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B crarbe npezacrasien 0630p akTyaJbHOIO COCTOSHUS UCCIEOBAHUI CBA3Y BAPUATUBHOCTH COCTa-
BOB IIKOJ (KJTACCOB) TIO CONMATBHBIM, aKaJeMIYECKIM, STHHYECKIM XapaKTePUCTIKaM, 0COObIM 06pa3o0-
BaTEJIbHBIM HOTPEOHOCTSM yUaIIUXCs ¢ 00pa3oBaTebHbIMU PE3YIbTaTaAMU, a TAKAKE MOAX0A0B K OpraHu-
3aIMY Pa3BUBAIOTIETO YUeOHOTO B3aNMOAIEHCTBISI CBEPCTHUKOB B TETEPOTEHHBIX KTaccax. PackporBatoTcst
BO3MOKHOCTU ¥ OTPaHUYEHMs CYHIECTBYOIIUX MCCIeA0BaHMil /il 00Pa3oBaTeIbHON TIOJUTUKY U Tie-
faroruyeckoii mpakTuk. OOOCHOBBIBAETCS MOTEHIMAT KYIbTYPHO-UCTOPUIECKON IICUXOJIOTHH B 11€JI0M
U CONMATBHO-TEHETHYECKON TICUXOJOTHH YIeOHbIX B3aUMOAECHCTBII — B YaCTHOCTH, IS AaJbHEHIX
HCCIeIOBAHUH BOTIPOCA.
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In light of the increasing diversity within schools and classrooms, the issue of risks and opportuni-
ties for the success of every child is becoming increasingly significant. This article offers an overview
of the current research on the relationship between the diversity of school and classroom compositions
and the academic achievement of students. It also explores approaches to organizing cooperative learn-
ing and peer tutoring in heterogeneous classes. The possibilities and limitations of existing research in
educational policy and pedagogical practice are examined. The potential of cultural-historical psychol-
ogy, particularly the socio-genetic psychology of educational interactions, is substantiated for further
research.
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BBeneunne

Poccuiickue MIKOJIbI CTaHOBATCS Bce OoJiee pasHOO-
OGpasHbI TI0 COCTABY YUAIUXCST. Pasindust KacaioTest Poji-
HOTO 43blKa, HAIIMOHAIILHOCTH, aKa/[eMUYECKUX JIOCTHIKe-
HUH, COCTOSHMA 3/I0POBbS, COIUAIBHO-IKOHOMUYECKOTO
1oJI0KeHus ceMel. B aTo# ¢BA31 aKTyaIbHBIMU SIBJISIIOTCS
BOIIPOCHI O TOM, KaK 9T U3MEHEHU BIUIOT Ha BO3MOKHO-
CTH PasBUTHSI CIIOCOOHOCTEH 1 TIOJIyYeHUE KAYeCTBEHHOTO
06pa3oBaHUs YUYAIINXCS, TPEACTABISIONINX PasHbIE TPYTI-
ITBI, ¥ KAK BBICTPOUTH YIIPaBJIeHUE U OOYUeHHE B CHCTEME
0011ero 00pasoBaHus /IS YCIIEITHOCTH KasKA0ro pebeHKa.

Cas3b pazHo0OPa3Ns COCTABOB MIKOJI 1 KJIACCOB ¢ 0Opa-
30BaTeJIbHBIMU IOCTYKEHUSMU YUAIIUXCS aKTUBHO M3Y4Ja-
eTcs B coBpeMeHHoi Hayke [12; 14; 26; 38; 39; 40]. Pacrer
YUCIIO MCcieoBanuil ah(heKToB opraHusanu yaeGHOTO
B3aUMOJIEHCTBUS B TETEPOTEHHBIX COODIIECTBAX CBEPCTHHU-
KOB, HalIpaBJICHHbIX HA YKpPEIIEHUE OTHOLICHUH W yJIyy-
eHre akaJieMuIeckux pe3yabraTos [13; 27; 29; 46].

B poccuiickoii Hayke Mbl HAXO/UM TIOKa OTPaHWYEH-
HBIA WHTEPEC K JaHHBIM TeMaM [2; 3; 5], mpu ToM, 4TO
VMEHHO B TPAIUIHN KYJbTYPHO-UCTOPUUECKON TICUXO-
JIOTHST UCXO/IHBIM SIBJISIIOTCS BHUMaHWE K Pa3jinuusM B
PasBUTHN WHTEJJIEKTA W PEYu jieTeil, 00yCIOBJIEHHBIX
CONUATBHBIMU 00CTOSITETLCTBAME UX Ku3Hi [ 1; 6], mpe-
crasJieHue 0 30He OusKaiiniero passutus peberka (3BP)
KaK O PaCCTOSHUU MEKLy YPOBHEM €r0 aKTyaJIbHOTO pas-
BUTHS, ONPEETISAEMBIM C TIOMOIIBIO 33/1a4, pa3peniaeMbIX
CaMOCTOSITEJIBHO, U «...yPOBHEM BO3MOKHOTO Pa3BUTUSA
pebeHKa, OMPeIesIIeMOT0 ¢ MOMOIIBIO 3aj1ad, PEIaeMbIX
PEBEHKOM MO/T PYKOBOJICTBOM B3POCJIBIX U 8 COMPYOHUYe-
cmee ¢ boiee ymuvimu ezo comosapuuamu» [1, c. 42], byH-
JaMEHTAJIbHBIE WEH O MEXaHU3MaxX PasBUBAOIINX yued-
HBIX B3anMogelicTBuil [7]. Mexay Tem BapmaTHBHBIIN
cocTaB MIKOJ (KJIACCOB) MO CHOCOOHOCTSIM, COLUAILHO-
MY ¥ KYJBTYPHOMY OIIBITY, & TaK)Ke Pa3andus B (hopMax
y4eOHOTO B3aUMOJIEHCTBHUS U PYKOBOJACTBA CO CTOPOHBI
yunresisi GOPMUPYIOT YHUKAIbHYIO KoMOuHaimo 3BP,
4TO BOCTPEOYET a/IeKBATHDBIE METO/IbI IMATHOCTUKH U [TPO-
EKTHPOBAHSI PA3BUBAIOIIUXCST YUeOHBIX OOTITHOCTEIL.

B nanHoii craThe Mbl nipejiaraemM 0630p akTyaibHOTO
COCTOSTHUSI VICCJIC/IOBAHMIT CBA3U PAasHOOOPasust cocra-
BOB TIKOJ (KJTAacCOB) ¢ 06Pa30BaTEIbHBIMUA PE3yJIbTa-
TaMU y4YalMXcs, MOJX0M0B K OpraHu3aluu COTPY/HU-
yecTBa M y4eOHOTO B3aMMOIEHCTBUSI CO CBEPCTHUKAMH,
MPENCTABISAIONIIMMI Pa3HbIe TPYIIIIHL.

AxkaneMHuyecKuii COCTaB MKOJbI (Kjacca)
IIIxosbl 1 KJacchbl MOT'YT pasjindaTbCA 110 aKa/le-

MHUUYECKUM XapaKTEePUCTUKAM cocTaBa (CIIOCOOHOCTH
WJIU YCIIEBAEMOCTD) 00YYaIOMUXCsi. BONBIIMHCTBO HC-

CJIeJIOBAHWN BIUSHUS JUCIIEPCUU JOCTUKEHUN (cTaH-
JIapTHOTO OTKJIOHEHUs JOCTUKEHUI B KJacce) HA WH-
IUBUYaJbHbIE JOCTIKEHUS YYAIIMXCs BbISBIISIOT
MIPEUMYIIECTBEHHO MOJIOKUTENbHbIE AhDeKrTh [5; 18;
42], oMHAKO eCTh MCCJef0BaHKs, 0OHAPYKUBIIKE He-
ratuBHbIN 3 dexT [23] nmm ero orcyrersue [30; 40].

WccnenoBanust BAUSHUS YPOBHS JOCTHKEHWH B
KJIacce WM MTKOJIe Ha WHIWBUYAJIbHBIE JTOCTWKEHUS
CBUJIETEJIBCTBYIOT O TOM, UYTO ydariuecst JA00MBAIOTCS
JIVUIIIAX PE3YJIbTaTOB B COOOIIECTBAX C BBICOKOH Cpeji-
Heil ycreBaemoctbio [30]. 1o BamsHue Hanbosiee Bbl-
PaKEHO [IJIsI YUYAIUXCSI C BBICOKOU yCIIeBAEMOCTBIO [J].
PesynbTaThl mg yyanuxcd ¢ HU3KOW yCIEeBaeMOCTBIO
MOJIy4YalOT HEOJIHO3HAUHbBIE OIeHKY [42].

VcenenoBanus rpynmupoBKY YYAIUXCsT IO CIIOCO6-
HOCTSIM IIOKa3bIBaIOT HeGOJIbII0 00muil ahdekT Ha 10-
CTVIKEHWMSI yUalllnXcsl WJIN ero oTcyTcTBue [34; 45], mpe-
WMYIIECTBA JIJIST YCIEITHBIX YUAIIUXCS B OJTHOPOIHBIX 11O
CIIOCOOHOCTSAM Kytaccax [34], a I yUaluxcst ¢ HU3KUM
YPOBHEM JOCTIZKEHWI — B T€TEPOTEHHBIX |5 ].

Jlnst oObSICHEHUST BJIMSIHUST TOMOTEHHOCTH,/TETEPO-
TeHHOCTH COCTaBa Ha yCIIEBAEMOCTDb TPEJIATAIOTCS TeO-
puu cormanbHoro obydenust (A. Banmypa) u cpaBHeHUst
(JI. @ecrunrep). Cienyer OTMETUTb, YTO B UCCJIENOBAHN-
SIX TAHHOTO TUIA (DAKTUYECKH HE YUUTHIBAIOTCS PA3IUIMS
B OpraHu3aiuu yueGHOTO B3aUMO/ICHCTBUS B KJIACCaX.

B cBol0 ouepenb wccaeoBanys 0COGEHHOCTEH B3au-
MOJICHCTBYST ¥ COBMECTHOTO OOYYEHHUS CBEPCTHUKOB C Pas3-
HBIM YPOBHEM CIIOCOGHOCTEH, B TOM YHCJIE TIO3BOJISTIONIIM
YUAIIAMCSI ¢ HUSKUM YPOBHEM CIIOCOOHOCTEN Pa3BUBATHCS,
OKa MaJIOUMC/IeHHbI, XapaKTepHO, 4TO B HanboJiee CBEKEM
00630pe UCTOPHHN MCCIIEI0BAHIN KOJITAO0OPATUBHOTO 1 KOO-
MEePaTHBHOTO OOYYEHUsST STOT aCleKT He TIOJIyUn 00CTOs-
TesibHOTO pacemorpenust [50]. Bmecte ¢ Tem MOKHO Bbize-
JIITD UCCIIIOBAHNE, IEMOHCTPUPYIOTIEE, YTO B CMETITAHHBIX
MaJIbIX TPYIIAX YYEHUKH € BBICOKMMU CIOCOOHOCTSIMU
c(hOpMHUPOBAJIM OTHONIEHUST «yYUTETb—YUeHUK», ahdek-
THBHbBIE [UISI TIOMJIEP)KKU YUAIIUXCST ¢ HU3KUMHU YPOBHEM
criocoGHOCTel [49]. B apyrom mccienoBaHuy HEOXHOPO/I-
HOCTb KJIACCOB II€JICHAIIPABJIEHHO PACCMOTPEHA KaK BO3-
MO>KHOCTB JIJIST aKaJIeMUYECKOTO TIPOTpecca 1 KOTHUTHBHOTO
Pa3BUTHS JUIST BCEX YUAIIUXCS 32 CUET TEPeCTPYKTyparun
yueOHOIT CUTYaIMU; YICHUKH C HUSKUM YPOBHEM Pe3yJIbTa-
TOB TIPU BBITIOJTHEHUS 33/IaHNST, KOTOPOE HE MOTJIU BBITIOJ-
HUTb CAMOCTOSITEJIBHO, TIOJYIUJIA TIPEUMYITIIECTBA 32 CUET
B3aMMOJIEHCTBHS C TIAPTHEPOM C BBICOKHM YPOBHeM [ 15].

ConuanbHO-9KOHOMHYECKAsT KOMIO3HIIHS
IKoJIbI (Kj1acca)

Bangnne cornmasibHO-9KOHOMUYECKON KOMIIO3UITUNA
Kol (K1acca) Ha 0OpasoBaTeIbHble Pe3yJIbTaThl yua-
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IUXCsT — XOPOIIIO U3YYEHHBIN Borpoc. B mkose ¢ 6osee
6JIaroTMOIyYHBIM B COMMATBEHO-9KOHOMUYECKOM TITAHEe
coctaBoM (CIC) yuammecss B cpelHEM JIEMOHCTPUPY-
10T GoJiee BBICOKHE 0OpasoBaTeIbHbIE PE3YJIbTAThI, YEM
B IIIKOJIE, T7ie 00YYaIUCh YUallnecs U3 MeHee COInalb-
HO Guraromonyuaroit rpymisl [41]. dddert coxpansercs
nocsie yuera uaauBuayansHoro CAC u umeet 6oJibliee
3HAUYEHUE JIJIs YCIIeBAEMOCTH YUalluXcs, yeM oH [2].

BrisiBrieriibie CBsI3U BBICTYNAIOT OCHOBAHUEM JIJISI IIPO-
NBUJKEHUST TIOJUTHKU CIIPABE/IMBOCTH U JieCErperanun
Yyepe3 PeryJnpoBaHue COCTaBa IMIKOJ U KJIaccoB (OTKa3 OT
CIIEIUAIM3AIIY 1 CEIEeKIINY, BBeJIeHIIe BAyYepoB U JIOTe-
peil it Mato0OeCTIeYeHHBIX TPYIITT, OTKPBIBAIONIUX OCTYTI
B YaCTHBIE TIKOJIBI U Ip). BMecTe ¢ TeM nziet mowck meza-
TOTUYECKUX TTOIXO/I0B, YIUTHIBAIOIINX PA3JIITIMS B COCTABE
KJIacca, Hanpumep JngbepeHimpoBanHOro o0yderns [38].
VenmenHpIMU IPUMEPaMU PEllieHnsT TIPoOJIeMbl HepaBeH-
CTBa BO3MO;KHOCTEH, BOSHUKATOIINX B CETPETUPOBAHHBIX 110
COIMAIbHOMY MPH3HAKY IIKOJBHBIX COODIIECTBAX, Yepe3
OPTaHU3AIMIO COIMATBHOTO B3aMMOJIECHCTBUS SABJISIOTCS
akcriepumenTsl P. [leppe-Knepmon [8].

IIxous! (K1acChl) € yYaUIUMUCS
U3 ceMeii MUTPaHTOB

Vccene1oBaHmst COBMECTHOTO O0YUEHIIST YIAIUXCS U3
ceMeil MUTPaHTOB M MECTHBIX JKUTeJiel (hOKYCUPYIOTCS
Ha oteHke a(h(eKTOB Ha aKaJeMUUECKUEe PEe3yJIbTaThI
obeux tpymil. ITojydeHHbIE BBIBOABI HEO[HO3HAYHBI B
PasIMYHBIX HAIMOHAILHBIX BEIGOPKaX. B HEKOTOPHIX He
BBISIBJICHO YOEAUTETbHBIX JI0OKA3aTEIbCTB HETATUBHOTO
MW TOJIOKUTENbHOrO 3ddeKTa, CBA3aHHOTO C J0Jei
OJ/THOKJIACCHUKOB-MUTPAHTOB B kiaccax [31]. B apyrux
HOJIyYeHbI CBUAETENbCTBA HebobInoro [16] win samer-
HOTO HEraTUBHOTO 3(deKTa Ha MECTHBIX KuTesei [35;
36]; Ha meteit MUTPAHTOB [44]; HETATUBHOTO BIMSTHUS HA
o6e rpymmsl [36], mosoxkuTenbHBIX addexTos [33].

YT0 KacaeTcst STHIIECKOTO PA3HOOOPA3HsT B KITACCAX, TO
U 3/1eCh MMEIOITNECs TAHHbIE TPOTUBOPEYMBBL: OHO ITPETIST-
CTBYET YCTIEBAEMOCTH YUAIUXCS U3 YNCJIA UMMHUTPAHTOB, HO
He OKa3bIBAET CYIIECTBEHHOTO BJIMSHUS HA YCIEBAEMOCTD
yUalnmxcs U3 YnCjia KOPEHHbIX HAPOJOB [22]; okasbiBaer
TMOJIOKUTEJILHOE BJIMSTHUE HA yCIIEBAEMOCTh yJanumxcst [26],
B TOM uwmciie MeHbITMHCTB [17; 39]; okasbiBaeT Kak HeraTus-
HOE, TaK 1 HOJIOKUTEJIbHOE BIMSHUE B 3aBUCMOCTH OT aKa-
JEMUYECKOro cocTaBa 1 MOKoJIeHNA MeHbIINHCTB [30].

B axryaspnoil auckyccum JOMMHUPYeET IIO3UIM,
B KOTOPOIl HETaTUBHAs CB3b IMPENCTABICHHOCTH yya-
MUXCS MWUTPAHTOB B TIKOJAX HA JOCTWIKEHUS OJHO-
KJIACCHUKOB B OCHOBHOM CBSI3aHa C TEM, YTO MUTPAHTBI
IPYIIUPYIOTCS B OJJHUX U T€X JKE MIKOJAX, 4TO 1 HebJia-
TOTIOJIyYHBIE yUalluecs U3 MECTHOTO HAaCeJeHUs, U CO-
UAJTBbHO-9KOHOMUYECKNE XAPAKTEPUCTUKU SBJISIOTCS
nepBuYHbIM (pakTopom [12].

[Tepexomst ot achdexToB cocTaBa kK achdexram B3au-
MO/JICHCTBUS, Mbl HaXOAMM HCCJEI0BAHUS, MOKA3bIBa-
IOIME, YTO MEKTPYIIIOBbIE KOHTAKTBI, CIIOCOOCTBYIOT
VIIYYIIEHUIO OTHOLIEHWH, MEXKYJIbTYPHOMY IIOHHMA-
HUIO ¥ TOBBIIEHU0 06Pa30BaTEIbHBIX PE3YILTATOB Jle-
Tel u3 ceMeil MUTPAHTOB U MECTHBIX JkuTeselt [25; 29].

WccenoBanust TPaKTUK OpraHU3aluu  y4eGHOro
B3aUMOJIEICTBUSA B KYJIbTYPHO-PasHOOOPA3HbBIX KJIac-
caX PACKPBIBAIOT TOCPEIHUYECKYIO POJIb CBEPCTHUKOB
U y4uTesell B OCBOEHWM KYJbTYPHBIX WHCTPYMEHTOB
YUANIIMKCS W3 Yrcia MEHBIMTMHCTB [21], achdeKrThr KoH-
CTPYUPOBAaHUSA [UAJIOTOBBIX (DOPM B3aUMOEHCTBUS
CBEPCTHUKOB, OCHOBAHHBIX HA B3aMMOIIOMOIIU B OCBOE-
HUU SI3BIKA, He CTaBSIINX JeTel 13 YncIa MEHBITUHCTB B
HOYUHEHHOE MoJIoKeHme [25].

HuKmo3uBHbIE MIKOJIbHBIE COOGIJ.[CCTB&

OTzepbHBIE WCCJEOBAHUS TEMOHCTPUDPYIOT Ipen-
MYIIIECTBEHHO MOJIOKUTEIbHBIE (D(PEKTH Ha KOTHUTHB-
HOE ¥ TICMX03IMOIIMOHATBHOE PA3BUTHE, aKAJIEMUIECKIE
PE3YJIBTATDI, COTMATM3AIII0, 00Pa30BATENBHYIO TPAEK-
TOPHIO U TPYAOYCTPOUCTBO Y JeTeil ¢ ocobbiMu 0Gpa-
soBaresbHbIME TTOTpeOHOCTSIMU (OOIT), KOTOpBIE YUu-
JICH B 0011e00pa30BATENBHbBIX KITACCAX, MO CPABHEHUTO
¢ obydeHueM B KJaccaX CIElUaJbHOIO 0Opa3oBaHust
[19; 23; 32]. PesysbraThl MeTaaHaJM30B MOKA3bIBAIOT,
KaK HaJIn4Ke, TAK ¥ OTCYTCTBUE BbIPAKEHHBIX 9(hheKToB
[20; 37]. Pasnuuusa B addexTax cOBMECTHOTO 0OydYeHuUsT
CBSI3BIBAIOTCST C TIapaMETPaMU HHKJIIO3MBHOTO 06paso-
BaHMS [24], cOMMaIbHO-9KOHOMUYECKOW KOMITO3UTIHEH
KJIaccoB, B KoTopble BKtodeHbl yuaruecst ¢ OOIT [43].

CerojiHst MOKHO CUMTaTh OOIIENPU3HAHHBIM TIPEI-
CTaBJIEHWE O TOM, 4YTO WHKI03us yuarmmxcst ¢ OOTI Tpe-
Gyet Gouibliiero, 4eM mpocTo nomerrenue gereil ¢ OOTI
B OOBIYHBIE KJTACCHI BMECTE C UX CBEPCTHUKaMU (€3 0COo-
ObIX ITOTPEOHOCTEN, PEXkK/E BCEr0 OPraHU3aIII0 COIM-
ATBHOTO B3AUMOJIENCTBISI MEK/Y IETHMU.

Jlng uccaenoBanus otHomenuit aeteit ¢ OOII u 6e3
HUX B MHKJIIO3UBHBIX KJIACCAX Yallle BCETO MCIOIb3YETCsI
nouaTue «social participation», a usyueHue B3auMoeii-
CTBUISI BEJIETCsI C TIPUMEHEHeM KaTeropuii «cooperative
learning»> mam «cooperative oriented learning», «peer
tutoring», «peer-mediated interventions».

B doxyce BaumManus HaxomsaTcs ahdeKTs MpuHs-
THS WJIN HETIPUHSTHS yJarmmmMucs apyr apyra [10; 11;
28], pa3BUTHUS COIUATBHBIX HABBIKOB U YJIYUIIEHUS CO-
uaabHoro B3ammogeiicteus y geteit ¢ OOII [13; 47].
Bsaumuoe obyuerue (B TOM 4HC/Ie KOT/A YUAIUHCs ¢
OOII BpICTYyTIAJ B POJM HACTABHUKA) OKA3BIBAET I10JIO-
JKUTeJIbHOE BJIUSIHIE HA COMATIbHOE PAa3BUTHE U aKajle-
mMuueckue pe3ysbTarsl yuammxcs ¢ OOII, no me Bo Bcex
cayuasx [46]. Menbliie BHUMaHUS y/1eJI1€TCSI U3YYEHUIO
0COBEHHOCTEH OpraHu3aIui COBMECTHON paboThI B MH-
KJIIO3UBHBIX IpyTmax (MO3UINH YIYACTHUKOB, (DYHKITIH
B3aMMOJICIICTBUS U JIP.), POJIH YUUTENI B ee KOOp/NHa-
1 1 cootBeTcTByoNMM addekram. [Tokazano, uro
B3aMMOJICICTBIE YUAITUXCS B TPYIAX OCYIIECTBISIIOCH
B OOJIBIINHCTBE CJIy4aeB B CBOOOIHOIT (hopme, TPU KOTO-
poii 3a12a4¥ UM (DYHKIIMK B3aUMOJIEHCTBUSA HE pacipe-
NIeNIII0TCS MCCIe[oBaTe/ieM MeK Ty ydamumucs [4].

B cBoio ouepenp 9KCIIEPUMEHTAIBHOE HCCJIE0BAHIE
pa3BUTHS BBICIINX Ticuxudeckux dynakimii gereir ¢ OOIT
B YCJIOBHAX CIEIMATBLHO OPraHU30BaHHBIX y4eOHBIX B3a-
umMozeiicTBUil o B3pocabiM 1 ceepetHukamu 6e3 OOII ¢
HCTIOJIb30BAHNEM 3HAKOBO-CUMBOJIYECKIX CPECTB 001IIe-
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Hu, 1poBezieHHOe A.B. KOoHOKOTHHBIM, ITPOIEMOHCTPUPO-
BaJIO Pa3HOOOpasHble pasBUBAIONIHe AP (EKTHI: H3MEHEHE
€11ocob0B B3aMOIEHCTBI, OTHONIEHNIT, MbliLIeHst [3].

3akiaouenue

Mpbl mpoBesid aHATU3 AKTYAJbHOTO TMOJIS UCCIEIO0-
BaHUI CBSA3M Pa3HOOOPa3us COCTaBOB IIKOJ (KJIACCOB)
¢ 06pa3oBaTebHBIMY JIOCTHKEHUSIMU, MTOJXO/I0B K Op-
raHu3aIy COMMAILHOTO ¥ yueOHOTO B3auMOACHCTBUS
CBEPCTHUKOB 13 PA3JIMYHBIX TPYIIIL.

B mepBom cirydae Mbl 0GHAPYKUINA CYIECTBEHHBIH
MacCCHUB HUCCJIEJ0OBAHUN, Pe3yJbTaTbl KOTOPLIX HEOJHO-
3HAYHBI, HO B 1[€JIOM [I03BOJISIIOT BBIIEJIUTD PUCKU U 1Ipe-
UMYIIECTBA JIJIST YCIIEBAEMOCTH YUAIIUXCS TIPU TOM WA
WHOU KOH(DUTYpaImu coctaBa 1Ko (KJIaccoB) U Mpe-
JIOJKUTB HA 3TOH OCHOBE PEIIEHYIsI, TPEKIIE BCETO ISt 00-
pa3oBaTEIbHON MTOJTUTUKH.

Borpochl niearorn4ecknx acrmeKTOB OpTaHU3alnu
B3aMMO/EICTBUS B pa3HOOOPa3HbIX y4eOHBIX cooOlie-
CTBaxX OCTAIOTCA HEJOCTATOYHO M3yuyeHHbIMU. Vcmosib-
3YIOTCS OTPaHUYEHHbIE B METOOJIOTUYECKOM ILJIaHe
JKCIIEPUMEHTAJIbHbIE PelIeHns, OPUEeHTUPOBAHHbBIE B
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9. PykoBoacTBO («KOPOOGOUYHOE PeleHre» ) M0 CO3AAHUIO
B IIKOJIE JPY/KENOOHOU cpeibl st [eTell ¢ CUHAPOMOM

GoJrbIIieil CTETeHn Ha YKPEIUIeHHEe B3AUMOOTHOTIICHUH B
COODIIECTBE, YeM Ha PasBUTHE CIOCOOHOCTEH 1 TO0CTH-
JKeHUe aKaJIeMIIecKOTO TIPorpecca yJanmxcsl.

Jliist poccuiickoro o6pasoBaHust CErOAHSA KPUTHYECKH
BaKHO CTUMYJUPOBATh OTEYECTBEHHDIE MCCJIEIOBAHIUS
1t 0OOCHOBAHUST METOJIOB YIIPaBJIEHUST U 00yuYeHus,
OTBEYAIOIUX Pa3HOOOPA3HIO IKOJIBHOIO COO0IECTBA 1
0COGEHHOCTSIM OT/ETBHBIX TPYIII YUAIUXCS [T IOCTH-
JKEHUS ycrexa Kaxaoro [9].

3HAYUTEbHBIM MTOTEHIAIOM U METOI0JIOTNYECKUMU
MPEUMYIIECTBAME B 9TOM OTHOIIEHUH 00IaaeT KyJIbTyp-
HO-MICTOPUYECKAs [ICUXOJIOTHUSI, U, TPEKIE BCETO, COIUATb-
HO-TEHETUYECKAsT ICUXOJIOTHST y4eOHBIX B3aUMOJICHCTBHIA,
TIpeJITararoniasl TeopeTHIecKre ITOJM0KEHNs W 9KCIIepH-
MEHTATBHYIO MPAKTHKY HU3MEHEHUsI CrocoO0B y4ehHOTro
COTPY/IHUUECTBA JIeTel MeKLy cOOOM 1 CO B3POCJIBIM C ¥IC-
OJIb30BAHNEM 3HAKOBO-CUMBOJITIECKUX CPEICTB, PACIIIN-
psitomux 36 P u TpanchopMUpPYONKX TPOIECCH MbITILTE-
HUS, TOHUMaHUs, KOMMyHUKanuu [3; 7].

WcceneoBanmst B 3TOM HAIIPaBJIEHUH OY/IyT TOJTE3HDI
JUls BBIPAaOOTKKM CcaMOOBITHOI pPOcCUIiCKoil 06pasoBa-
TeJIbHOII MOJIe/IN, OTBEYAIOIEl Ha BBI30BBI, 00YCJIOB/IEH-
HbIE HEOIHO3HAYHON OIIEHKOW 3apyOesKHbBIX TTOIXOI0B K
MYJIbTHKYJIBTYPHOMY ¥ MHKJIIO3UBHOMY 0GPa30BaHMUIO.

References

1. Vygotskii L.S. Umstvennoe razvitie detei v protsesse
obucheniya. Moscow—Leningrad: Uchpedgiz, 1935. 135 p. (In
Russ.).

2. Kersha, Yu. D. Sotsial'no-ekonomicheskaya
kompozitsiya shkoly kak faktor vosproizvodstva neravenstoa v
obrazovanii. Education Studies = Voprosy obrazovaniya, 2020,
no. 4, pp. 85—112. DOI:10.17323/1814-9545-2020-4-85-112
(In Russ.).

3. Konokotin A.V. Vklyuchenie detei s osobymi
obrazovatel’'nymi potrebnostyami i normativno
razvivayushchikhsya detei v sovmestnoe reshenie uchebnykh
zadach (na primere resheniya zadach na ponimanie
mul'tiplikativnykh  otnoshenii).  Kul'turno-istoricheskaya
psikhologiya = Cultural-Historical Psychology, 2019. Vol 15,
no. 4, pp. 79—88. DOT:10.17759 /chp. 2019150408 (In Russ.).

4. Konokotin A.V. Obzor psikhologicheskikh issledovanii
po probleme organizatsii sotsialnykh  vzaimodeistvii
uchashchikhsya v inklyuzivnykh klassakh [Elektronnyi
resurs|. Sovremennaya zarubezhnaya psikhologiya = Journal
of Modern Foreign Psychology, 2018. Vol. 7, no. 1, pp. 45—52.
DOI:10.17759/ jmfp.2018070105 (In Russ.).

5. Kuz'mina, Yu., Ivanova, A. Vliyanie akademicheskogo
sostava klassa na uspevaemost’ v nachal'noi shkole
u uchashchikhsya s raznym urovnem nachal’'nykh
akademicheskikh sposobnostei. Obuchenie i individual’nye
razlichiya = Learning and individual differences, 2018, no. 64,
pp. 43—53. DOL:10.1016//j.lindif.2018.04.004 (In Russ.).

6. Luriya A.R. Rech’iintellekt derevenskogo, gorodskogo
i besprizornogo rebenka: Eksperimental'noe issledovanie.
Leningrad: State publ. RSFSR, 1930, 192 p. (In Russ.).

7. Rubtsov V.V. Sotsial'no-geneticheskaya psikhologiya
razvivayushchego obrazovaniya: deyatel'nostnyi podkhod.
Moscow: MGPPU, 2008, 416 p. (In Russ.).

8. Rubtsov V.V. Sotsial’no-psikhologicheskaya
kontseptsiya intellektual’'nogo razvitiya rebenka A.N. Perre-
Klermon.  Psikhologicheskaya nauka i obrazovanie =




Kocapeuxuii C.I'. Bapuamuenocmov ycnosui u popm yuedHnozo 63aumodeicmeus. ..
Kosaretsky S.G. Diversity of Conditions and Forms of Learning Interaction....

nebunmrta BHUMaHWS u  runepaktuBHocThio  (C/IBT),
nucexkcueit/nucrpadgueit n gereil M3 ceMeil MHOCTPAHHBIX
IPaKaH: MeTOJ. MOCOOMe: PYKOBOACTBO [ T1€Jaroros,
ncuxonoroB u poxuteneii / C.B. Amexuna, E.D. Apremosa,
E.B. Boukuna [u gp.]. M.: MI'TIITY, 2022. 208 c.

10. Xycuymounosa M.P.  OcoGeHHOCTH — COLUATBHOTO
B3aMMOJICHCTBUSL  yUAIMXCA B CHUCTEME UHKJIIO3UBHOTO
obpaszoBanus [Jaektponnsii pecype] // Ilcuxomorndyeckas
Hayka u obpasoBanue. 2016. Tom 8. Ne 1. C. 62—75.
DOI:10.17759 /psyedu.2016080106

1. Oduna T.A., Anexuna C.B. KiodeBasg KaTeropuist
aHaJIM3a OTHOMIEHUI B MHKJIIO3UBHBIX KJ1accax [ DJIeKTPOHHBIIH
pecype]| // Cospemennasi 3apybexknas ncuxosorus. 2018.
Tom 7. Ne 1. C. 71—77. DOI:10.17759 /jmfp.2018070108

12. Agirdag O., Van Houtte, M., & Van Avermaet, P. Why Does
the Ethnic and Socio-economic Composition of Schools Influence
Math Achievement? The Role of Sense of Futility and Futility
Culture // European Sociological Review. 2011. Vol. 28(3).
P.366—378. DOI:10.1093/esr/jcq07010.1093 /esr /jcq070

13. Aldabas R. Effectiveness of peer-mediated interventions
(PMIs) on children with autism spectrum disorder (ASD): a
systematic review // Early Child Development and Care. 2019.
Vol. 190(10). P. 1586—1603. DO1:10.1080,/03004430.2019.15
80275

14. Belfi B., Goos M., Pinxten M., Verhaeghe J.P., Gielen S.,
De Fraine B., Van Damme J. (2014). Inequality in language
achievement growth? An investigation into the impact
of pupil socio-ethnic background and school socio-ethnic
composition. British Educational Research Journal. Vol. 40(5),
P. 820—846. DOI:10.1002/berj.3115

15. Ben-Ari  R., Kedem-Friedrich P. Restructuring
heterogeneous classes for cognitive development: Social
interactive perspective // Instructional Science. 2000.
Vol. 28(2). P. 153—167. DOI:10.1023/A:1003806300757

16. Bossavie L. The effect of immigration on natives’
school achievement: does length of stay in the host country
matter? [aekrponnsiii pecypc] // Policy Research working
paper, no. WPS 8492. Washington, D.C.: World Bank Group.
2018.  URL:  http://documents.worldbank.org/curated/
en/702871529934288951 /The-effect-of-immigration-on-
natives-school-achievement-does-length-of-stay-in-the-host-
country-matter (gara obpamtenus: 10.08.2024).

17. Braster S., Dronkers J. The positive effects of ethnic
diversity in classrooms on the educational performance of
pupils in a multi-ethnic European metropole // Education and
Society. 2015. Vol. 33(2). P. 25—49. DOI:10.7459 /es/33.2.03

18. Chiu M.M., Chow B.W.Y., Joh S.W. Streaming, tracking
and reading achievement: A multilevel analysis of students
in 40 countries //Journal of Educational Psychology. 2017.
Vol. 109(7). P. 915—934. DOI:10.1037 /edu0000188

19. Cole S. et al. A longitudinal study to determine the
impact of inclusion on student academic outcomes // Center
on Education and Lifelong Learning. Indiana University, 2019.

20. Dalgaard N.T. et al. The effects of inclusion on academic
achievement, socioemotional development and wellbeing
of children with special educational needs // Campbell
Systematic Reviews. 2022. Vol. 18(4). DOI:10.1002/c12.1291

21. De Abreu G., Elbers E. The social mediation of
learning in multiethnic schools: Introduction // European
Journal of Psychology of Education. 2005. Vol. 20. P. 3—11.
DOI1:10.1007/BF03173207

22. Dronkers J., Van der Velden R. Positive but also
negative effects of ethnic diversity in schools on educational
achievement? An empirical test with cross-national PISA-
data // Integration and inequality in educational institutions /
Edited by M. Windzio. Dordrecht, Heidelberg, London, New
York: Springer, 2013. P. 71—98.

Psychological Science and FEducation, 1996. Vol. 1, no. 2,
pp. 20—26. (In Russ.).

9. Rukovodstvo (“korobochnoe reshenie”) po sozdaniyu
v shkole druzhelyubnoj sredy dlya detej s sindromom deficita
vnimaniya i giperaktivnost’yu (SDVG), disleksiej/disgrafiej
i detej iz semej inostrannyh grazhdan. Metodicheskoe
posobie: rukovodstvo dlya pedagogov, psihologov i roditelej /
S.V. Alekhina, E.E. Artemova, E.V. Bochkina [i dr.]. Moskva :
MGPPU, 2022. 208 p. (In Russ.).

10. Khusnutdinova M.R.  Osobennosti  sotsial’nogo
vzaimodeistviya uchashchikhsya v sisteme inklyuzivnogo
obrazovaniya [Elektronnyi resurs]. Psikhologicheskaya nauka
i obrazovanie = Psychological Science and Education, 2016.
Vol. 8, no.1, pp. 62—75. DOI1:10.17759/psyedu.2016080106
(In Russ.).

11. Yudina T.A., Alekhina S.V. Klyuchevaya kategoriya
analiza otnoshenii v inklyuzivnykh klassakh [Elektronnyi
resurs]. Sovremennaya zarubezhnaya psikhologiya = Journal
of Modern Foreign Psychology, 2018. Vol. 7, no. 1, pp. 71—77.
DOI:10.17759 /jmfp.2018070108 (In Russ.).

12. Agirdag, O., Van Houtte, M., & Van Avermaet, P. Why
Does the Ethnic and Socio-economic Composition of Schools
Influence Math Achievement? The Role of Sense of Futility and
Futility Culture. European Sociological Review. 2011. Vol. 28
(3), pp. 366—378. DOL:10.1093 /est /jcq07010.1093 /est /jcq070

13. Aldabas, R.  Effectiveness of  peer-mediated
interventions (PMIs) on children with autism spectrum
disorder (ASD): a systematic review. Early Child Development
and Care, 2019. Vol. 190(10), pp. 1586—1603. DOI:10.1080,/0
3004430.2019.1580275

14. Belfi, B., Goos, M., Pinxten, M., Verhaeghe, ].P.,
Gielen, S., De Fraine, B., & Van Damme, J. (2014). Inequality
in language achievement growth? An investigation into the
impact of pupil socio-ethnic background and school socio-
ethnic composition. British Educational Research Journal.
Vol. 40(5), pp. 820—846. DOI:10.1002 /berj.3115

15. Ben-Ari, R., Kedem-Friedrich, P. Restructuring
heterogeneous classes for cognitive development: Social
interactive perspective. Instructional Science, 2000. Vol. 28(2),
pp. 153—167. DOI:10.1023/A:1003806300757

16. Bossavie, L. The effect of immigration on natives’ school
achievement: does length of stay in the host country matter?
Policy Research working paper, no. WPS 8492. Washington,
D.C.: World Bank Group. 2018. URL: http://documents.
worldbank.org/curated/en/702871529934288951 /The-
effect-of-immigration-on-natives-school-achievement-
does-length-of-stay-in-the-host-country-matter (Accesed:
10.08.2024).

17. Braster, S., Dronkers, J. The positive effects of ethnic
diversity in classrooms on the educational performance of
pupils in a multi-ethnic European metropole. Education and
Society, 2015. Vol. 33(2), pp. 25—49. DOT:10.7459 /es /33.2.03

18. Chiu M.M., Chow B.W.Y., Joh S.W. Streaming,
tracking and reading achievement: A multilevel analysis of
students in 40 countries. Journal of Educational Psychology,
2017. Vol. 109(7), pp. 915—934. DOI1:10.1037 /edu0000188

19. Cole S. et al. A longitudinal study to determine the
impact of inclusion on student academic outcomes // Center
on Education and Lifelong Learning. Indiana University. 2019.

20. Dalgaard N. T. et al. The effects of inclusion on academic
achievement, socioemotional development and wellbeing of
children with special educational needs. Campbell Systematic
Reviews, 2022. Vol. 18(4). DOI1:10.1002/c12.1291

21. De Abreu G., Elbers E. The social mediation of
learning in multiethnic schools: Introduction. European
Journal of Psychology of Education, 2005. Vol. 20, pp. 3—11.
DOI:10.1007/BF03173207




KYJbTYPHO-UCTOPUYECKAS IICUXOJIOTUA 2024. T. 20. Ne 4
CULTURAL-HISTORICAL PSYCHOLOGY. 2024. Vol. 20, no. 4

23. Duflo E., Dupas P., Kremer M. Peer effects, teacher
incentives, and the impact of tracking: Evidence from a
randomized evaluation in Kenya // American Economic
Review. 2011. Vol. 101(5). P. 1739—1774. DOI:10.1257/
aer.101.5.1739.

24. Dyssegaard C.B., Larsen M.S. Evidence on inclusion //
Department of Education: Aarhus University. Copengagen:
Danish Clearinghouse for Educational Research, 2013. 55 p.

25. Elbers E., De Haan M. Dialogic learning in the
multi-ethnic classroom: Cultural resources and modes of
collaboration // Dialogic Learning: Shifting Perspectives to
Learning, Instruction, and Teaching / J. Van der Linden &
P. Renshaw (eds.). Dordrecht: Springer Netherlands, 2004.
P.17—43.

26. Fekjceer S.N., Birkelund G.E. Does the ethnic composition
of upper secondary schools influence educational achievement
and attainment? A multilevel analysis of the Norwegian case //
European Sociological Review. 2007. Vol. 23(3). P. 309—323.
DOTIhttps://doi.org/10.1093 /esr/jecm003

27. Ferguson-Patrick K. Cooperative learning in Swedish
classrooms: Engagement and relationships as a focus for
culturally diverse students // Education Sciences. 2020.
Vol. 10(11). DOI:10.3390/educsci10110312

28. Fitch E.F., Hulgin K.M. Achieving inclusion through
CLAD: Collaborative Learning Assessment through
Dialogue // International Journal of Inclusive Education. 2008.
Vol. 12(4). P. 423—439. DOI:10.1080/13603110601121453

29. Haan M., Elbers E. Peer tutoring in a multiethnic
classroom in the Netherlands: A multiperspective analysis of
diversity // Comparative education review. 2005. Vol. 49(3).
P. 365—388. DOI:10.1111/j.1468-0297.2009.02271.x

30. Hanushek E.A., Kain J.F., Markman J.M., Rivkin S.G.
Does peer ability affect student achievement? // Journal
of Applied Econometrics. 2003. Vol. 18. P. 527—544.
DOI:10.1002 /jae.741

31. Hardoy 1, Mastekaasa A., Schne P. Immigrant
concentration and student outcomes in upper secondary schools:
Norwegian evidence // European Societies. 2017. Vol. 20(2).
P.301—321. DOI:10.1080/14616696.2017.1402120

32. Hehir T. et al. A Summary of the Evidence on Inclusive
Education // Abt Associates. 2016. 36 p.

33. Hermansen A.S., Birkelund G.E. The impact of immigrant
classmates on educational outcomes // Social Forces. 2015.
Vol. 94(2). P. 615—646. DOI1:10.1093/sf/sov073

34. Hoffer T.B. Middle school ability grouping and student
achievement in science and mathematics // Educational
evaluation and policy analysis. 1992. Vol. 14(3). P. 205—227.
DOI:10.3102,/0162373701400320

35. Hu F. Migrant peers in the classroom: Is the academic
performance of local students negatively affected? // Journal
of Comparative Economics. 2018. Vol. 46(2). P. 582—597.
DOI:10.1016/j.jce.2017.11.001

36. Jensen P., Rasmussen A.W. The effect of immigrant
concentration in schools on native and immigrant children’s
reading and math skills // Economics of Education
Review. 2011. Vol. 30(6). P. 1503—1515. DOI:10.1016/j.
econedurev.2011.08.002

37. Krimer S., Méller J., Zimmermann F. Inclusive education
of students with general learning difficulties: A meta-
analysis // Review of Educational Research. 2021. Vol. 91(3).
432—478. DO0OT1:10.3102/0034654321998072

38. Lavrijsen J., Dockx J., Struyf E., Verschueren K. Class
composition, student achievement, and the role of the learning
environment // Journal of Educational Psychology. 2022.
Vol. 114(3). P. 498—512. DOI://10.1037 /edu0000709

39. Maestri V. Can ethnic diversity have a positive effect
on school achievement? // Education Economics. 2017.

9

22. Dronkers J., Van der Velden R. Positive but also
negative effects of ethnic diversity in schools on educational
achievement? An empirical test with cross-national PISA-
data. in: Integration and inequality in educational institutions,
edited by M. Windzio. Dordrecht, Heidelberg, London, New
York: Springer, 2013, pp. 71—98.

23. Duflo E., Dupas P., Kremer M. Peer effects, teacher
incentives, and the impact of tracking: Evidence from a
randomized evaluation in Kenya. American Economic
Review, 2011. Vol. 101(5), pp. 1739—1774. DOI:10.1257/
aer.101.5.1739

24. Dyssegaard, C.B., Larsen, M.S. Evidence on inclusion.
Department of Education: Aarhus University. Copengagen:
Danish Clearinghouse for Educational Research, 2013. 55 p.

25. Elbers E., De Haan M. Dialogic learning in the multi-
ethnic classroom: Cultural resources and modes of collaboration.
In J. Van der Linden & P. Renshaw (eds.), Dialogic Learning:
Shifting Perspectives to Learning, Instruction, and Teaching.
Dordrecht: Springer Netherlands, 2004, pp. 17—43.

26. FekjarS.N., Birkelund G.E. Doestheethniccomposition
of upper secondary schools influence educational achievement
and attainment? A multilevel analysis of the Norwegian case.
European Sociological Review, 2007. Vol. 23(3), pp. 309—323.
DOTI:https://doi.org/10.1093 /esr/jcm003

27. Ferguson-Patrick K. Cooperative learning in Swedish
classrooms: Engagement and relationships as a focus for
culturally diverse students. Education Sciences, 2020.
Vol. 10(11), pp. 312. DOI:10.3390 /educsci10110312

28. Fitch, E.F., Hulgin, K.M. Achieving inclusion through
CLAD: Collaborative Learning Assessment through Dialogue.
International Journal of Inclusive Education, 2008. Vol. 12(4),
pp. 423—439. DOI1:10.1080,/13603110601121453

29. Haan M., Elbers E. Peer tutoring in a multiethnic
classroom in the Netherlands: A multiperspective analysis of
diversity. Comparative education review, 2005. Vol. 49(3),
pp- 365—388. DOI:10.1111/j.1468-0297.2009.02271.x

30. Hanushek E.A., Kain J.F., Markman J.M., Rivkin, S.G.
Does peer ability affect student achievement? Journal of Applied
Econometrics, 2003. Vol. 18, pp. 527—544. DOI:10.1002 /jae.741

31. Hardoy, I, Mastekaasa, A., Schene, P. Immigrant
concentration and student outcomes in upper secondary schools:
Norwegian evidence. European Societies, 2017. Vol. 20(2),
pp. 301—321. DOI:10.1080/14616696.2017.1402120.

32. Hehir T. et al. A Summary of the Evidence on Inclusive
Education. Abt Associates, 2016. 36 p.

33. Hermansen A. S., Birkelund G. E. The impact of
immigrant classmates on educational outcomes. Social Forces,
2015. Vol. 94(2), pp. 615—646. DOIL:10.1093 /sf/50v073

34. Hoffer T. B. Middle school ability grouping and
student achievement in science and mathematics. Educational
evaluation and policy analysis, 1992. Vol. 14(3), pp. 205—227.
DOI:10.3102/0162373701400320.

35. Hu F. Migrant peers in the classroom: Is the academic
performance of local students negatively affected? Journal
of Comparative Economics, 2018. Vol. 46(2), pp. 582—597.
DOI:10.1016/j.jce.2017.11.001.

36. Jensen P., Rasmussen A. W. The effect of immigrant
concentration in schools on native and immigrant
children’s reading and math skills. Economics of Education
Review, 2011. Vol. 30(6), pp. 1503—1515. DOIL:10.1016/].
econedurev.2011.08.002

37. Kramer, S., Méller, J., Zimmermann FInclusive
education of students with general learning difficulties:
A meta-analysis. Review of Educational Research, 2021.
Vol. 91(3),pp. 432—478. DOI:10.3102,/0034654321998072

38. Lavrijsen J., Dockx J., Struyf E., Verschueren K. Class
composition, student achievement, and the role of the learning




Kocapeuxuii C.I'. Bapuamuenocmov ycnosui u popm yuedHnozo 63aumodeicmeus. ..
Kosaretsky S.G. Diversity of Conditions and Forms of Learning Interaction....

Vol. 25(3). P. 290—303. DOI:10.1080,/09645292.2016.12388
79

40. Opdenakker M.C., Damme J.V. Relationship between
school composition and characteristics of school process
and their effect on mathematics achievement // British
educational research journal. 2001. Vol. 27(4). P. 407—432.
DOI:10.1080/01411920120071434

41. Perry L.B. What Do We Know about the Causes and
Effects of School Socio-Economic Composition? A Review of
the Literature // Sport Education and Society. 2012. Vol. 30.
Ne 1. P. 19-35.

42. Rjosk C. Dispersion of Student Achievement and
Classroom Composition. In: Nilsen T., Stancel-Pigtak A.,
Gustafsson J.E. (eds) International Handbook of Comparative
Large-Scale Studies in Education: Perspectives, Methods and
Findings // Springer International Handbooks of Education.
Springer, Cham. 2022. P. 1—33. DOI:10.1007,/978-3-030-
38298-8 47-1

43. Scharenberg K., Rollett W., Bos W. Do differences in
classroom composition provide unequal opportunities for
academic learning and social participation of SEN students in
inclusive classes in primary school? // School Effectiveness
and School Improvement. 2019. Vol. 30(3). P. 309—327. DO
1:10.1080,/09243453.2019.1590423

44. Schneeweis N. Immigrant concentration in schools:
Consequences for native and migrant students // Labour
Economics. 2015. Vol. 35. P. 63—76. DOI:10.1016/j.
labec0.2015.03.004

45. Slavin R.E. Ability grouping in secondary schools: A
response to Hallinan // Review of Educational Research. 1990.
Vol. 60(3). P. 505—507. DOI:10.3102,/00346543060003

46. Toulia A., Strogilos V., Avramidis E. Peer tutoring as a
means to inclusion: a collaborative action research project //
Educational Action Research. 2023. Vol. 31. Ne. 2. P. 213—229.
DOI:10.1080,/09650792.2021.1911821

47. Travers H.E., Carter E.W. A systematic review of
how peer-mediated interventions impact students without
disabilities // Remedial and Special Education. 2022.
Vol. 43(1). P. 40—57. DOI:10.1177 /07419325219894 14

48. Virdia S. Ethnic Peer Pressure or School Inequalities?
Ethnic Concentration and Performance in Upper-Secondary
Schools // Ttalian Journal of Sociology of Education. 2018.
Vol. 10(2). P.155—180. DOI:10.14658 /PUPJ-1J SE-2018-2-10

49. Webb N.M. Task-related verbal interaction and
mathematics learning in small groups // Journal for Research
in Mathematics Education. 1991. Vol. 22(5). P. 366—389.
DOI:10.5951 /jresematheduc.22.5.0366

50. Yang X. A historical review of collaborative learning
and cooperative learning // TechTrends. 2023. Vol. 67(4).
P. 718—728. DOI:10.1007 /s11528-022-00823-9

Hugopmauus 06 asmopax

environment. Journal of Educational Psychology, 2022.
Vol. 114(3), pp. 498—512. DOI:10.1037 /edu0000709

39. Maestri V. Can ethnic diversity have a positive effect
on school achievement? pEducation Economics, 2017. Vol.
25(3), pp- 290—303. DOI:p10.1080,/09645292.2016.1238879

40. Opdenakker M.C., Damme J.V. Relationship between
school composition and characteristics of school process
and their effect on mathematics achievement. British
educational research journal, 2001. Vol. 27(4), pp. 407—432.
DOI:10.1080/01411920120071434

41. Perry L.B. (2012) What Do We Know about the
Causes and Effects of School Socio-Economic Composition?
A Review of the Literature. Sport Education and Society.
Vol. 30, no. 1, pp. 19—35.

42. Rjosk C. Dispersion of Student Achievement and
Classroom Composition. InNilsen T., Stancel-Pigtak A., Gustafsson
J.E. (eds), International Handbook of Comparative Large-Scale
Studies in Education: Perspectives, Methods and Findings. Springer
International Handbooks of Education. Springer, Cham, 2022,
pp. 1—33. DOI:10.1007 /978-3-030-38298-8 47-1

43. Scharenberg K., Rollett W., Bos W. Do differences
in classroom composition provide unequal opportunities for
academic learning and social participation of SEN students in
inclusive classes in primary school? School Effectiveness and
School Improvement, 2019. Vol. 30(3), pp. 309—327. DOI:10.
1080,09243453.2019.1590423

44. Schneeweis N. Immigrant concentration in schools:
Consequences for native and migrant students. Labour
Economics, 2015. Vol. 35, pp. 63—76. DOIL:10.1016/j.
labec0.2015.03.004

45. Slavin R.E. Ability grouping in secondary schools: A
response to Hallinan. Review of Educational Research. 1990.
Vol. 60(3), pp. 505—507. DO1:10.3102,/00346543060003

46. Toulia A., Strogilos V., Avramidis E. Peer tutoring as
a means to inclusion: a collaborative action research project.
Educational Action Research. 2023. Vol. 31, no. 2, pp. 213—229.
DOTI:10.1080,/09650792.2021.1911821

47. Travers H. E., Carter E. W. A systematic review of
how peer-mediated interventions impact students without
disabilities. Remedial and Special Education, 2022. Vol. 43(1),
pp. 40—57. DOI:10.1177/07419325219894 14

48. Virdia S. Ethnic Peer Pressure or School Inequalities?
Ethnic Concentration and Performance in Upper-Secondary
Schools. [Italian Journal of Sociology of Education, 2018.
Vol. 10(2), pp. 155—180. DOI1:10.14658 /PUPJ-I1JSE-2018-2-10

49. Webb N.M. Task-related verbal interaction and
mathematics learning in small. Jowrnal for Research in
Mathematics Education, 1991. Vol. 22(5), pp. 366—389.
DOI:10.5951 /jresematheduc.22.5.0366

50. Yang X. A historical review of collaborative learning
and cooperative learning. TechTrends. 2023. Vol. 67(4),
pp. 718—728. DOI:10.1007 /s11528-022-00823-9

Kocapeuxuii Cepeeil I'ennadvesuy, KaHauaaT NCUXOJIOTHYECKUX HAYK, IMPEKTOP HEHTPa OGIIETo U JOMOTHUTENLHOTO 06pa3oBaHus
nmenn A.A. ITurckoro MuertutyTa obpasosanns, HannmoHamabHBIH HCCaeI0BATEIbCKUN YHUBEPCUTET «BbIcimas mMKoa 9KOHO-
mukn> (DTAOY BO «HUY BIII»), r. Mocksa, Poccuiickas @enepanus ORCID: https://orcid.org/0000-0002-8905-8983,

e-mail: skosaretski@hse.ru

Information about the authors

Sergey G. Kosaretsky, PhD in Psychology, Director, Center of General and Extracurricular Education, Institute of Education,
Higher School of Economics, Moscow, Russia, ORCID: https://orcid.org/0000-0002-8905-8983, e-mail: ivanov@yandex.ru

ITomyuena 13.09.2024
IIpunsra B mevars 10.12.2024

10

Received 13.09.2024
Accepted 10.12.2024




