1093/geronb/gbw066

31.Pareto, L., Willermark, S. (2022). Tracing expansive learning in computer-supported
collaborative teaching. Learning, Culture and Social Interaction, 33, Article 100617.
https://doi.org/10.1016/j.1csi.2022.100617

32.Résinen, K., Pietarinen, J., Pyhélto, K., Soini, T., Viisdnen, P. (2020). Why leave the
teaching profession? A longitudinal approach to the prevalence and persistence of
teacher turnover intentions. Social Psychology of Education, 23, 837—859.
https://doi.org/10.1007/s11218-020-09567-x

20


https://doi.org/10.3389/fpsyg.2025.1557456%D1%85
https://doi.org/10.3389/fnagi.2022.834765
https://doi.org/10.13075/ijomeh.1896.0245
https://doi.org/10.1007/s12126-021-09442-w
https://doi.org/10.1007/s12126-021-09442-w
https://doi.org/10.3389/fpubh.2025.1505330
https://doi.org/10.3389/fpubh.2025.1505330
https://doi.org/10.1787/1c0d9c79-en
https://doi.org/10.1787/1c0d9c79-en
https://doi.org/10.1787/1c0d9c79-en
https://doi.org/10.1787/194a947b-en
https://doi.org/10.1787/194a947b-en
https://doi.org/10.1787/194a947b-en
https://doi.org/10.1093/geronb/gbw066
https://doi.org/10.1093/geronb/gbw066
https://doi.org/10.1016/j.lcsi.2022.100617
https://doi.org/10.1016/j.lcsi.2022.100617
https://doi.org/10.1007/s11218-020-09567-x
https://doi.org/10.1007/s11218-020-09567-x

[IBenoBckas A.A., Mysmaranuesa 10.1. (2026) Shvedovskaya A.A., Mullagalieva Y.I. (2026)

KnrodeBbie eTepMUHAHTHI TPO(HECCHOHATBHOTO JIOJITOJICTUS Key determinants of teachers’ professional
neaaroroB B cepe 00pa3oBaHus: HHTEIPATUBHEIH 0030D longevity in the education system: an integrative
UCCIICTIOBAaHUI review
Icuxonozo-nedazozuueckue uccnedosanust, 18(2), 3—23 Psychological-Educational Studies, 18(2), 3—23.

33.Robroek, S.J., Schuring, M., Croezen, S., Stattin, M., Burdorf, A. (2013). Poor health,
unhealthy behaviors, and unfavorable work characteristics influence pathways of exit
from paid employment among older workers in Europe: a four year follow-up study.
Scand J Work Environ Health, 39(2), 125—33. https://doi.org/10.5271/sjweh.3319

34.Ryan, R.M., Deci, E.L. (2008). Self-determination theory and the role of basic
psychological needs in personality and the organization of behavior. In: O.P. John, R.W.
Robins, L.A. Pervin (Eds.), Handbook of personality: Theory and research, (pp. 654—
678). Guilford Press. URL.: https://www.researchgate.net/publication/232502441

35.Scherzinger, M., Wettstein, A., Glogger-Frey, I., Dresel, M. (2024). What makes
teachers want to leave? A large-scale meta-analysis on predictors of teachers’ intentions
to quit. Educational Research Review, 42, Acrticle 100592.
https://doi.org/10.1016/j.edurev.2024.100592

36.Takase, M., Sugiura, K., Nakamoto, I., Watanabe, S., Murayama, H. (2024). The
association between employment and cognitive function in older adults: A systematic
review. Geriatrics &  Gerontology International, 24(12), 1283—1291.
https://doi.org/10.1111/gQi.14957

37.Tanhua-Piiroinen, E., Viteli, J. (2024). The Digital Leap in March 2020 — Teachers
Assessing Their Digital Competence After the Distance Learning Period. Seminar.net,
20(2). https://doi.org/10.7577/seminar.5724

Information about the authors

Anna A. Shvedovskaya, Candidate of Science (Psychology), Head of Department of
Information & Publishing Projects, Associate Professor, Department of Age Psychology
named after L.F. Obukhova, Moscow State University of Psychology and Education,
Moscow, Russian Federation, ORCID: https://orcid.org/0000-0003-3154-4601, e-mail:
anna.shvedovskaya@mgppu.ru

Yuliya I. Mullagalieva, Direction Records Management Officer of Department of Information
& Publishing Projects, Moscow State University of Psychology and Education, Moscow,
Russian Federation, ORCID: https://orcid.org/0009-0009-1663-5768, e-mail:
mullagalievayi@mgppu.ru

Nudopmanus 06 aBTopax

Anna Anexcanoposna Lllgedosckas, KaHIUAT ICUXOJIOTHYECKUX HAYK, JOIEHT, HAYalIbHUK
VYupapienuss HHPOPMAIMOHHBIMA W W3/IaTEIBCKUMU TPOCKTaMH, JIONEHT Kadeapsl
BO3pAacTHOM  Tcuxoiioruu uMeHH mnpodeccopa JL.D. OO6yxoBoil, MocKOBCKHIA
rOCYJapCTBEHHBIN Mcuxosoro-neaarorundeckuit yuusepcuter (OI'bOY BO MITIITY),
Mocksa, Poccuiickas ®@enepanus, ORCID: https://orcid.org/0000-0003-3154-4601, e-mail:
anna.shvedovskaya@mgppu.ru

21


https://doi.org/10.5271/sjweh.3319
https://doi.org/10.5271/sjweh.3319
https://www.researchgate.net/publication/232502441
https://doi.org/10.1016/j.edurev.2024.100592
https://doi.org/10.1016/j.edurev.2024.100592
https://doi.org/10.1016/j.edurev.2024.100592
https://doi.org/10.1111/ggi.14957
https://doi.org/10.1111/ggi.14957
https://doi.org/10.7577/seminar.5724
mailto:anna.shvedovskaya@mgppu.ru
mailto:mullagalievayi@mgppu.ru
mailto:anna.shvedovskaya@mgppu.ru

[IBenoBckas A.A., Mysmaranuesa 10.1. (2026) Shvedovskaya A.A., Mullagalieva Y.I. (2026)

KnrodeBbie eTepMUHAHTHI TPO(HECCHOHATBHOTO JIOJITOJICTUS Key determinants of teachers’ professional
neaaroroB B cepe 00pa3oBaHus: HHTEIPATUBHEIH 0030D longevity in the education system: an integrative
UCCIICTIOBAaHUI review
Icuxonozo-nedazozuueckue uccnedosanust, 18(2), 3—23 Psychological-Educational Studies, 18(2), 3—23.

FOnusa Unvwamosna Mynnazanuesa, Nen0NPOU3BOAUTENb Y IPaBIeHUSI HHPOPMAIIMOHHBIMH
U U3/1aTeIIbCKUMU MTpOeKTaMH, MOCKOBCKHI TOCYIapCTBEHHBIN MICUXOJIOTO-TIeIarOTHYeCKUi
yauBepcurer (OI'BOY BO MITIIY), Mocka, Poccuiickas ®Penepanusi, ORCID:
https://orcid.org/0009-0009-1663-5768, e-mail: mullagalievayi@mgppu.ru

Contribution of the authors

Anna A. Shvedovskaya — literature review concept, annotation, manuscript writing and
formatting, analysis and synthesis of literature, identification of determinants of professional
teaching longevity.

Yuliya I. Mullagalieva — verification and standardization of bibliographic records,
guantitative analysis of literary sources.

All authors participated in the discussion of the results and approved the final text of the
manuscript.

Bkian aBTopoB

[IBenoBckas A.A. — wumesa nurepaTypHoro o030pa, aHHOTUpPOBaHWE, HANUCaHUE U
opopMIIeHHE PYKOMUCHU, aHadu3 M O00O0OIIEHHE JUTEPaTypHBIX JIaHHBIX, BBIJICICHUE
JIETEPMUHAHT NPO(EeCCHOHANBHOIO MEJaroruueckoro JoJAroaeTHsl.

MynnaranueBa FO.M. — Bepudukanus u cranaaptuzanus 0udbauorpaduyeckux 3amucei,
KOJIMYECTBEHHBIN aHAJIN3 JINTEPATYPHBIX HICTOYHUKOB.

Bce aBTophI npuHAIU ydacTtue B 00CYKJIEHUU PE3YNIHTATOB U COTJIACOBAIM OKOHYATEIHHBIN
TEKCT PYKOIIHUCH.

Conflict of interest
The authors declare no conflict of interest.

Kon¢uukrt narepecos
ABTOpBI 3a4BIISIIOT 00 OTCYTCTBUU KOH(IIMKTA HHTEPECOB.

Ethics statement

The study represents an integrative literature review conducted on the basis of publicly
available data contained in published sources. It does not involve personal data, medical
information, or the participation of human or animal subjects. In accordance with international
and institutional requirements, ethical approval from an ethics committee was not required.

Hexaapauus 00 3THKE

HccnenoBanue npeacTaBiseT co00i MHTErpaTUBHBINA 0030p JTUTEPaTyphl, BHIIOJTHEHHBIN Ha
OCHOBE OTKPBITBIX JAHHBIX, COACPKAIIMXCS B MyOJMKALMIX, HE 3aTParuBaeT MEePCOHAIbHBIX

22


mailto:mullagalievayi@mgppu.ru

[IBenoBckas A.A., Mysmaranuesa 10.1. (2026) Shvedovskaya A.A., Mullagalieva Y.I. (2026)

KnrodeBbie eTepMUHAHTHI TPO(HECCHOHATBHOTO JIOJITOJICTUS Key determinants of teachers’ professional
neaaroroB B cepe 00pa3oBaHus: HHTEIPATUBHEIH 0030D longevity in the education system: an integrative
UCCIICTIOBAaHUI review
Icuxonozo-nedazozuueckue uccnedosanust, 18(2), 3—23 Psychological-Educational Studies, 18(2), 3—23.

JTAHHBIX, METUIIMHCKON MH(OPMAIIMK U HE TIPEANOIaracT y4yacTus JI0Iel WiIu )KUBOTHBIX. B
COOTBETCTBUU C MEXIYHAPOJHBIMU M WHCTUTYLMOHAIBHBIMU TPEeOOBAaHUSMHU TOJyUYEHHUE
0J100peHus ITUYECKOI0 KOMUTETA HE TPEOOBAJIOCH.

IMocrynuia B pegakiuio 13.03.2026 Received 2026.03.13
[Toctynumna nocne peneHsupoBanus 21.03.2026 Revised 2026.03.21
[TpunsTa k mybnukauuu 05.05.2026 Accepted 2026. 05.05.
Onyo6nukoBana 06.05.2026 Published 2026.05.06

23



