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Many works of Vygotsky have been adulterated around the world including in Russia. In this paper we ana-
lyze the trajectory of three books: Psikhologuia iskusstva (Psychology of Art), Pedagoguitcheskaia psikhologuia
(Educational Psychology) and Michlenie i retch (Thinking and Speech) by the author in the Soviet Union,
Russia and Brazil, including translations in order to identify alterations that may lead to misinterpretations of
the ideas of Vygotsky and difficulties in understanding the historical trajectory of his thought. Therefore, we per-
formed a comparison of different Russian editions and versions in other languages. It was possible to identify the
omitting of important sections, inclusion of additional chapters not contained in the original book and mistrans-
lations of terms from Russian to Portuguese. One example is the translation of concept zone blijaichego razvitia.
In Brazil, this concept had two translations — zone of proximal development and immediate development zone.
Because it is a fundamental concept of historical-cultural theory, the article analyzes how the translations lead to
distortions in the interpretation and understanding. Based on different works of Vygotsky in which the concept
is approached, we present a new proposal for a translation: zone of imminent development.
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Problems with editions

Vygotsky had a large written production, from
which only a small part consists of books: Psikhologuia
Iskusstoa, written in 1925 and only published in 1965;
Pedagoguitcheskaia Psikhologuia, from 1926; Michlenie i
retch, from 1934; and a series of didatic books for dis-
tance education (via correspondence), such as
Pedologuia chkolnogo vozrasta, from 1928, Pedologuia
iunocheskogo vozrasta, from 1929, and Pedologuia
podrostka, written between 1930 and 1931. Those
books, most of which were published after his death,
contain papers, texts and shorthands of lectures or
speeches presented in science events. The most com-
plete and systematized survey is attached to the biogra-
phy written by Guita Vygodskaia and Tamara Lifanova,
and presents 274 works (Vygodskaia & Lifanova, 1996).

In that bibliography, the book Psikhologuia Iskusstva
is presented according to the chronological sequence of
writing, that is, in the year of 1925. However, its first
edition was only published in 1965, with 379 pages, by
Soviet publisher Iskustvo. In 1968, the same publisher
issued a second edition, corrected and supplemented,
with 576 pages, which contained Vygotsky's work on
Hamlet (Vygodskaia & Lifanova, 1996, p. 91). The third
edition by the same publisher was issued in 1986, with
572 pages. Publisher Pedagoguika issued, as a comple-
ment for the edition of The Collected Works of L.S. Vy-
gostky, an edition with 344 pages, with a postface by
Yarochevsky in 1987.
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According to some versions, there were reasons for
the book's not being published in the 20's. In his preface
to the first edition, Leontiev says that there were inter-
nal reasons that kept Vygostky from going back to dis-
cussing art (Leontiev, 1986). According to Vygodskaia
and Lifanova (1996), Yarochevsky defends the version
according to which Vygostky was not satisfied with the
method of analysis, and felt the need of new starting
points. This circumstance must be taken into considera-
tion by those who look for answers to current questions
of contemporary Psychology of creation and aesthetics.
The answers did not match Vygostsky's own expecta-
tions and probably cannot match today's researchers.

Based on documents from family files, Guita proves the
unlikelihood of both vesions. On December 9th, 1925,
Vygostky and Publisher Leningradoskoie Gousdarstven-
noie Izdaltelstvo signed a contract for the publication of the
book Psikhologuia Iskusstva (The Psychology of Art). In a
post scriptum in a letter addressed to L.S. Sakharov,
Vygostky comments: "With Psikhologuia Iskusstva every-
thing got settled. I don't know if this is the better thing.
Guita also mentions the minutes of the meeting of the
Experimental Psychology State Institute's editorial coun-
cil, which reports the debate on the authorization for pub-
lishing Vygotsky's thesis. Their decision was for publishing,
but the book printing should be on his expense
(Vygodskaia & Lifanova, 1996, p. 94).

Currently, there are many editions of the book, also
available in digital versions in various Russian websites.
The difference in the quantity of pages can be a conse-
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quence of ulterior attachments: the tale Liokhoie
dikhanie, by Bunin, and Vygostky's monograph
Traguedia of Gamlete, printse Datskom.

One of the comments to the 1986 edition mentions
that two different versions of the text Traguedia of
Gamlete, printse Datskom, had been filed. The first one, a
sketch, dated August 5th to September 12th, 1915, and
points Gomel as the city where it was written. It doesn't
mention the number of pages. The second one, a fair copy,
dated February 14th to March 28th, 1916, was written in
Moscow and consists of 12 parts. This 1916 version seems
to be a final one and served as a basis for the chapter with
the same title in the book Psikhologuia Iskusstva (The
Psychology of Art). The "Issuing of the Complete Works
of Vygotsky" project, which is being carried out by his
family, helps confirm this fact. In this project, Vygotsky's
monograph on Hamlet is considered as separate from the
book Psikhologuia Iskusstva (The Psychology of Art).

It is known that the first edition of Psikhologuia
Iskusstva (The Psychology of Art) was based on the
author's final typescript, but the editors removed some
citations they considered unnecessary. For the second
edition, they proceeded to a comparison with the text
found by N.I. Kleiman in the library of Vygotsky's
friend Sergei Mikhailovich Eisenstein. This edition con-
tains all the Vygotsky's commentaries. Also, the mono-
graph on Hamlet was compared with the author's man-
uscripts (Vigotysky, 1986, p. 110, comment 46).

In Brazil, the book Psikhologuia Iskusstva (The
Psychology of Art), translated by Paulo Bezerra, was issued
for the first time by publisher Martins Fontes, in 2001. This
important work aimed at stablishing the theoretical basis of
psychology of art, as well as discussing art as a human activ-
ity and the relations between the work of art and its specta-
tor. According to Leontiev, the analysis of the structure of
the work of art is the main point of the book. This book is
highly recommended for those who study his theory or are
interested in theoretical studies on art. It is evident that
Vygotsky's research involved understanding the function of
art in society and in human life. He brilliantly states that
"Art is the social in us" (Vygotsky, 1998a), because art has
the function of overcoming the individual feelings and its
creative aspect makes it possible to transfer a common expe-
rience. This term, "experience” (in Russian, perejivanie) has
a great meaning to Vygotsky. Thus, it is very important that
any translation of his work considers the meaning given to
this word by Vygotsky. It is unacceptable that, in the same
book (as in The Psychology of Art, in Portuguese), the term
perejivanie was translated sometimes as emotion, sometimes
as experience.

The book Pedagoguitcheskaia Psikhologuia was hand-
ed by Vygotsky to be published right after it was present-
ed in a meeting in Petrograd, in 1924. According to
Tarochevski (2007), the first version of the book was pre-
pared in Gomel. This fact is proved by the form he filled
in when he enrolled Narcompros. This form presents the
book as a published work: "Brief course on pedagogical
psychology. Can be found in GIZ (Gossudarstvennoie
Izdatelstvo — Governmental Publisher)" (Iarochevski,
2007). The book was published in 1926. For decades, it
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was not re-edited. It only reappeared in Soviet bookstores
in the late 1980's. According to Vygodskaia and Lifanova
(1996), Vygotsky analyzed, in that book, the situation of
Psychology and related sciences around the world by that
time. The book, still according to them, is a clear demon-
stration of how he intended to use Psychology in favor of
education in the new socialist society.

In Pedagoguitcheskaia Psikhologuia, the dialectic
approach of human development can be observed. In that
book, Vygotsky starts reflecting on the role of the social
environment, and on the relation between instruction
and development. The 19-chaptered book presents funda-
mental concepts of Pedagogy and Psychology.

In Brazil, there were two editions of Pedagoguitcheskaia
Psikhologuia, in 2001, it was published by Martins Fontes with
translation from Russian by Paulo Bezerra. In the copyright
page, there is no information on the Russian edition used to
translate to Portuguese; there is only the title in Russian. It is
possible that it was translated from a more recent version.
However, what called our attention is the fact that this
Brazilian edition added to the book two chapters which didn't
exist in the original version: chapter XX (The problem of teach-
ing and of mental development in school years) and chapter XXI
(The dynamics of mental development of school students as a
Sfunction of learning). The two texts that are presented as chap-
ters XX and XXI are not part of the original Pedagoguitche-
skaia Psikhologuia. The first was a paper written in 1933/1934
and the second one was a lecture presented by Vygotsky in
Bubnov Pedagogy Institute on December 23rd, 1933. There
are Russian editions that added more texts to their editions,
but not as chapters of the work on Pedagogical Psychology.
For example, the version issued by AST Publisher, Astrel
Liuks, in 2005, titled Pedagoguitcheskaia Psikhologuia, is
divided in three parts. The first one comprehends the 19 chap-
ters of Pedagoguitcheskaia Psikhologuia; the second part gath-
ers 4 texts of the author under the title Umstvennoie razvitie
detei v protsesse obutchenia; and the third part brings the
important work Orudie I znak v razvitii rebionka. That informa-
tion is important, since the Brazilian version by Martins
Fontes publisher leads the reader into believing that the book
Pedagoguitcheskaia Psikhologuia originally contains 21 chap-
ters, since no comment on the added parts is made whatsoever.

Also, we can notice that the Russian edition used for
the translation to Portuguese by Bezerra was the one
altered. An example is that, in the original text from
1926, there is a citation of the book Literature and
Revolution, by Lev Davidovich Trotsky, in the end of
chapter XIX. In the Brazilian edition issued y Martins
Fontes, Trotstky's name is not even mentioned and the
long citation is merged to the body of the text, as if it
had been written by Vygotsky. In the Brazilian version
issued by Artmed Publisher and translated by Claudia
Schilling from the Argentinian version, Trotsky's name
was not omitted and the long citation of one of his texts
is properly quoted. Besides that, the organizer,
Guillermo Blanck, in the 11th note to chapter XIX,
mentions that this omission exists also in North
American versions (Blanck, 2003a, p. 305—306).

Michlenie i retch (Thinking and speech) was Vygost-
sky's last book. While systematizing and organizing the
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last chapters, he lived the last days of his life. Because of
the author's bad health condition, some chapters were
dictated to a stenographer and then corrected by the
author (Blanck, 2003b, p. 23).

According to the bibliography of Vygotsky's works
(Vygodskaya & Lifanova, 1996), Michlenie i retch was
published by the end of 1934, six months after the
author's death. That was the first Russian edition, with
323 pages, issued by Sotsekgiz Publisher. However, two
years later, with the decree of July 4th, 1936, the book
was considered forbidden, without being reviewed by
specialists (Vygodskaia & Lifanova, 1996).

A very important moment for Soviet Psychology was
the publication, in 1956, of the second edition in
Izbrannie psikhologuitcheskie issledovania (a collection
of Vygotsky's works that, besides Michlenie i retch,
included other important works of the author). The
third Soviet edition was published in volume 2 of
Sobranie sotchinenii, in the early 80's. Later, the book
had many editions.

Except for the first edition of 1934 and a few recent
ones, Michlenie i retch was the most adulterated of
Vygotsky's books. Guita tells that she managed, with
Luria, to keep the second chapter ("The genetical ori-
gins of thought™) in 1956 edition and that Luria, after
much talking to the censor, congratulated Guita for
defending her father's working, telling her: "It will be
fully published" (Vygodskaia & Lifanova, 1996, p. 349—
350). However, that was not what happened.

Only in 2001 the second full edition of Michlenie i
retch was issued in Russia by Labirint Publisher, without
cuts or alterations. Despite not mentioning that the pub-
lication was based on 1934 edition, that version presents,
at the end, a part of editor V.N. Kolbanovsky's comment
on Michlenie i retch, and also lists the corrections he had
done. After that, a comment made by the editors confirms
that, unfortunately, 1956 edition and 1982 edition were
not faithful to the author's style, and that even the ver-
sion from the second volume of Sobranie sotchinenii
there are many omissions and style corrections.

In Portuguese, the book was issued for the first time in
Portugal, in 1979, by Antidoto Publisher, from the
English version. Another Portuguese edition was issued
in 2001 by publisher Estratégias Criativas and the copy-
right page mentions that the text was translated from the
Russian version, which is in the second volume of
Sobranie sotchinenii. In Brazil, the first edition of that
work was published in 1987 by Martins Fontes and
received the title Pensamento e Linguagem (Thinking and
Language). The book was translated by Jefferson Luiz
Camargo from the edition, in English, of Massachusetts
Institute of Technology. Since then, that version has been
reedited many times, being right now in its third edition.

In 2001, in Brazil, the same publisher, Martins Fon-
tes, issued the complete version of Michlenie i retch under
the title A construgdo do pensamento e da linguagem (The
building of thinking and language), translated directly
from Russian by Paulo Bezerra. The copyright page does
not indicate the Russian edition used for the translation,
but if we compare it to the full Russian version from 2001,
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we can say that the text is complete, for it contains all the
parts that had been suppressed in the shredded edition of
1956. What is inadmissible is that the same publisher
issued two versions of the same work as if they were dif-
ferent books. Actually, we could say they are different
books, but only because the shortened version does not
belong to the thinker, but to his editors, who adulterated
it and accredited it to Vygotsky. Recently, in 2007,
Michlenie i retch was published in Argentina with the title
Pensamiento e habla by Colihue Cldsica Publisher.

Problems of translations

In this work, translation is considered to be a creation
process and the translator is considered a server of truth
and a support for the author's otherness. The translator
draws back in order to give way to the author's thoughts
and annuls himself so that the words of the original work
continue to enlighten the reader. That is the ethical prin-
ciple that guided the following analysis.

The concepts of retch, perejivanie, zona blijaichego
razvitia and obutchenie have been selected because of
their theoretical importance in Vygotsky's work.

Retch

The difficulty in translating the Russian word retch is
not exclusive to Portuguese. In Japanese, for example, the
Russian terms iazik, retch and slovo, which are very dif-
ferent from each other, can be all translated into one single
word — kotoba. However, since a differentiation of those
words is necessary to translate Vygotsky's works, Japanese
scholar Nakamura suggests the terms gengo, tango and
kotoba for iazik, slovo and retch, respectively. Nonetheless,
another Japanese scholar says that the words slovo and
retch can be translated into the word kotoba, but retch
should be written according to hiragana alphabet, in which
each character represents a syllable (Palkin, 2004, p. 6).
Thus, we see that translating the word retch is not a sim-
ple task and deserves a thorough analysis because of the
implications it has on Vygotsky's ideas.

Michlenie i retch was translated in Brazil with two
different titles: Pensamento e linguagem (Thinking and
Language) (Vygotsky, 2005b; 2001a) and Construgdo do
Pensamento e da Linguagem (The Construction of
Thinking and Language). Those translations arise ques-
tions about the use of the word "language”, in the title,
to designate the Russian word retch. We could say,
based only on dictionaries, that the word retch is much
more related to speech than to language. But, when car-
rying out a deeper study of Vygotsky's works, we found
out that Vygotsky refers to the relation between think-
ing and speech, that is, something that is expressed,
either in oral form or in written form. To Vygotsky,
speech and thinking are two distinct, singular psychic
processes. In a certain moment of development (ontoge-
nesis), those processes couple, giving way to the unity
thinking-speech, which is verbal thinking,
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When discussing the history of word development in
each language and the transfer of meaning of words,
Vygotsky points out that, although it seems weird, the
word, in the historical process of its development, changes
its meaning, in the same way it happens with children,
whose words can sometimes match the adult's words in the
reference to an object, but may have different meanings
(Vygotsky, 2001b, p. 153). Vygotsky presents some exam-
ples of Russian words and quotes Chor, who says: "Anyone
who, for the first time, starts studying etymology, becomes
impressed with the lack of content in expressions used for
naming objects" (Vygotsky, 2001b, p. 154).

Grammar also doesn't explain one's option for the
naming of a concept. And, as Vygotsky says, many times
the study of etymology leads us through wrong paths,
since the meaning of words develops (Vygotsky, 2001b,
p. 176). So, it is difficult to agree with Bezerra, who
explains his choice for the word language to designate
retch, saying that the word he chose means "speaking,
speech, language, conversation, capacity of speaking"
(Bezerra, 2001, p. IX—X).

The editors of The Collected Works of L.S. Vygot-
sky, Robert W. Rieber and Aaron S. Carton, also justify,
with property, the use of the word "speech” in the trans-
lation of Michlenie I retch to English. In the ninth note,
on page 338 of the first volume, they say that Vygotsky
uses the word speech and not language, because he
ingeniously examined the relation between thinking
and speech:

The term "speech” is used here in the sense discussed
in our Preface. Speech for the structuralist linguist and,
obviously for Vygotsky, was the primary form of lan-
guage. As the passages continues it becomes quite clear
that it is the special characteristics of speech as a method
of thought and communication which Vygotsky has in
mind and not the more circumscribed definition of which
other might ascribe to; namely the motor acts of the vocal
tract which accompany linguistic communication.

The use of the word speech in the sense described leads
to certain surprising results. Later in the present text it
yelds the expression "written speech”, which is a literal
rendering of pis‘meny retch’. Vygotsky seems intentionally
not to have used the word "writing", possibly because to
him and to the early structuralist linguists, writing was
regarded only as a form of notation for speech; not a form
of communication in its own right. The concept of "written
speech” which is developed in Chapter 7 as a special kind
of mental formulation occurring when situational and
expressive supports are lacking, i.e., the kind verbal think-
ing which is responsive to the pragmatic constraints
imposed by the writing process is, clearly, to be distin-
guished from "writing" in the sense of notation for speech.
Further, Vygotsky's understanding of the term "speech”
leads to the suggestion that the function of speech can be
assumed by other forms of communication. Thus Vygotsky
in the present chapter clearly antecipates a series of exper-
iments which followed some forty years later. In those
studies, after Liberman's demonstration that the vocal
tract of chimpanzees was not suited to the production of
complex speech sounds, Gardner, Premak, Terrace, and
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others then attempted to discern and demonstrate that the
functions of speech could be taken up by other organs
(such as the hands using American Sign Language) or
other devices (such as "joy sticks" or abstract tokens to
which significanda were assigned) for communication. The
reference, later in the chapter, to the sign language of the
deaf follows the same vein and is equally contemporary in
its outlook (Rieber & Carton, 1987, p. 388, v. 1, nota 9).

The Portuguese edition of Michlenie I retch, issued
by Estrategias Criativas (Vygotski, 2001), also tried to
explain the translation of the word retch into
Portuguese. In the preface, we can read the following
justification for the choice of the word language:

The dictionary meaning for the Russian word is
"speech”, but that translation is imprecise, because
although the semantic fields of retch and "speech” have
affinities, they do not totally coincide. For example, a
school book of Russian language and literature is named
Russkaya Retch, which literally means "Russian Speech”,
but what is intended to designate is clearly "language”,
and not "speech”. That, and many other difficulties,
imposed the choice of semantic equivalents that most
approach the global idea of the author, and, as far as pos-
sible, the original formulation was preserved, respecting
the terminology adopted by that time, which is slightly
different from the one used nowadays (Dias, 2001, p. 9).

The Argentinian translator of the most recent trans-
lation to Spanish considers it differently. He presents an
entry from the Russian-Spanish dictionary for the trans-
lation of retch and he concludes that the word refers to
the use of language, to its inter-subjective renovation
and realization. So, the word comprehends the pragmat-
ic dimension of language; for that reason, it may mean
talking, speech or conversation. It designates the
process of verbal or discursive activity, more than its
result (Gonzalez, 2007, p. CXLV).

As we tried to find answers to that question, we
resorted to Luria's book (2006) Lektsii po obchei psikho-
loguii, in which he discusses speech and thinking. The
part of the book named Retch I michlenie — Intelektual-
noie povedenie discusses the structure of conscientious
activity of the human being and the structure of com-
plex forms of intellectual human activity.

With retch we understand the process of transmitting
information through the language. While iazik (language)
is objective, a system of codes formed in social history and
the subject of a special science — iazikoznanie (linguis-
tic), — retch is a psychological process of formulation and
transmission of thought through language, and so it is the
subject of psychology and is called psycholinguistics. In
fact, retch comes in two forms of activity.

One of them is the transmission of information or
communication and requires the participation of two
people: one who speaks and one who listens. The second
form of retch joins the speaker and listener in a person,
in this case retch is not a means of communication, but
a tool of thought (Luria, 2006, p. 277).

Next, Luria presents his ideas about verbal allocu-
tion and says that this process may have the character of
oral retch or written retch and that the difference
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between them are the different media used to express
retch, as well as the different psychological structures;
at the same time, each one has its variations. So, Luria
considers as oral retch the affective retch, the dialogue
and the monologue. In written retch, Luria mentions
the monologue and says that it must start from a reason
and present a very clear and precise idea, because
thought, in this kind of retch, never presents itself
ready, and forms itself through a live dialogue (Luria, p.
283). To Luria, the word retch refers much more to
speech than to language. He says that language is much
more related to the Russian term iazik than to retch.

The difference between language and speech is also
present in Linguistics. Speech is a language category, so
language and speech are not the same. Anything that is
related to speech is also related to language, but we can-
not say that anything that is related to language is relat-
ed to speech. According to Vygotsky, speech is related to
the main neoformation of infancy, and thanks to speech
children change their relation with their social environ-
ment. It is important to point out that the assuredness
that Vygotsky refers to speech and not to language is
grounded on his own works, when we get to know his
ideas on the meaning of the words, which is consummat-
ed in the live speech. Initially, says Vygotsky, speech is
just a means of communication; it appears with a social
function. Gradually, children learn to use it for their
internal processes and transform it into an instrument of
their thought; mastering speech leads to the restructur-
ing consciousness. (Vygotsky, 2004, p. 156).

Perejivanie

The concept of perejivanie is attached to another one:
social development situation. In his work The crisis at age
seven, Vygotsky (1998b) develops ideas about the concept
of perejivanie. According to him, in order to understand
and study human development, it is necessary to know the
relations of the environment with the specificities of each
person. Social environment is a reality that involves the
environment and the person; it is what lies between them.

In the translation of Vygotsky's works to English,
the concept perejivanie is translated as experience (Mi-
nick, 1987, p. 32). However, Halbrook Mahn, in his
paper Periods in child development (2007), says that
there is not a term in English which is appropriate to the
translation of perejivanie and that the translation with
one or two words is not faithful. The critics to that
option is reinforced when we realize that Russian lan-
guage has the word opit to refer to experience — that
word is actually much used by Vygotsky in his book
Imagination and creativity in childhood (2004, 2009).
Besides, the word experience does not account for the
meaning assigned to it by Vygotsky in his theory.
Fortunately, in Portuguese we have the word vivéncia
which matches better the Russian term perejivanie.

Perejivanie for the child is just a single unit, on
which it cannot be said to represent an environmental
influence on the child or a specificity of the child; pere-
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jivanie is exactly the unity of personality and environ-
ment, such as it is represented in the development.
Therefore, in the process of development, the unity of
aspects of the personality takes place in a series of pere-
jivanie of the child. Perejivanie should be understood as
an internal relationship of the child as a person with
some aspect of reality (Vigotski, 2004, p. 188).

Zona blijaichego razvitia

Apparently, the term blijaichego was translated into
Portuguese from the English translation (proximal).
Later, in the translation by Paulo Bezerra, blijaichego was
translated as immediate. However, the words proximal
and immediate do not convey the idea of possibility con-
tained in the Russian concept. The word proximal leads us
to think that it is the next stage or level to be reached by
the person, or something that is close and will compulsori-
ly happen. The word immediate also approaches the idea
of something that will develop contiguously. Since it does
not refer to something that will necessarily happen, the
word imminent is the best translation for blijaichego.

Obutchenie

While consulting many dictionaries and Russian gram-
mar books in order to analyze the verbs that derive from
this very singular Russian noun, we became sure that
obutchenie could never be translated as learning. The word
instruction has acquired a negative connotation in Brazil.
But what can we do when we can't find in our language a
proper word for what is originally said? The same dilemma
was faced by the translators of Vygotsky's works into
English. They make a point of admitting that they have
translated obutchenie as instruction and that, in other texts,
the same word was translated as learning. They say:

Neither of these English glosses is an entirely adequate
translation of the Russian term. Obuchenie is the nominal
form associated with the active verb uchit', ("to teach™)
and the reflexive verb uchit sia ("to be taught", "to learn
through instruction”, "to study"). Thus the term obuche-
nie semms to us to imply the teaching/learning process
involved in instruction; not merely the action of the
instructor or the learner. We use the term "instruction”
here because, like the term obuchenie, it implies an inten-
tional transmission of knowledge while the term "learn-
ing" does not seem to (Rieber e Carton, 1987, p. 388).

Obutchenie consists of an activity that involves the
content and the concrete relations of the person with
the world. To Vygotsky, obutchenie is an activity that
implies the active participation of the child by appropri-
ating the products of human culture and experience.
Thus, it is an autonomous activity, even though it is
guided by adults or mates. And since Portuguese does
not have a word that conveys precisely what Vygotsky
says in Russian, maybe including the word obutchenie
in our vocabulary will make us closer to the actual idea
of historical-cultural theory.
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Pa60T1b1 BBIroTCKOrO 1 MX MepeBobL:
K BONPOCY O HEKOTOPbIX MOHSTUSIX

3o Ilpectec
JOKTOP TIeIaroTIecKux Hayk, mpocdeccop Denepanproro yausepcutera Oaymunerce ropoaa Hurepoit (Bpasuiist)

dm3ader Tynec

JIOKTOP TICUXOJIOTUYECKUX HayK, mpodeccop B YHusepcutere bpasunna (bpasunns)

Pa6oTbl BBITOTCKOr0 MHOTO Pa3 MCKAKAJIUCH TIPU U3JAHUH 110 BCeMy MUPY, BKIodas Poccuio. B sanHoii cra-
The MBI Tpocienuu ucropuio n3ganust B CCCP, Poccun 1 bpasnann tpex kuur Beirorckoro: «Ilcnxomorus ne-
KyccTBay, «Ilenarornueckast ncuxosorusi» 1 «MpliiieHre U peubs. Mbl pacCMOTPEJIN Pa3inyHble BAPUAHTHI Tie-
PEBOJIOB ATUX KHUT W BBISBUJIN PA3JIMUUs, KOTOPbIE, BO3MOXKHO, MOTJIM TIPUBECTH K HEBEPHOMY MCTOJIKOBAHUIO
uzieit BoIrOTCKOTO 1 HETIOHMMAHMIO TOTO, KaK PA3BUBAIICH €r0 B3TJISIbI HA TIPOTsIKeHnn xu3nu. Ham ymamoch
COIIOCTABUTD PA3HbIE U3MAHUSI C OPUTHHAJIBHBIMI KHUTAME U yCTAHOBUTD, KaKKe BakHble (DPArMEHTbI TEKCTa Obl-
JIVT OTTYIIEHBI, & KaKIe, Ha060pOT, T0OABIEHBI, KAKHe MOHSITHS OKA3AJINCH IEPEBEIEHBI C PYCCKOTO SI3bIKA HA MOP-
TYTaJIbCKMI HE COBCEM TOUHO. B 4aCTHOCTH, IIPUMEPOM MOJKET CJIY5KUTh OHSTHE «30Ha OJIMKaiIIero pasBuTus »,
noJsiyuuBliee B OPasuiibCKUX M3[aHUsIX BBITOTCKOTO cpasy aBa BapuanTta nepesoga («zone of proximal develop-
ment» u «immediate development zone»). Y4uTbiBast 0CHOBOIIOJIATAIOIIEE MECTO STOIO HOHATHSI B KYJIbTYPHO-
MCTOPUYECKON KOHIIEIIUH, B CTAThe TTOKA3bIBAETCS, KAK TPYAHOCTH TI€PEBO/A MTPUBEJH K NCKAKEHUIO TTOHIMA-
HUSI CYIITHOCTH 30HBI OJIVZKAIIIETO PA3BUTHUS, U MIPE/JIATAETCST HOBBII BADUAHT TI€PEBOJIA, MAKCUMAIBHO YYHUTHI-
BaloNMi BCE, uto ObLI0 ckazaHo Beirorckum: «zone of imminent developments.

Kniouegvie cnoea: Ky ibTypHO-UCTOPUYECKAS TICUXOJIOTHS, BBITOTCKUIL, TIepeBOI.
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