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Liberal education came into recognition in Roman Empire, spread throughout Europe during the six-
teenth century and has become a revolution in the United States in the last centuries. The term “liberal
education” has roots in the Latin word for a free person (liber) and the artes liberales emerged historically as
the education appropriate for free people. In the modern world, and especially in the United States after the
American Revolution, liberal education drew on these roots to position itself as the best preparation for self-
governance in a free democratic society. At Hoa Sen University, liberal education has been chosen as a way
to develop students, alongside their professional preparation. In the search for best application options of
liberal education, the author realized the connection between liberal education philosophy and Vygotsky’s
educational approach, as known as the zone of proximal development. This article analyzes the perspectives
of liberal education and its logical connection with Vygotsky’s theory of the zone of proximal development.
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JInGepaabHoe 0Opa3oBaHue U €ro CBS3b C TeopHUei
30HBI OJMzKalinero passutusa Beirorckoro
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JluGepasbHoe obpazoBanue Gepet cBoe Hayano B Pumckoil ViMnepuu. B mecTHaIiaToM Beke OHO MoJry-
YKJIO pacipocTpaHeHue 1o Beeit EBporie, a B TedeHue mocieJHuX CTOJIeTUH COBEPIIUIIO HACTOSIIINHI T1epeBo-
por B Coennnennbix [lItarax Amepuxu. TepmuH «mubepanbHoe 06pasoBaHKe» IIPOUCXOAUT OT JATHHCKOTO
cJ10Ba, obosHavaromero ceoboanoro yenoseka («libers), a «artes liberales» (o6meo6pasoBaresbHbie Mpe-
METbI) UCTOPUYECKN BO3HUK/IM KaK KOMIIOHEHTHI 00pasoBaHus i CBOOOAHBIX Jojeil. B copemennom
mupe u, B yactHoctH, B Coennnentpix [Itarax AMepuky nocje AMEPUKAHCKON PEBOJIOINHE, THOEPaTbHOE
06pa3oBaHue 3aPEKOMEHIOBANIO ceOsl KaK HAUIYYIITHH cocob TOArOTOBKY K CaMOYITPaBJIeHUIO B ¢BOGO/I-
HOM ieMoKpatuueckom obmtectse. B Yuusepcurere Xoa Cen snbepasibHoe 06pazoBaHue MPaAKTUKYETCsT B
1eJIsIX OOIIEero Pa3BUTHUS CTYAEHTOB Hapsily ¢ IPO(hECCUOHANBHON TTOATrOTOBKOIL. Vccemnyst BO3MOKHOCTU
IpUMEeHEeHUst TMOepPaIbHOr0 00Pa30BaHIs, ABTOP CTATbU OIKMCBHIBAET CBSA3b MEXKY (hUI0CODCKUMEI OCHOBA-
MU JTOEepPabHOTO 06pa3oBaHus 1 TOAXOA0M K 06pa3oBaHmI0 BbIrOTCKOr0, M3BECTHBIM KaK «30Ha OJIMsKaii-
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IIEero PasBUTHsI». B cTaThe aHATM3UPYIOTCS TEPCIEKTUBBI THOEPATBHOTO 06GPA30BAHKS U €ro JIOTHYecKast
CBSI3b C TeOpUeil 30HbI OJIMsKaiiiero passuTust Beirorckoro.

Knroueswie croea: nubepanbioe obpasoBanme, cBoboaa, BeroTckuii, 3oHa GamsKaiiiero pasBuTus, mo-
cTerneHHoe 06ydeHue o MPUHITAITY OT TIPOCTOTO K CJIOKHOMY.

In English

Creative leadership and liberal education,

which in fact go together,

are the first requirements for a hopeful future for humankind
James William Fulbright

It was never the teacher or the tutor who did the teaching,

but the particular social environment in the school which was created

for each individual instance

Leov Viygotsky, Educational Psychology, St. Lucie Press, Florida, 1997, p. 47

liberal education combines an education in the clas-

sics, English literature, the humanities, and moral
virtues (Van Doren, 1943). The term liberal education
in the modern sense should not be confused with liberal
arts education; the latter deals with academic subjects,
while the former deals with ideological subjects. Indeed,
aliberal arts education does not necessarily include a lib-
eral education, and a liberal arts program may even be as
specialized as a vocational program [12].

Unlike a professional and vocational education that
prepares students for their careers, a liberal education
prepares students for universal freedom and tolerance.
Such an education helps the individual avoid conflicts
in life. For example, a liberal education helps students
be self-conscious and aware of their actions and moti-
vations. Individuals also become more considerate for
other beliefs and cultures. James Engell [3], the author
of The Value of a Liberal Arts Education, argues that, “A
liberal education provides the framework for an educated
and thoughtful citizen.”

1. Definition of liberal education

According to Axelrod, Anisef, and Lin [2], conceptions
of liberal education are rooted in the teaching methods of
Ancient Greece, a slave-owning community divided be-
tween slaves and freemen. The freemen, mostly concerned
about their rights and obligations as citizens, received a
non-specialized, non-vocational, liberal arts education
that produced well-rounded citizens aware of their place
in society. At the same time, Socrates emphasized the im-
portance of individualism, impressing upon his students
the duty of man to form his own opinions through rea-
son rather than indoctrination. Athenian education also
provided a balance between developing the mind and the
body. Another possibility is that liberal education dates
back to the Zhou Dynasty, where the teachings of Confu-
cianism focused on propriety, morality, and social order.
Hoerner also suggests that Jesus was a liberal educator, as
“he was talking of a free man capable of thinking for him-
self and of being a responsible citizen,” but liberal educa-
tion is still commonly traced back to the Greeks.
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While liberal education is a Western movement, it
has been influential in other regions as well. For exam-
ple, in Japan during the general liberalism of the Taisho
period, there was a liberal education movement that saw
the establishment of a number of schools based on liberal
education in the 1920s.

The American Association for the Advancement of
Science [1] describes a liberal education in this way:
“Ideally, a liberal education produces persons who are
open-minded and free from provincialism, dogma, pre-
conception, and ideology; conscious of their opinions
and judgments; reflective of their actions; and aware of
their place in the social and natural worlds.” Liberally
educated people are skeptical of their own traditions;
they are trained to think for themselves rather than con-
form to higher authorities (Nussbaum, 2009). Liberal
education also cultivates “active citizenship” through
off-campus community service, internships, research,
and study abroad [6].

Clearly, liberal education is among the most progres-
sive approaches in higher education of the 21 century.
It is the philosophy of choice in America’s most sought-
after colleges and universities. The tens of thousands of
students who eagerly apply each year for admission to
Harvard, Amherst, the University of Virginia, or Stan-
ford will, if admitted, receive an education that em-
phasizes broad study in the arts and sciences, strong
intellectual skills, keen attention to major questions in
science and society, and a constant emphasis on personal
development and transformational possibilities. Viewed
in this context, liberal education is the signature cur-
riculum for elite colleges and universities and for honors
programs almost everywhere in the United States [11].

2. Aims of liberal education

Society needs well and broadly educated citizens.
The more liberally educated citizens it has, the stron-
ger it will be. Individuals benefit from being well and
broadly educated. The more they are liberally educated,
the stronger they will be in both their personal and their
professional lives, and as citizens [5, p. 16].
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Thoughtfulness as a “habit of mind” is what liberal
education offers. And as Lord Brougham neatly ob-
served nearly two centuries ago, “Education makes a
people easy to lead, but difficult to drive; easy to govern,
but impossible to enslave.” In the ever more complex and
contentious society in which we live, thoughtful citizens
are a precious resource |5, p. 17]. This is the very first
component of liberal education, and certain qualities
characterizing the thoughtfulness of liberally educated
persons include curiosity, a desire to know and to un-
derstand, a questioning attitude, a lack of self-certain-
ty, and a propensity for unfettered inquiry. As a result,
liberal education holders are seldom satisfied with their
level of knowing and are always in search for the truth.
They wonder, and bring their analytical resources and
knowledge to bear on their wondering, and the fact of
not knowing can be a source of pleasurable challenge.
Creativity is central to what they value.

Liberal arts education is not an alternative to vo-
cational training. Rather, it facilitates and enhances
the vocational experience by honing the way the mind
works and stimulating enthusiasm for using it, and by
enriching the entire life experience [5, p. 18].

It is important to differentiate frequently confused
terms [8; 11], including:

— Liberal education: An approach to college learn-
ing that empowers individuals and prepares them to deal
with complexity, diversity and change. It emphasizes
broad knowledge of the wider world (e.g., science, cul-
ture and society) as well as in-depth achievement in a
specific field of interest. It helps students develop a sense
of social responsibility as well as strong intellectual and
practical skills that span all major fields of study, such
as communication, analytical and problem-solving skills,
and includes a demonstrated ability to apply knowledge
and skills in real-world settings.

— Liberal arts: Specific disciplines (e.g., the humani-
ties, sciences, and social sciences).

— Liberal arts college: A particular institutional
type—often small, often residential— that facilitates
close interaction between faculty and students, while
grounding its curriculum in the liberal arts disciplines.

— Artes liberales: Historically, the basis for the mod-
ern liberal arts: the trivium (grammar, logic and rheto-
ric) and the quadrivium (arithmetic, geometry, astron-
omy, and music).

— General education: The part of a liberal educa-
tion curriculum shared by all students. It provides broad
learning in liberal arts and science disciplines, and forms
the basis for developing important intellectual, civic,
and practical capacities. General education can take
many forms, and increasingly includes introductory, ad-
vanced, and integrative forms of learning.

In order to encourage students to speak their minds,
engage in discussions about all issues, and to support
systematic analysis of problems presented by students
themselves according to the philosophy of liberal educa-
tion, the teacher should not teach or preach, but study
carefully the students’ actual level of intellectual, social,
and cultural development, then create classroom envi-
ronment, organize class meetings and working groups or
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teams, and prepare study materials for students so they
can reach educational goals. This brings us closer to Vy-
gotsky’s idea about the zone of proximal development,
which, as experience and research have shown, authen-
tically develops freedom of mind and self-awareness in
almost all populations, including children and adults.

3. The connection with Vygotsky’s theory
of the zone of proximal development

According to Vygotsky [14], cognitive growth and
development are a function, in large part, of interper-
sonal exchange. Vygotsky invoked the principle of the
“zone of proximal development” (ZPD) to explain the
significance of social interaction. The ZPD represented
the distance between the actual developmental level as
determined by independent problem solving and the lev-
el of potential development as determined through prob-
lem solving under adult guidance or in collaboration
with more capable peers [14]. For Vygotsky, although
human potential is theoretically limitless, the practical
limits of human potential depend upon quality social in-
teractions and residential environment. This is actually
the key point of the approach of liberal education: the
interactions between the teacher and the students, and
among the students do play a greater role in shaping the
exploration of knowledge and the discovery of the truth,
rather than the lectures themselves.

Unlike Piaget’s opinion that it was peer conflict that
evoked change, Vygotsky believed that it was coopera-
tion and the pooling of ideas that promoted change and
cognitive development. These are actually two sides of
the same board that makes it complete, as they always
were in the approaches of Piaget and Vygotsky. And the
situation is similar in liberal education: the presentation
of problems and discussion of solutions in the classroom
are among the best ways teachers can use to promote
students’ self reflection of conflicting ideas they may
have and cooperation they may want to carry out to
achieve the understanding among each other and about
the world.

Besides, in his view, Vygotsky emphasized the im-
portance of looking at each child as an individual who
learns distinctively. Consequently, the knowledge and
skills that are worthwhile learning varies with the in-
dividual. This view perfectly matches the freedom and
flexibility of the way teachers advocating for liberal edu-
cation promote in their class meetings. Also, according
to Vygotsky, for the curriculum to be developmentally
appropriate, the teacher must plan activities that en-
compass not only what students are capable of doing on
their own but what they can learn with the help of others
(Karpov & Haywood, 1998). So, although every subject
has its syllabus, which defines lessons and outcomes all
students must achieve when they complete the subject,
liberal educators always find a differential approach to
students, by breaking the class into manageable groups
led by group leaders, assign tasks and ask the leaders to
gather every group member’s ideas for the group presen-
tation. This activity gives the copying student an oppor-
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tunity to achieve a higher performance when working
with a more capable one and as a result, everyone in the
group would contribute greatly to the collective success,
by sharing their past experiences and prior knowledge,
and thanks to these experiences make sense of new situ-
ations, as Vygotsky repeatedly stressed in his approach
[4]. The same principle is applied for group research final
project and its evaluation, which enable group leaders’
role in the assessment of every member, based on their
contributions. To help group leaders complete this func-
tion, the teacher should design for them evaluation forms
with objectively qualitative and quantitative criteria.

Vygotsky’s scaffolding also falls into the tenets of
liberal education approach. In a broader sense, teacher’s
scaffolding in higher education (and not only) includes
both cognitive and emotional-behavioral aspects: to-
gether with assisting learning and development of stu-
dents within their ZPD, teachers should also promote in
them the respect for each other’s personality by paying
respect for their level of competence, individuality, back-
ground and identity. In Vygotsky’s view, the teacher
does not control the class with rule and structure; rather,
the teacher collaborates with the students and provides
support and direction [7, p. 277].

4. Discussion

The ZPD is considered among Vygotsky’s most
outstanding works, which is also widely regarded as a
remarkable contribution to the field of education and
learning process. It is important to note, though, that
there are educators who don’t really understand the
humanism and progressiveness in Vygotsky’s approach.
They still classify Vygotsky as another old-fashioned
pedagogue by underestimating and missing his emphasis
on the learner’s individuality and the teacher’s obliga-
tion of studying the learner’s actual level of development
before carrying out educational activities.

Heyen M.A. Jlubepanvioe obpasosanue u ezo cés3b...

For Vygotsky’s followers, as well as liberal educa-
tors, sociocultural factors, such as teacher’s behavior,
teacher-learner positive interactions and freedom in the
classroom are indispensable for cognitive processes to de-
velop. Vygotsky argues for the uniqueness of the social
environment and regards sociocultural settings as the pri-
mary and determining factor in the development of higher
forms of human mental activity such as voluntary atten-
tion, intentional memory, logical thought, planning, and
problem solving. These qualities are also the outcomes of
liberal education, which believes in the development of
human kind based on the freedom of mind.

5. Conclusion

There are various similarities of liberal education and
Vygotsky’s theory of the ZPD, from the study of actual
level of the learner’s development, the promotion of free-
dom in the classroom, the differential approach to every
beneficiary of the educational process. These similari-
ties broaden and deepen the logical interconnectedness
between two educational approaches, and confirm the
actuality of considering Vygotskian classic ideas about
psychological development when optimizing results of
higher education.

The applications of Vygotsky’s theory are vast, and
need development in every aspect of it. One of the most
significant features of Vygotsky’s theory of the ZPD, and
also the approach of liberal education, is that in order to
succeed as a liberal educator, one should comprehend
and master the work of modeling. This means if we, edu-
cators, want to teach students how to respect rules and
each other, we should respect the rules and the students
first. The same effort is required for teaching students
the mastery of listening, thinking, answering and inde-
pendently behaving in controversial situations. And this
is probably the most wonderful challenge of becoming an
inspiring teacher, and a Vygotsky’s follower.

In Russian

«TBopyeckoe PyKOBOACTBO U JHbGepaibioe 06pa3oBaHue, HePa3pbIBHO
CBSI3aHHBIE JIPYT C IPYTOM, — 9TO TJIABHBIE YCJIOBUS TOCTPOEHUS

YCIIENTHOTO GY/IYIIEro BCEro 9eI0BeYeCcTBa»
LDicetime Yunvsim Qyabpaiim

«BocnuTeiBain BCer/la He yUuTeJid U HaCTaBHUKH, HO Ta MIKOJIbHaA COllaJibHadA Cpe/a,

Hﬂ6epaanoe obpasoBaHue codeTaeT B cebe msyue-
HUE KJACCHYeCKOW aHIJIOSIBBIYHON JINTEPATYPHI,
TyMaHUTapHBIX HAYK M NPUBUTHE MOPAJIBHBIX IIEHHO-
creit (Van Doren, 1943). Tepmun <aubepanvioe 06-
pasosanue» B €ro COBPEMEHHOM 3HAYEHWM HE CJIE/yeT
CMeNIMBaTh ¢ O0IMM 0OpasoBaHUEM; HOCJIeIHee Kaca-
eTCS M3yYeHMs y4eOHBbIX AUCHUILINH, B TO BPeMs Kak
nepBoe HeceT B cebe MIEOJOTHYecKue aclieKThl. B ieil-
CTBUTEJNBHOCTU U3ydeHue o0IeobpasoBaTelbHbIX ANC-
MUILIMH Heo0sg3aTebHO IOAPasyMeBaeT JubepanbHoe
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KOTOpaH yCTaHaB]II/IBaJIaCI) UL KasK10T0 OTACJIbHOTO C]Iy‘laﬂ»

Jlee Bvizomckuil

obpasoBaHuie, IIPU HTOM IIPOrPaMMbl U3y4eHMs 0011e00-

pasoBaTeIbHBIX AUCIUILIMH MOTYT IIPEACTABJIATH COOOI

CTIEIMaTbHbBIE TIPOTPAMMBI TIPO(MECCHOHATBHON TTOATO-
TOBKH [12].

B orimune ot mpodeccroHaIbHOTO U CIIEIHATHHO-
ro 06pasoBaHus, 1[EJIbI0 KOTOPOIO SBJISETCS IIOAIOTOB-
Ka CTYJEHTOB K TPYAOBOH JeATeNbHOCTH, JUOEpaIbHOe
obpasoBaHue TOTOBUT CTYIEHTOB K Bceobleil cBobone
U TOJIEPAaHTHOCTHU. Bilarogapst aToMy CTYAEHTBI ydaTcst
nsberarb KU3HEHHBIX KOH(MIMKTOB. Tak, subepaibHoe
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o0pasoBaHue YYUT CTYAEHTOB OBbITh OTBETCTBEHHBIMU U
[IOJTHOCTBIO OTAaBaTh cebe OTYeT B CBOMX AEHCTBUSAX U
MoTtuBanusx. Kpome toro, moan yuarcs ¢ 6obImm yBa-
JKEeHUEM OTHOCUTLCA K prFI/IM BEPOBaHUAM N KYyJIbTY-
pam. xxeiimc durent (J. Engell), arop paborsr «IleH-
HOCTb U3y4eHHs 00Ieo0pasoBaTeNbHbIX AUCIATLINH>
[3], yTBepskaaet, uro «mbepaibHoe 06pasoBaHue — 9TO
ocHoBa (HOpMUPOBaHUs 0OPA30BAHHOIO W BAYMYUBOTO
rPAKIAHUHAY.

Onpepnesnenne NOHATHS
«JmbepaibHOe 00pa3oBaHue>

Kaxk ykaszano B pabore Akcenbposa, Auuceda u JInna
[2], mnen mubepambioro ob6pazoBanust GepyT CBOe Haua-
JIO B M€JIATOTUYECKUX METO/IaX, KOTOPbIE MPUMEHSLINCH
B [IpesHeit Tperun, — paboBiaesbueCKOM OOIIECTBE,
paszesieHHOM Ha paboB 1 cBOGOAHBIX Jiogeit. CBoOOI-
HbI€e JIIOJIH, JIJISI KOTOPBIX HA IIEPBOM MECTe CTOSIITH MX
npasa u 06I3aHHOCTY TPasKJAHNHA, HE U3YUYaIH CIIeI[H-
aJIbHble HAYKU U PeMecia, a moJrydasnu obiee ob6pasoBa-
HIE, TIETBI0 KOTOPOTo ObLIO (hOPMUPOBAHUE BCECTOPOH-
He 06pa3s0BaHHBIX TPasK/IaH, YeTKO OCO3HABABIINX CBOE
nosoxkenre B obmmectse. [Ipu atom CokpaT mMOgYepK-
BaJl BAJKHOCTD WHIMBHUIyaJIN3Ma, PA3BUTHSI B yUEHUKAX
TAaKOTO YeJOBEYECKOTO KAUecTBa, Kak (opmMupoBaHue
cOOCTBEHHOTO MHEHUST Yepe3 PasyMHOe CYKIEHHe, a He
yepes ayunBanue. Kpome Toro, obpasosanue B ApuHax
[OJIPA3yMeBAJI0 TAPMOHUYHOE COYETaHUe UHTEJJIEKTY-
aJIbHOTO M (DU3UYECKOTO Pa3BuTus. BO3MOKHO Takike,
uTo JubepasbHoe 06pasoBaHKUe BOCXOAUT K AIIOXE JIMHA-
ctun Yoxoy u k yuenuio Kondyiust, 11 KOTOPOTO OCHOB-
HBIMU [IEHHOCTSIMU GBI HPABCTBEHHOCTD, MOPAJIb 1 00-
nectBeHHbIN opsiok. [To muenuio Xepuepa (Hoerner),
Nucyc 6ui1 muGepabHBIM TIEIATOTOM, TTOCKOJBKY OH
obparmancs Kk CBOGOIHBIM JIOSIM, CITOCOOHBIM MBICTUTD
CaMOCTOSITEJILHO U OBITh OTBETCTBEHHBIME TPasKIaHAMI,
OJTHAKO TPAAMIIMOHHO UCTOKH JIUGEpanTbHOTO 00pa3oBa-
HUSI IPUHSTO BUAETH UMEHHO B ['periun.

Xotst mbepasibHOe 00pasoBaHUEe — HTO 3aMaHOE Te-
JemHune, OHO TAKKe OKA3aJI0 BIIMSIHUE U HA [PYTUE CTPAHBL
Hanpumep, B8 Anonun, Bo BpemMeHa 0011ero nbepasims-
Ma B nepuoz Taiicé 8 1920-e rr. mbepanbpHoe 0OpaszoBa-
HUe MOJYYIIO PACIIPOCTPAHEHME B PsI/ie IIIKOJI, KOTOPbIE
OBLIN TOCTPOEHBI HA OCHOBE €T0 W/IeH.

AMepuKaHCKas accOIMaIusl COAEHCTBHUS pasBU-
o Hayku [1] ciemyromum o6pasoM ONMCHIBAET Ju-
GepanbHoe obGpasosanue: «B wmueane, anbGepanbHoe
obpasoBaHe (GOPMUPYET JIOJEH MIMPOKUX B3TJISAIOB,
IUIsT KOTOPBIX HE XapaKTEPHBI Y30CTh KPYro3opa, mpu-
BEPIKEHHOCTD IOTMaM, TIPEAB3SITOCTD U UAE0JOTTIECKast
AHTAKMPOBAHHOCTB; JIIOJIEH CO3HATEJNbHBIX B CBOUX MHE-
HUSIX ¥ CYSKAEHUSX, IyMAIOIUX O CBOUX ITOCTYIKAX 1 XO-
POIIIO TIOHUMAIOIIAX CBOE MECTO B OOIIECTBE U B KUBOI
npupoge» [1, p. 11]. Jlionu, noayuusinue mubepaabHoe
obpaszoBanue, CKEIMTUIECKU OTHOCATCS K COOCTBEHHBIM
TPAIAUIUIM; OHU HAy4YEeHbI AyMaTh CAMOCTOSTEIBHO, a
He cienoBarh apropureraM [10]. JIuGepanbHoe o6paso-
BaHUe TakKe Pa3BUBAET AKTHUBHYIO TPAKAAHCKYIO TIO-
3utio Gaarofgapst o6IECTBEHHO MOJIe3HON paboTe CTy-
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JIEHTOB 3a IpejesaMy y4eGHOTo 3aBeleHNUsT, PasindHbIM
CTa)KMPOBKaAM, MCCIIeA0BaTeNbCKOIl paboTe 1 00ydeHUIo
3a rpanutei [6].

[TpeacraBisieTcss  OYEBHMIHBIM, 4TO JOepagbHOE
obpasosanre B XXI B. aBisercsa ogHuM U3 HauboJee
MIPOTPECCUBHBIX MOAXOJ0B K BBICIIEMY OOPa3sOBaHUIO.
OHO gBJISIETCST OCHOBOI 00Pa30BaTEJILHOTO TIPOIEcca
B HanuboJsiee MOTYJASAPHBIX AMEPUKAHCKUX KOJUIE/KAX U
yuuBepcureTax. /lecsTKu ThICIY CTYIEHTOB, KOTOPbIE
KayK/IbIl TOJI CTPEMSITCS IIOCTYITUTh B [apBapa, Amxepcr,
Yuusepcurer Bupmkunun i Crandopa, B ciaydae
HOCTYILIEHUsI HOJIyYaioT obpasoBanue, 0asupylouieecs
Ha MIMPOKOM M3yYE€HUU UCKYCCTB U HAYK, HA IPUBUTUU
CUJTBHBIX WHTEJJIEKTYaJIbHbIX HAaBBIKOB, Ha MPHUCTAJb-
HOM BHUMaHWK K Ba)KHEHIIMM BOIIpocaM HayKu 1 o01ie-
CTBa W HEM3MEHHON OPUEHTUPOBAHHOCTU HA PA3BUTHE
JIMYHOCTH, CTOCOOHO# K uaMeHeHustM. C 3TO# TOUKH
3penus, aubepaibHoe 00pasoBaHUE — ITO <«BU3UTHAS
KapTOUKa» 3JIUTHBIX KOJUIE[KeH W YHUBEPCUTETOB, a
TaK)Ke aCITMPAHTCKUX TPOTPAMM MPAKTUYECKU Ha BCEH
tepputopun Coennnennpix [lltatoB Amepuxu [11].

Ilesm mbepasbHOrO 0Opa3oBaAHMS

OO6111ecTBO HY KAAETCS B XOPOIIO U BCECTOPOHHE 00-
pasoBaHHBIX rpakiaHax. Yem Oosiee mmpokoe obOpaszo-
BaHUe OHM IIOJIy4alOT, TeM CHJIbHEE CTAaHOBHUTCS CaMO
ob1trecTBo. KauecTBEHHOE U BCECTOPOHHEE 0OpasoBaHUE
MOJIE3HO ¥ JIJIST OT/IEIbHBIX JimuHocTeit. Yem Gosiee 1iu-
POKOe 0Opa3oBaHUE OHU MOJYYAIOT, TEM YBEPEHHEH OHU
TyBCTBYIOT celsl B JIMUHOI, IpodeccnoHanbHOU u o01ite-
CTBeHHOU ku3uu |5, p. 16].

TI'ny6oxomobicaue Kaxk OfUH U3 <UHTEJLIEKTYAIbHBIX
HABBIKOB» OTHOCHUTCSI K YHCJIY KayecTB, PasBUBACMbIX
Gaarogaps aubepanbHoMy obGpasoBanuio. Kak ymauno
3aMeTUJI JIOpA BpyM IouTH ABECTH JIeT TOMY Hasaz, «00-
pasoBanue TTOMOTAET PYKOBOIUTDH JIIOIbME, HO MeIaeT
MaHUITYJIMPOBATH UMI; OHO TIOMOTA€T IPaBUTh, HO HE TI0-
3BOJIsIeT mopadolarb>. B COPHOM 1 TIPOTHBOPEYNBOM
001IIecTBE, KOTOPOE HAC OKPY’KAET, BAYMUYMBbBIC IPasK-
JlaHe HecyT B cebe OTPOMHYIO IIeHHOCTD [5, p. 17]. 310
camas 1epBas cocTaBJsionias JubepanibHoro obpasoBa-
HUsI, U OT/eJIbHble KaYeCTBA, KOTOPbIE XaPAKTEPU3YIOT
ryGOKOMBIC/INE YEIOBEKA, IIONYYHBLIEr0 INOEpaIbHoe
oOpasoBaHue, BKIIOYAIOT B cels 10603HAmMenviocmy,
JKeJlaHue 3HaTh U TOHUMATD, KPUMuUueckoe omuoulenue,
OMCYMCMeUe CamoyepeHHoCMu i CIMpemienue Kk nocmo-
SHHOMY NOUCKY omeemos Ha eonpocol. Kak ciencrsue,
JIFOJIM, TIOJIy4YuBIIMe JubepanbHoe obpasoBaHue, peoko
ObieaIom 0060JLHLL CEOUM YPOBHEM SHAHULL U NOCTNOSH-
1o Haxoosmcs: 6 nouckax ucmunvt. OHU 33/1a10TCST BO-
MPOCaMU U 3aefCTBYIOT BCE CBOU MHTEIEKTYyaIbHBIE
BO3MOJKHOCTH ¥ 3HAHUS [IJISI TIOJYIEHUST OTBETOB, a CaM
(bakT He3HAHUS YETO-TO BUJUTCS UM YBJIEKATEIbHOM 3a-
nadeii, tpebyiomieii perienusi. Teopuecmeo 3aHuMaer
IIEHTPATbHOE MECTO CPeIN UX JKU3HEHHBIX IIEHHOCTEN.

O6iee o6pasoBanne — 9TO OTHIONb HE albTePHATH-
Ba npodeccroHaabHoMy o6pasoBanuio. Hamporus, oxo
criocoOcTByeT yriayOaeHHoH mpodeccoHaIbHON 110/ -
TOTOBKE ITyTeM OTTaYMBAHMS MHTEJIEKTA ¥ TOOIIPEHUST
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CTpPeMJIEHHS T10JIb30BAThCs UM, a TaksKe OJiarogapsi pac-
MIMPEHNIO JKU3HEHHOTO o1ibiTa |5, p. 18].

BaskHO passinuaTh HEKOTOPbIE MOHSTHS, KOTOPbIE He-
PesKo cMeHIuBaloT Apyr ¢ aApyroMm [8; 11], a umenno:

+ aubepanvhoe oopaszoeanue (Liberal education):
MOXOJ K BBICIIEMY OOPa3sOBAHUIO, KOTOPBIH CIOCOO-
CTBYET PasBUTUIO JIMYHOCTH U TOTOBUT €€ K JKU3HU B
CJIOKHOM, PazHOOOpasHOM U MeHsiomeMces mupe. OH
[IOAYEPKUBAET aKTYaJIbHOCTh BCECTOPOHHUX 3HAHUI 00
okpyxamomeM Mupe (13 00aCTU HAYKH, KYJIbTYPhI H
00LIECTBEHHOIT JKU3HM), 4 TAKKe BAXKHOCTH MOJIYYEHMUsI
yriyOIeHHbIX 3HAHUII B OTAEJIBHOM CIIelnaJIbHON 00-
gact. OH OMOraeT CTyeHTaM Pa3BUBaTh B cebe uyB-
CTBO COLMANBHON OTBETCTBEHHOCTH, a TAaKyKe CHUIIbHBIE
UHTEJIEKTyaJbHble ¥ IPAKTHYECKIE HABBIKU, KOTOPHIE
HPUTOAATCS B PA3IMIHBIX 00JIaCTsIX, — Peub UAET O Ha-
BBIKAX OOIIECHUSI, aHAIM3a U PEHICHUS 3a/a4; OH TaKKe
MO/IPa3yMeBaeT CHOCOOHOCTh MPUMEHSITh Ha MPAKTHKE
MOJTyYeHHBIE 3HAHVSI U OTIBIT;

+ obweobpasosamenvivie npeomemovt (Liberal
arts): KOHKpeTHbIe yueOHble MUCIUILINHBL (TaKHe Kak
ryMaHUTapHbIE, TOYHbIE U 00LIECTBEHHbIE HAYKH);

+ gblcuee yuebnoe 3asedenue aubdepanviozo 00-
paszosanus. ocoOblil BUJI y4eOHOrO 3aBeleHNsT — 4acTo
HeOOJIbIIOr0, YaCTO ¢ IOCTOSTHHBIM IIPOKUBAHIEM CTY-
JIEHTOB Ha TEPPUTOPUN YHUBEPCUTETCKOTO TOPOAKA, UTO
CII0cOOCTBYET TECHOMY B3aUMOJECHUCTBHIO MeXIy (ha-
KYJIbTETOM ¥ CTYACHTAaMU; TIPH 3TOM yueOHast IIporpam-
Ma CTPOUTCSI BOKPYT 00111e00pa3oBaTeIbHBIX TPEAMETOB;

+ obweobpaszosamenvuvie npedmemvr  (Artes
liberales): vicropuyecku 5TO0 OCHOBA COBPEMEHHBIX 00-
11e06pa3oBATENBHBIX TIPEMETOB — TPUBUYM (TpaMMa-
TUKA, JIOTMKA U PUTOPUKA) U KBaIpUBUYM (apudmeTuka,
reOMeTpUsI, ACTPOHOMUST M My3bIKa);

+ o0wee oopaszosanue (Liberal education): yactp
porpaMMbl JInGepabHOro 00pasoBaHus, o0uas st
BCcex cTyaeHToB. IIpeanonaraer usydenue pasHooOpas-
HBIX 00I1e06pasoBaTe/IbHBIX 1M OONIECTBEHHBIX JIHC-
LHUILIMH, a Takke (OPMUDPYET OCHOBY I PasBUTHUS
BayKHBIX MHTEJIJIEKTYaJIbHBIX, OOIIECTBEHHBIX 1 MTPAKTH-
yecknX HaBbIKoB. OObriee ob6pasoBaHue MOKET TIPUHU-
MaTth pasindHbie (HOPMbBI U BKIIOUAET B cebst BBOIHYIO,
MPOJBUHYTYIO U MHTETPATUBHYIO (hOPMBI 0OYUECHUSL.

Jliist ToTrO 9T0OBI MOOYIUTD YUATXCS BBICKA3BIBATD
CBOIO TOYKY 3PEHUs, IPUBJEYb UX K 00CYKICHUIO pas-
JIMYHBIX BOIIPOCOB M COAEIICTBOBATD CUCTEMATUYECKOMY
aHaJIM3y 3a4ad4, IIPeIJaraeMblX CaMHUMU CTyJEHTaMU B
COOTBETCTBUU € UAeIMM JuGepanbHOro oOpasoBaHus,
nperojgaBare/ib He AOJKEH HU YYUTh, HU IIPOIIOBENO-
BaTh; OH JOJKEH BHUMATEJIbHO M3YUUTh (DaKTUUECKUii
YPOBEHb WHTEJIEKTYaIbHOTO, COLUAIBLHOTO U KYJIbTYD-
HOTO Pas3BUTHS CTYAEHTOB, @ 3aT€M CO3/1aTh 0COOYI0 cpe-
1y B y4eOHOU ayIUTOPHUH, OPTaHU30BaTh yueOHBIC 3aHS-
THST U pabouue TPYIIBI WM KOJUIEKTHBBI, OATOTOBUTH
yueOHbIe MaTepUAJIbl JIJISI CTYIEHTOB, OJIarofapst KOTo-
PBIM Te CMOTYT JIOCTHYb IieJieit 0OpasoBanust. IT0 GJIN3-
KO K IPEJIOKEHHOI BhIroTCKIM njee 30HbI OJnKaiiie-
r0 PasBUTHUS, KOTOPas, KaK [IOKA3bIBAET IIPAKTUYECKUIL
OIIBIT ¥ HAYYHBIE MCCIEA0BAHUS, CIIOCOOCTBYET pa3BU-
THUIO ¢BOOOIbI MHEHUSI M CAMOCO3HAHMS IPAKTUYECKU BO
BCeX IPyIINaxX HaceJIeH s, BKIIOYasl eTeil 1 B3POCIIbIX.
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CBs13b ¢ TEOpHEil 30HBI OJIMKANIIEr0 Pa3BUTHS
Beirorckoro

Cormacao Bwirorckomy [14], KOTHUTUBHBIN poOCT
U Pa3BUTHE BO MHOTOM 3aBUCST OT MEKJIUYHOCTHOTO
obtieHust. BBITOTCKUI HCITOB3YeT MOHATHE «30Ha OJIH-
skaiiero passutust» (3BP) misg o0bgacHeHUs Ba)KHOCTU
cotrabHOTO B3anmojeiictBust. 3bP mnipejcrasiisier co-
6oit UCTAHIINIO MEeXIY (haKTHUECKUM YPOBHEM Da3BU-
THSI, OTIPEIEISIEMBIM ITYTEM CAMOCTOSITETHHOTO PETTEHUST
3a/1a4, U YPOBHEM MOTEHIIMAJBHOTO PAa3BUTHUsI, OTIpe-
JIeISIeMbIM TIyTeM PelieHusT 3a/a4 MO/l PYKOBOJCTBOM
B3POCJIOr0 HACTABHMKA UJIM COBMECTHO ¢ OoJiee Crocob-
HbiMu cBepcTHukamu [14]. C Touku 3penust Beirorcko-
T0, XOTSI B TEOPUM YeJIOBEUECKUE BO3MOKHOCTA UMEIOT
CBOW OIPaHUYEHUs], HA TPAKTUKE IPAHUIIBI YEJIOBEYECKO-
rO MOTEHIIMAJIA 3aBUCST OT COMUATBHOTO OKPY/KEHUS 1
JOMaIHel 06CTaHOBKU. B 9TOM 1 3aK/I04aeTcsi OCHOB-
Has ues JnbepasbHOro 00pasoBaHKs: B3aUMOIeHCTBIE
YUUTEJIS ¢ YUEHUKAMU U B3AUMO/IENICTBIE MEKITY YIEHU-
KaMU UTpaioT 0oJiee Ba)KHYIO POJIb B IOJYUYEHUN 3HAHUIT
U B IOMCKAaX UCTUHBI, YeM HEHOCPEACTBEHHO y4yeOHbIe
3aHSATHS.

B ornmuwne ot [Inaske, corsacHo KOTOPOMY Bce Tiepe-
MeHbI 00y CJIOBJIeHBI KOH(MIMKTaAMU MEKIY CBEPCTHUKA-
M, BBITOTCKMIT II0J1araI, 4To COTPYAHUYECTBO U O0IIne
UzIer CIIOCOOCTBYIOT OJOKHUTENbHBIM [IepEMeHaM 1 KOT-
HUTHUBHOMY pazBuTHIO. Ha caMoM Jiesie 3To JiBe CTOPOHBI
OJTHOM MeIaJIv, 4YTO XapaKTepHo st moaxo10B [Tnaxke u
Boirorckoro. TToxoxkast cUTyarust CI0KUIach B 001acTi
anbepanbHoro 00pasoBaHus: IIPeACTaBIeHne 3ajad 1
obcysKeHre PelleHuii B Kacce — 9T0 OAMH U3 Hauboiee
ONITUMAJIBHBIX MOIXOJIOB, KOTOPbIE TIPEOAaBATENN MO-
I'yT UCIIOJIb30BATh JIJIs TOTO, YTOOBI HAIIPABUTD YYaIlMX-
CST K CAMOCTOSITETBHOMY OCMBICJIEHUIO TTPOTUBOPEUNBBIX
HIeif, KOTOPbIEe MOTYT y HUX BOBHUKATD, U K COTPYIHIYE-
CTBY Pajiil IOCTUKEHUST B3AUMOTIOHUMAHUST JIPYT C JIPY-
TOM U TIOHUMaHUST OKPYKAIONIETO MUPA.

Beirorckuii moguepkuBas TakKe BaKHOCTb BHUMA-
HUS K KaxK oMY PeGEHKY KaK K IMUHOCTH, KOTOpast y4UuT-
Cs1 OTJIMYHO OT ApyTuX. Kak ciencrBue, yHuBepcaabHbie
3HAHUSI U HABBIKU MT0-PA3HOMY YCBAMBAIOTCS PA3IMIHbBI-
MU YYeHUKaMU. JTO MOJHOCTHIO COTJIACYETCS C UESIMU
cBOGOIBI U THOKOCTH TOAXO0/I4, KOTOPBIN MPUMEHSIIOT B
X0/e yueOHBIX 3aHATUH TPETMOIABATENN — CTOPOHHUKU
mubepanbaoro obpasosanus. Kpome toro, cornacuo Ber-
FOTCKOMY, 4TOOBI y4eOHas IIporpaMMa COOTBETCTBOBAIA
YPOBHIO Pa3BUTHA 00yYaeMBIX, IIPEIIOJABATENb HOIKEH
IJIAHUPOBATh 3aHATHUs TaKUM 00pasoM, 4TOOBI OHU He
TOJIBKO OXBATBIBAJIM TO, YTO YYEHUKHU CIIOCOOHBI C/IeJIaTh
CaMOCTOSITEJILHO, HO U TO, YeMY OHU MOTYT HAYIUTHCS C
nomolipio topapuieil [9]. Takum ob6paszoM, HECMOTPsI
HAa TO, YTO JIJIST KayKIOTO TIPEJIMETa MPELYCMOTPEHA CBOST
coGCTBEHHAsT TPOTPAaMMa, OTTPEEIISIFOIIAsT IIJIAH 3aHATHIT
U PE3yJIbTAThl, KOTOPDIX YYAIIUECs JOJIKHBI JOCTUYD 110
3aBepIIEHUN Kypca, JUOepajbHble MeIaroru HaxoJsaT
UHAUBUIYATbHBIN MOAXO K KXKIOMY YYEHUKY, pasje-
JISIST KJIACC Ha JIETKO KOHTPOJUPYEMBIE TPYTITTBI, KOTOPBIE
BOBIJIABJISIIOT JIWJIEPDI TPYIIT, aBast 3a[JaHUs U OpyJast
ymugepaM 06001aTh UAEH BCeX Y4JIeHOB TPYIIIbI 115 OA-
FOTOBKH KOJIJIEKTUBHBIX COOOLIEHUIA.
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[Momo6Hast JeSITeTbHOCTD MO3BOJISIET KAKIOMY 13
YYEHUKOB MEPEHUMATH OTTBIT CBOUX CBEPCTHUKOB U I06OH-
BaThCst 60JIee BHICOKUX PE3YJIHTATOB B COTPYAHIUYECTBE C
6osee crocobHBIME ToBapuTami. Kak ciiectsue, Kax-
IIBI WJIEH TPYIINBI BHOCHT CBOI BKJIAJ B 0OMIMI ycIiex
Guraromapst 0OMeHY ysKe MMEROIINMCST OTIBITOM U paHee
pUOOPETEHHBIMU 3HAHUSIMHE, U Ha X OCHOBE OH CITOCO-
GeH OCMBICINBATH HOBbIE CUTYAI[UH, HAa YTO BBITOTCKUI
HEOJTHOKPATHO YKAa3bIBAET B PaAMKaX CBOETO Moaxo/a [4].
AHAJIOrUYHBIN TPUHIIUI TPUMEHSIETCS B KOJIIIEKTUBHBIX
HCCJIeIOBATETBCKIX TIPOEKTAX U B OLIEHKE UX Pe3yJIbTa-
TOB, GJaroaps YeMy JIUJIEp IPYIIbI MOXKET OIEHUBATH
Ka’K/IOTO U3 ee YIaCTHUKOB HA OCHOBAHUU €ro BKJIAJIA B
obrtee feno. UTo6bI TOMOYD JIHIEPaM TPYIIIBI B peliie-
HUW 9TOH 3a/[aul, TPEMoiaBaTesb pa3pabaTbiBaeT s
HUX M1aGJOHBI OIEHOK ¢ OOBEKTUBHBIMK KaueCTBEHHBI-
MU U KOJINIECTBEHHBIMU KPUTEPUSIMIL.

[Tpemioskertass BBITOTCKUM Hiest TOCTEIIEHHOTO 00-
YUEHMs 110 MPUHIMUIY OT MPOCTOTO K CJIOKHOMY TaKKe
COOTBETCTBYET OCHOBOIIOJIATAIONINM TIPUHIIUTIAM JinOe-
pasbHOTO 0OpasoBaHusi. B GoJiee MUPOKOM cMbIce 00y-
YeHue 110 IIPUHITUITY OT IIPOCTOTO K CJI0KHOMY B BBICIIIEM
y4eGHOM 3aBeieHnn (M He TOJBKO B HeM) OObe/IUHSET B
cebe KaK KOTHUTHBHBIH, TaK ¥ OMOITMOHAIBLHO-IOBEIEH-
YeCKUH aCTEKTHI: HAPSILY ¢ COJACHCTBHEM yuebe U pas-
BUTHEM CTY/IEHTOB B pamkax nx 3BP, mpemnonasarens
MPUBUBAET UM B3aHMOYBAK€EHIE, BHIPAKasA COOCTBEHHOE
yBa)KEHME K UX YPOBHIO 3HAHUI, K UX JTMYHOCTHU, K PaHee
HAKOTIEHHOMY OIIBITY W MHAUBHAYadbHOCTH. C TOUYKH
3peHmsT BBITOTCKOTO, IPEnoaBaTesb He IPOCTO YIIPaB-
JITeT KJIACCOM, OTIpesieisisl MIPaBma M CTPYKTYPY: Y4u-
TEIb COTPYAHUYAET C KAKIBIM U3 YUYEHUKOB, TOMOTast
eMy 1 HarpaBJsd ero [7, p. 277].

O6cy:kaenne

3BP orHocuTcs K umcay HauboJiee BBIAAOIINXCS
paspaboTOK BhIroTCKOTO M MpUsHaHa BasKHBIM BKJIAL0OM
B OPraHU3al[ii0 BOCIIUTATEIbHOIO U y4eOHOTO TpoIec-
coB. [Ipn aTOM BaKHO OTMETUTH, YTO HEKOTOPHIE TIe/Ia-
TOTY TaK W HE CyMeJIU 10 KOHIIA MOHSATh UCTUHHBIH Ty-
MaHU3M U TIPOTPECCUBHOCTD TTOIX0/1a BeiroTckoro. B ux
riazax BeIroTcKMit — Bcero Jiniib meaaror ctapoit (op-
MaIli; OHK He CIIOCOOHBI 10 KOHIIA IIOHATh U YJIOBUTH
CyTh €ro y4eHusl, OCHOBAHHOTO HA BHUMAHUU K JINYHO-
CTU KaXKJIOTO YYEHUKA U BA)KHOCTU POJIU TIPETOIaBaTe st
B onpezesiennn GakTUYeCKOro ypoBHsI Kaxk10ro o0yyae-
MOIO elle JI0 Hayasia y4eOHbIX 3aHATHIA.
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[l nocsiezioBaTesieil BeIroTckoro, Kak u 1Sl anbe-
PaJIbHBIX 11€/1ar0r0B, COIUAIBHO-KYJIbTYPHBIE (DAKTOPDI,
TaKMe Kak IoBeJieHue IIperojjaBaTesis, COTPYAHNYeCTBO
MEK]Ly TIpeTiofiaBaTesieM 1 YIeHUKOM U aTMocdepa cBo-
6ompl B yueOHOM KJIacce, SIBJISIFOTCS HEOOXOAUMBIMIU
COCTABJISIONIMMI KOTHUTHBHOTO TIPOTIecca, HalpaBJieH-
HOTO Ha Pa3BUTHE YUEHMKOB. BhITOTCKMI TTOUepKIBa-
€T YHUKAJIbHOCTD COTMAJIBHOM CPe/lbl M pacCMaTpUBacT
COIMAJIBHO-KYJABTYPHbIE YCJIOBUS KaK BaKHEUINUU U
onpesesiAoNuil (hakTop B PasBUTUU BbICHINX (HOPM
TICUXUYECKOM NIeATeTHhHOCTH YeJIoBeKa, TaKWX KakK aK-
THBHOE BHUMaHUE, CO3HATEJIbHOE 3allOMUHAHUE, JIOTHU-
4ecKoe MBINIEHHE, COCOOHOCTh K TIAHUPOBAHUIO U
pelIeHuIo 3a/1a4. ITH JKe KauecTBa SBJIAIOTCS KOHEUHON
TeJThI0 TOEPATLHOTO 00PA3OBAHUS, TIOCTEIOBATENN KO-
TOPOTO BEPSIT B MEPCIEKTUBBI PA3BUTHS Y€JI0BEYECTBA,
OCHOBAHHOTO Ha TIPUHITUTIAX CBOOOIBI yMa.

BbiBoabI

Mexny ugesmu aubepanbHoro 06pasoBaHus U TEO-
pueit 3BP Boirorckoro MHOro 00111ero, Ha4nHasi ¢ OlleH-
KU (DaKTUUECKOTO YPOBHS PAa3BUTHS YUEHUKA, CO3/IaHUS
aTMocdepbl ¢cBOOOIbI B y4eOHOM KJacce, MPUMEHEHIMs
WHIUBUIYAJTBHOTO MOAX0/A K KAKIOMY YYEHUKY. IDTH
o01I1e MOMEHTBHI TI03BOJISAIOT PACIIUPUTH U YIIyOUTH
JIOTUYECKYI0 B3aWMOCBSA3b MEKIY JIBYMS T€aroru-
YECKUMU TOJXO/IaMU M TIOAYEPKUBAIOT aKTYaJbHOCTD
TPUMEHEHNS KIaccuiecKnx uzelt BriroTckoro, Kacaro-
HUXCS ICUXUYECKOTO PA3BUTHS, B IEJSIX ONITUMU3AIUN
PE3yJIbTaTOB BBICIIEr0 0Opa30BaHMUSL.

Teopust BbIroTCKOro uMeeT MmupoKyio 06J1acThb Mpu-
MEHEHMsI, U KayKIasl €€ 9acTh TPeOYeT OTIebHOIO PA3BU-
g, OnHoil M3 BaKHeHIMX 0COOEHHOCTEN KaK TEOPUN
3BP Beirorckoro, Tak 1 auGepajbHOro 00pasoBaHUs
SIBJISIETCST TO, YTO /IS JOCTUKEHUST JKeJIAeMOTO PEe3YJib-
tara JuOepabHbINA MEeJaror A0JKEH HaydUThCs ObITh
MPUMEPOM JIJIsT YYEHUKOB. JTO 03HAYAET, YTO, €CITH MBI
Kak TIeIarori JKeJaeM Hay4YuTh YYEHUKOB COOJIOAATh
oTipeJieJICHHbIe MPaBUJa W YBaXKaTh JPYT JAPYTa, TO MBI
JIOJIKHBI caM# COOJIFOIaTh 9TH TIPaBIJIa U YBasKaTh CBO-
nux ydennkoB. To ke camoe Tpebyercs s 0OydeHus
WCKYCCTBY UTEHWSsI, MBIIIJIEHUS, OTBETA Ha BOIPOCHI U
CaAMOCTOSITEJIBHOTO MTOBEJIEHUST B HEOHO3HAYHBIX CUTY-
anusax. BoaMokHO, 9T0 — camas yBJieKareJbHas 33/1a4a,
KOTOPYIO HEOGXOANMO PEIUTh TOMY, KTO JKeJIaeT CTaTh
TaJIAHTJIMBBIM I1€JaTOrOM 1 MCTUHHBIM IIOCJIe0BaTeIeM
Brirorckoro.
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