ISSN 1816-5435
ISSN (online) 2224-8935

MeXOYHaPOOHbIV HAYUHbIN XypHarn
International Scientific Journal

KynbTypHO-ncTopryeckasa ncmMxonormsa
B cTpaHax bPUAKC

KYNbTYPHO-UCTOpUYecKas
[NCXOJIOIN A

cultural-historical

H - MOCKOBCKWW NrOCYAAPCTBEHHbIN
.ll %V MCUXONOro-NEAAror MECKUM YHUBEPCUTET
| V)

i - -
%V- MOSCOW STATE UNIVERSITY
'% OF PSYCHOLOGY AND EDUCATION

Cultural-historical psychology
in BRICS countries




N2 3 /2025
International Scientific Journal

MerKAayHapOAHbI Hay4YHbIN KypHan
«Cultural-Historical Psychology» «KynbTypHO-MCTOPMYECKaA NCUXONOTUAY
EDITORIAL BOARD PEOAKUMOHHASA KONNETNA
Rubtsov V.V. (Russia) — Editor-in-Chief Py6u0B B.B. (Poccus) — rnaBHblii pegakrop
Kudryavtsev V.T. (Russia), Kyapssues B.T. (Poccua), MonmsaHosa K.H. (Poccus),
Polivanova K.N. (Russia), Shvedovskaya A.A. (Russia) — LLiBeposckan A.A. (Poccus) —
Deputy editor-in-chief 3aMecTUTENIN TNaBHOro pefaKTopa
Meshkova N.V. — Executive Secretary MewkoBa H.B. — 0TBETCTBEHHbI CEKpeTapb
Akhutina T.V. (Russia), Belinskaya E.P. (Russia), AxyTuHa T.B. (Poccusn), Besmrckas E.M. (Poccus),
Venger A.L. (Russia), Dafermos M. (Greece), Berep A.J1. (Poceus), dadepmoc M. (Mpeuus),
Daniels H.R. (UK), Zavershneva E.Y. (Russia), [Oanuenc I.P. (Beankobputanus), 3asepwHesa E.FO. (Poccus),
Konokotin AV. (Russia), Kosaretsky S.G. (Russia), KoHokoTuH A.B. (Poccus), Kocapeuguit C.I. (Poccus),
Kudryavtsev V.T. (Russia), Leontyev D.A. (Russia), Kyapssues B.T. (Poccus), /leoHTses [.A. (Poccus),
Maidansky A.D. (Russia), Makhnach A.V. (Russia), MaigaHckuin A [. (Poccus), MaxHay A.B. (Poceus),
Nechaev N.N (Russia), Perret-Clermont A.-N. (Switzerland), Heyvaes H.H. (Poccus), Meppe-Knepmon A-H. (LWseiuapws),
Petrovskyi V.A. (Russia), Polivanova K.N. (Russia), Metposckuit B.A. (Poccus), MonunsaHosa K.H. (Poccus),
Reed M.J. (UK), Rubtsova O.V. (Russia), Pua M.OK. (Benukobputanus), Pybuosa O.B. (Poccus),
Salmina N.G. (Russia), Sokolova E.T. (Russia), CanmuHa H.T. (Poccus), Cokonosa E.T. (Poccus),
Tolstykh N.N. (Russia), Falikman M.V. (Russia), Tonctbix H.H. (Poccus), danukman M.B. (Poccus),
Fidalgo S.S. (Brazil), Kholmogorova A.B. (Russia), dupganbro C.C. (Bpasunnums), Xonmoroposa A.b. (Poccus),
Khukhlaev O.E. (Russia) Xyxnaes O.E. (Poccus)
EDITORIAL COUNCIL PE[J,AKLI,VIOHHI:IVI COBET
Rubtsov V.V. (Russia) — Head of Editorial Council Py6uo8 B.B. (Poccua) — npeaceaatenb pefakLMOHHOrO coBeTa
Margolis A.A. (Russia) — Deputy Head of Editorial Mapronuc A.A. (Poccua) — samectutens npeaceaartens
Council peAaKLUMOHHOro coBeTa
Asmolov A.G. (Russia), Vegetti S. (Utanus),

Acmonos A.T. (Poccus), Beaskettv C. (UTanus),
Veresov V\V. (Australia), Verch J. (USA), Bepecos H.H. (Asctpanus), Bepu [. (CLUA),
Kozulin A. (Israel), Cole M. (USA), KosynuH A. (M3pawnnb), Koyn M. (CLLA),
Lektorsky V.A. (Russia), Ludvigsen S. (Norway),

JlekTopckuii B.A. (Poccus), Nioasurcer C. (Hopserus),
Plakitsi K. (Greece), Smolka A.L.B. (Brazil), Mnakutem K. (Tpeums), Cmonka AJ1.B. (Bpasunus),
Tsukerman G.A. (Russia) Llykepman TLA. (Poccus)
FOUNDER & PUBLISHER: YYPEAUTE/Ib U U3OATE/b:
Moscow State University of Psychology and Education ®rB0Y BO «IMOCKOBCKMI4 roCyAapcTBEHHBIR
(MSUPE)

NCUXON0ro-nNeAarorMyeckuii YHUBepcuTeT»
Editorial office address:

ALPEC PEAAKLMM
Sretenka Street, 29, office 209 Moscow, Russia, 127051 127051 Poccua, Mocksa, yn. CpeTeHka, a. 29, kom. 209.
Phone: + 7 495 608-16-27 TenedoH: +7 (495) 608-16-27
Fax: +7 495 632-92-52 Fax: +7 (495) 632-92-52
E-mail: kip@mgppu.ru E-mail: kip@mgppu.ru
Web: https://psyjournals.ru/en/journals/chp Car: https://psyjournals.ru/journals/chp
«CULTURAL-HISTORICAL PSYCHOLOGY» «KYNIbTYPHO-UCTOPUYECKASA MCUXONOTUA»
Indexed in: UHaekcnpyerca:
Higher Qualification Commission of Education and Science BAK MuHo6pHayku Poccuun, BUHUTU PAH,
of the Russian Federation, VINITI, Russian Science Citation PUHL,, PsychINFO, EBSCO, ProQuest,
Index, Psycinfo, EBSCO, ProQuest, Web of Science (ESCI), Web of Science (ESCI), SCOPUS, BAK (K1), Benbliit cnuncok,
Scopus, Higher Attestation Commission VAK (Q1), White List, Benblii cnmcok (3).
White List (3). HypHan abdunmposaH
The journal is affiliated to the International Society MekayHapoaHomy obuiectsy
for Cultural and Activity Research (ISCAR) Ky/IbTYPHO-AEATeNbHOCTHbIX Uccnesosanuii (ISCAR)

Founders:

Wpesn co3paHus KypHana:
[V. Zinchenkol, V. Rubtsoy, A. Margolis, [B. Mescheryakovl,  [B.N. 3uruenka], B.B. Py6uos, A.A. Maproauc, [b.I. Mewepakos),
B.M. MyHuros
Published quarterly since 2005
The mass medium registration certificate:
PI No FC77-67757 from 17.11.2016

WN3paetca ¢ 2005 ropa
MepnoanyHocTb: 4 pasa B rog,
CBuaeTenbcTBO 0 pernctpauum CMU:
MU Ne ®C77-6775757 17.11.2016

Format A4

dopmat A4
100 copies

Tupask 100 aK3.
Il rights reserved. Journal title, logo, rubrics, all text and

Bce npasa 3awwmiLeHbl. HassaHWe XypHana, 10rotun, pyGpuku,
images are the property of MSUPE and copyrighted. Using BCe TEKCTbl U MATKOCTPALMMY ABAAIOTCA cOBCTBEHHOCTLIO PTBEOY
reprints and illustrations is allowed only with the written BO MITINY v 3awwuLeHbl aBTOPCKMM nNpaBom. MepeneyaTka

permission of the publisher. MaTepUanos XKypHasia U UCNOMb30BaHNE UATIOCTPALMIA
[0MYCKaeTCA TONbKO C MUCbMEHHOTO paspeLleHns pesakLuu.

© MSUPE 2025, Ne 3 © ®re0yY BO «MOCKOBCKMIA rocyAapCcTBEHHbIW NCUXONO0rO-

neparoruyeckunii yuusepcuter» 2025, Ne 3

MoAnucKa Ha NevaTHble BEPCUM XKypHana
MoANUCHOW MHAEKC KypHana no o6be4MHEHHOMY KaTasory
«Mpecca Poccum»

18024 — ana HAMBMAYaNbHbIX NMOAMUCYUKOB
CepBsuc No 0HOPMIEHMIO MOANWUCKM Ha KypHan
https://www.pressa-rf.ru
MHTepHEeT-MarasuH nepmoanyecknx usgaHui
«[pecca no nognucke»

www.ake.ru

Apapec caiita )ypHana: https://psyjournals.ru/journals/chp

@®rsoy BO Mrnny
127051, Poccus, Mocksa, yn. CpeTeHka, 4. 29. Oduc 209

TemaTtuueckune pepaktopbl: Py6uos B.B., Kocapeukuii C.I.
Pepakrtop u KoppekTop JlonuHa P.K.
KomnblotepHan BepcTka backakosa M.A.
Mepesoauunk Jopoxos A.A.

Site: https://psyjournals.ru/en/journals/chp

Subscription to the print version, please e-mail to
info@psyjournals.ru

MSUPE
Editorial Office: Sretenka str., 29, Moscow, Russia,
127051 off. 209

Thematic editors: Rubtsov V.V., Kosaretsky S.G.
Editor and proofreader Lopina R.K.
DTP Baskakova M.A.
Translator Dorohov A.A.




Mesicoynapoonwiii nayumviil HcypHa

International Scientific Journal

KyasTypHO-HCTOpHYECKa s IICUXOJIOTHS
2025. Tom 21. Ne 3

KyabtypHo-ucropuuyeckas ncuxosorud B crpanax bPUKC
Temarnueckue pegaktopsl — B.B. Py6mos, C.I'. Kocaperkuit

Cultural-Historical Psychology
2025. Vol. 21, no. 3

Cultural-historical psychology in BRICS countries
Thematic editors — V.V. Rubtsov, S.G. Kosaretsky

MockoBcKkHit FocyﬂapCTBeHHblﬁ HCI/IXOJIOFO-HGI[aFOFI/ILIeCKI/Iﬁ YHUBEPCUTET

Moscow State University of Psychology & Education




Coaep:xanue

O cucreme KaTeropuii KyJIbTyPHO-UCTOPHIECKON ICUXONOTUH
J.C. MatiOanckuily, B.B. PYOUOB  ......oeeeeveeeeeeeeveeeeeeeeeeves e 4

K mpobieme KOHCTPYHPOBAHUST 00PA30BATENBHBIX TIPAKTHK HA OCHOBE CUCTEMBI
MOHATHUH KyJIbTYPHO-UCTOPUYECKON IICUXOJIOTUHI
A.B. Konoxomun, B.K. 3apeuxuii, U.M. Yianosckast, O.B. PYouoa ..........cceorrceevonrrnrnnnns 15

[TpakTHKOOPHEHTHPOBAHHAS HayKa Ha 6as3e KyJbTyPHO-UCTOPUYECKON MICUXOJIOTHH:
UCTOPUS U MEPCIEKTUBBI
EHN. Hcaeg, CL. KOCAPOUKULL  ......cueueeeeeeeeeieerieeie ettt ettt sesasseensans 27

Jlanamadt Ky IbTypHO-UCTOPUYECKOI TICUX0JI0THH B cTpanax bPUKC+:
61O IMOMETPUYECKIIT aHAIN3
A.A. Illsedosckast, B.B. [lonomapesa, A.A. Kopnuees, HB. Camopo0og ..........eeeeeereereenennn. 39

Cy6beKTHO-CUMBOJUYECKUH ITOIX0/] K PAKTUKE OKa3aHMs ICUXOJOIHYECKOM
MTOMOIIIH JETSIM U TTO[POCTKAM
A M. TIOTSIKOB ettt ettt ettt ea et ettt eae st s e et eas e eteneesennnenan 71

ITonarue «IIepeKUBaHnEe» B TPyJ1aX JI.C. Boirorckoro n IIEPCIIEKTUBBI €TI0 PACKPBITHUA
B COBpeMeHHOIL/,I TEOPHUH U ITPAKTUKE CHGHI/Ia]IbHOIL/,I IICUXOJIOTUN
TH. CUHUUGA oottt s a e s bbbt s e b bt st sns s s nas 80

Mbicisiiiee Tesio B COIUATbHOM MPOCTPAHCTBE: GUI0CODCKIE OCHOBAHMS

UHKJIIO3UU B PAMKAX KyJIbTYPHO-UCTOPUUYECKOTO MOX0/a (110 MaTepraiaM paboT

JI.C Boirorckoro u 3.B. MibenkoBa)

H.A. BAZOACAPOBA ..o s s ssaes 89

OT Tpaguiny K MHHOBAIIUU: KYJIbTYPHO-UCTOPUYECKHI BEKTOP 00pa3oBaTeIbHbIX
MPAKTHK U COIMAMU3AIUS IeTell B COBPEMEHHOM 00II[eCTBE
C.P. I'eéoprsin, M.M. Hcnupsn, B2K. Capxucsi, A.B. TAOCBOCHH ... 97

Pazsinune, a He 1eUIAT: THATEKTHIECKAS TE[ATOTUIECKAst MOJIENb
11t ipeobpasyionero obpasopanust «O6yyaii — orennBail — o0yyaii»
JIHC. XADOMAI oo 106

JleTcTBO, TOMMTHKA M COIUATBHO-KYIbTYPHAST TIO3UITHOHATBHOCTB:
KPUTUYECKUIT aHATTN3
Co RYMAD ettt ettt ettt 114

[Tudposoe obyuenne B Kaaccax ¢ pasHbIM YPOBHEM MOATOTOBKH:
IICUXOANATHOCTUYCCKUEC HpO6JI€MI)I " TEPCIEKTUBDI HeﬂaFOFI/I‘{eCKOﬁ TIICUXOJIOTUU
C. HAHOCP, . APODA oo 124

Jlexosonuzanms negaroruku B mocranaprensckoit I0xxuoit Adpuxe:
pacuupennoe nonnmanue treopun JI.C. BBIrOTCKOTO 1 HOBbIE TIOCTYJIATHI
AL MUMUBU oot et 136

Marexnas mefarornka u mpoekt "Vrposas 6puraga” (Brincadas): urpa, areHTHOCTb
u TpaHcdopMals B KoHTekcere oOpasosanus crpan BPVIKC+
@D.K. Jlubepanu, M. JTemoc, JLK. MOOCCTNO-CAPPA ..o 145

O6pasoBanue nperogaBareieil THOCTPAHHbIX SI3BIKOB YEPE3 COLUAIBHYIO

NESITETbHOCTD: KyJIbTYPHO-UCTOPUYECKAST TIEPCIIEKTHBA

ot bpasuiuu k crpanam BPMKC

A. Tansu Hemo, Y. K.K. /luezec, M.K. K. MA2ANBSITIHC ..o 156

Pacnipoctpanenue kynbTypHO-rictopudeckoii Teopun JI.C. Boirorckoro B bpazuiun
3. IIpecmec, 3. TYHEC, T.M. BIK ..ottt 166



Contents

On the system of categories of the cultural-historical psychology
A.D. Maidansky, V.V. RUDESOU  ....c..ccoorveereeeeereereeeesieeseeseesses s

Toward the construction of educational practices grounded in the conceptual
system of cultural-historical psychology
A.V. Konokotin, V.K. Zaretsky, .M. Ulanovskaya, O.V. RUDLSOUA  ......ooeoeeeeeeereeeeeeeeeeeeennn

Practice-oriented science based on cultural-historical psychology: history and prospects
E.L ISAC0, S.G. KOSATCLSRY  oocooooeeeeeeeeeeeeeeeeee et

The landscape of cultural-historical psychology in BRICS+ countries:
a bibliometric analysis
A.A. Shvedovskaya, V.V. Ponomareva, A.A. Korneev, N.V. Samorodov ——..........creevcerrenrnne.

The subject-symbolic approach to psychological support practice
with children and adolescents
A M. POIJAROUD oo

The concept of “perezhivanie” in the works of L.S. Vygotsky and the prospects
for its consideration in the modern theory and practice of special psychology
ToL SINILSA oottt

The thinking body in social space: philosophical foundations of inclusion

in the framework of the cultural-historical approach (based on the works

of L.S. Vygotsky and E.V. Ilyenkov)

N.BAGAASATOUA ..o s e

From tradition to innovation: The cultural-historical vector of educational practices
and the socialization of children in contemporary society
S.R. Gevorgyan, M.M. Ispiryan, V.Zh. Sarkisyan, H.V. Tadevosyan —..............weecerrennnnn.

Difference not deficit: Defectology and The Teach-Assess-Teach dialectical
pedagogical model for transformative education
JHAEAMAN oottt

Childhood, politics, and socio-cultural positionality: the critical analysis
SeRKUMAT oot bbbt

Digital learning for mixed-ability classrooms: psycho-diagnostic challenges
and educational psychology perspectives
S. CRANACT, C. ATOVA oo ee ettt ettt et ee et et et e e e ee e seneeeeeeeesaees

Decolonising pedagogy in post-apartheid South Africa: the expanded
understanding of Vygotsky’s theory and new postulates
Azwihangwisi EAWard MULRIORT ...

Play Brigade project Brincadas as insurgent pedagogy: play, agency,
and transformation in the context of BRICS+ education
F. Coelho Liberali, M. Lemos, L. KOOI MOACSEO-SAITA oo

Language teacher education through social activity: the cultural-social-historical
perspective from Brazil to the BRICS
U.C.C. Diegues, A. Tanzi Neto, M.C.C. MAZAIR €S ...

Dissemination of L. S. Vigotski's cultural-historical theory in Brazil
Z. Prestes, E. TUNES, M.T. BECR ..ot et sts e eseas e eas s ese s sessenseseasnsensas



KyabTypHo-ucTOpryeckast ICUXoa0rust Cultural-Historical Psychology

2025. 21(3), 4—14. 2025. 21(3), 4—14.
https://doi.org/10.17759,/chp/202500000 1 https://doi.org/10.17759/chp,/2025000001
ISSN: 1816-5435 (1ieuarHbrit) ISSN: 1816-5435 (print)
ISSN: 2224-8935 (online) ISSN: 2224-8935 (online)

Hayunag cratbg | Original paper

O cucreme KaTeropuii KyJbTyPHO-UCTOPHUYECKOM
IICUXO0JOTNn
A.Jl. Maiinauckuii'? 02, B.B. Pyoios'

! MOCKOBCKUI TOCYAPCTBEHHBIN TICUXOJIOTO-TIEIarOTnIecKuil yauBepcutet, Mocksa, Poccutickast Deneparst
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D4 caute@yandex.ru

Pe3stome

B cratbe 06CYKAAIOTCS OCOOEHHOCTH CHCTEMHOIO CTPOCHHS KyJbTYPHO-UCTOPUYECKOU IICHXOJIO-
run (KUII). Ee «TBepapiM siipoM» SIBJISIETCST TIOHATHE JIMYHOCTU KAaK «COIMAJIBHOTO B HAC», BBEJIEHHOE
JI.C. BbITOTCKUM B IIPOTUBOMOJIOKHOCTD TPAAUIIMOHHOMY TIOHSTHUIO JIMYHOCTU KaK COBOKYITHOCTH TICUXO-
JIOTUYECKUX YepT WHAWBHIAA. BBIZEIsts psii crcTeMooOpasyonx KaTeropuil KyJabTyPHO-UCTOPHIECKON
TICUXOJIOTMH, aBTOPBI PACCMATPUBAIOT UX B3aMMOCBS3b U POJIb B TIPOTIECCe CTAHOBJICHUS U PA3BUTHS 9TOM
teopun. [lokazano, 9To, BBIN/IT Ha TTOHUMaHNE JTYHOCTU KaK «IICUXOJOTUYECKON CUCTEMBI», BRITOTCKUI
TEM CaMbIM 3aKJIa/IbIBAeT «CUCTEMHYIO TOUKY 3PEHUsT» Ha IPOIIeCChl Pa3BUTHS U pacia/ia BbICTIeH TCHXN-
ku. Ero Teopus npuHaiiie;KuT K KOMEPHUKAHCKOMY TUITY HAYYHBIX CUCTEM, TIOCKOJIbKY B HEll yUUTBIBAECTCS
«IBUKeHUe HabIoaaTeNist» — KyJAbTyPHO-UCTOPUYECKOE PA3BUTHE YEJOBEYECKO JIMIHOCTH.

Kntouesote cnosa: cuicrema, COTpYAHIIECTBO, BPAIMBAHIE, 3HAKOBOE OIOCPEICTBOBAHIE, 30Ha OJIMKaii-
1Iero pa3BuTHs, epeskuBanue, ahdexT, TMIHOCTD

st urupoBanus: Maiinanckuii, A.B., Py6uos, B.B. (2025). O cucreme Kareropuii KyJIbTypHO-UCTOPUIECKOI TICHXO-
sorun. Kynsmypno-ucmopuveckas ncuxonozus, 21(3), 4—14. https://doi.org/10.17759/chp,/2025000001

On the system of categories of the cultural-historical

psychology

A.D. Maidansky"? 5, V.V. Rubtsov!

! Moscow State University of Psychology and Education (MSUPE), Moscow, Russian Federation
2 Belgorod National Research University (BSU), Belgorod, Russian Federation
D4 caute@yandex.ru

Abstract

The article discusses the systemic structure of cultural-historical psychology (CHP). At its “core” lies the con-
cept of personality as “the social within us,” introduced by L.S. Vygotsky in contrast to the traditional notion of
personality as a collection of individual psychological traits. By identifying a number of system-forming catego-
ries of the CHP, the authors examine their interrelations and their role in the formation and development of this
theoretical framework. It is demonstrated that, by arriving at understanding of personality as a “psychological
system,” Vygotsky laid the foundation for a “systemic perspective” on the processes of development and disinte-
gration of higher psychological functions. His theory belongs to the Copernican type of scientific systems, as it
incorporates the “movement of the observer”— cultural-historical development of human personality.

Keywords: system, cooperation, vraschivanie, sign mediation, zone of proximal development (ZPD), per-
ezhivanie, affect, personality

For citation: Maidansky, A.D., Rubtsov, V.V. (2025). On the system of categories of the cultural-historical psychology.
Cultural-Historical Psychology, 21(3), 4—14. (In Russ.). https://doi.org/10.17759 /chp,/2025000001
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BOJIBHIaH U cioxkHast npobieMa, K 00CYKIEHUIO KO-
TOPOU MBI IPUCTYIIAEM, BPSII JIK MOKET OBITh perire-
Ha B ¢opmare cratbu. OTgaBas cebe B 9TOM OTYET, Mbl
PENINIIN COCPeI0OTOYNTh OCHOBHOE BHUMAaHUeE Ha UCCJIe-
JOBaHUU 0coGeHHOCTel cucteMHOro crpoerust KUTI
U HECKOJIbKUX €€ <Y3JIOBBIX», CHUCTEMOOOPA3YIOIIIX
KaTeTropuii, ¢ MeJbi0 BBISICHUTH POJb KaKIOU U3 HUX B
mpoiiecce pasBUTUL 3TOU HAYUYHO-UCCIE0OBATEIbCKOMN
[IPOTPAMMBbL.

1. JINYHOCTh KaK «COLMAJbHOE B HAC»

W3BecTHO, YTO TIPU CO3[AHUN «HOBOW ICUXOJOTUN
yesoekar» JI.C. BeiroTckuii onupasics Ha cucteMy KaTe-
ropuii «Kamurangas, OTpasKaiolyto, B JOTUIECKN TUCTOM
BUJIE, CUCTEMY OYP:KyasHbBIX TPOU3BOJCTBEHHBIX OTHO-
meHuii. B aTO# cucTeme mMmeeTcsa cBOS MPOCTas <KJe-
TOYKa» — ToBap. B camMoM panHeM COXpaHUBIIIEMCS Ha-
6pocke cuctembl KT BoIroTCK it IPOBOUT aHATIOTHIO
MesKy ToBapoM 1 indHoctbio (). To u gpyroe — Beru
«4yBCTBEHHO-CBEPXUYBCTBEHHBIE», T. €. COIMAJIbHBIE.
JIMYHOCTh CTPOMTCA MO 00pasily OOIIECTBEHHBIX OT-
HOTIIEHUI MEXKJIY JIIO/IbMU: «f eCTh COIUaJbHOE B HAC»
(Boiroreknit, 2017, c. 112).

[TousiTHE JMUYHOCTH OIHUCBIBAET HE COBOKYITHOCTD
BCEX IICUXOJIOTUYECKUX 4YepT uHauBHIa (Kak Bce elle
MIPUHSTO J[yMaTh W B HAIIW THU ), & TOJbKO U UCKITIOYU-
TEJNBHO BbICUULL, COutozeH bl caou Ticuxuku. Vpaes co-
[UAJIBHOI TPUPOJIBI JIMIHOCTH 00PA3yeT KPAeyroJIbHbII
kamenb KUII, mnm «K1r04 K ICUXOJIOTUN YeI0BEKay, 110
cOOCTBEHHOMY BBIPAKEHUIO BBITOTCKOTO.

«Cybcrannueii» ToBapHBIX OTHOLIEHMIT, 10 Mapk-
cy, SIBJISETCS 4esioBeuecKWi Tpyz. Bce mpouwne ako-
HOMHWYECKHE KAaTeTOPUM BBICTYTAIOT KaK <«MOJYChI»
9TOI BceoObIell cyOCcTaHIUU, M KAllUTal eCTh He 4TO
WHOE, KaK «OBeleCTBIEHHBIN TPya». ¥Yuenne Mapkca,
Kak 1 cama oOlIecTBeHHasl JKU3Hb, BPAIlaeTCsl BOKPYT
«CoJiHIa Tpyaa». VI IH4HOCTD, U TOBAp, U BOOOIIE BCe
coOCTBEHHO uesioBeueckue (KyJIbTypHbIe) (DOPMBI TI0-
BeJIEHUS U TICUXUYECKOU JKU3HU BO3HUKAIOT B TIPOTIEC-
ce Tpyna.

BriroTckuii mpuHUMaeT 3Ty aKCMOMY MaTepuaJiu-
CTUYECKOTO TIOHUMAHUST UCTOPUN: <« TPY/I SBUJICS KOJIBI-
6€eJIbI0 BCEX BBICIINX IICUXOJIOTUYECKUX (DYHKIIMIA, BCEX
BBICHTUX crieluuuecKnx JJjisl yejoBeka hopM HoBejie-
Hus» (Beirorekuii, 1931, c. 38).

OTtkpbiTHeM BBITOTCKOro crajia napaiieiv mexcoy
opyduem mpyoa u 3HaKomM — CJIOBOM, ITIPEXKIE BCETO.
Kak opynus gaiot JIofsiM BJIACTH HaJl BHENTHEH TTPUPO-
IO, TaK 3HAKH TTO3BOJISTIOT aKTUBHO U3MEHSTD UYKYTO U
CBOIO TICUXWKY, VIPABJISATh COOCTBEHHBIM TIOBEICHIEM
U IyIIeBHOW KM3HBIO. B 2TOM TeXHOJIOTHUN yIIpaBJIeHNs
€000l U COCTOUT IICUXOJIOTUYECKOE IIPEUMYIIECTBO Ye-
JIOBEKA B CPABHEHUU C JKUBOTHBIMU.

Co caoB A.H. JleonTheBa MBI 3HaeM, YTO ITO CBOE
oTkpbiTue Bbirorckuii coBepuiui B kouie 1924 wian
navyase 1925 roma. Tox ciyctss oH pasBUBaeT HIECIO

HcrtrnHoe 1eficTBUTENBHO TOJBKO KaK CUCTEeMA.
T'eopz I'ezenv

«OPYMUIHOCTH CJI0OBa» B OJIOKHOTE U3 FOCIIMTaJIA B 3a-
XapbUHO.

«UItak, oTam4ms cioBa: OHO €CTh UCKYCCMBEHHO CO3-
JMaHHbBI cTUMYyJI (Cp. TEXHUKA), OHO €CTh opyodue ToBe-
neHus... PedeBoe moBeieHNe OT HEPEYEBOTO OTIMYACTCS
KaK TPYJ OT MPUCIOCOOTEHUS KUBOTHBIX... CJIOBO €CTh
CHEIUAJIbHBIN CTUMYJI JIJISI PETYJIUPOBAHUS, /IS Opra-
HU3AIUY TIOBEJIEHUST — YYKOTO U cBOero» ( BeiroTckuii,
2017, c. 106—107).

[anee BpIroTckuii nekaapupyeT cBO pa3pbiB C pe-
aKkToJIoOTHe: TIcuXuka — GhopMa akmugHozo, a He peax-
TuBHOTO TIoBesiennsi. OHa GUIBTPYET MOTOK BHEITHUX
JIaHHbBIX, 0TOUPAst T€, YUTO MO3BOJISAIOT AEHCTBOBATH HoJIee
2¢dGEeKTUBHO.

«OHa ectb opran 0T6Opa, CUTO-PEIIETO, U3MEHSIIO-
1iee MUP Tak, 4TOObI MOJKHO ObLIO JieiicTBoBaTh. B aTOM
ee TMOJIOKUTENbHAST POJib... OTOOP MEHCTBUTETHHO BBIC-
mux Gopm mocruraercsi B rcuxuke. Kpachoe, cunee,
IPOMKOE — Hapesaii MUP Ha IOPLUU, YTOObI S MOI' €r0
ecTh U He caomarh 3yOnr» (Boirorckuit, 2017, ¢. 129).

JKuBast, ak TUBHO «I10€/1aio1asi> MUp eI TebHOCTD 1
€CTh «COJIHIIe», BOKPYT KOTOPOTO BPaIaeTcs ICUXUKA, B
TOM 4ucJe 1 desoBedeckas jayma. [Ipasaa, cam Bwiror-
CKHI HAIIPSIMYIO TaKoi BbIBOJL He hopmyJinpyet. B aTtom
Hanpasaeann paspuBam KUII A.H. JleontseB u ero
copatHuku (cm.: JIeontwes, 1974; Jleontnes, 1981). Ho
yke BBITOTCKMIT BefleT MCCIEeOBAHUST <T€HETHYECKUX
Y3JIOB, COEIMHSIONINX BOEIWHO MBIIIJICHUE U MPAKTHU-
YECKYIO JIESITEIbHOCTD PeGEeHKa», TIPUUEM aTa JesITeTb-
HOCTh TIOHMMAETCSI UM KaK NepE00CH08A U OBUNCYUAS
CUJIA PA3BUTHS MBIIILJIEHUSI.

Ecimm neuxuka BooGe ectb (opMa aKTUBHOI Jes-
TEJIbHOCTH BO BHEIITHEM MUPE, TO BCSIKOE U3MEHEHUE Xa-
paKTepa 9TOM AeATeIbHOCTH BIedeT 3a co00il epeMeny
B XapakTepe TCUXnuecKoi xusnu. Korza nesaresbHoCTh
B CBOEM Pa3BUTHH ITOJHUMAETCST HA CTYIIEHb TPY/la, TOT-
Jla, TPUTOM UMEHHO B JIOHE TPY/Ia, BO3HUKAET U BBICIIAs
MICUXHUKA C €€ UCKYCCTBEHHBIMHU OPYAUSIMU — 3HAKAMU.
Kak u ee «cybOcraiusy, TPy, YejoBedecKass MCUXUKa
colpajgbHa U UCKyCcCTBeHHA. JIMIHOCTH He 1ap TTPUPO/IBI,
ee CO3/IAI0T CAMHU JIIOJIM TIPH MTOMOIIY 3HAKOB U3 «ChIPbs»
MPUPOJIHBIX TICUXUUECKUX (DYHKIUIA.

B zanucax 1926 roga Mbl HaXOAMM YIKe BIIOJIHE
chopMmupoBaBiieecss <«TBePJOE SAPO» TEOPETUUECKOM
CHUCTEMbI, KOTOPasi BIIOCJEJACTBUU IMOJYUYUT HA3BAHUE
«KyJbTYPHO-UCTOPUYECKON TICUXOJIOTUNy». Biarogaps
STHUM 3aIIUCAM Mbl MOKEM HAOJIIONATh 3apodcoerue cu-
cmemvr KUTI.

2. CoTpyiHUY€CTBO

Hayunble cucteMbl He BO3HUKAIOT W3 HUYETO, €X
nihilo, Tem Gosiee — B Haykax o yesoseke. CorpyaHuye-
CTBO — Karteropus, kotopas cBa3biBaeT KUII ¢ nucropu-
YecKOH a10X0i, B KOTOPYIO 5KWUJI M TBOPUJ BhITOTCKHUIA.
I10 ObLIA 2I10XA BEIMKOH MEUYTHI O MHPOBON KOMMY-
He, OCHOBaHHON Ha <«IJIAHOMEPHOM COTPYAHHUYECTBE»
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(Mapkc)!. Uaes corpyaHudecTBa OYKBaJIbHO BUTAIa B
Bozayxe. CBOIO «CHCTEMY COTPYIHUYECTBA» [T MOJI-
POCTKOB B TPYAOBOW IIKOJIe BTOPOU CTYIEHU paspada-
teiBaJ1, HattpuMmep, [1.I1. Bronckuii.

HeTpyiHo 1OKa3aTh CHCTEMOOOPA3YIOIIUI XapaKTep
KaTeropuy coTpynHnvectsa B cucreMe nmougruit KMII:
MBI BCTpeuaeM ee u B popmysie 06IIero reHeTuIecKoro
3aKOHA KYJIbTYPHOTO Pa3BUTHS IICUXUKH, 1 B OIIpefieie-
HUW 30HBI OJIMKANIIEr0 Pa3sBUTHS, M B OCHOBAHUU CIie-
[[UAJIbHON Ie/JarOTUKK BBIFOTCKOTO ¢ yuyeHueM o «Iipe-
ojosieHnu jieeKTas yepes CoTpyAHUYECTBO.

ITpu aTOoM KaTeropusi COTPyAHHYECTBA Kak Obl He
cnenumuna s KUIL. He ona nmpouspacraer u3 KyJib-
TYPHO-HCTOPHUYECKON TeoprH, a HA0GOPOT, OHa CTajia TOI
MTOYBOH, HAa KOTOPOH BBIPOCJIIO IPEBO KYJIbTYPHO-UCTOPH-
YeCKOI TeOPUH, PABHO KaK 1 MHOTHE JIPYTH€e TICUXOJIOTH-
YecKue U Melarormyecke cucteMpl. K mpuMepy, Bo BTO-
poii ryiaBe « MblieHNd U pedn» BBITOTCKUY KPUTUYECKUT
06CysK/IaeT POJIb TIOHATUSI COTPYAHMYECTBA B YYEHUU
JK. [Inaxke 0 pa3BUTUU JETCKOTO MbIILIeHUS (110 cXeMe
<3TOLIEHTPU3M, IPUHY KIEHUE, COTPYAHNYECTBO ).

Cam Bpirorckuii HaunHaeT 110J1b30BaTbCS KaTeropu-
eil coTpy/iHMYECTBA C IIePBbIX 1IAr0B B HayKe, ele Ipe-
JKJIe CBOETO YBJIEUEHUS] PEaKTOJIOTHEH W JI0 Tepees/ia
B Mocksy. Tak, yke B cBoeil mepBoil HaydHO! paboTe
(c6opHUK ObLI 1OATOTOBJAEH UM B [OMesie 1 oTneyaTan
B MeCTHOU Tuniorpacdun ) BITOTCKWI BRICTyTIAET TPOTUB
«UHIUBUYATbHO PEMECTEHHUYECKOTO» 00yUeHUs Clie-
nbIxX eteil. «Takoil Tpya He TpUyvaeT COTPYAHUYATb...
CoTpyZIHUYECTBO CO 3PSYUMU JIOJIKHO CTaTh OCHOBOIA
TpyAoBoro BocniuTanus. Ha aToii ocHoBe co3naercs uc-
THHHOE OOIIEHNE CO 3PSIYUMHU, U TPYJL OKAKETCS TOU y3-
KOU JIBepbio, Yepe3 KOTOPYIO CJETON BOWET B JKU3Hb.
Coszpaiite 3/10pOBBIN TPY/lL — OCTAJIbHOE TPUIOKUTCS»
(Bwirorckuii, 1924, c. 20).

[To cytu pmena, MOHATHE COTPYAHUYECTBA CTABUTCS
UM B IIPSIMYIO CBSI3b € TPYIOM U TPYZIOBBIM BOCITUTAHUEM
neTeil. «3/I0POBbIil TPY/I» BKIOUAET B ce0st COTPYTHIYE-
CTBO KaK CBOIl HeoTheMJeMblil arpubyT. B aTom miane
MOHMMAaHWE COTPYAHUYECTBA Y BBITOTCKOTO KapinHaIb-
HO oTsinvaercd, HaripuMmep, ot I1. JKane, KoTopsIii pac-
CMaTpPUBAET OXOTY BOJYBEH CTal KaK IPUMEp «UCTUHHO-
ro corpyauudectsa» (une véritable collaboration).

3pesblii BeIroTcKuii cTaHeT paccMaTpuBaTh COTPY/I-
HUYECTBO KaK CMOCO6 KYJbTYPHOTO Pa3BUTHSI, €[MH-
CTBEHHO BO3MOJKHBIH /17151 yesioBeka. [lo oTHOmeHuo k
CO3HAHMIO B 1IEJIOM U KaX/I0H IICUX0JIOTHYeCKON PyHK-
MU B OTHAETBHOCTH COTPYAHUYECTBO — OMNPAGHOL
NYHKM passumus, caMasi epBasi, <MHTEPICUX0JIOTHYe-
CKasi» CTYIleHb pa3BUTHs. «Bcskas BwIcIIas mcuxmye-
ckast (pyHKIMS Oblia paHblle cBOe0OPasHOI (HopMoil
MICUXOJIOTUYECKOTO COTPYAHUYECTBA», — HE yCTAET T0-
BTOpsTh Boirorckuii (Boirorckuii, 1984r, c. 56).

B mocaeBoennbiii nepuon ucropun KUIT pabora
IIa, B OCHOBHOM, [0 JIMHUM KOHKPETH3AI[MU MOHS-

THSI COTPYAHUYECTBA. B mporiecce 310l paboThl BO3HIK
PSIL HOBBIX MOHSITHIL, TAaKUX KaK <«JIEJI0BOEe OOIIeHUEs
(A.1. MelepsikoB), «COBMECTHOEe pasjieJieHHOe JIeii-
CTBHE», «COBMECTHO-pacupezeientas (yuebHas) Jes-
tesbHOCTh> (B.B. laBbiios, B.B. Py6iioB) u ap.

B nacrosiiee BpemMs KaTeropus COTpPYHUUECTBO / «CO-
BMECTHAS AEATENbHOCTb> IIOAyYrIa HauOoJee IIOIHOE
U BCECTOPOHHEE OCBelleHune B ucciaenopanusax B.B. Py6-
110Ba, OOOCHOBABIIETO COUUANLHO-2eHeMUUCCKULL MemOo0
MCCJIe/IOBAHUS TTPOIECCOB PAa3BUTUS MOHATHI Y JleTell B
3aBHCHMOCTH OT CIIOCOOOB OpraHmsaniy yd4eGHbIX B3a-
umozeiicremii’. B paborax B.B. Areesa, I0.B. T'pombiko,
P.4. T'yamana, A.I'. Kpurkoro, A.B. KonokotnHa u 1pyrux
nocJesoBaTesiell CONMMaabHO-TEeHETHUECKON TICHXOJIOTHH,
OTTMPAIOIIXCS Ha cucTeMy KJtodeBbix mousatuii KNI u
TEOPUH JIESITEIBHOCTH, OBIITU MOTYIEHbI SKCIIEPUMEHTAIb-
Hble JIaHHbIE, TOAPOOHO PACKPHIBAIOLIKE IIPOLIECC OPraHu-
3aIMK COBMECTHOTO JIEUCTBUS, OTIMCAHBI TICUXOJIOTUYECKIe
XapaKTEPUCTUKU PA3JINYHBIX TI0 CBOEMY COJEPXKAHUIO U
CTPOEHUIO CIIOCOOOB B3aMMOEHCTBUS (COTPYIHNYECTBA)
JIIeTeli ¥ B3POCJIOTO, JIeTeli Meskay co00il, a TakKe UX B3au-
MOCB$I3b ¢ 0COOEHHOCTAMU Pa3BUTHsI KOTHUTUBHBIX 1 KOM-
MYHUKATUBHO-pehJIEKCUBHBIX ITPOIECCOB.

B cBoeit ocHOBe «3ambices» cONMATbHO-TEHETHYe-
CKOTO METOJIa Onupaercs Ha (PyHIaMEeHTAJIbHBII 3aKOH,
cchopmymuposannbrii JI.C. BeiroTckum, coriacHo KOTO-
pPOMY collasibHble B3aNMOJIENCTBUS («COIMATbHBIE OT-
HOIIEHWST» WJIH, MO03Ke, «COBMECTHASA NeATEeTHHOCTD )
ecTb He «(haKTOpP», a UCMOYHUK PA36UMUSL «3a BCEMU
BBICIIIUMU (DYHKIIMSIMU U UX OTHOIIEHUEM CTOSIT 2eHe-
MUYECKU COUUATDHBLE OMHOULEHUSL, PEATIbHbLE OMHOUEHUS
modeti Homo duplex (zam.: yenosex nsoiinoii)» (Bbi-
rotcknuii, 1986, c. 54; Bbiiesiero namu — Agm.).

3/1eCb OTMETHM JIBa KJIIOUEBBIX MOMeHTa. Bo-nepauix,
kak noguepkuBaer [.A. IlykepmaHn, «conmaibHble OT-
HOIIEHWST — 9TO He TPOCTPAHCTBO WJIM YCJIOBUS Pa3BU-
THS, a caMa IJIOTh WHTEPIICUXUIECKOI (DYHKIUH: TO, UTO
cymectByet Jjinitb MEMK/LY sogpmu, He MpuHaIeRa
HUKOMY W3 HUX. VHTeprcuxmyeckoe He MOSBISETCS
B OTHOINEHUSX, a SABJgeTcsd 3TUM oTHomeHuems (Ily-
kepmat, 2006, c. 61—73). 160, coriacHo Boirorckomy,
«BCAKas BBICIIAS Neuxndeckas GyHKIUs Oblia BHEIIHeR
IIOTOMY, 4TO OHa OblLIa COLMAIBHON PaHbIe, YeM CTala
BHYTpeHHEH, cOOCTBEHHO MCUXUYECKOi (hyHKIMEH, OHa
OblLa IPEXKIe COLUANbHBIM OTHOLIEHUEM [IBYX JIOAEi»
(Borrorckuii, 1984a, c. 145). Bo-emopuix, B KOHIEIINN
BeIToTCcKOTO CJI0BO «T€HETHYECKUiT» TTPONCXOUT HE OT
CJI0BA «T€HETHKay, a OT CJIOBA «T€HE3UC», T. €. PAa3BUTHE,
[IPUYEM Pa3BUTHE, COBEPIIAEMOE HE IMYTEM ITPOCTOTO
«HaKOIJICHWUST» OTIPE/IEJICHHBIX XapaKTePUCTUK, KOJIUYe-
CTBEHHOTO POCTA, & MOCPEICTBOM KAaueCTBEHHBIX M3Me-
Henuit n tpancgopmanuii. Mnade roBopsi, Boirorckuii
MPSIMO YKa3bIBAJI, YTO UMEHHO «PeajIbHbIEY, T. €. JKUBBIE,
Pa3BUBAIOIIMECS OTHOIIEHWS, B3AaUMOJIENCTBUS MEXKJLY
JIIOJIbMU OTPEJIEJISTIOT XapaKTep TeX KauyeCTBEHHbIX W3-

! Tak, «B nIaHOMEPHOM COTPYZHMYECTBE ¢ APYTUME PAGOUMil CTUPAET UHANBK/IYATIbHbIC TPAHUIIBI M PA3BHBAET CBOU POAOBBIE TIOTEHIIN>

(Mapke, 2017, c. 356).
2 TloppoGHee cm.: Py6rios, 2024.
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MEHEHWH, KOTOpbIe OYAYT COCTABJSATH CKJAIBIBAIOIIN-
ecst y pebeHKa mcuxXudYeckue HoBooOpasoBaHus. «...OT
MPOTEKAHUS OJTHOTO BHYTPEHHE 3aBUCHUT TTOPOKICHUE
u nporexanue apyroro» (Pyb6nos, 2006, c. 14—24). Ta-
KOe MOHUMaHWe B3aMMOCBA3U TIPOIECCOB COIUATBHBIX
B3aUMOEHCTBUI U Pa3BUTHUS ¢ HEM30EKHOCTHIO IPHU-
BEJIO MCCJIe/IoBaTe el K IOCTAHOBKE TIPOOJIEMbI TTOUCKA
3 GhEKTUBHBIX CTOCOOOB OPraHU3aIM COBMECTHON Jie-
ATENBHOCTH JIETEH, eTel MEXKIY cOO0IT 1 CO B3POCIIBIM.

B paGore B.B. Py6uoBa Ha Marepuaje METOAUKU
«Kospito m3 mpeaMeToB» ObIIM  TPOAHATH3UPOBAHBI
CBSI3U MEXK/IY XapaKTePOM 1 CIIOCOOOM B3aUMOICHCTBIIS
JieTeii B poriecce perernst yueGHol 3azaun (Koomepa-
1I1s) ¥ YPOBHEM PAa3BUTHUS OMEPANMOHATBHBIX CTPYKTYDP,
CBSI3aHHBIX C MHTEJJIEKTYAJbHON oTepaineil BKIIOue-
Hug noakiaacca B obuuii kinace (Py6uos, 1996, c. 99—
110). B pesysibraTe onmcaHbl TUITBI KOOTIEPAITNH, XapaK-
TEPUYIOIHe CIIOCOOBI COBMECTHOTO JIEUCTBHSL, KOTOPbIE
ABJSAIOTCS TI0KA3aTEJAMU COTPYAHUYECTBA B YCJIOBUAX
pacitipezieJIieHUs IeATeTbHOCTH MEXK/LY ee yYaCTHUKAMU.

Koonepayus, ocnosannas na opuenmauuu Ha 00uH
npusnax anemenma cmpyxkmypol. OcoOGEHHOCTH KOO-
[epaiuy JaHHOTO THUIIA COCTOUT B TOM, YTO BHUMaHUE
YYACTHUKOB 00OPAI[eHO Ha BO3MOKHOCTH BBIOJTHEHIIS
cOOCTBEHHON WHIMBUAYAJbHON Olepaiuu. ¥Y4YacTHIUKN
HE BBIIEJISIOT CBSI3U MEKY WHAMBUAYATHHBIMU OTepa-
IUSMU U He OPUEHTUPYIOTCS HA 3Ty CBSI3b KaK Ha CIIEIH-
AJIbHBIN [IPEIMET aHAJIN3a, B PE3YJIbTaTe Yero «00Iass
3a/1aua pasjiesiseTcss Ha Psiji He3aBUCUMBIX 3a71a4, KOTO-
pbie penaioTcs KasKIbIM U3 YYACTHUKOB CAMOCTOSATEb-
HO, BHE 3aBUCUMOCTH OT Pa3BOPAaYMBABIIUXCS AeHCTBUI.

Koonepayus, ocnosannas na opuewmauyuu Ha 0ea
npusnaxa aiemenma cmpykmypol. [lng panHoro tumna
KOOIIepalluy XapaKTepPHO IIPeojioJieHre OpUeHTaAlUN
YYACTHMKOB Ha BBIIOJHEHUE MHAUBUYaAJIbHBIX ollepa-
muit. Jletn paccMaTpuBatoT oONIMiT pe3yabTarT paboThl
Kak 00YCJIOBJICHHBIN TTOC/IEI0BATEIbHOCTBIO B3aMO3a-
MeIaeMbIX WHIUBU/IYAJIbHBIX oniepaiiuii. Tem He MeHee,
aTa BbIesIeMast YYaCTHUKAMU TTOCJIeI0BATEIbHOCTD 1
B3aMMO3aBUCUMOCTD WHAMBUAYATHHBIX OTIepaIluii ocTa-
BETCS JKECTKO MPUBS3AHHONW K KOHKPETHBIM YCJIOBUSIM
3a/1auM, B pe3yJbTaTe 4ero yYacTHUKAM He yIaeTcs pac-
CMaTpuBaTh caM CIOCO0 B3aUMOIEHCTBHA Kak OOIIuil
€11oco6 COBMECTHOTO PEIICHUS 331U,

Koonepayus, ocnosannas ma opuenmauuu Ha c6:3v
npusnaxos aremenmos cmpyxmypot. Ha ocnose koornepa-
[[W JIAHHOTO THTIA JIETU BBIESIOT Kak 0coOYIo 3a7auy
OPTaHM3aIMI0 CaMON COBMECTHOH JesitesbHOCTH. CI10-
€006 Takoil OpraHM3aIuu CTAHOBUTCS ISl HUX TIPEIMe-
TOM CTIEIMAIBLHOTO aHAJIN3A U PehIIEKCUM.

B menom, mccaenoBanue 1MOKa3ano, 4yTo (hopMupo-
BaHMe HAYYHBIX TTOHATUI BO3MOKHO HE B «COTPY/HU-
4ecTBe» WM <OOIIEHUH» YYACTHUKOB 6006U4e, HO TIPU
oTpezieJIcHHBIX (hOPMax 3TOTO COTPY/HUYECTBA, KOT/IA,
BO-TIEPBBIX, CaM CIIOCOO OPraHU3aIuu COBMECTHON Jie-
ATEJILHOCTA CTAHOBUTCS MPEIMETOM aHA/IN3a y4aCTHU-
KOB, BO-BTOPBIX, KOTJIa TaKOH aHaJIN3 OMocpenyeT Mpo-
1ece pelieHusd peIMeTHON 3a1a4n.

ITU Pe3yJbTaTbl HOJYYUIU JQJIbHEHIIYIO KOHKpe-
THzanuio B uccienoBanuu B.B. Py6uosa u A.B. KoHo-

koruHa (Rubtsov, Konokotin, 2020), koTtopble usydanu
ocobeHHOCTH c110c000B B3aUMO/IEICTBUS JIeTell TIpU CO-
BMECTHOM pelIeHnH 3a/1a4 Ha paBHOBecue. VM ymanoch
MPOCJIEIUTh JINHAMKY BO3HMKHOBEHUSI COBMECTHOTO
JIENCTBUS, TT0KA3aTh, YTO B3aMMOCB3b IIPOIECCOB KOM-
MyHUKauu, oOMeHa JIeiiCTBUSIMU, B3aMMOIIOHMMaHUS 1
pediiekcuu gABJIETCS TIOKA3aTeeM BKAI0UEHUs. JIETEN B
COTPYAHUYECTBO, XaPAKTEPU3YIOUIMM OCOOEHHOCTH CO-
BMECTHOTO PelleHts 3alad 1 CBOeoOpasue BO3ZHUKAIO-
IUX JeTCKO-B3POC/IBIX COOOIIECTB.

CornacHo JIaHHBIM, TTPABOMEPHO TOBOPUTH O YETHIPEX
THUTIaX B3AUMOJICHCTBUS U, COOTBETCTBEHHO, O YETHIPEX TH-
[ax COTPYAHUYECTBA JETEl, OTPEEISIONINX Ipoliece oOpa-
30BaHUS TOHATUN B YCITOBUSIX COBMECTHOH /1T TETbHOCTH.

Jo-opzanusauuonivlil mun 63aumo0eicmsus BO MHO-
TOM COOTHOCHUTCSI C paHee OMUCAHHBIM MEPBBIM THUIIOM
koorneparuu. [Ipoiiecc pelienus 3aja4m U ero pesyJib-
TAT B 9TOM CJIy4yae BBICTYIIAET JIJIsA JIETel TPOJYKTOM MX
WHIUBUYAJIbHON /lesgTesibHOCTH. OTCYTCTBYET IieJleHa-
MpaBJIeHHAs KOMMYHUKaIUs. PeueBble BBICKA3bIBAHUS
He 3aTParvBalOT COIEPKAHUS 33/[aui. Y YAaCTHUKHU OPH-
€HTUPOBAHbBI, B TIEPBYIO OUYEPelb, HA TTOMCK BO3MOKHO-
CTell TPeo/IoNIeHNsT OTPAaHWYEHUN BBITIOJHEHUST WHIH-
BU/IyaJIbHBIX JIEMCTBUIT IO OTHOIIEHUIO K TIPEAMETHOMY
TOJTI0 33/1a4¥, a WH/MBHUyaJTbHBbIE OIepalui paccMa-
TPUBAIOTCS MU KaK HE3aBUCUMBIE IPYT OT JIpyTa.

Pecdaexcust, kotopass BO3HUKAET B YCJIOBHUSIX TaKOTO
THUTIA B3AaUMO/JICHCTBUSA, TPOSBIIgeTc B (hopMme szouenmpu-
Yyeckoll peuu jieTeli, a Takxke B (hOpMe KOHKPETHBIX Jleii-
CTBWIA, KOTOPbIE HAIIPABJIEHBI, BO-TIEPBBIX, HA COOTHECEHNE
BO3MOKHOCTEN COOCTBEHHOTO IEICTBYSI C €10 PE3YJIbTATOM,
BO-BTOPbIX, HA COOTHECEHNE JIENCTBUS HATTAPDHUKA C €r0 pe-
3YJIbTATOM, B-TPETHHX, HA aHAJIN3 BO3MOKHOCTEN COOTHe-
ceHust COOCTBEHHOTO JICHCTBUS C IEHCTBUSIMU HAaTaPHUKA.

Opeanusavuonnvil mun ésaumodeiicmsus. B naHHOM
THTIE B3aUMO/IEVCTBUSI KOHKPETU3MPYIOTCS Te XapaKTe-
PUCTHUKU COTPYAHUYECTBA, KOTOPbBIE MPOSBJSIINCH Ha
TpeIbIyIeM aTane. PazBuBaeTcss KOMMYHUKAIIHS, Ha-
TIpaBJIEHHAS HA PETYJISAINIO TIPollecca B3anMO/IeiCTBHS,
U BO3HUKaeT pediercist, 06eCceqnBaoIas aHaJIN3 BO3-
MO’KHOCTEM 11peobpasoBaHus IPEMETHOIO IOJIS 3aa4i
B omope Ha o0beArHeHNe WHANBHU/IYaIbHBIX JCHCTBHIA.
Kpome Toro, ormevaercst repexoji y4aCTHUKOB OT aHa-
Jin3a pe3yJibTata CBOETO WH/UBUIYAJIbHOTO JIEHCTBUS
K OpPHEeHTAIlMM Ha CaMO COBMECTHOE JIeHiCTBUe, Ha I10-
HUMaHKe OOIIero pesyibrata Kak crocoba Koomepa-
UM WHAUBUAYAJIBHBIX omepanuii. PassuBatommecs
TpoTiecChl KOMMYHUKAIUN U pedIeKcny CTAaHOBITCS B
JTAHHOM CJIydae OCHOBOW /IJisI BOSHUKHOBEHUST B3aMMO-
TTOHUMaHWS, JIEKAIIero B OCHOBE TOHNMAHWST 3aMbICJIOB
YUYACTHUKOB B OTHOIIEHUU CITOCOOA PEIIEHUST MTPEIMET-
Hoii 3agaun. IIpu 9TOM, XOTS YYaCTHUKU U 0ObEAUHSIOT
MHAMBY/YaJIbHbIE Ollepalluy, caM CIoco0 OpraHu3alun
COBMECTHOTO JIENCTBUS HE CTAHOBUTCS JIJIsI HUX TIPe/IMe-
TOM aHAJIN3a, B PE3YJIbTAaTe Yero OPraHu3aMOHHbIN TUTT
B3aUMOJIENCTBUS OCTAETCST HEYCTOMUYMBBIM M YaCTO Pac-
najiaeTcs Ha WHIUBUIyaJbHbIE TeHCTBUS.

Opzanu3auuonno-pepreKcusnviiit. mun 63aumooeti-
cmeust. JlaHHbII TUTI B3aUMOJIECTBUS XapaKTepu3yeTcs
M3MeHeHNeM TpeiMeTa peraeMoit 3a1a4u. TakuMm mpes-
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METOM JIJIsl YYACTHUKA CTAHOBUTCS CaM CIIOCO0O B3aUMO-
NeicTBUS. DTa HOBas, IO CYIIECTBY, 3a/lada HAYUHAET
OTIOCpe/IoBaTh peleHue MpeIMeTHON 3a7iaun, KoTopas,
B CBOIO OU€pe/ib, CTAHOBUTCS [IJIs1 yYACTHUKOB YCJIOBUEM
/LTS BBIIBJICHUS CYIIECTBEHHDBIX OTHOIIEHUI M3y4acMO-
ro obbeKkTa/sABIeHNs. VI3MeHsaeTcst U xapakTep KOMMY-
HUKal[u{, KoTtopas npuobperaer ¢dopMmy 00CYyKIAeHUs
YYACTHUKAMU UX MOHUMAHUS TOTO, KaK MEHSETCS <I10-
BeJleHNEey> M3Yy4aeMOTO 0OBEKTa B CBSI3U € MEHSIIONINM-
¢ crmocoboM COTpyAHNYecTBa. J[aHHBIH THIT B3aUMO-
MEHCTBYSI MOXKHO HAa3BATh CHEIU(PUIECKE «YUeOHBIMS,
TIO3BOJISTIONIUM  YYACTHUKAM NPeodosiesams 3aaHHbie
B3DOCJIBIM TPAHUIIBI «30HBI OJMKAIIEr0 DPasBUTHI>.
B rtakoii ¢hopme COBMECTHOTO TPEOIOTIEHUS 3aTpy/IHE-
HUH YYaCTHUKH y’Ke He 0CBaNBalOT KOHKPETHOE 3HaHWe/
YMEHME, a OBJIAJIEBAIOT CIOCOOAMU OPTaHU3AIUE CO-
BMECTHOI JIEATENLHOCTU. DTH COCOOBI XapaKTEPUIYIOT
COTPYAHUYECTBO JIeTeil MexKay coOOM M CO B3POCJBIM,
orocpezyIolee MOMCK pellieHus 3a/[auu.

Icesdo-opzanusauuonmoiii. cnocob 63auUMO0etiCmeusl.
Jlanuplii TN B3aMMOJEHCTBMS BHEIIHE HANOMUHAET
OPraHU3AlMOHHDII TUII COTPYIHUYECTBA, OJHAKO <pe-
aJbHOE» B3aMMOJEHCTBUE I10IMEHSIETCS aKTHBHOCTHIO
OJIHOTO M3 YYACTHUKOB, KOTOPbIiI OepeT Ha cebst MHUIU-
ATUBY TI0 PEIIEHUIO 33/Ia4H, <MCIIOJIb3Ys» ITPU 3TOM BO3-
MOKHOCTH HallapHUKA.

IIpvHIMINANBHBIA BbIBOL, KOTOPBIA ObLI cleiaH
ABTOPAMU MCCJIEI0BAHUSI, COCTOUT B TOM, YTO CIIOCOOBI
B3aMMOJICHCTBUS, XapaKTePU3YIOIIe COTPYTHUYECTBO
B COBMECTHOH [eSATEJTbHOCTH, BHYTPCHHE CBS3aHBI C
coziepskanreM (POpMUPYIOINIErocs MOHATHS («PaBHOBeE-
cues). Te yqacTHUKH, KOTOPBIE IEMOHCTPHUPOBAJIN OpTa-
HU3AIMOHHBIN U PehIeKCUBHO-aHATMTHYECKUET CITOCOO
B3aMMOJIEHCTBYS, OKA3bIBAIKMCH CIIOCOGHBI C(hOPMYJIH-
poBath 00Ilee TPABUJIO PEIIECHUsT 3ajlad HAa PaBHOBE-
cue, ONpENeUTh OOMMH MPUHIIMIT PEIleHUsl JaHHOTO
KJacca 3aa4. Bmecte ¢ Tem, B TO BpeMsI KaK yYaCTHUKH,
JIEMOHCTPUPOBABIITNE OPTaHU3AIMOHHBI THI B3aWMO-
JIefiCTBYS, TTPENMYIIIECTBEHHO OMUPAINCh HA MPABUIO
«Bec + paccTosiHue», YYaCTHUKH, JIeMOHCTPUPOBABIIINE
pedJIeKCUBHO-aHAIMTUYECKUI  TUITT  B3aUMOJICHCTBUS,
ONMPATUCHh HA TIPABUJIO MYJbTUIIIIMKAIINN «BEC X pac-
CTOgHME». ITU IAHHDIE JIUITHUI pa3 TOATBEPKAAIOT TOT
(axT, 4To CrMOCOGBI COTPYJAHUYECTBA HETIOCPEACTBEHHO
CBSI3aHBI ¢ 0OCOOEHHOCTSMY ¥ COfIePKaHeM (hOpMUPYIO-
muxcs nousatuit. CorpyAHUYecTBo, crieruduueckoe 1
y4eGHBIX CUTYAIHH, OCYIIECTBISETCS B 0COOBIX (hopmax
OOILIHOCTH, [I7IsI KOTOPBIX XapaKTePHO B3aWMOIOHMA-
HUe W TIOHMMaHue yYaCTHUKAaMU 3aMbICa B3POCJIOTO,
OPTaHUBYIOIIETO «30HY OJIMIKANIIETO PA3BUTHS».

3. 3HakoBOe onocpeCTBOBaHNE U BPalllUBaHHE
C 11cUX0JI0rMYeCcKOi TOYKY 3PeHUs BCAKUI TIPOIeCe

COTPYZHMYECTBA OIIOCPEICTBYETCH OPYAUAMU U/WJIN
3HaKaMU. 3HAaK BO3HUKAET KaK CPEJICTBO BO3/ICHCTBUA Ha
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MOBeZIeHNe IPYTOTOo YesoBeka. B yacTHOCTH, CI0BO TIep-
BOHAYAJIBHO OBLIO «KOMAHIOW IS APYTUX> (3TY UIECIO
Borrorckuii moueprnyn y sKane).

BrmmonHuB cBOIO 3HAKOBYIO (DYHKIMIO B TIpOIecce
COTPY/THIYECTBA, «OPYANE CTAHOBUTCS HEHYKHBIM. /les-
MEALHOCIL YXOOUM 6HYMPb, — 3AMUCHIBAET KaPaH/IAIIOM
Ha cIy4aiiHoM JincTke Boirorckuii. — Bpawusanue mono-
KO 8HauAe NOIHOCMBIO NOGMOPAEM UHCMPYMEHMANOHDBLLL
axm 6HYympu — NOMOM COKPAUEHUS, KOPOMKUE 3AMBIKAHUSL
u 2nyboxue usmenenus» (Boirorckuii, 2017, ¢. 159—160).

WHorma pyr 9TOM COXPAHSIETCsT MBICJEHHBIH 06pa3
opynusi (MHEMOTEXHIUECKAsT KapTa UJIU PeUeBble «CTH-
MYJIBI-CPE/ICTBa»: IeTCKas CINTATIOUKA, IOTOBOPKA, MO-
JIUTBA U T.I.) JUOO co3maercss 0coboe CUMBOJIMYECKOE
opyaue (1udpsl, ueporaudsl, OYKBbI, HOTBI), a HUHO-
I7Ia OpyzAne ucyes3aer OeccaenHo — COXPAHSIETCS JIHIh
YucTasd cxema JIeITeJbHOCTH, U BCe JIEHCTBUE IO BULY
BHOBDb CTAHOBUTCS HETTOCPE/ICTBEHHBIM.

TaxoBbl, ¢ TOUKM 3peHns BpIroTCKOT0, TPH OCHOBHBIX
TUTIA 8PAUUBANUS. KUHCTPYMEHTAIBHOTO aKTa» BHYTPB®.

OTHBIHE YeTOBEK COCOOEH CompYyOHuuams cam ¢ co-
60ii, B CBOEM BHYTPEHHEM MUPE, KOTOPBIil KaK pa3 1 BO3-
HUKaeT B pe3yJibTaTe BpallMBaHUs BHEHIHUX, <UHTEPII-
CUXOJIOTYECKUX> (hOPM COTpYAHMYECTBA. BparuBanue
TBOPHT «CMBICJIOBOE TI0JIe», B KOTOPOM OCYTIECTBIISIETCS
JITYHAST )KU3HB YMa: HECJIBIIITHO 3BYYaT JAUATOTH, 0Oy MBbI-
BAIOTCST TIOCTYTIKY, COBEPIIAIOTCS TTPOIECCHI pedhIeKCHn
1 caMOCO3HaHMs. TBOPUT U3 MPUPOJHON MaTepun — 13
adeKkToB U BPOXKIAEHHBIX TCUXOJOTUYECKUX (DYHKITUI
(OpMEHTUPOBOYHBIX U PEYEBBIX, ITUX IBYX <CUTHAIb-
HBIX cucTeM» ). Kak JIo[Ky WM IJI0T He 1mocTpoulnb Oe3
MaTepuaa, ClloCOOHOIO IIaBaTh B BOJIE, TAK W BBHICIITYIO
MICUXOJIOTUYECKYIO (DYHKIIMIO MOXKHO CO3/1aTh JIMIIb [TPU
HAJIMYMKM COOTBETCTBYIOIIEH «HATYPAJIbHON», WU <3Jle-
MEHTapHOI», TOBOPS A3bIKOM Bblrorckoro.

ComnpoTuBJieHUEe <«HATYPBl» MPUBOAUT K PE3KOMY
CHWKEHUIO W YTIPOTIEHUIO KyJIbTYPHBIX (DOPM JlesTelb-
HOCTU Ha HAYaJIbHOW cTymneHw BpamuBanus. Hekoto-
pble U3 HUX <«3aCTPEeBAIOT» B CBOEM Pa3BUTHHU Ha TOJI-
IYTH, OKa3bIBASICh HE B COCTOSIHUU 3aBEPIIUTEH «I1POOET
BHYTpb> (JI.C. Boirorckuii). BessByuHoe urenue ObLIO
penkocteio emte B [Ipesneii I'pennn u Pume. Pebenky u
€ro HACTaBHUKY — BCET/la COBMECTHBIMU CUJIAMHU, CO00-
[a — CTOUT HEMAJIBIX TPYIOB «BbIPBATb» Ty WJIU MHYIO
MICUXOJIOTUYECKYIO (DYHKIIMIO U3 TJIEHA TeHITaJbTOB U
CX€eM [IPAKTUYECKOM 1eTeJIbHOCTH.

[Tocsie Bpirorckoro nonsgTue BpaluBains He MOJIY-
YUJIO JATHHENINET0 Pa3BUTHSI, €T0 BBITECHIJIO MTOHSITHE
unmepuopusauuu, Tonkyemoii B ryxe Ilnake xax mepe-
XOJI U3 CEHCOMOTOPHOTO TIJIaHa B MBICJICHHBIH, 110 iedu-
nutnu A.H. JleonTtbeBa (y BbITOTCKOTO OTTIPaBHBIM Ty H-
KTOM OBl TUIAaH WHTEPICUXUYECKUN, COTPYIHUIECTBO
B3pOCJIOrO U pebeHKa, a He WHIUBUYAJIbHAsT CEHCOMO-
TOpUKa). 3HAKOBOE OMOCPEICTBOBAHUE U «CUTHU(DUKA-
1ust» (Co3/1anune U aKTUBHOE yIoTpebieHe HCKYCCTBEH-
HBIX CUTHAJIOB) CBEJINCH K GaHAIBHON «Bepbasnsauns>
U CMECTHUJIMCh U3 LEeHTpa B (OH MCCIe0BATENBCKOTO
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uHTepeca. Y A.B. 3amopoxiia mMoHSTHEe WHTEPUOPHU3a-
1Y PACTTPOCTPAHSETCS HA MEPIIENTUBHbBIE ICUXUYECKUE
MIPOIIECCHI, HE OMTOCPEICTBOBAHHBIE 3HAKAMU U OCYIIECT-
BJISIEMbIE — TAK)Ke W JKUBOTHBIMU — CYTy0O WHIUBHILY-
AJIbHO, & HE B COTPY/THUYECTBE.

Ecan uatepnopusanus npeacrasiser coOoil couua-
JU3AUUI0 NPUPOOH020, TO BPAILUBAHUE €CTh UHOUBUOY AU -
3auust CouUaIbHoe0. ATO KapAAMHAIBHOE OTJINYNE CO BCE
PE3KOCTBIO TTo14epKuBai caM Boirotckuii: «He nocrenen-
Hasl COIMAN3AITKS, BHOCHMasl B peGeHKa u3BHe, HO T10-
cTereHHas MHANBUIyaIn3allis, BO3HUKAIOIAs Ha OCHOBE
BHYTPEHHEH CONUAMBHOCTH PebEHKa, SABJISIETCS TIABHBIM
TPaKTOM JieTcKOTO pa3Butusy (Boirorckuit, 1934, c. 282).

WccnenoBanue MCUXOTOTUIECKONW CTPYKTYPBI TPO-
1ecca COTPYMHNIECTBA ABJSETCS BAKHBIM aTanoM (op-
muposanus cuctembl KUIL. C aroit 1esbio Boirorckuit
paspabarbiBaeT «MHCTPYMEHTAIBHBII METO/[», SKCIIEPU-
MEHTAJIbHON OMOPOU KOTOPOTO CTAHOBUTCS 3HAMEHUTAS
«MEeTOJIUKA JBOWHON cTuMydiuus. Ha ocHoBe aToit
METOMKY ObLIU MTOJIYY€HbI TPUHITUITHATBLHO HOBbIE JJIsT
CBOETO BPEMEHH JIAHHbBIE O TIpotiecce 06pa3oBaHus Hayd-
HBIX [IOHATHUHN Y JieTell, CyIIHOCTb KOTOPOIO COCTOUT «B
HaJIeTIeHnn HECCMBICTIEHHOTO CJIOBA 3HAYCHUEM ».

KioueBble aTambl  AaJbHENIIETO PA3BUTHS  TIOHS-
Tist uaTepropusai B KUIT cocraBmim: paspaboTka
[1.4. TambniepuHBIM METOAUKY (hOPMUPOBAHUST «YMCTBEH-
HBIX JIEUCTBUI C 3apaHee HAMEUYEHHBIMU CBOMCTBaMUY; 3a-
ropckuit axcriepument AWM. Meiepsikosa u 9.B. iben-
KOBa, PACKPBIBIIHUIT CIIOCOOBI YCBOEHUST TIEPBUUHBIX (hOPM
KyJIbTYPHOTO TIOBEJICHUS U JKUTEHCKUX (<«CIIOHTAHHBIX»,
10 BbIroTcKOMY) TMOHSATUIT B IPOIECCE COBMECTHO-PA3-
JICJICHHOM  ITPEJIMETHOM  JIeATeIbHOCTH; UCCIe0BaHE
B.B. Py01i0Ba B yCI0BUAX COBMECTHOM yueOHOI fesaTeb-
HOCTU 006PA30BaHUsT HAYYHBIX TIOHITHIT Y IeTell.

PoJtb 3HAKOBBIX CPE/ICTB B CUTYAITUH Y4eOHOTO COTPYI-
HUYECTBA B PAMKAX COIUATBHO-TEHETHYECKOTO METO/IA W3-
yuamu A.T. Kpurknii, A.B. Konokotws n ip. A.I'. Kpunikuit
(Kpuiikuii, 1988) paspaboras cutyaiiiun «OrpaHudeHHOT0
00IIleHUsT>», TP KOTOPBIX HETOCPEACTBEHHAS, MPsIMast
KOMMYHWKAIIMS YYACTHUKOB B IIPOTIECCE PelleHns 3a1a4
OKa3bIBaJlach HEBO3MOKHOM (3a CueT IPOCTPaHCTBEHHO-
TO pa3/eieHns] YYaCTHUKOB 1 OPTaHU3AINK UX PabOThHI B
nudposoii (KomibiotepHoit) cpese). CoriacHo JaHHbBIM,
YUYACTHUKH, KOTOPbIE He ObIJIM OrpaHUYEHbI BO B3aMMO-
JIeHCTBUM JIPYT € IPYroM (KOHTPOJIbHAL IPyIIA), Jerde u
GbICTpee KOOPAMHUPOBAJIH CBOU JIEHCTBYsT, 0OMEHUBAIIICH
MHEHHUSMHU, OTHAKO CMBICJIOBOM KOHTEKCT UX B3anMOJIei -
CTBUSI HOCHJT OTPAaHWMYEHHBIN XapaKTe, B CBSI3U C YeM Y Jie-
Tell BO3HUKAJIN TPYAHOCTH TIPU M3MEHEHUU MTPEAMETHBIX
yeqoBuil sierictBust. He Bbimesistst crienmasbHO 3HAKOBBIE
CpenicTBA OPTAaHU3AINY 1 KOOPAMHAIINY B3aMMOICHCTBU,
ATH JIETH OCTABAJINCH B IJIOCKOCTH <UTPOBOTO» B3aUMO-
NeTiCTBUS U He BBIIEISIN 0000IIAIONTIe CBOMCTBA TOM MO-
JIeJTH, ¢ KOTOPOI OHU paboTasim.

B npoTuBOIONIOKHOCTD 3TOMY, B IPyIIIAX, Iie CO3/1a-
BAJIMCh CUTYAIIUU 3aTPYJHEHUS, Y YYACTHUKOB BO3HUKAJIA
noTpeGHOCTh B BBIPAGOTKE COMTACOBAHHOTO criocoba Jieii-
CTBUA U IIOMCKE CPE/CTB KOOPAMHALMYU B3aUMOJEHCTBUIA
BoipaboTka moloOHBIX 3HAKOBBIX CPEJICTB OMPE/IETISITA CMe-
Hy OpPHMEHTAIINK YYAIIXCsl ¢ UTPOBON Ha y4eOHO-TO3HaBA-

TEJIbHY0, 4TO OBLIO BBIPAKEHO B MEPEXOJIE OT OTHAENbHBIX
P00, HATIPABJICHHBIX Ha BBISIBJICHNE CBOMCTB KOHKPETHON
MIPEAMETHOM CUTYaINH, K PodaM, HAIPAaBJIEHHBIM HA BbI-
sIBJIEHNE CTIIOCOO0B KOOP/MHAINHY B3AUMOJIEUCTBIHN U Opra-
HU3AIUN COBMECTHOTO JIEMCTBUS, A YePe3 Hero — K MOJIeJIU-
POBAHKIO COBMECTHOTO CIIOcoba JIeHCTBHS.

A.B. KoHOKOTHHBIM TaksKe pa3pabaTblBaJlCh KC-
MepUMEHTAIbHbIE CUTYAIllUU C <HEOIPeIeJIeHHbIMU»
YCIOBUAMU (HETPOIIKAIMPOBAHHAS MOJETb BecoB-6a-
JIAHCUPOB), B KOTOPBIX yYaCTHUKAM OBIIIO HEOOXOIMMO
CaMOCTOSATETHHO BBIPAOOTATH CPEICTBA PEITEHIS 3a/1a-
YU, KOTOPbIE, B CBOIO OUYepe/ib, ONPEAETSIIN W 33/[aBATTH
crrocob MX B3aUMOJEHCTBYS B IIPOLIECCE MOUCKA pelile-
nus (Konokotu, 2023, c. 213).

[Mosydennble pe3ysbTaThl TOATBEPAUINA, 9TO CO3/A-
HUE YCJIOBUH, TP KOTOPBIX YYACTHUKH CTAJIKUBAIOTCS C
MOMCKOM 3HAKOBBIX CPEJICTB, HEOOXOMUMBIX JIJIST IPOYK-
TUBHOTO B3aMMOJIEICTBUS 1 PEIeH sl 3314, TI03BOJIIET
UM TIEPEXOIUTh OT JeUCTBUI B KOHKPETHO-CUTYaTUBHBIX
VCIIOBUSIX, «33JIaHHBIX» ITPEIMETHOI CPE/ION, B ILJIAH yM-
CTBEHHBIX, <«UJeabHbIX» [eiicTBU. B pasBopaunBaio-
IIEMCST TIPOIIeCCe «O3HAYMBAHUSI> UM <«II€PEO3HAUYNBAHUS>
oObekra JeficTBus 1peobpazoBatne OObeKTUBHON Jieii-
CTBUTEJILHOCTU OIUPAECTCS Ha TIPEJCTABICHUS YIaCTHU-
KOB O CYIIECTBEHHBIX CBOMCTBAX 0ObEKTa. DTO MO3BOJISLIO
YUYaCTHUKAM COBMECTHO <«BBIHOCHTH» BO BHENTHWIA TIJIaH
U JIEJIaTh TIPEIMETOM CHEIUATBbHOTO aHAJIN3a MHIMBHILY-
AJIbHBIE TTPEICTABIEHUS O MTPEAMETHBIX XapaKTePUCTHKAX
00bEKTa, KOOPAUHUPOBATH U COTJIACOBBIBATH WX, a BIIO-
CJIEJICTBUY COBMECTHO BBITIOJIHSTH MOUCK PEIeH s 3a/a4H.

Bwmecte ¢ TeMm, 10 HACTOSIIIIETO BPEMEHU He MOJIYnJIH,
K COXKJIEHUIO, IAJTbHEMIIIEr0 PAa3BUTUS TeMA BPAIIIUBAHMS
sHauenuil B ICUXWKY pebeHka uepes 06pasoBaHue CMbIC-
JI068 ¥ HayaTtoe BBITOTCKUM HCCJIeIOBAHNE «CMBICTIOBOTO
CTPOEHNsI CO3HAHNsT». JHAYEHNUe, TNCAT OH, BXOJWUT B UH-
CTPYMEHTAJIBHYIO OTIEPAINI0 KaK «TPEThe 3BEHO», OIMOC-
PECTBYIOIIEE OTHOIIIEHNE 3HAKa K OOBEKTY. «SHAUCHUE B
MICUXOJIOTHYECKOM TIJIAaHE W €CTh BHYTPEHHSST CTPYKTypa
3HAKOBOM omepanuu. 3HaK OMOCPEACTBYET uepe3 3Haue-
Hue. Mbl OpaJiii €ro B acrekTe MOBe/IeHs], HaJI0 B3SITh B
acriekte coznanust» (Borrorekuii, 2017, c¢. 306). B atom
acrieKTe 3HaueHue 00pasyeT eOUHUUY pPeuesozo Muvlilie-
Hust. BRITOTCKUI IIPU3BIBAJI «PACKPBITh CHCTEMOOGPA30-
BaHUe B IICUXOJIOTUU 4yepe3 aHaIu3 3HaueHust» (Bwiror-
ckwmii, 2017, ¢. 355). K paGore B 9TOM HampaBIeHUN OH
IIPUCTYTINJ B KHUTE «MBbIIIIEHNE U Pedb.

4. 3oHa GamsKaiiero pasBUTHS

[Mousitne 3BP croxmnocs B KUII nosske apyrux u
MOJIYYHJIO TMHUPOKYI0 M3BECTHOCTH KaK y HAC, TaK U 3a
py6eskom. C TIOHSITHEM BpaIlUBaHUsI OHO CBSI3aHO Yepes
«cajioByio» Metahopy Boirorckoro. B zome Gimxaiiiie-
rO Pa3BUTHUSI HAXOJSATCS, 10 BBIPAKEHUIO BBITOTCKOTO,
«Heco3peBIue eie (PYyHKIUU», O PAa3BUTUU KOTOPbIX
HAJJIEKUT T103a00TUTHCA B3POCIOMY, B OCOOEHHOCTH
yunTeso. TOTbKO TAYyTbIN CaIOBHUK OIEHUBAET CaJl 110
yJKe CO3PEeBINNM ILI0/IaM, TOBOpUT Beirotckmii. [lpa-
BUJIbHOE OOydyeHHe pebeHKa OTJIMYAETCS OT JAPECcCyphl
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TeM, 4TO OHO 3a0eraer BIEpe] PasBUTHS, BEJET €ro 3a
co6oil, OPUEHTUPYSICH HE TOJBKO Ha yiKe HATUYHBIE, [10-
CTaTOYHO pa3BUTHIe (DYHKIUH, HO TIPEXK/IE BCETO HA Te,
YTO 3a6mpa BHIWYT HA TIEPBBIN TIJIaH 1 HAYHYT JOMUHN-
pOBaTh B CCTEME CO3HAHUSI.

3BP ciayxut cBoero poga 00beAUHIIONIEN PaMKOIi Te-
opuu KUII, cBasbiBast MexX Iy cO00i1 €€ «KOPHEBbIE» IOH-
TUS: COTPYHUYECTBO, 3HAKOBOE OTIOCPE/ICTBOBAHNE, BPa-
IMBaHKe, 0CO3HAaHHOCTD U Ap. [lonsatue 3BP obbscHseT
TJIaBHBIN Mexanu3M pa3sutust, 1o JI.C. Beirotrckomy: kak
COIMATTbHOE CTAHOBUTCS MHIUBU/YATBbHBIM, KaK <MHTEP»>
MIPEBPAIAETCS B «<UHTPa», T. €. TO, YTO TOJYYUIIO HA3Ba-
HUE OCHOBHOTO TE€HETHYECKOTO 3aKoHa. Yepes TOHsTHE
3bBP 0Ka3bIBalOTCS CBSI3aHHBIMU TPU BasKHEHTITUX «HU3Me-
PEHUs» KU3HU YeIoBeKa: 00pa3oBaHue, PasBUTHE U ICH-
xuyeckoe 310posbe (cM.: Zaretsky, Kholmogorova, 2020).

OrpomMHbBINl  9BPUCTUYECKUI MOTEHIIUAT MOHATUS
3BP nauasn 06HAPYKUBATHCA UCCIIEIOBATENSIME 1 TIPAK-
TUKaMu yepe3 MHOTO JieT ocsie cmeptu JI.C. Boirorcko-
TO, YTO TIPUBEJIO HE TOJIbKO K CTPEMUTEIHHOMY Paciipo-
CTPAHEHUIO €ro B PA3IMYHBIX 00JIACTIX IICUXOJIOTUH, HO
U K JINCKYCCUSIM BOKPYT TPAKTOBKH CAMOTO TMOHSITHSI.
BeiroTckuit He ycriesn coelMHUTD pa3IMyHble UJeH, BbI-
CKas3aHHbIE B Pa3HBIX KOHTEKCTAX, B eIMHOE IIEJI0e, YeM
BO MHOIOM U O0BACHAETCS HEOAHO3HAYHOCTH U MHOIO-
obpasue COBPEMEHHBIX TPAKTOBOK ero yueHus o 36P.

WccenenoBatenmn TBopuecTBa BBITOTCKOTO M €ro T10-
ciefoBaTe I BUAEIN <OObACHUTENbHYIO» CHJIY IOHS-
TUS ¥ BO3MOXKHOCTH B OIIOPE HAa HETO BBICTPOUTH TEO-
PHIO pasBHUTHs, HO He Bcerza obpalilaiyi BHUMaHue Ha
€r0 <«KOHCTPYKTUBHBII» TOTEHIIUAJ, ITO3BOJIIIONINN
CO3/IaBaTh YCJOBUS JUUIS Pa3BUTHS, YIPABJIATh ITUM
IIPOLIECCOM, PelllaTh KOHKPeTHbIe IIPOGJIeMbl Pa3BUTHUS
Ha TMpaKkTuKe (Ha MOHUMAHWW TICUXOJIOTUM UMEHHO KakK
npaxmuky HacTanBal caM BeiroTckmit).

3apybeskHble MOCIef0BaTeJ I BhIrOTCKOro, Ipo-
JIBUTAs €T0 B3TJIS/IbI, B3SJIM 32 OCHOBY OIpe/iesieHne U3
Gporropsl 1935 roga, HAMKUCAHHON AJIsT yauTeTel 1 jia-
foret mousaTre 36P B BecbMma ympomeraoM Buje. 3P
OTIpeJIETISIETCS KaK PACCTOSHUE <MKy YPOBHEM €T0 aK-
TyaJIbHOTO PA3BUTHS, OTIPEJIEJISIEMBIM C TIOMOIIBIO 337124,
paspelaeMbiX CAaMOCTOSITENIbHO, U YPOBHEM BO3MOKHOTO
pasBuTHsi pebeHKa, OIpeeasieMbIM C IIOMOIIBIO 3a/1ad4,
perraeMbix peGeHKOM I10/] PYKOBOACTBOM B3POCJIbIX 1 B
COTpYAHUYECTBE ¢ H0JIee YMHBIMU €I0 COTOBAPUIIAMIL...>
(Borrorcknit, 1935, c. 42).

TesuncHo 0003HAYNM KJIIOUEBbIe MOMEHTBI TOHsITHsE 3BP
B CBSI3U C TIOHSTUSIME COTPYIHUYECTBA U BPAITUBAHUSI:

* B 3BP pebeHok cosmecmio ¢ Opyzum ueio8exom
(B3pocsibiM WH «6oJiee YMHBIM COTOBAPHIIEM» ) IEJIaeT
TO, YETO HE MOJKET JIeJIATh CaM.

e Tor ombiT, KOTOPBII pebGeHOK mpuobpeTaer, jeii-
ctByst B 3BP COBMECTHO € JIPYTHM, MOKET CTATh €r0 CO0-
CTBEHHBIM JIOCTOSTHUEM; TE€M CAMbIM OCYIIECTBJISIOTCS
«IIaTu B Pa3BUTUN», IIPOUCXOIUT BPAUUBANIUE <TTPUEMOB
MOBEJIEHUST> U BBICITUX TICUXOJIOTUYECKUX (OYHKITHIA.

* B 3BP naxoasarcs Te AeiicTBus, KOTOpble pebeHOK
MOJKET OCYIIECTBJISATh OCO3HAHHO COBMECTHO CO B3POC-
JIBIM, T. €. TO, UTO HEJOCTYITHO OCO3HAHUIO PEGEHKOM, HE
MOKET OBITh U TPUCBOEHO?,

* B 3BP pebeHok ocyIiecTBIIsSeT AesTeJIbHOCT B CO-
mpyonuuecmse o B3POCJIbIM; B Ja/bHENIIEM U3 9TOTO Te-
31Ca BOSHUKAET IIPeICTaBIeHue 0 CyObeKTHOI MO3UIINH pe-
GeHKa B COBMECTHOI [I€ATEIbHOCTH KAK YCIOBUM PA3BUTHSL

O6yuenue Beger 3a co0oil pasBUTHE, M OAMH IIar B
00yueHnN MOKeT 03Ha4aTh CTO LIAr0B B PA3BUTHU.

[TombITKA 3aHOBO TTEPEOCMBICTUTH 3TU TE3WUCHI, CO-
eIMHUB UX B 1esoe, npusesa B.K. 3aperkoro k o6ocHo-
BAaHWIO «MHOTOBeKTOpHOU Momenu 3bP» (3apenkwuii,
2007). DTa MoJie/b OIKCHIBAET Pa3BUTHE pedeHKa B CO-
TPYAHUYECTBE CO B3POCJBIM KaK JBUKEHUE 1O BEKTO-
Py y4eOHOU JeATENbHOCTH, KOTOPOE COTPOBOKIAETCS
«IlIaraM¥ B Pa3BUTUM» 110 PA3JIMYHBIM BO3MOKHBIM BEK-
TOpaM, KOTOPBIE TeM UJIM MHBIM 00pa3oM OKa3bIBAIOTCS
CBSI3BAaHHBIMMU C Y4eOHOIl 1eATeIbHOCTBIO.

5. AddexT u nepeKuBaHue

Hesanonro 1o cmeprtu JI.C. BeiTroTckuii yTBEp:KAQT,
YTO «JIEHCTBUTENBHOM TMTHAMIUECKOH eTMHUTIeH cO3Ha-
HU, T. €. TIOJTHO, M3 KOTOPOH CKIaBIBACTCS CO3HAHME,
Gyner nepeskuBanues (Boirorekuit, 19846, c. 383).

3/leCb COBEPILIAETCSI OYepegHON (CTaBIIUN OCIe/]-
HUM ) paIuKaJbHbBIN TTOBOPOT B PA3BUTUM BCEH CUCTEMBI
KUIIL. Ecam nepexnBanue ecTb «KJIETOUYKAa» CO3HAHMS,
MMEIOIIET0 CUCTEMHOE CTPOEHHE, TO CO3HAHUE eCcTh He
YTO UHOE, KAK CUCeMA Nepetcusanui. ITo 3HAYUT, YTO
Bce 710 eIMHOH (hopMBL, DYHKITNY 1 (DEHOMEHBI CO3HAHUS
TOJIKHBI OGBSICHATHCS Yepes MOHATHE TIEPEKUBAHUS, CO-
OTHOCUTBCS C ITOM <«JJMHAMHUYECKOI», T. €. IIOCTOSIHHO
M3MEHSIONIENCs, BOSHUKAOIIEH U ncue3alonieil, euHn-
1eid, I0JKHBI OBITh TEM WJIM WHBIM 00Pa3soM 3aMKHYTHI
Ha TepeknuBanus (Tak jkKe Kak B CUCTeMe KaluTaJIuCTH-
YeCKUX OTHOIEHWH BCe MPOIECChl 3aMKHYTHI Ha TOBAp,
peasbHBIN WA Ke UIeaTbHbIH — IeHbIH ).

BbIroTcKuii He yciien 9To cesiaTh, a CTajo ObIThb, He
3aBEPITUIT TTOCTPOUKY 33[yMaHHOTO UM HOBOTO YUEHUS O
cosnanuu. BriocsencTBuu Takast 3ajaqa GOJIbIIe yiKe He
CTaBUJIACh, U CAMO TIOHATHE TIEPEKUBAHMS /10 HEJJABHETO
BpEMEHU OTOBUTAJIOCH Ha JJATBHIO Nepudepuio KyJib-
TypHO-uctopuueckoii Teopuu. Ho Bwirorckuii ycren
uccseo8ath apdeKTUBHO-CMBICJIOBYIO IIPUPOLY liepe-
JKUBAHWI M TE€M CaMbIM JIaJl HaM KJIIOY K TTOHUMaHUIO
HOBOPOXKIEHHOM CUCTEMBI B TIEJIOM.

Jlexainee y Bcex Ha TJ1a3ax ompeie/iecHue TJIACUT, YTO
«TIEePEeKUBAHNE HAZO MMOHUMATh KaK BHYTPEHHEE OTHO-
meHre pebeHKa Kak YeOBeKa K TOMY MM WHOMY MO-
MeHTY JiefictButesibHOCTH> (Boirorckuii, 19846, c. 382).

AKIIEHT 371eCh HY>KHO CTaBUTD Ha CJIOBE «BHYTPEHHEE,
TaK Kak, TOMUMO BHYTPEHHETO OTHONIEHUS] — IePesKrBa-
HUsA, peOEHOK CBS3aH ¢ JIeHCTBUTEILHOCTBIO €Ille U OTHO-

“ Orcioya BeITEKaeT npescTaBienne o rpanuiax 36P. Ha Baxknocts yuera aTux rpanuil ykasbisaet, Hanpumep, Y. Ctaiins, roBops, 4To IiaB-
Hag ormubKa IcuxoTepaneBra — «pabora BHe 30HbI OusKaiiiiero passutus» (Stiles, Gabalda, Ribeiro, 2016).
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[IeHUEM BHEIITHIIM, KAKOBBIM SIBJISIETCSI €10 0estmeibHoCb:
«OtHortenne peGeHKa K cpejie U Cpefibl K peGeHKY JaeTcst
yepes MepekuBaHue 1 IESITeIbHOCTh CaMOTO pebeHKay, —
yrounsteT Huxe Boirorckuii (Boirorekmii, 19846, c. 383).
[TepexxuBanue u eATETHHOCTD, ITU JIBA OTHOIIEHUS Ye-
JIOBEYECKOW JIMYHOCTH (He TOJIbKO pebeHKa) K BHeITHei
cpelie, SIBJIIOTCS BHYTPEHHEN U BHelTHell — uin «(heHo-
MEHAJIbHOI» U «00beKTHBHON», B TEPMUHAX caMOro Bbi-
TOTCKOTO, — CTOPOHAMU JKU3HE/ESTETbHOCTU JINTYHOCTH.

Kax cireqyer n3 3anmcHbIX KHUXKEK, K KOHITY SKU3HU
Boirorckuii npezpcrasis cebe KUII B Buze Tpexaraxk-
HOTO 3/IaHUSI.

HwxHuit aTak OTBEIeH «<MHCTPYMEHTAIBHON TICUXO-
JIOTUW», TJI€ UCCIIEYETCS <IPSIMOE JIBMKEHUE OT JKU3HU
K CO3HaHUIO0». 3/IeCh TPOAOLKaI BecT paborsr A.H.
JleoHTheB ¢ XapbKOBYaAHAMMU.

Bropoii aTaxk — uccienoBaHre Mupa Co3HaHUs, Ha-
CEJIEHHOTO TePeKNBAHUSIMY, 3HAUEHUSIMU U CMBICJIAMU.
06 sToM — KHMra « MBIILIEHIE U PEYb>.

Ha TpetbeM, mocseneM aTaxke pacrosaraeTcst «Bep-
NTMHHAST /AKMENCTUYeCKast TICUXOJIOTHST», YIEHUE O TOM,
KaK CO3HAHNE U3MEHSIeT U ITPOCBETIISIET JKU3Hb.

«KoHeuHo, KJyleTKa 3aBUCUT B Pa3BUTUN OT OPraHU3-
Ma. 3HaYeHWe OT CO3HAHUS, CO3HAHUE — OT Ku3Hu. Ho
3HauEHMEe MEHSET CO3HAaHWe, CO3HaHWe Ku3Hb., O6pam-
noe deudxcenue om cosnanus x sHcusnu. Crnurosa... Ips-
Moe JIBIKeHUe (OT JKU3HU K CO3HAHUWIO) BAKHO JIUIITH
MIOCTOJIbKY, TMOCKOJbKY OHO W TOJIBKO OHO ITO3BOJISIET
HOHATD 00pamioe deudcerue 0T CO3HAHUS K KU3HU (CO-
3HAHUE U3MEHSET KU3Hb), 3aBUCUMOCTh JKU3HU OT CO-
snanusy (Beirorckuii, 2017, c. 413—414).

B wHAMBUAYAJIbHOM Pa3BUTUU ITOMY UYETHOUYHOMY
IBYKEHUIO COOTBETCTBYET «3UI3ar CBOOOIHOIO OCMBbIC-
JIEHHOTO JIEICTBUSI»>: TEPEXO/l OT PEaJbHOTO JIENCTBUS
K MBIIIJICHUIO B TIOHATUSX, U 0OOPaTHO — OT MbIILIEHS
K JIEHCTBUIO, JIEJTAIONIeMyCsl TerlePb OCOBHAHHBIM U Pa3-
yMHBIM. /lopora OT CO3HAHUS K JKU3HU W OT MBIILIEHUS
K IEVCTBUIO TIPOJIETaeT Yepe3 TOPHBIE e ag)ekmos.

Addext — 310 mncuxosorndeckast ¢opma BbIpasKke-
HUS opraHuyeckoil norpebroct. IIpupoaHblii mrypsaj
YIPaBJIEHUS JIEATETBHOCTBIO BCEX JKUBBIX CYIIIECTB: JKeJia-
HUe, PaJOCTh, 'HeB, cTpax u 1p. Addekr obpasyer «KJe-
TOUKY», WU «eIUHUIY> IICUXUKU BooOmie’. [Tocemy «us-
YUUTBb TIOPSZIOK U CBA3b ahPeKTOB COCTABJISIET TIABHYIO
3a/1auy HayaHoH nicuxosioruuy ( Beirorckuit, 1936, c. 211).

TaxoBa, B T7IaBHBIX YepTax, CCTeMa KOOP/MHAT, B KOTO-
PO «ITO3THUI» BBITOTCKUIT CTPOMIT CBOIO TEOPHIO CO3HAHMS
BOOOIIE U TIOHSITHE TIePEeKUBAHUS B yacTHOCTH. OIMpasich
Ha CIHMHO30BCKYIO Jehununuio ahderra Kak COCTOSHUS
TeJIa, YBEMUUBAKOIIETO MM YMEHBIIIAMOIIETO €T0 «CIIoco0-

HOCTB JeiicTBoBanust», agendi potentia’, Beirorckuii mpu-
Hs17ICsT pa3pabaThiBaTh COOCTBEHHOE «IIOHMMaHUe aderTa
KaK IeJOCTHOM TICUXO(U3NOJOTNIECKON PeaKiinu, BKJIIO-
vatorieil B cebst epesKMBaHIe 1 MOBEIEHNE OTIPE/IETIEHHOTO
PO/Ia U TIPEACTABJILIONIEN eAMHCTBO (DeHOMEHAILHOM U 00b-
eKTUBHOU cTopon» (Boeirotckutii, 19847, . 214).

Crasio 6bITh, 110 MBICJM BBITOTCKOTO, epesKuBaHme
[pe/ICTaBJIsieT coO0il He UTO UHOE, KaK (DeHOMEHANLHYIO
cmopony aggpexma. I1oHATD, 4TO TAKOE «TIEPEKUBAHUES,
He o6paIasich K TOHATHIO aheKTa, Tak Ke HEBO3SMOK-
HO, KaK IIOHATb, 4TO Takoe IieHa, He Bjajesl MOHATHEM
croumocT. O6 9TOM KPaCHOPEYMBO CBUIETEIBCTBYET
He CToJIb faBHUN «CUMIIO3MYM 10 TIEPEKUBAHIIO .

B sryuimimx UMEIuXcst Ha CErOAHSIIHII JIeHb pabo-
TaX O MOHATHUW TIEPEKUBAHUS MCCIe/IOBAHNE BeIETCS Ha
YPOBHE IIEPBOTO WK, peske, Broporo «ataxeiis> KUII. Tle-
PEKMBAaHUE CTABUTCS B CBA3b C OCHOBHBIM TEHETUYECKUM
3aKOHOM KYJIbTYPHOTO Pa3BUTHS W MOHATUEM COIHAIb-
noi curyauuu passutus (Bepecos, 2016; Fleer, Gonzéalez
Rey, Veresov, 2017; Veresov, Fleer, 2016), koncratupy-
eTcs JBONCTBEHHOE <«dMOIIMOHAJIBHO-KOTHUTUBHOE IIpe-
Jomsienue cpezibl B riepeskuBaanny (Metepsikos, 2008,
c. 107). B To xe BpemsT IpaKTUYECKU BBITIAJA W3 TOJIST
3pEHUs BCS TPOOGJIEMATHKA «BEPIIMHHON MICUXOJOTHIT»:
OBJIJIEHNE CBOWMU TEPEKUBAHUSIMH Yepe3 MX OCO3Ha-
HUeE, OCMBICJICHIE; YITPaBJIeHIEe MU B JIETCKOM WJIH Tea-
TPAJILHON UTPE; CO3/IaHNE WCKYCCTBEHHBIX, KYJIbTYPHBIX
aMolui; nogunHenue apdeKToB MOHATHAM, YCTaHOBIIE-
HUE Pa3yMHOTO MOPsiZIKa U ¢BS3U aHeKTOB.

BoiroTckuit BUUT B NEPEKUBAHUN OCOZHAHHLLIL Ap-
@exm, nim addexT, npesparuBinniics B (heHOMEH Yeio-
Bedeckoro cosHauvst. C 0GbEKTUBHOMN CBOEH CTOPOHBI TOT
JKe caMblil adeKT BhICTYTIAeT Kak (popma JesiTeTbHOCTH,
noBezierust®. [lepeskuBarivie u IeCTBIE €CTb, B CYIHOCTH,
OJTHO ¥ TO K€, BBIPAKEHHOE IBOSTKUM 00Pa3OM.

PasBuTne meTckoil MICUXWKNA MOKHO TIPE/ICTAaBUTh Kak
poct ocosHanust (prise de conscience y Kiranapeaa u ITua-
Ke) B chepe MyTIeBHBIX TIepesKUBaHuUiT; pedhiekcrio Beirot-
CKUI orpeziesisieT, Besies] 3a bysemanoM, Kak «OTKIIOHeHNe
MEePEKMBAHUSI ¢ BHEITHETO MUPa Ha caMoro cedsi», U T. .

[Tocne cmeptu BuIroTckoro TMoHATHE TepeKUBAHUS
Kak «apPeKTUBHOr0 OTHOLIEHUsT pebeHKa K cpelie» pas-
pabarbiasia JI.W. Bosxosuu. ITpu aTOM oHa B3sijla Ha BO-
OPY’KEHUE OJIHOCTOPOHHION, Cyry6o (HeHOMEHATILHYIO
nebunnimio addekra Kak <«IJIUTENbHOr0, IIyOOKOTO
AMOIMOHATIBHOTO TiepeskuBaHusty. AdekT okazamucs Bu-
JIOM IIePeKUBAHU, U 9TO PacXoskee IIOHMMaHKe OHa TIpU-
nucana BeIroTCKOMY, MOMPOCTY UTHOPUPYsI BCe €ro cob-
CTBEHHBIE OlpeziesieHrs ¢ oTchlikaMu K CrimHose. [lasee
BosxoBru nipuHsiach KPUTUKOBATH TIPEIOKeHHOE BbI-

> «Addekt ecTb abha 1 oMera, HayaabHOe 1 KOHEYHOEe 3BEHO, TIPOJIOT U AIIUJIOT BCETO IICUXUYeCcKoro passutus» (Boirorckuii, 19848, c. 297).
5 BRIrOTCK U IUTHPOBAJ U IIPOCTPAHHO KOMMEHTHPOBAJI IESITEIbHOCTHYIO (TN «AINHAMOTEHHYI0», KaK OH BbIpaykasicst) geununuio ahdex-
ta y CliHO3bI, HaX0/s eif 9KcIepuMenTanbioe noarsepkaerue B paborax Y. Kennona u Y. [leppunrrona, K. Jlesuna u M. [punia. IMolius He

3HH¢)€HOM€H, OHa JOJIKHA IeJIaTh HEYTO — «aKTUBUPOBATDH HAC».

7B 2016 . )xypuan “Mind, Culture, and Activity” orses cuieruanbhbiii Homep (vol. 23, no. 4) mist o6cyKaeHus TaHHOl TeMbl: “Symposium on
Perezhivanie”. TIlpuMedateibHO, YTO B IIOKUHE CTaTEH HET HU €IMHOTO OOpAIeHust K «YYeHUTI0 00 OMOIHSX>.

8 TepMUHBI «/IESITEILHOCTb> U <II0BE/IEHIE» Y BBITOTCKOTO 3a4aCTYIO CJIMBAIOTCS. BBIPaXKeHMsT «THIT TTOBE/ICHUs» 1 «(hOopMa JAesITeTbHOCTI
YIOTPEOIISAIOTCST UM KaK 9KBHBAJIEHTHbIE, Yepe3 3alSITYIO, & MOBEIEHIEe OMPEeSIETCS] KaK «BCsI IEATENLHOCTh>. VIHOTIA JKe OH WX PasJIinyaer,

TOBODP:I, HATIPUMED, O «IIOBEJACHNU B IIPOIIECCE NEeATCTbHOCTA» .
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TOTCKUM TTOHSTHE MMEPEKUBAHMS 32 TO, YTO OH CBSI3BIBAJ
€T0 C OCMBICJICHNIEM, HaJIeTISITT TIePEKMBAHNS CMBICJIAMU 1
OOBSICHSIII U3 TIOHSATHIA: 9TUM BBITOTCKUIT 3aMbIKAJI TICH-
XOJIOTUYECKUH aHAJN3 B KPYry <«UHCTO CyOBEKTUBHBIX
IIPOIIECCOB», BLIPBIBAS NIEPEKUBAHNS U3 «PEATbHBIX JKI3-
HeHHbIX oTHOMIeHuiT» (Boxkosuy, 1968, c. 153—157).

CBoe peasibHOE TIPOJIOJIKEHUE JIeJI0 «BEPITMHHON TCh-
XOJIOTHM» TOJTyuusio, crapanusmu b.B. 3eiirapauk u ee
IIKOJIBI, B 00J1acTu namoncuxonozuu (cM. 3eiirapHuk, Xou-
moroposa, Masyp, 1989). Ocoboro BHUMAHWMsI 3aCJIysKI-
BaiotT paborsl A.ITI. TxocToBa ¢ coaBTOpam, COOpaHHbIE B
MoHorpabun  «KynpTypHo-ucropuyeckast I11aTOICHXO0JIO-
rust» (Txoctos, 2020). NccnenoBanmst, moCBsIIEHHbBIE «Pa3-
BUTHIO TIPOM3BOJIGHOTO YIPABJICHUS AMOIUSAMI» (4depe3
MOCPEZICTBO 3HAKOBO-CUMBOJIMUECKUX OTiepartuii), dhaxTtu-
YECKU TTPEICTABIITIOT COOOM MCTIOHEHTE HAYIHOTO 3aBETIa-
HUS BBITOTCKOTO, B OT/IC/IBHBIX TIYHKTAaX WIIYT 1 AJIbIIE, B
YACTHOCTHU, 0OPAIIASICh K OHSTUIO <TTOCTIIPOU3BOJIBHOCTH .

[Ipekpachyio paboTy Ha BTOPOM HTasKe CHUCTEMBI Jie-
monctpupyet E.IO. 3aBepiiHeBa, nipejiiarasi CBoIo Tpax-
TOBKY TMIIOTE3bI BBIrOTCKOTrO 0 IpUY1HE HEBPO30B: TAKO-
BOM sIBJISIeTCS HEBO3MOXKHOCTD IepeBojia abderTuBHOro
KOMILIeKca B niepesxkuBanne (3asepinHesa, 2017). B apy-
TOM ee cTaThe BBICKA3BIBAIOTCS TIEHHBIE COOOPAKEHUSI O
CMBICJIOBOM IIpupoie nepeskuBans ( 3aBepinena, 2015).

OpurnHanbHBIN MOAXOMA K MpobiieMe TIepeKIBaHS,
¢ omnopoit Ha ugen Boirorckoro, paspaboran M.E. Ba-
cumok (Bacummox, 1984). Tlosyuennble UM pe3yIbTaThl
TpeGyIOT CIeNUaIbHOTO 0OCYKICHUSL.

Konepuukanckuii nepesopot Beirorckoro
(BMecTO 3aKII0yeHus)

Ectb jiBa THIIA HAYYHBIX CHCTEM: OJHU H300pPAKAIOT
[PEZIMET € TOYKK 3PEHUsT HAbJIOIaTeIs, IPYTHe — «C TOY-
KM 3peHus BeyHocTH». IIpumepoM mepBoii MOXeT cIry-
skuTh [ITOosIEMeeBa reolieHTprYeCcKas cucTeMa, IPUMEpPOM

Cnucox ucmounuxos / References

1. Boxosuuy, JL.U. (1968). Jluunocmv u ee opmuposanue 6
demcxom eospacme (Ilcuxonozuuecxoe uccredosanue). M.:
[Ipocsemenmne. 464 c.

Bozhovich, L.I. (1968). Personality and its formation in
childhood (A psychological study). Moscow: Prosveshchenie.
464 p. (In Russ.)

2. Bacwmiok, D.E. (1984). Ilcuxonozus nepexcusanus. M.:
Nzp-8o MI'Y. 200 c.

Vasiluk, F.E. (1984). The psychology of perezhivanie. Moscow:
Moscow State University Publishing. 200 p. (In Russ.)

3. Bepecos, H.H.(2016). Ilepe;xmBanne kak MCUX0I0THYECKITI
(dbeHOMEH ¥ TeopeTHYecKoe IIOHATHE: YTOUHSIOIINE
BOTIPOCHI U MeTOJoJIoTHYecKue Menutaru. Kynomypio-
ucmopuuecxkas ncuxonoeus. 12(3), 129—148. https://doi.
org/10.17759,/chp.2016120308

BTOpOI — cucrema Komnepuuka (uu CosiHeuHast cucreMa
KaK OHa €CTh). Y CHCTEeM TEepPBOTO THUIIA BCET/Ia MMEETCS
«CBOSI» MCTUHA, KAKasg-TO JI0JII UCTUHBI, BTOPbIE CAMU U
€CTh UCTUHA — IIYCTh ellle HerloJIHast 1 HeTouHas’, HO He
«CBOSI», HE YaCTHAS, & 6Ce00UAsl HAYIHAS CHCTEMA.

Xapakrep BCEOOIHOCTH  KYJIbTYPHO-UCTOPUYECKAST
nicuxosiorust obpesna He cpasy. «Mbl ciuuxom no3ono Bee-
JIM CUCTEMHYIO TOUKY 3penusl... Cetiuac s IOHUMAIO BCe 9TO
ry6ske», — nucai Borrorekuii «contra A.H.» B 1932 roxy
(Boirorckmit, 2017, ¢. 321). /IBymst rogamu panee, B JIOKJIa-
ne <O ncuxosornyeckux cucremaxs (okrsiopb 1930), Boi-
TOTCKUI TIPU3HAT, YTO MPH U3YYEHUH PA3JIUUHBIX TICUXO-
JIOTUIECKUX (DYHKITUH Tepsijiach U3 BULY WX 63AUMOCEA3L
B TIpolieccax pasBUTHS M Paclajia BbICHIEH MICUXUKHA. Tem
CaMBIM «MbI YIIyCKaeM MOHSTHE JIMYHOCTH» KaK CUCTEMBI
<TPETUYHBIX CBfA3€l», KOTOPBbIE CKJIAIBIBAIOTCS MEKIY
MICUXOJIOTMYeCKUMU (DYHKIIUSMHU B 11€PEXOIHOM BO3pac-
Te Ha OCHOBe pedhyieKCuM M caMoco3HaHusl. VIMeHnHo mo-
BOPOT K MOHMMAHUIO JIMYHOCTU KaK <IICUXOJIOTHYECKOM
cucrembl» ipuzian KNI cucremublil XapakTrep B CTPOTOM
cMbicie ciioBa. Havaso aToro nmpopbia kK CUCTEMHOCTH MBI
HaxozuM yxke B pykonucu 1929 rona «Konkpernas ricuxo-
Jiorust yesioBeka» (Bwirorckmii, 1986).

Boirotckutii, mogobno KomepHuky, cymen y4ecTh B
TEOPUU 0BUNCEHUE CAMO20 <HAOIOOAMENSL> — KYJIbTYP-
HO-UCTOPUYECKOE PA3BUTHE YEJOBEUECKOH JMYHOCTU.
[IprHnun ucropusaMa Mo3BoJnJ BbIroTCKOMY TOHSTDH
ICUXMKY YejioBeKa sub specie aeternitatis, a He ¢ yacT-
HOM, MCTOPUYECKU OTPAHUYEHHOU TOUKU 3PEHUs <Ha-
Guroiatesist> (M3 Koeli BBIPacTaeT BCst «OMUCATEbHAA> U
«OOBSICHUTEIbHAST> TICHXOJIOTHST HATIEH 3MOXN ).

B aTom 3axiiouaeTcs cosepleHHbl BoirorckuM e-
PEBOPOT B MUPOBOH IICUXOJIOTUH.

baaromaps HemaBHEl «apXWBHOW PEBOJIOIUN» MBI
Tenepb MOKEM PasTJIsiZIeTh KOHTYPBI CUCTEMBI, KOTOPYIO
OH 3a/[yMaJji, HO He ycCIeJ mocTpouTh. Hacramo Bpems
cBepuTh ¢ HUMU Kypc passutuss KUTI, 4To0BI TOHST,
KaK HaM JIBUTATHCS JIATIbIIIE.

Veresov, N.N. (2016). Perezhivanie as a psychological
phenomenon and theoretical concept: Clarifying questions
and methodological meditations.  Cultural-Historical
Psychology, 12(3), 129—148. (In Russ.) https://doi.
org/10.17759/chp.2016120308

4. Bororckuii, JI.C. (2017). 3anucnuvie xnuncku. Msbpanmnoe
(E. 3asepiunesa, P. Ban nep Beep, 0611, pen.) M.: Kanon+.
607 c.

Vygotsky, L.S. (2017). Notebooks. Selected works
(E. Zavershneva, R. van der Veer, Eds.). Moscow: Kanon+.
607 p. (In Russ.)

5. Bwrrorcknit, JI.C. (1984a). Vcropusi pa3BUTHs BBICIINX
nceuxuyeckux Gyukimid. B: JI.C. Boirorckuit. Cobpanue
couunenuii: 8 6 7. T. 4 (c. 5—328). M.: [lenaroruka.
Vygotsky, L.S. (1984a). The history of the development
of higher mental functions. In: Collected Works (Vol. 4,
pp. 5—328). Moscow: Pedagogika. (In Russ.)

9 TaK, KO]’[epHVIK omubOYHO JAYyMaJI, 9TO TVIAHETDI ABUIKYTCS 110 KPYTOBbIM 0p6VITaM ¥ C TIOCTOSIHHOM CKOPOCTBIO. ACTPOHOMI/IquKT/Ie pacueTnl

B TaKOI CHUCTEME, Pa3yMEETCA, JlaBajin 6OJII)I_HyIO MOTrpeIrHOCTb.

12




Maiipanckuii A.B., Py6ios B.B. (2025)
O cucreme Kateropuii KyJabTypHO-UCTOPHUYECKOI TICHXOJIOTIN
Kyusbrypro-ucropudeckast nicuxosiorust, 2025. 21(3), 4—14.

Maidansky A.D., Rubtsov V.V. (2025)
On the system of categories of the cultural-historical psychology
Cultural-Historical Psychology, 2025. 27(3), 4—14.

6.

10.

1

—_

12.

13.

14.

15.

16.

Berrorekuit, JI.C. (1936). K Bompocy o mncuxosoruu
TBOpuecTBa akrepa. B: ILM. fkobcon, [cuxonozus
cuenuueckux yyecme akmepa (c. 197—211). M.: TU3.
Vygotsky, L.S. (1936). On the psychology of the actor’s
creativity. In: P.M. Jakobson, The psychology of stage
Jeelings of the actor (pp. 197—211). Moscow: GIZ. (In Russ.)
Berrorckuii, JIL.C. (1924). K mncuxonormw u Temaroruke
netckoit iedextnBrocTH. B: JI.C. Beirotckuii (pen.), Bonpocwt
BOCNUMANHUSL CTIENDLX, 2IYXOHEMbIX U YMCMBEHHO OMCMATbIX
demeii (c. 5—30). M.: zn-Bo CITOH Hapkommpoca PCDCP.
Vygotsky, L.S. (1924). On the psychology and pedagogy
of child defectology. In: L.S. Vygotsky (ed.), Problems of
educating blind, deaf, and mentally retarded children (pp.
5—30). Moscow: SPON of the People’s Commissariat for
Education of the RSFSR. (In Russ.)

Borrorexuii, JILLC. (1986). Konkpernas mcuxosorus
yesoBeka. Becmnux MI'Y. Cepust 14: [lcuxonozus, 1, 52—63.
Vygotsky, L.S. (1986). The concrete psychology of
personality. Moscow State University Bulletin. Series 14:
Psychology, 1, 52—63. (In Russ.)

Boirorckuit, JI.C. (19846). Kpusuc cemu jer. B:
JI.C. Boirorckwmii, Cobpanue counnenuii: B 6 1. T. 4
(c. 376—385). M.: [lemaroruka.

Vygotsky, L.S. (1984b). The crisis of age seven. In: Collected
Works (Vol. 4, pp. 376—385). Moscow: Pedagogika. (In Russ.)
Boirorckuit, JI.C. (1984B). Munanenveckuii BO3pacrT.
B: JI.C. Boirorckuii, Cobpanune counHenuii: B 6 1. T. 4
(c. 269—317). M.: [lenaroruxa.

Vygotsky, L.S. (1984c). Infancy. In: Collected Works
(Vol. 4, pp. 269—317). Moscow: Pedagogika. (In Russ.)

. Berrorckmit, JI.C. (1934). Movuwunenue u peuo. M.—JL.:

Corprrus. 324 c.

Vygotsky, L.S. (1934). Thinking and speech. Moscow—
Leningrad: Socekgiz. 324 p. (In Russ.)

Berrorcxkuii, JI.C. (1984r). Opyane u 3HaK B pa3BUTHHI
pebenka. B: JI.C. Berrorckmii, Cobpanne counnennii: B 6 T.
T. 6 (c. 6—86). M.: Ilenaroruxka.

Vygotsky, L.S. (1984d). Tool and sign in child
development. In: Collected Works (Vol. 6, pp. 6—86).
Moscow: Pedagogika. (In Russ.)

Boirorekuii, JI.C. (1931). Ilpaktudeckasi nesTeabHOCTD
U MBIIIEHE B Pa3BUTUN peOeHKA B CBsI3U ¢ IPOobJIeMoil
nosurexuusma. B: Ha ncuxomexnuueckom ¢ponme:
mamepuanot x Ilepeomy cwe3dy Bcecoiosnozo obuecmea
neuxomexnuku u npukaaonoi ncuxopusuonozuu. Tesucvt
doknados 20—21 mas 1931 (c. 38—40). M.—J1.: Corpkrus.
Vygotsky, LS. (1931). Practical activity and thinking
in child development in relation to the problem of
polytechnism. In: On the Psychotechnical Front: Materials for
the First Congress of the All-Union Society of Psychotechnics
and Applied Psychophysiology. Theses of reports, May 20—21,
1931 (pp. 38—40). Moscow—Leningrad: Socekgiz. (In Russ.)
Boirorekuii, JI.C. (1935). Yucmeennoe passumue demeii 6
npouecce obyuenus. M.—J1.: Yunenrns. 135 c.

Vygotsky, L.S. (1935). Psychological development of
children in the process of learning. Moscow—Leningrad:
Uchpedgiz. 135 p. (In Russ.)

Boirorekuii, JI.C. (1984x). Yuenue 06 amormsx. Vcropuko-
ncuxojornyeckoe uccaenosanne. B: JL.C. Beirorckuii,
Cobpanue countenuii: B6 1. T. 6 (¢.91—318). M. I[Texaroruka.
Vygotsky, L.S. (1984e). The teaching on emotions: A
historical-psychological investigation. In: Collected Works
(Vol. 6, pp. 91—318). Moscow: Pedagogika. (In Russ.)
3asepmHena, E.IO. (2015). [IBe JauHWUM pPa3BUTHS
KaTeropuu «cMbicii» B paborax JI.C. Beirorckoro. Bonpocut
ncuxonozuu, 3, 116—132.

13

17.3aBepiHeBa,

18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

Zavershneva, E.-Yu. (2015). Two lines of development of
the category of “meaning” in the works of L.S. Vygotsky.
Voprosy Psikhologii, 3, 116—132. (In Russ.)

EJIO. (2017). K onpeneneHnio TOHATHS
«0eCCO3HATENIBHOE> B KYJIBTYPHO-UCTOPHYECKON MICHXOIOTHI
JI.C. Boirotckoro. Bonpocwt ncuxonozuu, 3, 102—118.
Zavershneva, E.-Yu. (2017). On defining the concept of
“the unconscious” in L.S. Vygotsky’s cultural-historical
psychology. Voprosy Psikhologii, 3, 102—118. (In Russ.)
apenkuii, B.K. (2007). 3ona OGuiwskaiiniero pasBUTHA:
0 YeM He ycmea Hamucarth Beirorckuii... Kyaemypho-
ucmopuueckas ncuxonozus, 3(3), 96—104.

Zaretsky, V.K. (2007). The zone of proximal development:
What Vygotsky did not have time to write. Cultural-
Historical Psychology, 3(3), 96—104. (In Russ.)

3apenknii, B.K. (2024). 3oma OGamsKaillmero pasBUTHS:
IBOJIOLHS TOHATUS. Kyivmypho-ucmopuueckas ncuxonozus,
20(3), 45—57. https://doi.org/10.17759 /chp.2024200305
Zaretsky, V.K. (2024). The zone of proximal development:
Evolution of the concept. Cultural-Historical Psychology, 20(3),
45—57. (In Russ.) https://doi.org/10.17759,/chp.2024200305
3eitrapuuk, b.B., Xonmmoroposa, A.B., Mazyp, E.C. (1989).
CamoperyJsisiniisi  TIOBEIEHUsI B HOPME U  TIATOJIOTHIL.
Icuxonozuuecxuii scypnan, 10(2), 122—132.

Zeigarnik, B.V., Kholmogorova, A.B., & Mazur, E.S. (1989).
Self-regulation of behavior in normal and pathological
conditions. Psychological Journal, 10(2), 122—132. (In Russ.)
Konoxkorun, A.B. (2023). Ocobennocmu é3aumodeiicmeuii
demeii MIAOUE20 WKOILHOZO B03PACA 6 NPOUECCE PEULeHUs]
yuebnvix 3adau: Juc. ... kano. ncuxon. nayx. M. 213 c.
Konokotin, A.V. (2023). Features of interaction among
younger schoolchildren in the process of solving learning
tasks (Candidate of Psychological Sciences dissertation).
Moscow. 213 p. (In Russ.)

Kpunxuit, A.TI. (1988). [lcuxonozuuecxue ycnogus
UCNOTL30BANUSL KOMNBIOMEPA KAK CPedcmea Opeanusayuu
coemecmuoil yuebnou dessmenvrocmu: Jluc. ... Kamo. ncuxoi.
nayx. M. 148 c.

Kritsky, A.G. (1988). Psychological conditions for the use of
the computer as a means of organizing joint learning activity
(Candidate of Psychological Sciences dissertation).
Moscow. 148 p. (In Russ.)

Jleoutnes, A.H. (1974). /Jleamenvrnocmo.
Jluunocmov. M. 304 c.

Leontiev, AN. (1974). Activity. Consciousness. Personality.
Moscow. 304 p. (In Russ.)

Jleontnes, A.H. (1981). IIpobaemvt paseumus ncuxuxu. 4-e
u3n. M.: I31-Bo MockoBckoTo yH-Ta. 584 c.

Leontiev, AN. (1981). Problems of the development of the psyche
(4th ed.). Moscow: Moscow University Press. (In Russ.)
Maiiganckuit, AJI. (2023). Meintenne n Tpya (durtas
Beirorckoro).  Kyavmypro-ucmopuyeckas — ncuxonozus.,
19(3), 4—12. https://doi.org/10.17759/chp.2023190301
Maidansky, A.D. (2023). Thinking and labour (Reading
Vygotsky). Cultural-Historical Psychology, 19(3), 4—12.
(In Russ.) https://doi.org/10.17759/chp.2023190301
Maiiganckuit, A.JI. (2024). llousTtue BpamuBaHus B
TEOPUU PA3BUTHSL BBICIINX TICHXOJOTUYECKUX (DYHKIH.
Kyavmypno-ucmopuueckas ncuxonoeus, 20(3), 36—44.
https://doi.org/10.17759 /chp.2024200304

Maidansky, A.D. (2024). The concept of vrashchivanie
in the theory of the development of higher psychological
functions. Cultural-Historical Psychology, 20(3), 36—44.
(In Russ.) https://doi.org/10.17759 /chp.2024200304
Mapxke, K. (2017). Kanuman: xpumuxa noaumuueckotl
axonomuu. Tom I. M.: xkemo. 1200 c.

Cosnanue.




Maiinanckuii A.B., Py6ros B.B. (2025) Maidansky A.D., Rubtsov V.V. (2025)

O cucreme kareropuii KyJbTyPHO-UCTOPUYECKOI ICUXOIOTHN On the system of categories of the cultural-historical psychology

Kyabrypro-ucropuyeckas icuxosorus, 2025, 21(3), 4—14. Cultural-Historical Psychology, 2025. 27(3), 4—14.
Marx, K. (2017). Capital: A Critique of Political Economy. Tkhostov, A.Sh.(2020). Cultural-historicalpathopsychology.
Volume I. Moscow: Eksmo. 1200 p. (In Russ.) Moscow: Kanon+. 320 p. (In Russ.)

28. Memepsikos, b.I'. (2008). Barusasr JI.C. Boirorckoro Ha | 33. Ilykepman, I.A. (2006). Bsaumonmeiicreue peGenka u
HayKy O JETCKOM pasBuThu. Kyismypro-ucmopuveckas B3POCJIOTO, TBOpPSIEe 30HY OJMKANIIEro pasBUTHSL.
ncuxonozust, 4(3), 103—112. Kynvmypno-ucmopuuecxkas ncuxonoeuss, 2(4), 61—73.
Meshcheryakov, B.G. (2008). L.S. Vygotsky’s views on Tsukerman, G.A. (2006). Child—adult interaction that
child development science. Cultural-Historical Psychology, creates the zone of proximal development. Cultural-
4(3), 103—112. (In Russ.) Historical Psychology, 2(4), 61—73. (In Russ.)

29.Py6uos, B.B. (1996). Ocnosvr coyuanvio-zenemuueckoti | 34. Fleer, M., Gonzalez Rey F., Veresov, N. (Eds.). (2017).
ncuxonoeuu. M.: IHCTUTYT IPaKTIYeCKOit icuxoorui. 384 c. Perezhivanie, Emotions and Subjectivity: Advancing
Rubtsov, V.V. (1996). Foundations of socio-genetic Vygotsky’s Legacy. Springer Nature Singapore.
psychology. Moscow: Institute of Practical Psychology. | 35. Rubtsov, V.V, Konokotin, A. (2020). Formation of Higher
384 p. (In Russ.) Mental Functions in Children with Special Educational

30. Py6uos, B.B.  (2024).  Couuanvno-zenemuuecxas Needs via Social Interaction. In: D. Nemeth, J. Glosman
ncuxonozus  yuebuvix — e3aumodeticmeuti  (usbpanmvie (Ed.), Evaluation and treatment of Neuropsychologically
cmamvu, vicmynaenus, npoexmot). Knuea nepsas. M.: 1]] Compromised Children (pp. 179—195). Academic press.
«Topognen». 575 c. 36. Stiles, W.B., Gabalda, 1.C., Ribeiro, E. (2016). Exceeding
Rubtsov, V.V. (2024). Socio-genetic psychology of learning the Therapeutic Zone of Proximal Development as a
interactions (Selected articles, speeches, projects). Volume I. clinical Error. Psychotherapy, 53(3), 268—272. https://doi.
Moscow: Gorodets Publishing. 575 p. (In Russ.) org/10.1037 /pst0000061

31. Py6uos B.B. (2006). Conumansubie BsaumogeiictBust | 37. Veresov, N., Fleer, M. (2016). Perezhivanie as a Theoretical
u  obydeHme:  KyJbTYPHO-MCTOPUYECKUIT  KOHTEKCT. Concept for Researching Young Children’s Development.
Kynomypno-ucmopuueckas ncuxonozus, 1(1), 14—24. Mind, Culture, and Activity, 23(4), 325—335. https://doi.or
Rubtsov, V.V. (2006). Social interaction and learning: A £/10.1080,/10749039.2016.1186198
cultural-historical context. Cultural-Historical Psychology, | 38. Zaretsky, V.K., Kholmogorova, A.B. (2020). Relationship
1(1), 14—24. (In Russ.) between Education, Development & Health from Cultural-

32. Txocros, A.IIl.  (2020). Kyawmypno-ucmopuuecxas Historical ~Perspective. Cultural-Historical ~ Psychology,
namoncuxonozus. M.: Kanon+. 320 c. 16(2), 89—106. https://doi.org/10.17759/chp.2020160211

Hugpopmayus 06 asmopax

Bumanuii Bradumuposuu Py6uos, 1OKTOp NMCUXOJIOTMYECKUX HayK, ipodeccop, 3aBeayomuii kadeapoii OHECKO «KyabTyp-
HO-MICTOPHYECKAsI TICUXOJIOTHUS IETCTBAY, TPE3UIEHT, MOCKOBCKHIT TOCYaPCTBEHHBII MICIXOIOTO-TI€IATOTNIeCKUIT YHUBEPCUTET
(DOIrBOY BO MTIIILY); upesuzent, Deaepaius cuxosnoros obpasosanus Poccun, Mocksa, Poccuiickas Denepanus, orcid:
https://orcid.org/0000-0002-2050-8587, e-mail: rubtsovvv@mgppu.ru

Amndpei JImumpuesuu Maiidanckuii, 1okTop dumocohcknx Hayk, mpodeccop Kabeapsl dumocodun, bearopoackuii rocymap-
CTBEHHBII HAIIMOHAJIBbHBIN nccaenoBatenbekuii yausepcurer (PTAOY BO HNY Benl'V), Bearopon, Poccuiickas Mepeparus,
ORCID: https://orcid.org/0000-0003-2061-3878, e-mail: caute@yandex.ru

Information about the authors

Vitaly V. Rubtsov, Doctor of Psychology, Professor, Academician of the Russian Academy of Education, President, Head of the In-
ternational UNESCO Chair “Cultural-Historical Psychology of Childhood”, Moscow State University of Psychology and Edu-
cation; President, Federation of Educational Psychologists of Russia, Moscow, Russian Federation, orcid: 0000-0002-2050-8587,
e-mail: rubtsovvv@mgppu.ru

Andrey D. Maidansky, PhD in Philosophy, Professor of Philosophy, Belgorod National Research University, Belgorod, Russian
Federation, ORCID: https://orcid.org/0000-0003-2061-3878, e-mail: caute@yandex.ru

Bxaao aemopos
Bxiazr aBTOpOB paBHOIIEHHBIA.

Bce ABTOPBI IPUHAJIN yHaCTUEC B O6cy>KIIeHI/H/I PpE3YyJIbTATOB 1 COIVIaCOBaJJIN OKOHYATEJIbHBIM TEKCT PYKOITHUCH.

Contribution of the authors
The authors’ contribution is equal.

All authors participated in the discussion of the results and approved the final text of the manuscript.

Kongpauxm unmepecos
ABTODBI 3a51BJAIOT 00 OTCYTCTBUU KOH(MDJIMKTA HHTEPECOB.

Conflict of interest
The authors declare no conflict of interest.

[Mocrynua B pepakimio 03.07.2025 Received 2025.07.03
IMoctynmaa mocse perersuposanus 14.07.2025 Revised 2025.07.14
[Mpunsra k mybaukamum 23.07.2025 Accepted 2025.07.23
Omny6mnukosana 01.08.2025 Published 2025.08.01

14




KyabTypHO-1cTOpHYECcKast IICUXO0N0TUSA Cultural-Historical Psychology

2025. 21(3), 15—26. 2025. 21(3), 15—26.
https://doi.org/10.17759/chp,/2025000002 https://doi.org/10.17759 /chp,/2025000002
ISSN: 1816-5435 (neyartHsbiii) ISSN: 1816-5435 (print)
ISSN: 2224-8935 (online) ISSN: 2224-8935 (online)

Hayunas cratba | Original paper

K npo6.;ieme KOHCTpyHpOBaHHS 00Pa30BaTEIbHBIX
NPaKTHK Ha OCHOBE CHCTEMbI IIOHATHH KYJIbTYPHO-
HCTOPUYECKOU MICUXOJIOTUMN

A.B. Konokorun' ==, B.K. 3apeuxuii', U.M. Yiaanosckas’, O.B. Pyomnosa'

! MOCKOBCKHIT TOCYAAPCTBEHHBIN TICUXOJIOTO-TIEIaTOTHYeCKUi yHUBepcuTeT, Mocksa, Poccuiickas Meneparnmst
2 DemepasnbHbIH HAYUHBINA TEHTP MCUXOJOTHUECKUX U MEKIMCIUTLINHAPHBIX UCCIE0BaHNT,

Mockga, Poccuiickast Denepariust

0< konokotinav@mgppu.ru

Pesztome

B cTaThe paCCMaT]_)I/IBaeTCH IIpUMEHEHNE beHI[aMeHTaJIbHI)IX HOHHTI/IIL/'I KyJII)TypHO-I/ICTOpI/I‘IeCKOfI TIICUXO0JIO-
Mu — 30Ha OJIMZKANIIEro Pa3BUTHS, COBMECTHAS ICATEIbHOCTD, BPALIMBAHNE, TIEPEKUBAHNE, 3HAKOBOE OIOC-
pezcTBoBanue, pedIekcus — st IPOEKTUPOBaHUs d(HEKTUBHBIX 00Pa30BaTENbHBIX MPAKTUK U TEXHOJIO-
ruit. Ocoboe BHUMaHKE YAEAAETCS TAKKM MPaKTUKAM, Kak peguekcusno-desmenviocminiil nooxod (PAII),
HaIpaBJICHHBINH HA OKa3aHKe MTOMOIIH YIaIluMCs B ITPEOIOJIEHUN YUeOHBIX TPYAHOCTEH 1 CITOCOOCTBYIOMMI
WX KOTHUTHBHOMY ¥ JIMYHOCTHOMY PasBUTHIO; duaznocmuueckas memoouxa <Mosauxas, 3ajadeir KOTOPOit
BbICTyHaeT OII€HKa CCbOpMI/IpOBaHHOCTI/I MeTaHpe[[MeTHBIX KOMHeTeHLH/Iﬁ y‘IaLLII/IXCH MJIQIIIICTO IIKOJILHOT'O
BO3pacTa B 00JIACTU OPraHU3AIMN COBMECTHOM NeATEIbHOCTH; «Myibmumedua-meamp s, NO3BOJISIONINIL Ue-
pe3 CIieluaibHO OPraHu30BaHHbBIN TIPOIECC POJIEBOTO AKCIEPUMEHTUPOBAHNST (POPMUPOBATDH IIEHTPAJIbHbIE
HOBOOOPA30BaHU MOAPOCTKOBOTO BO3PACTa U ABJSIONIMICA OJHON 13 KaueCTBEHHO HOBBIX (POPM OpraHu3a-
UK y4eOHON AesITeTbHOCTH MOAPOCTKOB. IIpecTaBieHHbIe B CTaThe MPAKTUKK HATJISHO IEMOHCTPUPYIOT,
KaKUM 06pa3oM OCHOBOTIOJIATAIONINE TIPUHIAITB U TOJIOKEHIS KyJIbTYPHO-UCTOPUYECKON TICHXOJTOTHHN, 3a-
JIOJKEHHBIC .HC BbIFOTCKI/IM " BIIOCJIEACTBUN paBBI/IBaBU_H/IeCH y‘{eHI/IKaMI/I U 1mocjieroBaresisiMm1 ero Haquoﬁ
IIKOJIBL, MOTYT OBITh 3(D(HEKTUBHO MHTETPUPOBAHbI B 00Pa30BATEIbHBIIT IPOIECC.

Kmoueevte cnosa: KYJIbTYPHO-UCTOPUYECKaA IICUXOJIOT U, O6paBOBaTeJIbHa$I IIPaKTHUKa, pe(b]IeKCI/IBHO-[[e-
STEJIbHOCTHBII IoJAIXoA, MyJIbTUME/IUA-TeATP, POJIEBOE SOKCHEPUMEHTUPOBaHUE, JUATHOCTUKA METallpe/IMET-
HbIX KOMHeTeHHHfI, COBMeCTHasA 1eATeJIbHOCTDb, 30Ha OmsKaiiiero Pa3BUTHUA, peq)]leKCI/IH, TepexnBanue,
BpallliBaHMe, 3HAKOBOE OITOCPEACTBOBaHNE

s warupoBanus: Konokorun, A.B., 3apenkuii, B.K., Yranosckas, V1.M., Py6iosa, O.B. (2025). K npobsieme korcTpy-
UPOBaHUsT 0OPA30BATEIbHBIX IIPAKTUK HA OCHOBE CHCTEMbI MOHATHI KyJbTYPHO-MCTOPUYECKON nenxomnoruu. Kyaivmyp-
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Abstract

The paper analyses how key concepts of cultural-historical psychology — zone of proximal development,
joint activity, vraschivanie (the cultural grafting of individual action), pereghivanie, sign mediation, and
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reflection — can serve as design principles for effective educational practices and technologies. Three prac-
tices are examined in detail: the reflexive-activity approach (RAA), which helps learners overcome aca-
demic difficulties and stimulates both cognitive and personal development; the diagnostic technique “Mo-
saic,” devised to assess the formation of meta-disciplinary competences in primary-school children through
the organisation of cooperative activity; and “Multimedia-Theater,” a qualitatively new form of organising
adolescents’ learning activity that, by means of systematically arranged role experimentation, fosters the
central neoformations of this age period. The cases show how the core principles and propositions elabo-
rated by L.S. Vygotsky — and later developed by his students and followers — can be effectively integrated
into contemporary educational practice.

Keywords: cultural-historical psychology, educational practice, reflexive-activity approach, multime-
dia-theater, role experimentation, diagnosis of meta-disciplinary competences, joint activity, zone of proxi-
mal development, reflection, pereghivanie, vraschivanie, sign mediation
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BBeneunne

TFoBopuTh 0 KyJIHTYPHO-UCTOPUYECKOHN IMCUXOJOTHH
(KHUII) uckaounTebHO B TEOPETUYECKON TIIOCKOCTH,
6e3 00CysKIEHUsST TOTO, KakK ee (DyHIaMeHTaIbHbIe TT0JI0-
JKEHUS Peasu3yIoTCs Ha PAKTHKe, a (PaKTUIeCKH — KOH-
CTPYMPYIOT MPAKTUYECKYIO TCUXOJOTUIO, HE IPENCTaB-
ssierest Bo3MokHbIM. Kak yrBep:xaaer .B. /lyGpoBuHa,
«JI.C. BbIroTcKuii B 3HAUUTENHHON CTENEHU IPeoTIpe-
JICJIUJT Pa3BUTHE JIETCKON Mpaxmuuecko MCUXOJOTHI»
(kypcus naw. — Aem.) (dybposuna, 2016), crernuanbHo
AKIEHTUPOBAB BHUMaHUE COBPEMEHHOIO eMy aKajleMU-
weckoro coobiecta Ha cioBax JI. BuHcBanrepa: <«Her
HI OJTHOW HAYKH, I7le TeOPHsI M MPAKTUKa I Obl CTOJIb
pasauaHbIMU Ty TsimMu> (Beirorckuii, 19826). [list Beirot-
CKOTO OBLIO OYEBU/THO, YTO KPUBKC TICUXOJIOTHIECKOI Ha-
VKU (OTTOJIOCKH KOTOPOTO MBI OIIyII[aeM ¥ TI0 Cell /IeHb)
BO MHOTOM CBSI3aH C T€M, UTO «[PAKTUKa ObLIa KOJOHUEH
TEOPUH, BO BCEM 3aBUCHUMON OT METPOIOJINH; TEOPUS OT
NPAKTUKN HE 3aBUCEJIa HUCKOJBKO; TIPAKTHKA ObLJIA BbI-
BOJIOM, NPUJIOKEHUEM, BOOOIIE BBIXOAOM 3a MPeIesibl
HaYKH, ollepaliuell 3aHay4YHOM, oCJIeHayYHOH, HaulHAB-
nieficss TaM, rje HaydHas oleparys CYuTanzach 3aKOH-
YeHHOI. YcIleX WM HeycleX IIPAKTUYeCKU HUCKOJBKO
He oTpakajicsl Ha cyapOe Teopun» (Bsirorckuii, 19826).
Bbixo 13 9T0ii cuTyaruu OH BU/IENT B HEPA3PbIBHOM CUH-
Te3€ ITUX JIBYX aClleKTOB: C OJIHOM CTOPOHBI — MIPAKTUKA,
KOTOPasi «BBIJIBUTAET MMOCTAHOBKY 3314 W CJYKUT Bep-
XOBHBIM CY/Ib€l T€OPUH, KPUTEPUEM WCTUHBI, JUKTYET,
KaK KOHCTPYUPOBATh MOHATUS 1 KaK (hOPMYJIUPOBATh 3a-
KoHbI» (Boirorckuii, 19826), ¢ Apyroit — jxuBas cucrema
Pa3BUBAIONINXCS TOHATHIT, 0OPA3YIONIUX METOAOIOTUIO U
METO/[I uccyeloBanus. EAMHCTBO IPaKTUKKU ¥ METO/I0JI0-
rur — ato kiaoueBoit npuHiun KNI, BeiBozsmii ee 3a
PaMKH «PsZIOBOIi» TEOPUU CBOETO BPEMEHU U OITPEIeIsIO-
HIMIL ee apaJINTMaJIbHBIN XapakTep.

[Ipyunnun eauHCTBa METOMOJOTMK M IIPAKTUKHU B
MOJIHOM Mepe BBIPaKEH B HKCIIEPUMEHTAIbHO-TEHETH-
YECKOM, WJIM 2eHEMUKo-Modeaupyiowem Meroje, 0060-
caoBanHoM JI.C. Beirorckum. KirroueBoit 0c0OeHHOCTBIO
JAHHOTO METOo/a, TIO3BOJISIONIE eMy OIHOBPEMEHHO
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BBICTYIIATh U METOIOM UCCJIEIOBAHMS, U «KOHIIENTYaJb-
HOU MOJIEJIBIO> JIJIST Pa3PadOTKH MPAKTUYECKUX UHCTPY-
MEHTOB, SIBJSETCS OPUEHTAINSA HA «BOCTIPOM3BEICHUEY
mpollecca TeHe3a <«BBICIINX TICUXUYECKUX (DYHKIUI»
(BIID), Boicux (KyJIbTYPHBIX) (hOPM TTOBEIEHUS U Jie-
SATEJBHOCTH, B CBSI3U C YEM €Ille OJHUM Ha3BaHUeM JaH-
HOTO METOJIa SIBJIIETCST POPMUPYIOWULL FKCnepUMeHm.
Cam MeToj1 06pa30BaH KOHIETITYaIbHBIM ¢JIMHCTBOM T10-
HSTUH, KOTOPBIE M COCTABJISTIOT TEOPETUKO-METOI0IOTH-
yeckuii kapkac KUII:

°* B TMOHSATUU <«COTPYIHUYECTBO» PACKPBIBACTCS
POJIb COIUATILHBIX B3AUMO/ICHCTBUN, PEaTU3yTONTNXCs B
(bopme «rpamarryeckoro» (3MOIMOHAIBLHO 3HAUNMOTO)
COOBITHU;

* B IIOHATHM <«3HAK / 3HAKOBOE OMOCPE/ICTBOBAHNEY
OTIpe/IeJISIETCST KJII0YeBasl POJIb KyJbTYPHBIX CPENCTB
(3naxos, cum80108 N X CUCTEM), BBICTYIIAIONIUX U3HA-
YaJIbHO KaK CPEJICTBO COIUATBHOI CBSI3W BO B3AUMOIEN -
CTBUU MEXKY CyObEKTAMU;

* B TIOHSITUU <«BpAlUBaHME» OMNPEIEIIETCS MeXa-
HU3M Pa3BUTHST;

* uepe3 TOHATHE <«30HA OJMKANIIEr0 PasBUTHS>
olpesiesisieTcsl BeAyIast pojib 00yUeHHs] KaK <«JIBUXKY-
TIeii CUJITbl» PA3BUTHS;

* B IOHATUM <IIePEKUBaHUEY 3aKPEIISeTCsS MPUH-
1t cBsi3M «addexrra u MHTEJICKTaY;

* yepe3 MOHSATHE <«PedIeKCUsT» yCTaHABIUBACTCS
3HAYEHNE WHIUBUIYAIbHOU JESITETbHOCTH pebeHKa 1o
OCBOEHUIO KYJIbTYPHBIX CIIOCOOOB JIEICTBUSI.

Kasxmoe 13 aTHX MOHATHIL, C OXHOI CTOPOHBI, OTIpe-
JeJieHHbIM 00pa3oM Xxapakrepusyet uzydaemyio B KIII
9acTh 0OBEKTUBHON JCHCTBUTEIBLHOCTH (CTPOCHUE CO-
3HAHWS, CBSA3b MPOIECCOB 0OYUEHUST U PA3BUTHSI, €CTE-
CTBEHHOTO CO3DPEBaHUS M KYJIbTYPHOTO Pa3BUTHS, UC-
TOYHWMKA Pa3BUTHUS U T. 1.), C APYTOH — MPEIbABISIET
orpe/ieJicHHbIe TPeOOBaHM, KaK K OPraHM3aluy Ha-
YUHOTO WUCCJIEM0BAHMS, TaK ¥ K MPAKTHIECKON pabore
crieruaancToB. KioueBbIM 3/1eCh SBJISETCS TO, YTO Pas-
HUTIA MEXKIY UCCTeIOBATEIEM W MTPAKTUIECKUM CIICTTHU-
amucToM (akTudecku HeBesauka. [lcuxosor-npakTuk
OTlEepUPYET HAYYHBIMU MOHATUSIMU KaK <OPYousimus,
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cpedcmeamil, 6CnOMOZAMENIbHbIM NPUEMOM OPTAHM3a-
1AW IeITETbHOCTH, HATPABJIeHHON Ha (hOPMUPOBAHUE,
pa3BUTHE, KOPPEKIUIO (B 3aBUCUMOCTH OT MPOQMUIIS
NEeATEJBHOCTU CIHEIUATNCTA) BBICIIUX TICUXUYECKUX
dyHkmii, GopM HOBeIEHUS U JedTeJbHOCTU pebeH-
ka. VccnenoBaresb ke B OOJbINel cTermeHu HaleJeH
Ha M3ydyeHUe caMuX IMOHATHH, a «UX COOTBETCTBUE C
(hakTaMu ecTh TOJBKO CPENCTBO, CIIOCO0, TIPUEM, TTPO-
Bepka ux ropHoctu» (Beirorckuii, 19826). Ho u aro
paszesienue yciaoBHo. JI0OOH IIPakTUK B TOU ke Mepe
OIICHMBAET CTEIEHDb [PUTOJHOCTU MCIIOJb3YEeMbIX UM
MOHATUH (COBOKYITHO MPEICTAaBJICHHBIX METOOM pabo-
TBI) C TOYKH 3peHUsT 3(D(HEKTUBHOCTU JJOCTHIKEHUS UM
YCTAaHOBJIEHHBIX TTPAKTUYECKUX PE3yIbTaTOB. B aToM
orromennu V.B. JlyGpoBuHa crmpaBeanBO OTMEYAET,
YTO «IICUXOJIOT He TOJbKO U HE CTOJBKO M3ydaeT, Uc-
CJIEyeT, CKOJILKO ToMoTaeT u Kouctpyupyets (Iy6po-
BuHa, 2016). Takum o6pazom, 6aaropaps JI.C. Beirot-
CKOMY VZIQJIOCh <IOJ[PY’KUTb» TICUXO0JIOTa-IIPAKTUKA C
[ICUXOJIOTOM-HCCIIe/IoBATEeIeM: KaXKIbI <«KYJIbTYPHO-
HNCTOPUYECKUH TICUXO0JIOT» CTaJ U IIPAKTUKOM, U HCCJIe-
JloBaTesIeM B OJIHOM JIUIIE.

BaxHo Takke OTMETHUTD, YTO Kax/l0e W3 [OHATHI,
COCTABJISIONNX MeTomooTnYeckyio ocHoBy KWII, we
MOZKET OBITh PACCMOTPEHO BHE 3aBUCUMOCTH OT APYTHX
KaK <«CaMOJOBJICIOIEE» WM  <UCKIIOUNTETBHO-00b-
SICHUTEJIbHOE» (CM. KPUTHKY TaKOTO TOAX0/ia B pabore
«McTopuyeckuil CMbICJL IICUXOJIOIMYECKOrO KPU3UCa»
(Boirorckuii, 19826)). Tem He MeHee, OTHEJIbHOE TIO-
HATHE MOXKET PAacCMAaTPUBATBCSA B KaKIOM 3JKCIIEpPH-
MEHTAJIbHOM HMCCJIEJOBAHUN WJIU TIPAKTUKE B KauecTBe
cucmemoobpasyrouezo. Jlanee Gyner npeacTaBieH psj
IIPAKTUK, B OCHOBE KOTOPDBIX JIEKHUT HEJOCTHAST METOI0-
gorundeckas cucrema nousatuit KNII, Ho B kakmoil us
KOTOPBIX T€ WJIM MHbIEe IOHATUS OLIPEeIAIoT XapaKkTep
«Pa3BOPAYNBAHUST> WU PEATN3AINN BCEH 3TOH TIeT0CT-
HOU cuctembl. Kpome Toro, Kaskast U3 peIcTaBJIeHHbIX
MPaKTUK JIEMOHCTPUPYET AMHAMUKY Pa3BUTUS KOHIIEM-
tyasnbHoTo anmapata KUIIT u To, kak mpakTuyeckas pa-
60Ta M3MEHSIET TIOHMMAHWE 1 COJIEPKaHIE METOIOJIOTU-
YeCcKOTo allrapara JJaHHOH HayYHO NIKOJIbI.

IIpakTuka 1. PedaekcuBHO-/1€ATEIBHOCTHDIN
HOIXO0/] K OKa3aHUIO MICHXO0JIOTO-e[arOTHY€eCKOi
MOMONIY yYalUMCS B IPEO0JICHUU
y4€eOHbBIX TPYAHOCTEI

PediekcuBno-znesrenbaoctubiii noaxon (PAIT)
OKa3aHWIO TCUXOJIOTO-TIE/JaTOTHYECKON TIOMOTIU  y4a-
MUMCST B TIPEONOJICHUN y4eOHBIX TPYAHOCTEH Mpej-
craBiger coOOI HalpaBjieHUe B KyJIbTYpPHO-UCTOpUYE-
CKOI TICUXOJIOTUU, KOTOPOE MOKHO PAacCMaTPUBATh KaK
onnH U3 BapuanToB peanusaiuu uzen JI.C. Boirorckoro
0 TOM, 4TO <«OOydeHHe WMIET BIepeIu Pa3BUTHUS», T. €.
passuBaoero obydenus (Boirorckuii, 1984). Ilonnoe
nassanue P/II1 — npaxmuxa oxasanus ncuxonozo-neda-
202UUeCKOLL NOMOUU YUAUUMCSL 8 NPeO0OLCHUU YueOHbIX
mpyonHocmeil, cnocoocmeyouast Ux KOZHUMUGHOMY U JIUY-
nocmuomy passumuro (3apenkuii, 2013a).

17

YuebHast TPYAHOCTDh PACCMATPUBACTCS KaK HEOMbeM-
JleMas uacmy 00yuenus v Kax pecypc st passutust. 1o
mbicsiu JI.C. BoIroTckoro, yueOHast IesiTeIbHOCTD MPEJ-
oJiaraet, 4To peOEHOK JIETIAeT TO, YETO EIIe HE YMEET, M0~
3TOMY OIIMOAETCS W 3aTPYIAHSIETCS, U, COOTBETCTBEHHO,
HYJKIAeTCsT B TIOMOTIH B3pocsioro. Eci pebGeHok fesaer
TO, UTO MOXKET CJIeJIaThb caM, OH He pa3BuBaercd. Ecim
JKe OH JIeJIaeT TO, YTO €My HEIIOCUJIBHO JIasKe MTOHSTD, 9TO
TaK>Ke HeIoJIe3HO JIJI PAa3BUTHA U JIa’Ke MOKET TPaBMU-
poBath peberka. [ToaTomy st o6ydeHus 1 Pa3BUTHS
y4eGHast TPYIHOCTD HEOOXONMA, T. K. TOT/IA TIOSIBIISIETCST
CMBICTT ¥ CTUMYJI JIJIST Pa3BUTHS. 11 UMEHHO TIOATOMY B
P/III He craBsTCs 3aauu <IPOMDUITAKTUKI> WU <KOP-
peKIun»> yueOHBIX TPYAHOCTEH, a CTABUTCS 3ajlaua OKa-
3aHUST MOMOIIU B TIPEOJIOJIEHIN TPYAHOCTU peOEHKY TaK,
4yT06BI OHA clI0COOCTBOBAJIA aram B pasButuu. O Kakux
marax uzaet peub? Ha atot Bompoc y JI.C. Beirorckoro
HET MPSIMOTO OTBETA, HO B KHUTE «MBIIIJIeHUE U Pedb»
OH TIUIIIET, YTO <OJUH Iar B 00YYEHUN MOKET 03HAYATD
cTo maroB B pazButuny» (Bwirorckuii, 1982a), 1. e. atn
mary MOryT GbITh OUEHb Pa3HBIMH, COBEPITAEMBIME O
pas3HbIM HarpaBieHusaM. B npaktuke npumenenus PJIT1
JIOCTAaTOYHO MHOTO CJIy4yaeB, B KOTOPBIX JIeHCTBUTEIBHO
OJIVH Iar B 0OyYEeHUH MPUBOAI KO MHOTHM IIaraM B
passutnu (3aperkuii, 2016). Kak aTo Bo3amMokHO?

[[eHTpaJIbHBIM 3BEHOM <«MEXaHU3Ma» CBSI3M 00yue-
mwst u passutnst B KUTT BeicTymaeT moHsITHe «30Ha OJIH-
skaiiero pazsutusi» (3BP), koTopoe siBisieTcss ogHUM
u3 Baxkueimux B P/II1. C onopoii Ha pediiekcnio mpak-
TUKW OKA3aHUs MTOMOIIU JETSM, TIOAPOCTKAM U B3pOC-
JIBIM B TIPEOJIOJIEHUU TPYJHOCTEH, a TakkKe Ha aHaJIu3
uneit JI.C. Boirorckoro o 3bP, koTopbiM He yesioch
JIOCTATOYHOTO BHUMAHUS €ro MOCJe0BATeNIMHU, Mpel-
crapiedne o 3BP 0ObL10 cyliecTBeHHO IepepaboTaHo,
u B Hacrosiee Bpems B P/II1 ncromb3yercst MHOTOBEK-
TopHast Mojieb 3BP, onmceiBaronas MexaHu3M CBSI3U
oOyueHUsT W PasBUTHsL; BEKTOPbI KOTHUTHBHOTO, JIMY-
HOCTHOTO U COITMAJILHOTO Pa3BUTHS, IO KOTOPBIM MO-
JKET MPOUCXOANTD AMHAMUKA B MPOIIECCE TMPEOTOTEHUS
yueOHBIX TPYAHOCTEMH, T. €. COBEPIIEHHUs MaroB B 00y-
YEHUHU, a TAKKE MEXaHU3M CaMOPAa3BUTHUS, BKIIOUCHUEM
koToporo u obbsacusiercs ues JI.C. BbIrorckoro o oM,
YTO OJ[MH IIar B 00YYEHUH MOKET IPUBOUTH KO MHOTUM
maram B pazsutun (3aperkuii, 2007). Briiouenne me-
XaHM3Ma CaMOPa3BUTHS CTAHOBUTCS BO3MOKHBIM, KOT/IA
YYaIUics 3aHUMaeT CYOBEKTHYIO TTO3UIUIO B y4eOHOM
nesitesnibHocTH (3aperkuii, 20136), cranoBuTes cyObek-
TOM €€ OCYIIECTBJICHUsI U pedIeKchH, T. €. CyOheKTOM
[IpeoioyieHnst COOCTBEHHBIX TPYAHOCTEH. A B3POCJBII
(yuanTesb, TICUXOJIOT, POAUTENb 1 JIP.) 3aHUMAET TT03H-
IIUTO TIOMOIITHUKA, KOHCYJIbTAHTA, COTPYTHUKA.

Takum obpasom, 8 P/III Ha npakruke peajnusyercs
oxHa u3 ocHoBHbIX uzeil JI.C. Breirorckoro o Tom, 4to
pasBUTHE MPOUCXOIUT B COTPYAHUYECTBE pebEHKa U
B3POCJIOTO, TIPU TOJYYEHUH PEOEHKOM NOMOUU 8 30He
baucatiuezo pasumus.

JTa MBICJIb TIPSIMO He Gopmyaupyercsd caMuM Boi-
TOTCKUM, HO BBIYMTBIBAETCS U3 ero TekcToB. K coxkase-
HIO, BBITOTCKUIT He yemen pa3pabotarh mpecTaBaeHue
0 TOM, KaKOW JI0JIKHA WJI MOKET OBITh IIOMOIILb, YTOOBI
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OHa cIocoOCTBOBaa pasBUTHIO. IIpUBOAS pasHbie ee
MIPUMEPBI, OH He JIaJl OTBETA Ha BOTPOCHI, KAK, 34 cuem
ue20, NPU KAKUX YCLOBUAX NOMOULL 63POCIL020 Oydem cno-
cobcmeosamyv pazeumuro peberka. XOoTsk OUeBUHO, UTO
He BCsIKast TIOMOIIlb, OKa3biBaeMas B3pocabiM B 3bP, Gy-
JIeT crocoOCTBOBATH PA3BUTHIO.

[Toaromy B P/IIT kak npakruke (TEXHOJOTUU) OKa-
3aHMsS TIOMOIIM, CHOCOOCTBYIONIEH PasBUTHIO, GOJIbIITOE
BHUMaHUE yIeJIIeTCs CIeyomuM Borrpocam: «Kax Hyx-
HO 1ToMorathb?», «Kak He Hy:kHO ToMOTaTh?>, «Kak Mox-
HO Tomoratb?». CooTBeTCcTBEHHO, KOocTsk Teopuu P11,
KOTOPBIN HAaXOIUTCS HA CTBIKE C TEXHOJOTHEH, OIMUCHI-
BaeTCs TPUAJON «IIPUHIIMITBI — OTPAHWMYEHUS] — TEXHO-
Joruns. «[[pUHIUTIBI> — 3TO MOJIOKEHMS, KOTOPBIE CIIe-
asvict, pabotatoruii B P/ITI, cTpeMuTcst peain3oBath
Ha mpakTuke. «OrpaHnyeHus» — 3TO BBITEKAIONINE U3
MPUHITUIIOB 3AIIPEThl HA JENCTBUS OIPe/eeHHOr0 POJIa.
«TexHomornu» — 3TO IPUMEPDI TOTO, KAK «IIPUHIUTIBI> U
«OTPAHUYEHVIST> PEANUBYIOTCSI B KOHKPETHBIX CUTYAIUSIX
OKazaHusl MOMOIIU. TeM caMbiM K Tpuajie JA00aBJIsieTcst
YeTBEPThIII KOMIIOHEHT, CBSI3aHHBIN ¢ BorpocoM «Korma
OKA3bIBATD [TOMOII[b?» — «CUTYaIlUN».

Jlearenphocts cnenuanucra, paboraiomero s P/III,
MOJKHO OITHCATh TIOCTEI0BATETBHOCTBIO «aKTOB» (Tep-
muH, KctaTe, JI.C. BeiroTckoro), nim reficTBUi B pa3iand-
HBIX CUTYAI[USIX B3aUMOJEHCTBUST ¢ peOEHKOM, KOT/[A TOT
obparaercs 3a moMoIibio b0 HysKaaercs B Hell. Ecim
MOJIATATD, YTO [JIABHBIM COOBITHEM Y4eGHOTO 3aHSITUS SIB-
JISIETCS CTOJIKHOBEHHE peOEeHKa ¢ TPYIHOCTHIO, KOT/Ia OH
He MOXKeT CIIPABUTHCSI C 3A[AHUEM CaM, HYKAAETCs B TI0-
MOIIY 1 OLIYLIAeT HEOOXOAUMOCTD CAEIATh IIaru B 00y-
YEeHUU U PA3BUTUH, TO B3POCJIBII do/cen cosdamo cumya-
uu10 3ampyonens, Ho Tak, 4To0bl TpyAHOCTD Oblia B 3BP.
TexHOMOTYECKH 3TO 0OECTIEYNBAETCS TIPETIOKEHUEM
PEGEHKY BBIMOTHUTH MOCTEI0BATETLHOCTD 3aIaHUH, BO3-
pacrarIux Mo cjaokHocTh. Torga pebeHOK MOKakKeT, ¢
KaKUMW 33JIaHUSIMI OH CITPABJISIETCST caM, a T/le HaulHa-
€T 3aTPY/HATHCS U OMUOATHCS. 3[€Ch TIPOXOIUT HUKHSIS
rparuita 3BP 1o BekTopy yuebHOiT nestesprocTr. Eciu
MOCTIEI0OBATEILHOCTD 3aJ[aHUiA JIOCTATOYHO JJIMHHAS, TO,
HAYMHAsT ¢ HEKOTOPOTO 3ajiaHus, PEOEHOK MePecTaeT mo-
HIMATh, YTO OT HETO TPEOYETCsI, U JIaKe HE MOKET 0CO3-
HAHO MPUHSATH TOMOIIb. ITO BepxHsid rpanuiia 3bP. Ta-
KM 06pasoM, HKHsAs rpanniia 3BP mpoxoaut Meskay
CIOCOGHOCTHIO 1 HECTIOCOOHOCTBIO YCIIEITHO JIEHCTBOBATh
CaMOCTOSATEJIBHO, A BEPXHSISI — MEXIY CIOCOOHOCTHIO
U HeCToCOOHOCTHIO OCO3HAHHO B3aMMOJEHCTBOBATL CO
B3pocabiM. Keratn, korma JI.C. BBITOTCKMIT TOBOPHUT O
BaKHOCTH POJIM OCO3HAHHOCTH BO B3aUMOJIEHCTBUU pe-
GeHKa €O B3POCJBIM, OH MOJHOCTBIO OTKA3bIBAECTCS OT
MOITYJISPHOTO TOT/IA TEPMUHA <«UHTEJJIEKTYaTbHOE TIO/-
pakaHKe» U TOBOPHT O JIEUCTBUSX PeOEHKA KaK OCYIIeCT-
BJISIEMBIX B COTPYIHUYECTBE WU <IIOJ] PYKOBOJICTBOM»
B3pocsioro (cm., marpumep, Boirorckuii, 1935; Boiror-
ckuit, 1982a; Boirotckuii, 1984).

3arpyaHenuie u onbka pebeHKa Mpu BBITOTHEHUN
3amaHns HUKoraa He pacemarpusaiores B P/IIT kak coy-
yaiinple. Cly4allHO MOXKHO clesaThb TpaBuJibHO. Ha-
mpuMep, eca pebEHOK He 3HAeT, HYsKHO JIM TIHCATh B
CJIOBE «a» WU «0», TO C BEPOSTHOCTHIO 50% HamuimeT
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npasuibHO. Ho ecit oH omubest, To 3T0 He CydaiiHo.
3arpynuente u omoka B P/ITT 06bACHSIOTCS HECOBED-
MIEHCTBOM CIOCOOOB JIECTBUS, KOTOPBIE CIIOKUIINCH Y
pebenka. Hanpumep, B Mutajiieii HIKoJie et 4acTo M-
IIyT CJIOBA, KAK CJIBIIIAT, HE 33[yMbIBAsICh HAJl TEM, UTO
HEKOTOPbIE 3BYKU B PYCCKOM SI3bIKe IEPENAIOTCS <He
CBOMMU 3BYKaMU», UJIK O TOM, YTO 3BYKOB TOPa3/10 60JIb-
1ie, ueM OYKB, T0ITOMY B IPUHITUIIE BCET/IAa HAJIO JLyMAaTbh,
Kakoil OyKBOM (MJIM X cOYeTaHUEeM ) MOKET ObITh IIepe-
JaH TOT WJIU THOH 3BYK.

Takum 06pazom, paboTa co crocobOM IpeAIogaraeT
MOMOII[b B3POCJIOTO B OCO3HAHUH U TIEPECTPOIIKe criocoba
NeHCTBYS, T. €. OCHOBHBIM TIPUHIIMIIOM OKA3aHUS TaKOM
IIOMOIIH SIBJISIETCSI «oTIopa Ha pediiekcuios. Pediekcus
MaeT BO3MOKHOCTD PebGeHKY O0CO3HATH CIOCO0 CBOETO
JENCTBUS, TEM CaMbIM OCBOOOIMTHCS OT €ro BiaacTu (Ja-
CTO JIETH, JIa ¥ B3POCJIbIE, IEHCTBYIOT, He OTHaBas cebe
OTYeTa B TOM, UTO, KAK U [IOYeMY OHU [IeJIAIOT), OHSITb,
YTO HYJKHO B CIIOCOGE U3BMEHUTD, a Jajiee JInho caMOCTO-
SATEJILHO, JINOO ONATh-TaKU ¢ Pe(IeKCUBHOI TTOMOIIBIO
B3POCJIOTO CBO#T CITOCOO TIEPECTPOUT.

MoMeHT 3aHATHS, B KOTOPOM HjeT pabora co cro-
cO00OM, ABJISIETCST TIPUHITUITHATIBHO BAKHBIM [T Pa3BH-
Tus peberka. Ecii B MOMEHT 3aTpyAHEHMS, KOT/[a WIeT
pediiekcuBHas paboTa O OCO3HAHUIO U HEPECTPONKe
criocoba eficTBuS, MO/CKa3aTh PebEHKY, MOKa3aTh 00-
paserlr ICHCTBUS UTH OKA3aTh MHYI0 MHCTPYMEHTATBHYIO
MOMOIIIb, TO BO3MOKHOCTb C/IeJIATh MIard B Pa3BUTUU
st wHero Oyner 3akpbita (ITosasikoBa, 2013), T. K. TO
WHTEJJIEKTYaIbHOE YCUIIUE, KOTOPOe MOTJIO Obl IpUBe-
CTH K Pa3BUTHIO, JieJlaeT 3a peberKa B3pocblil. IMeHHO
HOSTOMY crenuanuct, paboraonii B P11, He cremut
MOMOTaTh, OH JIEPXKUT MAy3y, A0KUAACTCS, YTOOBI TMO-
HATb, cuepras pebeHoK CBOH Pecypc WJIH y HETO e€CTh
ere cobcTBeHHBIE pe3epBbl. CHENUaIicT BMEITHBAET-
csl TOTZIa, KOTJIa CTAHOBUTCSI OYEBMIHBIM, YTO peOEeHOK
cienant Bee, 4To Mor. U B 9TOH cuTyaluu, HamoMUHAIO-
el cutyannio «6J0KaAbl» MPHU PEHICHIH TBOPUYECKOI
sagaun (3aperkuii, 1980), B3pociblii cBOEl MOMOIIBIO
MBITAETCS BOCIIOJHUTD HE «<MHCTPYMEHTAIBHBII >, a ped-
JIeKCUBHBII nedunut pebenka, 3agasas pedIeKCUBHbIE
(He HaBOJAIINE ) BOIIPOCHI, KOTOPbIE IIOMOTAIOT PeOEHKY
0CTaBaThCst CyOBEKTOM IMPOIECCa TIPEOJIOTIEHUST TPY/I-
HocTeil. Tem caMbiM peasnusyercs: uaBecTHas hopmyJia
Mapun Monreccopu «Ilomorn mue cpenatb camomy»
(Mownreccopu, 2000), a Takke peasmnsyeTcsi MaKCUMa
WM. Kanra o ToM, 4T0 peGEeHOK IOJLKEH cam TIPUXOIUTH K
npaBusIbHBIM MbIcsaM (Kant, 1994).

C nozumuii P/III nHCTpyMEHTATBHYIO TTOMOIITH MOXK-
HO paccMaTpuBaTh KakK MOMBITKY TPUCITOCOOUTH K pabo-
TAIOIEMY MEXaHU3MY UYK/IYIO JI€Talh, KOTOPas B HETO
MOKA He BIUCHIBAETCS, WU 3aMECTUTD OJIHY JeTaJb JIPY-
roii. Metadopa pedsieKCUBHON TTOMOIIM — OpraHuye-
ckast. [Tpu pedirekcuBHOIT oMoOIHN y pebGeHKa PU ero
coOCTBEHHOI aKTUBHOI paboTe «BBIPACTAIOT>, KAK BETBH
y nepeBa, HoBble pyrkimy. JI.C. BeIroTcKuii ToKe 10JIb-
30BaJICs OpTaHMYecKoil MeTadopoii, Ha3bIBas MPOIIECC,
npoucxongamuii B 3bP, B Xo1e kKoTOporo mponucxomauT
pHUcBoeHne PeGEHKOM COBMECTHOTO OITBITA, «BPaliBa-
Huem». Ho 910 TO «BpamnmBanues, KOTOpoe MPUBOIUT K
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«BBIPAIMBAHIIO» HOBBIX CIIOCOGOB, (GYHKIINH, CBOHCTB,
Ka4ecTB JIMYHOCTH, oTHOIIeHui u T. /1. [Ipuuem JI.C. Boi-
rOTCKUII nojuepkuBal, 4ro nousrue 3P moxer ObITh
pacipocTpaHeHo Ha JUYHOCTh B 1eioM ( BeiroTckuii,
1984). Besb coBMECTHO MOXKHO HE TOJIBKO CHPABJISATD-
cs C TPYZHOCTSIMU B MaTeMATUKe WU PYCCKOM SI3bIKE.
COBMECTHO MOKHO CIIPABJATHCS ¢ COOCTBEHHON I1ac-
CUBHOI MO3UIHAEH, TPUBBIUKON «HE MOHUMATb» TO, YTO
TOBOPHUT YYUTEJb, HE CJHYIIATh €ro, C HETOTOBHOCTHIO
Mpujarath ycwujusi, HeyMeHueM pedJeKkcupoBaTh TO,
4TO caM peOEHOK JIeJIaeT, ¢ HeCIIOCOOHOCThIO IPOTUBO-
CTOSITH TPEBOTE, CTpaxaM, BOJIHEHHUIO U T. J. 1 nMeHHO
3TOT OOBSCHUTEIBHBI M KOHCTPYKTHBHBIN MOTEHIAI
nmousTtus 3BP npusen k Tomy, uto B XXI Beke aT0 TO-
HSTHE MOJYIUJIO PACTIPOCTPAHEHUE HE TOJBKO B 00IIEl
U BO3PACTHOI TICUXOJIOTUH, HO U B IT€JIaTOTUKE, KOHCYJIb-
TUPOBAHUM, TICUXOTEPAITUU, KOYYUHTE, OPraHU3aIuOH-
HOW MICUXOJIOTUU U JIP.

Wrak, oCHOBHBIMU TIPUHITUIIAMU OKa3aHUs TOMOIIN
y4auieMycs B IIPEOL0JeHNU YueOHbIX TPYAHOCTEH cpes-
crBamu P/III, sBistiorest:

YCTaHOBJIEHWE OTHOIIEHUI COTPY/IHUYECTBRA;
noziepsKKa CyObeKTHOU MO3UIINN pebeHKa;
CO3/IaHUe CUTYAIUN 3aTPYAHEHUS B XO/I€ 3AHITHUST;
pabora B 3BP pebenka;

IIOMOII[b B O1I0pe Ha pedieKcuio;

pabora co crocoboM aeicTBrs pebeHKa;
YCTaHOBJIEHUE U TIOJIEPIKKA TTO3UTUBHOTO, 9MO-
[IMOHAJIBHOTO U CMBICJIOBOTO KOHTAKTA;

e B uaeane pabora B snuuentpe 3BP, 1. e. ¢ Toit
KJIIOYEBOI1 TPYIHOCTBIO, IIPEo/0JIeHIEe KOTOPOil Oy1eT B
HarOOoJIbIIEN CTEIIeHN CII0COOCTBOBATh PA3BUTHIO.

Haubompimmit adexr ymadHol MOMOIIN BO3HUKAET
B CJydYasgX IIPEOOJIEHUsI BBIYYEHHOIl OeCIOMOIIHOCTH,
Korga pebeHoK curraeT cebst HeCIOCOOHBIM MTPEOI0IETh
CBOU TPYJHOCTH, He BEPUT B ycrieX (camoahHeKTUBHOCTh
«Ha HyJIe» ), He IPUJIaraeT YCUJIui, T. K. yOexKIeH, 4TO OHU
JIUTIIEHBI CMBICHIA («BCE PABHO HUYETO HE TOJYIUTCS» ).
U Bapyr, mosydasi MOMOIIIb B3POCIOTO, PeOEHOK BUJINT,
41O crpasiisiercs ¢ Tpyanoctbio CAM, 4To B3poCIbiil He
CJIeJIANl <32 HETO», a IOMOT C/IeNIaTh CAMOMY, OH «ITPO3pe-
BaeT» W MOHUMAET, UTO MOXKET <«JIeJlaTh cam». U Ttam, rjie
ObLI0 yOeKIeHe «HUKOTAA He CMOIY», IIOSBISETCS APY-
roe: «CMOTy caM, HaJl0 ToJyMaTh Kak» (CM., HAlpUMep,
cayyaii crynentku O. u cayvait [lamm (3apenkuii, 2016)).

P/III kak moaxox K OKa3aHMIO IICHXOJIOTO-TIeAaro-
MYECKON MOMOIIH, CII0COOCTBYIONIEH PasBUTHIO, HAYa/l
ckaanpiBatbesd B 1997 romy (3apenknii, 2013a) n 3a aTn
rojbl IPUMeEHSICS B paboTe ¢ CaMbIMU PasHbIMKM KaTe-
TOPHUSAMHU JIeTell U B3POCIbIX. DTO yuariuecs obieobpa-
30BaTEJIbHBIX MIKOJ, UMEIOIIIE TPYAHOCTH B OOYUEHIH,
JIETU-CUPOTHI (B T. 4. ¢ MHBAJIUIHOCTHIO U TSKETBIMU
COMATUYECKMMU 3a00JI€BAaHMAMMN), OAPOCTKH C JEBU-
AQHTHBIM [OBEJEHUEM, OAPOCTKU ¢ IPObIeMaMi HapKo-
TUYECKON U aJKOTOJIbHOUM 3aBUCUMOCTU (IIPOXOJISINe
peabuINTAIMIO), ydal[uecss By30B, B3POCJbIE JIIOIU C
UHBAIMAHOCTHIO. Kpyr mpo6JieM, B KOTOPBIX CTAHOBSITCS
YMECTHBIMU TIPUHITUATIBI U 37ieMeHThl TexHosiorun P11,
Bce BpeMs pacinupsercs. U B HacTosIee BpeMs TTPonc-
XOJIUT MEPEXOJI OT PEATU3AINN UEH CBI3U «00yUeHUE —
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pasBuUTHE» K TpHaje «00pa3oBaHiie — pasBUTHE — 3/10-
poBbe», Tie oOpasoBatue (00yUYeHNe) paccMaTPUBAETCS
KaK JIBIDKYIIAst Cujia pasBuTust (BeJeT ero 3a co0oii, 1o
JI.C. BoiroTckomy), a pa3BuTHe — KaK YCJIOBUE IICUXU-
qeckoro 3710poBbst (Py6ioBa, 2011).

IIpaktuka 2. /luarHocTHYECKasi METOANKA
«Mo3auka»>

B KHII ocoGoe MecTo 3aHUMAET MOHSATHE «COTPYII-
HUYECTBa» JeTel U B3POCIBIX, JeTell MexIy coboil, Ko-
TOPOE BBICTYIIAET KaK UCMOYHUK PA3BUTHUS, UTO B TOJTHOHN
Mepe BBIpaskaeTcsT B OCHOBHOM 3akoHe pasputust BITD:
«3a BceMU BBICITUMU (DYHKIUSAMHU U UX OTHOTICHUSMU
CTOSAT TeHETUYECKH COIUATbHBIC OTHOIIEHUS, peasibHbIe
orHomenust, homo duplex (uesoBek aBOUHON — Jam.).
Ortciofia TPUHIUIT U METOJ| TIepCOHM(UKAIIUN B UCCJIe-
JOBAaHUK KYJbTYDPHOTO Pa3BUTHs, TO €CTh pasiesienue
bysax1Mil MexKy J0BMU, TepCOHMMUKAIIET (DYHKITUT.
Hampumep, mpousBosibHOE BHIMAHUE: OJIITH OBJIAJIEBAET,
apyroit Biameer. Pasmenenue cHOBa HaIBOE TOTO, YTO
CIIUTO B OTHOM, HKCIEPUMEHTATbHOE DPa3BepTHIBAHUE
BBICIIIETO TIpotiecca (MTPOU3BOJBHOTO BHUMAHUS) B Ma-
JieHbKY10 ipamy» ( Borrorckuii, 2005). 910 noJioxkenue, a
raroke uzen JI.C. BeIrotckoro o Beyeii posin 00y deHst
B Pa3BUTHUU U O Tiporiecce (hOPMUPOBAHUS HAYIHBIX T10-
HATHUI y JIeTell HOyYnIu TIPaKTUIeckoe 000CHOBaHHE B
KOHIIENIINN Pa3BUBAOIIero o0yueHust JiabKoHnHa—/[a-
BBIIOBA, B PaMKax KOTOPOii ObLiIa TocTaB/ieHa mpobiema
UCXORHOU OPMBI yueOHOIT AeATENBHOCTH KaK KOJLIEK-
TUBHO-PACIPEIETIEHHON MEXIY YYacTHUKAMU ([eTbMU
U B3POCJBIM, IeTbMU Mekay coboii). B manbHeiiriem
Crocobbl OPraHu3aIy  KOJIEKTHBHO-PACTIPEIETCHHON
(hopMbI yUeGHOI eI TeTbHOCTH OBLTH TOCIE0BATEb-
HO paspabGoranbl B pabGorax B.B. Py6mosa, B.B. Aree-
Ba, 10.B. I'pomsiko, P.A. T'yamana, A.IO. KopocTtenesa,
A.B. KoHOKOTHWHa, TTIOTyYeHbI JaHHbBIE O €€ MPOAYKTHB-
HOM BJIMSTHUU HAa KOTHUTHUBHOE Pa3BUTHE YYAIMXCS.
B paborax sTuX aBTOPOB, B MEPBYIO OUEPEb B PaMKax
nccsesoBanuii, nposegeHbix B.B. Py6uossiv (Py61os,
2024a; Py611o8, 20246), 6611 060CHOBAH COUUALBHO-2eHE -
muueckuit Memoo uUcciedosanius 00Pa306anus NOHAMULL 6
demckom 6o3pacme. VIMEHHO CONUANTBbHO-TEHETUIECKHIT
METO/]] BBTHOCHUT MOHSTHS «COTPYAHUYECTBOY, «COBMECT-
Hast JIeSITEIbHOCTh> B KAUueCTBE CHCTEMOOGPA3YIONHX B
ob6uieit meroposnornueckoii pamke KHUII. «OcHoBanue
maHHOTO MeToia, — mumier B.B. Py6ioB, — cocrasisiet
MPUHITUTT B3aUMOOIIOCPEIOBAHMST TIPEIMETHBIX CTPYK-
TYP U CTPYKTYP COBMECTHOU JIeTETHHOCTH: TPEIMETHOE
comepskamnne 00beKTa, OTPENENSIONIee COfePKaHIe Oc-
BaMBAEMbBIX IOHSTHI, OMOCPENOBAHO CIOCOOAMU B3au-
MOJIEMCTBUSI yUACTHUKOB coluaibuoil curyaruus» (Ilo-
ckakasoBa, XycHyTanHoBa, 2024). JlanHbII MeTO/ Jier
B OCHOBY KOHIIENIIUU KyJIbTYPHO-UCTOPUYECKOTO THUIIA
mkoJibl (Py61os, 20248).

B mpakrtuke passuBaioniero oGydeHust BaKHeIee
3HaYeHHe MPUOGPETAET OPraHM3AINS PA3TUIHBIX (HOPM
COZIEPKATEBHOTO B3aUMOJEHCTBUST YUAIIUXCS B MPO-
recce TOKMCKa pelreHrs yueOHO 3ajauu, BBICTYIIA0-
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IMeT0 KaK WCTOYHNK W JIBIKYIIAs CHJIa KOTHUTHBHOTO
pas3BuTHs pebeHKa, ¢ OHON CTOPOHDI, M KAK MEXaHWU3M
eTo conmanmsanuu — ¢ apyroil. Cosganne ycjaoBUil u
GoJiee TOTO, «ITPOBOIMPOBAHUE YUAIIUXCST HA JAUCKYC-
cuto, 00cysKeHue, QUKCAIUIO CBOEH TOUKU 3PEHUS C UC-
M0JIb30BAHNEM 3HAKOBO-CUMBOJINYECKUX CPECTB (CXeM,
MojleJiell) U TIOPOsK/leHre B pPe3yJibTaTe TaKOU JIUCKYC-
CHU, OPUEHTUPOBAHHON Ha MIOKMCK crIocoba pereHust mo-
CTaBJIEHHON 3ajlaun, HOBOTO JIJIsl YYACTHUKOB Crocoba
neficTBYS B TPOOIEMHO CUTyaIlMy — TJIaBHast 0COOEH-
HOCTH Pa3BUBAIONIETO 0OYUEHUS IO CPABHEHUTO C TPAJIN-
[IUOHHBIMU 00pasoBaTebHbIMU MpakTuKamu (Py6IoB,
Mapromuc, T'ypy:xanos, 1996). [TosTomy ogHum us cy-
IIECTBEHHBIX TPeOOBaHWl K WHCTPYMEHTAPHIO, TIPE]-
Ha3HAYEHHOMY IS OIIEHKM Pa3BUBaOMMNX 3(hdeKToB
HAYATBHOTO TKOJBHOTO OOPA30BAHNS, SIBISIETCS yCTa-
HOBJIEHVE KaK KOJIUYECTBEHHDIX, TaK U KAaUeCTBEHHBIX
KpuTepueB cHOPMUPOBAHHOCTH KOMMYHUKATUBHBIX
CIIOCOOHOCTEN Y yUAIIMXCsI, KOTOPbIE PEATU3YIOTCSI B IO~
CTPOECHUN KOHCTPYKTUBHOTO y4eGHOTO B3aUMOIEHCTBIS
U COBMECTHOTO JICHiCTBUsI, HAI[CJIEHHOTO Ha pelerue 06-
meii sagaun (Py6uos, Yianosckas, 2022).

Meronauka «Mo3amkas BOCIPOM3BOIUT MOJIEJTb KOJI-
JIEKTUBHO-PACTIPE/IETIEHHOTO COBMECTHOTO JEHCTBUS TI0
TIOVCKY PeTieHts o0TIell 3alauil U T03BOJISIET KOJIMUe-
CTBEHHO OIEHUTH U KAaYECTBEHHO OTHCATh POIIeCC TO0-
CTPOCHUS B3aUMOJICHCTBUS MEXKYy YUYACTHUKAMU TPYII-
MOBOU pPabOThI, €r0 PasBUTUS U KOPPEKIUU C YUETOM
MIPOMEKYTOYHBIX PE3YJIbTATOB COBMECTHOTO TIOUCKA Pe-
menust 3agaun (Pyo6ios, Yiaanosckas, 2021a).

1. Ilpunimi paboTs
B meTommke «Mosarka» MOJEAMPYETCs CUTyaIst Opra-

HM3aIMN KOJUICKTHBHO-PACITPE/IETIEHHOI COBMECTHOM JIesi-
TEJIBHOCTH, HATIPABJICHHO Ha TPYIIIIOBON MOMCK PeIleHMsT
obueit 3azaun. Meskay yJacTHUKaMU TPYIIOBOH paboThl
Pa3IETISOTCS BIEMEHTHI MO3aWKH, U3 KOTOPBIX JOJIKHBI
OBITH CJIOKEHBI HEKOTOPbIE (DUIYPbl. YUACTHUKH TPYIIIbI
HE 3HAIOT, Kakie (PUTYPbI MOTYT MOJYUUTHCS U3 TPELTIO-
JKEHHOT0 Habopa U Y KO0 U3 [aPTHEPOB eCTh HEJ0CTAIOIIIe
seMeHTbl. TakuM 00OpasoM, IpakThyecKas 3ajgada — Co-
OpaTb yeThbipe reoMeTpryeckre (GUrypbl — IpeBpalaeTcst
B 3a/1a4y [OMCKOBYIO, TPeOYIOILYIO BHIACHEHNS BO3MOKHO-
cTeld, onpe/ie/IIeMbIX OrPaHIYEHUSMHI TIPEAMETHOTO YPOBHSI
petenyst (hopMoiT ¥ pasMepoM IPEVIOKEHHbBIX 2JIEMEH-
TOB) M OIPaHUYEHUSIMU COIUAIBHOTO YPOBHSI, CBSI3AHHBIMU
¢ pasjesieHreM Habopa 2JIeMEHTOB MEKAY KOHKDPETHBIMU
YUACTHUKAMHU TPYIIOBOii paboThl. TOJBKO KOOPAMHAIIUS
KOJIJIEKTUBHBIX JIEUCTBUII [0 TOUCKY MCKOMBIX I€OMETPH-
yecKUX (DUTYpP ¢ KOOpAMHAIMEH BOSMOKHOCTEH yUaCTHH-
KOB, OIPEJIEIISIEMBIX JIOCTYITHBIMU UM 3JIEMEHTAMU, MOKET
HPUBECTH K YCIIELHIHOMY pelleHrIo 3azadi. bosee Toro, B
IpoIIecce PeleHus IPyIIa JOJKHA ITOPOANUTH CBOKM 0COObIE
CpeICTBA KOMMYHUKAIIUH, OIIpee/isieMble CrelupHKOM 110~
CTaBJIEHHOM 3ajiauil, — BbIPA0OTaTh «OOMIMI SI3BIK> OIMCa-
HUS CBOUX WJIN HEJOCTAIOIINX 3JIEMEHTOB MO3AUKH.

VY paspaboTaHHOI METOAMKH €CTh Psifl CYIIECTBEH-
HBIX 0COOEHHOCTEIA.

* TaBHBIM TPEOOBAHMEM MOJIE/IN ABJISETCS CO3AHNIE
TaKMX YCJOBHIA, TIPH KOTOPBIX PEIICHNE 3alaull MOKET
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peasim30BaThCs TOJBKO 4Yepe3 B3auMOJIEHCTBHUE YJICHOB
TPYIIIBI JIPYT ¢ ApyroM. [IJIst aTOro MaTepuasl pasjesier-
CsT MESKJLY YIaCTHUKAMU TaKUM 00pPa3oM, 4TOOBI HU OJIUH
13 YYaCTHUKOB TPYMIIBI B IIPUHIIUIIE HE MOT BBITIOJHUTD
3a/IaHie CAMOCTOSATEbHO, (€3 yJacTust APYrux JeTei.
Bouiee Toro, o6imast 3aaua — coOpaTh 13 MPEITOKEHHBIX
9JIEMEHTOB YeThIpe reoMeTpudeckue GUrypbl, KaKaas u3
KOTOPBIX IIPE/IBAPUTEIbHO pa3pe3aeTcs Ha JiBe 4acTu, —
IIpeIIIoJIaraeT, YTo Ha Kaxk/[0M aTarie penienns (Koraa pe-
1maeTcs 3agada o cO0pKe OHOI reoMeTPIIecKoil (OUryphr)
JIOJIKHBL BCTYIIMTD BO B3AUMO/ICHCTBHE Te /B yYaCTHUKA
IPYIIIbL, ¥ KOTOPHIX MMEITCS HEOOXOANMBIE BJIEMEHTBI,
[PH 9TOM HEU3BECTHO, KTO MMEHHO 00JIaIaeT UCKOMbBIMHE
9JIEMEHTaMU, U 9TOT BOIPOC JIOJIKEH CTaTh OTHETHHBIM
MPEMETOM OOTIETPYIITIOBOTO OOCY KICHSI U PEIICHIST,

» Cama 3amadva, mpesyaraeMast s TPyIIIOBOTO pe-
HIeHWs, I0JKHA OBITh IPOCTOil. Tak Kak IpejiMeToM uc-
CTIE/IOBAHMS ABJISETCS YMEHHE OPraHM30BaTh TPOIYK-
THUBHOE TPYIIIIOBOE B3aUMOJICHCTBIE, OPUEHTUPOBAHHOE
Ha perenne obmIeil 3aaun, Pe3yabrat paboThl J0KEH
OTIpEe/IEIATECS MMEHHO Pa3BUTHEM KOMMYHHMKAIUW U
COCOGHOCTH K B3AUMOJIEHCTBHIO, a HE CJIOKHOCTBIO (He-
JIOCTYITHOCTBIO) 1IOCTABJIEHHOM IIepe/l TPYIIIOo 3a/1auu.

* MeToanKa I0JKHA TIO3BOJIUTD HE TIPOCTO KOHCTA-
TUPOBATh HAJWYWME WA OTCYTCTBUE B3aMMOJENCTBUIA
HO 1 3aMEPUTD U COJIEPKATETHHO OMUCATD UX (e THB-
HOCTD, TIPUEMBI, PA3BUTHE B XOJI€ TPYMIIOBOTO PEIECHUS
3ajgaun. /st atoro:

1) Toxbupaercst Takoit MaTepuas 3a1adu, 4TOOBI y
neTeii OGbLIIO HECKOJIBKO MOIBITOK pellenust. B MeToauke
«Moszauka» Tpyia gereil coOupaeT 4eTbipe TeOMeTpH-
geckue durypbl. Takum 06pasoM, OHU UMEIOT BO3MOK-
HOCTb OIICHUTDH INPABUJIBHOCTb TMIIOTE3bl MK 3ddek-
TUBHOCTb CTPATErHU B XOJe caMoil paboThl, 0 Mepe
c60pKU KaskI0H (GUTYPHI, a He TOJIBKO MO 3aBEPIICHUN
Bceil paboTHI.

2) PaspabarbiBaeTcsi Takasl Ipoleaypa TPYIIOBOil
paboThl, KOTOpPast UCKYCCTBEHHO 3aTPYIHIET BO3MOJK-
HOCTb HETOCPEJCTBEHHOTO pellieHust U TpedyeT BbIpa-
GOTKM TPYIOBOU CTPATETUH, BbHIABWKEHUS THIIOTES,
co/iepsKaTesIbHON KOMMYyHUKaiuu. /JlJisi aToro, Kpome
MOJIXOAIINX, B 9KCIIEPUMEHTAJIBLHBIN MaTepuas BKJIIO-
4aroTcd 3JIeMEHTBI, He MOJXOAdIue o pasmepy, ¢op-
Me WJIH I[BETY, HO OJIM3KKME K MCKOMBIM 3JIEMEHTaM, U3
KOTOPBIX Kak/asi FeoMeTprdeckast purypa MOKeT ObITh
cobpana. Takyke BKIIOYAIOTCS <«JIUIIHUE» HIEMEHTBI U
neJsble reomerpudeckue gurypsl. Hakonerl, yyacTHUKH
IPYIIIOBOI PabOThI JIMIIAIOTCS BO3MOXKHOCTH BUIETH
9JIEMEHTBI BCEX JIPYTUX YUYACTHUKOB. KaXKoMy MX 4eThI-
PeX YJIEHOB IPYIIIBI IOCTYITHBI TOJBKO €r0 COOCTBEHHBIE
3JIEMEHTBI MO3aWKHU, CKPBITBIE OT OCTAIBHBIX TMTUPMOT.

3) B cam martepuas METOJMKU BHOCUTCSI <«3allyM-
JICHWE»: BBEJCHbI HECYIIECTBEHHBIC [OMIOJHUTEIbHBIC
npusHaky (LBET), OYeHb OIM3KIE XaPAKTEPUCTUKH <TI0/
XOJSIIUX> U <HEMOAXOSIINX> 9JIEMEHTOB MaTePUAIa 3a-
naun (pasmep u dopma); reoMeTpudeckre GUTYpbl pas-
pesaioTcs Ha 4acTH, He BCErla MMelole OJHO3HAYHOe
Ha3BaHUE B TEOMETPUU I BOOOIIE B PYCCKOM SI3BIKE.

» JKecrkue orpannyenus, HaJIOKEeHHbIE HA cCaMy Op-
TaHU3AINIO0 KOJUIEKTUBHO-PACIPe/IeJIEHHON COBMECTHOI
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JEATETBHOCTH, TTO3BOJISTIOT €€ KCILUIINPOBATD, IIEPEBO-
JIs1 TIOJTHOCTHIO Ha BepOaJbHBIN ypoBeHb. TakuM obpa-
30M, TOSIBJISIETCA BO3MOKHOCTD (PMKCHPOBATH TEKCTOBOE
pa3BopayMBaHue TIPOIECCOB AaHAJIN3A, BbIABUKEHUS TH-
oTe3, BEIPAOOTKU OOIIETO S3bIKA OIMCAHUS SJIEMEHTOB,
aHayM3a onMboK U T. 1.

2. Marepuan
Meroanka «Mosanka» TpencraBisier co00il 04eHb

npocToii mazs (16 KycouyKoB I[BETHOI MO3anWKH), U3 KO-
TOPOrO MOXKHO CJIOKUTb HECKOJIBKO TIeOMETPUYECKUX
duryp: Kpyr, KBaapaT, TPEYTOJbHUK U MECTUYTOJTBHUK
(wm mapasutesiorpamm ). Kaskast u3 nepedncieHHbix (u-
I'yp COCTOUT BCEro ux ABYX vacreil. Habop BriouaeT u
JIUTITHUAE 3JIEMEHTBI, KOTOPBIE HE MOIXOAT JIJIsT COCTaBJIe-
HUS TlepedncieHHbIx Guryp o dhopme uin pasmepy. Bee
HJIEMEHTBI MO3AMKH TIO/IeJIeHbl HAa 4 Habopa (PaBHBIX 110
KOJIMYECTBY) CIIEIUATBHBIM 00Pa3oM, a UMEHHO TaK, 4To-
ObI HM B OZHOM Habope He 0Ka3aI0Ch ABYX YacTeil OMHOI
urypsl. T HAGOPBI BBIIAIOTCS YETHIPEM YYaCTHUKAM
rpymmnoBoii paboTel. TakuM 06paszoM, KakIblil YIaCTHUK
TPYIIIBI MOJTYYaeT TaKOH HabOp 9JIEMEHTOB, U3 KOTOPBIX
OH TOYHO HE MOYKET CAMOCTOSTETbHO, 6e3 APYTUX yuacT-
HUKOB, CJIOKUTh HU OJTHON TEOMETPUUECKOH (PUTYPHI.

3. [Tokazaresn pe3yabTaTUBHOCTU

BakHoll 0COOEHHOCTBIO METOIMKM <«Mozanmka» 10
CPaBHEHUIO C JIPYTMMH JUATHOCTUYECKUMU METOAAMU
OLIEHKH COLMAJIbHBIX KOMIIETEHIINI SABJISETCS TO, YTO B
Heil uMeercst 0ObEKTUBHBIN MOKazaTelb d(DPEKTUBHO-
CTU TPYIIIOBOIO B3aMMOJIENCTBUS, HANIPABJIEHHOTO HA
pellieHre TPYIIIIOBON 33/1a4i, a UMEHHO — KOJMYECTBO
CJIOJKEHHBIX TEOMEeTPUYECKUX (PUryp. ITOT MOKA3aTe b
XapaKTEPU3YET NPABGUNLHOCT ZPYNN0B0Z0 PEULCHUSL.

HaburroneHue 3a paboToii TPyIIIIbL B IPOIlecce MOKCKa
U peleHns II0CTaBAEHHO 0011ell 3aauu O3BOJISET 10~
JIyYUTD JIAHHBIE, XaPAKTEPUIYIOIINE Cmpamezuio epyn-
106020 Peulenust i Xapaxmepucmuxi 00ueHs 6 npoyecce
2pynnoesotl padomut.

Ananu3 pe3yJbTaTOB JUATHOCTUKHU COIUATbHBIX
KOMIIETEHIIMI Ha OCHOBE JJaHHBIX METOAUKN «Mo3ankas
[IOKa3bIBAET, YTO IPU TPAAUIHMOHHOM O0yIeHNN yJaIln-
€Csl UCTBITHIBAIOT 3HAYUTEJIbHbIE TPYJAHOCTU B IIOCTPO-
€HUM TPOJYKTUBHBIX (DOPM TPYIIIOBOTO B3aUMO/IEN-
cTBU. JIeTH ¢ yIOBOJIBCTBHEM O0IIAIOTCS, UM HPABUTCS
3ajiaya, HO IMPOIlecChl KOMMYHUKAIMU W TIOUCKA pellle-
HUST WYT MapajijielbHO, He TIepecekaroTcs, YTO MPUBO-
JIUT K OYeHb HU3KUM TPYITIOBBIM pe3ybTatam. B nrkosre
pasBUBAIOIIETO 00yYeHMs, MPAKTHKA KOTOPOW OpHEH-
THPOBaHA Ha TOMCKOBO-MCCIEA0BATEIbCKYI0 PaboTy
netell, KOMMYHUKAITNIO 1 B3aNMOJIeICTBIE B XOJe I10-
MCKa pelieHust yueOHOU 3a/a4u, JA€TH JeMOHCTPUPYIOT
WHYIO CTPATETUIO: UX B3aUMOJIeICTBIE HAlleJIEHO UMEH-
HO Ha TIOMCK pellleHus TIOCTABJIEHHOW 3a/iauu, s ee
PEIIeHNs OHU CTPOSAT CIEeLUaNIbHbIe CPeAcTBa (CII0co0bI
OIUCAHUS DJIEMEHTOB), BhIPAOAThIBAIOT «OOIIUI S3BIK>,
MJIAHUPYIOT THArv, KOHTPOJHUPYIOT U OIEHUBAIOT TIPO-
MEKYTOUHBIE PE3YJIbTAThl U KOPPEKTUPYIOT BhIpaboTaH-
HBII crioco6 B3anmMozeiicTus. Ha GobIIoM cTaTUCTH-
YECKOM MaTrepuajie TMOKa3aHo, YTO UX MPOAYKTHBHOCTD
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B 2,4 pasa BbIllle, YeM B IPYIIAxX jAeTel, 00yJatuxcs
B TpajuIMoHHON 1mKose. Takum o6pasom, apdexTus-
HOCTH CUCTEMBI Pa3BUBAIOIIEr0 0OYUEHUST, TOCTPOEHHON
Ha MPAKTUYECKOU pean3aliuyl MPUHITATIOB KYJIbTYPHO-
UCTOPUYECKOU TICUXOJIOTUM, TIOJTBEPIK/IAETCS PE3YJib-
TaTaMu JAMATHOCTUKYU C(POPMUPOBAHHOCTH COTUATBHBIX
KOMITETEHITUI MJIQIIITUX IKOJbHUKOB, ITPEACTaBIEHHON
B MeTo/iuKe «Mo3zankas.

IIpakTuka 3. Mozaesab opraHusanuu
TeaTpaibHOM /1eITeJIbHOCTH MO/IPOCTKOB
«MyapTHMeEANA-TEATP>

Konnenmusa JI.C. Brirorckoro u ero mocJjiegosaresiein
OblJIa MOJIOKEHA B OCHOBY WHHOBAIIMOHHOW MPAKTHKH
«MyJubrumea-Tearps, pazpaborannoii B Ilenrpe Mex-
JMCIUTITMHAPHBIX UCCJIE/IOBAHUI COBPEMEHHOTO JIETCTBA
MTTIITY nox pykosoxcrsom O.B. Pyo6iosoii B 2019—
2023 1r. «MyJbTuMeaua-Tearp» IIPeAcTaBisier coboii
0co6y10 GOpMY OpraHU3aIUH TEATPATHHON I TETHHOCTH
MOIPOCTKOB, HAITPABJIEHHYIO Ha NX PasBUTHE, 00yUYEHIE U
BocruTanue. B otsmyaune ot Beex APyrux (HopM mopocT-
KOBO# jipamMbl B 0oOpasoBaHuu, «MyJibTUMERA-TEATP>
00eCTIeunBaET YCIOBUS TSI PONEEOZO IKCNEPUMEHINUPO-
8anus — TpoIecca, B KOTOPOM MOIPOCTKH OCBAUBAIOT HO-
BbI€ COTUANIBHBIE POJIH U (hOPMBI OOIITHOCTEIH.

O.B. Py6110Ba paccMaTpuBaeT poJieBoe SKCIeprUMeH-
THPOBaHUE B KayecTBe BeAYIIEH [esTeTbHOCTH COBpe-
MEHHBIX TIOJPOCTKOB, 06ECIeUnBAIONIEH HHTEPHOPU3a-
IUIO0 («BpalIMBaHUe» ) CUCTEMbI COIIMAIBHBIX poJiell Kak
0COOBIX KYJBTYPHBIX 3HAKOB. [Py 9TOM MO aHAJIOTHU C
MOHIATHEM «TIePEeKUBaHUsT» Py6IioBa TPAKTYeT COMUATh-
HYIO POJTb KaK eOunuyy JUuHoCmy u cpedvl, B KOTOPOH
BHellHee (COIMAJIbHOE) W BHYTPeHHee (JTMYHOCTHOE)
CJTUTHI BOEIUHO.

ABTOPBI MPAKTUKHU TIOYEPKUBAIOT, YTO B YCIOBUSX
0co0bIM 00Pa3OM OpPraHM30BAHHON TeaTpaibHOI Jies-
TEJTHHOCTU TIPOUCXOUT TBOPUYECKOE IPEJOMIIEHUE CO-
IIUAJILHOTO COJIEPKAHUS POJIA Yepe3 NHAMBUILYATHHOCTD
MOPOCTKOB. VIHBIMM CJIOBaMH, MOJPOCTKU HE IIPOCTO
[IPOUTPBIBAIOT POJIM HA CIIEHE, HO KaK Obl «HAKJIA/bIBA-
I0T» Ha HUX UMEIOINNCA KU3HEHHDIH OIIBIT, CJIOKHUB-
Hivecs 1eHHOCTHbIe OpueHTaluy 1 ycranoBku. [Tpouc-
XOJUT JUYHOCTHOE NPONCUSAHUE PO, BO3HUKAIOLIECE B
bopme nepexcusanusi.

[Tomumo atoro, B «MyabTuMeana-Tearpe» IejeHa-
MIPABJICHHO MOJETUPYIOTCS <MUKPOOPAMbLy, WA He-
GoJIbIITIE JpaMaTHYeCKUE CUTYAIUU, B KOTOPBIX TOJ-
POCTKM BBIHOCSIT BOBHE — 3KCTEPUOPUBUPYIOT — CBOU
BHYTpPEHHUE TPOTUBOpeuns U KOHDIUKTHL. Bo Bpems Te-
ATPAJIBbHBIX 3aHATUH MOIPOCTKAM MPEJIATAIOTCS YIIPaXK-
HEeHUs, 3TIO/Ibl, UMIIPOBU3AIIMH, T/l OHU BOBJIEKAIOTCS B
BOOOpaskaeMbie, HO TICUXOJIOTMYECKU 3HAYUMbIE CI[CHA-
puu. Bosnukaronue mpu 3ToM 3MOIMOHATbHBIE OTKJIU-
KU pacCMaTPUBAIOTCI He Kak 10O0UYHbIil 9 deKT, a Kak
UEHMPATLHBLIL NEMEHM MeampaibHoil 0esmeivHOCm,
MTO3BOJISIONIMI TTOJIPOCTKAM COBEPIITUTDH Ka4eCTBEHHbIH
CIIBUT B PasBUTUH OCHOBHBIX HOBOOOPA30BaHUI BO3pac-
Ta, BKITIOYAs CAMOCO3HaHHe U peIeKcnio.
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Takum o6pasoM, «MyJbTHMeHa-TeaTp» O3BOJISIET
TIeJIEHATIPABIEHHO KOHCTPYHPOBATH 30HY OAUdCALiuLez0 Pa3-
6UMS TIOIPOCTKOB 32 CYET PA3BOPAYMBAHIS [IBYX B3aUMO-
JIOTIOJTHSTIOTIVX ITPOTIECCOB: UHMEPUOPU3AUUL HOBBIX KYyJTb-
TYPHBIX 3HAKOB (POJIEll) U dKCMEepUopu3auuy BHyTPEHHUX
pobJieM BO BHellHee jielicTBre (Ha ciieny ). THTepruopusa-
U 3716Ch O3HAYAET, YTO B XOJIE UTPBI U TIOATOTOBKU CIIEK-
TaKJIsI MOJPOCTKH OCBAMBAIOT HOBBIE CIIOCOOBI POJIEBOTO
B3aUMOJIEICTBI 1 GOPMBI OOIIHOCTEN. DKCTEPUOPUSALIHST
JKe T10/Jpa3yMeBaeT BbIHECEHHEe HApy:Ky — B CUMBOJIMYe-
CKYIO TeaTpasibHyI0 (hOpMYy — TeX BHYTPEHHUX KOH(DIIUK-
TOB 1 TIPOTUBOPEUHIT, KOTOPbIE CBOWCTBEHHBI TEPEXOTHOMY
Bo3pacty. «MyJsbTuMena-Teatp> (haKTUUIECKU SIBJISETCS
MIPUMEPOM TOTO, KaK Nepexcusaniie CTaHOBUTCS TICUXOJIOTO-
MeIATOTMIECKIM WHCTPYMEHTOM: 371eCh OHO He CTUXHUITHO
BO3HUKAET, a 3aKJIaJbIBACTCA B AU3ailH 00pasoBaTesIbHOI
NEATEILHOCTH U CIMAHOBUMCS. UCHMPATILHOIM MEXAHUSMOM
docmuicerust passusaruezo s gexma.

[Ipaktnyeckas peanmsanus «MyabTuMena-Tearpas> B
1kosie TpebyeT 0coboil opraHuzauy y4e6HO-BOCTTUTATE b-
Horo mporiecca. OnbIT, TpeacTaBieHHbii B paborax O.B.
Py6mosoii u T.A. TTockakayoBoii, oKa3asl, 4YTo BHEAPEHUEe
TaKON MOJIe/IN BO3MOKHO KaK B PaMKaX BHEYPOUHOH Jiesi-
TesbHOCTH ((haKyIbTaThB, KPYsKOK), TaK M MOCPEICTBOM
WHTETPAIMY 2JIEMEHTOB JIPaMbl B TIPOTPAMMBI TIPE/IMETHBIX
JWCITATIIMH (TIPTYeM He TOJIbKO 'yMaHWTapHbIX). 3a Tie-
puoz 2019—2025 r. Mozesb IpolLia anpobaiuio B psijie
Ko7 MocKkBEI 1 MOCKOBCKOI 00/1aCTH, OXBATUB B 00IIEi
caoxknoctu 6osee 700 moapocrkoB 13—15 sier.

ITo pesysbraram anpobaruu MOJENH, aBTOPAMU TPO-
exTa 6bLIH ChOPMYIUPOBAHBI OCHOBHBIE TPUHIIUIIBI OP-
raHU3aIMK TeaTPAJIbHOMN 1eATEeIbHOCTH C TIOJPOCTKAMMU.

Bo-nepBbIx, MoJiesib OpUEHTUPOBAHA HE CTOJBKO Ha
co3/1aHue Xy/I0KeCTBEHHOT'O IIPOIYKTa, CKOJIbKO Ha NPO-
UECCYatvylo CMOPOHY MeamparvHoll 0esmervHOCI.
AKITEHT Ha TIporiecce CBsI3aH € TeM, YTO TJIaBHAs 1eJTb
«MynbpTUMeIMa-TeaTpay — 9TO KOHCTPYUPOBAHME 30HBI
GJIVDKAIIIIEro PasBUTHS TTOJPOCTKOB, a He TTOCTAHOBKA
IIbeChl KaK TaKOBOIA.

Bo-BTOpBIX, MOJIENIb MPELYCMATPUBAET PAHOOOPA-
3ue 6udos OessmelbHOCMYU U AKTUBHOE ydyacTHe IOJI-
POCTKOB Ha BceX aTanax mpoekrta. KiodeBoli 3amaueit
«MynbTuMenmna-TeaTpay SBJISETCS CO3JAHUE YCJIOBUI
JUISl POJIEBOTO AKCIIEPUMEHTHPOBAHUS TIOJIPOCTKOB. B
OTJINYME OT TPAJAMIIMOHHBIX /[PAMAaTHYECKUX KPY’KKOB,
rjie yyaiuecs yale BCero pa3y4uBaloT PoJid 110 TOTO-
BOMY CIIEHAPWIO, B Pa3pabOTAaHHON MOJETU TOAPOCTKU
BOBJIEKAIOTCS B KOMNIEKC PA3HOOOPA3HBIX 0esmenvHo-
cmetl, CBSI3aHHBIX C TIOJTOTOBKON W peayn3aiyeii crek-
takysg. OHU He TOJBKO UTPAIOT TIePCOHAXKEH Ha ClleHe, HO
M YY9aCTBYIOT B HAMMMCAHUU CIIEHAPUS, PEKUCCEPCKUX U
AKTEPCKUX TPEHWHTAX, TEXHUYECKOM COTPOBOKICHUN
CITEKTaKJIs, PAbOTE C YUPDPOGLIMU MEXHOLOZUSIMU, BKITIO-
Yyas ChbeMKY M MOHTQX BUICOPOJIMKOB, KOTOPbIE TOTOM
CTAHOBATCS 4YacThlO CHeKTakjd (O0Tciojla U Ha3BaHUe
«MynbTMena-TeaTp» ).

B-Tperbux, Mojesb M0KHA OBITH YETKO CTPYKTY-
pUpoBaHa 110 9TanaM peajusaluu: 0T MOTHUBALMOHHO-
ro BBe/leHUs (3HAKOMCTBA C IIPOEKTOM) — 4epes ITallbl
paspaboTKU CIIEHAPHS, PENETHIIUH, CO3[aHus MYJIbTH-
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MEIUITHBIX JEMEHTOB — K (PUHATBHON TOCTaHOBKE.
Kasxpiii aTanm uMeeT CBOM 3a/laudl U CO/lepsKaHue, KO-
TOpble MOTYT THOKO MOJAETUPOBATHCS MO OCOOEHHO-
CTU KOHKPETHOI yuebHOU rpyrmbl. Ocoboe BHUMAHUE
OTBOJIUTCS ATAITy BOBJICUCHUS: BAXKHO C(DOPMUPOBATH Y
MOJIPOCTKOB BHYMPEHHION MOMUBAUUIO TS BKIIOUCHUS
B T€aTPaJIbHYIO JAE€ATeJIbHOCTD, B TOM YHCJIe C Y4€TOM OT-
CYTCTBHSI OIIBITA YYACTHUS B MOJAOOHBIX TPOEKTAX. 3/I€Ch
IIPUMEHseTCS [TPOrOoBapuBaHue OKUIAHUHN, 9MOIUN U
BO3MOJKHBIX CTPAXOB CAMUMH YYAIUMICST, CIIOCOOCTBY -
Iolllee CHUIKEHUIO TPEBOKHOCTHU Iepejl BKJIOYEHUEM B
HOBBIH JI7151 HUX BUJI COBMECTHON /IeSITEThHOCTH.

B-deTBepThIX, OUEHDb Ba)KHO, UYTO « MyIbTHMeIA-Te-
aTp» NPEIIIOJIAraeT OMmKa3 0m MpaouUuUOHHOU Nedazozi-
Y4eCKoU uepapxuu: 31eCh YIUTEIb BEICTYTIAeT B KAUeCTBE
CO-YYaCTHMKA TBOPYECKON MESATETBHOCTH TTOAPOCTKOB,
He HaBsI3bIBAast UM COOCTBEHHbIE WJIEW WJIM OTIPe/IesIeH-
HBII clleHapuil. B ero 3azauyu BXOMUT: MOIEPUPOBATDH
obcyskeHust, oMorartb chOpMyJIUPOBATh WIEH JIJist
MIOCTAHOBKHU M, CaMoe TJIABHOE, CO3/1aBaTh YCJIOBUS /LIS
peduiekcnu, B Xo/ie KOTOPOl YYaCTHUKU CMOTYT T10CTO-
SHHO 1IePEOCMBICJNBATD T10JYYEeHHDII OIBIT U HEPeXKu-
BaHUsT, BO3HUKAIOTINE B X0/Ie PabOTHI HA/l TTOCTAHOBKOM.

3a mecTb JeT uccaeqoBaHuil npoexkt «MysbTrMme-
JIMa-TeaTp» MOKa3aJl BBICOKYIO 3HAYUMOCTD JIJIsI peliie-
HUS T[eJIOTO Psijila 00pa3oBaTe/IbHBIX, PA3BUBANIIUX U
BOCTIUTATETbHBIX 3a7ad. [loTeHInan ero BHeApeHUS
IIPOCMATPUBAETCS KaK HA YPOBHE OT/EJIbHBIX IIKOJI, TaK
1 Ha CUCTEMHOM YPOBHE — B TOM YHCJIe B paMKax Ipo-
rpaMM BOCITUTAHUS W TPOMPUTAKTUKY TPABOHAPYIIICHUI
Cpel HecOBEpIIEeHHOJETHUX. PaccMOTpUM KJIOueBbIe
ACIEKTbI 3HAYMMOCTH MOJICJIN, TIO/IKPEIJIEHHbIE PE3YJIb-
TaTaM¥ UCCIIe/JOBAHUI aBTOPOB.

1. Pa3BuTne MArKUX HABBIKOB M MeTallPeIMETHbIX
koMrieteHnnit. Perysnspubsie 3ansgtus B «MymabTume-
JIMa-TeaTpe» 3aMeTHO YJYYIIaioT Y TOAPOCTKOB KOM-
MYHUKATHBHBIE HaBBIKU, TBOPUYECKUE CIIOCOOHOCTH, Ca-
MoolleHKy U pediexkcuto. [To maHHBIM JOHTUTIOIHOTO
uccaenosanus (Ilockakanosa, Xycnytannoa, 2024), 3a
JIBA TOJIa YYACTHUS B TIPOEKTE y MTKOJIBHUKOB JIOCTOBEP-
HO TMOBBICUJINCH YMeHUs1 O(IaiiH-00IeHUsT U YPOBEHb
COTMATUBUPOBAHHOCTH  (CIOCOGHOCTH  COTPYAHUYATD,
NpUHUMATh Coluanbible HOPMbI). OcoOeHHO BaKHO,
YTO TOJIOKUTETbHbIC U3MEHEHUS OKA3aJIMCh YCTOWYU-
BBIMI: HABBIKH, TIPHOOPETEHHBIE 3a MEPBHIi TOJI, COXpa-
HUJIMCh M Ha BTOPOH Troj| mpoekTa. Takke BbISABJIEHO,
uyTo «MyJIbTHMeHA-TeaTP» CII0COOCTBYET YKPEIICHHIO
AKTUBHOI, KOMIIETEHTHOH TO3UIMK B OOIIEHUN — TI0]I-
POCTKH CTaHOBSITCS O0OJIee YBEPEHHBIMU B PEAJbHBIX CO-
IIUATTBHBIX B3aUMOJICHCTBUSAX. JTU JIAaHHBIE COTJIACYIOT-
cst ¢ pesyapratamu 2020 1., TIe yiKe 1mocse HeCKOThKUX
MecCSIeB TeaTPaTbHBIX 3aHATHN ydyaluecs MPOJEMOH-
CTPUPOBAJIA POCT KOMMYHUKATUBHBIX W PETYJISTUBHBIX
yueOHBIX JEHCTBUI, a TAKXKe YIydIlIeHue YCIIeBAEMOCTH.
Taxum o6pasom, «MyJIbTUMeANA-TEATP> CIIOCOOCTBYET
pazBuTuio «Haswvikog XXI 6exas: coTpyHUYECTBa, Kpea-
THBHOCTH, 9MOIIMOHATIBHOTO NHTEJIEKTA, KPUTHYECKOTO
MBIIIJIEHUS U JIP.

2. Bocintanue n gl}O[}MI/IQOBaHI/Ie HEHHOCTHbBIX OpH-

CHTal WA, TeanaJIbHaH JA€ATEJIbHOCTD, MHTETPUPOBAH-
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Has B BOCITUTATEJbHBIN TTPOIECC, OTKPHIBAET MTUPOKUE
BO3MOKHOCTH JLJIs1 (DOPMUPOBAHUS UEHHOCMHBIX OPUEH -
mayuii 1oapocTKoB. Yepes BbIOOP TeM s ClIeKTaK/Iei
U KOJUIEKTUBHOE TMPOKUBAHUE MOPATbHBIX KOJTU3WH
MIPOUCXO/IUT YCBOCHME HPABCTBEHHBIX MOHATUH U T[€H-
HocTell. B pamkax npoekTa MOJAPOCTKU CaMM CO3/AI0T
CIleHAPUH, 3aTParuBaloe akTyajabHble JJIs HUX 1IPO-
GJieMbl, Takie KaK TPaBJsi, OTBETCTBEHHOCTb B COIU-
AJBHBIX CETSX, OTHOIIEHUS C POAUTEJSAMHU, BOIMPOCHI
coBecTu U poiara. Ilosmyyennble ganuble MOATBEPKIA-
I0T: B XO/ie IIpoekTa yyacTHuku «Mysbrumenna-rea-
Tpay WHTEPUOPU3UPOBAIU TYMAaHUCTUUYECKHE IEHHO-
CTH — CTAaHOBUJIMCH OOJIee TEPIUMbBIMHE, OT3bIBUNBBIMI,
OCO3HAaHHBIMM B CBOMX TOCTyTKax. [lefarorn B pa3Hbix
MTKOJIaX W Kjaaccax (PUKCUPOBAJIN TAKKe MOJTOKUTEIb-
HbIE C/IBUTH B TIOBEJIEHUU TPYAHBIX TIOJ[POCTKOB: Y MHO-
I'UX YYaCTHUKOB CHU3UJICS YPOBEHD arpecCuu, MOBbICH-
Jlach OTBETCTBEHHOCTh 32 CBOM JielicTBUsA. B paze mKos
MO/JIeJIb 3apeKoMenjoBaa cebst Kak ek TUBHBIN HH-
CTPYMEHT TPOMUIAKTUKN PUCKOBAHHOTO U JICBUAHTHO-
IO ITOBE/ICHUS.

3. CooTBercTBHE aKTyasbHBIM 3alIPOCaM IIKOJIbL 1
DIroC. Ilenarornueckasi 3HAYMMOCTh «MyJibTrMeTHA-
TeaTpay MOATBEPKIAETCS TaKKe TEM, UTO OH OTBEYAET Ha
P OCTPBIX POOJIEM COBPEMEHHOM HMIKOJIbI. Bo-11€pBbIX,
ATO KPUSUC MOMUBAUUY Y TIOAPOCTKOB. CeroHs MCUX0-
JIOTO-TIEJIATOTHYECKOE COOOTIECTBO YKA3BIBAET HA TO, UTO
TpamuInoOHHbIe (DOPMBI YPOKA C TPYAOM YIAEPKUBAIOT
BHUMAaHHUE TUHEH/KEPOB, YBJICYCHHBIX Ta/DKETAaMU W
WNurepuerom. «MynbTumenna-teaTp» Ipejajiaraer UM
HeATeIbHOCTD, OMU3KYIO UX KyJbType (BKIouasa pabo-
Ty ¢ BUJCO, U(MPOBON CTOPUTEJJIMHT), U TEM CAMbBIM
BO3BpallaeT nuHrepec kK odJaiiH-B3anMoeiicTsuio. Bo-
BTOPBIX, 9TO TPOOIEMA PA3OOWEHHOCIIU U KOHPAUKM -
HOCMU TIOAPOCTKOB, OCOOEHHO B OOJBITHX MIKOJIAX.
CoBMecTHast TeaTpajibHas paboTa 00JafaeT MOITHBIM
crmauynBaonmM ah(HeKToM: 16TH yUaTcsl COTPYIHUYATD,
MMOHWMATD JIPYT JPYyTa, YBaKATh Uy:XKYIO TOYKY 3PCHHUSI.
B-TpeThux, MOJeJb KOPPEIUPYET € HOBBIMU 0GPaso-
BaTeJIbHBIMU CTAHIAPTAMU, MMO3BOJISAS (HOPMUPOBATH Y
MOJIPOCTKOB JINYHOCTHDBIE 0OPA30BATEIBHBIE PE3YJIBTATHI
U KOMIIeTeHIIuU B cooTBeTcTBUM ¢ DenepasbHbiM rocy-
HapceTBeHHbIM 00pasoBaTeabHbiM ctangapToM (DTOC).

4. Tubkoctb n macurrabupyemocts mogen. Cyiie-
CTBEHHBIM TIPEUMYIIECTBOM MOJIEIN ABJISETCS ee ajal-
THUBHOCTD 110/ Pa3Hble ycJa0BUs. «MybTuMeua-reaTp»
MOJKET OBITh PEATM30BAaH Kak B TOPOJICKUX, TAK U B CEJTb-
CKHUX IITKOJIAX, TaK Kak He TpebyeT Z0pororo obopyposa-
Hus uiam peksusuta. Kpome toro, onbitT « MybTumenua-
TeaTpa» MOKET OBITh TAKIKE TOJIE3€H JIJIST BHEITKOJIbHBIX
yUpexAeHnH (IOMOB TBOPUYECTBA, TOAPOCTKOBBIX KIIy-
60B) 1 paxke B KOPPEKIMOHHOU pabore (ecTh CBEJEHUs
00 yuactuu jereil ¢ 0cO6eHHOCTSIMU Pa3BUTHS, KOTOPbIE
TOK€e OBLITN YCIIENTHO BOBJIEYEHBI B TIPOEKT).

Takum 06pa3oM, TearornIeckast 3 HaUMMOCTh MOJIe-
s «MyJsibTHMeina-TeaTp» COCTOUT B TOM, YTO OHA IIpeJi-
JlaraeT COBPEMEHHBIH, HAyYHO 0OOCHOBAHHBIN OTBET Ha
BBI30BBI 06Pa30BaHMsI B MOAPOCTKOBOM MIKOJE. ITO HE
MPOCTO KPY/KOK CAMOJIEATETHHOCTH, a 0esmeasHoCmHast
mexnonozust, 3GEeKTUBHOCTD KOTOPOH TIOATBEPK/IEeHA
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nccremoBanusmu. OHa COBMEIaeT pasBuTHe M 00yde-
HUE, CTMOCOOCTBYET CIIOUEHUIO KOJJIEKTHBA, CIY/KUT
CPE/ICTBOM TIPO(MUIAKTUKYN MOJPOCTKOBBIX PUCKOB 1
[IPU 9TOM TapMOHUYHO BIIUCHIBAETCS B 0Opa3oBaTeIb-
HBII TIpotiecc. B ycoBuax moucka HOBBIX (hopM opra-
HU3AIUY yueOHOH e TeTbHOCTH (B TOM YHCJIE B PAMKaX
HAIIIPOEKTA MO CO3/IAHUIO ITKOJIbHBIX TEaTPOB) HAKO-
[JICHHBIN OIBIT OPraHU3aIuy TeaTPaIbHON JIesATeIbHO-
CTH TIPEJICTABISCT GOJBINYIO MPAKTHYCCKYIO TEHHOCTh
JUIST CUCTEMBI 0OPAa30BAHISI B I[EJIOM.

3akioueHnne

[IpuBenenHble B JIaHHOW CTaTbe TIPUMEPHI TICUXO-
JIOTHYECKUX TMPAKTUK B 0OPa3OBAHUU, CO3IaHHBIX HA
OCHOBe (PYH/ITAMEHTAJbHBIX MOHATUN KYJIbTYPHO-UCTO-
PUYECKOU TICUXOJIOTUH, IBJAFIOTCS UJLTIOCTpaIiieil aBpu-
CTUYECKOTO TIOTEHIHUAJA ee MMOJIOKEeHUH, BO3MOXKHOCTEN
«paszBopauuBanusi» wugeir JI.C. BeiroTckoro, mpexje
BCETO /I PellieHus IPAKTUYECKUX 3a/1a4 110 CO3aHUIO
YCJIOBUH Pa3BUTHUS YUAIUXCsT B 06Pa30BaTEIBHOM MPO-
1iecce. Kpome Toro, 1npeisioskeHHble IPaKTUKY SIBJISIOTCS
JIEMOHCTpAIell «KUBOW TPUPOABI» KYJIbTYPHO-UCTO-
pUYecKoil meuxosorny: Oyaydr OCHOBaHbI Ha (hyH/Ia-
MEHTAJBHBIX TIOHATHUSAX HTOW HAYYHOH IITKOJIBI, OHU, B
CBOIO Ouepe/lb, TO-HOBOMY Pa3BOPAuYMBAIOT €€ MEeTO/0-
JIOTUYECKUIT 1 MeTogmueckuii hyHpamenT. Pediexcus-
HO-JICITETHHOCTHBIN TO/IXO/l CTAaBUT <«BO TJIABY YTJas
MOHATHST «30Ha OJVIKANIIEro pasBuThs» U <pediiek-
cHs», OTMedast UX CUCTeMooOpasyiolee 3HaAYeHe JJIs
Bcero KoHientyaiabHoro anmnapara KWII, B Tom uncie
paccMaTpuBast COTPYJAHUYECTBO pebEHKA U B3POCIOTO B
KOHTEKCTe Cco3/laHusl «pedeKCHBHOIO IIPOCTPAHCTBAY,
B TPAHUITAX KOTOPOTO PeGEHOK OCBAUBAET HOBBIE CIIOCO-
ObI JIEHCTBYS, TIO3BOJISIONIIE eMy TIPE0I0JIeBaTh TPY/I-
HOCTH, BO3HUKaOIIHe B yueOHOIT gesTesbrocT. CHava-
JIa OH IIPUMEHSIET 3TH CITOCOOBI COBMECTHO CO B3POCJBIM
(B 3BP), a 3arem Osarozaps pedekcuu npucBanBaer
nx. TeM caMbIM COBMECTHBIN OIIBIT BPAIIMBAETCS B pe-
Genka, win uHTepuopusupyercst. Mogens «Myavmume-
Jua-meamp» U IUATHOCTUIECKAsT MeTOMKA «Mosauxas,
B CBOIO 0Yepe/lb, SIBISIOTCS MPAKTUYECKON peanusaiuei
COIMAJIbHO-TEHETUYECKOTO METO/Ia, PACCMATPUBAIOIIETO
B KauecTBe KJI0YEBOTO MEXaHU3Ma Pa3BUTHUS MBIIIIJICHUS
IIPOIeCcC KaueCTBEHHOM 11epecTPONKYU COLIUAIbHOM CUTY -
aru, o0yCJIOBJIEHHOM pasBuTHEM (GOPM COBMECTHOI,
KOJJIEKTUBHO-PACTIPEIEIEHHON /1eITeTbHOCTH.

CeronmHg  KyJIBTYPHO-UCTOPUYECKAST  TICXOJOTHS
Tepe;KBaeT HOBBIN U IPKUlT Iepuos paciiseta. laTepec
k paboram JI.C. Bbirorckoro u ero mnocjegobaresieil co-
xpassteTcst Kak B Poccun, Tak u 3a py6exom. Ipu atom
B (pokyce BHMMAaHMS PAa3JIMYHBIX aBTOPOB BCE Yalre OKa-
3bIBaeTcs TpobiiemMa MPUMEHEHUsT TeOPUH BhIroTcKoro
JUIST PElieHusT PasHOOOPA3HBIX TIPAKTUYECKUX 3ajiad —
COIMATIBHBIX, TICUXOJIOTO-MIEIATOTHYECKUX, 00pa3oBa-
TeJbHBIX. OYeBUAHO, YTO MEPCHEKTUBBI MPUMEHEHUS
KNII na nmpakTuke onpenenstoTcs IOHNMaHUEeM JaHHON
KOHIIECHIUY KaK 1[eJIOCTHON CUCTEMBI ITOHATUH, PACKPbI-
BAIOINX HePa3pBIBHOE €/IMHCTBO ee TIPe/IMeTa U METO/Ia.
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IIpakTHKO-OpHEeHTHPOBaHHAS HAyKa Ha 0a3e KyJIbTyPHO-
UCTOPUYECKOM MCUXOJIOTUH: UCTOPHS U NEePCIIEKTUBDI

E.N. Ucaes! <, C.I'. Kocapeuxuii'
! MoCKOBCKIH TOCYMapCTBEHHBIN ICHXO0JIOTO-TIeIarOTHnIecKuil yauBepeuret, Mocksa, Poccuiickast Denepariyst
P4 isaevei@mgppu.ru

Pesztome

Kownreker u akryaapnocts. CucreMbl 060pa3oBaHIist BO BCEM MUPE CTATKHBAIOTCSI C BHI30BAMU T100ATbHBIX
M3MEHEHMH TeXHOJOTMYECKOTo YKJIA/AA, PhIHKA TPy/a, AeMorpadun. OJHUM U3 YCJIOBHIl YCIENHOTO OT-
BeTa Ha 9TH BBI30BbI BUJUTCS YKPEIJICHHE B3aUMOJIEHCTBISI MKy HAYKOU U MPAKTUKOI B 00pasoBaHMUIL.
B CCCP u nocrcoBetckoit Poccun co3mans! pere/ieHTs BBICTPANBAHUS ITPOYKTUBHOTO COTPYTHNIECTBA
MEK/Ly YUCHBIME ¥ TIPAKTUKAME B 00pa30BaHKU Ha 0aze KyJIbTYPHO-UCTOPUUECKOI IICUXOJIOTUE, AKTyallb-
HbIe B COBPEMEHHOI CUTYAIlUN BHYTPU CTPaHbI U 3a ee npejeaamu. [leab: nu3yunts reHe3uc u cojiepratme
3aMbIC/Ia TIPAKTUKO-OPHEHTUPOBAHHON HAYKU 00 00pa3oBaHUM B KOHTEKCTE COBPEMEHHBIX JUCKYCCHIl O
Gapbepax, BO3BMOKHOCTIAX M TEPCHEKTUBHBIX MOJEJISIX B3aUMOEHCTBYSI MCCIe[oBaTeNeil U NPAKTHKOB.
I'mnoresa. IToaxo «IIPakTHKO-OPUEHTUPOBAHHAS HAYKa» MOKET IOMOYb B OTBETE HAa aKTyaJbHbIE BHI30-
BbI TpaHc(opMaruu cucreM oOpasoBanus B Poccun u Mupe. MeTonpl 1 MaTeprabl. AHATUZUPYIOTCS [BE
rpynibl myGauKanuii: 1) oTpaskaole COBPeMEHHbIE AUCKYCCUH O Pa3PbiBe HAYKH U MPAKTUKK B 00pa3o-
BaHUW U Iy TSIX €r0 MPEOI0IeH s, TTONCKH 3 (hEKTUBHBIX (DOPM U MEXAHU3MOB COTPYIHUIECTBA HCCIIE/I0-
BaTeJiell U MMPAKTUKOB; 2) XapaKTePU3YIOIIne NCTOPUIO 3aMbICJIA U PEATU3AIIH [TPAKTUKO-OPUEHTUPOBAH-
noii Hayku B o6pasosarun B CCCP (Poccuiickoit Denepannn). Peayabrarsl. [IpeacraBiienbl 0CHOBaHM
U KJTIOYEBbIE XapAKTEPUCTUKHU TTPAKTUKO-OPUEHTUPOBAHHON Hayku 06 oOpasosanuu B Poccnu. TTokazana
ee CBSI3b C MPOIECCaMK Pa3BUTHsI NICUXOJIOTO-TIeJArOrMIecKoil Hayku 1 obuiero obpasosanuss 8 CCCP
(Poccuiickoit Memeparnun). BeiBozpbl. [101X0/ «ITPaKTUKO-OPUEHTHPOBAHHAS HAYKa» UMEET MEePCIIEKTHBBI
peasuzanuu B Poccuu 1 MUpe 17151 OTBETa HA BBI30BbI TPaHC(hOPMAIIK CUCTEM 00Pa30BaHuUst, HO HeOOXOI1-
MO €r0 Pa3BHUTHE C YIETOM MUPOBOTO OTIBITA PEATU3AINN UHBIX MOJIeNeil TapTHePCTBA MCcyeioBaTeell n
NPAKTUKOB, aKTYQJIbHBIX JIMCKYCCHIT ¥ COTIMATBHO-TIOINTHYECKOTO KOHTEKCTA.

Kmouesvte cnosa: Ky nbTypHO-MCTOPUIECKAS TICUXOIOTHS, IPAKTIKO-OPUEHTHPOBAHAI HayKa, Pa3BUBAIO-
1ee 06pasoBaHue, IPOCKTHPOBAHIE

s wmruposanust: Vcaes, E.N., Kocapenxuii, C.I. (2025). TIpakTiko-opreHTHPOBaHHasT HayKa Ha 6ase KyJIbTYPHO-
UCTOPHYECKON TICHXOJIOTUI: UCTOPUS U TiepeiekTuBbl. Kyivmyprno-ucmopuueckas ncuxonozus, 21(3), 27—38. https://
doi.org/10.17759,/chp/2025000003

Practice-oriented science based on cultural-historical
psychology: history and prospects

E.L Isaev! r4, S.G. Kosaretsky'

! Moscow State University of Psychology and Education, Moscow, Russian Federation
< isaevei@mgppu.ru

Abstract

Context and relevance. Education systems around the world are facing the challenges of global changes
in technology, the labor market, and demography. Strengthening the interaction between science and
practice in education is considered one of the conditions for a successful response to these challenges.
In the USSR and post-Soviet Russia, precedents have been created for building productive cooperation
between scientists and practitioners in education based on cultural and historical psychology, which

© Ucaes E.N., Kocapenxkuii C.T., 2025 ‘@ ola

BY NC

CCBY-NC

27



Ucaes E.U., Kocaperkuit C.I'. (2025)
TIpakTHKO-OPHEHTHPOBAHHAS HayKa Ha 6a3e KyJIbTYPHO-NCTOPUYECKOIL...
Kyussrypro-ucropuueckast ncuxosorust, 2025. 21(3), 27—38.

Isaev E.I., V.A,, Kosaretsky, S.G. (2025)
Practice-oriented science based on cultural-historical psychology...
Cultural-Historical Psychology, 2025. 27(3), 27—38.

are relevant in the current situation inside and outside the country. Objective. The article examines
the genesis and content of the idea of a practice-oriented science of education in the context of modern
discussions about barriers, opportunities and promising models of interaction between researchers and
practitioners. Hypothesis. The «practice-oriented science» approach can help in responding to the cur-
rent challenges of transforming education systems in Russia and the world. Methods and materials. Two
groups of publications are analyzed: 1) reflecting modern discussions about the gap between science and
practice in education and ways to overcome it, the search for effective forms and mechanisms of coopera-
tion between researchers and practitioners; 2) characterizing the history of the conception and imple-
mentation of practice-oriented science in education in the USSR (Russian Federation). Results. The
foundations and key characteristics of the practice-oriented science of education in Russia are presented.
The connection of its development with the processes of development of psychological and pedagogical
science and general education in the USSR (Russian Federation) is shown. Conclusions. The «practice-
oriented science» approach has prospects for implementation in Russia and the world to meet the chal-
lenges of transforming education systems, but it needs to be developed taking into account the experi-
ence of developing and implementing other models of partnership between researchers and practitioners,
current discussions and the socio-political context.

Keywords: cultural-historical psychology, practice-oriented science, developmental education, design

For citation: Isaev, E.I, V.A., Kosaretsky, S.G. (2025). Practice-oriented science based on cultural-historical psychol-
ogy: history and prospects. Cultural-Historical Psychology, 21(3), 27—38. https://doi.org/10.17759/chp,/2025000003

BBenenue

OO0muM MECTOM CErOfiHsI SBISIETCS YTBEPKACHUE,
4TO TJI00a/IbHble U3MEHEHUsI TEXHOJOTMYECKOTO YKIAa,
PBIHKA TPy, IeMOTpadu CO3/1a10T BbI3ZOBHI /71T HOBBIX
HOKOJIEHUH, YCUIMBAIOT OTBETCTBEHHOCTH CUCTEM 00-
pasoBaHUsI 3a OATOTOBKY K KU3HU ¥ TPYAY B OyayieM
MUpe ¥ (HOPMHUPYIOT 3aMPOC HA U3MEHEHUE CYIIEeCTBY-
IONMX Mojesieil oOpasoBaHust, YTOOBI 3Ty OTBETCTBEH-
HOCTD PEATM30BaTh.

MeanerHo, HO TIPUXOAWT OCO3HAHUE, YTO TE pe-
IENThI, KOTOPBIE MPe/JIarajuch st 00pa3oBaHUsT Kak
OTBET Ha BBI30OBbHI OY/YIIETO, OKA3BIBAIOTCS HEIOCTA-
TOYHO 3(HEKTUBHBIMU WU Jlaske TyOouTeabHbiMu, OT-
MEYaEeTCs, UTO «COIMa/IbHble (haHTa3UM, KOTOPbIE MO/ -
JepsKUBaIn HeonOepabHbIil MOJUTUYECKUN TIPOEKT,
ObLIM HWCYepHaHbl, OCTABUB IIYCTOTY. [paHIuO3HbBIE
obelranus Iporpecca B IIaHe GOJIBIIEr0 PaBEHCTBA,
HPOUBBOAUTEILHOCTH U “UcKOpeHeHust Oepnoctu” B
3HAYUTETBbHON CTEIMEHN OCTAMCh HEBBITIOJHEHHBIMU>
(Elfert, Ydesen, 2024).

AKTUBHO WJET TpOoIlecC JEKOJOHM3AIUN HAyJIHO-
TO 3HAHWS WJIW SMHICTEMOJIOTHIECKON JIEKOJTOHU3AIINH,
B KOTOPOM IIO/IBEPTraeTcsi KPUTHKE TereMOHUS 3armal-
HBIX TEOPUI 1 METO0MOTHI B Haykax 00 o6pazoBaHUN
(Knobloch, 2020).

ITOT TIPOIECC, C OJIHON CTOPOHBI, aKTyaJu3nupoBaJl
BOIIPOC O CYBEPEHHOCTH CTPaH B 00pasoBaTeNbHOI 110~
JIUTHKE U HayKe, paspaboTKe ayTeHTUYHBIX CTPaTEerHii,
YUUTBIBAIOIINX YHUKAJTbHbIE UCTOPUYECKHUE U KYJIbTYP-
HbIE YCJIOBUS, MHTETPUPYIONINX HAIlMOHAJIbHbIE TPaIu-
IIUU ¥ 3HAHWST KOPEHHBIX HAPOJIOB.

C npyroii cTOPOHBI, OH GOPMUPYET TTOBECTKY TIOUCKA
TEOPETUKO-METO/IOJIOTUYECKUX aTTbTEPHATUB, KOTOPHIE
MorJi Obl OOBEAUHSATh CTPAHBI B JAUAJTIOTE W HAYYHOM
COTPYZHUYECTBE, MTPETEHI0BATh HA HEKOTOPYIO CTETIeHb
yHuBepcanbHocT. OCOOEHHO aKTUBHO HTOT BEKTOP 00-
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CY/KIIA€TCSI CETO/IHSI B PAMKAX JIUCKYCCUU TIpe/ICTaBUTe-
seii crpan BPUKC (Barbosa Gouveia et al., 2024).

Onmoit n3 mpuunH HabI0aeMOTO Kpr3rca 06paso-
BaHUS SABJSETCS TPOOITEMHAST, €CITH TAK/Ke He KPU3UCHAS
CUTYal[isl B OTHOIIECHUN B3aUMOJCHCTBYS HAYKU U 00-
PasoBaTEIbHON MPAKTUKH.

[luckycenst o pa3pbiBe MEXIY HAYKOH W MPAKTUKON
B obpazoBannu umeer poaryio ucropmio (Korthagen,
2007), Ho B HacrosIee BpeMs HaOJIOLAeTcsl ee MHTEH-
cuduranust (Schlicht-Schm lzle et al., 2024). Ona 3a-
TparuBaeT MPobJIeMaTUKy KayecTBa U HaJeKHOCTH Ha-
YUHBIX PE3YJIbTATOB, COOTBETCTBUS HCCIEA0BATENBCKON
HOBECTKU POOIeMaM TIPAKTHKH ¥ BOSMOXKHOCTH TIPAK-
THYECKOTO HCHOJIb30BAHUSI PE3YJIbTATOB, AOCTYIHOCTH
Pe3yJIbTATOB MCCJEOBAHUN TIPAKTHKAM, UX JOBEPUS K
HUM, a TakKe MOTUBanuu Kk npumenernio (Broekkamp,
van Hout-Wolters, 2007; Supplee, 2023).

ITpeparaemMble pelieHns], Kak TPaBIo, GOKyCUpy-
IOTCST Ha OJTHOI U3 TIPUYMH WU 3JIEMEHTE TIETIOUKHU, CBSI-
3BIBAIONIE HAYKY W TPAKTHUKY.

Tak, B KauecTBE CTUMYJA OPHEHTAI[MM HAyKU Ha
HpaKTUYeCKUe POOIEMbI BCE IIMUPE HUCIOJIb3YETC s
olleHKa UMIMaKTa (BO3/IeiiCTBUA ), 110/l KOTOPBIM TOHUMA-
10T U3MEHEHVSI WJIH TIOJIb3Y /7St 9KOHOMUKHU, 001IIECTRa,
KYyJIbTYPbI, TOCYAaPCTBEHHON MOJTUTUKU U YCJYT, 3710~
POBbBSI, OKPYZKAIOIIEH cpe/bl N KaYeCTBa KU3HU, BbI-
XOJISIIME 32 PAMKH aKajleMUudecKux Kpyros. Kpurepuit
BOBJIENCTBISI CTAHOBUTCST BCe H0JIee BECOMBIM B OI[EHKAX
HAYKH, B TOM YKCJIe B CUTYallul KPU3KCA HAyKOMETPH-
YEeCKUX KPUTEPUEB (aKaJeMIIecKoe KauecTBO, IIUTHpPYe-
moctb) (Bornmann, 2013; Penfield et al., 2014).

OiHAKO 3TO [IBUIKEHE TIO[YUHSIETCST CKOPee 3a[auamM
yrpasiennst (060CHOBaHUE (GUHAHCUPOBAHUS HAYKU U
MO/IOTYETHOCTD), YeM T1eJISIM 00Pa30BaTENLHOTO U COIU-
anpHoro mporpecca (Hallonsten, 2021; Naidorf, 2014).
He mpakTuKU ¢ UX BUIEHHUEM MTPAKTUYECKOTO BJIUSTHUST
PE3yJIbTATOB UCCIEOBAHUIT U HapbepOB MAKCUMU3AIIN
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aderra, a MeHekepbl ¢ MeTpukamu 3(hGEKTUBHOCTH
U PEUTUHTAMU BBICTYIAIOT OIEHITMKAMU U CYAbSIMU B
ATOM TIPOTIECCE.

Jlpyrast Mojiesib pelieHus: pobJeMbl COCPENOTOUE-
Ha Ha pacIpOCTPaHEHWM PE3YJIbTATOB WCCETOBAHII
M OTBOAUT IEHTPAJIbHYIO POJib mocpennukam (Gpoke-
paMm), KOTOpble OTOMPAIOT, OOBEAUHAIOT, AZAITUPYIOT
pe3yJIbTaThl MCCIeA0BaHmii, obecriedrBaoT AndGy3nio
ATOTO 3HAHMSI B MPAKTUYECKYIO0 cdepy uepe3 pasjind-
Hble KaHasbl. ONUpasich, B YaCTHOCTH, HA KOHIIETIIIHIO
MOOUJI3AINN 3HAHUH, OHA aKIIEHTUPYET BHUMaHKe Ha
WHTEPAKTUBHOM XapaKTepe Ipollecca Tpanchopmarmm
WCCTIE/IOBAHUI B 3HAHUS, TPUTOAHbBIE [T MCIOJbB30-
BaHW Ha TpakTHKe. Tak HasbiBaeMble «GPOKEPHI 3HA-
HUI» B3aMMO/IEHCTBYIOT KaK C YUeHBIMH, Peliast 3ajauy
«IIE€PEBOIa» HAYYHOTO 3HAHUSA B MPAKTUYECKOE, TaK U C
[IPAaKTUKAMM, CTPEM:ACH O0ECIIeYNTh ITOHMMAHUE KMU
HAyUYHBIX JAHHBIX U NX KOHTEKCTYATNU3AINIO, PA3BUTD UX
HCCTIeIOBATENbCKUN MTOTEHIINAT U OJHOBPEMEHHO IMOI-
JIEP;KUBATD MEHHOCTh MHTYUIIUN U TIPAKTHYECKOTO ped-
sexcuBHoro sHanust (Malin, Brown, 2019; MacMahon
et al., 2022; Rycroft-Smith, 2022).

3HauuTeIbHBINA MaciiTab IpuoOPeso TaKoe HalpaBs-
JIEHUE YKPETJICHUST CBSI3W MEKILY HAYKOU W TIPAKTHKOM,
KaK JJ0Kas3aTeJbHbIIT oxo/ (06pasoBaTebHAs MOJTUTHKA
U TIPAKTHUKA, OCHOBAHHBIE HA (haKTMUECKUX IAHHBIX ), KO-
TOPBIF OPUEHTUPYET HA CHCTEMATHUECKOe TTPUMEHEHNE
B 06pa30BaTebHON MTPAKTUKE PE3YJIbTATOB MCCIIEI0Ba-
HUI ¢ OMIIMPUYECKUMU JIOKa3aTeTbcTBAMU 3D PEKTUB-
HOCTH OTIPeIEIEHHBIX METO/IOB, TEXHOJIOTH (T. €. <4TO
paboraer»). Takue gaHHbBIE MOIYT OBITH ITOJYYEHBI C
WCIIOJIb30BAHUEM HAJIEKHBIX METOJIOB, ONTUMAJIbHO
PaHZIOMU3UPOBAHHBIX dKcrepuMenTos (Slavin, 2020,
Gorard, 2020; Owen et al., 2022). Cosznatorcs creru-
AJIMBUPOBAHHBIE PECYPCHI, TIPENOCTABJISIONINE MTPAKTHU-
KaM WH(HOPMAITUIO O MOIX0/IaX W MPOTPaMMax, KOTOPbIe
MIPOZIEMOHCTPUPOBAJIN CBOIO a(h(DEKTUBHOCTD B HCCJIE-
nosanusix'. B CHIA mkossr mosyvaior degepanbHOe
(buHAHCHPOBaHUE, €CJU UCTIONB3YIOT 0OPA30BaTEIbHBIE
[IPOrpaMMbl, OCHOBaHHBIE HA KPYITHOMACIITAOHBIX 9KC-
nepumenTax (Slavin, 2020).

JlokaszaresbHblil MOAX0H B 00pa3oBaHUU CTaJIKUBa-
erca ¢ kpurukoit (Hammersley, 2005). Hapsany ¢ co-
MHEHUSAMEI OTHOCHTENBHO CTEleHU, B KOTOPOoil 0Opaso-
BaTEJIbHYIO TIPAKTUKY MOKHO CPABHUTD € MEUITUHCKOM
(Davies, 2001), uMeIOT MeCTO BOIPOCHI U3OBITOYHOI
doxycuposku Ha pasmepax adderra (Wrigley, 2018).
Ocobenno obpamiaer Ha ce0s BHUMaHUE TE3KC, 4TO 00-
pasoBaHUe, OCHOBAaHHOE Ha JIOKA3aTENbCTBAX, MOXOKE,
npeHebperaeT OmbITOM YYUTEJIeH, CePhe3HO OrPaHUYIN-
BaeT BO3MOYKHOCTH TOJIOCA TPAKTUKOB B cepe obpa-
30BaHuUsl B NPUHATUU penienuii B 91oii cepe (Biesta,
2006).

[Tpu aTOM CKITaBIBAETCST KOHCEHCYC B TOM, UTO HC-
OJIb3yeMble PelieH s He TIPE0I0IEBAIOT Pa3pbiBa U He-
00XOUMBI HOBbIE CIIOCOOBI MBIILIEHHS O CBA3IX MEKILY
WCCJIEZIOBAHUSIMU U TIPAKTUKOIA.

Takoe MbIIJIEHNE JOJKHO PAaCCMATPUBATL IyTh
K TIPEOJIOJIEHUIO pa3pbiBa KaK [BYHAIPaBJEHHBIH, B
KOTOPOM HeOOXOAMMO IOHUMATh M PEIIaTh BOIPOCHI
TpaHcopMalK KaK UCCIeN0BATeIbCKUX, TaK 1 oOpa-
30BaTeIbHBIX MOAXO0J0B TaKUM 00pa3oM, 4ToObl HayKa
u npakTuka passuBaiuch B Tangeme (Farley-Ripple et
al., 2018).

[Towck onTUMATBHBIX MOJIE/Iell TAPTHEPCTB MEKILY
HCCJIEZIOBATEISIMA M TTPAKTUKAMKM  BEJETCST  CETOJHST
nepenoBbiMu coobuiecTBamu Bo Bcem Mmupe (Penuel,
Gallagher, 2017; Hadar, Baharav, 2025).

B CCCP u nocrcoserckoii Poccuu rocaenoBaresis-
MU KyJbTYPHO-UCTOPUYECKON TEOPUU U JIESATETHLHOCT-
HOrO MOAXO0Ma B 00OpasOBaHMU CO3/AHbI IPELEeAEeHTbI
BBICTPAUBAHUS TIPOLYKTUBHOTO COTPYAHUYECTBA MEKLY
YUEeHbIMU U TIPAKTUKAMMU.

B namHoli ctatbe MBI TOKa3bIBaeM, 4TO B paMKax
KYJIbTYPHO-UCTOPUYECKOI IICUXOJI0TUH OBLIM HE TOJIBKO
chopMyTUPOBaHbI BaXKHEHIITNE TEOPETHUECKIE HIEN, KO-
TOPBIE MTPOJAEMOHCTPUPOBAJIN CBOIO TIPAKTHUECKYTO 11E€H-
HOCTD ¥ CTaJIM OCHOBOI JIJIsT TOCTPOEHUST 3(D(DEKTUBHBIX
IPAKTUK Pa3BUBAIOLIEro 00ydeH s, HO chOPMUPOBATICS
U TOJIYYUJT TPAKTHYECKYIO alpoOaliio OPUIHHAIbHBII
3aMbICeN TPAKTUKO-OPUEHTUPOBAHHON HAYKU — HOBOTO
THUITa OTHOIIECHUI MEKIY HayKOH W IPaKTHUKON 0Opaszo-
BaHUsI, ¥ [IUPE, — COIUATBHOIO PAa3BUTHSI.

MpbI pacKkpbIiBaeM KJIIOYEBbIE XapaKTEPUCTUKU TIPAK-
TUKO-OPUEHTUPOBAHHON HAayKW U O0OOCHOBBLIBAEM, 4YTO
MOJIEJTh TIPAKTHKO-OPUEHTHPOBAHHON HAYKU MOKET TI0-
MOYb B OTBETE Ha BBI30BBI TPaHC(hOPMAIMK CUCTEM 00-
pasoBanus B Poccuu u Mmupe.

IIpakTHKO-OpHEHTHPOBAHHAS HAYKa Ha 6ase
KYJIbTYPHO-HCTOPUYECKOTO MO/[X0/1a: TeHE3UC
U Npele/1eHThI

B cBoux 0asoBbIX TEOpPEeTHYECKUX wujessx (<«30Ha
GJMKAUIIEr0  Pa3BUTHsI», <«COIUAJTBHAS —CHTYaIlUst
pasBuTHI», <«0bydeHume BeZeT 3a COOOH pa3BUTHE»)
KYJIbTYPHO-UCTOPUYECKAS TICUXOJIOTHSl U3HAYATIBHO
3aKJIa/[bIBAJIa OCOOBIE OTHOIIEHUST MENKIY HaydHbIM
uccaegoBanneM u o6pasoBaTesbHON mpakTrKoi. OHa
O4eBUAHBIM 06pa3oM TpehoBaa METOMOJOTUH, KOTO-
past TI03BOJIsIJIA HE TOJBKO MOJIydYaTh Oosee Tybokoe
HayyHOE 3HAaHMWE O eCTECTBEHHBIX IIPOIleccaxX pas3BU-
THs, HO B paMKax JHCCJeOBAHUS IleJIeHAPaBIeHHO
TpaHchOPMUPOBATh ATU TIporecchl. KyabTypHO-UCTO-
pUYeCKUH MOAXO/ B TICHXOJOTHUECKOT Hayke n oOpa-
30BaHUU GBI TECHO CBSI3AH C MAPKCUCTCKUM TTaocom
TOTAJIBHOTO TPE0OPA30BaHUsT UeJOBEKa U OOIIECTBa,
B TOM YHUCJIE TIPEOJOJIeHNs TeTeEPMUHI3MA Pa3BUTUS
€CTEeCTBEHHBIMU (DAKTOPAMU.

[lepBoHavyaspHO MOCHAENOBATENN KYJIBTYPHO-UCTO-
PHYECKOTO0 U 3aTeM JIeSITETbHOCTHOTO TIOIXO/IOB YBUIETN
OTpaHWYEHNsI TPAJAUIIMOHHBIX JTAG0PATOPHBIX METOOB
WCCJIEIOBAHNS U TIPEITIOKIIN HOBBII 9KCTIEPIMEHTAIb-

! https://educationendowmentfoundation.org.uk; https://ies.ed.gov/ncee/wwe/; https://ies.ed.gov/
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HBIIT METOJI, Ha3BaHHBIN BIIOCJEICTBUN <T€HETUKO-MO-
nenupytonumy (Measenes u ap., 2010).

B manbHeiiem B paborax I1.4. Tanbnepusa u ero mo-
cienoBaTesielt, ¢ omHON ctoponsl, 1 B.B. /laBeinosa u ero
HIKOJIBI, C JIPYTOIA, OH PA3BUJICA B METO]] (DOPMUPYIOTIETO
9KCIIEPUMEHTA, OPUEHTUPOBAHHBIN Ha TleJIeHATIPABJICH-
Hoe (HopMHUpOBaHUE CIIOCOOHOCTEl ¢ 3aJaHHBIMU CBOII-
crBamu (OcHOBBI 001Iel (TeHeTYeCKO) MCUXOJ0IHH,
2022).

Mmuorue BbLIalonecs MpeiCcTaBUTeNIN KyJIbTyPHO-
HCTOPUYECKOIO U eATeJbHOCTHOTO HOJX0/I0B aKTUBHO
B3aUMOJICICTBOBAJIN C TIEIaTOTUYECKOI TIPAKTUKOM, Ha-
YMHAs ¢ U3YYECHUST YCJIOBUN 3(hOEKTUBHOTO 00yUEHIIs
U TIePEXO0/Is ajiee K pa3paboTKe U 9KCIIEPUMEHTAIBHOM
ampobaIy IPOrPaMM, METOUK, TEXHOJIOTUI U TU/IaK-
TUYECKUX cucTeM ob1iero obpasosanust: /1. B. DibkommuH,
JI.B. 3ankos, B.B. Penkun, H.E. Illynemko, N.C. {xu-
MaHCKasd.

B 1958 roxy /I.b. dibkonuH BosriaBui Jrabopa-
TopuIo MJIaauiero mkoiabhnka HUM obueit u mnena-
TOTUYECKON TICUXOJOTMM AKaJleMUU 11e[arOrMYecKux
Hayk PCOCP. B 1959 roxy corpyaHuku jgabopaTopu
Havas (OPMUPYIONUN 3dKcrepuMeHT B 1-M Kiacce
91-it mkosbl Topoga Mocksbl. B 1961 roxy sabopato-
puto BosriaBuy B.B. [laBbIIoB 1 aKcniepruMeHTaIbHOE
obyueHne TakKe PasBepHYIOCh B HAYAIBHBIX KJIACCAX
nikoJisl ceta Memroe KammauHcko# (HbiHe TBepcKoit)
obsactu, B mikosie Ne 11 r. TyJibl 1, 1103/1Hee, — B OLHOIA
u3 1Ko . XapbKoBa’,

Pe3ynbraThl 9KCIIEPUMEHTANIbHON PabOThI MIpUBIIE-
KaJIi BHUMaHUe YYEeHbIX U 11e/Iar0roB, OJJHAKO Ha TIPOTSI-
JKEHUU JIOCTaTOYHO [IJTUTEJbHOTO MEPUO/ia aKTyasIbHbI-
MU OBLITH BOIIPOCHI, He SIBJSTIOTCS Ji (haKThl, Ha KOTOPbIE
OMPAICH PAa3paboTUMKK, TaGOPaTOPHBIMHU apTedaKkTa-
MU, He BOCIIPOM3BOAMMBIMU B YCJIOBUSIX MacCOBOH 1IIKO-
apl. KoHncraTupoBasoch, 4To «MeX/y HOBOM CHUCTEMOM
U IIKOJIOH OBLT BO3ABUTHYT (OTHIOAb HE M3 HAyYHBIX
coobpaskeHuil) Gapbep, MPeooeTh KOTOPBIH yIaI0Ch
TOJIbKO B KOHIE 80-X IT.», KOrjia yunurtess nmkosa Kpac-
HOZIAPCKOTO Kpast u XapbKoBa Hadajiu oOydarb mepBo-
KJIACCHUKOB 110 IIPOTPaMMaM Pa3BUBAIOIIEr0 00yUeHUsT
(Penkuna, 1997).

B.B. daBeinos u ero yuenuku ( B.B. Py6uos, I A. I1y-
kepmad, I.J1. Munckas, A. JIuGepman), IPeAIOKUB aB-
TOPCKYIO CHCTEMY Da3BUBAIONIETO OOYYEHUsI, JENIAi0T
HanboJiee PeNuTeTbHbIE U OCTe0BATEILHbIE AT, BbI-
XOJIS <32 CTEHBI» JabopaToOpuii, co3MaBast IKCIePUMeH-
TaJIbHbIE KJIACCHI U TIIKOJIBI TIPUYEM He TOJBKO B MOCKBe,
HO U B PervoHaX. DTO CTAJ0 BO3MOMKHBIM OJiarogaps He
TOJIKO 9HEPTUH YUYEHBIX, HO U HHTEpeCy MPAaKTUKOB, KO-
TOPBIE CTAHOBATCS HE MMPOCTO PEIUITUEHTAMU 3HAHWH, HO
AKTUBHBIMU YYACTHUKAMHU TIPOIIECCA UX CO3/IAHMUS.

Yucno ydaureseld, MKOA U PETMOHOB, BKJIIOUEHHBIX
B MPaKTUKY PasBUBAIONIETO 0Oy4YeHUs, CTano ObICTPO
pacTd, U BCKOpe B KJjaccaxX, U Jaxke B IIKOJIAaX, HOBOU
HayKe ctajo «recHO». DopMupyeTcs MOHUMaHUe, YTO
9KCIIEPUMEHTAJIbHBIE TTPAKTUKU MOTYT OXBATUTD TOJIBLKO

2 https://author-club.org/news/110/
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OrpaHMyYeHHOe YUCJI0 JeTel, X0Ts ux HabJogaembie ad-
(hEKTBI SIBJISIFOTCS APTYMEHTOM JIJIst MACIITaOUPOBAHMSI.

ITpu aToM TIpeIaraeMast yIeHbIME TIyOUHA U3MEHe-
HUii B (hopMax opraHusanuu oOpasoBaTeIbHOIO IIPOLEC-
ca, 1 0cOGEHHO B cojepykanii (a pasBuBaroliee odydeHue
MOCTABUJIO BIIEPBbBIE BOIIPOC MMEHHO O TpaHchopmarn
colepKaHus ), He MorJia ObITh pealn3oBaHa B PaMKax Cy-
IECTBOBABILEl COBETCKOI CHCTEMbI 0Opa30BaHMUSL.

Odopmuics sanpoc Ha Gojiee MacIITaOHbIe M3MeHe-
HUS U1 Peainsallii 3aMbICJIOB PasBUBAIOILETO 00yye-
HU:, 2 TOUHEE y3Ke Ha 9TOM aTare — 3aMbICJia Pa3BUBAIO-
1ero 06pasoBatus, B KOTOPOM Pa3BUTHE CIIOCOOHOCTEH
peberka paccMaTpuBaeTcs NPpU U3MeHeHUH 00pa3oBa-
TEJTHHBIX MPOIIECCOB, W MMUPE — TIPOTIECCOB YIPABICHUS
obpazoBaHKEeM, B KOTOPOE BKJIIOUEH PeOGEHOK Uepes co3-
JlaHKe IIPorpaMM pasBUTUS 00PasOBaHUS TEPPUTOPUIL
u crpanbl B 11esioM. [lo Bpemenu 3to (hakTuuecku co-
BIIAJIO C TIEPUOJIOM KapAWHAJIBHBIX U3MEHEHUI B CcTpa-
He 1 001ecTBe, BKIIOYABIIMX pedopMy 0OpasoBaHusl.
[TocnemoBaTenu KyJIbTYPHO-UCTOPUYECKOTO TIOJXO/IA
U PasBUBAIOIIEr0 00yYeHUsI CTAId OJHUMU U3 JIUAEPOB
npoiteccoB pedopMm, TIpeiarasi UM Hay4Hble OCHOBBI 1
COTIPOBO’K/IEHNE B BU/IE TaK HA3bIBAEMOU ITPAKTUKO-OPH-
€HTUPOBAHHOM HAYKM.

IJTOT TEPMUH CTaJl HCMOIb30BaThcs B 90-e TombI
XX Beka A7d TPOTUBOTOCTABJIECHUS TPAAUIIMOHHO-
My THITYy HAyYHOCTHU, PEATU3yEeMOMY B HMCCICIOBAHUSIX
AITH CCCP u PAO, BKto4ast MHOTHX ITOCJIeIOBATEIEH
KUII u rearesbHOCTHOTO TIOX0/12, KaK, COOCTBEHHO, U B
3apyOeKHON HAyKe TOrO BPEMEHH.

B ero pamkax npe/rionaraioch, YT0O y4eHbIN B CBOUX
MCCJIIOBAHUSX TIOJIyYaeT OlpejieIeHHOe 3HAHUE O 3a-
KOHOMEPHOCTSIX PasBUTHsI UK 00yueHus aubo obpaselr
TEXHOJIOTUM W TepPe/laeT ero MPakTUKaM, KOTOPbIe ue-
pe3 crenuajsbHO OPTaHW30BAHHBIM TTPOIECC BHEAPEHUS
MPAKTUK HAYMHAIOT MEHSTHh CBOIO TPAKTHUYECKYIO Jesi-
tesbHocTh. DyHpaMeHTaIbHAS HAYKA OTKPhIBAJIA HEKUE
(dbyHIaMeHTaIbHBIC 3aKOHBI OOyUYEHUST U BOCIIUTAHUS
peberKka 1 JjaBajia IpaKTUKE PEKOMEHIANN, YYeOHUKH,
1oco6us, IPOrpaMMbl, OCHOBAHHbIE Ha Pe3y/ibTaTaX MC-
CJIeJOBaHN.

Takoii moIxo/1 TOABEPTCS KPUTUKE KaK «OiHA U3 (hyH-
JAMEHTAJIbHBIX IPO6JIEM COBPEMEHHOTO OTEYeCTBEHHO-
ro oOpasoBaHys U, MOKET ObITh, TJIABHAA IIPHMYMHA €r0
KPHU3UCHOTO COCTOSTHUSI> — <«C TPY/IOM TIPEO0/I0TIEBAEMBIH
Pa3pbIB MEXK/Y CUCTEMaMU HayYHO-(Ua0cohCKOTO 3HA-
HUSI, OPUEHTUPOBAHHOIO Ha oOpasoBaHue, U caMoOil 00-
pasoBaTeJbHOHN TMpaKTUKON. bBosee kKecTKO — pas3phiB
MeKIy 00pasoBaTeJbHBIM 3HAHHEM W IIPAKTHYECKUM
[eJIarOTUYECKUM JIeCTBUEM. DTOT Pas3pPbiB MOPOKIAET
paccoryiacoBaHue, laske — MPOTUBOCTOSHUE JABYX TUIIOB
[IPOU3BO/ICTB: “IIPOU3BOJICTBA” KYJIbTYPHOTO YeJIOBEKA B
MPOCTPAHCTBE 0OPA30BAHUS U “TIPOU3BOACTBA” 3HAHUS O
cTpoeHnu 1 6a30BBIX MIPOIECCaX CaMOro 9TOT0 00pa3oBa-
nust> (Cinoboxunkos, 2003).

B npaxktuko-opueHTUPOBAHHOU Ke HayKe yUeHbIil
U3HAYaIbHO COBMECTHO C IIPAKTHUKAMU OpPraHusyeT pabo-
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TY 10 TIPe0OPA3OBAHUIO CYIIECTBYIONIECH AeATEIbHOCTH
(mrpotieccoB, 06IIHOCTEI ), paboTaeT B TECHOM KOHTAKTE
€ TeMH, KTO CO3/IaeT HOBYIO IIPAKTUKY 0OPa3OBAHUSL: 3TO
METOJIUCTDI, TIEJIATOTH, YIIPABJIEHIIbI, POJUTENHN, 3TO BCS
cpesa, OKpysKamoiiast peGeHKa, BCsI COIMOKYJIbTYPHASI
cepa, <«ydeHblll HEMOCPEJCTBEHHO B3aUMOJIENCTBY-
€T C IPAaKTUKAMU, CO3/[aBasi TAKYIO COIMOKYJbTYPHYIO
cpefy, KOoTopasi u 00ecrednBaeT pasBUTHE... BKIIOYEH
B KOHKPETHYIO COIMOKYJIBTYPHYIO CHUTYAllMI0 BMECTe C
MPaKTUKAMHU H... JIOJIKEH MTPOEKTUPOBAThH “CABUT” ATOM
curyaiuu» (Pyo6ios, 1994).

[Tcuxomoro-megarornyeckue MUCCIEIOBAHUS U Pas-
pabOTKK TAKOTO THIIAa OPUEHTUPYIOTCS HE Ha OTKPHITHE
HOBBIX «IT1€[aTOTMYECKUX NCTUH», 2 HA YJIy4YIIeHne TTPaK-
TUYECKOTO TOJIOKeHus zes. Hayka moposkmaer Takue
3HaHWS, HA OCHOBE KOTOPBIX BO3MOKHO CTPOUTH ITPUH-
[UITHATIBHO HOBbIE 0OPAa30BATEIbHBIE IPAKTHKH.

3ambices IPAKTUKO-OPUEHTHPOBAHHON HAYKU TIOJTY-
ynsi oopMieHre B paboTe TaKUX HAYYHBIX CTPYKTYP
nepuosia pedpopmbl 06pasoBanus, kKak MockoBcKast aka-
JIEMUYST PA3BUTHST 0OPA30BaHUsT, MHCTUTYThI Poccuiickoit
akazemun obpasosanust PAO — MucturyT negaroruye-
ckux naHOBami, I[lcnxonormueckuit uucrurtyt, [lentp
PErvoHAJIbHOMN TOJUTHKY PasBUTHsT oOpasoBanus. [leH-
TpanbHOe pernoHanbHoe otaesenne PAO. B 1994 rony
co3zmaercst MexayHapoanas Accoruaius <«Pa3zBuBaio-
mee obyuernues> (MAPQO), KOTOPYyIO BO3IJIABJISIET aKa-
nemuk B.B. lasbios. drta pabora oxBaTuia 00JIbIIOE
YUCJIO POCCUICKUX PETMOHOB, Pa3Hble YPOBHU 06pa3o-
BaHUs U BeloMCTBa. B paspaboTku u BHenpeHre 06paso-
BaTeJIbHBIX NHHOBAIUIT BKJIIOYAIOTCS T1€Iar0TH, PYKOBO-
IUTEJIN 1ITKOJI, CIIEIUAJIICTBl U PYKOBOAUTENN OPTaHOB
yIpaBJienust 06pa3oBaHueM, MECTHBIX a/IMUHUCTPAIIHIL:
«Celiuac MbI 3aHUMaeMCsI TIOCTPOEHMEM KOHIIEMIINi
U TPOTPaMM Pa3BUTHSA 00pPA30BAHUSA Ha YPOBHE PETH-
oHOB — 910 341 oveHb coKHast paboTa, MOTOMY YTO B
CaMOM MTPOEKTUPOBAHUY TAKOTO POJIA YUACTBYIOT CIIEIH-
AJIMCTHI PA3HBIX BEJIOMCTB (TTOCKOJBKY 9TO BCETA MEX-
BEJIOMCTBEHHASI TPOrpaMMa, HO HUKOT/IA He OTPaceBas)
M MbI, KaK IpeACTaBUTeNu MpakThK...» (Py6uos, 1994).
OtpabarbiBaloTCst pasindHbie (HOPMBI B3aUMOEHCTBUS
uccyiefioBaresieil U MPaKTUKOB: CEMIUHAPBI, OPraHu3alu-
OHHO-/IESITE€JIbHOCTHbIE UTPBL.

MaciTad amOuImMii  [IPaKTUKO-OPHEHTHPOBAHHON
HayKW TOJTYYI Hanboiee IpKyIo apTUKYJISIIINIO B MPO-
rpammuoii cratbe O.B. I'pombiko m B.B. [laBwijoBa
«O6pasoBanre Kak CPeACTBO (HOPMUPOBAHUS U BbI-
paimBalis  OOIIECTBEHHO-PETHOHATBHOTO Pa3BUTHST>
(I'pombiko, [laswios 2011). B Heil 3asaBismock, 4To B
coziepKaHuu 0OPA3OBaHMsI U B yCTPOUCTBE 00PA30BaHIIsI
B TI€JIOM JTOJIZKHA TIOJIyYaTh OTPaskeHue uieasbHast /eti-
CTBUTENBHOCTH (POPMUPOBAHUS U TIPOOJIEMHO-TIETIEBOTO
PasBUTHS PErUOHA, B cofiep:KaHue 0011ero oOpasoBaHus
JIOJIZKHBI OBITH TIEPEBEICHBI «TTPOPBIBBI», T. €. KAUeCTBEH-
Hble IPOJIBUIKEHUS B HAYKAX, MHIKEHEPUH, TEXHUKH U IID.

Kaxk pestomupyer 10.B.I'pombiko B ipyroii craThe,
«uzest poccuiickoir Ilaiineitn gBisisiercss marom Boc-
XOKIEHUsI OT IIEPBOM MCXOAHOU abCTPakTHON “Kiie-
TOUKH” JIEATETBHOCTHOTO COJIepKaHust 06pa3oBaHus,
mpejcTaBIeHHOTO 25 JeT Hasaj B kaure B.B. /laBsiiosa
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“Bupt 0600611eHIsS B 00ydeHnn”, K KOHKPETHOMY TTPe/I-
CTaBJIEHUIO O Pa3BUBAIOIIEMCSI U Pa3BUBAIONIEM BeCh
ob1IecTBeH b yHUBEpCYM 00pasoBaruit» (IPOMBIKO,
1998).

B s1ux U psije Apyrux myOauKauii Mbl BUIUM, KaK
nousitust KUTT u passuBatoiiero oOyueHust HAYMHAOT
IIPUMEHATHCS YKe HE K OTAEIbHOMY PEOEHKY, IIPOLEC-
caM €ro pasBuTHsd U 00y4eHts, a K 00pa3oBaHMIO U JakKe
CTpaHe ¥ MUPY B 11eJIoM: «Peub UjIeT He 0 COBEPIIEHCTBO-
BaHWW U YJIYYIIEHUU CYIIECTBYIOINIEN KBAa3UIIPOU3BO/I-
CTBEHHOI OTpac/Ji — CUCTEMbI HAPOAHOTO 00Pa3oBaHMs,
a 0 TOM, 4TOOBI CO3/[aTh 30HY OTEPEKAIONIEr0 PA3BUTH
JUISI BCEH CTPaHbl, 30HY Pa3BUTUS JIIO/EN, UX BUJEHUS 1
MOHUMAHKUA MUPA, CIOCOOOB MBIILIEHUS U 00pasa Ku3-
uu» (I'pombiko, /laBwiios, 2011).

3aMbices1 TTPAKTUKO-OPUEHTUPOBAHHON HAYKU CTaJl
OTBETOM HE TOJIbKO Ha BBI30BbI 0Opa3oBaHUs, HO U Ha
BBI30BBI K OPraHU3aIMU HAYYHBIX UCCJAEJ0BAHWI, CTpa-
Terveil TpancGopMaIi CaMoOil IICUXO0JIOTO-TIe/larornye-
CKOU HayKH.

Hosblii Tun HayuHoctu BocTpeOyer 0co0yio MeTo-
nosoruio. B atom kauectBe B 90-e roibl CTAIO UCIIOJb-
30BaThCsT TMPOEKTUPOBaHWE. MeTomoIoTHsT TPOEKTH-
poBaHusT B 00pasOBaHUKM HMEET HEIOCPEACTBEHHYIO
CBSI3b C KYJIbTYPHO-UCTOPUYECKON TICUXOJIOTHER U CJI0-
JKUBITUMUCS B HEM MOJEJSIMU WccaefoBaHuil. B mpo-
1ecce pazpaboOTKU JAHHOI TEOPUU U ee IPAKTUUECKOrO
MPUMEHEHUsST IKCIEPUMEHTATHHO-TeHETUUECKUI — Me-
tox uccaenosanus, seegennnii JI.C. Boirorckum u ero
COTPY/IHMKAMM, 3aKOHOMEDPHO TIPEBPATHJICS B METO]
(bopmupyiolero skcriepuMenTa UM B reHETUKO-MOo/le-
JIUPYIOIIUI METO/T, B KOTOPOM Ba)KHYIO POJIb BBITIOJIHSIET
npoexkTupoBanue, — ormevaer B.B. /laBbiios (/laBbi-
1o, 1996). B 90-e roapr ata mcxopHas BepCHs MOJY-
JaeT paclIMPEHHYI0 TPaKToBKY B paborax B.B. Py6iio-
Ba, E.N. Ucaesa, B.M. Cino6oxunkosa, 10.B. Tpombiko
(Py61ioB, Bommmta, 2002; Crobomunkos, 2003; Vcaes,
1997; I'pombiko, 1996).

[IpoekTupoBanue, Kak HOBBIN BUJ TTPAKTUKO-OPH-
E€HTUPOBAHHOUN HAyKU, «He JaeT PEeKOMEHJAIUi: OHO
3aHUMAETCd, C OJHON CTOPOHBI, HEMOCPEACTBEHHOMN
opranusanueil paboThl Ha KOHKPETHOI 00pa3soBaTelib-
HOU mIomagke — Oyab 9TO MIKOJA, JIMLEH, TMMHA3H
WM JETCKUI cajl, — a ¢ APYroii CTOPOHBI, 0OeCIeueHn-
€M MBICJUTEJbHBIMUA CPEJCTBAMU MPAKTHUKOB, KOTOPbHIE
BKJIIOYEHBI B 9Ty pabory...» IIpoekTupoBaHue mpoTHBO-
TTOCTABJISIETCS 9KCIIEPUMEHTY B TOM CMBICJIE, UTO «B HEM
CTaBSITCSI 11€JIA BCETa OTHOCUTETHHO KOHKPETHOM, eu-
HUYHOI 001[ECTBEHHOI CUCTEMDI, a LEJIM 9T HallpaBJie-
HBI HE TIPOCTO Ha MOJIy9eHUEe OTBJICUCHHBIX 3HAHWH, a Ha
co3jlaHne JIeHCTBYIOMETO MeXaHnu3Ma ee CaMOU3MeHe-
Hus u camopassutus»> (Pyouos, 1994).

Kak ormeuasioch Bblllle, MpeNENeHTbl TECHOTO CO-
TPYAHUYECTBA C TPAKTUKAMU HA TEPPUTOPUU IIKOJI
(«B 1I0JI€ ), BOBJIEUEHUS UX B [JIAHUPOBAHUE HAYYHBIX
HCCIeOBAHUI U 00CYKAHUsI PE3YIbTaTOB Mbl BCTpeya-
eM U B YIIOMSHYTBIX BbIlie rpakTukax 60—80-x ronos.
Ho ectpb ocHoBanus cunrarth, 4To UMeHHO B 90-e TO/bI
MPOMCXOINT KadeCTBEHHBIN cABUT. «KapamHanbable —
MHHOBAIMOHHBIE — WM3MEHEHUSI B COBPEMEHHOR 00-
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pPa3oBaTENbHON TPAaKTUKE TOCTABUJIN CYIIECTBYIONINE
MICUXOJIOTO-TIEJIATOTMUECKE HAYKW B KPUTHUECKOE,
pedJieKCUBHOE OTHOIIEHNE K CBOEMY HMCTOPHYECKOMY
OIIBITY, K COOCTBEHHBIM TEOPETHUECKUM OCHOBAHUSIM.
CraHoBJieHre U Pa3BUTHE MHHOBAIMOHHBIX METOIUK
O0OHAPYIKUIIO, YTO B TPAAUIMOHHOI MEATOTHKE OTCYT-
CTBYET He TOJIbKO “SI3bIK TTOHUMaHUs1  (SI3bIK MOHSTHI),
a COOTBETCTBEHHO — M “S3bIK 00bsICHEHMs” WHHOBALU-
OHHBIX TI€JIATOTUYECKUX SBJIEHUN, HO Ja’ke — U “SI3BIK
onucanus” X OKa3bIBAETCSI MAJIO BPA3yMUTEIbHBIM (BO
BCSIKOM CJIy4ae, 3TOT SI3BIK MHOTO XYK€, 4eM Y Ty OInTm-
cToB). B coBpeMeHHOIT TleflaroruKe, B MeAaroruyeckoi
U BO3PACTHOI MCUXOJIOTHE TPOM30ILIA CBOCOOpasHast
“moHsiTUiiHasg Katactpoda’ — OJHU TOHATUS TOTEpPS-
JIN CBOW KaTerOpPHaJbHBIN CTATYC, OKA3aJHCh TPOCTHI-
MU UICOJIOTUYECKUMHU TITaMIamMy (THUTIA: BCECTOPOHHEe
pasBuTHe, rAPMOHUYHAS JIUYHOCTb ¥ Mp.), Apyrue —
“norurblin”, cTa aMOpOHBIMU, TIOTEPSIIIN CBOU YETKIE
ouepranust (HAIIPUMep, MOYTH BCE TOHITHS 13 00JaCTH
“Bocriuranue”). OHON U3 TJIABHBIX IPUYUH TAKOTO I10-
JIOJKEHUS SIBJISIETCSI C TPYIOM IIPEOJI0IEBAEMBIIT Pa3pbIB
MEXKIYy CHUCTEMaMU Hay4yHO-GUIOCOMCKOr0 3HAHWS,
OPUMEHTHPOBAHHOTO Ha obOpaszoBamme, U caMoii o6paso-
BaTesbHON PaKTUKOH. bosee sxecTko — pa3pbiB MexKILY
o6pasoBaTeIbHBIM 3HAHUEM U [IPAKTHYECKUM Ie/[aror-
YEeCKUM JIEHCTBUEM; PACCOTIACOBAHNE U PA3HOPOJIHOCTH
JIBYX TUTIOB MPOU3BOJICTB: “IPOU3BOJICTBO” KYJIbTYPHO-
r0 YeJIOBeKa B 00Pa30oBaHUK U “IIPOU3BOJICTBO” 3HAHUS O
cTpoeHnn 1 6a30BBIX TIPOIECCAX COBPEMEHHOTO 06Pa30-
Banusi» (Crnoboxunkos, 2008).

Emte omma cyiecrBeHHast 0COOEHHOCTD MPAKTUKO-
OPUEHTHUPOBAHHON HAYKM — ee TIOJIMIUCIUILIIIHAD-
HOCTb, MTPE/IIIONAraioNias 0coOble TEXHOIOTHH 1 METO/IBI
CBSI3U CTIEIMAINCTOB PA3HOTO MPOMGUIIA MEKIY cO00 1
UX yYacTHe B Pa3BUTHU MPAKTUKKM obpasoBanus. [Ipak-
TUKO-OPUEHTUPOBAHHAS HayKa MPE/IIoJaraeT COoTHece-
HUE W CUHTE3 MHOTUX 3HAHUI W TIEeHHOCTEN Pa3ImIHoTO
cTaryca ¥ MOJIAJIbHOCTU — HAYYHBIX U JKM3HEHHO-TIPAK-
TUYECKUX, MYXOBHBIX W TOTUTHUYECKUX, HTHUCCKUX U
acTeTudeckuX. VX CHMHTE3 B HAYYHO-TIEJaTOTUYECKYIO
POrpaMMy He MOJKET ObITh OCYIIECTBJIEH B PaAMKaX OT-
JIeJIbHOM, MoHomnpeaMerHoi aucruiinibl (Ciroboaun-
koB, 2008).

[ToaTomy TPaKTHKO-OPUEHTUPOBAHHAS HAYKA UIIET
OTIOPY BHE IOMUHUPYIOIIETO B COBPEMEHHBIX HayKax
06 06pa3oBaHUN €CTECTBEHHOHAYYHOTO MOAX0/Aa. JTO,
M0 MHEHHUIO €€ JIMIEPOB, OOYCIOBICHO CIEIMPIKON
oObeKkTa, KakuM siBisietcss cdepa obpasosanus. JlaH-
HBII TUIT 00BEKTa He SIBJSETCS UCKIIOYUTEIBHO TIPH-
POZIHBIM, HATYPaJbHBIM, HO 00JIa/laeT U MEXaHU3MaMU
CaAMOCO3HAHUS U CAMOW3MEHEHUs, 9TO JleJIaeT HEBO3-
MOKHBIM TPUMEHEHHE K HeMY TPAJAUITMOHHBIX [IJIs
ecTeCcTBEHHOHAYUHOTro ucciepoBanus metonoB (Ciio-
6oxunkos, 2008).

Ita onopa 06HAPYKUBAETCA B aHTPOIIOJOTHYUECKOM
nogaxozie. AHTpotiosorndeckoe (06pasoBaTebHOE) 3HA-
HUE JI0JDKHO GBITH HE CTOLKO O TOM, 4TO €CTh — KaK B
oGOl HayKe O MPUPOJIE, CKOIBKO O TOM, KaK JIOJKHO
(wm MokeT) ObITh. VICXOAHBIM OCHOBaHMEM [isl Hee
SIBJISIETCSI He yyeHne 00 0ObeKTUBHOCTH M 00IIe3HAYN-
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MOCTH TOTO, YTO €CTh, & O TIEHHOCTH W CMBICJI€ CAMOTO
ObITHST YesoBeKa. ['yMaHUTapHbIe (YeTOBEKOOPUEHTH-
pPOBaHHbIE, AHTPOIHbIE) HAYKW JIOJUKHBI CTPOUTHCS B
COOTBETCTBUHM € AKCHOJIOTUYECKUMU (IIeHHOCTHBIMN )
OCHOBAHUSIMU», TIO3BOJISIONUMHU CTPOUTH MPAKTUKU
JENCTBUTENHHOTO BBIPAIUBAHUS «COOCTBEHHO YeJIOBe-
YECKOT'O B 4eJIOBEKES.

[Ipeonosienne paspbiBa Mex1y HAYKOH M IPaKTH-
KOI B IIPAKTMKO-OPUEHTHPOBAHHON HayKe He OTpaHu-
YUBAETCS 06JACTHIO AMUCTEMOJOTUN 1 AKCUOJIOTHH, HO
IpeJIosaraeT nu3MeHeHue MO3UIMM YYEeHOT0, HayYHbIX
TPy, C OJHOI CTOPOHBI, M TPAKTUKOB — C JIPYTOW.
Ona cTaHOBUTCS KOHCTPYKTOPCKOH, YIIpaBIeHUYECKOH,
OPUEHTHPOBAHHON HAa OPTAaHU3AIUI0 TPAKTUIECKUX
npoiteccoB. MBI BUAMM B HEHl CXOACTBO C TO3UIHEN
YUEHBIX B 00JIACTH €CTECTBEHHBIX HAYK, 3AIlyCTUBIINX
BO BTOPOii nosioBuHe XX Beka MaciiTabHbIe TIPOEKTHI,
CBA3aHHBIE € OCBOeHWEM aroma, kocMoca (Kypuaros,
Kopones). B aToii mo3uiinm yyeHslii paciuimpsieT ClekTp
CBOUX poJiell 1 KomneTeHIni. OH 10J5KeH OCBOUTD Me-
TO/IOJIOTHIO TIPOEKTUPOBAHUS, yMeTh (HOPMYJINPOBATDH
mpobJIeMbl TPAKTUKU U BBIPabaThIBATh CTPATETHH Pa3-
BUTHs 06pa3oBaHUsI, OMPEAESATh OIVsKaime u Ko-
HEUHbBIE T[EJTH, CO3/IaBaTh MPOEKTHI TOU /eSITeTHhHOCTH,
KOTOpast MOKeT 00ecleduTh pasBUTHE 0OPasOBaHMUS,
U paspabaThiBaTh CIIOCOOBI peai3allii [POEKTOB.
B cBoio ouepe/b, ¥ MPaKTUK-TIEIATOT 32 CYET OTIPee-
JIeHHOU (hopMBI pediekcun U CHeruaibHO OPraHu30-
BAaHHOTO TOJUNPOGMECCHOHATHBHOTO B3aWMO/IECTBUSA
OKa3bIBAETCs CIIOCOOEH 3aHUMATH MO3UIUH UCCIIEN0BA-
TeJisg, KOHCTPYKTOPA, TPOEKTUPOBIIUKA.

B 2000-e roxapr npoposkeHeM M HOBBIM YPOBHEM
Pa3BUTHA U KOHKPETU3AIMU 3aMbICTa MPAKTUKO-OPH-
€HTHUPOBAHHOM HAyK{ CTaJO Hpe/JIosKeHue MOJesn
«Ikombr OymyIero» Ha OCHOBE TIOJOKEHUN KyJIbTYP-
HO-MCTOPUYECKOU TEOPUU U IESI TETBHOCTHOTO TIOIXO0/1A.
JlanHas MoiesIb paccMaTpUBaiach Kak OTBET Ha BbHI3O-
BBl M PUCKU COBPEMEHHOTO COIIMYMa, KOTOPBIE CIIPOBO-
IIUPOBAHBI CTPEMUTENBHBIM PACTIA/IOM CYIIECTBYIONUX
COIUANBHBIX MHCTUTYTOB U CJIOKUBIINXCST OOIIHOCTEH
JIOJIeH, ”HTEHCUBHBIM TTPOIlecCOM (PYyHKIIMOHUPOBAHUS
u (GOPMUPOBAHUS HOBBIX THUIIOB OOIIHOCTENH U BUJIOB
NeATEeNLHOCTH.

ITa MOJIeJIb HE TOJBKO BUEJNACh KaK IIPEOJIoJIcHIE
OTPaHUYEHUH CIOXKUBIIErocsd U (paKTUYECKH He H3Me-
HUBIIETOCS MHCTUTYTA HIKOJIbI, IOCTPOEHHOIO Ha UJesAX
Ana Amoca KomeHckoro, HO Kak aJbTepHATHBA CYIIle-
crBytonmM obpasiiam («Kwuraiickas tkosa 6yaymeros,
«EBporneiickas 1kosa Oy ayIeros u ap.).

OHa yuyuTbhIBaJia MU3MEHEHUs, TPOUCXOJAIINE KaK
BHYTPU 00Pa30BaHUsI, TAaK M 34 €T0 MPEAETaMK; B YacT-
Hoctu, BrepBble B Tpaguiuu KUIT Tak 06CTOSTENBHO
paccMaTPUBAJICS BOIIPOC O JMOMOJTHUTETHLHOM 00pa3oBa-
HUU jieTedi U o UdPOBBIX TEXHOJOTUAX B 06pa30BAHUN
(Tpompbiko, Py6iios, Maprosuc, 2020).

Hayo npusnars, uro B 10-e roapr XXI Beka 3ambicesn
IIPaKTUKO-OPUEHTUPOBAHHON Hayku okasaics B Poc-
CUU TIPAaKTUYECKH HeBocTpeboBanHbIM. Kak 6biio oT-
MEUYEHO, KOHIENT IPaKTUKO-OPUEHTUPOBAHHON HayKU
ohOpMUJICST ¥ HAaYaJl PEATM30BBIBATLCS B YCIOBUSX Pe-
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dopmbr o6pasosanug B Poccun B konie 80-x — Havane
90-x, KoT/Ia YUeHbIe TOJYIUJIN «MaHIAT> Ha NU3MEHEHUS
MPaKTUKH, & TPAKTUKA — aBTOHOMUIO B Peasn3ariii
WHUNMATUBBI U WHHOBaIMil Ha Mecrax. OTMevyeHHAs
BbIllle OJIM30CTh ITOH CUTyalUu K aTOMHOMY U KOCMU-
YeCKOMY TIPOEKTaM IPOSIBIISIETCSI, B TOM YUCJE, B ATOM
acriekre. B pasbHeiieM, Kak 1 B OOJIBIIMHCTBE CTPaH
MUpa, MaHAaT Ha TpaHchOpMaIMio 0Opa3oBaHUs TIepe-
II€JT OT YYEHBIX 1 TIPAKTUKOB K PUHAHCUCTAM, ITepecTpa-
UBaBIIUM 06pa30BaHIe HA PHIHOYHBIX MTPUHITATIAX IS
9KOHOMWH TOCYZIAPCTBEHHBIX PACXO/IOB W WM3BJICUCHUS
MpUOBLIK YaCTHBIM CEKTOPOM, U MPEACTABUTESIM WH-
JYCTPUH, U3BJIEKABIINM 9Ty MPUOBLIb, IIPOABUTAsT CBOU
MIPOZYKTBI, B TOCJEIHNE TOMBI, MPEKIe BCeTo, mudpo-
Bbie. Kax BbITJIs/ieBInTe TOra yOeuTeIbHO UAEH KOM-
METEHTHOCTHOTO MO/IX0/Ia, COTIMAIbHO-3MOIIMOHATHHOTO
00yueHus, B CBSI3KE C MCUXOMETPUYECKUM KOHTPOJIEM
00pa3oBaTeIbHbIX PE3YAbTaTOB, TaK 1 Hanboee coBpe-
MEeHHbIE CETO/IHs ulen HeipoaddeKTUBHOrO MOBOPOTA
(neuro-affective turn) u «BBICOKOTOYHOTO yIIPABJIEHUST
obpasosanuem» (precision education governance) or-
BEYAIOT HEOJMUOEPATHHBIM 9KOHOMIUYECKIM T[EHHOCTSIM,
YIOBJIETBOPSIIOT TIOTPEGHOCTH PBIHKA TPy U MOOMIPSI-
0T MapKeTUHT, MPWBATU3AINI0 W KOMMOIU(DUKAIUIO
obpasosanus. VX 11eJib COCTOUT B TOM, 4TOObI MOOMIN-
30BaTh (HE)KOTHUTUBHbBIC U AMOIMOHATIBHbBIC CTPATET T
peryusnuu, mo0yskaast cyObeKTOB K aflaliTal[ii K Mpe-
00/T/IAIONIEMY  COIUAIBHO-TIOJTUTUIECKOMY  MTOPSIIKY
(Yliniva et al., 2024).

Bmecte ¢ Tem moTeHnuan KyJIbTYpHO-UCTOpUYE-
CKOI1 TeopuH st opranusanuu GopMUPYIONINX BMeIa-
TEJBCTB KaK MOIIHOTO ¢rocoba MPOBEICHUS COIUATBHO
BJVSIONINX TEOPETUYECKUX HCCJAENOBAHUN OKa3aJcs
BocTpeboBan 3a pybesxxom. Ilpennosxkennas 0. Dmre-
CTPEMOM TeOopHs PacIIUpsIoNeiicss yueOHol JesTeb-
HOCTHU CTaJla MCIOJIb30BAThCS B PSIZic CTPaH JIJIST TPAHC-
dopmanuu mpakTUK 00pasoBaHU, 3APABOOXPAHEHNS,
corraabHoit pabotsl (Sannino, Engestrom, 2018).

[TepcriekTBBI TTPAKTUKO-OPUEHTUPOBAHHON HayKN
Ha 6ase KyJIbTYPHO-UCTOPUUYECKOU TICUXOJIOTHI CETO/HSI
BKHO PACCMATPUBATH HE U30JIMPOBAHHO, & B KOHTEKCTE
AKTUBU3AIIMY KOHCTPYUPOBAHUS U anipobariuu Mojesieit
[APTHEPCTBA UCCJIeOBATENEN 1 IPAKTUKOB (T1€aroros,
MecTHOTO coobuiecTsa) B X X1 Beke.

Kak BaxHOe ycyioBue yJrydiieHusi BO3AeiCTBUS UC-
CJIeZIOBAaHWI M Pa3BUTUsI NPAKTUKM HA OCHOBE Hayuy-
HBIX JTaHHBIX 0OCYKIaeTCss BHUMAHUE K TOJ0CAM TIPaK-
THUKOB, UX BKJTIOYEHWE B HMCCIENOBATENBCKUI TPOIECC
(Hemsley-Brown, Sharp, 2003). B cBoto ouepess, y uc-
caenoBaresiell TApTHEPCTBO € MPaKTUKaMu (OPMUPYET
YYBCTBO COIMATBHON OTBETCTBEHHOCTH W TMOHWMAaHUE
PeabHOTO BKJIA/[a UCCAEIOBAHUN B COITMATBHYIO KU3Hb
(Ansley, Gaventa, 1997).

BoBiieuenue pakTUKOB uepe3 BbICTpAauUBaHUe Iap-
THEPCTB C WCCJENOBATE/ISIMU TIOJIYYAeT OIpezesieHue
HOBOIl MCCJIEIOBATEIbCKOI TAPAJUTMbl M PEATU3YETCs
N0/l PAa3HBIMKM HA3BAHUSIMU: WCCJIEOBAHUS C YYacTH-
eM OOIIEeCTBEHHOCTH, COBMECTHbBIE MCCIEA0OBAHUS, CO-
yJacTBylone wucciaenoBanust (participatory research
or participatory action research, collaborative research,
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participatory inquiry) (Galletta, Torre, 2019; Penuel et
al., 2021).

B CIIA, nanpumep, Hanbojiee M3BECTEH IMOIXOJ
“research-practice partnerships” («mapTHepcTBO MeXKLY
HUCCIEIOBAHUSIMU U MPAKTUKOI») — MOJATOCPOYHOE CO-
TPYAHUYECTBO MEK/Y MPAKTHKAMK 1 UCCJIEOBATEISIMH,
KOTOPOE OPraHM30BaHO /Il M3ydeHus pobJeM Ipak-
TUKHM M PEeIleHM IS YIYYIIeHUs] KO ¥ IIKOJbHbBIX
okpyros (Coburn et al., 2016; Donovan, 2013).

Ha pannoM aTalie 3TOT [0AXO0/ He TOJbKO MacIITad-
HO peanusyercst (MOJYYHIT MOIAEPKKY KaK CO CTOPOHBI
YACTHBIX OJIATOTBOPUTEJNBHBIX OPraHU3alluil, Tak U CO
CTOPOHBI FOCYIAPCTBEHHBIX (DUHAHCOBBIX YUPEKACHUH,
cosJlaHa HalMoHabHas opranusanus National Network
of Research Practice Partnerships), Ho cam cran npej-
METOM HCCJIEOBAHUN TOTO, KaK ¥ MPYU KAKUX YCIOBUSIX
[APTHEPCKUE OTHOIIEHUS CIIOCOOCTBYIOT YJIYYIIEHUIO
obpasoBanusl, Kak 00ecreunTh Hajjexkaiiee KadyecTBO
napraepcrBa (Welsh, 2021; Cooper et al., 2020). V-
BepsKIAeTCs, 4YTO OH obecreynBaeT GoJee MIMPOKOe HC-
MOJIb30BAHNE MCCJICIOBAHUN TTPW TPUHSTHN PElIeHni,
yJydiiaer oOpasoBaTesibHble Pe3yJIbTaThl M IIOMOTaeT
peliaTh peajibHble npakTudeckue mpobdiaemsl (Sjolund et
al., 2023; Kamga et al., 2023).

BasxHoll XapaKTeprucTUKON TapTHEPCTB SIBJISETCS X
JIOJITOCPOYHOCTD: OHU HE OTPAHMYMBAIOTCS JIOKAJIBHBIM
HCCJIEIOBATETLCKUM BOITPOCOM 1 MyOJIUKAIIUEH Pe3yib-
TATOB OT/AEJIBHBIX UCCJIETOBAHUN, HO MOCJIEA0BATEIHHO
PasBUBAIOT M PACHIMPSIOT KMCCJIELOBATENbCKOE IIOJIE,
MHUIUUPYIOT HOBBIE IPOEKTHI. DTO YKPEILISET J0BEPHE,
1103BOJIsIeT yIJIyOJIsATh [MOHMMAHWE COIMAJbHOM IPO-
GJeMaTUKK U NOBBINIATh KayecTBO KccaeqoBanuii. Op-
raHu3alisl TaKKX MapTHEPCTB OCHOBaHA Ha IEPErOBOP-
HOM IIpoliecce, pa3paboTaHHbIX IPaBHJIaX U IPOLELYPax
(Coburn et al., 2021).

Mojenn NapTHEPCTB MEKAY HCCIIEA0BATENSIMU U
MPaKTUKAMM, TAPTHEPCKUX [IKOJI PEATU3YIOTCS U B DY -
I'MX CTPaHaX, C YIETOM WX CHeln(MUIecKnX KOHTEKCTOB
(Hadar, Baharav, 2025; MacMahon et al., 2022).

Bemyrest oOCYKIEHUST METOMOJOTHYECKUX —TIPUH-
IIUIIOB ONTUMATLHON OpPTaHU3AIUU B3aUMOCHCTBUSA
BHYTpPU mapTHepcTB. B wactHocTH, (opmyiupyercs
npuniun nepecedenns rpanui;  (Boundary-Crossing
Practices): ogH 1 TOT JKe YeJIOBEK MOJKET COBMEIIATh
3a/audl MCCIIEOBAHUSA M MPAKTHYECKON AesSATeTbHOCTH
(y4HUTeIb-HCCIIER0BATENb ), WK JIIOAN C Pa3HBIMU IIPO-
(heccroHATBHBIMU POJISIME (YUUTETb U UCCIIEOBATEID )
paboTaloT B TAKOM TECHOM KOHTAKTe, YTO UX POJIA Pas-
MBIBAIOTCSL: YUHUTEIsE MOT'YT BHOCUTD BKJIaJ B (hOPMYJIHU-
pOBaHUE WCCIEA0BATEIBCKUX BOIPOCOB, a HCCIIENI0Ba-
TEJIN — BKJIOYATHCS B TIpernojiaBanue. Takum o6pazom
YKPEIISIETCS CBSI3b MESK/Ly HAyIHBIMU 3HAHUSIME 1 TIPO-
(dheccrOHaNIbHBIMU 3HAHUAMK HPAKTUKOB M CO3/AI0TCS
YCJIOBMS JIJIsI Peajii3aliiy IPaKTUKO-OPUEHTHPOBAHHBIX
nccaneposanuii (Tuomi-Grohn, Engestr m, 2003).

[Tapagurma maprHepcTBa KMccjeqoBaTeled 1 MpakK-
TUKOB OXBaThIBaeT He TOJBKO IIeJaroruyeckux pabor-
HUKOB (yuWTeJseil, TUPEKTOPOB IIKOJI), HO U TIPeJCTa-
BuTesieil MectHOro coobuiectBa. [ onpeesneHus
TAKOTrO THUIA HapTHEPCTB (IIPEKIe BCEro MPUMEHHUTEb-
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HO K YHUBEPCUTETAM ) MOSIBUJICS OT/AEIbHBII TEPMITH —
Community-academic partnerships. B nem takike ak-
IEHT JIeJIAeTCSl Ha COIUANBHO 3HAYMMBIX MpoOIeMax
(HampuMep, PaBEHCTBO U CIIPaBEJINBOCTH B 06pa3oBa-
HUW) U TOJJIEPKAHNUN J[OJITOCPOYHOTO COTPYAHUYECTBA.
B pa3HbIxX BapuaHTaxX peajns3aiui MapTHEPHI CO CTOPO-
HBI IIKOJ ¥ COOOILECTB IIPUBJIEKAIOTCS K pas3paboTke
[porpaMM HCCJe0BaHui, c6opy AAHHBIX, WHTEPIIpe-
TAllMK PE3yJbTATOB, TOJATOTOBKE PEIIEHMIT HA OCHOBE
JaHHBIX KCCJeI0BAHUS, aHAIM3Y WX BOIUIOIIEHUS B
npaktuke. VcciaegoBanusi B paMKax JAaHHOTO MOJXO-
Jla OPraHM30BaHBbl TaKUM 00DPa3soM, YTOOBI ONMUPATHCS
Ha pasHoOOpasHble 3HaHUS (IIEaroroB U PyKOBOIMTE-
Jiel — o IKoJIe, POANTeNel U TTpeicTaBUTEIel MECTHO-
ro coobIectBa — 00 YKJIajie KU3HH, [EHHOCTSIX, KYJIb-
TYPHOM KOHTEKCTE, HCTOPUYECKOM oribiTe). [ToHnManme
crienuUIeCKUX yCJIOBHIT JKU3HU COOOIIECTBA TOMOTaeT
MOBBICUTH 9KOJIOTUYHOCTH METOOB UCCJIEI0BAHMIA, Ba-
JIUTHOCTD ¥ HAJIEKHOCTD MIPAKTUK, OCHOBAHHbBIX Ha pe-
3yJIbTaTaX MCCJEOBAHUIA, MOJb3Y OT BHEAPSEMbBIX MH-
Hosanwmii (Bowers, 2017; London, Claassen, 2023).

Takoii moaxox 0co6eHHO aKTyasieH [Jis1 TpaHchop-
Mupyomuxcest obuiects, B yactHoctu crpan BPUKC.
Tax, B [OxnHO# Adpuke yHUBEPCUTETBI CTPEMSITCS
cTaTh AKTUBHBIMU MapTHEpaMH COOOIIECTB, IEPeoc-
MBICJIUBAIOT TOJXO/bI K BBICTPAMBAHUIO B3aUMOJIEHi-
CTBUSI yHUBEPCUTETOB C BHEITHUMH COIMATbHBIMHE TTap-
THEpaM¥, aKTUBHO BOBJIEKAIOT MECTHOE COOOIIECTBO B
uccienoBanns, uToObl obecrieunts Hosiee TayboKoe 1mo-
HUMaHUe KOHTEKCTA TIPU UCCIEI0BAHUSAX U BHEPEHIH
ux pesysnbraToB. OHU PYKOBOJCTBYIOTCSI TIPUHIUIIOM
POM3BOIUTH 3HAHWSI B AKTUBHOM MTAPTHEPCTBE C TEMU,
KOTO 3TH 3HAHUSI 3aTPATUBAIOT, C €TI0 YIYUIIUTD Ta-
KuM 06pa3oM UX COIMabHbIe U 00pa3oBaTeIbHbIE YC-
sosust xusHu (Ebersshn, 2015).

3akiaouenue

OjHa U3 IPUYWH KPU3UCA JOMUHUPYIOIIEH MOJIEN
MaccoBoro obpasoBaHust — Hea(hHEKTUBHOE B3aUMO-
JleficTBre HayKU 1 TIPAKTUKU. Y KperieHne MPoLyKTUB-
HBIX CB43el HAyKU ¢ MPAKTUKON MOKET CTaTh OAHUM U3
BEYIIMX YCJIOBUII TiepecTparBaHust 0OpPasoBaHUs JJIs
MaKCUMaJbHOTO PA3BUTUSI CIIOCOOHOCTEH KasKI0ro ye-
JIOBeKa, 06ecredeHrst COMUANBHOM CIPaBeIHBOCTH U
GJ1aromoTy st B 001IeCTBe.

B XX Beke B Poccun Ha 6ase KyJIbTypPHO-UCTOPHYE-
CKOIT Teopuu c(HOPMUPOBAJICS 3aMBICEJT TPAKTHKO-OPH-
eHTUPOBAHHOI Hayku 00 o6pasoBanuu. [Ipere/ieHThI ero
BOTLJIONIEHUS TTPOAEMOHCTPUPOBAIHN MTOTEHIINA TAHHO-
IO TUIIA HAYYHOCTU B PEIeHUU 3aj1a4 OOyUeHUs JeTel,
PasBUTHUS JIETCKO-B3POCJBIX OOIIHOCTEN U TEPPUTOPU-
AIbHBIX 00pa30BaTeNbHBIX cucTeM. [Ipu 3TOM Kak BHY-
TPEHHUeE, TaK U BHEIIHUE 0OCTOSTENbCTBA He TI03BOJINIIN
IIPOIOJIKATD PEAIM30BbIBATD JIAHHBIN 3aMbICEN B aJIeK-
BaTHOM MaciTabe.

[nobanbibie M3MEHEHUsT TMOJUTHYECKONH ¥ COIU-
OKYJIbTYPHOM CHUTyalluM aKTyaJIU3UpYyIOT 3alpoc Ha
MPAKTUKO-OPUEHTUPOBAHHYIO HAYKY, MPeNOCTaBJICHIE
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(B Poccum — Bo3BpaleHnne) eil «MaHaara» Ha TpPaHC-
dopmaiuio o6pasoBaHust Kak B Hallleil cTpaHe, Tak U B
NIPYTUX CTPaHax.

OO60CHOBBIBASI 3TH MEPCIIEKTUBBI, Ba)KHO OTKPOBEHHO
OTMEYATh HE TOJBKO BO3MOKHOCTH, HO U JTUCKYCCHOH-
HBIE aCTIEKThI, OTPAHUYEHUS.

ITpumenurenbHo K curyaiuu B Poccuu HeobOXo-
VMO PacIupsTh 06J1aCTh 3ajad, PeliaeMbiX MpakK-
TUKO-OPUEHTUPOBAHHON HayKoit 06 ob6pazoBanum,
CBSA3BIBAS TPAJAUIMOHHYIO MPOOIEMATUKY Pa3BUTHI
c1ioco60B  MBITIIEHUsT, (HOPMUPOBAHUST BUIOB J€s-
TeJIBHOCTH ¥ TUIIOB OGIIHOCTEN ¢ BOIIPOCAMU CIIPABE/-
JIMBOCTH M WHKJIIO3WHN, KOTOPBIM paHee B COBETCKOM/
POCCUICKON  TpaiuLUU  KYJbTYPHO-UCTOPUYECKON
MICUXOJIOTUU HE YJESAI0Ch JOCTATOYHOTO BHUMAHUS
(Kocapernkuii, 2023), BoripocaMu BOCITUTAaHUS U Pa3-
BUTHUSI JIMYHOCTH, & TAKKE OXBATHIBas 00JIACTH, UHTEH-
cuBHo pazBuBawotuecs B XXI Beke: HoBble (hopMaThl
U TexHosorun oO6pasoBaHust (JIOMOJHUTETHHOE, TUC-
TaHIIMOHHOE, 1IM(hPOBOE, B TOM YMCJIE C UCIOJIb30Ba-
HUEM HMCKYCCTBEHHOTO MHTesIekTa u ip.) (I'pombiko,
Py6uos, MaproJiuc, 2020).

KyabTypHO-uctopuueckas Teopusi B IICHUXOJIOIUU
B TIEPUOJI CBOErO POXKeHUs (TOCTEPEBOJIOIMOHHOE
CTPOUTEJILCTBO HOBOTO 001lecTBa) Hecsa B cebe Xapak-
TEPHbIE JI7IT MHOTMX HOBBIX HAalPaBJeHUN HAYKW U WC-
KyCCTBa TOTO BPEMEHU YEPTHI aHTPOTOJOTHYECKOTO W
COIMAJIBHOTO YTOMM3Ma, TadoC TOTATLHOTO MPeobpaso-
BaHMsI YeJI0BEKA U 00111ecTBa (B TOM YHCJIE TPEOI0IEHUST
JIeTePMUHU3MA Pa3BUTHS €CTECTBEHHBIMU (paKkTOpamm).
[lanHble XapaKTepUCTUKU B CBOEM CIeln(pUIeCcKOM U3-
BOJIE CTAJIM XapaKTEPHBIMU U JIJISI METO/IOJIOTUU TTPOEK-
TUPOBaHU TocaeHeit Tpetn XX Beka.

B Texyieil cutyaliuu OHM M COILyTCTBYIOLIAsl UM
9HEPTUST aTeHTHOCTH, HECOMHEHHO, 00MafaioT IEeHHO-
CTBIO JIJISI TIPEOJIOJIEHUST IETEPMUHU3MA JIPYTOTO THITA —
rJ106ATUCTCKOTO MaPKETHHIO-TEXHOKPATHIECKOTO.

BwMmecTe ¢ TeM poJh ecTeCTBEHHBIX HAyK B TIOHHMMa-
HUW TIPOIECCOB PA3BUTHS U 00YUEHUsI 3a TPOIIEAIINE
TO/IbI 3aMETHO M3MEHWUJIACH: NOCTUKEHWS TEHETUKU U
HEHPOHAYK HeJIb3d UTHOPUPOBATH, CIEMYeT BKJIIOYATD-
€S C HUMU B IMAJIOT, aKTYaJTU3UPYsT OTMEUYEHHYTO BBIIIIE
MOJIMIUCIIUTIIMHAPHOCTD KaK XapaKTePUCTUKY IPaK-
TUKO-OPUEHTUPOBAHHOW HAYKW W YUYUTBIBAS IIPU 3TOM
IPUHIMIINAIBHOE YCIOXKHeHne ¢ KoHa XX Beka aIu-
CTEeMOJIOTMYECKUX JIUCKYCCUI.

C apyroii cTopoHbl, ncTopryeckuii onbiT XX BeKa B
CaMbIX Pa3HBIX cepax, HATJSIHO TIOKA3aBITUH PUCKH
COIMAJIbHBIX HKCIIEPUMEHTOB W TPOEKTUPOBaHUs 0e3
OTJISIZIKK HA €CTECTBEHHbIE MPOIECCHl 1 yueTa CyOheKT-
HOTO OTIBITA, OUYEBU/THO MOBJIHSLII HA TPAHCHOPMAITHIO CO-
[UATTBHBIX U TYMaHUTAPHBIX HayK. B aTOM oTHOIIEHUN
PACCMOTPEHHBII AaHTPOTIOJIOTUIECKUT TOAX0/ B 00pa3o-
BaHUM BO3HUKAET, C OJHOW CTOPOHBI, B pycye obiieHa-
YYHOTO TIapaJINTMAJIbHOTO C/[BUTA, C JAPYTOW CTOPOHBI, B
OTBET Ha TPEH/Ibl TYMaHU3AI[UU 1 IMYHOCTHOIN OpUeHTa-
1n 06pa3oBaHyist B 00pa3oBaTeqbHON OJTUTUKE KOHIIA
80-x rogoB XX Beka.

B Poccum on odopmisercs BHYTPU KyJIbTypPHO-
HUCTOPUYECKON TICMXOJIOTUU W TEOPUU Pa3BUBAIOIIETO
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obyuenus B auanore co mkoaoit C.JI. Pybunmreiina—
A.B. BpyIIJIMHCKOTO OTHOCHTENBHO Kareropuu cyOb-
€KTHOCTH, KOHIETITUSMU JTUIYHOCTHO OPUEHTUPOBAHHO-
ro ob6pasosanus (M.C dxumanckas), negarornyeckoi
nomrepskku  (O.C. Tasman), umgessMu XpUCTUAHCKOU
¢unocodpun. Cerosns MMEHHO OH BBICTYIAET, BEPO-
STHO, JIydIleil 3aiuTol oT JI0ObIX GOPM AeTepMUHI3-
Ma (6MOJIOTHYECKOTO, COIMATIBHOTO, SKOHOMUYECKOTO).
[TpumenuTesbHO K MPAKTUKO-OPUEHTUPOBAHHON HayKe
B 06pa30BaHWU ITO CTABUT BOIPOC O COYYACTHU B HC-
CJIeJOBAaHUM U IIPOEKTUPOBAHUHU HE TOJIBKO IPAKTUKOB
(ympaBJICHIIEB, TIEAar0roB, MECTHOrO COO00IIeCTBa), HO
u obyuatrormuxcst (Cook-Sather, 2006; Gillett-Swan,
Baroutsis, 2023).

Henbsa Boiitu B oamny peky asaxibl. ITonurnue-
CKasl CUTyaIus B CTpaHe 3aMETHO OTJINYAeTCs OT pac-
cmorpennoro nepuojia 80—90-x rogos XX Beka, KOT-
Jla JUAEPbl MPAKTUKO-OPUEHTUPOBAHHON HAyKH, KaK
OBLIO OTMEUEHO BBIIIE, TIOJNYYMIN HA BPEMsT «MaH/AaT>
Ha peajn3aluio psifia PasHOMACHITAOHBIX MPOEKTOB.
XapakTep «MaHaaTa» YYeHBIM Ha TpeobpasoBaHue
0b6pa3oBaHus, Jla U CaMa €ro BO3MOXKHOCTh B TEKY-
el KOHCTPYKIMK paclpe/ieJieHns BJACTH U T10JIHO-
MOYMH, — CJTOKHAs TeMa s obcyskaenus. B c¢Boto
odepejib, M CUTYaIHs TOTEHITUATbHBIX TAPTHEPOB HaYy-
KU — MPAKTUKOB, JINJIEPOB YITPABICHYECKOTO U MTEIaro-
TMYECKOTO co00IIecTBa — WHast. [ pAaHUIIBI UX aBTOHO-
MWW 3aMETHO COKPAIeHbl, UHUITUATUBBI 1 MHHOBAIIMH
HU30BOTO YPOBHS HE MOOIIPSIOTCS.

O60CHOBBIBAs TPEUMYIIIECTBA ¥ TTOTEHIIUAI TPAKTU-
KO-OPHUEHTUPOBAHHOI HAYKH, BAKHO HE OTPUIIATD, &, Ha-
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[IPOTHUB, MOIEPKUBATh HEOOXOAUMOCTD PA3BUTHS JIPY-
T'UX TTO/IXO/IOB, YKPETISIONIUX CBA3b HAYKW U TIPAKTUKY,
B TOM YMCJIe PACCMOTPEHHBIX HAMHU BbITIe. B yacTHOCTH,
st Poccum v cTpaH ITOCTCOBETCKOTO ITPOCTPAHCTBA
KpaiiHe BayKHO MTPOJABUKEHIE JIOKA3ATEIBHOTO MOIXO0/IA,
BKJIIOYASA yBEJIMUEHUE YUCJA HKCIEPUMEHTATHHBIX HC-
cJe/10Banuii 1 hopMUpOBaHUE OTKPBITHIX PECYPCOB JlaH-
HbIX 00 addexTuBHOCTH IpakTUK U nporpamMm (Kersha
et al., 2025; Copokosa u ap., 2024).

B cBoio ouepenn, 3a mpejenaMu CTpaHbl IPAKTUKO-
OpUEHTUPOBAaHHAS HayKa Ha OCHOBE KYJbTYPHO-UCTO-
PUYECKOro MojxoAa obJajaer, Ha Halll B3IJISAL, PSIOM
KOHKYPEHTHBIX TTPEUMYTIECTB 110 OTHOMIEHUIO K APYTUM
MOJIEJISIM B3aUMOJIEHCTBUST HAyK U 0OpasoBaTeIbHON
MPAKTUKU U MOKET OKA3aThCsl BOCTPEOOBAHHOIM, TIPEKIE
BCETO0, B CTPAHAX, CTPEMAIIUXCH K AIUCTEMUYECKON Jie-
kosionnasnu3daru (Asea, 2022).

BwmecTe ¢ Tem, kak MBI BUIESIU, B OTJIUYNE OT BTOPOit
1moJI0BUHBI XX BeKa, B MUPE y:Ke HAKOILJIeH NHTEPEeCHbBIH
OMBIT anpobAIUU MOAXOJI0B K B3aUMOJICHCTBHUIO HCCIIe-
JioBaresieil M MPaKTUKOB B PA3/IMYHBIX COIIMOKYJIBTYP-
HBIX KOHTEKCTaX, KOTOPBI Ba)KHO M3y4aTb U COOTHO-
CUTb C OTEYECTBEHHON METO/I0JIOIHEi.

OTrcioa He TOJBKO BO3MOKHO, HO, BEPOSITHO, (O-
Jilee BaXHO PACcCMaTpPUBATh YKa3aHHBIE TEPCIEKTHUBbI
MIPaKTHKO-OPUEHTUPOBAHHON HayKu Ha 0ase KyJbTyp-
HO-MCTOPUYECKOHN TICUXOJIOTUN He TOJBKO C OMOPON Ha
poccuiickue mpere/eHTbl, TIPAKTUKU U TTPOEKTHBIE MTpe/l-
JIO’KEHUS, HO U MIPUBJIEKasA MAPTHEPOB U3 Py KECTBEH-
HBIX CTpaH, (opMUPYS MEKIYHAPOJAHbIC KOMAH/bI MC-
cJefioBaresieil U MPaKTUKOB Pa3HbIX CTPAH.
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Pe3tome

KoHTekcT 1 akTyaabHOCTb. AKTHBHOE Pa3BUTHE KYJIbTYPHO-UCTOPUYECKOI IICUXOIOTHHU B CTPYKTYPE MEK-
JIYHAPOJIHBIX UCCIIEA0BAHUI IeMOHCTPUPYET, 4TO 3a MOCJAEHUE BA AeCATHAeTHs reorpabus myOauKami
B 9TOli 00JIACTH CYIIECTBEHHO PACIIMPUIIACH, B TOM YMCJIE 32 CUET HapacTaollero Bkiajga crpad BPYTKC+.
[Ipu aToM auHAMUKA MyOGJMKAIMOHHON aKTUBHOCTH, CTPYKTYPA MEKIYHAPOAHOIO COTPYIHUYECTBA U Te-
MaTHyecKasi BOJIOIMS KyJIbTYPHO-UCTOPUYECKON MCUXOJOTMH OCTAIOTCS MaJIOM3YYeHHBIMU B KOHTEKCTe
6ubnnomerpuyeckoii orerku. Iems: iposectu GubIOMeTPIYECKUiT AHATNS T1yGIMKAIIMOHHOTO JaH/mad-
Ta KyJbTYPHO-HCTOpUIecKol meuxosorun B iepuos 2005—2024 romos, onpeaesnus Bkaax crpan BPMTKC+
B ero passuTte. MccnenoBaTenbckue BONPOCHI. B rcciieioBaHiy IPoaHATM3UPOBaHbL: 1) IMHAMUKA U reo-
rpacust myGJIMKAIMOHHON aKTUBHOCTH B 00JIACTH KYJITYPHO-MCTOPHUYECKON IICUXOIOTUH, BKJIHOUAs BKJIAL
crpan BPUKC+, 3a nepuox 2005—2024 toz0B; 2) cTPYKTypa MEKIYHAPOAHON HAYIHON KOOTIEPAIUH U
pacripe/iesieHiie Hay4YHOTO BIUSHUS; 3) TeMaTH4ecKast CTPYKTypa U ee TpaHchopMalus 3a /1Ba JIecsAaTuie-
Thst; 4) BRI KypHasa «KyJbTypHO-MCTOpUYECKAs TICUXOJIOTHS» B PA3BUTHE U MHTEPHAIMOHAIM3AINIO
Hay4yHOI KOMMyHUKalu. MeTozabl u MaTepuaibl. B nccienosanue sriodensr: 1) 4332 nyGimkaiyu, oTo-
GpaHHbIE 110 PeJIEBAHTHBIM KYJIbTYPHO-UCTOPUUYECKOMY MOAXO/Y KJIKOUYEBbIM cIoBaM; 2) 947 nybaukarmii
B sKypHasie «KysbTypHO-McTOpIYecKast HCUXoJI0rust>; 3) 949 myGaukanuii, U TUPYOMUX MyOIMKAIMN 13
skypHaia «KyubrypHo-ucTopudeckast neuxosiorust», u3 6as: Scopus, OpenAlex, eLibrary.ru. Bubimome-
TPUYECKUIT aHAIU3 BBINOJIHEH ¢ npuMmenenneMm nHcrpymenToB PRISMA, R (bibliometrix), VOSviewer,
Python. Pesyabratei. Ycranosieno, uro crpaibl BPUKC+ aeMoHCTpUPYIOT TOCTYTATEbHDINA U, B Ps/IE
CJIydaeB, YCKOPSIONUIACS PocT MyOauKaluoHHol aktuBHocTH: B Poccun — B 7 pas, B bpasuimmu — B
3,7 pa3a, B Kutae — B 4,8 pasa — 3a uccienyemsiii mepro. B mybnmkarsax ctpan BPMKC+ 3adukcnposa-
HO TEMaTHYeCKOe CMEIeHHe B CTOPOHY 00pa30BaTeIbHOI 1 BO3PACTHOI TpobieMaTnku. MexyHapoaHast
kootiepaiusi BHyTpu 6ioka BPUKC+ ocraercst orpaHUYeHHOM, HECMOTPSI HA POCT MEKYHAPOIHON I11-
tupyemoctu. JKypran «KysibTypHo-ucTopudeckast cuxoJorusi», ormevawoiuit B 2025 roxy cBoe 20-se-
THE, 3AaHUMAET IEHTPATBHOE MECTO B ITyOJIMKAIMOHHOM JiaH{imadre: oH 00beHsIET aBTOPOB U3 49 cTpaH,
uTupyercs B mybankaiusix 13 61 crpanbl, 6ojee TPETH TPOIUTUPOBABIIMX MyOIUKAIUii pa3MeleHbl B
BbIcOKOpelTuHroBbix skypHanax (Q1, International Scientific Journal & Country Ranking 2024). Bbiso-
1b1. [TyGiuKaMoHHblii JTaHmadT KyJIbTYPHO-UCTOPUYECKON TICUXOIOTUU XapaKTEPU3YeTCst TI100aIbHbIM
poctom, B kotopom crpatibl BPMTKC+ urpator Bee 6oJiee 3HAaUMMYIO POJib. Y CUJIEHUE MEKIYHAPOAHON KO-
omnepaiuu BHyTpH 6s10ka BPVIKC+ u pazButue ycTOYMBBIX TPAHCHAIIMOHAIBHDIX CeTell — BasKHasI Mep-
CHeKTHBA g JasbHeiiero pocra. sKypnan «KysnbTypHo-ricTopuyeckast ICUX0JI0TU»> TPOJIOIKACT Bbl-
MOJIHATD KJII0YEBYIO (DYHKIIMIO MEXK/LyHAPO/IHON Hay4yHON 171aT(opMbl M BHOCUT BKJIaJ B (hOpMUPOBaHHE
myGJIMKAIIMOHHOTO /Ipa KYJIbTYPHO-UCTOPUYECKOI TICHXOJIOT U,

Kniouesvte cnosa: KyJbTypHO-UCTOPUYECKAst MCUXOJOrUss, Oubmuomerpudeckuii ananus, BPUKCH,
OpenAlex, PRISMA, bibliometrix, VOSviewer

BaarogapHocru. Asrops G1arofapsr coTpyAHnKoB QyHaMeHTa bHOiT GHOIMOTEKN 1 CeKTOpa pa3paboTKI 1 PA3BUTHS
nurepHet-mpoexto MITIITY 3a momors B paboTe ¢ TaHHBIMI.

IMonoanurenbubie ganubie. Habopbl HaHHBIX A0CTYIHBI 10 agpecy: https://doi.org/10.48612/MSUPE /uhaz-hhne-
d3ux
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TYPHO-MCTOPUYECKOi icnxosornu B crpaHax BPUKC+: 6ubimomerpuueckuii ananus. Kyaomypro-ucmopuueckas ncu-
xonozus, 21(3), 39—70. https://doi.org/10.17759 /chp/2025000004
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Abstract

Context and relevance. The active development of cultural-historical psychology within the frame-
work of international research demonstrates a significant expansion in the geographical distribution of
publications over the past two decades, notably driven by the increasing contributions of BRICS+ coun-
tries. Nevertheless, the dynamics of publication activity, the structure of international collaboration,
and the thematic evolution of cultural-historical psychology remain underexplored from a bibliometric
perspective. Objective. This study aims to conduct a bibliometric analysis of the publication landscape
in cultural-historical psychology between 2005 and 2024, with particular attention to the contribution of
BRICS+ countries. Research Questions. The study examined: 1) the dynamics and geographical distri-
bution of publication activity in the field of cultural-historical psychology, including the contribution of
BRICS+ countries, over the period 2005—2024; 2) the structure of international scientific collaboration
and the distribution of scientific influence; 3) the thematic structure of the field and its transformation
over the past two decades; and 4) the contribution of the journal Cultural-Historical Psychology to the
development and internationalisation of scientific communication. Methods and materials. The study
incorporates: 1) a corpus of 4,332 publications identified through key terms relevant to the cultural-
historical approach; 2) 947 publications from the journal Cultural-Historical Psychology; and 3) 949 pub-
lications citing articles from the same journal, serourced from Scopus, OpenAlex, and eLibrary.ru. The
bibliometric analysis employed PRISMA protocols, R (bibliometrix), VOSviewer, and Python-based
analytical tools. Results. The findings reveal a steady and, in some cases, accelerating growth in publica-
tion activity across BRICS+ countries: sevenfold in Russia, 3,7 times in Brazil, and 4,8 times in China
over the study period. Publications from BRICS+ countries display a thematic shift towards educational
and developmental issues. Despite increasing international citations, scientific collaboration within the
BRICS+ bloc remains limited. The journal Cultural-Historical Psychology, which will mark its twentieth
anniversary in 2025, occupies a central position in the publication landscape: it brings together authors
from 49 countries, is cited in works from 61 countries, and more than one-third of citing publications
appear in top-tier journals (Q1, International Scientific Journal & Country Ranking 2024). Conclu-
sions. The publication landscape of cultural-historical psychology is characterised by global growth,
with BRICS+ countries assuming an increasingly prominent role. Strengthening international coopera-
tion within the BRICS+ bloc and fostering sustainable transnational networks represent key prospects
for further advancement. The journal Cultural-Historical Psychology continues to serve as a major inter-
national scientific platform and contributes to the consolidation of the publication core within the field.

Keywords: cultural-historical psychology, bibliometric analysis, BRICS+, OpenAlex, PRISMA, bibliome-
trix, VOSviewer

Acknowledgements. The authors thank the staff of the Fundamental Library and the Internet Projects Development
Unit of MSUPE for their support in data processing.

Supplemental data. Datasets available from https://doi.org/10.48612/MSUPE /uhaz-hhne-d3ux

For citation: Shvedovskaya, A.A., Ponomareva, V.V., Korneev, A.A., Samorodov, N.V. (2025). The landscape of cul-
tural-historical psychology in BRICS+ countries: a bibliometric analysis. Cultural-Historical Psychology, 21(3), 39—70.
https://doi.org/10.17759 /chp,/2025000004

BBenenue

KyabrypHo-ucropuyeckuii oaxo/1 3aHUMaeT OJIHO U3
BEAYHINX MECT Cpen COBPEMEHHDBIX TEOPETUKO-METO/10-
JIOTUYECKUX IMapaJurM B COMWAJJIbHBIX WU TYMaHUTAPHBIX
HaykaX. Ero dyHmamMeHTasrbHbIe TI0JI0KEHUST O COIUAb-
HO-MCTOPUYECKON TIPUPOJie TICUXUKH, OTIOCPEIOBAHHOM
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XapakTepe BBICIINX MCUXUYECKUX (DYHKIHI 1 (hopMupy-
IOMIel pOJIM COBMECTHOH /EATeTbHOCTH CTAM TIPOYHON
OCHOBOH [IJIs1 TIUPOKOTO CIIEKTPA COBPEMEHHBIX HCCIIe-
JIOBATEJILCKUX U MPAKTUYECKUX HAMPAaBJICHUH, BKIIOYAS
pasBuBaroiiiee 00yueHue, HePOTICUXOIOTUIO, TIE[ATOTHKY
U TPAHCAUCIUILITMHAPHBIE CCIEI0BAHNUS Y€JI0OBEYECKOTrO
passutus (Dafermos, 2018; Engeness, Lund, 2020; Roth,
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Lee, 2007; Arievitch, 2017; Py6uos, 2024). B yciosu-
X pacTymieil MeXAUCIUTIIMHAPHOCTH, CTPEMUTEIHLHON
1 poBoil TparchopMalui 00IecTBa U YCUJIEHMS BHU-
MaHHUsI K BOIPOCAM JOCTYITHOCTU M KauecTBa 0Opa3oBa-
HUSL  KYJbTYPHO-MCTOPUYECKUI 1OAX0Z IIpuobperaer
ocobyto snaunmocts (Daniels, 2008; I'pombiko, 2023). On
OKa3bIBAETCS 0COOEHHO aKTYyalbHBIM B KOHTEKCTE IOUCKA
s deKTUBHBIX pelleHnil B cdepe 0OpazoBaTeJbHON 1H-
KJII03UU 1 (DOPMUPOBAHIS AEATEIbHOI ITO3UIUK CyObeK-
Ta B OBICTPO MEHSIIOIEMCSI COIIMOKYIbTYPHOM IIPOCTPAH-
crBe (Crenenko, 2023; Jlybosckuii, 2024).

WccnenoBanusi, OCHOBaHHbIE HAa KYJIbTYPHO-UCTO-
PUYECKOM TIOJIXO/le, aKTUBHO TPOBOJATCS B EBpore,
Jlatunckoit AmMepuke, Adpuke u ABCTpasnu, 4TO OTpa-
JKAeT TPOIECChl MHTEPHAIIMOHAIU3AINN U YCTOHYUBOTO
pocTa uHTepeca K KyJbTyPHO-UCTOPUYECKON TPAJIUITIHT
(Meshcheryakov, Ponomareva, Shvedovskaya, 2022;
Py6r110B u sip., 2019). ITOT pocT HAXOAUT BHIPAKEHHUE B
YBEJIMYEHUH YKCJIa 11yOIMKAL, PACITMPEHIT MEKIY-
HAPOJIHBIX HAYYHBIX CETeH, MOBBIEHUH ITUTUPYEMOCTH
1 (POPMUPOBAHUN HOBBIX MCCJIETOBATENBCKUX 1IEHTPOB.
O/nako HayKOMeTpUYeckasl IuHaMUKa U Teorpadust
Pa3BUTHS KYJIbTYPHO-UCTOPUUYECKOM ICUXOJIOTUHN JI0 CUX
OP OCTAKOTCS HEJOCTATOUHO M3YYeHHbIMU. B 0cobeHHO-
CTH 3TO KacaeTcsl HayJyHOro BKJajza crpaH [106aabHOro
[Ora, Britouast rocymapctsa 6joka BPMIKC+. Crpatb
3TOTO OJIOKA IEMOHCTPUPYIOT YBEPEHHBII POCT HAYUHOI
AKTUBHOCTH, YCUJIMBAIOT MHBECTUIMH B 0Opa3oBaHUE U
HayKy, a Tak:ke (hOpPMUPYIOT COOCTBEHHbBIE MCCJIEI0Ba-
TeJTbCKNE TIPUOPUTETHI, KOTOPBIE JOTIOMHSIIOT, & HHOT/IA
U TIPEJNCTABJSIOT aJbTEPHATUBY 3alaHbIM MOIEISIM
(Carla, 2013; Pouris, Ho, 2014; Sooryamoorthy, 2023;
Selenica, 2025). Ocobblii MHTEpPeC BbI3BIBAIOT IIPOLIECCHI,
MIPOUCXO/ISIINE B T'YMAaHUTAPHBIX M CONMAIBHBIX HAyKaxX
B ctpanax BPUKCH, riae yennmBaeTtcst BHUMaHue K TTPO-
GmemaM 00pas3oBaHMs, COIMANLHON CIIPaBEIIMBOCTH,
MEKKYJIBTYPHOTO JMAJIOTA U COMMATBHON MHKITIO3UN —
TeMaM, TPAJUIIMOHHO HAXOSAIIMMCS B (DOKyce KyJIbTyp-
Ho-ucropuyeckoii ncuxonorun (Edwards, 2017; Daniels,
2002; Daniels, 2012; Smagorinsky, 2022). Bmecre ¢ Tem
B HACTOII[Ee BPEMSI OTCYTCTBYIOT KOMILJIEKCHbIE GUOIN-
OMEeTPHUYECKHE UCCTEIOBAHMS, TO3BOJISIIONINE CUCTEMHO
ommcaTh AMHAMUKY, reorpaduio, HHCTUTYIHOHATBHYIO
CTPYKTYPY U TeMAaTUYECKHe TOMUHAHTHI IyOIMKAIINOH-
HOrO JaHAmadTa KyJbTYPHO-UCTOPUIECKON TMCUXOJIO-
T'MH ¢ aKileHToM Ha BkJaj ctpad BPUKC+.

Hacrosiniee uccieioBanye HarpaBieHO HA BOCIIOJI-
HeHue 3TOoTo mpobesa. YHUKaIbHOCTh PaGOThl 3aK/I0Ua-
€Tcst B TPUMeHEeHIH GUOIMOMETPUYECKOTO TIOAX01a ISk
KOMITJIEKCHOTO OTIMCAHUST U BU3YAJIU3AINU Ty OJIMKAIIN-
OHHOTO TIOJIST KyJbTYPHO-UCTOPUYECKON TICUXOJIOTHU T
nesiTeTbHOCTHOTO TIoaxoaa B ctpanax bPUKC+. Takoit
[IO/IXO/I TTO3BOJISIET HE TOJBKO KOJMYECTBEHHO OIEHUTh
Hay4YHYI0 aKTUBHOCTD, HO W BBISIBUTD KJIIOUEBbIE NHCTH-
TYIIMOHATbHBIE EHTPHI, MEKAYHAPOIHBIE KOOTIEPAIITI
U TEMaTHYeCKHe si/[pa HAyIHOW OTpac/Iu.

IIpu mposegeHnn OUOIMOMETPUUYECKOTO aHAJIN32A
ocoboe Mecto 3aHuMaeT (GopMUPOBaHUE BbIOOPKU Ha-
YUHBIX MyOauKkanuii. [Tpy orpaHUYeHnH 0CTyIIa K KOM-
MEPUYECKUM HAYKOMETPUYECKUM WHCTPYMEHTAM | TLIaT-
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dbopmam oTkpbitas bubanomerpuueckas Oaza OpenAlex
paccMaTpWBaeTCs KaK TIePCIeKTUBHAS aJbTePHATHBA
Scopus u Web of Science (Alperin et al., 2024). B To xe
BpeMst ucnosnb3oBanne OpenAlex Tpebyer BHUMAaTEb-
Holl Bepudukaimu ganubix (Alperin et al., 2024; Simand
et al., 2024; Haupka 2024), tax xax B 210l 6ase HabIIO-
JAIOTCST PACXOK/IEHUST B METAIAHHBIX, B YACTHOCTHU B ad-
(bunmanusax aBropos u 6ubIUOrpaUUEcKUX CIUCKAX.
Hanpumep, npaktuka unrerpanun OpenAlex B mpoekt
PLOS Open Science Indicators noarsep/auia noTeHIu-
ayr 9ToM 6a3bl /T MOHUTOPUHTA OTKPBITOCTH HAYKH, HO
TaK’Ke BBISIBUJIA OTPAHMYEHUST B U3BJI€UeHUN WH(POPMa-
UK O JIMIIEH3UAX U MEKAUCIUITIMHAPHBIX TTyOJIMKALIN-
X, ITH 0COOEHHOCTH OOYCTIOBINBAIOT HEOOXOAUMOCTh
IPeIBAPUTENBHOM HOPMAIU3AIUU U 00OTAIleHUST [TaH-
HBIX. B paMKax JIaHHOTO WCCJIe[OBAaHUs OBLIM Peaji-
30BaHbl [IOMOJHUTEIbHbIE TIPOLEAYPbl BepUDUKAIINH,
MEPEKPECTHON TIPOBEPKU U OOOTAIIEHUS JIAHHDIX, YTO
[O3BOJIMJIO ydecTh Ipenmymiectsa OpenAlex mpu KoH-
TpoJie KauecTBa GUOIMOMETPUYECKIX MACCHBOB.

Ilespio HACTOSIIETO WCCTEAOBAHMS CTAl KOM-
TUIEKCHBIT GUOTMOMETPUYECKUIT aHAIN3 BKJIAJa CTPaH
BPUKC+ B nccienosaresnbeknii sanamadT KyJIbTyp-
HO-UCTOpUYecKoil mcuxosorun B mepuox ¢ 2005 1o
2024 ron. AHanm3 HampaBJIeH Ha BBISBICHUE TUHAMUKN
u reorpaduu myOJUKAIIMOHHON aKTHBHOCTH, CTPYKTYPHI
MERIYHAPOIHOTO HAYYHOTO COTPYIHUYECTBA, KJIOUe-
BBIX TEMAaTUYECKUX KJIACTEPOB U WHCTUTYIIMOHAIBHBIX
1ienTpoB crpas BPYKC+ B 061acT KyJIbTYPHO-HCTOPU-
YeCKOIl ICUXOJIOTHH, & TAKKe Ha OIEHKY POJIU HCYPHANLA
«KynprypHo-ucropudeckast ncuxosorus» B pa3BUTUH U
MHTEPHAIIMOHAIU3AIUN HAyYHOU KoMMyHukanuu. [lo-
CTVIKEHME JAHHOW I[eJIU OCYIIECTBIISIETCST CPEACTBAMMU
GUOIMOMETPUYECKIX METO/IOB aHAIN3a MyOIMKAI[OH-
HOI TIPOIYKTUBHOCTH, IIUTHPYEMOCTH, CETEBBIX B3aNMO-
JIECTBUM, TEMIOPAJbHON AMHAMUKH U TeMaTUIECKOM
CTPYKTYPbI € UCTOJB30BAHUEM JIAHHBIX M3 OTKPBITHIX U
KOMMEPYECKUX HAYKOMETPHUECKIX 6as.

B pamkax HaCTOSIIETO UCCIeT0BAHNUST ObLIN chOpPMY-
JINPOBAHBI CJIE/YIONTIE UCCIe0BaTeIbCKHE BOMPOCHL

RQ1: KakoBbl KJlOueBble TEHJIEHIIMU B JUHAMUKE
ob6beMa u TeorpaduueckoM pacrpejesieHun mybamKa-
[UOHHON aKTUBHOCTH B 00JACTH KyJIbTYPHO-UCTOPUYE-
ckoii ricuxostoruu 3a nepuog 2005—2024 rooB, BKIIIO-
Jast ocobeHHOCTH pocTa B cTpanax BPMTKC+?

RQ2: KakoBa ctpykrypa MeKIyHAapOJHOTO Hay4-
HOTO COTPYAHUYECTBA B OOMACTH KYJIBHTYPHO-MCTOPH-
YeCKOW TMCUXOJIOTUU, KaKhe YCTOHYMBBIE TPAHCHAIIMO-
HaJIbHbIE KOOTIepaui c(hOPMUPOBAIUCH 3a TIOCTIETHIE
JIBa JIECATUIIETUS W KAKOBO pacipesiesieHne HayIHOTO
BJIMSTHUS HA OCHOBE MTOKa3aTeJiel IUTUPYEMOCTN ?

RQ3: Kakue cozep:aTesbHbie HaIPaBJIeHUs], TEO-
peTuvecKkue KOHIENThI W UCCJIeN0BATENbCKIE (DOKYCHI
(hOPMUPYIOT TEMATHUECKYIO CTPYKTYPY MyOIMKAI[MOH-
HOTO HOJISI KYJIbTYPHO-UCTOPUYECKON TICUXOJIOTUU U KaK
TpanchOPMUPOBAIACH MX IPEACTABIEHHOCTD HA MIPOTSI-
JKEHUHW JIBYX IECSATUIETIH ?

RQ4: Kakosa ponb xypuana «KymnbrypHo-ucropu-
YyecKasl TICUXOJIOTHST» B Pa3BUTUU U WHTEPHAITMOHAJIU-
3alMM HAyYHOH KOMMYHHUKAIIMU B OOJACTH KYJbTYD-
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HO‘HCTOPH‘—IGCKOﬁ IICUXOJIOTUN 1N B KaKOﬁ CTelleHn OH
BJIMSIET HA (POPMUPOBAHNE MEKIYHAPOIHON HCCIIET0BA-
TEeJIbCKOM IIOBECTKU?

MaTepnamﬂ U METO/bI

M cTOYHNKH TaHHBIX

g mposegeHuss OUOJIMOMETPUUYECKOTO aHAIM3a
ObLIU KCIOJIb30BaHbI 0a3bl JaHHBIX HAYYHOIO LIUTHUPOBA-
nust: OpenAlex, Scopus Preview, API Scopus /151 HEKOM-
MepUecKoro UCTob30BaHus, Poccuiickunii namekc Hayd-
Horo nutuposanus (PYTHIT) u nopran PsyJournals.ru.
ITH UCTOUHUKU 00ECTICUNIIH PEMPE3EHTaTUBHBI OXBAT
myGJIUKAIUi B 001aCTH KyJIbTYPHO-UCTOPUIECKON TICH-
xostorun 3a nepuox ¢ 2005 1o 2024 rox. O6begunenue
JTAHHBIX U3 HECKOJBKUX MCTOUHUKOB TIO3BOJIAJIO TIOBBI-
CUTDH TOJHOTY M JIOCTOBEPHOCTb aHaiu3a. BpemeHHOH
oxsart anaysmsa cocrasui 20 jgetr — ¢ 2005 o 2024 roz.

ITouckoBas crpaTterus u BHIOOpPKa

[TouckoBast crparerusi MpONOJIKAET Pe3YJIbTATBI U
METO/[0JIOTHYECKIE MTOXOIBI, TPeICTaBJIeHHBIE B HAIINX
PEABIAYIIX OUOJTHOMETPUYECKIX UCCIIEIOBAHUSAX 110
TeMe KyJbTypHo-ucropuyeckoit ncuxosoruu (IIsenos-
ckas, 2016; Pyo6uos u ap., 2019; Meshcheryakov et al.,
2022). B ocHOBY (hOopMUPOBaHUST BBIGOPKU HCCJIEI0BA-
HUA JIETJTW KJIOYEeBBIE CJIOBA, MCMOJb30BAHHbBIE B 3TUX
paboTax U JI0Ka3aBIIe CBOK PEJIEBAHTHOCTD JIJIST HJICH-
TUbUKAIN TYOJUKAIUN, OTHOCSIIIUXCST K KYJbTYPHO-
UCTOPUYECKOMY TT0z1x0/y. B uacTHOCTH, B MCCII€I0BAHIN
Py6uosa u coasropos (2019) mmepedenp KIH0YEBbIX CJIOB
(hopMHpOBAJICsT Ha OCHOBE KCIIEPTHOI ottenkn 50 Bemy-
X POCCUIICKUX CHEIUATICTOB B 06JaCTH KYJIbTYPHO-
HCTOPUYECKON TICHXOJIOTHH, YTO 0GECTIEUNIO CoIepIKa-
TEJTHHYIO BAJUIHOCTD TIOUCKA.

B HacrosmeM umcciefoBaHWM  KJIOYEBbIE  CJIO-
Ba BKJIOYATM CJemyomue TepMuHbL  «cultural-
historical psychology», «cultural-historical approach»,
«cultural-historical activity theory», <«sociocultural
activity theorys, «Vygotsky», — a Takske koMOuHaIIK
YKa3aHHbIX TepMUHOB. [Ipu cocraBienun mMOUCKOBBIX
3aIIPOCOB YYUTHIBATINCH CHHOHUMUYECKHe U opdo-
rpacudeckue BapuaHThl (Harmpumep, <«Vygotsky> u
«Vigotsky»). ITouck ocymiecTisicsa B 6azax AaHHBIX
Scopus, OpenAlex, PUHII u PsyJournals.ru ¢ ucmoJib-
30BaHUEM 3arJIaBHil, aHHOTAIMH 1 KIIOUEBBIX CJIOB ITYy-
Giukaruii. TToucK OCYIIECTBIISAJICS 110 MeTaIaHHBIM,
KOTOpbIe ObLIN HA aHTJIMIICKOM SI3BIKE, TP 9TOM SI3BIK
myOIUKAIUi MOT OBITH JTIOOBIM.

WcnospzoBanne 3TOK TOMCKOBOH CTpaTernul IIo0-
3BOJIMJIO OOECHEYNTh COMOCTABUMOCTD PE3YJIBTATOB C
npeapynmMu uceaegopanusmu (Pyo6ros u ap., 2019;
Meshcheryakov et al.,, 2022) u pacupuTth BpeMeHHON
U reorpauuecKuii OXBaT 3a cYeT BKIIOYEHUs myOIKa-
uuii 3a 6osee mauresnbhbiil nepuon (2005—2024) u mo-
MOJTHUTETBHBIX UCTOYHUKOB JAHHBIX.

®opmMupoBanue BBIGOPOK TyOIUKAIMI IS TIOCIe-
IYIOIIEro aHAJIM3a MPOBEJEH C HCIOJb30BAHUEM aJro-
purmMa PRISMA (puc. 1). B xone or6opa 6butn chop-
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MUPOBaHbl TpU OUOJMOMETPUYECKIX Habopa JaHHBIX
(IlIBemoBckas u ap., 2025):

1. CHP — uybiukaiiuu, coiepsKaiiie B Ha3BaHU,
AHHOTAIUU UJIM KJIIOYEBBIX CJIOBAX YKA3aHUS HA KYJIb-
TYPHO-UCTOPUYECKUN [TOJXO/] U CBSI3AHHbIE C HUM KOH-
ETIThI;

2. J-CHP — uyb6uukauuu sxkypHaia <«KyibrypHo-
UCTOPUYECKAsT TICUXOJIOTHS» 32 BCe BPEMsI CYIIEeCTBOBA-
Hust xKypHaua (2005—2024);

3. ¢J-CHP — ny6iukaiyu, B KOTOPBIX 1yOInKalii
sypHasa «KysibTypHo-uctopudeckast HCUX0JI0rust» 1iu-
TUPYIOTCS KAK MCTOYHUK.

Ioucxoewtii 3anpoc 0 damacema CHP
TITLE-ABS-KEY (("cultur*histor*
psychol*" OR "cultur* histor*
psychol*"™ OR Vygotsk* OR Vigotsk¥*)
OR ("cultur*histor* activ* theor*" OR
"cultur* histor* activ* theor*") OR
("soc*cultur* activit* theor*")) AND
PUBYEAR AFT 2004 AND PUBYEAR BEF 2025

Wcrounuk: Scopus ¢ HUCHOJIb30BAHUEM OTKPBITO-
ro API. B pesysbrare npumeHeHus sampoca ObLIO U3-

BieueHo 6014 szanuceii (mara orbopa — 19 despans
2025 roma).

Ioucxoswtii sanpoc s damacema J-CHP

SQL-3anpoc kK BHyTpeHHell Gase HaHHBIX MOpTaja
PsyJournals.ru ¢ BeIGOPKOIi 110 BCeM CTaThsIM KypHasia
«KynbTypHO-ricTOpUYECKast TICHXOJIOTUST.

B pesyJibTaTe npuMeHeHUst 3arpoca GbIIo TOITyYeHO
1018 zammceii 3a mepuox ¢ 2005 o 2024 rox, 947 3amu-
ceil — 6e3 NPeUCA0BHIL, PELAKTOPCKUX CTaTel, KPATKUX
coobuennii (nara orbopa — 15 anpens 2025 rozga).

Iouckoswui 3anpoc 0as damacema CJ-CHP
PUBYEAR AFT 2004 AND PUBYEAR
BEF 2025 AND (REF ("10.17759/
chp") OR REFSRCTITLE ( ({Kul'turno-
istoricheskaya psikhologivya} OR
{Cultural-Historical Psychology}) AND
NOT {Cambridge Handbook of Cultural-
Historical Psychology}))

Wcrounuk: Scopus ¢ HCIOTB30BAHUEM OTKPBITO-
ro API. Cob6pano 1909 samnmceil, 0XBaTbIBAIOIUX II€-

puox ¢ 2005 o 2024 rox (nara or6opa — 16 despass
2025 roma).

Kpurepun BKJIIOYEHHS M HCKIIOYEHHUS

B anajms BKIOYaINCh MyOJHUKaIMK, COOTBETCTBYIO-
TIHe CAEAYIONUM KPUTEPUSIM.

— Tun JoKyMeHTa: Hay4YHbIe CTaThU 1 0030PHbIE CTa-
THI.

— Tun ueToyHKKa: KypHAIbHbIE [1yOIMKAIIH.

— SI3bIK: M06OIA.

— Ilepuon nybnukanmu: 2005—2024 rozbl.

[Ipu dopmuposanuu paracera CJ-CHP — nanmuune
B CIIMCKe MCTOYHUKOB OuOIorpaduuyecknx CChLIOK Ha
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myGnKamy sKypHasia «KyJabTypHO-HCTOPHYECKast TICH-
XOJIOTHST» — UCKJIOYAIHCH:

— MaTepuabl KOH(MEPEHIINA, PETaKIIMOHHbBIE CTAThH,
MMUCbMa, HTEPBbIO;

— MOBTOPSIIOIIHUECS] 3alTUCU U JLyOJIH.

IIpenoGpaGoTKa JaHHBIX

[Tocsie 1OTy4YeHUST MCXOAHBIX MACCUBOB JIAHHBIX
OblJIa BBITIOTHEHA HOPMAJT3AIHIS:

— cTaHJapTU3alus Ha3BaHuil cTpay;

— obbeuHeHne BapUAHTOB HAIMCAHUS aBTOPOB
(¢ ucnosnpzoBanneM gaHubix OpenAlex ID u anropur-
MWYECKON arperann);

— HCKJOUeHHe IyOJUKATOB MEXKIY Scopus u
OpenAlex;

— HOpMAJIM3AIUs ro/ia MyOJUKAIUU, THIIA JOKYMEeH-
Ta, S3bIKA.

OGoraienue JaHHbIX

CHP u CJ-CHP

Ooboramenue panubix 6a3 CHP u CJ-CHP npousso-
mock ¢ ucnoibsosanneM API OpenAlex. 3ampoc man-
HBIX (CKpuNT ¢ wucnojb3osanueM Python) k OpenAlex
10 YHUKaJbHbIM uaeHTH(HKaTopam myGmkanmii (DOI,
PMID), a 11pu ¥X OTCYTCTBUU — 110 3arJIaBUIO U TOAY I1y-
GuKaIu (Pe3yJIbTaT IPUHUMAJICS IPH IOy YCHUH €/IHH-
CTBEHHOTO COBIIQICHUST) OCYIIECTBIIICS TI0 CJIEYIOIINM
HAIpaBJEHUsIM: JIaHHBIE 00 aBTOpax W uX adrraimmn
(opranuzaiiys, CTpaHa); aHHOTAIUU; AJTOPUTMUYECKUE
KJIIOYEBbIe CJIOBa; peaMerHbie obactu («topic field» B
OpenAlex, none «Subject Areas>» (SUBJAREA) no mo-
MEeHKJIAType Scopus); TpeIMeTHble Kateropun («topic
subfield> B OpenAlex, mose «Subject Area Categories»
(SUBJMAIN) 1o Homenkmnarype Scopus). B ciaydae or-
cyTeTBUs MHGOPMAIUK JJIsT 0OOTAIIEH s UCTIOh30Ba-
Jiich JanHble u3 Scimago Journal & Country Rank (SJR;
«Areas» u «Categories» coorsercTBenno). Corocrassenue
B TaKOM CJTydae MPOM3BOAMUIIOCH 110 WICHTU(DUKATOPY HC-
tournka Scopus («Source Identifiers) u mo paHHBIM 32
roJi, IpeecTByionyii rogy nybvkamyn. ObbeguHeHre
uH(GOPMAIUT U3 JIBYX MCTOYHUKOB BO3MOKHO OJjarona-
pst equHoO# Takconomuu All Science Journal Classification
(ASJC). Kpurepusimu Hamnuust 060ralieHns cTaaa MUHU-
MaJibHast 3aMOJHEHHOCTD TIOJIET: HAIIIne XOTsI GBI OHOrO
aBTOPa; HATMYME U TTOJHOTa addunanum (OpraHu3arys,
CTpaHa) y MepBoro (eIMHCTBEHHOTO) aBTOPA; HAIMYHNE aH-
HOTAITH HA aQHTJIMHCKOM SI3BIKE C BEPOSTHOCTHIO HE HIKE
75% (A3BIK OPEIesIsiyICs ¢ IoMoIIbio Python-6ubmmorexu
st kmaccudukarmn si3pikos fastText ¢ nemosb3oBarem
MoIenu /st si3prkoBoi maenTudmkarm lid. 176.ftz (Joulin
et al., 2016a; Joulin et al., 2016b). B ciayuae, ecu xotst Ob1
OJINH KPUTEPUI MUHUMAJIbHOH 3aTIOJTHEHHOCTH He BbITIOJI-
HSIJICST, TIPOU3BOUIIOCH PydHOe (j10)oboraiienue (Bepu-
bukaryst) yepes moncK camMoit TyGIMKaIn,

J-CHP
[Touck yncaa UTHPOBaHMIA B Scopus ¢ MCTIOJIb30Ba-
HueM otkpbiToro API mpoBoansics 1o 3armpocy:

ISSN(2224-8935) OR ISSN(1816-5435)
OR DOI (10.17759/chp *
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Wcrounuk: Scopus ¢ MCIHOJb30BAaHUEM OTKPBITOTO
API. Iloayueno 359 3amuceii, 0XBATHIBAIONIUX TIEPUOJL C
2018 110 2024 rox (nata otbopa — 25 anpens 2025 roga).
L oboranieHust JaHHBIMKE O IUTUPOBAHUKU B Scopus
6bL10 uctosb3oBaHo 330 3amnuceii.

B nenax panpueiimero oboramenus nndopMaun
0 KOJIMYecTBe HUTHUPOBAHUN MyOJIMKaIMi KypHasa
«KynpTypHO-ucTOpHUYeCcKasi TCUXOJOTUSI»  TTPOBO-
JIUTCS TIOUCK 1o Katanory <« Kypuassr» B Hayunoit
DJIEKTPOHHOIT O6ubnuoreke eLibrary.ru ¢ samosne-
HueM 1noJst «HaszBanue KypHasia, U3aTeabCTBA WU
[SSN» n mocaeayronmm mepexogoM Ha CITUCOK cTaTel
B JKypHaJIe.

B pesysbraTte umbTpanuu mo rogaM 3a TMepuoj C
2005 1o 2024 rox 6w110 mosTy4ero 1083 samuc; ¢ yue-
TOM OTPaHUYEHUST [0 THUIY JTOKyMeHTa — 0e3 KpaTKhX
coO0IIeHNIT PeJIaKTOPCKUX cTaTell oToOpanbl 942 3aru-
cu (mata orbopa — 14 mast 2025 roza).

DunaabHBIN 00beIMHEHHbII MACCUB COJEPIKAI CIe-
JYIOIIVE TIOJIST: Ha3BaHUE CTAThH, aHHOTAIIMS, KJIIOYeBbIe
CJI0Ba, CITUCOK aBTOPOB, addunmmannu, cTpana, Tof 1my-
GIIMKALIMI, KOJIMYEeCTBO IIUTUPOBAHMIL, CIIMCOK CChLIOK 1
YUCJIO IIUTUPOBAHUIA.

HNucTpyMeHTsI aHAIM3a

AHanus v BU3yan3aiis JaHHbIX ObLIU TPOBEIEHBI C
WCITOJIB30BAHUEM CJICAYIONINX HHCTPYMEHTOB!

* PRISMA: cxema BKJIOUEHUS/MCKJIIOUEHUS IIy-
OJMKaInii;

* R (Bepcust 4.4.2) u makernt bibliometrix (Bepcust
4.2; Aria, Cuccurullo, 2017), tidyverse (Bepcus 2.00;
Wickham et al., 2019): nepsuunas o6paborka 6asbi,
OTMCaTeTbHAST CTATUCTUKA, BU3YATH3AIH JAHHBIX;

e IBM SPSS Statistics (Bepcust 23): UHAYKTUBHAS
CTaTUCTHKA;

* VOSviewer (Bepcust 1.6.20): Busyanmsanus ceteit
COABTOPCTBA U KJIIOYEBBIX TEPMUHOB;

e Python (Bepcus 3.13.2), makerst BeautifulSoup
(Bepcus 4.13.3), fastText (Bepcus 0.9.3), pandas (Bep-
cus 2.2.3), PyAlex (Bepcust 0.15.1), pybliometrics
(Bepcust 4.1), pycountry (Bepcus 24.6.1) u aBTOpCKUii
ckpunT (IIPEIOCTABIISETCS IO 3a1pocy): cbop, oborarie-
Hue 1 upenodpaboTKa JaHHbIX.

Ncnonbzoanue 6azpr OpenAlex Meer kak npenmy-
mecTBa (OTKPBITOCTD, MacIITab), Tak U OTPAHUYCHMUS:
HerosiHble adGUInauy, BApHaTUBHOCTh B UHIEKCUPO-
BaHUU JKYPHAJIOB, OTCYTCTBHE HEKOTOPBIX METAJIaHHBIX
(manpumep, sunensuit, DOI). 9t orpannyenus dya-
CTUYHO KOMITEHCUPOBAHBI MIEPEKPECTHON BepU(pUKAIU-
eit ¢ 6azamu Scopus u PMHII,

Takum o6pasom, utorosas Boibopka CHP conepsxa-
Ja 4332 nyGuukanuu, oxBarbiBatonue mepuoa ¢ 2005
1o 2024 rox. B o10ii Gase ObLIM BBIIENEHDI ABE IPYIIIBI
nybsmkanmii. Ecim 1o Kpaiineil Mepe OUH U3 aBTOPOB
nmen apduananmio B crpane BPUKCH, nybiukanus
ObLia oTHeceHa K noasbibopke 1 (mamee «BPUKC+»),
ux uncao — 1391 (32,1%). Ilybaukanuu, He UMEIoTIe
aBTopoB, adduiaupoBanHbix co crtpaHamu BPUKCH,
Bouwin B moasbibopky 2 (manee «GR» or Global Rest),
ux ynreso — 2941 (67,9%).
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Puc. 1. Cxema hopMupoBaHust BBIGOPOK TyOIMKAIINI MO TeMe KyJIbTYPHO-UCTOPHUECKOI TICHXOJIOTHI
(10 anropurmy PRISMA): «*» — B aHa/In3 BOULIN ITyOJIUKAIUK C TUIIOM JOKYMEHTA «CTaThsT» ¥,/UJIH «0030p» C TUIIOM
HCTOYHUKA <KypHAI» 3a tepuof 2005—2024 romos
Fig. 1. PRISMA flow diagram for the selection of publications on the topic of cultural-historical psychology
(Available at Appendix A (online)): «*» — The analysis included publications of the document type <article» and/or «review»
published in journals during the period from 2005 to 2024

Pe3yabTatsi

JInnaMuka my0IMKanMOHHONH aKTHBHOCTH

M0 KYJIbTYPHO-HCTOPHUYECKOM IICUXOJIOTHH

(2005—2024)

AHnanus myOJUKAIMOHHONW aKTHBHOCTH 3a JIBajllla-
TUJICTHUH [IepUOJ IoKa3al yCTOMYUBLL POCT YuCIa 11y -
GJIKAIIUN, OTHOCSIIIUXCST K KYJIbTYPHO-UCTOPUUECKOI
MCUXO0JIOTHH, Kak B cTpaHax bPUKC+, Tak u B cTpanax
ocraiproro mupa (rpymma Global Rest, GR).

AHanuz JAMHAMUKM CyMMapHOTO uucia Tybiuka-
U 110 TeMe KyJbTYPHO-UCTOPUYECKON TICUXOJIOTUU B
JIBYX TpylIax CcTpaH, BbIABJICHHON C MCIOJb30BaHUEM
perpeccuoHHoil Mojienu (puc. 2), mokasaj IMpaKkThie-
CKY WAECHTHYHBII TEeMIT TIPUPOCTA YKCIa TyOIUKAnil B
obenx Tpynmax cTpaH: B cpefneM Ha 6,99 mybiukaruu
B rox B rpynne BPUKC+ u Ha 6,76 nmybiuKkaluy B roJ B
rpyne GR. B obenx rpynmax JuHeitHass MOENb POCTa
JIOCTATOYHO XOPOIIO OMUCHIBAET HAOMIOIaeMbIe TAHHBIE
(koahdunrentsl geTepMmunHauu cocranisiior R? = 0,92
st BPUKC+ u R? = 0,89 niigs GR).

HecMoTpst Ha COXpaHSIONIMIICS Pa3pbIB B aOCOMIOTHOM
KOJIMYeCTBe T1yOJMMKAIUi, TeMIbl MPUPOCTa B CTPaHAX
BPUKC+ He ycrynaior, a B OT/IeJIbHBIX BDEMEHHBIX WH-
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TepBaJiax Jlake OIePeKaA0T aHAJIOTUYHbBIE MTOKA3aTeu B
apyrux crpanax. OcoOEHHO 9TO 3aMETHO TP CPaBHEHUH
yGIMKAIIMOHHOI aKTUBHOCTH B pacyeTre Ha YKCJIO CTpaH
B KaK/IOH TPYIIe: HOPMUPOBAHHBIN TTOKA3aTeNb CPEIHE-
TO TIPUPOCTA HA OJIHY cTpaHy Bbilie B rpyine bPMKC+
(0,699 mybsmkanuu B rojl Ha CTpaHy) 10 CPABHEHHIO C
rpymmoit GR (0,338 myb6uikarum B Toj1 Ha CTpaHy).

Bpemennoii ananus 1eMOHCTPUPYET 1ePexol OT e/iu-
HUYHBIX MyOauKanuii B Hadase nepuoza (2005—2009)
YCTOWYMBON ¥ MHTEHCUBHOI €5KErOIHON Ty OIMKATIHOH-
HOH akTuBHOCTH B 1ociaenuue 10 ner. Haubosee apkast
TOJIOXKUTETbHAS AWHAMUKA 3adukcupoBana B bpasu-
sun, Poccun n Kurae.

Tak, B Bpasuinut KOJMIecTBO MyOMMKAIH YBETNIH-
Jtoch ¢ 34 B 2005—2009 rogax 10 178 8 2020—2024 rozax,
4TO 03HauaeT GoJiee YeM MATUKPATHBIN POCT 110 CpaBHe-
HUIO ¢ TIepBBIM HepuozioM. B Poccun poct okasasics erie
GoJiee PABHOMEPHBIM U CTaOMIIbHBIM: KOJIMYECTBO 11y OJIn-
kanuit yBeanuniaoch ¢ 30 B 2005—2009 rozax mo 223 B
2020—2024 ropax, T. €. BIPOCJIO OoJiee 4eM B ceMb pa3 3a
uccaenyembiii ieprosr. B Kurae Habimogaercst ocobeHHO
PE3KMIi POCT B TIOCIeAHeN naTueTke: ¢ 16 mybaukanuii B
2015—2019 rozmax 10 76 B 2020—2024 ronax, T. €. Kojanye-
CTBO TyOJIUKAIMH YBETMYUIOCH TIOUTH B TSITH Pas.
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Fig. 2. Dynamics of the number of publications on the topic of cultural-historical psychology from 2005 to 2024 in the BRICS+

(n=1391) and GR (n = 2941) country groups:

— linear trends, upper left corner shows linear regression results for

BRICS+ and GR groups

Jlnst crpan rpymsl GR 3HaunTesbHbIi pocT HabJIHO-
JlaeTcst TPENMYIIIECTBEHHO B TIEPBOM MOJIOBUHE UCCIIETY-
emoro 1epuoja. B Benmkobpuranun KoJimdecTBo myoin-
Kaiuil yseanuusiock ¢ 66 B 2005—2009 romax g0 102 B
2010—2014 romax, 0OHAKO B IIOCJIEAYIOUINE TOIbI HAGJII0-
Haercs cHukerue — 10 77 mybiukaiuii B 2015—2019 ro-
nax u o 76 mybnukanuii 8 2020—2024 rogax. B Kanazue
HanboJiee 3aMeTHOE COKpallieHre 3aUKCUPOBAHO B I10-
cleHel MATHIETKE: KOJMYeCTBO MyOJUKAIN CHU3K-
sock ¢ 60 B 2015—2019 ropax mo 44 B 2020—2024 ropax.

OO6001eHHBI  CpaBHUTEIbHBIN aHAJIN3  TIOATBEPIK-
naet, yro naumnasg ¢ 2020 roma Poccusi npakTuuecku
cpasrsiach ¢ CITA 1o ymcity eKeroHbX myOnuKanuit
B 06JaCTH KYJIbTYPHO-MCTOPUYECKON TICHMXOJOTHI: B
2020—2024 rogax oT POCCUICKKUX aBTOPOB OILyOJIMKOBA-
HO 223 ctaTby, B TO Bpemsi Kak B CIITA — 215 crateit. It
JTAHHBIE CBUIETEBCTBYIOT O COMMKEHNT 0OBEMOB My 6JIH-
Kal[MOHHOM aKTUBHOCTH B JJAHHOM Hay4HOM Hallpasiie-
Hum Mesky Poccuedt n BeymMu crpaHamMu 3anazia.

MozkHO TOBOPUTH 0 TOM, uTO B cTpaHax bBPUKC+ ne
TOJIBKO HabJ0gaeTcst cTabUIbHBIN PoCT yncaa mybiiu-
KAl 1Mo KyJIbTYPHO-UCTOPUUECKOM TICUXOJOTUU, HO 1
(pukcupyoTcs TeMIbI TPUPOCTA, KOTOPBIE TIO HOPMUPO-
BAHHBIM TTOKA3aTEJIIM CONOCTABUMBI MJIA MTPEBOCXOAAT
aHAJIOTMYHbBIE TTOKa3aTesn B crpanax GR. 9to mo3possier
TOBOPUTDH O (hPOPMUPOBAHUM CAMOCTOSITEIIBHOTO W TUHA-
MUYHO Pa3BUBAIONIETOCS HAYYHOTO IIPOCTPAHCTBA KYyJIb-
TYPHO-UCTOPUUYECKON 1icuxosioruu B ctpanax bPUKC+.

Bpemennoil anaimns moATBEepIKAAET MEPEXOJ OT elu-
HUYHBIX MYOJIMKAIMiT B HAYaJIe HCCIELYEMOTO TIEPUoia
(2005—2009)  ycTONYNBOIT €KeroHON aKTUBHOCTH B
MOCJIETHIE [IECATH JIeT. DTa TEHAEHIUs Harboiee oTyeT-
JsmBo iposBisiercs B cTpanax bBPMKC+, takux kak Poc-
cust, Bpasuiua u Kuraii. [l Gosee geraibHOR MILIO-
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cTpalyy JUHAMUKK ObLIM 0TOOpaHbI 110 [ATh HanboJiee
MPOAYKTUBHBIX CTpaH U3 Kaxaoil rpynmsi: bPUKC+ u
GR. B kaxjoii cTpaHe pacCuMTaHO CyMMapHOE KOJIH-
4ecTBO IMyOJIMKAIMil 110 YeThIPEM BPEMEHHHIM HHTEP-
Basiam: 2005—2009, 2010—2014, 2015—2019 u 2020—
2024 roner (puc. 3). [lng mMomenvupoBaHus AUHAMUKHA
MyGIMKAIMORHON aKTHBHOCTH MCTIOJIh30BAHA ATITPOK-
CUMAITHST TIOJTAHOMOM TPEThEH CTENeHu, YTO TI03BOJISIET
3a(UKCUPOBATH KaK MEPHUOBI POCTA, TaK U BPEMEHHbLE
YIaCTKH 3aMe/[TIeHNUSI.

AHayu3 auHaMuKK uncsa myosaukanuii (puc. 3) mo-
KasbIBaeT, 4TO, HECMOTPsL Ha obliee yBejndeHue myoim-
KallMOHHON aKTUBHOCTH B 0OEUX TPYIITIAX CTPaH, XapaK-
Tep 9TOrO POCTA CYIIECTBEHHO pasdinvaercsi. B crpamax
BPUKC+ mabmozaercs NPEeMMYNIECTBEHHO IIOCTYIIA-
TEJIbHBII, a B Ps/ie CJAyYaeB CTPEMUTENIbHBIN POCT, OTHA-
KO TEMTIbI YBEJMYEHUS YUCIIa TTyOIMKATIMI Pa3IndaioTcst
Mesky crpanamu. B Bpasunnu 3adukcupoBan Hanbosee
PE3KHiT CKaYOK MyGIMKATIMOHHON aKTHBHOCTH Ha PAHHEM
aTare: KOJIMYeCcTBO MybauKalmii Beipocio ¢ 34 B 2005—
2009 rogax 1o 127 8 2010—2014 rozax, T. €. yBeJIMYUIOCH
GoJtee eM B TPH ¢ TOJIOBUHON pasa. B mocenyiomnmux me-
promax TeMiibl pocta 3ameunck: B 2015—2019 romax
ony6smkoBaHo 149 pabor, B 2020—2024 rogax — 178 pa-
6ot. B oboux ciydasix IPUPOCT IO CPABHEHUIO C ITPEJIbI-
AYIIUMU TIEPUOJIAMU OKa3aJCs OTHOCUTENHHO YMepeH-
ubiM (Meree 20%). Takum obpasom, B ciaydae bpasuimn
MOJKHO TOBOPUTb O PA3BUTHUH 110 MOJIEN HACBIIEHUS] —
GBICTPOM POCTE HA HAYaILHOM aTarle ¢ MOCIeAyIoIeH cTa-
Gun3saryeit Ha JOCTUTHYTOM YPOBHe.

B Poccun poct my6anKaIiimoHHO aKTUBHOCTH OKa-
3ajicst 6osree PaBHOMEPHBIM M YCTOHUUBBIM: KOJIYECTBO
nybmkarii ysenmannoch ¢ 30 B 2005—2009 rozpax 1o
75 B 2010—2014 romax (B 2,5 pasa), 3aTeM BBIPOCJIO 110
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Fig. 3. Dynamics of the number of publications on the topic of cultural-historical psychology in the most
publication-producing (TOP-5) countries of BRICS+ (n = 1338) and GR (n = 1697) groups for the period from 2005 to 2024:
— — approximation of the number of publications by a cubic polynomial

151 ny6mukamu B 2015—2019 rogax (emie B 2 pasa)
u pocturio 223 nybaukanmit B 2020—2024 romax
(B 1,5 paza). Takas [UHAMHKA OTPaskaeT CTaOUIbHOE U
MOCTYTIATETbHOE PACITUPEHNE UCCIEOBATETHCKON aK-
TUBHOCTHU (€3 TIPU3HAKOB HACHIIIEHUSI.

Ocobbiit nnTepec npecrasiaser Kuraii, rue B Tederue
TIEPBBIX JIBYX TIEPHOIOB COXPAHSIIICST HU3KUH YPOBEHD Iy~
OamkaionHoi aktuHoctu. B 2015—2019 rogax 6buio
onybmKkoBaHo Jminb 16 pabot, a B 2020—2024 rogax Ha-
GumioiaeTcsl PeSKUil pocT KoJimuecTsa mybanKamuii 1o 76.
Takast TuHaAMUKa yKa3bIBaeT HA CTPEMUTEIbHOE YCUIIEHUE
MHTEpeca KUTANCKUX MCCIeoBaTeell K TeMaTuKe KyJib-
TYPHO-HCTOPUYECKOH TICUXOJOTHH B TTOCIEHUE TO/IBI.

[nga rpynmer GR  xapaktepHa wHas aWHAMUKA.
B GosbIIMHCTBE CTPaH 3TOM TPYIIII OCHOBHOW POCT
MyOJIUKAIIMOHHON aKTUBHOCTH TIPHUINEJCS HAa HAYaJo
AHATTM3UPYEMOTO BPEMEHHOTO WHTEPBAJIA, a 3aTEM POCT
ycta mybaukanuii ambo saMenacs, ub0 CMEHMIICS
Ha TEHAEHLNIO K cHIKennio. B BenukoOpuranuy Kou-
yecTBO MyOsmKanmii yesndunocs ¢ 66 8 2005—2009 ro-
nax 10 102 B 2010—2014 romax (mpupoct Ha 54,5%),
OJTHAKO 3aTeM HAvaJoCh TTOCTENEHHOE COKpalleHue: B
2015—2019 rozax onybinkosano 77 pabor (CHUKeHue
Ha 24,5% 110 CPAaBHEHUIO C TIPEBIAYIIAM TIEPUOIOM), B
2020—2024 romax — 76 (nmoutu 6e3 u3MEHeHUi ).

Cxonnas auHamuka 3adukcnpoBana B Kanaze: mo-
caie pocra 10 60 myGaukanuii 8 2015—2019 rogax (yse-
sgudenue Ha 36,4% 10 CPaBHEHUIO C MIPEIBILYIINUM [ePHU-
0JIOM) B CJIETYIOIIEM BPEMEHHOM UHTEPBAJIe KOJUYECTBO
nyOMKanmnii COKpaTuIoch 10 44 (cumxenue Ha 26,7%).
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B Ascrpanuu n Quuasnanyu 3apuKCUpoOBaH 3HAYU-
TEJTbHBIN POCT B HaUaJie MCCIELyeMOTO Meprojia: B AB-
crpasuu — ¢ 30 o 62 mybmkaruii (Gosiee ueM B 2 pasa),
B Ounisgaanu — ¢ 10 g0 42 nmybimkanuii (GoJiee ueM B
3 paza). OHaKo B MOCJIEAYIONUX BPEMEHHbIX HHTEPBA-
JIaX TEMITbI POCTA TAKKe 3aMEJIJINITICD, & B PAJIe CIydaeB
CTabUIN3UPOBATIUC.

Takum 06pasoM, MOKHO CKasaTh, 4YTO B CTpaHax
BPUKC+ nyb6imkaioHHast ak THBHOCTb I10 TeMe KyJIbTypP-
HO-MCTOPUYECKON TICUXOJIOTUU TIPOJIOJIKAECT YCTOWYNBO
pacTy, Torjia Kak B paje Bexymux crpad rpymisl GR tem-
Tl POCTA 3AMEJISTIOTCST VT HabTI0IaeTest CTabuTH3aIis
Ha JIOCTUTHYTOM ypoBHe. [losmmnoMuambHast armpokcuma-
IIUST TPEH/IOB OTPasKaeT PasIMIHble TPAEKTOPUH Pa3BUTHUS
JUISE 9TUX IBYX TpyTl ctpal (puc. 3): st crpan bPUKC+
XapaKTepHBI BOCXOJIAIINE KPUBbIE, CBUICTEILCTBYIONINE O
MIPOIOJIKEHUH POCTA, B TO BPeMs KaK I HEKOTOPBIX CTPaH
GR mosimHOM yKa3bIBaeT Ha 3aMe/lJIeHIe TEMIIOB TN JIAKe
BOBMOJKHBII Criaji MHTEpeca B Oy/yieM. DTH TeHACHI[N
MOMYEPKUBAIOT BAYKHOCTD JaJIbHENIIIEr0 U3ydeHust myoiv-
KalmoHHbIxX crpareruii B crpanax bPUKC+ kak quHamuy-
HO Pa3BUBAIOINIETOCS HAYYHOTO MPOCTPAHCTBA B 06JIACTH
KYJIbTYPHO-UCTOPUYECKOI IICUXOJIOTHH.

I'eorpaduueckoe pacnpeneienue

ny0JIMKaHOHHON aKTUBHOCTH

Pacripesiesierve myGIMKAIMOHHOM aKTHBHOCTH TI0 CTPa-
HaM TIOKA3aJ10 3HAUNTETbHBIC PA3IMIAS MEKIY CTPAHAMU
BPUKC+ 1 octajibHbIMU CTPaHAMU, BXOSIIIUMHA B TPYIIITY
GR. TIpoBezieH aHain3 Hauboiee MPOLYKTUBHBIX CTPaH 110
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qucsry myOJIMKAINii [0 TeMaTHKe KyJIbTYPHO-HCTOPUYECKON
ncuxostoruu 3a epuoz ¢ 2005 mo 2024 rox (puc. 4). B rpym-
ne BPUKC+ nauGosbiiee umcio myOaUKaiuii 3a 9TOT
nepro]; 3a(hUKCMPOBAHO B CJIEYIONIMX CTpaHax: bpasu-
st — 488 nybsmkanit; Poceust — 479 mybmakarmu; Osx-
Ho-Adpukarickas Pecriy6mka — 173; Kurait — 110 my6om-
Kauuu;, Mpan — 88 mybmukanuii. Ciiegom unyt Vugonesust,
WNunug, u OA3, X0Ts UX II0Ka3aTeIl 3HAUUTEIbHO HITKE.
B Oduommu u Erunre mybaukanum Mo TemMe KyJbTypHO-
HCTOPUYECKOH NICUXOJIOTUH ITPAKTUYECKU OTCYTCTBYIOT, 4TO
MOZKET CBUJIETE/ILCTBOBATH KAK O HEJIOCTATOYHOI TIPe/ICTaB-
JIEHHOCTH KYJIBTYPHO-MCTOPHUYECKON TICUXOJOTHN KaK Ha-
YUHOI IIKOJIBI, TAaK ¥ O HU3KOM YPOBHE MH/EKCAIIUN Ty OJIi-
Kalluii U3 9THX CTPaH B PaCCMaTPHBAEMbIX 0a3aX JAHHBIX.

B rpymnie GR Haunbosibiiee KOJTUIECTBO MyOIMKATIAIA
mpogemoncrpupoBain: CIITA — 774 nybiukanuu, Be-
smukobputanus — 322, Ascrpanus — 278, Kanaga — 202,
Ounnganaust — 121, Tpu oToM JuHaMKUKA TyOJUKAIMOH-
noit aktuBHoctu B Poccuu u CIITA 1o naruieTHuM u-
TepBaJiaM YKa3bIBAeT HA CTPEMUTEIBHBIN POCT YUCIA TTy-
6mikanuii B Poccun, 0co6eHHO B MOCAEIHUE TeCATD JIeT
(mpupoct B 101,3% ot 2010—2014 k 2015—2019 u 47,7%
or 2015—2019 & 2020—2024). B pesysbrare HaunHast ¢
2020 roma Poccust mpaktuyeckn cpaBusiiaack ¢ CIITA 1o
YICITY €KETOAHBIX IyOIMKAIMi [0 TEMAaTHKE KYJIbTYPHO-
ucropryeckoit nenxosnoruu. 3a nepuoy 2020—2024 ro-
JIOB OBLJIO 3apETUCTPUPOBAHO 223 TyOIUKAIINN OT aBTO-
POB ¢ poccuiickoii adppusinariueii, B To Bpemsi kak B CIITA
3a 3TOT JKe Mepro/I orybmKkoBaHo 215 crareid.

[l oueHKr BOCTpeOOBAHHOCTHU IIyOIMKAIUil aBTO-
pos u3 rpyti ctpan bPUKC+ u GR npoBesnien ananus

CLUA/USA
Bpasunus/Brazil
Poccus/Russia
Benukobputanus/UK
AscTtpanus/Australia
Kanapa/Canada

OxHaa Adpuka/South Africa
®unnangus/Finland
KuTait/China
Hopserus/Norway
UpaH/Iran

Wcnanus/Spain
LLiseuns/Sweden
Huaepnanapl/Netherlands
®paHyusi/France
WnaoHesus/Indonesia
Wnaus/India

OAD3/United Arab Emirates
Erunet/Egypt
Sduonus/Ethiopia

CtpaHbl/Countries

[pynnbl cTpaH
Country groups

200

JTUHAMWKY YHCJIa TTATUPOBAHUI, HODMUPOBAHHOW OTHO-
CHUTEJIbHO YHCJIa JIET, TIPOIIE/IITIX CO BPEMEHH myOJInKa-
IIUU, OTAETBHO JIJIS KAKION U3 TPYII cTpa (puc. 5).

PesyJibTarhl IOKA3bIBAIOT, UTO, B IIEJIOM, GOJIBIIIEE YUC-
70 nuTHpoBanuii Habmonaerca B crpanax GR. Oxnaxo
XapakTep IUHAMUKHU B JBYX IPYIIIAX CTPAH PA3IUMIAETCSI.
B crpanax BPMKC+ uuncio nurupoBanuii 1eMOHCTPUPY-
eT roctynaresbHbiii poct (B cpeaHem Ha 0,033 mutupo-
BaHM B TO/I 110 PE3yJIbTaTaM JIMHEWHOI PErpeccu ), TOoT-
na Kak B ctpaHax rpymmsl GR Habsonaercss teHeHms
K CHIDKEHUIO CPEIHETO KOJMYEeCTBA ITUTUPOBAHUI B TOJ
(B cpemrem Ha 0,042 IMTHPOBAHUS B TO).

[l OTleHKW CTPYKTYPBI MEXKIYHAPOMHON Hayd-
HOU KooTiepary B 00JIaCTH KYJIbTYPHO-HCTOPUIECKON
MCUXOJIOTHK OblJla TIOCTPOEHA CETh COABTOPCTBA TIO
crparaM Ha ocHose gatacera CHP (n = 4332 ny6mka-
1un ). AHATTM3 TIPOBEJIEH € MCITOIb30BAHUEM TTPOTPAMMBI
VOSviewer (Bepcug 1.6.20) c npuMeHeHNEM aITOpUTMa
kiacrepusanuu VOS clustering. [ljist mocTpoenust cetu
HCIO0JIh30BaH (DPAKIMOHHBIN METOJ[ TIOJICYeTa, a TAKIKE
YCTAHOBJIEH TIOPOT BKJIIOYEHUS: He MeHee msiTh 1my0Jin-
Kaluil ¥ Kak MUHUMYM OJIHO [IUTHPOBaHUE Ha myOJIiKa-
o (puc. 6).

PesysbraTer aHasm3a MO3BOJINIIN BBIIEIUTD JBEHA-
1IaTh KJIACTEPOB MEKYHAPOIHOTO COABTOPCTBA, OTPaKa-
FONIUX PETMOHATbHBIC KOH(MUTYPAIIUH B3aUMOJICHCTBUSI.
Crpanst BPUKC + Bonumu B cireyonie KIacTeps:

1-it knacrep (kpacublii — 9 crpan) — bpasusus co-
BmecTHO ¢ DunasHanel, Vcnanueiir, Mpanrmeiir, Mek-
cukoi, [opryramueii, [perueii, Komym6ueit, Xopsarueit
(Knacmep namunckoii u 105cH0e8poneiicKoil Koonepauuu);

400
Yucno ctatei/Number of pulications

B er

600 800

BPUKC+
BRICS+

Puc. 4. Yucno myGaukaiyii o KyJIbTypHO-UCTOPUYECKOI CUXOJOTHI B HanGoJee MPOYKTUBHBIX 10 KOJUYECTBY
ny6mkarnuii rpynnax crpas BPMKC+ u GR 3a nepuog ¢ 2005 1o 2024 rox
Fig. 4. Number of publications on cultural-historical psychology in the most productive groups of BRICS+
and GR countries in terms of number of publications from 2005 to 2024
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‘ y=-66+0.0331x, R?=0.35
» ’ y=87.5-0.0424 x, R* = 0.48

-
1

CpepHee 4ncno UMTupoBaHuii B rog,
Average number of pulications per year

2005 2010 2015 2020

lon/Year
lpynnbl cTpaH __ BPUKC+ _._ GR

Country groups BRICS+

Puc. 5. Cpesiree 4rcio UTHPOBAHUIT TyGJIMKAIIUEL TI0 TeMe KyJIbTYPHO-MCTOPUYECKOF TICUXOTIOTUY TI0 TOIAM
B aByX Tpymmax ctpai — BPUKC+ u GR 3a nepuoza ¢ 2005 o 2024 ro: 91c/io MUTUPOBaHU HOPMUPOBAHO
OTHOCHUTEJIbHO YUCJIA JIET, IPOLIEAIINX CO BPEMEHU IyOIUKAIUH, B IBYX IPYIIIAX CTPAH; -+« -+« -+ — JIMHEWHbIe TPEH/IbI,
B BEPXHEM MPABOM YTy MPUBEACHBI PE3yIbTaThl JIUHEHHOI perpeccun
Fig. 5. Publications on the topic of cultural-historical psychology by year in the two groups of BRICS+ and GR countries
for the period from 2005 to 2024: The number of citations is normalized to the number of years since publications in the two
groups of countries; -+«-++---- — linear trends; linear regression results are shown in the upper right corner
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Puc. 6. CeTb MeK/yHAPOHOTO COABTOPCTBA MO CTPAHAM B 0OJIACTH KYJIHTYPHO-UCTOPUUYECKON TICUXOJIOTHH (aHA3
¢ ucniosnbzoBatrem VOSviewer): pasMep y3J0B COOTBETCTBYET YMCITy Iy OJIUKAIINIA; TOIMHA pehep — MHTEHCUBHOCTH COABTOPCTBA
(4rcITy COBMECTHBIX MyOJIMKAIHNIT); [IBET Y3JI0B OTPayKAET MPUHAJIEKHOCTD K KJIACTEPY BHYTPUTPYIIIIOBOTO B3AUMOCHCTBIS
Fig. 6. International co-authorship network by country in the field of cultural-historical psychology (analysis using
VOSviewer): the size of nodes corresponds to the number of publications; the thickness of edges corresponds to the intensity of
co-authorship (number of joint publications); the colour of nodes reflects membership in the intra-group interaction cluster

3-it kmacrep (cunnit — 7 ctpan) — Poccust coBmect- 4-11 kmacrep (KenTO-3eNeHblit — 7 crpan) — Kurait
Ho ¢ Kopeeit, Anonrneit, Cunramypom, Mapannem, Ye- u Mnausg coBmectro ¢ CoenmunenubivMu [ltaramu, Hop-
xueit, Ilyapro-Puko (Kzacmep seocmounoasuamckoii-  Berueii, [lIsenueii, l'onkonrom, Tanmangom (Kracmep ¢
POCCUTICKOT KOONepauuu ¢ aKkmusHulM yuacmuem cmpan — yuacmuem cmpan Asuu u cmpan Egponot, omauuarowsuticst
Asuamcxko-Tuxookearnckozo pezuona); AKMUBHBIM MPAHCPELUOHATLHBIM COMPYOHUUCCMEOM);
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7-it knacrep (opamxkesbiii — 5 crpan) — IOAP u O6b-
einHeHHbIe Apabckue IMUpaThl coBMecTHO ¢ Typiueit,
Hurepueii, lanoit (Kracmep cmpan Agpuxu, bauscnezo
Bocmoxka u Typuyuu, ompadxcarowuil pacuupsaoueecs co-
mpyonuuecmeo Inobanvrozo I0za);

8-ii kyactep (kopuuHeBblii — 4 cTpanbl) — Wpan u
Caynosckas ApaBusi copmectHo ¢ Manaiizueit, ban-
raazenieM (Kracmep 6audiciesocmouno-asuamexozo co-
mpyonuuecmea).

OcrasibHble  KJIAacTepPhl OTPAKAIOT PasHOOGPA3HbIE
pervoHasbHBle U TeMmaThueckue KoHburypamnu. Tak,
2-i1 kmactep OOBEAUHSIET SIIPO AHTIIOSIZBIYHOTO MEKIY-
HAPOJHOTO COTPYAHUYECTBA;, O-H KJACTep OTpayKaeT
YCUJIMBAIOTINECS PETUOHATIBHBIE KOOTEpaluu B A3nu;
6-ii kacrep npezcrasien crpanamu CeBepHoii u Boctou-
HOHM EBporibl 1 xapakrtepusyercss BBICOKOH MJIOTHOCTBIO
BHYTPUTPYIIIIOBOTO B3auMojielicTBus. bosee siokanbHble
pervoHasbible CEeTH IMpPEACTaBJieHbl B 9-M Kiactepe —
I0JKHOAMEPUKAHCKOoe coTpyanudectBo, nu 10-m kiacrte-
pe — adpHUKAHCKOE DPErHOHAIBHOE B3aUMOJIEICTBUE C
OTHOCHTEIbHO HU3KOI TIIIOTHOCTBIO CBsi3eil. Kpome Toro,
11-it kmacrep (bBembrust u ABcrtpus) u 12-it kmactep
(Cepbust 1 ClioBeHUS ) MIPEACTABIISIOT c000it HeGOJIbIINE
yCTOMYMBBIE KooMepali BHyTpr EBpotibl ¢ mpeobiiaia-
HUEM JIBYCTOPOHHUX W MAJIBIX IPYTITT B3AUMOJEHCTBYS.

3aMeTHBIX YCTONUNBBIX COABTOPCKUX CB3€H MEXKAY
crpanaMmu BPUKC+ He BbIsBIeHO. 3aduKCHPOBAHbBI

MIY um. M.B. JlomoHocosa/Lomonosov Moscow State University
MITny/MSUPE*

XenbcuHKckui yHusepeutet/University of Helsinki

YHusepcuteT Moxawsa/Monash University

YHuBepcuTeT wrata MNeHcunbeanua/Pennsylvania State University
YuusepcuteT Can-lMayny/University of Sédo Paulo

Yuusepcutet Buktopuw/University of Victoria

HWY BLWI3/HSE University**

Yuusepcutet bpaaunuu/University of Brasilia

OpraHusauyun/Organisations

Kanudopruiickuin ynnsepcutet/University of California
Topopackoii yHnsepcuteT Hito-Mopka/City University of New York
YHusepcuteT TopoHTo/University of Toronto

Yuusepcuret Ocno/University of Oslo

Konymbuiickuin yausepcuteT/Columbia University

Vrije Universiteit Amsterdam/Free University Amsterdam
Unicamp****

YuusepcuteT Bursatepcpanga/University of The Witwatersrand
UFSC*****

Mcuxonornyecknii MHCTUTYT PAO/Psychological Institute of RAE

eIMHUYHBIE CJIydau MEKIYHAPOIHOTO COTPYIHUYECTBA:
Mesxy bpaswimeii u KOxnH0I Adpuxkoii (n = 2), Poccu-
eit u Oxnoit Adpukoii (n = 2), Poccueii u bpasunueit
(n = 1), Poccueii u Kutaem (n = 1), a takske mesxy bpa-
susmeit u Kuraem (n = 1).

IIpoyKTUBHOCTD U BIUATEIbHOCTh

HCCJIeI0BaTeIbCKUX EHTPOB

Awanus uncna myGiaukanmii 3a mepuog ¢ 2005 1o
2024 roz B IBYX TPYINIIax CTPAH MO3BOJIMUI TaK¥Ke OIpejie-
JIITB TIPOIYKTHBHOCTD OT/EJIBHBIX OPTaHM3AINil, KOTOpast
PaCCYUTHIBAJIACH KaK CYMMapHOE YHCJIO yKazaHWil opra-
HU3alMH Y OCHOBHOrO aBTopa crathu (reprint author).
B TOII-20 opraamsanuii ¢ caMmoii BBICOKO# TIPOYKTHBHO-
cThio aBTopoB u3 Tpynin bPUKC+ u GR Bxozaar ynusep-
cuTeTbl, 001Iee YUCI0 KOTOpbIX coctasuio 2052 (puc. 7).

Camyio BbICOKYIO ITPOAYKTUBHOCTD B epuoz ¢ 2005
no 2024 rox mo yucay myOJIMKANMN IeMOHCTPUPYIOT
nBa poccuiickux By3a — MI'Y umenu M.B. Jlomonocosa
(115 nybaukanuii) u MITIITY (94 ny6aukanun). Cie-
ZIOM 32 HUMU UAYT TPU YHUBEPCUTETA U3 CTPAH TPYIII
GR — Xesbcunkckuit ynuepcuter (DuHisIHANS,
81 mybuukaius), YHausepcurer MoHnama (ABcTpanus,
77 nyGiukanuit) u Y HuBepcuTer mrata [leHcuibBanus
(CIIA, 75 ny6imkaiuii). Takske MOKHO OTMETHTD, 4TO
CPeIM CaMbIX TPOJAYKTUBHBIX OPTaHU3AIMII /[BE POC-
cutickrie — HY BIII (8-e mecto, 48 mybavkarmit) u

Unesp***

0 50 100
Yucno crarteii/Number of pulications

BPUKC+
prics. M oR

[pynnbl cTpaH
Country groups

Puc. 7. Peiitunr Hanbosree POAYKTUBHBIX UCCIEA0BATENbCKIX OPraHu3aliii o yncay mybaukanuii B crpanax BPUTKC+
(n=492) u GR (n = 464) B nepuox ¢ 2005 o 2024 rox: B Kak1o0ii U3 rpyIir crpad otoOpanbl 1o 10 Harnboiee POy KTUBHBIX
OpraHMU3aINIl; B COKPAIleHNN JAHbI CIeYIOINe OPTaHN3aIUIL «*» — MOCKOBCKHII TOCY/IapCTBEHHBII IICHX0JI0T0-
MeIarornueckuil yuuBepcureT; «**» — HalnmoHanibHbIi uccie1oBaTeIbCKI yHUBEPCUTET «BbIcIast Ikoia 9KOHOMUKH»;

«***

» — [ocynapcrBennsiit ynusepcurer Can-Ilaymy; «****» — l'ocynapcrBennbrii ynusepcuter Kamnunaca; «

L L N

Denepanpublii ynusepcuteT Canrta-Kataputs
Fig. 7. Ranking of the most productive research organizations by number of publications in BRICS+ (n = 492) and GR (n = 464)
countries from 2005 to 2024: 10 most productive organizations in each of the country groups are selected; abbreviations: «*» —
Moscow State University of Psychology and Education; «**» — National Research University Higher School of Economics;
«***5 — S0 Paulo State University; «****» — State University of Campinas; «*****» — Federal University of Santa Catarina
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ITcuxonoruyeckuit uncruryr PAO (20-e mecto, 23 1y-
GumKaium).

Jlnst Gosiee moAPOOHOTO aHAIM3a Hanboee POIYK-
TUBHBIX Opranusanuit u3 crpan rpynmnbl bPUKCH+ g
10 opranusanuii ¢ caMbiM GOJIBITUM YUCTIOM TTyOInKa-
it OBLIM paccuuTanbl ob1ee 9cIo ahGUIMPOBAHHBIX
ABTOPOB, CyMMapHOe U cpejitee (B miepecuere Ha myOJiu-
KallMIo) YMCJIO IIMTHPOBaHuii cTareii (tabur. 1).

PesynpTaTel TOKa3bIBAIOT, YTO B YaCTH OpPraHU3a-
Uil YNCJIO aBTOPOB OKa3bIBAETCS MEHBINE YKCTA IIY-
GarKarii, yTo Hanbosee XapaKTePHO JJIST POCCUIICKUX
Bysos: HUY BIIIO, MITIITY u MI'Y umenu M.B. Jlo-
MOHOCOBA. B TaHHBIX OpraHu3aInsx Ha OJHOTO aBTOpa
HPUXOJANUTCS B CpeaHeM OKojio 1,5 mybmukarmi. AHa-
JoTHYHas cutyanus Habsonaercss B LocyaapcTBEHHOM
yuusepceurere Kamnmnaca (FOAP). Ocobbiii uHTepec
[PEJICTABIISIET AHAIU3 CPENHEr0 YKCIA [IUTUPOBAHMIL
Ha nybaukanuio. B manmoil BerGopke Hambosiee BBICO-
K€ M0Ka3aTes CPeHero Ynucjia UTHUPOBAHUN Ha IIy-
GIIMKAIIo IeMOHCTPUPYIOT opranusaryu u3 FOAP — B
YacTHOCTH, Y HUBepcuTeT BurBaTepcpanma, rie cpemaree
YUCJIO IUTUPOBAHUII cocTaBisgeT 7,8 Ha CTATblo. ITO
3HAYeHNEe MPEBOCXOIUT AHAJOTHMYHBIE TOKA3aTeIn B
GOJIBITMHCTRE APYTUX UCCIIEI0BATENTbCKUX IIEHTPOB.

Temarnueckue TPEHIbI B 001acTH

KYJIbTYPHO-UCTOPHYECKOM ICUXOJIOTHH

Jliist BBISIBIIEHUSI TEMATUYECKOU CHerupuKku BKJIO-
YeHHBIX B (asy MyOJUKAIUN U ee JUHAMUKU ObLIT TIPO-
BefleH aHau3 npenctaBiaennoctn TOII-5 mpeaMeTHBIX

kateropuii (mose <«topic subfield> B OpenAlex, mose
«Subject Area Categories> (SUBJMAIN) 1o HOMeH-
kiarype Scopus) B mybsukanusx TOTI-10 crpaH ¢ Hau-
GOJIBIIMM YKCIOM IIYOJMKAIMI HA IIPOTSKEHUU [TOCTIe]-
Hux 20 jer. Ilpu aTtoM ABasnATHICTHUI Hepuoj ObLI
pasbuT Ha YeThIpe paBHBIX Iepuona mo 5 jer. Ha puc. 8
HpejicTaBjieHa MOTOKOBasl AuarpaMma, JAeMOHCTPUPYIO-
11ast MpeJCTaBIeHHOCTh OCHOBHBIX KaTerOpuii B pasHbIX
Mepro/Iax U B PasHbIX CTpaHax.

PesyibTaThl 1MOKA3bIBAIOT, YTO JOJH OCHOBHBIX
[PeAMETHBIX KaTeropuil B IyOJIMKaIUAX 0 KyJIbTyp-
HO-UCTOPUYECKON TCUXOJOTHH B pa3Hble BPeMEHHbIE
MEPUOIBI MEHSIIOTCS HE3HAYUTENHHO, OJHAKO Psiji TE€H-
JIEHIINN 3acJy’KUBaeT BHUMaHUs. Bxian kareropuu
«O6pasosanne» (Education), Briodaiomeil B obiiei
cioxnoctu 1416 nybimxanumii, ocraercss CTabUJIbHBIM
Ha IPOTSKEHUHM BCErO HCCJELYyeMOro Iepuoja, KoJie-
6as1ch B mpenenax ot 25,9% no 29,2%. domxsa mybanka-
LU, OTHOCANIUXCA K Kareropuu «Bo3pacTHas neuxoso-
rus u ncuxosorus obpasosanusi> (Developmental and
Educational Psychology, 1159 ny6aukanuii), nocremes-
Ho yBesimunaetcst: ¢ 29,3% B 2005—2009 roznax 1o 34,8%
B 2020—2024 rogax Hekortopsliii poct Habaogaercs u
B Kateropun <«CoIUOJOTHS U TOJUTUYECKUE HAYKU»
(Sociology and Political Sciences, 480 my6Jikanuii),
nosst kotopoit yeeamuniaack ¢ 10% B 2005—2009 romax
10 12,4% B 2020—2024 rogax.

B o xe Bpemst juuis psijia HanpaBieHuii 3ahuKCUpo-
BaHa oTpulaTesibHasd JMHaMKKA. Tak, 1015 MyOIuKaIuii,
otHocsuxes K Kareropun «ColuanbHast MCHXOJIOTHS»

Tabnuma 1 / Table 1

TOII-10 opranusaimii pefiTUHra IyGJMKAIMOHHOM IPOYKTUBHOCTH 110 TEME KYJIbTYPHO-HCTOPHYECKOI
ncuxosoruu rpymmsi crpad BPUKC+ 3a nepuoz 2005—2024 rr. (n = 492)
Ranking of the TOP-10 organisations in terms of the productivity of publications on the topic of the cultural-
historical psychology of the BRICS+ country group over the period 2005—2024 (n = 492)

1S ~ e S < =
< O 1 B~ 15 ] ~N O =
> S52/83% | =g, [S=sfis
% g 5288y, vz=c |FESSE2C
=g .. CEE|eCf 838ES | 05RF8%R
g = HagzBanue opranusamnuu / Organisation E E S| 8 2 S =S 2 - e 2 £ o -.g S
° oL EF| e FeEE= 2EFE=
3 = = =4 = =
S SE|35 | EEEC|2EgEsE
S8 |77 | FFF |OEFFZE
1 | MTY um. M.B. JTomonocosa / Lomonosov MSU 115 78 587 51
MockoBcKuii rocy1apcTBEHHBII ICUXOJIOTO-TIEIArOTNYeCKUil YHU- 94 60 304 3,2
Bepcuter / Moscow State Psychological and Pedagogical University
3 | Yuusepcurer Can-Ilaymny / The University of Sio Paulo (USP) 52 69 170 3,3
4 | HarmmonasmpHBIH nCcTe[0BaTeIbCKUT yHIBEpCcUTeT «Bhictas mxosa 48 29 119 2,5
sxoromukn» / National Research University Higher School of
Economics
5 | Yuusepcurer Bpasumun / University of Brasilia 43 46 214 5,0
6 | Tocynmapcrennsiii yausepcurer Can-Ilaysy / Sdo Paulo State 39 48 227 5,8
University
7 | Tocymapcrennsiii yausepcurer Kamnunaca / State University of 27 24 87 3,2
Campinas
8 | Yuusepcurer Burarepcpania / University of The Witwatersrand 26 31 204 7,8
9 | ®enepanbhbiii yausepcuter Canra-Katapunbt / Federal University 25 34 73 2,9
of Santa Catarina
10 | Ilcuxonornueckuii uncruryt PAO / Psychological Institute of RAE 23 27 50 2,2
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Puc. 8. [TorokoBast iuarpaMMa COOTHOIIEHUSI TIATH HaunGoJIee YacTo BCTPEYAEMbIX TPEIMETHBIX KATEerOPHi Iy OunKarmii
0 TeMe KYJIbTYPHO-UCTOPIUECKOI TICHXOJIOTUH B pa3inanbie meproant ¢ 2005 mo 2024 roj B pa3andHbIX CTPaHaX:
WHTEPAKTUBHAS BEPCHsI IMaTPAMMBI TOCTYITHA B ceTeBOM [Ipuoskennu B — nmpu HaBesennn Kypcopa Ha J1o0oii
U3 3JIEMEHTOB UHTEPAKTUBHON JIMAarpaMMBbl IEMOHCTPUPYIOTCS COOTBETCTBYIONIUE €My JTaHHBIE
Fig. 8. Sankey diagram of the ratio of the five most frequent subject area categories of publications on the topic
of cultural-historical psychology in different periods from 2005 to 2024 in different countries: The interactive version
of the diagram is available at Appendix B (online) — when hovering the cursor over any element of the interactive diagram,
the corresponding data is displayed

(Social Psychology, 292 my6amkarmm), causuiach ¢ 9,3%
B 2005—2009 roxax 10 6,3% B 2020—2024 rogax. Cxonx-
HOe CHI)KEeHIe OTMeueHO JIJ1sT KaTeropnn «desoBedecKuit
(akrop usproromukas (Human Factors and Ergonomics,
755 mybsmKanii), 1oJsk KOTOpoi cokpaTuach ¢ 22,4% B
2005—2009 rogax 1o 15,3% B 2020—2024 rojax.

Takum o6pasoM, TpeaMeTHass CTPYKTypa myGJiu-
KaI[MOHHOTO MAacCHBa B IEJIOM OCTAETCs CTaOUIIbHOM,
OJIHAKO B HEW MPOCJEKUBAIOTCS YMepPEeHHbIE CABUTH B
CTOPOHY YBEJWYEHUsT WHTEPeca K BO3PACTHON 1 obOpa-
30BaTEIBHON MCUXOJOTHY U CHUKEHUSI OJH paboT 1Mo
COIUAJIBHOI TICHXOJIOTUU U 9PTOHOMUKE.

Pacmipenenenue mpeMeTHBIX KaTETOPUI IO CTPaHAM
MOKA3bIBAET, YTO HAMOOJDINAs YacToTa MyOJIMKAIN,
oTHOcsIMXcsA K kateropun «O6pasoBanue», 3apuKcu-
posana B Ascrpasuu (171 uz 400 nybaukannii, 42,8%,
3lech U Janee — OT BCex IIyOIMKanuil B 9TOM cTpaHe),
Bpaswiuu (255 nybaukanuii, 42,6%) u 10sxuoit Adpu-
ke (110 u3 259 nybaukanuit, 42,5%). 3HaUUTENbHbIE T10-
kaszaresnu Takxke orMmedenbl B CIIA (395 ny6aukanmii,
35,9%), Kurae (54 u3 145 ny6avkarwii, 37,2%) u Besu-
kob6purtanuu (167 us 515 nybauxkanuii, 32%). Haumenb-
T1as TTPEICTABICHHOCTD TTyOIUKAINHT JAHHOH KaTeropun
nabmonaercs B Vpane (18 uz 98 mybaukanuti, 18,4%),
Oumnsgaanm (38 3 182 mybmmkarmii, 20,9%) u Poccun
(111 u3 482 ny6umikanuii, 23%).

Kareropust «BospacTaast mcuxoJiorusi u HMCUXOJIO-
rust o6pasoBanus» HanboJee MMUPOKO TPEACTABICHA B
Wpane (56 uz 98 mybaukanmii, 57,1%), Poccun (250 us
482 ny6imkanmii, 51,2%) u Kurae (48 uz 145 mybamnka-
wii, 33,1%). B GosbiHCTBE APYrUX CTPaH JAOJS 1Iy-
GJIIKAIIT, OTHOCSIITMXCST K ATOI KATErOpu, BAPbUPYET-
cst B ipeziesiax ot 20 1o 30%. MunnmMaabHOe 3HAUYEHNE
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sadukcupoBano B bpaswuimu, riae Torbko 64 3 598 1y-
Gamkarmii (10,7%) cBsI3aHbI ¢ JaHHOW TeMaTHKOM.

Kareropust «Cormosiorus u moJuTu4ecKue HayKu»
HarboJsiee MMPOKO TpejcTaBieHa B Bpasuiun (142 u3
598 my6aukanmit, 23,7%) nu Quunsnauu (35 us 182 mwy-
Omukanmii, 19,2%). B ocranbubIx cTpaHax moJs myoim-
Kaluii, OTHOCSIIUXCS K 9TON KaTeropuu, COCTABJISIET OT
8 mo 11%. MunumanbHble 3HaUeHUs 3aUKCUPOBAHbBI B
Kurae (27 us 322 ny6aukanuii, 6,9%) u Mpane (2 us
98 mybaukanuii, 2%).

Kareropus «CormasbHast TICUXOJIOTUST» TOCTUTAET
Harbosbireil gosn B Bpasummuu (88 uz 598 mybimka-
i, 14,7%). B GObIMUHCTBE APYTHX CTPAH HTA KATETO-
pust Ipe/icTaBieHa Ha YpoBHE oT 5 10 10% mybauKarii.
HUcxmouenne cocrasisaior Vpan (2 uz 98 mybamkanmii,
2%), Ascrpasust (8 uz 400 mybukaruii, 2%) u I0xHas
Adpuka (5 u3z 259 nybaukanwmii, 1,9%), rae noss my6iau-
Kaluii 1o COIUAIbHON TICUXO0JIOTUY MUHUMAJIBHA.

Kareropus «YHesoBeueckuii (hakTOp M 9ProHOMHIKA»
Hanbosiee MPOKo TipesicTapieHa B Ounistaanu (59 us
182 mybaukarnmii, 32,4%), Bemukobpuranun (143 us
515 mybmukanuii, 27,8%), Kanaze (81 uz 322 ny6iu-
Karuii, 25,2%) u Ascrpanun (87 u3 400 mybaukanuii,
21,8%). B ipyrux cTpamax goJist myOauKaIiii mo JaHHoi
TeMaTHKe 3HAYNTEIbHO HIKe. MUHNMATbHbBIE 3HAYCHUS
saukcuposanbl B Bpasuiun (49 uz 598 mybnukariuii,
8,2%) u B Poccun (27 ns 482 nybamkanmii, 5,6%).

[Ty6nukanuu mo KyJabTypHO-UCTOPUYECKON MCUXO-
JIOTUU OXBAThIBAIOT 23 OCHOBHbIE IIPEMETHbIE 00J1aCTI
(noste «topic field» B8 OpenAlex, nosie «Subject Areas»
(SUBJAREA) no nomenkiarype Scopus). Ha ocnose
YaCTOTHOTO Paclipeie/ieHus myOauKaIuii mo aTum 06-
JIACTAM OBITIO TOCTPOEHO 06JAaKO TIPEJMETHBIX 00Ja-
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cTeil, oTpakaioliee UX IPEACTaBJeHHOCTh B BbIOOPKE
myOJUKAIUH 110 KYJbTYPHO-UCTOPUYECKOH TCUXOJIO-
ruu (puc. 9).

Jluisi  cpaBHEHUsI TIPEJCTABJIEHHOCTU Pa3JIUIHBIX
HpeAMeTHbIX obJiactell B JBYX IpyIIax cTpaH ObLIu
paccynTaHbl J0JU IyOJIMKAIUN, OTHOCSIIUXCS K KasK-
1ol us obmacreii, orgensuo a1 crpad BPUKC+ u GR
(tabi. 2).

Cpenn  mpeaAMeTHBIX obsacTell  myOauKamuii - mo
KYJbTYPHO-UCTOPUYECKOIN IMCUXOJOTMM U3  CTpaH
BPUKC+ u GR (2005—2024), naubGosee pacipo-
cTpaHeHHOU siByistetcst obsacth «CollnaibHbie Hay-
ku» (Social Sciences), kotopast yaie BcTpedaerTcs B
rpymie crpad GR (42% myGukariiii) mo cpaBHEHUIO
¢ rpynnoit BPUKC+ (36,1%). B 1o ke Bpemst 061acth
«ITcuxomnorusi» (Psychology) 6osee mnpencrasiena B
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Puc. 9. O6saxo npeaMetHbIx obJacTeii myOauKanuii 1o TemMe KyJabTypHO-IcToprdeckoi icuxosorun B 2005—2024 ropax:
B cKOOKax ykazaHa abCOJIIOTHAS 4acToTa BeTpeuaeMoctu obsactu (u3 4332 crareit)
Fig. 9. Cloud of subject areas for publications on the topic of cultural-historical psychology in 2005—2024: absolute frequency
of area occurrence (out of 4,332 articles) is given in parentheses

Tabsma 2 / Table 2

TOII-10 HauGosiee 4acTo BCTpEYaEMbIX NPEJAMETHBIX 00JIaCTEl My GAMKAIHIA IO KYIbTYPHO-UCTOPUYECK O
ncuxoJsiorud us crpai BPUKC+ u GR (2005—2024 rr.)
TOP-10 Most Frequent Subject Areas of Publications on Cultural-Historical Psychology from BRICS+
and GR Countries (2005—2024)

Tosuuus / _ Hy6J1.nKa_unn BPUKC+ / Hy6J‘mm_1um1 GR / | Bce rly6.71'1/11ca'1m1/l /
Position IIpeamernas o6aacts / Subject area | Publications of BRICS+ | Publications of GR | All publications
(n=1391) (n =2941) (n = 4332)

1 Cornasnbhbie Hayku / Social sciences 36,1 42 72,6

2 ITcuxosorust / Psychology 33 28,2 53,7

3 VckyccrBoBesienie M r'yMaHUTapHbBIE 10,4 11,3 19,9
Hayku / Arts and humanities

4 Undpopmaruka / Computer science 9,7 4,3 10,8

5 IIpodeccun B cepe 3npaBooxpanenus / 2,9 3,8 6,3
Health professions

6 Meaununa / Medicine 1,7 2 3,5

7 Heiiponayxu / Neuroscience 1,2 2 3,1

8 Hayxwu o npunsitun pemenuii / Decision 1 1,2 2,1
sciences

9 Hayxku 06 oxpyskatomieii cpeze / Envi- 1 0,4 1
ronmental science

10 Bustec, yripaBiieHune 1 6yXraJTepCcKuii yaeT 0,7 1,8 2,6
/ Business, management and accounting

IIpumeuanue: Briouenbl 061acTh, K KOTOPBIM OTHECEHO Ooiiee 1% mybaukanuii.

Note: Areas to which more than 1% of publications are attributed are included.
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nybimkanusx crpad BPUKC+ (33%) 110 cpaBHEHUIO ¢
ny6aukanusivu rpynmst GR (28,2%). TIpuMedartenbo
tTakke, yTo B crpanax bPUKC+ cyrmecTBeHHO BbITIE
JoJis yOJIMKaluid, OTHeCEHHbIX K obsacTu «Komibio-
tepubie Hayku» (Computer Science) — 10,3% mporus
4,3% B rpymnme GR.

[ononHuTe bHBINT WHTEPEC MPe/CTaBIseT aHAJIU3
[UTUPYEMOCTH TTyOIUKAINi B pa3pese MpeiMeTHbIX 00-
nacreit. [Ins xaxaoil obaacTi ObLIM pacCUYMTaHbl ABa
nokazarenst: (1) cymMMapHoe 4YHCIO NUTUPOBAHWN U
(2) cpeHee YnCIO UTUPOBAHUIT HA OHY MyOJINKALKIO.
B nocaieayromieM jiiist 6osiee eTaJbHOrO aHain3a ObLTn
0T0OpaHbI IECATH TIPEAMETHBIX 00JTaCTEl ¢ CaMbIM BBICO-
KM CPEJHUM YPOBHEM IuTupyeMoctu (Tadur. 3).

Cpenu jiecsiTit TIPEIMETHBIX O0JIACTel ¢ CaMbIM BbI-
COKUM CPEJHUM YPOBHEM IUTUPYEMOCTU HAUOOJIbINee
3HAUYEHUE MPOJEMOHCTPUPOBAIH TTyOJIMKAIK B 00J1aCTH
«Busnec, yupasienune n Gyxranarepckuii yuers (Business,
Management and Accounting) — B cpeanem 25,2 1u-
TUPOBaHMS HA CTaThio, «Haykn o MpUHATHY peleHuii»
(Decision Sciences) — 21,3 TUTUPOBaHMS HA CTATHIO, A TAK-
’Ke B OTHOCHUTELHO PeKoil 17ist BLIGopku obmactn «Me-
quruHCKNN yxo» (Nursing), rie cpeHss IuTHPYEeMOCTb
cocrasuia 18,2 UTUPOBAHUS HA CTATHIO IPU OOIIEM YKC-
Jie ybsukanuit — 11. /Iyt HanGoJtee pacipocTpaHEeHHBIX
peMETHBIX 0bJ1acTeil, Takux Kak «ColuanbHbie HayKi»
u «llcuxosorus», cpemHue TOKa3aTeJ N ITUTHPYEMOCTH
okasasmcb Hmke — 15,3 u 15,8 coorsercTBEHHO.

Bax#o yuuThiBaTH, YTO, HECMOTPSI HA TeMaTHye-
CKO€ eMHCTBO IIyOIUKaIUi, BKIIOYEHHBIX B BEIOOPKY
CHP, pasubie Hayunble 06/1aCTH UMEIOT COOCTBEHHbIE
ocobenHocTu rurTupoBanust. Hanpumep, mybankanmuu
B 06JIACTH MaTEMAaTUKU B CPEJHEM TIOJNYYAIOT CCHLIKU

MeJIJIeHHee TI0 CPABHEHUIO C JIPYTUMU HAMTPABJIEHUSIMU.
[laxxe B paMKax OJHOW JAMCIUIIMHBI — B YaCTHOCTH B
COIMOTYMAHUTAPHBIX HAYKaX — CPEIHUI YPOBEHD 1TH-
TUPYEMOCTH MOJKET CYIIECTBEHHO BapbUpPOBATHCA B
3aBUCUMOCTU OT MCIIOJb3YyEeMOTO METO/I0JIOTUYECKOTO
nozaxona (AxoeB u ap., 2021). B cBg3u ¢ atum unTEp-
[IPETUPOBATH TTOKA3ATEJU IUTUPYEMOCTU B CPABHEHUU
MESK/LY PASTUYHBIMU OOJTACTAMU CJAEYET C OMPEesIeH-
HOIT OCTOPOKHOCTBIO.

[l nanbHelero n3yyeHusi CeMaHTUYECKOM CTPYK-
TYpBI TyOIUKAUI O KyJTbTYPHO-UCTOPUYECKON TICH-
xosorun (BeiGopka CHP 3sa mepuox 2005—2024 to-
1oB), apdunupoBantbix co crpaHaMmu BPMKC+, Gbiia
MMOCTPOEHA CETh BCTPEYAEMOCTU KJIOYEBBIX TEPMUHOB.
AHanmu3 TPOBOAMJICS C WMCIOJTH30BAHUEM TTPOTPAMMBI
VOSviewer (Bepcus 1.6.20) 1o 3ariiaBusiM ¥ aHHOTa-
uuaM  nyOaukanuid. TIpuMeHsiicss JABOMYHBIA  MeTO[
[0JICYeTa, OTPAKAIONINIT KOJMYECTBO [OKYMEHTOB, B
KOTOPBIX TEPMUH YIIOMUHAETCs XOTst bl 0IUH pas. B pe-
3yJIbTaTeé aBTOMATHUYECKON 06pabOTKY OBLIO BBIIEIEHO
25 007 TepmunoB, u3 Kotopbix 400 cooTBeTCTBOBAJIM
YCTAaHOBJIEHHOMY IIODOTOBOMY 3HAUEHWIO — He MeHee
20 ynomwHaHUl B slokyMeHTax. /[y Kaxaoro n3 aTnx
TEPMHUHOB OblJIa paccuMTaHa OICHKA PEJTEBAaHTHOCTH, U
B JaJibHElIII aHau3 Oblin BKIOYeHb 60% HanboJiee
pereBaHTHBIX TepMuHOB (puc. 10). Ilpm Busyanmsa-
U OBLIN MCKJIIOUEHBI TEXHUYECKUE TEPMUHbI, TaKue
Kak «craThsi» (article), «o630p» (review), <«pecroH-
neHt» (respondent), «yposenb» (level), «mokasaresns
(indicator), «pesysbraT» (result) u apyrue ciosa, He
Hecylue cofiep;KaTeibHON Harpy3ku. B pesysbraTe
OKOHYATEJIbHBII HAOOP /IS TIOCTPOEHUS CETH COCTABYLII
239 KITI0YEBBIX TEPMUHOB.

Ta6uuia 3 / Table 3

TOII-10 npeMeTHBIX 06J1aCTElH ¢ CaMBIM BBICOKMM CPEHUM YPOBHEM IIUTHPOBAHUS /IS Iy OIMKaIiA
o TeMe KyJIbTYPHO-UCTOpHYeCcKoii mcuxoysoruu B 2005—2024 rr. (n = 4158)
TOP-10 subject areas with the highest average citation rate for cultural-historical psychology
publications from 2005—2024 (n = 4158)

. Cpeznee YHCIIO IIUTHPO-
Yucao myoaukanmii / Cymma .
Io3unus / . . . BaHMil Ha Iy GJIMKAIMIO /
" IIpeamernas o6aacts / Subject area | Number of publica- HUTAPOBAHUH / .
Position . o Average number of cita-
tions Total citations . .
tions per publication
1 Bussec, ynpasienue u Gyxraarep- 114 2875 25,2
ckuii yuet / Business, management
and accounting
2 Hayxku o npunstin perienuii / 89 1898 21,3
Decision sciences
3 Menurackuii yxoz / Nursing 14 255 18,2
4 Heitponayxu / Neuroscience 135 2336 17,3
5 Nuskenepuble Hayku / Engineering 66 1102 16,7
6 ITcuxonorus / Psychology 2326 36802 15,8
7 Meauunna / Medicine 150 2313 15,4
8 Conmasnbhbie Hayku / Social sciences 3144 48132 15,3
9 [Tpodeccun B chepe 3apaBooxpane- 273 3903 14,3
nus / Health professions
10 Maremaruka / Mathematics 72 999 13,9

Hpumeuanue: Otobpano AecsTh 06TACTEN ¢ CAMBIM BBICOKUM CPEIHUM YHCJIOM [IATHPOBAHNUIT Ha Ty OJIMKAIINIO.
Note: The ten areas with the highest average number of citations per publication are selected.
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Puc. 10. CeTb KITI0OYEBBIX CITOB MyOIMKAIINN MO KYIbTYPHO-UCTOPUIECKOH TICUXOMOTHHN, ahUINPOBAHHBIX
co crpanamu BPMKC+ (110 pesysbraTam ananusa ¢ ucrosbzoBanreM VOSviewer)
Fig. 10. Keyword network of publications on cultural-historical psychology affiliated with BRICS+ countries
(based on analysis using VOSviewer)

B pesyibrare anannsa ceTu KJIOYEBBIX TEPMU-
HOB, IIOCTPOEHHOI Ha OCHOBE BHIOOPKU IyOaMKALIMii
CHP, adppumuposanubix co crpanamu bPUKC+ 3a
nepuoz 2005—2024 romos, ObLIM BbIIENEHBI TPU CO-
JlepxkaTenbHbIX Kaactepa. Kracmep A1 (xpacHblii,
124 tepMuHa) 00BEAUHSIET TEPMUHBI, CBA3AHHBIE C
TEOPETUKO-METOJOJOTHIECCKUMU OCHOBAMY KYJbTYP-
HO-UCTOpUYECcKOU mcuxosgornu. Knacmep A2 (3ene-
HBIi, 73 TepMWHA) BKJOYAET MOHSITHS, OTHOCSIINECS
K cepe ob6yuenus u obpasoBanus. Kracmep A3 (cu-
HUH, 42 TepMUHA) OTpaskaeT UCCJAe0BAHUS 110 TeMa-
TUKe OOIIEeHUs ¥ B3AUMO/IEHCTBUSIL.

Jlnsg  panbHeuiero aHajan3a CeMaHTHUYeCcKOM
CTPYKTYphl IyOnukanuii, ad@GUInpoBaHHbIX CO
crpanamu GR, O6buta moctpoeHa OTHeJNbHAsST CETh
BCTPEYAEMOCTHU KJIIOYEBBIX TEPMUHOB 3a IE€PUOJ
2005—2024 ronos (n = 1391). AHanus NpoBOIUIICS
¢ ucroyb3oBanueM nporpammbel VOSviewer (Bepcus
1.6.20) mo 3armaBUSAM W AHHOTAIUSAM TyOJUKATIHiL.
[Ipumensiicss ABOUUHBIN MeTO/ TIojicUeTa, (PUKCUpPY-
IONUI KOJWYECTBO TOKYMEHTOB, B KOTOPBIX TEPMUH
yIoMuHaeTcst XoTst ObI OWH pas. B pesyibraTe aBTO-
MaTU4ecKoi 06paboTku ObLIO BhiAeTeHO 46 746 Tep-
MWHOB, M3 KOTOPBIX 1263 cooTBeTcTBOBANIM YyCTa-
HOBJIEHHOMY ITIOPOTOBOMY 3HAaY€HUIO He MemHee
20 BXOXKJIE€HUI B JOKYMEHTHI. [[J1s1 Kak0T0 U3 3TUX
TEPMUHOB GbLJIa PACCUUTAHA OI[EHKA PEJEBAHTHOCTH,
U B JajbHEHMIT ananus 6piin BRII0YeHbl 60% Hau-
6osiee peseBaHTHBIX TepMUHOB. OKOHYATENbHBI Ha-
6GOp JIIsST TOCTPOEHUsT CeTH cOCTaBUI 405 KIIOUEBHIX
TepMuHOB (puc. 11).
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Ha ocHoBe anas3sa ceTu KII0YeBBIX CJIOB, TOCTPOEH-
Hoil st BeiGopku 1ybaukanuii CHP, abdunnposan-
HBIX co crpaHamu GR, GBI BBIIGJEHBI TPU COJEpIKa-
TeJIbHBIX KJIacTepa:

Kunacmep B1 (xpacubiii, 162 Tepmuna) obbeauHser
HIOHATHS, CBSI3aHHBIEC C MJessMU BbIroTckoro B cospe-
MEHHOW TICUXOJIOTUH, BKJIIOYAS] TEOPETUIECKUE KOHIIET-
WU ¥ UX PAa3BUTHE B PA3JINTHBIX HAYIHBIX ITKOJIAX.

Knacmep b2 (3enenniii, 145 tepmutuoB) Ghoxycupy-
€TCsl Ha WCCICMOBAHUSAX, MOCBSIICHHBIX TIPUMEHCHUTO
KyJIbTYPHO-UCTOPUYECKON TMCUXOJIOTHH B 00pa3oBa-
TeJIbHOU TPAaKTUKe U TPO(PECCUOHATBHOM Pa3BUTHUH.

Knacmep b3 (cunuii, 98 TepMHHOB) OXBaThIBAcT
TeMbl, CBSI3aHHbIE C BO3PACTHON IICUXOJOTHEN, KaTte-
ropueii IeTCTBA ¥ KOHIIENITOM 30HBI GJIMsKaiiiero pas-
BUTHS.

B o6enx BBIGOpPKAX 3HAYMMOE MECTO 3aHUMAET Te-
MaTHYeCKHil KJIACTEpP, CBA3AHHBIN ¢ 06pa3oBaTeIbHON
MPaKTUKON 1 TTpodhecCHOHATHHBIM pa3BUTHEM (KJIacTep
2 B 06€HX CeTSIX), UTO MOATBEPIKAAET YCTOHUNBBIN HHTE-
pec uccsefioBaTesell K MpUKJIaHOMY TTOTEHITHATY KYJIb-
TYPHO-UCTOPUUECKOM TICUXOJOTUU B 06Pa3oBATETbHON
chepe. Bmecre ¢ Tem B BoIGOPKE cTpan BPUKC+ BbI-
JeJIsIeTCsT OOIIUPHBIN KJIACTep, TIOCBSIIEHHBIX TEOPETHU-
KO-METO/IOJIOTUYECKUM OCHOBAaHUSAM KYJIbTYPHO-UCTO-
puueckoro moaxoga (kiacrep Al), Torma Kak B BBIOOPKe
ctpai GR B 1leHTpe BHMMaHMS OKa3blBAIOTCS MHTEP-
IpeTanuy 1 pa3BuTHE Uil BBITOTCKOTO B KOHTEKCTE
ncuxonorun (kaacrep b1). Kpome toro, 8 Bei6opke GR
GoJiee YETKO CTPYKTYPUPOBAH OT/ACIBHBIN KIacTep, mo-
CBSILIEHHBIN BO3pacTHOM 1pobiemMarnke, 30He OJmsKaii-
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Fig. 11. Keyword network of publications on cultural-historical psychology affiliated with GR countries
(based on analysis using VOSviewer)

1ero pa3BuTHus 1 eTcTBy (kaactep b3), uto orpaskaer
CUJIBHYIO [TO3UITHIO 3AMAHbIX HCCIe0BATENbCKUX IIKOJ
B obactu developmental studies. B sBei6opke BPMKC+
TpeTuii Kracrep GOKyCHPYETCs: Ha TeMaTUKe OOIIEHUsT U
B3aMMO/IEICTBYS, YTO MOKET CBUIETEIbCTBOBATH O TIPU-
opuTeTax WMCCIeOBAaHWI, HANPABIECHHBIX HA M3y4YeHUe
KOMMYHWKAIIUUA U COBMECTHOM JIESITETbHOCTH.

Takoe paziune B ceMaHTHYECKOH CTPYKTYpPE KJI0-
YEBBIX TEPMUHOB MTO3BOJISIET TTPE/TIOJIOKUTD, UTO B CTPaA-
Hax BPUKC+ coxpaHsercs aKkIeHT Ha TEOPETUIECKOM
OCMBICJIEHUU W Pa3BUTUU METOJOJOTUHN KYJIbTYPHO-
HUCTOPUYECKON TICMXOJIOTUH, B TO BPEMs Kak B CTPaHax
GR momwHMpYyeT TMpUKIAIHON WHTEpEC, CBA3AHHBIN C
ajanraiueil u onepaimonanusanueil uaei Beirorckoro
B KOHTEKCTE 0OPa30BaHUs U ICUXUYECKOTO PA3BUTHUSL.

[Ipu ananmse KJIIOYEBBIX CJIOB C YIETOM BPEMEHHOI
IUHAMUKI HCIIOJTB30BAJICS TTOKA3aTeNb «Y CPeJHEHHBII
ron nybsiukanun» (Avg. pub. year). [lig BblaeneHus
HarboJjiee 3HAYMMBIX KJIIOUEBBIX CJIOB U3 aHalM3a ObLIN
HCKJTIOUEHbBI TEXHIYECKUE U OOIIEKYIbTYPHBIE TEDMITHBL.
B nampretiem A1 KaXKA0TO U3 TPUOPUTETHBIX KITf0Ue-
BBIX CJIOB YKA3aHO KOJUYECTBO MyOIMKAIIIT B BRIOOPKe
CHP, B KOTOPBIX OHM BCTPEUYAIOTCSI 32 BECh aHAJIM3UPY-
MBI TTepUoI.

B ny6aukarsix crpas BPUKC+ npuopurerHbie Te-
MaTHYeCKIe aKIeHThI [10 TOJaM PACIIPeIeJISTIOTCS CIey-
1omumM o6pasom (puc. 12).

* B 2015 romy nambojiee 4acTO BCTPEYAIOIIUMIU-
¢S KIIoUeBbIMU cjioBaMu crajiu: baxmun (Bakhtin) —
51 ynomunanue, xoncmumyuyus (constitution) — 41, co-
semckas ncuxonozus (soviet psychology) — 25.
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* B 2016 roay npeobaagany caeayIoOmue TEPMUHbL:
ncuxonozus (psychology) — 344, ucmopus (history) — 94,
xonuenyust (conception) — 74, Boizomexuii (Vigotski) —
68, Jlypus (Luria) — 44.

e B 2017 romy wsoueBble cJiOBa CMECTUJIUCH B
cTopoHy Teopernueckux mouaTuit: JI.C. Bwizomcxuil
(LS Vygotsky) — 165, onocpedosanue (mediation) —
155, sona 6auncatiwezo paseumus (zone) — 116.

e B 2018 romy axIeHT 3HAUNTEJBHO CMECTHJICS Ha
00pa3oBaTEJbHYI0 TEMATUKY: 00yUaiouuiics,/cmyoenm
(student) — 323, yuumenv (teacher) — 304, obyuenue
(learning) — 275, szaumodeticmeue (interaction) — 205,
npenodasanue (teaching) — 185, kynomypro-ucmopuue-
cxas ncuxonozus (cultural historical psychology) — 170.

* B 2019 roay nmpomo/kuiock ykpemseHue obpa-
30BaTeIbHON HampaBaeHHocTH: yuawuiics (learner) —
154, ewvizoe / caoxcnas sadaua (challenge) — 115,
KYIbMYPHO-UCTMOPUUECKASL  MeOPUs  OesamerbHOCU
(cultural historical activity theory) — 112, sausnue/
sosodeiicmeue (impact) — 97, naswx (skill) — 97, xaacc
(classroom) — 86.

* B 2020 roxy mosBrINCh OosTee YHUKATBHBIE IS
BbIOGOpKK Tepmunbl auuo (face) — 27, nepexcusanue
(perezhivanie) — 25, couuoxyiwmypnas meopus Boizom-
cxozo (Vygotsky’s sociocultural theory) — 23.

* B 2021—2022 rosax na mnepeaHuii 1IaH BbIXOSAT
TEMBI, CBSI3aHHBIE C TAHJIEMHEN U METOJIOJIOTHEN: naHoe-
mus (pandemic) — 30, xkosud (covid) — 28, xauecmesen-
noe uccaedosanue (qualitative study) — 28.

BpeMmenHoi aHamM3 KITIOYEBLIX CJIOB [IJIsT MyOJIMKa-
it ctpan GR nemoncTpupyer MHOI XapakTep TeMa-
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ns Beibopku GR cocrasiszer 2012,5, 4T0 3aMETHO paHb-

THYECKUX AKIEHTOB IO CPABHEHWIO ¢ IyOJUKAIMSIMI
e, yeM it BeiGopku BPUKC+ (2015,4); 310 MOKer

crpan BPUKC+ (puc. 13). Cpennuii rox mybaukanun
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CBHUJIETEILCTBOBATh 0 0OoJiee paHHEH IyGIMKAIMOHHON
aKTUBHOCTHU B cTpaHax rpymmbl GR.

TemaTuueckue MPUOPUTETHI TTyOJIUKAIIUI 110 TO/IAM
B BbIOOpKE GR pacupenessgiorcs ciepyommm oOpa3oM.

* B 2012 roxy HamboJiee 4acTO BCTPEUYATUCH TEPMU-
wor. baxmun (Bakhtin) — 66 ymomunauuii, Kemdpuoc
(Cambridge) — 31, npusamnas peun (private speech) — 30.

* B 2013 romy npuopuUTETHBIMU CTAJTU TEPMUHBIL:
IHuaoce (Piaget) — 97, cosnanue (consciousness) — 86,
ncuxonoz (psychologist) — 67.

* B 2014 romy Ha mepBbIii TIJIaH BBIXO/SAT TOHSITHS:
meopust desmenvrnocmu (activity theory) — 155, pasym
(mind) — 151, muicaw (thought) — 117.

* B 2015 roxy mabmioaeTcst 3HAYUTETBHBIH POCT
yrmoMuHaHuil TepmutoB: Buwizomcexkui (Vygotsky) —
1010, pebenox (child) — 548, saswix (language) — 417,
yuawuiics (learner) — 323, sona 6nuxcatiwezo paseumus

(zone) — 296.
* B 2016 romy axiieHTbl CMECTUJINCh HA TEMATHUKY:
coobutecmeo (community) — 285, xetic-cmadu (case

study) — 238, mpozpamma (program) — 217, xcusmuo
(life) — 196, cnocob6rnocmw (ability) — 195.

e B 2017 roxy Bepymmmu TeMaMu CTAJIN: KYAbMYPHO-
ucmopuueckas meopus oesmenvrocmu (cultural historical
activity theory) — 554, yuacmunux (participant) — 334,
npomueopeuue,/pacxoxcoenue (contradiction) — 216,
Kyavmypro-ucmopuyeckas meopusi (CHAT) — 211.

* B 2018 romy uaire Bcero ynmoMuHaINCh TOHATHS:
6v1306 / crnoxcnas 3adaua (challenge) — 274, svicuee 06-
pasosanue (higher education) — 71, audep (leader) — 64.

* B 2019 roay B mojie BHUMaHUSI OKA3aJMCh: CO-
yuoxyremypnas  meopus  Bvizomckozo  (Vygotsky’s
sociocultural theory) — 50, saunmepecosannas cmopo-
na (stakeholder) — 43, tpya (labor) — 33, unocenepus
(engineering) — 27.

e B 2020—2022 romax mosgBUINCH TEMBI, CBI3aHHbIC
¢ 06pa3oBaTeJbHON IPAKTUKON W NaHAeMUe: nepeici-
sanue (perezhivanie) — 54, nedazozuueckas npaxmuxa
(pedagogical practice) — 35, kosud (covid) — 34, nande-
must (pandemic) — 24.

CpaBHUTETBHBI  aHATM3 BPEMEHHOU JMHAMUKU
KJIIOUEBBIX TEMATHYECKIX HATIPABJIEHWI B BLIGOPKAX T1y-
Gumkanuii, agduanposBannbix ¢ rpynmamMu BPUKC+ u
GR, neMoHCTpUpyeT Kak o0Iue TeHAEHI[UH, TaK U Cy-
IIECTBEHHBIE PA3JTUYUS B TEMATHUECKIX TIPUOPUTETAX U
CKOPOCTH Pa3BUTHST MICCIEIOBAHMII.

B crpanax GR ny6/mKalioHHast ak THBHOCTb I10 TeMe
KYJIbTYPHO-UCTOPUYECKON TICMXOJIOTUM Havajach He-
CKOJIPKO PaHbIIIE, O YeM CBHUETEICTBYET Oosiee PaHHUI
yepeasennbiil rox myosukaruu (2012,5 nportus 2015,4 B
BPUKC+). Bsoibopke GR y:xe B Hauasie 2010-x ro1oB ax-
TUBHO Pa3pabaTbiBAIUCh TEOPETUKO-METOIOJIOTMIECKIE
BOIIPOCHI, BKJIIOYAs TEOPUIO JEATENbHOCTH, ujien Boiror-
CKOTO, TIPOOJIEMBI CO3HAHUS 1 MbIlieHus. [Tybnukarn
GR O6bICTPO aanTUPOBATK KYJIbTYPHO-UCTOPUIECKYIO
MICUXOJIOTHIO K MEKIYHAPOIHOI MOBECTKE, UHTErPUPYsI
ee B obmacti 06pa3sOBAHUS, JIMAEPCTBA, COMUOKYIBTYP-
HBIX HccseoBanuii. Takke B ctpaHax GR panbine, yem
B BPUKC+, Hayanu orpakaTbcsi ri100aibHbIE BbI30BBI,
Takue Kak, Harpumep, nangemus COVID-19.
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B crpanax BPUKC+ Tematndeckast AmHaMuKa 110-
KasbIBaeT GoJiee MO3HWIT, HO HHTEHCUBHBIN POCT ¢ M0~
CTETIEHHBIM CMEMIEHNEM OT TEOPETHKO-METON0JIOTHYe-
CKMUX OCHOB (BKJIoUasg ¢urypel baxtuna, Beirorckoro,
Jlypuu u KOHIENIUY ONOCPE0BaHMsI) K 06pa3oBaTeib-
HOM ¥ mpukaagHoil mpobmematuke. Yxe ¢ 2018 roza
Ha0JII0JAETCA BBIPAKEHHBIA aKIEHT Ha KJIOYEBBIX 00-
pa3oBaTEIbHBIX TOHATUAX: OOydYeHHUe, TPernogaBaHue,
B3aMMOJIEiiCTBIE B 0OPA30BATEIBHON CpPejie, — a TAKKe
OCBOEHME KyJIbTYPHO-UCTOPUYECKON Teopuu JesTesib-
HOCTU B IIeJJarOTMYECKUX HccaefoBaHusAX. B crpanax
BPUKC+ momuHupyioT ncciegoBanust ¢ (HOKycoM Ha
o6pasoBaTeIbHON MPAKTUKE U MPUKJIALHBIX paspaboT-
KaX TIPU COXPaHSIONIEMCS WHTEpece K TeOPETUIECKUM
WCTOKAM U METO/IOJIOTUYECKUM OCHOBAHUSM TMO/IXO/IA.

OTMeueHHbIE Pa3Muus BO BPEMEHHOU TUHAMUKE
U TEMATUYECKUX AKIEHTaX MOTYT OBbITh YacTHYHO 00y-
CJIOBJIEHBI OCOOEHHOCTSIMU WHJIEKCUPOBAHMUSI JKYPHAJIOB
B MEKIYHAPOAHBIX HAYKOMETPUYECKUX 0a3aX MaHHBIX
(MHB/). B uacTHOCTH, 3HAUNTENIbHAST YACTh JKYPHAJIOB
n3 crpad BPUKC+ nauana akTHBHO WH/IEKCUPOBATHCS B
Scopus U APYrux MesKAYHAPOAHBIX 6a3aX CYIIECTBEHHO
1o3:xe, 4eM Beyiue skypHaibl crpad GR. Bosee nosn-
Hee Brioyenue xxypuasos bPUUKC+ B MHB/l morzo
OrPaHUYMBATh UX MEKAYHAPOIHYIO BUIMMOCTb HAa PaH-
HUX 3TallaX W CAEPKUBATh OTPaKeHUE IMyOIMKAIOH-
HOU aKTUBHOCTU B OMOJMOMETPUUYECKIX UCTOUHUKAX /10
cepenunbl 2010-x rogoB. CABUT BpeMEHHBIX aKIIEHTOB B
10163y Oostee mosaHux mybsukanuii 8 crpanax BPMIKC+
OTYACTH CBSA3aH HE TOJBKO C PEaTbHBIM POCTOM HAYYHOI
AKTUBHOCTH, HO U C PACIIMPEHUEM JIOCTYTIA K MEXIyHa-
POJIHBIM Ga3aM JIAHHBIX, YTO MO3BOJIUIO HoJiee OIHO pe-
THUCTPUPOBATD MyOIUKAIMN U3 STUX CTPAH.

Hcrounuku myGauKamuit

M0 KyJIbTYPHO-UCTOPHYECKOM MICUXOJIOTHH

Nccenenosanust B 00J1aCTH KyJIbTYPHO-UCTOPHIECKON
ncuxosoruu (naracer CHP) ony6mkosanst B8 1409 pas-
JIMYHBIX HCTOYHMKAX (PKypHajax). YuuTbiBas odiee
qucsao crareil (n = 4332) B cpeiteM Ha OJMH KypHAJ
npuxoautes 3,1 cratbu (MenuanHoe 3HaueHue — 1).

Jliist aHaM3a UCTOYHUKOB, B KOTOPBIX HanboJiee ak-
TUBHO IyOJIMKYIOTCS PABOTHI 1O TEME KYJIbTYPHO-HCTO-
PUYECKOil MCUXOJIOTHY, OBbLJIa PAacCUMTAHA CyMMapHas
IPOMYKTUBHOCTD KAXKIOTO M3 HUX U 3aTE€M BBIIETIEHBI
ABAJIATH KYPHATIOB ¢ HAMOOMBIITIM YHCIOM TTyOIHKa-
i, Taxoke /Uit HUX OBLIH PAcCYUTAHBI CyMMapHOe U
cpenree (B Tepecyere Ha YUCJIO0 OMYyOIMKOBAaHHBIX CTa-
Teit) uncso nurupoBanuii. Oobiee YrcsIo myOJuKamii B
ATHUX JKypHaJIax coctaBuiio 492 cratou, T. €. 11% ot Bcero
maccuBa (Tabi. 4).

MOKHO OTMETHTBH, YTO /[BA M3 TPEX CAMBIX TTPOIYK-
TUBHBIX KypHasia unaiorcs B Poccun — «KyabTypHo-
ucTopudeckas rcuxosorus» u «Bompocsl mcuxoso-
runy». Taxxe B TOII-20 Bomiu eme aBa poCcCUCKUX
sxyprana — «Psychology in Russia» (7-e mecTo) u «Bo-
npockl punocopuns (19-e mecto). TN NaHHBIE MOJ-
YEPKUBAIOT CUIBHOE HAIIMOHATBHOE SIAPO MyOIHKAIH-
OHHOIl aKTUBHOCTH B Poccuy 1 yKa3bIBaeT Ha BEAYIILYTO
POJIb POCCUNCKUX JKyPHATIOB B (DOPMUPOBAHWU U TIOJI-
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JEPKAHUU HAyIHOTO TI0JST KyJbTYPHO-UCTOPHYECKOM
MICUXOJIOTHH.

ITpu 9TOM IyGIMKAIINY B MESK /Ly HAPO/THBIX N3aHHISIX
UMEIOT CYLIECTBEHHO OOJIbIINIT HAyYHBIN OTKIUK B BUJIE
UTUPOBaHNUM. MakcumaibHast cpefiHsis ITUTUPYEMOCTh
sadukcupoBana B kypHamax: «Theory & Psychology»
(38,7), «Educational Studies in Mathematics» (26,2),
«European Early Childhood Education Research
Journal» (24,6), «Mind, Culture, and Activity» (23,3),
«Teaching and Teacher Education» (22,6), «Culture
and Psychology» (20,4). Poccuiickue KypHaIbl HMEIOT
GoJiee HUBKYIO CPEAHION MUTUPYEMOCTh (B OCHOBHOM
MeHee 2 Ha TyOJIMKAIMIO), 32 UCKIIOYEHUEM SKypHa-

0B «KysnprypHO-uctopuueckasi nenxomnorust» (3,7) u
«Psychology in Russia: State of the Art» (3,8).

Bxnan :xypHana <KyabprypHo-HcTOpHYecKas

ncuxoiorusi> (2005—2024)

Anamuz 1y6JUKATIMOHHBIX UCTOYHUKOB TIO3BOJISI-
€T BBIJIEJUTD PsI KYPHAJIOB, KOTOPbIe aKKYyMYJIUPYIOT
HanGoJrbiiee YUCI0 MyOJUKAIUE 110 TeMe KyJbTyPHO-
HCTOPUYECKON TIcXooruu. B ux uymcie ocoboe mMecto
3aHMMAET MeKIYHAPOIHBIN PeleH3uPyeMblil KypHaJ
«KynprypHo-ucropudeckast mcuxosorusi». B 2025 romxy
9TO M3MaHNe oTMedaeT cBoe 20-eTre. 3a 3TO BpeMst OHO
CTAJ0 KITIOYEBOH MIaThOPMOT 715 MyOIMKAIHI IO TEMe

Tabsnuna 4 / Table 4

TOII-20 nau6oJjiee NPOIYKTUBHBIX 3KyPHAIOB 10 TEME KYJIbTYyPHO-UCTOPUYECKO# ncuxosorud B 2005—2024 rr.
TOP-20 most productive journals on the topic of cultural-historical psychology in 2005—2024

%“5 g E % % a: Eé E g
£ g SE |FE5228%
HOSH.H.H 1/ Hcrounuku nyommkanuii (;xypuaisi) / Sources (Journals) @ 2 g ES | 8 g¢g 5 -8 ,§
Position E'gj S — ﬁai?ﬁg.—d
sZZ | s |&EGESE
g g = o E=&0
= S
1 Kyabrypro-ucropuyeckast ncnxosorusi / Cultural-Historical 134 (3,1%) 491 37
Psychology
2 Cosnanue, Kyabrypa u gesitesbiocts / Mind, Culture, And Activity 102 (2,4%) | 2379 23,3
3 Bomnpocsi icuxosoruu / Voprosy Psikhologii 97 (2,2%) 145 1,5
4 O6yuenue, KyJIbTypa U COIMATbHOE B3auMoeiictBue / Learning, 61 (1,4%) 706 11,6
Culture and Social Interaction
5 [Tcuxosnornyeckue uccrueposanust / Psicologia Em Estudo 52 (1,2%) 133 2,6
6 WuTerpatuBHasi MCUXOJIOTH U MTOBe/leHYecKue Hayku / Integrative 51 (1,2%) 655 12,8
Psychological and Behavioral Science
7 ITcuxosorust B Poccun: coBpementoe cocrosinue / Psychology In 49 (1,1%) 187 3,8
Russia: State Of The Art
8 Icuxosormyeckast Hayka 1 obpasosanue / Psychological Science And 44 (1%) 99 2,3
Education
9 KyabTypHble ucceoBanust B 06JacT HAyuHOTO 00pasoBaHust / 41 (0,9%) 443 10,8
Cultural Studies of Science Education
10 Kyabrypa u ieuxosiorust / Culture And Psychology 40 (0,9%) 815 20,4
11 [Ikosnbras u o6pasoBaTenbhas ncuxoaorus / Psicologia Escolar E 34 (0,8%) 54 1,6
Educacional
12 EBporteiickuii ;kypHaJ uccenoBaHuii B 06acTu JomKobHoro oopazo- | 31 (0,7%) 764 24,6
Banust / European Early Childhood Education Research Journal
13 SI3bIK 1 cormoKyIbTypHas Teopust / Language and Sociocultural 31 (0,7%) 265 8,5
Theory
14 ITpenopasanue u noarotoska yuureneii / Teaching and Teacher 30 (0,7%) 678 22,6
Education
15 Terpagu CEDEs / Cadernos Cedes 30 (0,7%) 33 1,1
16 Py6esxu icuxostornu / Frontiers in Psychology 30 (0,7%) 271 9,0
17 ITcuxosorust u obuectso / Psicologia E Sociedade 29 (0,7%) 165 5,7
18 WccnenoBanus B 06J1acTH MATEMATHIECKOTO 0Opa3oBaHus / 27 (0,6%) 707 26,2
Educational Studies in Mathematics
19 Bomnpocst dutocoduu / Voprosy Filosofii 24 (0,6%) 15 0,6
20 Teopust u icuxosiorust / Theory & Psychology 23 (0,5%) 891 38,7

Ipumeuanue: B ckobkax ykasaH IPOIEHT OT 0OMIEro YKCIa cTaTel, BKIIOYCHHBIX B 6a3y.
Note: The percentage ratio relative to the total number of articles included in the database is indicated in parentheses.
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KyHbTypHO‘HCTOquCCKOﬁ IICUXOJIOTUN N CMEKHbBIM Ha-
HpaB]IeHI/IHM, I/Irpa}I 3Han/IMyIO pO]Ib B paSBI/ITI/H/I " H-
TepHaHI/IOHaJH/ISaHI/H/I HaquOﬁ KOMMyHI/IKaHI/II/I B JIaH-
HOIT 001aCTH.

Hy6auxayuonnas akmuenocms Jcyprana

C 1esbio GoJiee IeTaNbHOTO OMMCAHUSA BKJIAIA 5Ky P-
Hana «KynpTypHO-ucTOpryecKkas IICUXOJIOTUSI» B pas-
BUTHE WCCIEM0BATEILCKOTO TOJsT GBI MTPOBECH OT-
NEJbHBIN aHaN3 ero MyOJIUKAIMOHHOW aKTHBHOCTH,
reorpaduyecKoil CTPYKTYPBI U IIUTHPYEMOCTH.

[l aTOTO B paMKax JaHHOTO WCCIEAOBaHM cop-
MUPOBaH creluaan3upoBanHeiil fatacet J-CHP, Bxiio-
vatomuit 946 my6arKaIuii, omy6JIMKOBAHHBIX B JKypHA-
Je «KymapTypHO-HcTOpHYecKas MCUXOJMOTHS» 32 MEPUOJ
¢ 2005 o 2024 rox (11lBenosckast u ap., 2025). B pamxax
aHaJM3a OTIPE/IEJICHO KOJMYECTBO CTPaH, C KOTOPBIMH
abuIMpoBaHbl OCHOBHbBIE aBTOPBI. B BHIOOPKY BOIII-
au 49 cTpaH, U3 KOTOPbIX 1IECTh OTHOCSITCS K TPYIIIIe
BPUKC+ (Poccus, bpazunusa, Uunus, Kuraii, FOAP,
Wpan), a ocranbubie 43 crpanbl — k rpymnme GR. [l
KQKIOH CTPaHBl PACcCUUTAHBI CyMMapHOE KOJMYECTBO
nyGaukanuii 1 obiee Ynca0 HUTHPOBaHUi (1O JaH-
M Scopus 1 PUTHIT). B Tabur. 5 mpeictaBiens! ecsaTh
cTpaH ¢ HauGOJIBIITUM YUCJIOM ITyOJUKAIMA B KypHase
«KysnbTypHO-rcTOpnYecKasi ICUXOJIOTHST».

OsknmaeMo HanbOIbINee KOTUIECTBO TTyOTHKATINHN B
BBIOOPKE TPEICTABIISIIOT PAOOTHI, OCHOBHBIMU aBTOPAMHU
KOTOPBIX ABJSAIOTCSA uccyenaoBatesn, ahduinpoBaHubie
¢ poccuiickumn opranusarusmu. [lomumo Pocenn, cy-
[[ECTBEHHDbIA BKJAJ B IyOJIUKAIMOHHYIO AKTUBHOCTH
JKypHaJa BHecan aBTOpbl u3 ABcrpamuu (21 my6uau-
kaiusa), BemukoOpuranuu (19 my6imkaimii), CIITA

(18 ty6uukanuit), Bpasuimin (17 mybiaukanuit), Tepma-
nuu (12 ny6aukanmit) u Mspanns (10 myGaukarmit).

HawuGoJtee BBICOKIE TIOKA3aTeNTN CPETHETO YUCTA TIH-
TUPOBaHUI Ha ozHy nybswmKkarmio (1o ganHbiM PUTHI]
u Scopus) 3sadurcupoBanbl g asropoB u3z CIIHA
(B cpennem 8,9/17,7 nutnpoBanuii Ha crathio), Poccun
(2,7/12)9), Nzpanis (2,3/17,6) u Ascrpanun (6,5/11,6).
ITH JaHHbIE YKA3bIBAIOT HA TO, UTO MyOJHKAIUI AaBTOPOB
U3 YKA3aHHBIX CTPAH 0OECTICUNBAIOT JKYPHAIY HE TOJIBKO
KOJINYEeCTBEHHBIH, HO M 3HAYMMBbII HAY4HDIH OTKJIUK.

Yucso muTUpoBaHuil crtaTel skypHaia « KyabTypHo-
HUCTOPUYECKAS TICUXOJOTHSI» TI0 TOJIaM, HOPMUPOBAHHOE
C yYETOM BPEMEHH, TIPOIIEAIIEro ¢ MOMEHTa myOJInKa-
I[UH, TO3BOJISIET COMOCTABJIATH ITyOIMKAIINN Pa3HbIX JIET
C YUETOM Pa3HOTO «Bo3pacTtay crarbu (puc. 14).

AHa/IM3 Yuca MUTUPOBAHUN MyOIMKaIMii )KypHaIa
rokasbiBaet, uto B 1eqaom ¢ 2005 no 2024 rox nabiro-
naetcs tenjieHIusd K pocty (no panusiM PUUHIL). B co-
OTBETCTBUU C pe3yJabTaTaMU JUHEHHON PerpecCuoOHHON
Mojiesid, cpefHuit mpupoct cocrtasisger 1,02 murTupo-
Banud B rog. OHaKo npuMeHeHHasd JUHEHHas MOJIEIb
OIIMCBHIBAET ATY JAUHAMUKY C OTPAHMYEHHON TOYHOCTHIO
(R* = 0,39), uro cBuzeTEIbCTBYET O OOJIEE CIOKHON
CTPYKTYPE U3MEHEHUH.

Pesyabratel 1okaspizaior, yto B 1epuoj ¢ 2010 o
2013 rozx YuciI0 TMUTUPOBAHUIN HECKOJBKO CHIKAJIOCD,
torzia Kak B 2018—2020 rozax oTMeueH pe3Kuii pocT 1u-
TUPYEMOCTHU. ITOT POCT COBIANAET C BKIIOYEHUEM KYP-
Hasia B 6azy Scopus, 4To, BEPOSATHO, MOBJIUSIIO HA PACIITH-
peHme ero BUANMOCTH U MEKITYHAPOIHON TOCTYITHOCTH.
B nocaenyiotye rofpl HAOMIOMAETCS] CHUKEHUE YHCTIA
[UTUPOBAHUHN, OJIHAKO HEOOXOAMMa JOMOJHUTENbHAS
MPOBEPKa, CBA3AHO JIM 9TO C M3MEHEHUSIMU B OObeme

Ta6uuia 5 / Table 5

TOII-10 crpan o ukciy my6aMKanuii B skypHane «KyabTypHo-ucTOpruYecKas ICUXO0JI0THS>
TOP-10 countries by number of publications in the journal «Cultural-Historical Psychology»

Yucio myoaukanui Hutuporanus (PUHIN) | Ilutuposanus (Scopus)
Tposition’ | Crpana/ Country | L cations | Ciations (RSCD. | Citations (Seopus)
(since 2005 / since 2018) (total/average) (total/average)
1 Poccuiickass Denepariist / 770/285 9946,/2,7 778/12,9
Russian Federation
2 Ascrpasust / Australia 21/8 244/6,5 52/11,6
3 Benuko6puranus / United 19/6 63/0,8 5/3,3
Kingdom
4 CIITA / USA 18/7 318/8,9 62/17,7
5 Bpasusms / Brazil 17/9 16,/0,9 8/0,9
6 T'epmanus / Germany 12/3 70/0,7 2/5,8
7 Wzpausp / Israel 10/6 176/2,3 14/17,6
8 I'perust / Greece 8/5 30/1 5/3,8
9 Kanaza / Canada 8/3 105/1 3/13,1
10 Apwmenust / Armenia 3/3 3/0 0/1
Jpyrue crpansr / Other countries 113/40 696/4,1 164,/6,2
(n=39)

IIpumevanue: Yucno mybaMKanuii MIPUBEIEHO B ABYX BAPUAHTAX /IS COTIOCTABJIEHUS C IAHHBIMK O IIMTUPOBaHKH 110 Gase Scopus,
KOTOpOE H0CTYIIHO TOJIbKO ¢ 2018 roga. Cpenee umcsio — B pacuere Ha OHY TyOIUKAIMIO.
Note: The number of publications is given in two versions for comparison with citation data from the Scopus database, which is

only available from 2018. Average number — per publication.
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Puc. 14. Cpezree uncio IATHPOBAHKIT CTaTel, OMyOIMKOBAHHbBIX B sKypHaJIe « Ky IbTypHO-HCTOPIYECKas TICHXOJIOTHsT> B
Haykomerpudecknx G6azax PMTHIT (n = 941) u Scopus (n = 330): uKcJ10 UTHPOBaHNii HODMUPOBAHO OTHOCUTEIBHO YKCJIA JIET, POILE/IIIX
€O BPEMEHU Ty OIIUKALUI -+ - -+ -+ - - — JIMHEHbIE TPEH/IbI, B BEPXHEM [TPABOM YIJIy TIPUBEICHBI PE3YJIbTAThI JIMHEHHOI perpeccun
Fig. 14. Average number of citations of articles published in the journal «Cultural-Historical Psychology» in the scientific
databases RSCI (n = 941) and Scopus (n = 330): the number of citations is normalized relative to the number of years since

publication;

HY6JII/IK8.III/II'7I, CABUTaAMHN B TEMAaTUKE NJIN C BDEMCHHbIMU
JlaraM1 B HAaKOILJIEHNH HI/ITI/IPOBaHI/IfI.

Temamuuecxue mpendot nyoaUKaUUiL sHcypraia

Jlnst aHammsa TeMaTUYIeCKOW CTPYKTYpPBLI TyOJIH-
Karuit B JkypHate <«KysbTypHO-mcTOpHueckas Ticu-
XOJIOTUST> OBLJ TIPOBEJIEH TOACYET YACTOT ABTOPCKUX
KJIIOUEBBIX ¢JI0B. B BoiGopKy Bouwmm 903 cratbu, orry-
6amkoBannbie B nepuoz ¢ 2005 mo 2024 rox. B artux
ny6auKanusax ObLI0 UCIOTb30BaHO 2959 YHUKANIbHBIX
KJIIOYEBBIX CJIOB, YTO OTPAKaeT MIMPOKYIO TeMaThye-
CKYIO MAJUTPY *KYpHAJIA.

OsknmaeMo Harboiee 4acTo BCTPEUYAIOTMMICS KJTIO-
YEeBBIMH CJIOBAMH OKA3aJCh <KYJIbMYpPHO-UCMOpUYe-
ckas ncuxonoezus» (147 mybiukaiuii, 4To COCTaBJISIET
16,3% Bo16opKn) u «JI.C. Boizomcxuii» (60 mybnnkaruii,
6,6% BbIGOPKN). Bee ocTasibHble KII0YeBble CJI0BA BCTPe-
YATNCh MeHee 4eM B 5% MyOImKaIuil.

Jlnst nasbHeliero anajmsa ObLn OTOGPAHBI KITF0Ue-
BbIE CJIOBA C YaCTOTHOCTBIO He MeHee 10 yrmomuHanwmii
(B 6osiee uem 1% nybaukarmit). Ha ocroBe atoro ciiu-
cka 6bLIO TOCTPOEHO 061aK0 HarbOoJIee YacTo BCTPeYaro-
muxcst repMuHOB (puc. 15).

AHayu3 KJII0YEBBIX CJIOB ITOKA3bIBAET, YTO TIOMUMO
Hanbosiee OYEBUIHBIX M OKUIACMBIX KIIOYEBBIX CJIOB,
TaKUX KaK <«KYJAbMYypHO-UCMOPUUECKAS NCUXON02US>
u «JI.C. Bvoizomckuii», cpeay naunbojiee 4acto BCTpe-
YAMOIINXCS TEPMUHOB BBIACISAIOTCS «30Ha Oaudcatiue-
20 paseumus» (49 ynomuHauwii, 5,4% mybaukamnnii),
«dessmenvnocmyy> (45 ynomuHauwii, 4,9%), «meopus
dessmenvrocmu» (36 ynomunanuii, 3,9%), «paseumue»
(35 ymomuHauuit, 3,8%) u «pedaexcus» (33 ynmommuna-
Hust, 3,6%).
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— linear trends, linear regression results are shown in the upper right corner

Cremyer ouepKHyTh, 4TO MPeodIalanue TOHSTHI,
CBSI3aHHBIX C IEATETBHOCTHBIM M PAa3BUBAIOIINM TIO/IXO0-
JaMU, TIOATBEPIKIAET YCTOMYMBBIN NHTEPEC K KII0UEBBIM
KaTeropusM KyJIbTyPHO-MCTOPUYECKON TEOPUU U TEO-
pPUH JeATeTbHOCTH B MyOauKanusx skypHaaa. OcoObiit
MHTEPeC BBI3BIBAET BKIIOYEHUE B YACTOTHBIN PSII Tep-
MUHa «nepexcusanues (ynoMuHanue B 29 myOimkaiusx,
3,2%). BruroueHHe 9TOr0 TEPMUHA B UHCJIO HamboJee
YaCTO UCIOJIB3YEMBIX B JKyPHAJIE MOKET OTPAKATh TPa-
JUIIMIO K €r0 aKTUBHOMY TEOPETUYECKOMY U IIPAaKTHUYe-
CKOMY OCMBICJIEHUIO.

YacToTHBIN aHAIN3 KJIIOYEBBIX CJIOB J€MOHCTPH-
DPYET OIOpy Ha KJIACCUYECKUI TIOHSATUIHBIN anmapat
KYJIbTYPHO-UCTOPUYECKOI TICHXOJOTUN ¥ COXpPaHEHUe
HCCITEIOBATENBLCKAX HHTEPECOB, CBSI3aHHBIX ¢ HoJee co-
BpPEMEHHbBIMK Pa3paboTKaMU B PaMKaX POCCUICKON 1cu-
XOJIOTUYECKOI TKOJIBL.

TemaTrueckast AMHAMUKA MyOJUKaIWil sKypHasa
«KyaprypHo-ucropudeckass mcuxoJorus» B TedeHUe
JIBAJIIATUJICTHETO TTEPUOJIA TIO3BOJIAET TIPOCICANUTD, KaK
MEHSIJINCh MCCJIe0BATENbCKIE AKIIEHThl U KJIOYeBbIe
HOHSITUS, HAXOAUBIIHECS B (POKyCe BHUMAHUS aBTOPOB.
C 970i1 11e71bI0 GBIITM PACCUMTAHBI YACTOTBI YITOMUHAHVST
KJIIOUEBBIX CJIOB OT/EJbHO [IJIsl YEeThIPeX IMATHJIETHUX
uaTepBaioB (2005—2009, 2010—2014, 2015—2019 wu
2020—2024 rozpr) (Tab. 6).

W3 ananmsa, Kak U B MPeBIAYIEM paszeie, ObLIn
HCKJIIOYEHBI KJTIOUEBBIE CJIOBA  <KYJIbMYPHO-UCTOPU-
yeckas ncuxonoeusiy n «Bovrzomcexuii JI.C.», TTOCKOJbKY
OHU CTaOUJIBHO OCTaBAJIUCh HarbOJIee YAaCTOTHBIMU BO
BCEX BPEMEHHBIX MPOMEXYTKaxX. B ocraBumxcst maccu-
BaX TEPMUHOB ObLIN OTOOPAHBI TIO MATh HAKOOJIee YacTo
BCTPEYAIONIUXCS KITIOUEBDIX CJIOB JIJIST KAYKIOTO TIEPHOJIA.
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Puc. 15. O6;1aK0 aBTOPCKUX KJIIOYEBBIX CJIOB B MyOJUKAIMX JKypHaia «KyapTypHo-ncToprdeckast menxosorust» B 2005—
2024 roax: UCKJIIOYEHbI CaMble YaCTOTHBIE CJIOBA — «KYJIbTYPHO-HCTOpUYecKast ncuxosnorus» u «J1.C. Beirorckuiis» ), us
OCTaBILXCsT 0TOOPAHBI KJOUEBbIE CII0Ba, BCTpevaroliuecs B bosiee yueM 1% nmybiukaruii, B cKoOKax yKazaHa abCOJIOTHAS

yacToTa ux Bcrpedaemoctu (13 903 crareir)

Fig. 15. Author keyword cloud in publications of the journal «Cultural-Historical Psychology» in 2005—2024:
The most frequent words, «cultural-historical psychology» and «L.S. Vygotsky», were excluded, and the remaining
keywords, which occurred in more than 1% of publications, were selected; the absolute frequency of their occurrence
(out of 903 articles) is given in brackets

B psime caydaeB u3-3a coBHajgeHus 4acToT KOJIUIECTBO
0TOOPAHHBIX CJIOB MTPEBBIIIAET TISITh.

PesyabraThl aHasn3sa MOKa3bIBAOT, 4TO B Hosee paH-
nue mepuoabl (1o 2015 roma) cpeau Hambosiee 4acTo
BCTPEYAIONINXCST KJIIOYEBBIX CJIOB YCTOMYUBO TIPUCYT-
CTBYIOT CJIOBA <«OesMENbHOCHIbY W <Meopusi 0esmeiv-
nocmu». B Gonee nospaux uHTepBasax (¢ 2015 roma)
TEPMUH «0esamenbHOCMb> TIPOIOIIKAET COXPAHSITH 3Ha-
YUMOCTD, OJHAKO TEPMUH <MeOPus OessmervbHoCmus
BBIXOAUT M3 4YhCjia Hanbosiee YaCcTOTHBIX, 4TO MOKET

CBUJIETEJILCTBOBATD O caBure (hpokyca BHUMAHUS C Me-
TO/LOJIOTHYECKOTO YPOBHSA Ha GoJiee TIPUKJIAIHBIE U KOH-
KPEeTHbIE UCCJIe[OBAHUSI.

Taxske obpainaer Ha cebs BHUMAHUE TO, YTO B HEp-
BBIX JIBYX BpeMeHHBIX mHTepBaiax (2005—2009, 2010—
2014) xmioueBoe CIIOBO <«KyJavbmypdas BXOAUT B UYUCJIO
HanboJiee TOMYIAPHBIX, TOT/AA Kak B GoJiee MO3MHHE
TOJIBI €TO YACTOTHOCTH CYIIECTBEHHO CHIKAETCS.

Oco60 mpuMeYaTenbHo, 9TO B MOCAETHEM TIATUIET-
Hem niepuoge (2020—2024) yerbipe u3 nsATH HauboJsiee

I[HHaMl/IKa YaCTOTHOCTH KJII04Ye

Ta6suna 6 / Table 6
BbIX TEPMHHOB B ’KypHaie «KyIbTypHo-HcTOprYecKas ICHX0JIOTHS >
3a nepuox 2005—2024 rr.

Frequency dynamics of key terms in the journal «Cultural-Historical Psychology» for the period 2005—2024

Iartunernuit nepuoy / Five-year period

TOII kmoueBsIX cioB (abcomorHas yactora Becrpeyaemoctu) / TOP keywords
(absolute frequency of occurrence)

2005—2009
Bceero ciio — 971, mybanukanuii — 208 /
Total words — 971, publications — 208

Teopust nesrenbaoctr (9), nesareabHocTh (8), 30Ha biskaiinrero passutus (8),
nepexusanue (8), kysabrypa (7), mbiwienue (7), peus (7) / activity theory (9),
activity (8), zone of proximal development (8), perezhivanie (8), culture (7), think-
ing (7), speech (7)

2010—2014
Bceero ciioB — 1462, nybaukarmii — 234 /
Total words — 1462, publications — 234

nesirenbHOCTD (12), kysnbrypa (10), peduekcns (10), cosnanue (10), muanocts (9),
teopust aesrensroctu (9) / activity (12), culture (10), reflection (10), conscious-
ness (10), personality (9), activity theory (9)

2015—2019
Bcero cioB — 1493, my6mkannit — 235 /
Total words — 1493, publications — 235

passurue (12), nesrenprocts (10), 3ona 6mskaiiiero passutus (10), 1naHOCTD
(10), nepeskusanue (10), pedaexcus (10) / development (12), activity (10), zone
of proximal development (10), personality (10), perezhivanie (10), reflection (10)

2020—2024
Bcero cioB — 1564, y6mmkanuit — 245 /
Total words — 1564, publications — 245

30Ha Gumkaiimero passutus (17), nearenpnoctsb (12), passutue (11), obydenue
(10), ncuxosorus gomkoabruka (10) / zone of proximal development (17), activ-
ity (12), development (11), learning (10), preschool psychology (10)

IIpumevanue: Vickmouensl cioBa «Beirorekuii JI.C.» U «KyJIbTypPHO-MCTOPUUECKAS TICHXOJIOTUST», HanhoJIee YaCTOTHbBIE B KAsKI0M

IIATUIETUN.

Note: excluded are «Vygotsky L.S.» and «cultural-historical psychology», the most frequent words in each five-year period.
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YACTO BCTPEYAIOIINXCST KITIOYEBBIX CJIOB HAMPSIMYIO CBSI-
3aHBI ¢ TPOOJEMATHKON PasBUTHS: «30HA OIUNCAUULCZ0
PA3BUMUSL> , <PAIBUMUE> , «OOYUeHUEe> T «NCUXOTL0ZUS 00~
WKOTLHUKA.

I[OHOJIHI/ITGJHJHO CTOUT OTMETUTD, YTO B TEMATUYECCKOM
CIIEKTpeE MOCJEeIHUX JIET BCE Yallle TMOABJIAIOTCA KOHKPET-
Hble TEPMUHBIL, CBSI3aHHbIE ¢ BO3PACTHON U 00pa3oBaTeIb-
HOM TeMaTHKOIi, B TO BpeMsl Kak B Gojiee paHHUX I1ePHO-
nax mpeobuazain 0600IeHHbIe TeOPETUYECKUE TIOHSITHS.
ITOT CABUT MOKET CBHETEIbCTBOBATH O MOCTENIEHHOM
1epexo/ie 0T METOMOJOTHYECKUX MCCIIEI0BAHUI K 9MITU-
PUYECKUM U ITPAKTUKO-OPHUEHTUPOBAHHBIM pa60TaM.

Ananu3z eausmeavHocmu nyoauKauuil Jcypruaia

<Kynvmypno-ucmopuuecrkas ncuxonozus»

[l olleHKM Hay4yHOTO BJMSHUS KypHanma «Kyiib-
TYPHO-UCTOPUUECKAST TICUXOJIOTHsI> ObLI chOPMUPOBAH
naracer CJ-CHP, Brmouaomuil my6IuKanu, B KOTO-
PBIX CTaTbU U3 JAHHOIO JKypHAJIa YIIOMUHAIOTCS B Ka-
YeCcTBE UCTOYHUKOB. AHAJIN3 OXBATHIBAET BEChH TIEPUOJL C
MoMeHTa ocHoBaHus sKypHasa B 2005 rozy 1o 2024 roza.

B BoiGopky Bomwmm mnybaukanuu, abguimpoBaH-
HBIE C aBTOpaMu U3 61 CTpaHBbI, UTO OTPaKAET MHUPOKYIO
reorpaduio HAYIHOTO BAUSHUS KypHamna. Jljst Kakmoii
CTpaHbl OBLIO PACCUUTAHO 00IIEE KOTUIECTBO IIUTUPYIO-
MIUX TyOJIUKAIUET ¢ yueToM cTpaHbl adGUaInanum rias-
HOro aBropa. Ha OCHOBe aTHX MaHHBIX OBLIN OTOOPAHBI
JBAJllaTh CTPaH € HAMOOJBIIUM YUCJIOM MyOIUKaIluii,

IUTUPYIOMINX CTaTh¥ U3 )KypHasia « KyabTypHO-ucTOpu-
yeckas neuxosorus» (tabi. 7).

Koauuecmeo wumuposanuii. OxujgaeMo HanbOJIb-
ee KOJUYECTBO IUTUPOBAHUI IyOJUKAMil JKypHaIa
«KynbTypHO-HcTOprYecKas ncuxosiorus» 3apukcupoBa-
Ho B Poccun: 497 usz 949 ny6mukanuii (52,3% ot ob1ero
YpcIa HalIeHHbIX TUTUPYIomuX pador). Yuceao qurupo-
BaHUIi M3 JIPYIUX CTPAH CyIeCTBEHHO HUzke. Hanbosbee
KOJIMYECTBO IUTUPYIONINX MyOInKanuii 3ahuKCUPOBAHO
st Aserpamiu (63 mybsukarin, 6,6%), CIITA (40 my-
Giikanmii, 4,4%), Hopserun (32 my6iukaimum, 3,4%),
Bpaswmuu (31 nybmukanus, 3,3%) n Kurag (28 my6mu-
karuit, 3,0%). B ocTanbHBIX cTpaHaX KOJUYECTBO IIUTH-
pyrolux myG/MKaIiii He peBbitaet 16 Ha cTpaHy.

Keapmunu yumupyirouwux sxcypnanos. J1s onieHKN
cratyca [MUTUPYIONUX MyOJUKAIUN TPOBEIEH aHAIN3
KBapTUJIECH SKYPHAJIOB, B KOTOPBIX OHU ObLiu O1ry6Jim-
KOBaHbI, — 10 AaHHbIM SJR, 2024 xBapTHIs MCTOYHU-
KOB OIIpefesienbl fas 775 nybaukanmii us 949, 81,7%
ot BeiGopku. [Tokasano, uro u3 775 crateit 296 (38,2%)
onyOJIMKOBaHbl B KypHajax mnepsoro ksaptuig (Q1),
200 (25,8%) — Broporo (Q2), 235 (30,3%) — Tperbero
(Q3) u Tosbko 40 (5,8%) — yerBeproro (Q4). Takum
006pasoM, OKOJIO TPETH BCEX IIMTUPYIONIUX CTaTeil oIry-
GJIMKOBAaHbI B BBICOKOPEHTUHTOBBIX U3JaHUsIX. Pe3yiib-
TaThl MPOBEPKU OMHOBBIOOPOUYHBIM KpuTepreM Kou-
MoTopoBa—CMUPHOBA MOATBEPKAAIOT CTATUCTUYECKH
3HAUMMOE OTKJIOHEHWE OT PAaBHOMEPHOTO paciipejieie-

Tabnuua 7 / Table 7

Yucno myGaukanyii, IUTUPYIOMAX CTAThH *KypHaida <KyibTypHO-HCcTOpHYECKast CUXOJIOTHS>
no crpanam (TOP-20 cTpaH ¢ caMbIM 0OJIbIIMM YHCJIOM IMTHPYIONIMX My OIMKauii )
Number of citing articles of the journal «Cultural-Historical Psychology» by country
(TOP-20 countries with the highest number of citing publications)

Ne /i Crpana / Country qH;ﬁ;it:“&y(ﬁﬁzxp?{jizI:::)I::;H / I'pymmna crpan / Country group
1 Poccus / Russia 497 BPUKC+ / BRICS+
2 Ascrpasus / Australia 63 GR
3 CIIIA / USA 40 GR
4 Hopserus / Norway 32 GR
5 Bpaswius / Brazil 31 BPUKC+ / BRICS+
6 Kuraii / China 28 BPUMKC+ / BRICS+
7 I'pertus / Greece 16 GR
8 Wcnanus / Spain 16 GR
9 [OsxHast Adpuka / South Africa 15 BPUKC+ / BRICS+
10 T'epmanus / Germany 13 GR
11 | BetukoGpuranus / United Kingdom 13 GR
12 | IlBenus / Sweden 10 GR
13 | @pannus / France 10 GR
14 | Iseiinapus / Switzerland 10 GR
15 | Uispaussp / Israel 9 GR
16 | Ywuum / Chile 8 GR
17 | ©@unnsaams / Finland 8 GR
18 | Kasaxcran / Kazakhstan 7 GR
19 | Kanmazma / Canada 7 GR
20 | Hugepmanzer / Netherlands 6 GR

Jpyrue crpanbl / Other countries

89
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aud (z = 10,633, p < 0,001), uTo MO3BOAAET C/I€/TATH BBI-
BOJI O BBICOKOH IIUTHPYEMOCTH paboT kypHaia «Kyiib-
TYPHO-UCTOPUYECKAS TICUXOJOTHS» B aBTOPUTETHBIX
HAayYHBIX WU3JAHUSAX. IJTOT Pe3yJbTaT yKa3biBaeT Ha
MEKIYHAPOIHYIO 3HAYMMOCTD KyPHAJIa U €er0 MHTerpa-
[0 B MUPOBOE HAYYHOE COOOIIECTBO.

Coasmopcmeo. loctpoennasi ceTb COABTOPCTBA TI0
CTpaHAM Ha OCHOBE IUTUPYIONMX TMyOJIUKAIMHA JKypHA-
ga «KynpTypHO-ucTOprueckasi Icuxosiorust» (zaracer
CJ-CHP, n = 949) noarsep:xkiaeT reorpaduieckue J1aH-
HbIE, TIPE/ICTABICHHbBIE B TabJ. 7. AHaM3 ObIT BBITIOJHEH
C WCTIOJIb30BaHMEM (DPAKIMOHHOTO METO/A TMoJcYeTa 1
YCTAaHOBJIEHHOTO MTOPOTa BKIIOUEHWS — HE MEHee TISTH Ty -
GJIMKAIMI U KaKk MUHUMYM OJTHO IIUTUPOBaHUe Ha my0Jim-
KaIuio. YKa3aHHbIM KPUTEPUSIM COOTBETCTBYIOT 33 CTpa-
Hbl 13 256, yuacTBylonmx B o0muieil Boibopke (puc. 16).

Pesynbrater orerku Bkiaga crpan bPUKC+ B pas-
BUTHE U MEXKIYHAPOIHYIO MPEACTABIEHHOCTh KYJIbTYP-
HO-UCTOPUYECKOI MICUXOJIOTHH OTPAsKEHBI B CTPYKTYPE
CeTH COaBTOPCTBA CPEIAM IUTUPYIOMUX MyOIUKaIii
(puc. 16). Beitesieno 9 kiractepos, cpei KOTOPBIX CTpa-
ubl rpynisl BPUKC+ BxozsT B ceTnt coaBTOpCTBA YeTHI-
Pex KJIaCTePOB.

* Knacmep 1B (xpacubiit): Bpasuiust (30 my6anka-
i) B koomeparuu ¢ Mpannwmeit, [perueit, Mranmei,
Cepbueit n Iselinapueit — aamuno-esponetickuii xia-
cmep — OTpakaeT aKTUBHBIE CBSA3K OPAa3UIbCKIX UCCTIe-
nosaresiert ¢ IOxxuO0l 1 3anannoit EBporioii.

e Kuacmep 4B (xenrto-3enenniii): 10xnas Adpuka
(15 ny6ommkanmit) u Vpan (9 nybaukanuii) B cotpy-
HuvecTBe ¢ 'OHKOHTOM — BKJIIOUAET MENCPe2UOHAIbHbLE
ces3u Inobarwnozo Kea ¢ ydactueM azmaTcKOro Mccie-
JIOBATEJIBCKOTO MPOCTPAHCTBA.

czeeia

belarus

* Knacmep 5B (buoserossriit): Kuraii (31 my6inka-
M) B Koonepanuu ¢ Snonueit, Manaizueit u CIIIA —
OTPaXKAET A3UAMCKO-AMEPUKAHCKYH KOONEPAUUIO.

* Knacmep 6B (6upiososbiii): Poccus (506 my6iim-
KaIlnii) B TeCHOU cBsi3u ¢ besapycbio u Yexueit — goc-
MOYHOEBPONEUCKULl KOONEePAUUOHHBLI Kaacmep, B KOTO-
pom Poccust 3anmMaeT BeAyILyio MO3uIHio.

Jlpyrue xiacrepbl, 06pazoBaHHbIe CTPAHAMU TPYIIIIbI
GR, B manHoM paspeie He JA€TATU3UPYIOTCS, TOCKOIbKY
OCHOBHOI1 3a/[aueil HACTOSIIEro 3Tara MCCJAeN0BAHUS
6bL10 BbIsIBJIeHNe mo3unnii crpan BPYIKC+ B Mexy-
HaApPOJHOM CETH IUTUPYIOMNX MyOJUKAIMA KypHasia
«KymprypHo-ucropudeckast mcUX0JOTHsI» U OIlEHKA UX
HAYYHBIX KOOTIEPAIMOHHBIX CBSI3€EH.

Temamuuecxoe paznooopasue paboT, IUTUPYIOITIX
cratbu KypHasia <«KynbTypHO-mcTOpHYEcKas IICUxo-
JIOTUST», OTJIYAETCst GOJIBIION MIKUPOTOi oxBata. B BbI-
6opke 3adukcupoBato 118 pasiuIHbBIX TIPEIMETHBIX Ka-
TErOPHii, YTO MOATBEPKAAET MYJIbTUAUCIUILIITHAPHBII
XapakTep BJIUSHUS Ky PHAJIA.

Hawubosee yacto BeTpevaionuecst TeMaTHueckue Ka-
TETOPUH:

» Obpasosanue (Education) — 416 nyGaukanuii,
yTO cocTaBJsieT 43,8% ot obuero uncaa;

» Couuamvnas ncuxorozus (Social Psychology) —
313 my6aukaruii (33,0%);

o Ilcuxonoeuss (pasnoe) (Psychology,
neous) — 298 ny6aukanuii (31,4%);

o Ilcuxonoeust paseumusi u NCUXOI02UsL 00PA306a-
nust (Developmental and Educational Psychology) —
272 ny6mukauun (28,7%);

o Kymomypuwvie uccaedosanus (Cultural Studies) —
150 ny6aukanmii (15,8%);

miscella-
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Puc. 16. CeTb MekK/IyHAPOIHOTO COABTOPCTBA O CTPAHAM HA OCHOBE MTyOINKAIH, IIUTUPYIOIUX CTATHH
sKypHana « KyapTypHO-ncTopmdeckast ICuxoJioTust» (aHAIN3 ¢ ncnosib3oBanneM VOSviewer)
Fig. 16. International co-authorship network by country based on publications citing articles from
the journal «Cultural-Historical Psychology» (analysis using VOSviewer)
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o Ipuxaaonas ncuxonozust (Applied Psychology) —
144 nybnukaruu (15,2%).

[ITwpokoe pactpeziesieHue TEMATUHIECKIX KaTETOPUid
YKa3bIBAET HA TO, YTO UCCJIEAOBAHUS, OIyOJIMKOBAHHBIE
B Kypuasie «KyabTypHo-ucropuveckast mcuxoJoruss,
BOCTPeOOBAHDI B PA3JIMYHBIX HAYYHBIX 00JIACTSAX, BKJIIO-
gasd Kak (pyHpaMeHTa IbHble, TAK U IIPUKJIAHbIE HATIPAB-
senvst. COOTHOIIEHME Yncsa MyOJUKAIU 110 TPeMET-
HBIM KaTeropusiM BU3YaJU3UpOBaHO B hopMare obraka
TeMaTnyeckux Kareropuit (puc. 17).

C mespio ompe/esieHIsT CeMaHTHYECKOTO TIOJI IIy-
GJIIKAIIAI, TIPOIUTUPOBABIIIX CTaThl KypHasa «Kyiib-
TYPHO-UCTOPUYECKAsT TICUXOJIOTUSI> W BOIIEAITNX B
Bei6opky CJ-CHP (n = 949), 6bi1 mpoBeieH aHATN3 €
ncnoJsib3oBanueM mporpammbl VOSviewer 1o 3arJa-
BUSIM U QHHOTAIUSM IUTUPYOIUX paboT. B kauecTse
MeTOjia IPUMEHSICST JIBOMYHBIN TIo/cYeT aTpudyTa
«Bxoxnenussy, oTpakalonnii KOJIMIeCTBO JOKYMEHTOB,
B KOTOPBIX TEPMUH BCTPEYAETCST XOTST ObI OJINH Pas.

B pesysbrare aBromMariyeckoil 06paboTku GbITIO BbI-
nemrerno 19 608 tepMuHOB, 13 KOTOPBHIX 293 COOTBETCTBO-
BaJIM YCTAHOBJIEHHOMY ITOPOTOBOMY 3HAYEHUIO — HE Me-
Hee 20 yrioMrHaHui B JokyMeHTaX. /L7151 Kask10To 13 9THX
TEPMUHOB Obljla pacCYMTaHa OIIEHKA PEJIEBAHTHOCTH, U B
JaJbHeNni anaaus Oblin BKaodenbl 60% nanbolee pe-
JIEBAHTHBIX TEPMHUHOB, YTO COCTaBUIIO 176 MOHATHIA.

ITpn mMOATOTOBKE BU3YATU3ANNU U3 BBLIOOPKU OBLIN
HCKJIIOYEHbBI TEXHUYECKIE 1 OOIeHayYHbIe TEPMUHBI, HE
obutaatonnue cogepsKareIbHoOi crernuKoii 1 ceMaH-
TUYECKOTO aHajan3a: ankera (questionnaire), aHHOTAIIMs
(abstract), rox (year), smayenne (value), nureparypa
(literature), nuskuii yposens (low level), u T. 1. (etc.),
00630p (review), obpaserr (sample), ornpoc (survey), 1o-
Hatue (notion), pecmnongent (respondent), coObiThe
(event), cpaBHuTeIbHBIN aHaU3 (comparative analysis),
craThs (paper), TeMa (topic), recr (test), yposens (level),
daxrop (factor), xapakrepucruka (characteristic), mka-
na (scale), smnmpuueckue gannpie (empirical data), ag-

dexr (effect). B uToroByto cerb ceMaHTUYECKUX CBSI3€il
Botin 153 KifoueBIX TepMuHa (puc. 18).

CeMaHTHUYECKUN aHAIN3 IIUTUPYOMIUX MyOJUKATHIA
Boibopku CJ-CHP mnoxasan Tpu Kjacrepa KJIIOYeBbIX
TEPMUHOB, OTPAXKAIOUINX COJEPIKATENbHbIE TOMITHAH-
TBI HAYYHBIX PaboT, CCHIAIONMXCS HA CTAThU JKypHAJa
«KynbrypHo-ucropuueckas ricuxosiorus» (puc. 18).

* Kunacmep 1I' (xpacusriii, 79 repmunoB) — Karouegoie
NOHAMUS KYJAbMmypHO-ucmopuueckoll ncuxonoezuu. Tep-
MUHBI 9TOTO KJIaCTepa OTPAKAIOT PA3BUTHE W UHTEPIIPe-
TaIIIO0 KJIIOUEBBIX MOHATHH KYJIbTYPHO-UCTOPHYECKOI
MICUXOJIOTUM B PA3JINYHBIX TEOPETUYECKUX TPAJUIIHSIX,
BKJIIOUYAst PAGOThI Pa3HbIX HAYUYHBIX IITKOJI M TIOKOJICHUIT
nccseioBaresen.

* Kuacmep 2I" (3enensiit, 71 repmun) — Obwenue, nuu-
HOCMYb, 603pacm. B aToM Ki1acTepe TOMUHUPYIOT TEPMUHDI,
CBSI3aHHBIC € MEKJIMYHOCTHBIM B3aMMOJICHICTBUEM, BO3-
PACTHBIMU OCOOEHHOCTSIMY U (DOPMUPOBAHUEM JTHIHOCTH.

* Knacmep 3I' (cunuii, 3 repmuna) — Couuanvnas
cumyauus, passumue. HecMoTps Ha HeGOJIBIIOE KOJIH-
YeCTBO TEPMUHOB, ATOT KJacTep GOPMHUPYET CAMOCTOSI-
TEeJIbHYIO TPYIIITY, CBI3aHHYIO C KATETOPHeil COIMaabHOI
CUTYAIlUU Pa3BUTHsI, MOMAYEPKUBAs ee 0cOOYI0 POJb B
paMKax KyJbTYPHO-UCTOPUYECKON MapaurMbl.

[TosrydyenHast cTpyKTypa CeMaHTHUECKOH ceTH yKa-
3bIBAET HA TO, UTO BJAUSHUE )KypHAIa « Ky abTypHO-UCTO-
pudecKas TICUXOJIOTUST» PACTIPOCTPAHSAETCS HAa HECKOJIb-
KO B3aMMOCBS3aHHBIX, HO OTHOCHUTETHHO ABTOHOMHBIX
TeMATUYECKUX HAITPABICHUI.

Temnopanvhvlii anaau3 KIOYEBHIX CIOB B BBIOOPKE
CJ-CHP (puc. 19) npoBoauiicst ¢ UCIOJb30BAHUEM Tapa-
MeTpa «¥Y cpeaHeHHblit roz mybmKkanu> (Avg. pub. year),
TIO3BOJISTIONIETO OTPA3UTh AUHAMHUKY TEMATHYECKUX Ha-
MpaBJIeHUH MyOIUKAIMi, UTUPYIONNX CTaThU XKypHATA
«KynprypHO-HICTOpHUECcKas mcuxosiorusy. TexHmdeckue
U O0IIEKyYIbTYPHBIE TEPMUHBI OB UCKJIIOUCHBI U3 aHa-
JI3a JIUIS BbLIEIeHNsT HanboJiee 3HAYMMbIX COZIEPIKaTE Ib-
HBIX TIOHSATHH. B XapakrepucTike KIHOYEBIX CIIOB TPUBE-
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Puc. 17. O61aKko rpeMeTHBIX KaTeropuil uist myOIMKAIHil, IINTUPYIOIIUX JKYPHAJ
«KysbrypHo-rcToprdeckast ICHX0I0TUst»: BBIOpaHbl 20 caMbIX 4acTO BCTPEYAEMbIX KATETOPU, B CKOOKaxX yKa3aHa
abCoJIOTHAST YacToTa BeTpedaeMocTu Kateropun (13 898 crareit)

Fig. 17. Subject area cloud for publications citing the journal

«Culture-Historical Psychology»: the 20 most frequently

occurring categories were selected, the absolute frequency of occurrence of the category (out of 898 articles)
is given in parentheses
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Puc. 18.CeTb KJII0UEBBIX CJIOB ITyOMUKALIUIL, IUTUPYIONINX CTaThU Ky pHAaJIa
«KynbTypHO-1cTOpHUECKas IICUXOJIOTHST» (CEeMaHTUYECKUIT aHAIN3 ¢ uctoyab3oBanreM VOSviewer)
Fig. 18. Keyword network of publications citing articles from the journal «Cultural-Historical Psychology»
(semantic analysis using VOSviewer)
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Puc. 19. BpemenHas cTpyKTypa CeTu KJIIOYEBbIX CI0B MyOJMKAIii, IUTHUPYIOIIUX CTAThU
skypHasia «KyabTypHO-uCTOpHYecKas MCUXOMOTHsI» (AHAIHM3 ¢ YIETOM CPEIHETo To/a MyOINKaIini
Fig. 19. Temporal structure of the keyword network of publications citing articles from the journal

«Cultural-Historical Psychology» (analysis based on the average year of publication)

JIEHO TaKsKe o0Iee KoMMIecTBo mybankaimii, B Kotopbix — (puc. 19). TeMmopasbHble MOKa3aTegn TPUOPUTETHBIX

OHU BCTPEYAIOTCH, 32 BECh AHATU3UPYEMBbIiT TIEPUO]L. TeM B BBIOOPKE [TUTUPYIONIUX JKyPHAJ ITyOJUKAINN CJie-
AHau3 mokasaj, yTo IUTUpoBaHue )KypHana «Kysib-  mytotrue.
TYPHO-UCTOpUYECKAsh TICUXOJIOTHS» BO3POCJO TOCIIE * B 2019 roay naubosiee 4acTo BCTPEUYAIOTCS TEP-

BKJIIOYEHUST M3JIAaHUST B MEXKAyHapoaHyio 6asy Scopus — muHbL cembs (family) — 52 ynomunanus, kamezopus
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(category) — 33, manenvruii pebenox (young child) —
26.

* B 2020 roy akIeHT CMEIIaeTCs K TePMUHAM: pede-

nox (child) — 276, konuenuus (concept) — 220, nepcnex-
muea (perspective) — 129, ncuxoroeus (psychology) —
122, snanue (knowledge) — 100.
B 2021 romy noOMUHUPYIONIUMH CTAHOBSITCS
TepMuHBL n00x00 (approach) — 230, o6pasosanue
(education) — 211, omuowenus (relationship) — 206,
obyuenue (learning) — 176, yuumen (teacher) — 173.

e B 2022 rony Ha mepeHUIl TIITAH BBIXOSAT TEPMU-
HBL: meopust desimeavrocmu (activity theory) — 32, nan-
demusi (pandemic) — 30, unearudnocmo (disability) —
27, svicuee o6pasosanue (higher education) — 26.

Taxkum 06pasoM, B AUHAMUKE [TUTHPYIONIX MyOJIH-
Kaluil HaOJOaeTcss CBUT OT OOIIUX TEOPETUUECKIX
U KaTErOPUAJbHBIX MOHATUH K IPUKJIAIHON 0OpasoBa-
TEJLHON TPOOJIEMATHKE W AKTYaJbHBIM COIMATBHBIM
KOHTEKCTaM TIOCJIETHUX JIET.

OO6cy:kenne pe3yabTaToB

PesyabraTsl GHOIMOMETPHUYECKOTO aHATIN3a MO3BO-
JITIOT OXapaKTePU30BaTh TMyOINKAIIMOHHbIN JaHmadT
KyJIbTYPHO-UCTOPUYECKON TICUXOJOTUN KaK JWHAMHWY-
HO pa3BUBAloOIeecs, WHTEPHAIMOHATN3NPOBAHHOE W
TEMATHYECKH PA3HOOOPA3HOe HAyIHOE HATIPABJIEHNE, B
kotopoM ctpaibl BPUKC+ nemoncTpupyioT moctyra-
TeJIbHOE paCIIpeHiie Hay4YHOro MPUCYTCTBUS U Hapac-
Talollee BIUSHIE.

Bkaaa crpan BPUKC+ B poct myOauKauoHHoi

aktuBHocTH (RQ1)

KitoueBble TeHIEHINN B JUHAMWKE W reorpadude-
CKOM DaCTpeieleHnn MyOIMKAHOHHON aKTUBHOCTH
B 00/ACTH KyJBTYPHO-UCTOPMUECKON TMCUXOJOTHH 32
nepuon 2005—2024 rogoB AEMOHCTPUPYIOT, YTO TJIO-
GasbHast MyOJIMKAIMOHHAS aKTUBHOCTH B 3TOU 00Jia-
CTU COXPaHSET TOJOXKUTETbHYI0 AuHaMUKy. [Ipu aTom
TPAEKTOPUM POCTA CYIIECTBEHHO PA3JIUYAIOTCS B CTPa-
Hax BPUKC+ u ocrampubix crpanax. Tak, B cTpaHax
BPUKC+ 3adukcupoBan yCcTOHYMBBIN U, B psijie CJIy-
yaeB, yCKOpsIOIuiicsa pocT umcia mybamkanmid. Ha-
npumep, B Poccun xommdectBo myOGauKaui yBeIudn-
Jock Gosee yeM B 7 pas, B Bpasusimu Ha panHeM sTare
(2005—2014) nabmonascs poct 6osee yeM B 3,7 pasa,
B Kutae B mociesnue Toabl KOJIUIECTBO MyOJUKAIIHiT
BBIPOCJIO TTOUTH B 4,8 paza. ITH JJaHHbIE TOATBEPKIAIOT,
9TO MyOIUKATIMOHHAS AKTHBHOCTD B cTpatax BPUKC+
Mo PsiTy TIOKasaTesiell omepeskaeT aHAJIOTUIHYIO JMHA-
MUKY B OCTJIBHBIX CTPaHaX, Tjie 3apuKcupoBaHa crabu-
JiM3anus Win CHUKeHnue TeMioB pocra. [Ipu atom poct
nyGIMKaIMOHHON akTHBHOCTH B cTpanax BPUKC+ co-
npoBosKAaeTCst (HOPMUPOBAHUEM COOCTBEHHBIX TEMATH-
YeCKHUX IMPUOPUTETOB. ITU PE3YJIbTATHI COTIACYIOTCS C
MEKIYHAPOAHBIMU UCCIEIOBAHUSMU, GUKCUPYIONIITMU
CMelleHue TIeHTPa HAYYHOTO PocTa B cropony [mobab-
Horo lOra m ycuieHue BKJIaZia B HAYYIHBIH POCT CTpaH
BPUKC+ (Alperin et al., 2024; Selenica, 2025).
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Me:xayHapogHOe HAYYHOE COTPYIHIIECTBO

u HayyHoe BiusHue (RQ2)

CTpyKTypa MeXAYHAPOJHOTO HAYIHOTO COTPY/IHU-
yecTBa B OOJACTH KYJBTYPHO-MCTOPUYECKON TCUXO-
JIOTUU XapaKTepPu3yeTcd BBICOKON IJIOTHOCTHIO ceTeil
B OCTAQJbHBIX CTPaHAX U OrPAaHUYEHHON Koolepaiuei
suytpu 610ka BPUKC+. B crpanax BPMKC+ gomu-
HUPYIOT JIOKQJIbHbBIE MCCJIEe0BATEeIbCKUE HEHTPDI, IIPU
9TOM yCTONYMBBIE MEKCTPAHOBBIE KOOIIEPAIIUU MEXKY
crpanamu BPUKC+ npaktnyeckn ve cchopMrpoBansl.
3adukcupoBanbl eIMHUYHbIE Koollepaliuu Mexxay Poc-
cueit, bpasunueit, Kuraem u I0xH0i1 Adppukoit, ato co-
TJIACYETCS ¢ MaHHBIMU ApyTHX myOaukarnmit (Pouris, Ho,
2014; Sooryamoorthy, 2023) o ¢parmenTapHocTu Ha-
yuHOU uHTerpanuu B crpaHax [mobansHoro IOra. Tlpu
3TOM aHAJIN3 IUTUPYEMOCTH TOKA3BIBACT, UTO MEXK/Y-
HApOJIHOe BJMsiHUE myOsuKaiuii us crpan BPUKC+
ycusmBaercs. B mnocsenrue Tozbl HabmogaeTcess poct
Cpe/IHEeTO KoJInYecTBa IIUTUPOBAHNI B TOJI, & CTATHU aB-
topoB u3 Poccun, Kuras, bpasuimuu u FOAP cranost-
cs1 0OBEKTOM BHUMaHUs 3apyOesKHBIX UCCIIE0BATEb-
CKMX TPYIIIL

TemaTnyeckue HaNpaBIeHUS

u ux Tpancdopmamms (RQ3)

TeMmopasbHbIl ¥ CeMaHTHUYECKUIT aHAIN3 1TyOJIu-
Kalluii 10 KyJIbTYPHO-UCTOPUYECKON TCUXOJOTUU 3a
nepuon 2005—2024 ro0B 103BOJISIET BBIJIEIUTD YCTOH-
YUBOE COJIEPKATETbHOE /PO, CBI3aHHOE C Teopuei
JeSATeJIbHOCTH, OIOCPEOBAHKEM, 30HOI OJMsKaiIiero
passutug u paspurueM (Cong-Lem, 2022; Veresov,
2024). B crpanax BPUKC+ coxpansiercst BbIpaskeHHbII
MHTEpEC K TEOPETUKO-METOI0JIOTMYECKIM OCHOBAHUSAM
KYJIbTYPHO-UCTOPUYECKON IICUXOJIOTHU C aKI[EHTOM Ha
BO3pacTHYyIO 1 o6pazoBarensHyio mpobmematuky (I'po-
MBIKO, 2023; Xonmoroposa, 2016). TemaTnueckuii ana-
Jiu3 mMyOIMKauii, TPOIUTHPOBABIIIX CTATHH JKypHAIa
«KympTypHO-HIcCTOpUYECKast TCUXOJOTUS», TOKa3aJ,
YTO B OCTAJILHBIX CTPAHAX JJOMUHUPYIOT TTPUKJIATHBIE 1
MEKAUCIIUTITMHAPHBIE UCCIE/JOBAaHUS, B TO BpeMs Kak
B ctpanax BPUKC+ coxpanstercst opuenTaiust Ha 6a-
30Bble KOHIIENTHI KYJIbTYPHO-UCTOPUYECKOI TEOPHUU.
B crpanax BPUKC+ rtemarnueckue cIBUTH B CTOPOHY
06pa3oBaTEIbHBIX ¥ COMUATBHBIX UCCJE0BAHMIT CTAIN
akTuBHO (purcuposarbesi ¢ cepeaunbl 2010-x ron0B,
9TO, BEPOSITHO, CBSA3aHO ¢ 6oJiee MO3THUM BKIIOYCHI-
€M HallMOHAJIBHBIX JKYPHAJIOB B MeXK/lyHapo/Hble Ha-
yromerpuueckue 6asbl (Alperin et al., 2024). Ctpanbl
BPUKC+ neMOHCTPUPYIOT MHTEHCUBHBIN MEPEXO OT
TEOPETUKO-METOI0JIOTHYECKUX WMCCIEe/JOBAaHUN K TMpU-
KJIQJIHOW 1 00Pa30BaTENbHON MOBECTKE, YTO OTPAKAET
MHTErPAINio HAITMOHAIBHBIX TITKOJI B TII06ATbHOE HAyU-
HOE COODIIECTBO W PACITUPEHIEe TPUMEHUMOCTU KYJIb-
TYPHO-UCTOPUYECKON MICUXOJOTUN B COBPEMEHHBIX CO-
IIUAJIBbHBIX KOHTEKCTAX.

Bruag :xypHana «KyasTypHO-ncTOpHYecKast

MCUXOJIOTHSI» B MHTepHanuoHammu3ammio (RQ4)

Kypuan «KyabTypHO-ricTOpruecKast HCUXOJIOTHSI»
MIPpoAO0JIZKAET 3aHUMATh OAHO M3 BEAYIINX MECT B I1y-
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OGJIMKAIIMOHHOM IPOCTPAHCTBE KYJIbTYPHO-HCTOPUYE-
CKOH TICHXOJIOTHH, YTO TOATBEPIKAAETCS BKJIIOYEHHO-
CTBIO JKypHATA B TI06ATHHbIE NCCAEOBATENBCKITE CETH
(Py6r1oB u ap., 2019; Meshcheryakov et al., 2022). Ce-
MaHTUYECKUN aHAIN3 IIUTUPYIOIIMX IIyOJIUKAIUN yKa-
3bIBACT HA MYJIbTHU/UCIUATIIMHAPHBIN XapaKTep BIUL-
HUS JKypHaJia ¢ JIOMUHUPOBAHUEM TEM, CBSI3AHHBIX C
ob6pasoBaHueM, COIMAILHON U BO3PACTHOM TCUXOJIO-
ruel, KyJbTYPHBIMU MCCJIEOBAHUSAMU M COLMATIBHOM
nnkso3ueil. IlogTBepxaaeTcs U pocT MeKIyHapO/-
HOHN BUAMMOCTHU JKypHaJla — reorpadusi HUTUPOBAHUSI
sKypHasa oxsarbiBaeT 61 crpany, npudem 38,2% mpo-
[UTUPOBABIINX TyOAUKAINN PasMeleHbl B JKyPHAIaxX
nepBoro kBaptuist (Q1 mo manabiM SJR). B cetu mm-
TUPOBaHUS (GOPMUPYIOTCS AKTUBHbBIE KJIACTEPHI C y4a-
cruem bpaswinu, Kutast, Poccun u 10:xu0# Adpukny,
OJIHAKO TPAHCHAI[MOHAJIbHBIE CBSI3U BHYTPU OJIOKA
BPUKCH mo-nipexxneMy eIMHUYHBDI.

3akioyenne

PesysbraTel  MPOBEIEHHOTO  GUOGIMOMETPUIECKOTO
aHasu3a [MOATBEPIKIAIOT, YTO KyJIbTYPHO-UCTOPUYECKAS
TICUXOJIOTHST OCTAETCST OTHUM U3 Haubosee TUHAMUIHO
Pa3BUWBAIONIUXCS HAPABJEHUI B TYMaHUTAPHBIX Hay-
kax. Crparst BPUKC+ n1eMOHCTPUPYIOT HE TOJBKO POCT
MyOIMKAIMOHHON aKTUBHOCTH, HO W YCHUINBAIOIILYIOCS
BKJIIOUEHHOCTD B INI00AJIBHYI0 HAYYHYIO TTOBECTKY. [Ipn
3TOM (POPMUPYIOTCST COOCTBEHHbBIE TEMATHYECKUE JIOMH-
HAHTBI, YCTOWYMBO CBA3AHHbIE C BO3PACTHOI 1 00paszo-
BaTeJIbHOI IIPOOIEMATUKOIA.

Tem He MeHee, MeXAyHApOAHAd KOOIEpallds BHY-
Tpu 610ka BPVKC+ no-npexuemy ocraercs ¢pparMeH-
TapHoil 1 Tpebyer pasBuTHst. OTCYTCTBUE YCTONINBBIX
TPAHCHAIIMOHAIBHBIX CETeil MOKET 3aMelIsTh (hopMu-
pOBaHHE MEXKKYJIbTYPHBIX HCCIEOBATENbCKUX IIKOJ
U OrpaHN4MBaTh TI00abHbIH BRI ctpaH BPUUKC+ B
Pa3BUTHE 9TOTO HAYYHOTO HAITPABJICHMS.

[Tosrydyennbie aHHbIe MOMYEPKUBAIOT PACTYIILYTO
POJIb UCCJIEZIOBAHNU, BBIMOJTHEHHBIX B MTApaUrMe KyJIb-
TYPHO-UCTOPUYECKON TICUXOJIOTUH, aKTYaTbHOCTb KOTO-
PBIX MOKET OBITh ITPOUKTOBAHA:

* BBIABJICHUEM W TMPeojiojieHreM (GapbepoB U BO3-
MOKHOCTEH [Tl pacIIMpeHMsl MexKyHapoIHOH Koorle-
paruu mexy crpanamu bPUKCH;

* HeoOXOMMOCTBIO aHaMM3a TpaHChOPMAIMK Ha-
IIUOHANBHBIX HAYYHBIX TIOJUTUK, CTUMYJIUPYIOIINX
myGJUKAIIMY B BBICOKOPEHTHHTOBBIX MESKIYHAPOIHBIX
JKypHasax;

* W3yYyeHWEM WHTETPANK KyJIbTYPHO-UCTOPHUYE-
CKOM TICUXOJIOTHH B MEXIUCIUIINHAPHBIE MCCIIeI0Ba-
HUS B YCJIOBUAX U(POBU3AIIH, COMUAIBHON WHKIIIO-
3UU U TJI06ATBHBIX BHI30BOB.

Janbueiimee npogo/okenne OUOJINOMETPUYIECKOTO
MOHMTOPMHTA C aKI[EHTOM Ha KOOIIepallMOHHbIC U Te-
MaTHYeCKHUe CIBUTM MO3BOJIUT CBOEBPEMEHHO (DUKCH-
poBaTh KJIOYEBbIe TOUKU POCTA U CTpaTeruyecKue 1pu-
OPUTETBI B KYJBTYPHO-UCTOPUYECKOI IICHXOJIOTMM KaK
11062 IbHON HAYIHOU IMCIUTLITHE,
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Orpannyenust. VcciieoBaHe MMeeT Psiji OrpaHnye-
HWIi, KOTOPbIe HEOOXOANMO yYUTBIBATH MPU MHTEPIPE-
TallUU Pe3yJIbTaTOB.

1. OrpaHuYeHHOCTh BHIOOPKYM MCTOYHUKOB. AHAJIN3
ObLI OCHOBaH Ha gaHHbIX U3 Scopus, OpenAlex, PTHIT
u PsyJournals.ru. Vcnob3oBanue atux 6as, XOTs U 10~
3BOJISIET OXBATUTh 3HAYUTEILHBII MACCUB TTyOJIMKAIIUT,
MOJKET He BKJIIOYaTh PabOThI, OMyOIMKOBAHHBIE B JIO-
KaJIbHBIX JKypHAJIaX, HE WHAECKCUPYEMbBIX B YKa3aHHBIX
CHCTEMaX.

2. HepaBHOMEPHOCTb MOKPBITH cTpaH. [TybiuKkarm
n3 crpad BPUKC+ MoryT GbITh IIPEACTABICHBI B MEK-
JIYHAPOJIHBIX HAYKOMETPUUYECKUX (azax € HEMOJHBIMU
apXWBaMU [0 CPABHEHUIO ¢ TyOJIMKAIUSMHU U3 JPYTHX
CTpaH, YTO MOTJIO MOBJIUSITh Ha TUMHAMUKY, OTYACTH 00'b-
gcHss GoJiee MO3AHUN POCT IyOIMKAIMOHHON aKTUBHO-
CTHU U [TATUPYEMOCTH.

3. Orpanuuenud MoMCcKOBOW cTpateruu. HecmoTps
Ha MCIOJIb30BAHUE PEIEBAHTHBIX KJIIOYEBBIX CJIOB, TEP-
MUHOJIOTHYECKAst BAPUATUBHOCTD B OTIUCAHUH KYJIbTYP-
HO-UCTOPUYECKOI TICUXOJIOTHH, 8 TAKKE MIEPECCUCHUST C
APYTUMHU TEOPETHYECKIMHU HATPABICHUSIMI MOTJIH TIPH-
BECTH K HEMOJHOMY OXBaTy TyOIuKaruii, 0coO6eHHO B
MYJIbTUANCIIMTIIMHAPHBIX 00JIaCTSIX.

VkasaHHbIe OrPAHUYEHUS 33/IaI0T HAPABJICHUST [1JIsT
OyIyIIUX UCCIE0OBAHUN, BKIOUAs YIIyOJCHHBIN Kaue-
CTBEHHBII aHAJN3 CO/EPKAHUS MyOIUKAIUii, paciiu-
perne Gasbl JAHHBIX 332 CYET BKJIOUEHUS JIOKAJTbHBIX U
PETMOHATIBHBIX U3/IAHUT, a TaksKe GoJiee IeTaIbHYIO TTPO-
paboTKy (hakTOpOB, CII0OCOOCTBYIONIMX MU OrPaHUYNBA-
IOIUX Pa3BUTHUE MEXKIYHAPOJAHON HAYYHOI KooTepaiuu
B 06J1aCTH KYJIBTYPHO-MCTOPUUYECKON ICUXOJIOTHH.

Limitations. This study has several limitations that
should be taken into account when interpreting the re-
sults.

1. Limited source selection. The analysis was based on
data from Scopus, OpenAlex, the Russian Science Cita-
tion Index (RSCTI), and PsyJournals.ru. Although these
databases encompass a substantial body of publications,
they may exclude works published in local journals not
indexed within these systems.

2. Uneven country coverage. Publications from
BRICS+ countries may be underrepresented in inter-
national bibliometric databases compared to those from
other regions, potentially affecting the observed trends
and partly explaining the delayed growth in publication
activity and citation rates.

3. Search strategy limitations. Despite employing
relevant keywords, the terminological variability in the
description of cultural-historical psychology, as well as
overlaps with other theoretical frameworks, may have
resulted in incomplete coverage of the literature, par-
ticularly in multidisciplinary fields.

These limitations outline promising directions for
future research, including more in-depth qualitative
content analysis, the expansion of the database to incor-
porate local and regional journals, and a more detailed
examination of factors that facilitate or constrain the de-
velopment of international scientific collaboration in the
field of cultural-historical psychology.
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Cy0beKTHO-CUMBOJINYECKHIT TOXO0/]
K IIPAKTUKE OKa3aHUA IICUXO0JOTHYeCKO MOMOIIH JAETSIM
H IIOAPOCTKaAM
A.M. IloasikoB

Benopyccknii rocynapctBeHHblil yHuBepcurer, r. MuHck, benapych
P4 polyakov.bsu@gmail.com

Pesztome

CyObeKTHO-CUMBOJIMYECKUI T10/IX0/] OCHOBAH HA KYJIbTYPHO-UCTOPUYECKON TEOPUU U BOCIIOJHSIET MPO-
6eJi B OKa3aHUM [ICUXOJOTHYECKON TIOMOIIH, HAIIPABJIEHHOII Ha TIPEOI0JIEHUE SMOIMOHATIbHBIX, IOBEIEH-
YecKuX MpobieM, pobaeM MeKIMYHOCTHBIX OTHOIIEHUH 1 B3aUMO/AEHCTBY, CAMOOTHOIIEHHS Y AeTel U
MOJIPOCTKOB ¢ HOPMOTUIIMYHBIM PA3BUTHEM U JIETKUMK OTKJIOHEHUSIMU B PAa3BUTHH, & TAKIKE JIJisl OKA3aHUsT
MOMOIIM MX POAMTEIAM. [10X0/1 COBMEIaeT IIOMOIIb B IIPEOA0JEHUH JaHHBIX IPOOJIEM U PELIeHNH 3a1a4
MCUXUYECKOTO pasBuTHst peberka. OCHOBHAs Miest MOAX0/a 3aKII0YaeTCsl B HAllPABJEHHOCTH MOMOLIN Ha
pasBuTHe CyOBEKTHOCTH U CO3HAHUS PeOEHKA 3a CUET TIEPECTPONKH ero CyObeKT-CyObeKTHBIX OTHONIECHMN
U B3aUMOJEUCTBUS ¢ OJIMIKAIIIUM OKPY/KEHUEM C YYeTOM €r0 BO3PACTHBIX U MHAUBUIYAJIbHBIX 0COOEH-
Hocteil. Mamenenus obecrednBaioTcst 61arogapsa 0CO3HAHIIO CMBICJIOBOTO COAEP/KAHUS TTIEPEKUBAHIS, BbI-
pPaskeHHOrO B cUMBOJIUECKON (hopme. CHUMBOJI TIOHUMAETCST KaK KyJbTypHasi (hopMa OTOCPE/ICTBOBAHUST
cyObeKT-CyOhEeKTHBIX OTHOUIEHUI M UX TIPEACTABIEHHOCTU B CO3HAHMM MHAMBUAA. llpemjaraiorcs opu-
I'MHAJIbHBIE METObI COBMECTHON paboThl ¢ peGEHKOM 1 €0 POAUTENISIMU, OCHOBaHHBIE HA UCIIOJIb30BAHIN
CUMBOJIMYECKUX (POPM.

Kmoueeswvte cnosa: cyoexkT, CMUMBOJL, CO3HAHKE, CYOBEKT-CyOhEKTHBIE OTHOIIEHMUSI, B3aAUMOIECHCTBIE, TICH-
XUYeCKOe Pa3BUTHeE, TePeKUBAHIE, [ICUXO0JIOTHYECKast CTPYKTYpa AedeKTa, MCUXO0JI0rnIecKast TOMOIIlb
Baaroaapuoctu. Asrop Giarogaput 3a obcyskaenue crarbu E.C. Cienosuu.

s wurupoBanust: [Tossikos, A.M. (2025). CyGbeKTHO-CUMBOJINYECKHUIT MOAXO0/ K MPAKTHKE OKA3aHUs [ICUXOJIOrnYe-
CKOIT OMOIIH JIeTsM 1 oapocTkam. Kyavmypuo-ucmopuueckas ncuxonoeus, 21(3), 71—79. https://doi.org/10.17759/
chp.2025210305

The subject-symbolic approach to psychological support
practice with children and adolescents

A.M. Polyakov

Belarusian State University, Minsk, Belarus
> polyakov.bsu@gmail.com

Abstract

The subject-symbolic approach is grounded in cultural-historical theory and addresses a critical gap in the
field of psychological support for children and adolescents. It offers a framework for overcoming emotional,
behavioral, interpersonal, and self-related difficulties in individuals with typical development as well as
those with mild developmental deviations, while also providing support for their caregivers. The approach
integrates assistance in resolving these issues with the broader developmental tasks of the child. Its central
premise is that psychological support should aim to foster the child’s subjectivity and consciousness by re-
structuring subject-subject relationships and interactions with their immediate social environment, taking
into account age-specific and individual characteristics. Transformational change is made possible through
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the awareness of the symbolic meaning embedded in experience (perezhivanie). A symbol is understood as
a cultural form that mediates subject-subject relationships and their representation in individual conscious-
ness. The paper proposes original techniques for joint work with children and their parents, based on the

use of symbolic forms.

Keywords: subject, symbol, consciousness, subject-subject relationships, interaction, psychological devel-
opment, perezhivanie, psychological structure of the defect, psychological support
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BBenenune

B mpakTmke okazaHUS TCHUXOJIOTUIECKON TTOMOIIN
JIETSIM U TIOJ[POCTKAM 4aCTO TIPUXOJUTCS CTAIKUBATHCS €
3aIIPOCOM Ha PellieHne TEKYIUX IPoOJIeM, BOSHUKAIOIIMX
Ha OTIPeJIeJIEHHOM aTarle Pa3BUTHS M UCXO/THO CBSI3AHHBIX
C MEKJIMYHOCTHBIMU OTHOIIEHUSIMHU UM B3aUMO/EICTBU-
eM C OKPY/KaloUIUMHK JIoAbMU. IIpobsieMbl, 0 KOTOPBIX
WJIeT pedb, MOTYT BO3HUKATh KaK y HOPMAaJbHO Pa3BUBa-
IONINXCST JIeTel ¥ TIOZIPOCTKOB, TaK U Y JieTel U TO/IpOCT-
KOB C JIETKUMW OTKJIOHEHUSIMH B TICUXITUYECKOM Pa3BUTHH.
K texymmm mpobiaeMaM MeRIMIHOCTHBIX OTHOTIEHUIA 1
B3aUMOEHCTBUS MOKHO OTHECTHU: 9MOIMOHAIbHBIE TTPO-
6JieMbl, 1TPOOJIEMbBI B3aMMOJEHCTBHUS CO CBEPCTHUKAMU,
pobsieMbl OTHOLIEHUI ¢ POAUTENSMH, MOBEICHYECKUE
HapyIIEHU, IPOOIEMbI CAMOOTHOMIEHNSL.

Ha cerogugamuuii eHb CYHIECCTBYIOT pa3IudYHbIC
nozxxonsl K ux pemennio. Cpean HUX HanGOJbILEl 110~
MyJIIPHOCTBIO TTOJTB3YIOTCSI Pa3JIMuHble BEPCUU KOTHU-
TUBHO-TIOBe/IeHYecKoi Tepanuu. [Ipumenenne HaxomsT
TakKe PaspabOTKM B paMKax INCUXOAWHAMUYECKOTO U
TYMaHUCTUYECKOTO HANpaBJIeHUl, apTTepanuy, UTrpo-
BOH Tepamnnu, HApPaTUBHON TCUXOJOTHH U /ip. BaxkHo
3aMETUTh, YTO TTPAKTUYECKN BO BCEX PYKOBOACTBAX TI0O
OKa3aHMIO IICUXOJIOTUYECKOU IOMOINM JIEeTIM U IIOJI-
POCTKaM MOAYEPKUBAETCS HEOOXOAUMOCTD YUUTHIBATH
0CO0EHHOCTH MX IICUXUYECKOTO pasBuTisa. OIHAKO 9TOT
MOMEHT, KaK MPABUJIO, JIUIIb YIIOMUHAETCS U HE MOJIY-
JaeT cepbe3Hoil mpopabotku. [lesio 31ech He MPOCTO B
HEOOXOAUMOCTH YYHUTHIBATh BO3PACTHBIE OCOOEHHOCTH
NCUXUKU. YKa3aHHble MpobJeMbl, ¢ KOTOPbIMU CTaJIKH-
Baercst PeGEHOK, ¢ OAHOI CTOPOHBI, SIBJISIOTCA PE3YJib-
TATOM €ro pa3BUTHS, a C JPYTOi CTOPOHBI, CAMH MOTYT
MEHSITh TPA€KTOPHIO PA3BUTHS IICUXUKH.

Kak npaBuio, ncuxosorndeckue MpobieMbl, BO3-
HUKAIOIIMEe Ha ONPEeJeHHOM OTPe3Ke KU3HU pedeHKa,
HEBO3MOJKHO JKECTKO Pa3rPaHUIUTh C OTKJIOHEHUSIMU
B pasBuTH. B 0COOEHHOCTH OCTPO HTOT BOIPOC CTOUT
B OTHONIEHUU TaK HA3bIBAEMBIX JIETKUX aHOMAJIUH pa3-
BUTHSI, CBSI3aHHBIX C HAPYIIEHUSIMU OT/IEJTbHBIX ICUXU-
yecKuX (DYHKIUI, IPUBSI3AHHOCTH, TPY/THOCTSIMU B yue-
HUH, cTIEM(UKOI AMOITMOHATBHOTO PEaTUPOBAHUS U JIP.
Tak, Hanpumep, 3aTPyAHEHUS B TOCTPOEHWY PeYe/[BUTA-
TEJIbHBIX IIPOIPAMM MOTYT CIIOCOOCTBOBATD MOSIBICHUIO
HapymIeHni B KOMMYHUKAIIMHA CO CBEPCTHUKAMM, arpec-
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CHBHOMY MOBEIECHUIO, U30ETaHuI0 OOIIEH S, YTO, B CBOIO
ouepesib, yCyryOJIsieT MCXOMHYI0 MPOOJIeMy PasBUTHSI.
Dopmupyercst ¢BoeoOpasHbIil MATOJOIMYECKUI MK
PasBUTHS, MPUBOAANMN K YCyryOJaeHUo MpobaeMbl.
Jlaxke TIpy HOPMAJILHOM Pas3BUTUU pebeHKa TTPOOIEMBbI
€r0 OTHOIIEHUN U B3aUMOJEWCTBUSI C OKPY KAIOUIMM
MOTYT 3aIyCKaTh MaTOJIOTHYECKNE UBMEHEHUST TICUXIKH.

CkazaHHoe MOABOJINT HAC K HEOOXOIUMOCTH TIOWCKA
MyTeH METO/I0JIOTHYECKOTO COBMEIIEHS PAaKyPCOB ITICH-
XUYECKOTO Pa3BUTHUS U ICUXOJOTHUECKUX MEXaHM3MOB
BO3HUKHOBEHUS TEKYIUX TPOOJEM ITPU OKa3aHUH TICHU-
XOJIOTMYECKON TIOMOTIN ZIETIM U TOApOCcTKaM. VHbIMU
cJI0BaMM, HeOOXOIMMO peliaTh 3aa4i PasBUTHA pebeH-
Ka, peliast Mpo0JIeMbl, BO3HUKIINE HA TaHHOM OTPE3Ke
JKU3HU, U, HA060POT, peras npobJaeMbl PA3BUTHS, YUU-
TBIBATH TEKYIIHE TPOOIEMBI, OTIPEAESAIONHE Crieiu(u-
KY COIMAIBHOM CUTyaIluy PA3BUTHUS.

Ilns storo tpebyercs NOAXOASALIME [TOHSATUNHbII
ammapar u Teopus pasBuTHs. Ha HaI B3I, KyJbTYP-
HO-MICTOPUYECKAsT TICUXOJIOTHS TIPEIOCTABIAET TaKOi
MHCTPYMeHTapuil. B To ke BpeMst TPaKTUKN KyJIbTyPHO-
HUCTOPUYECKON TICUXOJIOTUN, KaK MPABUJIO, HATIPABJIEHBI
Ha pelIeHne 33124 (hOPMUPOBAHNS TICHXUKN W KOPPEK-
[N ee aHOMATBHOTO Pa3BUTH. B 0biacTu, KOTOPYIO
MOKHO Obl10 ObI OTHECTH K cepe AeTCKON menxore-
panuu, K TIPaKTUKE pelieHust JTUIHOCTHBIX MpobJeM,
npobeM, CBI3aHHBIX C EPEKUBAHUIMU PeOEHKa 1 ero
OTHOIIEHUSIMUA C OKPY’KAIOIUMK, MPAKTUKH JAHHOTO
MO/IX0/Ia TOYTH He Pa3pabaTbiBAINCh.

Hamm wmccenoBanms CHMBOJIITYECKH OIOCPENCTBO-
BaHHBIX B3aMMOJIEHICTBIS U OTHOIIEHUH C OKPY KATOINMI
JIOJIbMU Y JIETEN U MOJIPOCTKOB ¢ HOPMAJILHBIM Pa3BUTHU-
€M U C JIETKIMU OTKJIOHEHWSIMU B Pa3BUTUU, MPOBEEH-
HblE C TIPUMEHEHUEM IKCIIEPUMEHTATBHO-TEHETHYECKOTO
MeTO/1a, TPUBEJIN K PACKPBITUIO 3aKOHOMEPHOCTEH U Me-
XaHU3MOB WX Pas3BUTHS U Pa3pabOTKE METOMOB MCHUXO-
gorudeckoit koppeknuu (Polyakov, 2022). 9t meromst
MOKA3aJI1 CBOIO TPUMEHUMOCTD 1 3(h(PeKTUBHOCTD B ITPaK-
THYECKOI paboTe ¢ IEThbMU 1 UX POAUTEJIAMH, HATIPABJICH-
HOW Ha perteHue pobJIeM MEKINYHOCTHBIX OTHOIIEHNUT,
B3aUMO/IENICTBUSI CO CBEPCTHUKAMU W POTUTEIISIMU, CAMO-
OTHOIIIEHUST, SMOIIMOHATBHBIX ¥ MTOBEJEHYECKHUX POOIIEM.
ITO a0 BO3MOKHOCTH Pa3paboTaTh MOAXOM, OCHOBAH-
HBII Ha KYJIbTYPHO-UCTOPUIECKON TICUXOJIOTHH, KOTOPbIIA
MbI HazBasll CyObEKTHO-CUMBOINYECKIM.
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TeopeTnyeckas ocHOBa

O/HOi1 U3 LEHTPAIbHBIX KaTeropui, Ha KOTOPbIX Oa-
3UPYETCS OMUCHIBAEMBII MOJXO/, SBISETCS KAaTETOPUS
cyOBEKT-CyOBEKTHBIX OTHOIIEHUH, TPOSIBIISIIOIIIAXCST BO
B3auMOJIelicTBUN pebeHKa ¢ IPYTUMU JitoibMIL. FIMeHHO
aTa KaTeropus MO3BOJISAET COCMHUTH PaKypC IIPeooie-
HUS TIPO6IEM MCUXUYECKOTO PasBUTHS pebeHKa, KOTO-
POe OIIpeIesIsIeTCst JAHHBIM TUIIOM OTHOIIEHI, 1 PAKyPC
paspelieHus] yKa3aHHBIX paHee TMPobJeM, BO3HUKAIO-
IUX B OIpeleeHHblil BozpacTHON 1epuos. CyObekT-
cyObEKTHBIE OTHOIIEHUSI B KYJbTYPHO-HCTOPUYECKOMN
TICUXOJIOTUN SIBJISTIOTCS abOoil M OMETol BCeX KIroue-
BbIX U3MEHEHUH MCUXUKH pebGeHKa, KOTOPbie MOTYT CO-
BepIIaThest GJarofapst COMUANBHBIM MPAKTHKAM, B TOM
qicsie 0J1aroapst MpakTUKe TCHXOJOTHYECKOI TOMOIITH,
CyObeKkT-cCyObeKTHbIE OTHOIIEHHMST MBI PACCMATPUBAEM
KaK CHMBOJIMYECKH OTIOCPEACTBOBAHHbBIE CYOBEKTUBHO
3HAYMMBble CBSI3U JIBYX Wi Oojiee CyObEKTOB, BbIPaKeH-
HbI€ B UX TTEPEKUBAHUIX U T1€HCTBUIX.

Omnopa Ha kareropuio cyObeKT-CyObeKTHBIX OTHO-
IIEHUI BEJIET K PSY CJENCTBUIA [IJIsI ICHXOJOTMIeCKOI
MPAKTUKY TIOMOIIIH I€TSIM U POIUTEIISIM:

a) TIOMOIIb HANpaBJIeHA B TIePBYIO OYepenb Ha WC-
MpaBJIeHIe WIN MOCTPOeHNE CYOHeKT-CYOBEKTHBIX OT-
HOIIEHUN U B3auMoeiicTBUs peberka ¢ GvKalmmm
okpyskeHneM (Uarie Bcero ¢ poautensimu). [Toatomy,
eci pedyb HJeT BHYTPUCEMEHHBIX OTHOIIEHUSX, TO
BasKHO paboTaTh ¢ ceMbeil B 1eaoM. Pabora Haj 0THO-
HIeHUsIMU pebeHKa CO CBEPCTHUKAMU TPeOYeT yuera X
KOHTEKCTA;

0) uempaBiasa CyObeKT-CyObeKTHbIE OTHOINEHUS K
B3auMozelicTue pebeHka ¢ OIMKANIIIM OKPY/KEHHEM,
MBI BO3/IEfICTBYeM Ha CaM MeXaHU3M IICUXHUYECKOTrO pas-
suTHs. Ha mpo6iieMbl B OTHOIIEHUSAX pebGeHKa ¢ OKpyKa-
IOIUME HEOOXOMMO CMOTPETD C MO3UIIMN UX BIUSHIS
Ha Bech XO7 pa3BuTus. OHU OIEHWBAIOTCS KaK Pa3BU-
Balolle WK MEIIarlre pasBuTiio peberka. IMeHHO
ATOT KPUTEPHUI CTAHOBUTCS KJIOYEBBIM TIPH OIIpesiesie-
HUU HOPMAJTbHOCTH/QHOMAJILHOCTH OTHOIIEHUIT;

B) TeKyIIHe TICUXOJOTHYECKIE TTPOGIEMBI 3a4aCTYIO
SIBJISIFOTCS peakiineil peGeHKa U ero OKPY/KEHUs Ha ero
UHIUBUJIyaJIbHbIE TICUXO(DU3UOTIOTHUECKUE OCOOEHHO-
ctu. Takas peakiius siBJIsIeTCSI CBOETO POJIA COBMECTHBIM
HepeKUBaHUEM T10 OBOALY 9THX 0COOEHHOCTEHA.

[Ipobiema cOBMECTHOTO OBITHS 1 PA3BUTHUA pedeHKa,
pobseMa cyObeKT-CyObeKTHBIX OTHOIIECHUN B (heHOMe-
HAJIbHOM IIJTAHE CTABUT BOIIPOC O GOpMe CYIIIeCTBOBAHUS
OJIHOTO CYOBEKTA JIJIST APYTOTO — peheHKa s OKpysKa-
oNMX (B MEPBYIO 0YePEIb POJUTENEH UITH ONIEKYHOB) 1
OKpysKafoImux a1 peberka. Kak Ha ICHXOJOIHMIECKOM
ypoBHe JIpyroii cytiecTByer st pebeHKa 1 peOeHOK st
JIpyroro? B aTOM KOHTEKCTE MBI IOJKHBI 00PATUTHCS K
pobsieMe cozHanust. KyJbTypHO-HCTOPUYECKAsT TICHXO-
JIOTHS TI03BOJISIET TIPENCTABUTh CO3HAHME KAaK (DYHKIU-
OHAJILHBIN OPraH MCUXUKK YeI0BeKa, 00ecednBalonit
TOCTPOEHNE OCMBICTICHHBIX OTHOIIEHUN U B3auMOjeii-
CTBUST ¢ MUPOM, (POPMUPYIONINICS B OHTOTE€HE3e B CYOh-
eKT-CYOBEKTHOM B3aMMOJeiicTBIM, U paboTa KOTOPOTO
OTIOCPE/ICTBOBAHA MCIIOJIB30BAHNEM KYJIbTYPHBIX (HOpM
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(3uakoB u cuMBOJIOB) (BoiroTckuis, 1982, 1983a; Jleon-
TheB, 1983; 3unuenko, 2006).

B noruke KyabTYpPHO-UCTOPUUECKOM TICUXOJOTHH HE
JiE000i1 OIBIT BBIPAXKAET CO3HAHUE BO BCell mosHoTe. Kak
u3zBectHO, JI.C. BbIrOTCKUIT CBSA3BIBAJI TPOUCXOK/IEHUE U
paboTy co3HaHUSI YeJOBeKa ¢ OTHOIIEHUSIMU, BO3HUKA-
IOHUMU MEK/Y JIIOJBMU U BBIPDAKEHHBIMU BO BHEIITHEM
B3aUMMOJICHCTBUH, a MOJIIPHON eJIWHUICH ero aHau-
3a cunran nepexuBanue (Bepecos, 2016; BeiroTckuii,
1983a, 2001), B KOTOPOM B TIPEJIOMJIEHHOM BH/I€ TIPe/l-
cTaBJIeH He TOJIbKO caM pebeHOK, Ho u JIpyroii: «Bes-
Kasl BbICIIasl TNCUXMYecKass (DYHKIMS OblIa BHENTHEH
MOTOMY, YTO OHa ObLjTa COIMAIBHOI paHbIle, YeM CTajla
BHYTPEHHEH, COOCTBEHHO TICUXUIECKOH, (DYHKIINEH, OHA
ObLIa TIPEKE COIUATBHBIM OTHOIIEHHEM [IBYX JIIO/CH>
(Boirotcknit, 1983a, c. 145). IlepexmBanue mpeacTas-
JIIeT OTHOIEeHKs pebeHKa ¢ OKpyskaolieil cpepoii (Bbi-
rotckuii, 1984, 2001). ITo Bompocy o cB43u TiepeRMBa-
€MOTO OIbITa U co3Hanus oH nuireT: «Co3HaHue cBoUx
repe;kUBaHUi U O3HAYAET He YTO MHOe, KaK UMEHUe NX
B KauecTBe 00beKTa (pasapaknuTesis) sl APYTHX mepe-
skuBaHuil. Co3HAHME eCTh TepeKuBaHue MepesKMBaHUIM,
TOYHO TaKUM ke 00pasoM, Kak IePeKUBaHKEe IPOCTO
CyTb IlepeskuBaHus IpeaMeToBs (Boirorckuii, 1982,
c. 88—89). Takum 06pazoM, akTyanusupyercst pediek-
CMBHas1 IPUPOJIA CO3HAHMSI, €r0 CIOCOOHOCTh Pearnpo-
BaTh Ha TICUXOJOTHYECKUIT OMBIT CyOBEKTa, 32 KOTOPOI
CTOUT peasibHOe B3aMMOJIEHCTBHE C JIPYTUMU JIIOJbMU.
@.E. Bacwmiok u T./I. Kapsiruna moguepkuBaior, 4o He
BCSIKUI OTIBIT SBJISIETCS MEPEKMBAHUEM, A JIUIIb TOT, B
KOTOPOM IIPE/CTaBIeHo oTHOIIeHre cybbekTa (ero )
K atomy onbity (Bacumiok, Kapsaruna, 2017). H.E. Be-
pakca oTMeuaeT HEBO3MOKHOCTH MOCTPOEHUS W M3Me-
HeHUs] OTHOIIEHUH pebGeHKa ¢ OKPYKAIOIIUM MUPOM K
OBJIQ/IEHUS KYJIbTYPHOU (hOPMOI KaK IMTCUXOJIOTUUECKIM
opyaneM, MUHYs KaTteropuio mnepesknBanus (Bepakca,
2024). Ilpn ommcannm kpusuca cemu Jyet JI.C. Boirot-
CKWIT OTMEYaeT, YTO COIUAIbHAS CUTYAIUs PA3BUTHS, T.
€. OTHOIIEHNUsT peOeHKa ¢ OKPYIKAIOIIUMIE JIOIbMU, CKJIa-
JIBIBAOIINECST K OIPEEJEHHOMY BO3PACTY, MOTYT OBITh
MPOAHATIM3UPOBAHBI C TIOMOIIBIO KATETOPUU TTEPEKNBA-
nug (Beirotckuit, 1984). CTpyKTypHBIH acrekT co3Ha-
HUS U niepeskuBanus rpezicrasien B tpyaax JI.C. Boi-
rorckoro, A.H. JleonTteesa, B.Il. 3uHuenko, B KOTOpPbIX
HEM3MEHHO TOYEPKUBAETCS BA’KHOCTH CMBICIOBOM
obpasylolieil, pacKpbIBalolell OTHOLIEHUS CyObeKTa ¢
mupom (Beirorckuii, 1982, 19836, 1984, 2001; 3asepiu-
Hesa, 2015; 3unuenko, 2006; Jleontnes, 1983; ITosakos,
2022a, 20226).

Taxum 06pa3oM, UMEHHO PaboTa ¢ 0CO3HABAEMBIMU I1€-
PEKUBAHUSIMHE SIBJISIETCST KJTFOUOM K TIEPECTPONKE CyOheKT-
CcyOBEKTHBIX OTHOIIEHUI pebeHKa ¢ OKpysKatomumu (1 co-
OTBETCTBEHHO COIMAJILHON CUTYAI[UU PAa3BUTHST) B PAMKAX
TICUXOJIOTHYECKON TIPAKTUKW U TPUBOAUT K U3MEHEHUIO
CyObEKTUBHON 3HAYUMOCTH JJIS HEFO IMPOMCXOMAILETO, a
TaKXKe ero JiefictBuii (1MoBe/ieHrs ) U aMoIuil. B mpakTu-
4eCKOM IIJIaHe TaKkKe HeoOXOAMMO OTMETUTh BaXKHOCTh pa-
GOTBI HE TOJIBKO € TIePEKUBAHUAMU CaMOro peGeHKa, HO U
€ro OKpysKeHUs (pouTesieil 1 p.). ITO CO3/IaeT yCIOBUE
JUIST X BCTPEYH, JIJIsl TIOHUMAHUST U IPUHSITUS IPYT IPYTa,
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JieaeT peasbHbIM cyObekTHOE ObiTHe JIpyroro. 3auacTyto
JUISL PereHuns IpobJIeMbl, ¢ KOTOPOH 0OpalaeTcs: ceMbsl,
JIOCTATOYHO POJUTENSIM U PEOEHKY Y3HATD O MEPEKUBAHN-
ax apyT apyra. OTHOIIEHNS ¥ CO3HAHKE B JAHHOM KOHTEK-
cTe — HTO J[BE UIIOCTACH eMHOI peaibHocTi. Paboras Hajl
0CO3HABAEMBIMU [IEPEKMBAHUSIMU, MbI U3MEHsIEM OTHOIIIE-
Hs peOeHKa ¢ OKPY/KAIOIIMMIL

Oco3Hanue cojiep:KaHust NepesKUuBaHUsT TPUBOIUT K
KaueCTBEHHOW TMepecTpoiike CyObhEeKTHOW aKTHBHOCTH
peberika/poauTesis u oBiageHuio eio. [Toaromy usmene-
HUe TIOBe/IeHNs M OMOIIMII B JAHHOM CJIydyae He sIBJISET-
cst caMoTt1esiblo. OHU MEHSTIOTCST BCJIE/ICTBUE U3MEHEHUST
cyOBEKTUBHON 3HAYUMOCTH (CMBIC/IA) TPOUCXOSIIEr0
1Uist peGeHKa 1 €0 POAUTEJICH, BCIEICTBAE U3MEHEHIISI
UX TepekuBanns. BaKHOCTh cO3lanns MPAKTUK HA OC-
HOBE KyJbTYPHO-UCTOPUYECKOHN TCUXOJOTUH, HAIlpaB-
JIEHHBIX Ha Pas3BUTHe CyOBEKTHOCTH PeOEHKA, OTMEUaeT
E.H. Connarenkosa (CommaterkoBa, 2025).

Oco3Hanue ombITa TPOUCXOAUT C TOMOIIBIO HCIIOJIb-
30BaHUS KYJIbTYPHBIX (DOPM — 3HAKOB U CUMBOJIOB. M bl
pasrpaHUYMBaEeM 3HAKHM ¥ CUMBOJIBI, KaK 110 UX HAIIPaB-
JIEHHOCTU Ha Pa3JIMYHOE CO/EpPIKaHUe OIIbITA, TaK U 110
TICUXOJIOTHIECKOMY 00eCTIeUeHUT0, HEOOXOMUMOMY JIJIsSk
osaagerust umu (ITosskos, 2022a, 20226). 3Hak pac-
CMaTpPUBAETCST KaK KyJbTypHast (hopMa TPECTaBICHUS
B CO3HAHUU CYyOBEKT-OO0BEKTHBIX OTHOIIEHUI U TIpe]-
METHBIX JeicTBUil (mesaTespHoctr). CUMBOJI — Kak
KyJbTypHasi (hopMa BBIPaKEHUS] YHUKAJIBHBIX CYOb-
eKT-CyOBbEeKTHBIX OTHOIIEHMI, Kak (opMa co-ObITHs,
MPEJCTABIEHUST CYObEKTHON PeabHOCTU B CO3HAHUM
yesoBeka. CrieZ1oBaTe/IbHO, OCO3HAHUE U TIEPECTPOMKA
CyOBEKT-CYOhEKTHBIX OTHONICHUH ¥ B3aUMOJICHCTBUS
MPE/INoJIaraeT MCIoAb30BaHue mpu paboTe ¢ AeTbMHU U
POAUTEISIMI IPEUMYIIIECTBEHHO CUMBOJINYECKUX (DOPM.

Ham npeacrasisercs 1enecoobpasibivM — audde-
PEHIIMPOBATh Pa3JUYHble CUMBOJUYEcKUEe (HopmMbl B
3aBUCUMOCTH OT WX TICUXOJOTUYECKUX (DYHKITUI, BbHI-
MOJIHSAEMBIX B CTPYKTYPE CO3HAHUs 4deoBeka u obe-
CTIEYMBAIONINX €r0 CTAHOBJICHWE U CYIIECTBOBAHUE KaK
cyObeKTa B3aUMOJEHCTBUSI M OTHOUIEHUH C JAPYTUME
aogpmu (Tosskos, 2022a, 20226). Hanpuwmep, tpu
HEOOXOAUMOCTH paspelieHust 1podseM, CBSBaHHBIX C
nepekuBanueM COOCTBEHHON UAEHTUYHOCTH Y JeTell,
HaunHasg ¢ 9—10 Jer, NpoayKTUBHO UCIOJIH30BATH aAB-
tobuorpaduueckue Happarussl (Hypkosa, 2022; ITous-
KoB, 2022a; White, 2007).

[na yuera MHAWBUAYATBHBIX TMCUXO(MHU3NOJOTHYE-
CKUX 0COOeHHOCTEH pebeHKa, a TakKe MepeKuBaHui,
CBS3aHHBIX C HUMH, Mbl HCIIOJb3yeM IMOHSTHE ICHU-
XOJIOTHUECKON CTPYKTYPBI JleheKTa, MpenIoKeHHoe
JI.C. Beirorckum, passuroe B Tpyaax B.J. JlyGoBckoro
U JIoNoJHeHHOe B Hamux paborax (Buirorckumii, 19836;
Jly6osckuii, 2018; IToasikos, 2024). o ncuxosornye-
CKOIl CTPYKTYPOU JleheKTa MOHUMAETCST MepapXuiecKu
OPraHM30BAHHASI MOJIEJIb OTKJIOHSIONIErOCsS ICUXUYe-
CKOTO pa3BUTHsI pebeHKa, BKIIOUAONast B ceOst siIePHBIT
nedekr (HapylieHre, 0cOOEHHOCTD), KOTOPbIii Olpee-
JISIET BECh CIIEKTP YACTHBIX MPOSIBIEHUI aHOMAJIbHOTO
Pa3BUTHS, a TaKyKe PEaKInio Ha Hero cyObekTa. K man-
HOMY TIOHSITUIO BaXKHO 00OpAIaThCs ISl PACKPBITHS Me-

74

XaHN3Ma BO3HUKHOBEHUS IICUXOJOTMYECKON Hp06JIeMbI
" omnpeaeseHnAa OCHOBHBIX MUIIIEHEN IICUXO0JIOTUYECKON
MOMOIIH PeOEHKY.

[TporJLTIIOCTPUPYEM BBICKA3aHHbIE TIOJOKEHSI TIPU-
MEPOM U3 TPAKTUKHU, KOTOPBIA MBI TIPOIOJIKIM paccMa-
TPHUBATD 110 ME€PE NU3JIOKEHUA MaTepraJjia CTaTbH.

Poaurenn 1eBoYKK 8 JIET ¢ COXPAHHBIM MHTEJIEKTOM 00-
PaTHIMCh 32 HOMOMIBIO 110 TIOBO/LY ayTOarpecCUBHOrO MOBe/e-
Hus pebenka (Ober, Hapamaer, 063biBaer cebs). Lleab mcuxo-
JIOTMYECKON MOMOIIN He B TOM, 4YT0ObI M30aBUTHCS OT JAHHOTO
IIOBe/leHNA, a B TOM, qTO6bI IIOMOYDb ITIOHATDH HCI/IXO]]OT‘V]‘{CCKV[ﬁ
MeXaHH3M ero BOSHUKHOBeHUsI. 1151 5TOro HeoOX0UMO y4ecTh
UHIMBUAYAIbHbIE  [CUXO(DUBUOJIOTHIECKIE  O0COOEHHOCTH
obenx cTopoH OTHOmEHUH (B 0COOEHHOCTH MaTepu U CaMOTo
peGeHKa), a TakKe PACKPBITH CUMBOJIUYECKYIO TIPEACTABIECH-
HOCTb UX IEPEKUBAHUIl B CBsi3u ¢ rpoucxomsimM. OcobeH-
HOCTU [AE€BOYKU 3aKJIIO4YaJIMCbh B BBICOKOIL 3MOL[I/IOHHJU::HO[7[
OTKJIMKAaeMOCTU peGeHKa Ha SMOLMK APYruX (B 0COGEHHOCTH
Martepu), KOTOpble B COYETAHUU C TPEBOKHOCTBIO MaTepU 110
HOBOJY SMOLMOHAIBHOIO KoMpopTa pebeHKa II0POKAAIN 0CO-
ObIil LIMKJI B3aUMOJIEHCTBHS B CUCTEME «POAUTENb—PEOEHOK>.
[Tocko/bKy [€BOYKa MOCTOSIHHO YyBCTBOBaja OECIIOKOHCTBO
Marepu U cuuTasa cebs ero NpUIMHOMN, 9TO IIPUBOAMIIO K BO3-
HUKHOBEHUIO HENpPUSATHS JeBOYKOil camoli cebs. PaGora Haz
U3MEHEHNEM OTHOIIEHHs MaTepy K SMOI[MOHAIBHOMY COCTO-
aumio peberKa, a TakKe crocobOB pearnpoBaHus Ha HEro 1o-
BJIMSLIIA HA [IPOSIBJICHIE SMOIMI IEBOUKH, €€ OTHOIIIEHE K cebe
U, KaK CJIeJCTBUE, Ha COCTOSIHIE MATEPHL.

IlenTpanbHas uaest CcyoObeKTHO-
CHMBOJIMYECKOTO MMOIX01a

InaBHasg wugesds CyOBEKTHO-CMMBOJUYECKOTO IOJI-
XOJIa 3aKJIOYAETCS B OKa3aHWM TICUXOJIOTHYECKOH T0-
MOII peGEHKY W €ro POJMTEJNSIM, HallpaBJIeHHOH Ha
HEepPecTPOKY UX CYOBEKT-CYOBEKTHBIX OTHOIICHUN U
B3aUMO/IEIICTBUS TOCPEACTBOM PabOTHI HAZl OCO3HAHUEM
CMBICJIOBOTO COJIEPKAHUS MEPEKNBAHNN, TPECTABIISIO-
VX 3TH OTHOIIIEHUST B CHMBOJIMUECKO# (hopMme.

IToxxox HalIpaBJIeH Ha PasBUTHE U MOALEPKKY CyOb-
eKTHOCTH PeOEHKa, BKIIOYAIOIIEH 0CO3HAHNE 1 PeaIn3a-
IIUI0 3HAYUMBIX OTHOTIIEHUI C MUPOM, B TIEPBYIO OYEPE]IH
co sHaunMbiMu pyrumu. CyObeKTHO-CUMBOINYECKUIA
HOZIXO0J] — 9TO OMOIIIb PeOEHKY 1 POAUTEISIM BO B3aM-
HOM PaCKPBITUM CMBICJIA CUMBOJIMYECKUX TPOSBIEHUI
cyOBbeKT-CyOBEKTHBIX OTHOIIECHHIA.

Buerrnue mposiienus cyObexta (pebeHKa, POH-
TeJisl, CBEPCTHUKA) W CTOSMINI 32 HUMU YyBCTBEHHBIN
KOMIIOHEHT TEPEKNBAHNN PACCMATPUBAIOTCS KaK CUM-
BoJIMUECKUE (DOPMBI, BBIPAKAOIINE TO, UTO CYOHEKTHB-
HO 3HAYMMO JIJIsT HETO, TIPE/ICTABJISIET €r0 OTHOIIEHUS C
MUPOM ¥ B TIEPBYIO OUEPEH C APYTUMU JTIOBMHA.

[Tomorb agpecoBaHa IeTsIM 1 MOJPOCTKAM B Jiaria-
30He 6—19 J1eT, a TaksKe UX POJUTEIISIM.

Bepremcst k mpuMepy U3 IPaKTUKH.

Ananusupyst 1pobJieMy ayTOArpecCUBHOTO TTOBECHNUS Jie-
BOYKH, HEOOXOIMMO Pa3obpaThCsl, YTO UMEHHO OHO 3HAYMJIO
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2t Hee. Mbl IIPUIUIN K MOHUMAHUIO, YTO OHO OBIJIO BbIpaKe-
HUEM OTHOIIeHUud K cebe; TO, 4TO OHa cuuTata cedd IIOXOil,
BBIPAXKAJIO €€ MePeKMBAHNE OTHOIIEHWI ¢ MaMOIi, CUUTAs, YTO
MaMa HM3-3a Hee CTpajaeT. B cBoio ouepenb MaTh JI€BOYKHU, HA
doHe CBEPXIIEHHOCTH [JIs1 Hee 3MOIMOHATIBHOTO KoMdopTa
JIOYEPH, UCTIBIThIBaIa 6ECIIOKOMCTBO, a TakKe Geccuime n3-3a
TOTO, YTO He MOTJIa TOMOYb cBOeMy pebeHKy. JlaHHbIii mpruMep
MOAYEPKUBAET HEOOXOANMOCTD TOMOIIY B OCO3HAHMU CUMBO-
JIMYECKOTO COAEPIKAHNUS TEPEKUBAHNN 00ENX CTOPOH — y4YacT-
HUKOB OTHOIIICHUI.

Ocoboe 3HaueHMe TPUIAETCS] BOBJICUEHUIO B paboTy
MaKCHUMaJIbHO BO3MOKHOTO YMCJIAa HEMOCPEJACTBEHHBIX
YYACTHUKOB OTHOIIEHUN ¢ peGeHKOoM. Tak MOKHO MO-
MOYDb UM «YBUJIETh» W MIPUHATD JAPYT IPYTa, MOHATD, YTO
CKPbIBAeTCA 32 BHEITHUM T10BeJIEHUEM, dMOIIMOHAIbHbI-
MU TIPOSIBJIEHUAMM 1 BBICKA3bIBAHUSIMHU, A TAKXKe 3HAYU-
TEJBHO OBICTPee OOBEKTUBU3UPOBATH CYIIECTBYIOINIIE B
orHomeHustx mpobyembl. CoBMecTHast paboTa CITysKUT
CBOETO POJla KaTaJIU3aTOPOM U3MEHEHUH.

MMenHo pabota ¢ CUMBOJIMYECKON TIPEICTaBICHHO-
CThIO MIEPEKUBAHNI B CO3HAHUK CyOhEeKTa — KJIHOY K I10-
CTPOEHUIO TICUXOJIOTHIECKOHN MPAKTUKY, HAITPABJIEHHON
Ha pelleHle TIOBEEHICCKIX, SMOIHOHAIBHBIX MTPOGIEM
U mpobsieM OTHOIIEHWI ¢ OKPYJKAIOIUMU U K CAMOMY
cebe. B cumBosmueckux opMax mnepekuBaHust 00beK-
TUBUPYIOTCH, CTAHOBATCS JTOCTYIHBIMU 71T OCO3HAHUS
OKpysKaomumMu 1 camuM cyObekTom. Takske ciepyer
YYUTBIBATD, YTO ATU MPOOIEMBI 3a4aCTYIO JIEKAT B OCHO-
BE TPYAHOCTEH B YYCHUM Y IIKOJIBHUKOB, A€BUAHTHOTO
HOBe/IeHMS Y TI0IPOCTKOB, a TaK)Ke SBJISAIOTCS OJHUM U3
BaKHEHTITIX (haKTOPOB aHOMATHLHOTO Pa3BUTHS PebeHKA.

Slapom nepexuBaHUs  ABJISETCS CyObBEKTUBHAs
3HAYNMOCTD WJIM CMBICJI TOTO MJIM WHOTO COJIEP:KaHN
ombita. OHa Beerjila MHAMBUyabHA U YHUKaAbHA. O1-
HAaKO JIJIS PACKPBITUS CMBICTIOBOTO COJIEpP;KaHUs Tiepe-
JKUBaHUST HEOOXOMMO BBISIBUTD €T0 YyBCTBEHHO TIPEJI-
CTaBJIEHHbIE COCTABJISIONINE — JBU)KEHUS, OLYIIEeHUsI,
00pasbl MpeJICTABIEHNUs], MBICJIH, UMITPECCUBHBIN KOM-
[IOHEHT dMOIIMIL, moby:xkaeHus K aeicreuio u ap. Cie-
JIyeT OTMETHTD, YTO OHU BaKHBI HE caMu 0 cebe, a Kak
CPe/ICTBO OCO3HAHUS CMBICJIA.

CMBICITIBI IePEKUBAHUI MOTYT OBITH HATIPABJIEHBI Ha
Jlpyroro win Ha caMoro cebst, a TaKKe UMETh Pa3IndHOe
cozep:kanme. B mepeskmBaHUM B MTPEJIOMJIEHHON WH/N-
BUAYAJIBHBIMU 0COGEHHOCTAME cyObekTa (hopme mpej-
CTaBJIEHBI KOJUIM3WH, TOPOK/ICHHBIE HECOBITQ/[eHUEM
MO3UIINI YYaCTHUKOB oTHomennit. Kosmanm onpene-
JISIOT CMBICJI JIaIbHEHIINX U3MeHeHUH cyObheKkTa 1 co3-
JIAI0T MOTUBAIIMIO JIJIST IPOSIBJIEHUS CYyOBEKTHON aKTHB-
HOCTH, 00eCTIeYrBAIONIEi 9TH U3MEHEHS.

Kosuzuu MoryT 00pa3oBbIBATHCS U3 TPOTUBOPEUHIA
MEXK/Y CIIOCOGHOCTSIME W JKeTAaHUAMU PeBeHKa, MEK/LY
TEeM, YTO [Tl HETO BaJKHO, U T€M, YTO BAXKHO [IJIST POJIU-
TeJIst, MEKy JKestanneM peberKa U TpeboBaHueM B3poc-
goro u ap. Hampumep, peGeHOK XOYeT, 4TOObI ¢ HUM
JIPY>KUJIA CBEPCTHUKH, & €T0 He TPUHUMAIOT; TKOJbHUK
BejieT celst BBI3BIBAOIIE B IIIKOJIE, CPhIBast YPOKH, a YUU-
TEJIST U POAUTENU TPEOYIOT COOIOEHNS TTPABUJI TTOBE-
JIEHVS; TTO/IPOCTKA CKOBBIBAIOT TEPEeKUBAHUS CUJIBHON
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TPEBOTM U COOCTBEHHOI HECOCTOSITEIBHOCTH, OT KOTO-
PBIX OH X0UeT M30ABUTHCS U TI0 TIOBOLY KOTOPBIX POJIU-
TEJIU WCIIBITHIBAIOT PACTEPSIHHOCTH; PEOCHOK BMA/aeT B
APOCTb OT IEPEKUBAHKUA COOCTBEHHOIO GECCUIUs IIPU
BBITIOJTHEHU Y TIKOJBHBIX 33/aHUil; peOEHOK CTPEeMUTCS
JIOHECTH JI0 POAUTENEH CBOM MEPEKUBAHUSA, & OHU eMy
He BepaAT U MH. p. Ciie/lyer yuuThIBaTh, 4YTO TO3UIIUSA
(orHomenue) JIpyroro MoxeT ObITH TIPEICTAaBICHA BO-
BHE (MOBEICHUEM PEATHHOTO YETIOBEKA), & MOJKET ObITh
HUHTEPHOpHU3NpoBaHa pebeHKoM. B mocienrem ciydae
npama GymeT pa3BOpauMBATLCS BO BHYTPEHHEM ILTaHe
cosHaHus camoro peberka. ITo cyTu, apama pasBUTHS
pebeHKa Tak MW WHAade CBSI3aHA C €r0 HeCOOTBETCTBHU-
eM TOMY, KaK ero BUASAT OJuskue Jiroan. 11oatomy mpu
OKa3aHUU TTOMOIIN 0COOEHHO BayKHO MOMOYb OCO3HAThH
camMoMy peGeHKy ¥ ero OJIM3KUM TO, KeM OHM €r0 BUST
(M XOTAT BUJIETD), U TO, KEM OH ABJISETCS.

B ncuxomoruyeckoil mpakTuke BaXKHO YIUTHIBATH HE
TOJILKO COJIEPIKAHUE U CMBICI KOJUTU3UU JUUISA KaXK0H U3
CTOPOH OTHOIIEHUH, HO ¥ PEAKIIUIO Ha Hee 9TUX CTOPOH.
B saBucuMoCTH OT peakiuyl Ha KOJUIU3UIO MOCJCHSIS
GyJIeT BBICTYATH HCTOYHUKOM TIPOOIEM B PA3BUTHH pe-
GeHKa MM ICTOYHUKOM €T0 HOPMaJTbHOTO Pa3BUTHSL.

Peaknus cyObekTa Ha KOJUIUBUIO MOXKET ObITh MpPE-
craBJjieHa pasHbIMU THIaME. KOJIM3Ks MOJKET He 0CO3-
HaBaTbCsl, WIHOPUPOBAThCst (M30eraHme), THIEPKOM-
TIEHCUPOBAThCs  (TIPEOJI0JIeHe  OTPAaHWYEHUN), MOXKeT
MO/IABJISATHCS JKEJIAHNE, CTOSIIIEE 32 Hell; peOEHOK MOKET
MPOCTO MOAYUHATLCS TpebOBAaHUAM (OKUIAHUSIM) B3POC-
JIOTO WJIX CBEPCTHUKOB, 3a0bIBast O COOCTBEHHBIX CTPEMJIE-
HUSX; BOBMOXKHO [TPOSABJIEHIE arPeCCUU B OTBET HA KasKy-
Ieecst HelpeoAOJINMBIM TPOTUBOPEYNE; BO3MOKHO TAKIKe
MPUHSATHE IPOTUBOPEUHS ¥ TOVCK Ty TeH ero pasperieHust
u 1p. Peakiwst peberika u poautesieil Ha KOJUTM3UIO cama
MOSKET OBITH TPEIMETOM TPAKTHYECKOH PabOTHL.

OG6paruM BHUMaHKE Ha BaKHOCTb pabOTHI HaJl CyOh-
eKT-CyOBEKTHBIM B3aMMOJEHCTBUEM B cucreMe <«pebe-
HOK—POJINTENIb> Ha IPUMEPE U3 TPAKTUKH.

[TonuMaHe MaTepblo AEBOYKU TOIO, YTO OHA CaMa CBOMM
OTHOIIEHHEM ¥ HOBEAEHNEM NOAAEPKUBAET U YCUINBAET He-
NpUATHE [eBOYKOIi cebsl 1 ee arpeccuio B CBOI azapec, noby-
JMJIO ee K M3MEHEHUIO CBOEro OTHOIIEHUS K a(PeKTUBHBIM
NPOSIBJIEHUAM JIeBOYKK. B pesysibraTe J€BOUKa CTajia B Tede-
HUE KaKOTO-TO BPEMEHH, 110 MHEHUIO MATEPH, <MCIBbITHIBATD,
IPOBEPSITh HA POYHOCTh» OTHOIEHUE K cebe (Kpuua, yaapsis
cebst). OHAKO 3aTeM JIeBOUYKA YCIOKAUBAIaCh, YOEIUBIIKCH,
YTO HUYETO IIOXOT0 ¢ MAMOU He IIPOMCXO/UT, IOCKOJIbKY T0-
CJICIHSAS He TIPOSABJISAIA HETATUBHBIX TIePEKUBAHMIA.

Panee 1y Matepu OBLIO KM3HEHHO HEOOXOAMMO obectie-
4UBATh SMOLMOHAIbHOE U (PU3MUYECKOe OJIAroI0Nydnue CBOe-
ro pebenka, a peOeHKy — 4yBCTBOBAaTb CIIOKOICTBHE MaTep.
VIMeHHO M3MeHeHHe OTHOIIEHUIT K B3aUMHBIM IIPOSIBJIEHISIM
Marepy 1 pebeHKa MPUBEJIO K M3MEHEHUIO TTIOBEJEHUS U OMO-
[IMOHAJIBHOTO COCTOSIHUS 1eBOYKU.

B apyrom Haiiem 1puMmepe 3arpoc Matepu ObLI CBSI3aH C
HeIpueMJIeMbIM TIoBefieHueM ero cbia 10 siet B 1ikoste, Hera-
TUBHBIM OTHOLIEHUEM K yue(e, BBIIOJHEHUIO JOMAITHUX 3a/1a-
HU 1 HETIOC/TyIaHEeM.
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MaJII)‘H/IK TIPOABJIAT NEMOHCTPATUBHO-BbI3bIBAIOIIEE 110~
BeJleHNe B IIKOJIE, TACCUBHOE COMPOTUBJIEHHE MaTepu (UTHO-
pupoBanue ee TpebOBaHMUI ), OTKA3bIBAJICA [€JIaTh YPOKU JIOMA.
Marp 3aHUMasIa, I0CTATOYHO JKECTKYIO TTO3UIHIO B €T0 aJPec,
TpeboBasia coOMIOIEHNsT COMATBHBIX HOPM 1 00SI3aHHOCTEH.

OrtHorrere yanresieil 1 coOCTBEHHON MaTepu TIEPEKUBAIICH
pebEHKOM KaK OTpaHUYMBAIONIAE €T0 CITOCOOHOCTD AEeHCTBOBATD
aBTOHOMHO, CAMOCTOSITEJIBHO OIPE/IENSITh CBOU JIeiicTBUsT. AHO-
MaJTbHOE MOBEICHIE MATBINKA CUMBOJIMYECCKY BBICTYITAIO CBOEO-
GpasHbIM [IPOTECTOM TIPOTUB TAKOTO OTHOILIEHUS K cele.

Ocosnanne pebEHKOM M MaTepblo JAHHOTO KOH(DJIMKTA
(KoM3uN ) NOGYANIIO NX UBMEHUTH CBOU OTHOLICHUS 1 TI0BE-
nenue. Panee MaTh MCIIBITBIBAIA HEOOXOAMMOCTD KOHTPOJIAPO-
BaTb CBOETO CbIHA, a OH — OTCTanBaTb CBOIO aBTOHOMMIO.

Takum o6pazoMm, B paMKaX CyObeKTHO-CUMBOJIM-
Y4eCKOTO ToIX0/a paboTa BelleTcst B TIEPBYIO OYepelhb ¢
CyOBEKT-CYOBEKTHBIMI  OTHONICHUSIMH, TIPE/ICTABJICH-
HBIMU B [I€PEKUBAHUAX UX YYaCTHUKOB U BbIPAKEHHDI-
MU B UX B3aUMOJICHCTBUM, B HAIIPABJIEHUU TaKOTO W3-
MEHEHUS 9TUX OTHONIEHUH, TPU KOTOPOM UX YUYaCTHUKH
MOHMMAIOT, MPUHUMAIOT W YYUTHIBAIOT CYOBEKTHOCTb
npyr npyra. IMeHHO Takue OTHOIIEHUS 3aITyCKaloT Me-
XaHU3MbI HOPMAJIbHOTO PA3BUTHS peOEeHKA.

MeTtoapl MOMOIIHA

[IpumeneHre MeTOMOB TIOMOIIU HE CJEAyeT OTO-
JKIECTBISATh C JKECTKOUW TexHoJoruei. Bo-mepBbix, nx
BBIOOD, (hopMa, colepsKaTeIbHas HAIIOJIHEHHOCTD 1 110~
CJIEJIOBATEILHOCTh TPUMEHEHUsT BO MHOTOM OITpe/Ieisi-
10TCS1 COOCTBEHHON aKTHBHOCTBIO ¥ TIPEIIIOUTEHUSMI
pebeHka u ero poxauteneid. OmxHoMy TompoizeT pabora
¢ aBToOMOrpaMUECKUMHU HappaTUBaMu, JPYroMy —
JieTKa W3 TJIACTWJIMHA, TPETheMy — WCIOJIb30BaHUE
Metadop. BakHo, 4TOObI CyOBEKT caM TTOPOKIA WJIH
noabUpasl CUMBOJIMYECKUE (POPMBI, BBIPAKAIOIINE €0
TepeKnBatme, a He NCIOJIb30BaJ TOTOBbIE WA CO3/IaH-
HbI€ TICUXOJIOTOM CHMBOJIMYECKKE 00pasbl (9TO MOKHO
Jieath B KpaitHuX caydasx). Ciaenyer OTMETHTD, YTO B
MICUXOTEPAIEBTUUECKUX TIOX0/IAX YaCTO TPEIaraioTcst
«rotoBbie» MeTadopbl At paborsl ¢ Kanentom (Cron-
napa, Adapu, 2021). Bo-BTOpbIX, OUH U TOT K€ METO/[
MOJKET MCTIOTh30BATHCS JIJISI PEIIEHUs PAa3HbIX 3a/1a4 U
MOJKET aJIalITUPOBATBCS IO/ KOHKPETHYIO CUTYAIIHIO.
Takum 06pasoM, CyOBEKTHO-CUMBOJUYECKHUN TTOIXO]
aanTupyer crnocoObl paboThl MO KOHKPETHBIH KOH-
TEKCT, OOYCIOBJIEHHBIN 3alIPOCOM CEMbH, COEPKAHIEM
POOJIEMBI, ICHXOJIOTMYECKUM BO3PACTOM pebeHKa, 0Co-
OGEHHOCTSAME CeMEHON CUTYalUU, STAIlOM IPOPadOTKH
pobJIeMbl, @ He UCIIOJIb3YeT 4acTo MPUMEHsIEMbIe IPO-
TOKOJIBI TEPANeBTUYECKOTO BMENIATeNbCTBA, OTPasKa-
IOIAE JKECTKYIO TIOCTEI0BATEIbHOCTh MTPUMEHSIEMBIX
neiictBuii. Kpome Toro, mpuMeHeHne mpoToKoJI0B TOMO-
U CKOPeEe BO3MOKHO B MTPOOIEMHO-OPHEHTHPOBAHHBIX
nozaxogax. CyObeKTHO-CUMBOJUYECKHI TIOAXO[ — 9TO
HE CTOJIbKO paboTa ¢ npobiieMoil, CKoJIbKo pabora ¢ pe-
GeHKOM U ceMbeil. Ero 1esib — HaJlainTh pa3BUBArOIIEE
B3auMO/IeiicTBIE ¢ PEOEHKOM.
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[Tomorp HampaBIeHa Ha B3aMMHOE OCO3HAHUE Tiepe-
JKUBaHUH pebeHKa 1 ero okpy:keHus. Cieyer KOH-
KPETU3NPOBATH, YTO M KEM MOXKET OCO3HABATBHCS W, KaK
CJIe/ICTBUE, U3MEHSITHCS:

* TIOHUMaHUeE W IPUHATHE B3POCIBIM 3aIIPOCOB U Tie-
pexuBaHUi pebeHKa, a TAKAKE er0 TIPUPOIHBIX (MH/IMBU/I-
HBIX) 0COOEHHOCTEH U BO3MOKHOCTEN (4acTo, HAIIPUMED,
POJIUTENN HE TIOHUMAIOT BCeil IiryOrHBI TIepeskuBAHMIA pe-
GeHKa, CYnTast MX HE3HAYMTEIbHBIMHU, WIH He JOBEPSIOT
cBoeMy pebeHKy, moJiarast, 4T0 OH UMU MAHUTTYJIUPYET);

* TMOHMMaHWE caMWM pPeOEHKOM CBOWX 3alPOCOB,
BO3MOKHOCTH U CIIOCOGOB MX YIOBIECTBOPEHHSI;

* [OHMMaHuWe W ucnpasjeHue (ecau HeoOXOAUMO)
WJIN YTBEPSKICHIE B3POCJIBIM ITPABOMEPHOCTH CBOUX OT-
HOIIEHNH ¢ pebGeHKoM, TpebGOBaHMIT K HEMY 1 CITOCOOOB
WX peayn3aiiui;

* OCO3HaHUE pojuTeeM (2 UHOTIA U caMUM pebeH-
KOM) TMKJIOB B3aUMOJEHCTBUS CO CBOMM PeOEHKOM,
BBI3BIBAIOIINX U TIO/IEPKUBAIONIUX TIPOOIEMY, U UX UC-
[PaBJIEHUE;

* 0CO3HAHUE B3POCJBIM BO3MOKHOCTEH PA3BUTHS pe-
GeHKa ¥ yCIOBHIl ISt TOTO, & TAKXKE MX COTIOCTABJICHIE
C WIeaTbHOW MOJIENbIo Pa3BuTHs pebeHka (HampuMep,
POIUTENb MOJKET TIPEACTABIISATD HACATBHOTO peOeHKa Kak
XOPOIIIO YIIPABJSIEMOr0, YTO BCTYTIAET B IPOTUBOPEUUE C
peaibHBIM HOPMAJIBHBIM €T0 PA3BUTHEM );

* OCO3HAHWE W paspelieHrne BHYTPEHHUX MPOTHBO-
pednii B OTHOIIIEHUSIX ¢ MHUPOM B CO3HaHUU pebeHKa (Ha-
HPUMED, OfIHA JIEBOYKa 9 JieT B pe3ysibTate paboThI ¢ Hell
1 ee MaMOI, OeCIIOKOAIIeICS 3a ee COCTOSHNE, CBA3AHHOE
CO CTPaXOM CMEDPTH U MPOSIBJIAIONIEECs B HABSI3UNBBIX 3a-
MIUTHBIX IeUCTBUSIX U PUTYaJIaX, 3AsIBUJIA, YTO OHA TTOHS-
JIa, 9TO ATO BCETO JINIIb MBICJIU B €€ TOJIOBE, & 3HAYUT, OHU
He HACTOIIUE W TIEPEKIBATH U3-32 HUX HE CTOUT);

* OCO3HaHWe U pa3pellieHre BHYTPEHHUX MTPOTHBO-
peunii B OTHONIEHUSIX C CEMbEN B CO3HAHNUW POUTEIS
(HampuMep, y poauTesiell UM axke B CO3HAHUH OJHOTO
13 HUX MOTYT CYIIIECTBOBATH ITPOTHBOPEYNBBIC YCTAHOB-
KU TI0 OTHOIIIEHWIO K PeOEHKY, CBsI3aHHBIE ¢ HETPopado-
TAHHOCTbHIO COOCTBEHHBIX JIMYHBIX IPOOJIEM).

JlJ1s1 cTpYKTYpUpPOBaHMsI MIPOIECCa TOMOIIM Mbl MO-
JKEM BBIZIEJIUTD €TI0 TATIBI:

1) ananus nepe;kUBaHUI U CTOSIIUX 32 HUMU CMbIC-
JI0B pebeHKa 1 B3pocsoro (Ipyroro pebeHKa) — packpbi-
THE COfIeP’KaHUST KOJTH3NH;

2) ompejesieHne UCXOHOTO M I[€JIEBOTO COCTOSTHUI
peberka Uit XapaKTepUCTHK €T0 OTHOIEHUH ¢ OKpYysKa-
IOIIUMU;

3) onpenenenne peakiun pebeHKa U B3POCIOrO Ha
KOJLTH3HI0 (TIEPeKUBacMyto pobiieMy) 1 MOMOIIb B ee
OCO3HAHUU W IPUHSTUN;

4) MOUCK KOHCTPYKTUBHBIX CIIOCOOOB paspelieHust
KoJi3uK (TepeskuBaeMoit ipobJieMpr) uin 3¢hdeKTHB-
HBIX CII0COOOB IOCTHKEHUH TIEJIEBOTO COCTOSTHUS, KAK CO
CTOPOHBI peGEHKa, TAK 1 CO CTOPOHBI B3POCJIOTO;

5) ocBoeHue peGEHKOM W/WJIM POAUTESIMU KOH-
CTPYKTUBHBIX CIOCOGOB pasperieHust podIeMsr;

6) 3akpensieHne W3MEHEHWI: TPOBepKa peabHOU
JKU3HBIO, TIPOEKTUPOBaHNE OYIYITUX ACHCTBUN U BO3-
MO>KHBIX CUTYaIHi.
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[MocnepoBaTeIbHOCTD U HEOOXOAUMOCTD TPOXOK/IE-
HUS YKa3aHHBIX 9TATIOB HE SIBJISIETCS JKECTKOM 1 3aBUCUT
oT MHOTEX (hakTOpoB. VHOT/IA IOCTATOYHO OCO3HAHUS
poauTesieM U peGEHKOM TOTO, YTO UMEHHO TIPE/ICTABIISIET
npobsiemy. VIHOT/Ia Takoe OCO3HAHUE MTPUBOIUT K 0OHA-
pyskenuto Apyroii 6osee raybokoil mpobiemsl. MHorma
HEO0OXOMMO MOCJIE0BATEIbHOE TPOXOIK/ICHIE BCEX ITa-
110B pabOTHI.

Metosbt paboThl ¢ PeGEHKOM U POAUTETSIMU MOKHO
YCJIOBHO Pa3/IeIUTh Ha JIBE TPYIIIIHL:

— METO/IbI, HETIOCPE/ICTBEHHO HATIPABJICHHDIE HA BbI-
SIBIEHNE U UCTIPABJIEHNE CYOHEKT-CYOHEKTHBIX OTHOTIIE-
HUH ¥ B3auMozelcTBUA pebeHKa ¢ POAUTEIAMU /CBEp-
CTHUKaMHU, a TAKKE POAUTETBCKO TO3UIIIH;

— METO/IbI, HAT[PaBJIEHHbIE HA UCIIOJIb30BAHUE MEXa-
HI3MOB OCO3HAHUS PEOEHKOM U POANUTESIMU COOCTBEH-
Hbix nepeskuBanmii (Iossikos, 20220).

[IpeacTaBuM MpUMEPbI HEKOTOPBIX METOJOB JIJIsT WJI-
JIOCTPAIH TIOAXO0/IA.

Memoovi nepsoii epynno..

» CoBMecTHast CUMBOIU3AINS PEGEHKOM U POJIUTE-
JIIMH COOCTBEHHBIX TEPEKMBAHNH, PACKPBIBAIOIIIX UX
B3aUMOOTHOIIEHUS], OTHOIIEHWS C IPYTUMU JIIOJIbMU 1 K
cebe, B IIPUCYTCTBUMU APYT APYyra. DTO IIOMOTaeT He TOJIb-
KO BBISIBUTH YHUKAJIBHBIN CMBICJI KOHKPETHBIX TPOSIBJIE-
Huil ux onbita (06pa3oB BOOOPaKEHNUsT, BOCTIOMITHAHIIA,
JBUKEHUH, COOBITHIA, JAEeHCTBUIA, YyBCTB, OLLYIIEHMI),
HO U CJIeJIaTh €T0 JIOCTYIMHBIM 71 3HaUMMoro /lpyroro.
[ly1s1 3TOTO MOTYT UCIIOTH30BAThCA COUMHEHUE UCTOPUTA,
MeTtadopusanus cyOGbeKTUBHBIX COCTOAHMMN, UYBCTB, OT-
HOIIIEHUH, UX PUCOBaHUE WJIM JIeNKa, MeTadopruieckoe
omucanne. Pabota MOKET BECTHCH Kak € HECTIOKOSIII-
MU [I€PEKUBAHUAMU, TaK U € XKeJaeMbIMU (1[eJIeBBIMU ).
B orHoueHun oco3HaHusl POAUTENBCKON MO3UIIUNNA MO-
JKET WCIOJIb30BAThCS TIPUEM CO3MaHusT MeTahopbl uje-
aJIbHOTO pebeHKa U M/ealbHOTO PoAnTeIst (B OIIMCAHHOM
BBIIIIE IPUMEPE € IEBOYKOI C ayTOArPECCUBHBIM MTOBE/IE-
HUEM B CO3HAHWU €€ MaTepU BO3HUK 00pas mjeanbHON
MaMbl Kak «MyMu-MaMbl» U3 U3BECTHOTO IMPOU3Bele-
Hust Tyse SHCCOH, KOTOPBIH BOILJIONIAJ ee HaMepeHus 1
IEHHOCTH, CBA3aHHbIE C COXPAaHEHUEM dMOIIMOHATHHOTO
komdopra pebeHKa, U KOTOPOMY, KaK OHA M0JIaraia, OHa
HE COOTBETCTBOBAJIA).

* I'paduueckoe n cioBecHoe (C MOMOIIBIO PUCYH-
KOB, CXeM, CJIOBECHBIX OIMCAHMil) MoJleJIupoBaHue
npoteccoB (IMKJIOB) B3auMOJeHCcTBUs pebeHKa ¢ po-
JATENIEM, TOJJIEPKUBAIOIINX /PEMIAIONIX  TPOOIEMY.
B namem mpumepe, JIsi OCO3HAHUSI MATEPbIO JIEBOYKU
CBOETO BKJIA/Ia B epesknBaHust pebeHka (310¢Th Ha cebs,
caMOyHUYIKeHHE ) OOJIbIIoe 3HAUEHUE CHITPAJIO Tpadu-
yecKoe N300paskeHre IUKJIA €€ B3aUMOJIEUCTBYSI C I0Ue-
PBIO U IepekuBaHNi, BOSHUKAIOMIMX 11PpK 3TOM. B vact-
HOCTH, OHA TIOHSJIA, YTO JE€BOUKA, 00/1a/1ast TOBBIIEHHON
AMOIMOHAIBHON YyBCTBUTEIBHOCTBIO K COCTOSIHUAM
JPYTUX JO/eii, B 0COOEHHOCTH CBOEI MaTepH, MepeKu-
BacT M3-3a GECMOKONCTBA M YyBCTBA GECTIOMOIIHOCTH
CBOEH MaMbl, B PE3yJIbTaTe 4ero 06pa3yeTcst 3aMKHY ThIH
VKT, TIOJZICPKUBAIONIMI 1 [Iaske yCYTyOISIONiA mpo-
Gsiemy. TToHSIB 9T0, MaTh CTajla CIIOKOMHEEe OTHOCUTHCS K
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HMOIIMOHAIBHBIM [IPOSIBICHISIM JIEBOYKH, B Pe3yJIbTare
YEro B CKOPOM BpPeMEHM U PeOGEHOK CTajl CIIOKOWHee U
yBepentee B cebe.

* CosMmectHoe (pebeHKa U B3POCJIOTO/APyroro pe-
GeHKa) onrcanue o1biTa (COObITHS, IIOBEIEHMS ) C 11€JIbIO
OCO3HAHWS TO3UIINH JPYT APyTa U UX TIPUHATHSL.

¢ IlomoIb B COBMECTHOM BBISBJIEHUM I[EHHBIX JIJIS
pebeHka ero cOOCTBEHHBIX KayecTB Ha OCHOBE aHAJIM3a
€ro OIIbITa U OTIBITA €70 GJIM3KKX, & TAK/KE HETIOCPE/ICTBEH-
HOTO HaGJIIO/ICHYST 32 €T0 MOBEJACHUEM CAMHM TMCHXOJIO-
rom. BaxkHo momMoub pebEHKY U €T0 POJUTENSIM YBUIETD
OJIOKUTEJIbHBIE CTOPOHBI CBOMX TIEPEKUBAHUIT 1 TIOBE-
JIEHVsI, KOTOPbIE OHK CYNTAJIM HETATUBHBIMU 1 HE IPUHU-
Maii (HallpuMep, B TPEBOKHOCTH, JIEHH, HAPYIIAIOIeM
MTpaBIJIA TOBEIEHUY, KOTHUTUBHBIX OTPAHUYEHUSIX U 1IP. ).

Memoovt émopoii epynnot.

e CMmena mosuiuu cyObekTa (ZeLEeHTparusa): Io-
OysKIeHrue YBUIETh [IPOUCXOJIIIee ¢ Mo3uluu Jpyroro
(MOKHO TIPE/IVIOKUTD BBICKA3aTh CBOE MHEHHUE POJUTE-
JIIM TI0 TIOBOAY KaKUX-JINOO0 MepesKUBaHU, TOBEIEHIs
uim o6paTUThes K BooOpaskaeMoMmy JIpyromy).

* TIpeoGpasoBanue nepeskuBaHuii B CUMBOJINYECKOI
dbopme: TrepeocMbICIeHe aBTOGHOTPabUUECKUX BOCIO-
MUHAHUH WM UX <[IEPECTPOIKa» B IJIaHEe BOOOPaKEHMs,
CUMBOJIM3AIUST € TIOMOINBIO MCIOJb30BaHUsS MeTadop,
PHUCOBAHWS, JIETKU U JIP. T[EJIEBOTO COCTOSIHUS, TPOTHBO-
CTOSIIIETO UCXOAHOMY (ITPOGJIEeMHOMY ) (HAITPUMED, B O -
CAHHOM BBIIIIE TTpUMepe MaTbuuK 10 jieT ¢ IeMOHCTpaTHB-
HO-BBI3BIBAIOIIMM IOBEEHIEM OXapaKTepu3oBal ceds
Kak «0e30TBETCTBEHHOIO» M BBIPA3HJI 3Ty OCOOEHHOCTh
B BbUJIEIJICHHOM K3 TUIACTUJIMHA 06pase ojlyBaHYMKa, CO-
poBO/IUB (hpasoil: «A OH MaJIEHbKUI 1 MHE He BayKeH!».
Korza emy 1peaioxkuin cosuaTb 00pas IPOTUBOIIOJIOK-
HOTO COCTOSTHUSI, KOTOPOE OH Ha3BaJl <«OTBETCTBEHHO-
CTBIO», OH BBIJIEIHJI PEUHYIO JINJIUIO, COOOIINB, YTO «OHA
Jajieko ot Gepera IJIABaeT U ee HUKTO He TporaeTs. Takum
06pas3oM, caMoMy PeGEHKY U €ro MaTepu YAAI0Ch MPOsIC-
HUTH CMBICJT €TO TTOBEACHUS U TTePEKUBAHNI, COCTOSIIINI
B €r0 CTPEMJIEHUU YMEHBIIUTh U30BITOYHBIN U JKECTKUI
KOHTPOJIb €0 ITOBEJIEHNSI C €€ CTOPOHbI ).

*  OObexTUBAINS He IIPUHIMAEMbIX 1 ILJIOX0 0CO3HA-
BaeMbIX PeOEHKOM IepeKUBAHUI UM KAUYeCTB MOCPEe-
CTBOM JIUCCOIUAITIHU C HUMH (MCKJIIOYEHUS U3 CTPYKTY-
pbl cOOCTBEHHOTO $) ¢ 1ebio MX JIYYIIero OCO3HAHNS,
0OHAPYIKEHUsST CKPBITOI BBITOABI OT HUX U CIIOCOOOB CO-
BJAJAHUS ¢ HUMK. DTO €rocob Mmokasath pebeHKy, uTo
OH He PaBEH CBOUM OTPAHUYEHUSIM, SMOTIMSIM, MBICJISIM
W noBeeHuto. JIJis aToro Henpuemiemble st pebeH-
Ka KauecTBa, MOBe/IEHUE WU COCTOSTHUS MPEICTaBISIOT-
41 B OIMCAHUSIX KaK BHEMIHUI 00beKT (Harnpumep: «Pac-
CKaKH, HA YTO ITOXO03KA TBOS 3J7I0CTH (TpeBOra...)?», «4rto
oHa 3acrasiger Teba nenarsh?y, «Kak oHa BBINIAIUT? >,
«Ha koro noxoxa?», «Kax Tbl Begelns cebs, Korjia ee Het
¢ T0OOI?»).

o Axuenruposanue (runep6oiau3anus) BHENIHUX
CHMBOJIMYECKUX TIPOSIBJIEHNIN CyObeKTa 115l IIOHUMAHUSI
CMbICJIA TIEPEKMBAHUST: TIPEYBEJIMUUTD BbIPA3UTE/bHbIE
JIBUZKEHWST, MTHTOHUPOBATh WJIM MTOBTOPSITH OIpPE/iesIeH-
Hble cyioBa ((paskl), YBEIUUUTH BOOOpaskaeMblii 06pas.
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e Jlucrannuposanue (oTcrpaHeHue) or coOCTBEH-
HBIX MTepesKMBaHN (TOCMOTPETh Ha HUX 1 CBOE TI0Be/le-
HEE CO CTOPOHBI, CMOTPETh «KaK KUHO(DUIBbM» ), UTOObI
CHU3UTDH UX UHTEHCUBHOCTD U JIyUIlle TIOHSTh.

3akioueHue

CyObeKTHO-CUMBOJIMYECKHIT TTOAXOL B KOHCYJIb-
TUPOBAaHUM JeTell U UX POAUTEIEH OTKPHIBAET HOBbIE
BO3MOKHOCTH MPUMEHEHUS KYJbTYPHO-HCTOPUYECKON
NICUXOJIOTUN B cepe MCUXOJ0TMIeCKOil TOMOIIH, Ha-
IPaBJIEHHON Ha PpelleHHe I0BeJeHYECKUX, OSMOIHO-
HaJIbHBIX HpoOJeM, a TakkKe IIpobJeM OTHOIIECHUH,
B3aMMOJENCTBUS pedeHKa ¢ OKPYKAOIMIMU 1 €T0 Ca-
MOOTHONIEHUSI IIPA HOPMAJIbHOM Pa3BUTHH U JIETKHIX
OTKJIOHEHUSAX B PasBUTUU. [[0AXOA OpHEHTHPOBAH Ha
LEHHOCTDb Pa3BUTUSA CYyOBHEKTHOCTU peOeHKa 1 PEIo-
JlaraeT CcosfaHue YCJAOBUH, CIOCOOCTBYIOLIUX OCBOE-
HUIO UM KYJbTYPHBIX (DOPM OTHONICHMI U B3aUMO/eii-
CTBUSA C APYTMMU JIOAbMHU. 110AX01 MCXOAUT U3 Maen
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Pestome
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paborax Kak Obl HAILYIIBIBAET COMAEPKAHME MOHATUS «IIEPEKUBAHUE>, U [P 3TOM UMEHHO O [ePeKUBa-
HUW THIIET KaK O IUHAMUYECKON efuHuile co3nanus. Pazsutue jedeKToI0THH, a 3aTeM U CHeNualIbHOI
[CUXOJIOTHN KaK HAYYHOTO MCUXOJOTHYECKOr0 HATPABJIeHHs, pabOTAIOIIEro ¢ JIeThbMU € 0COOCHHOCTAMU B
Pa3BUTHH, HEPA3PHIBHO CBsI3aHO ¢ MMeHeM JIpBa CeMeHoBIYA BRITOTCKOTO. AKTYaIM3a1ust MOHATHS <IIepe-
JKMBaHKUE» MOKET UMETh Ba)KHOE 3HAYEHKE B KOHTEKCTE MICUXO0JIOTO-IIEar0rnYeCKON TIOMOIIM 0COOEHHBIM
JICTSIM, YCUJIMBASI €e TYMaHUCTHUYCCKYIO HAIPABJIECHHOCTD, & TAKXKE OTEPAIMOHAIBHO YTOUHSS METO/ue-
ckue paspaborku. Ileap. Onpenesntsb poJib IOHATHUS <[IEPEKUBAHUE> B CUCTEME IIEHHOCTEH ClIelUaIbHON
[ICUXOJIOTHH, & TAKIKE TO, KAKUM 06PA30M 9TO HOHSITUE U3MEHSIET OTHOIIEHIE K TEOPUH U [TPAKTHKE PabOThI
C IeTbMU ¢ 0COGEHHOCTAMK pasBuTus. MeToapl 1 MaTepualbl. Teopernyeckuii ananus pa6or JI.C. Bbiror-
CKOTO U €T0 MoCJIeioBaTeei, a Takke (HeHOMEHOJIOTHYECKOe OTMCAHNE NCTOPHIT U3 TPAKTUKN B3aMO/Iel-
CTBUS ¢ 0COOEHHBIM PEOEHKOM U ero OJIU3KUMM, B KOTOPBIX TIPOSIBIISIETCS IEHHOCTD [IePeKUBAHUST, U3MEHSI-
IOLIETO OTHOIIEHUE K JeliCTBUTEIBHOCTH U TIOBEIEHUE JleTeil ¢ 0COOEHHOCTSIMY B pa3BuTuu. PeaybTarhl.
[IpoBe/ieHHbIN aHAIN3 YKA3bIBAET HA IEPCIEKTUBHOCTD Pa3pabOTKHU MOHSITUSL <[IEPEKUBAHUE> JIJISI CMEHDI
HapagurMbl KCCIE0BAHIT B PAMKAX KYJIbTYPHO-UCTOPUIECKON IICUXOJIOTHH B TI€JI0M 1 CHIENNaNIbHO TICh-
XOJIOTUH B 4acTHOCTH. BbiBozbl. Pa3zpaboTka MOHSITUST «IIEPEKUBAHIE> MOKET OTKPBITH HOBOE M3MepeHie
B TEOPUH U MIPAKTUKE MICUXOJIOTO-TIEIATOTHYECKON PaboThl ¢ 0COOEHHBIME JICTHMH, UX CEMbSIMHU, & TAKKE B
TeMe MHKJII03UM — B OPraHU3alluy [poliecca BKIIOUeHUs: 0COGEHHOTO pebGeHKa B 001IeCTBO.

Knioueewvte caoea: IepexxnBanre, KYJIbTYPHO-UCTOPUYECKasA IICHUXOJIOTHA, CHEllua/ibHasd IICUXOJIOrud,
Ayuia, 1eTu C 0COOEHHOCTAMU HCI/IXO(bI/IBI/I‘{eCKOI‘O PasBUTUA

Jst uutuposanust: Cunuia, TV (2025). Tousitue «iiepexkuBanue» B TpyAax JI.C. BbIroTckoro u mnepereKkTuBbl €ro
PACKPBITHSI B COBPEMEHHOI TEOPUM M TIPAKTHKE CIENUANBHON MCUXOJIOTHH. Kynvmypno-ucmopuueckas ncuxonozus,
21(3), 80—88. https://doi.org/10.17759 /chp.2025210306

The concept of “perezhivanie” in the works
of L.S. Vygotsky and the prospects for its consideration
in the modern theory and practice of special psychology
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Abstract

Context and relevance. The concept of “perezhivanie” is not fully developed by L.S. Vygotsky, but it is quite
often encountered in his latest works. In his works, L.S. Vygotsky seems to be groping for the content of the
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concept of “perezhivanie”, and at the same time he writes about experience (perezhivanie) as a dynamic unit
of consciousness. The development of defectology, and then special psychology, as a scientific psychological
direction working with children with special needs, is inextricably linked with the name of Lev Semenovich
Vygotsky. Actualization of the concept of “perezhivanie” can be of particular importance in the context of
psychological and pedagogical assistance to special needs children, strengthening its humanistic focus, as well
as operationally clarifying methodological developments. Objective. To determine the role of the concept of
“perezhivanie” in the value system of special psychology, and how this concept changes the attitude to the the-
ory and practice of working with children with special needs. Methods and materials. Theoretical analysis
of the works of L.S. Vygotsky and his followers, as well as a phenomenological description of stories from the
practice of interaction with a special child and his relatives, which demonstrate the value of experience that
changes the attitude to reality and the behavior of children with special needs. Results. The analysis indicates
the prospects for the concept of “perezhivanie” to change the paradigm of research within the framework of
developing cultural-historical psychology in general and special psychology in particular. Conclusions. The
development of the concept of “perezhivanie” can open a new dimension in the theory and practice of psycho-
logical and pedagogical work with special needs children, their families, as well as in the topic of inclusion — in
organizing the process of including a special child in society.

Keywords: perezhivanie, cultural-historical psychology, special psychology, soul, children with special needs
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PaSBI/ITI/Ie TEOPHUH U TIPAKTUKU PAOOTHI C AE€TbMU, UMe-
IONMMHU  BBIPAKEHHBIC TICUXO(DU3NUECKHEe 0COOCH-
HOCTH, HAIIPSIMYTO CBsI3aHO ¢ MMeHeM JIpBa CeMeHOBIYA
Boirorckoro. [TTupokast 1 MHOTOTpaHHast 06J1aCTh 3HAHUST
€ TOBOPSIIINM Ha3BaHUEM «Ie(EKTOIOTUS» TTOTyYHIa Ka-
YeCTBEHHO HOBOE HAIPaBJICHUE PAa3BUTHS B CBI3U C Ha-
yUYHBIMU MHCcalTamMu JIbBa BBITOTCKOTO, €0 COPaTHUKOB,
YUEHHMKOB U nociiesioBatesieil. KyabTypHo-ucropuyeckas
TEOPHs CO3/1aBajlaCh HE OTBJIEYEHHO OT 3alPOCOB JKU3-
HU, HO UMEHHO C HAlIpaBJIEHHOCTHIO PEHIATh peasbHble
MPaKTHYECKWe 3a/[a4H, B TOM YHCJIE U 3aa49i 00yIeHUs
jereil ¢ orkyuoHeHusAMHU B pa3Butuu. C OfHON CTOPOHDI,
cyliecTBoBaBlIas Torja 1edeKToIorus aBUIach, 110 MHe-
nHuio A.A. ITysbipes (1986), oHUM 13 UCTOKOB KYJIBTYP-
HO-MCTOPUYECKON TEOPUH, C APYTOM CTOPOHBI, 3Ta TEOPUS
caMa cTajla MeTO/0JIOr0-TeOPeTUYeCKUM OCHOBAaHUEM CO-
BpEMEHHON 71e(heKTOIOTHHN, B TOM YUCJIE U CHEIUATBHON
TICUXOJIOTMH KaK ee CTPYKTYPHOI COCTaBJISIONIEH.
[TpencraBienne 0 pasBUTHUU BBICHIUX MCUXUYECKUX
(yHKIMIT, O KIIOYEBOI POJIM 3HAKOBOTO OTIOCPE/ICTBOBA-
HUsI, 0 HEOOXOIMMOCTH BKJIIOUEHsT 0COOEHHOTO pebeHKa
B KyJIBTYPY U, COOTBETCTBEHHO, pa3paboTke 0coObIX 00-
XO/IHBIX ITyTell pa3BUTHSL — 9TOT OIPOMHBIN IIJIACT HOBBIX
uelt U MPaKTHYECKIX XO/I0B B e(heKTOTOTHH GBLT OCHO-
BaH HA TeHUAJIbHBIX padmbiniieHnsx JIpBa CemeHoBMUa
Brirorckoro. CrenmanbHas TICHXOJMOTHS KaK TIPIKIAN-
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O uém Bcé cytee, 0 UéM?

MpbI B JKM3HU MaJIO UTO CEUEM.
Omna — 3arajka, Taiiia, Mpax,
Ho Mo:xHO Bestb TPOXKUTH U TaK,
He nonumas vu aza.

Beib Bcé paBHo GuiecTut ciiesa,
W cMex cepeOpsAHbIi 3BYYUT,

W cepaie 6epHoe CTYUNT.
Jlapuca Munnep

Hasl OTpac/ib B HAMOOJIbINEH CTEIEHHU MO3BOJISET arpobu-
POBaTh U PUMEHUTH O0IINE TEOPETHUECKUE TTOTOKECHIIST
JI.C. BbIrOTCKOro K KOHKPETHOI 00J1acTh JeiiCTBUTE -
HOCTHU ¥ SIBJISIETCSI OCHOBAHUEM [IJIsI IPOBEPKU UCTUHHO-
CTH 9TUX TEOPETUUECKUX TTOCBLIOK 1 Pa3paboTOK.

U ceituac s1 6b1 XOTE 12 00paTUTh BHUMAHKE HA IIOHITHE
<«nepexcusanue», KOTopoe MPOCIEKUBACTCI B paboTax
JIbBa CemenoBr4a BBIrOTCKOTO, akIIEHT Ha KOTOPOE OH
JIeJIaeT B IOCJIeHUX CBOUX CTaThsX, YKa3blBas Ha <Ilepe-
JKMBaHKME» KaK Ha BO3BMOMKHYIO JUHAMUYECKYIO €IUHUILY
aHa/M3a Co3HaHMsL. VIMEHHO 9TO MOHATHE MOJKET UMETh
0COOEHHO BayKHOE 3HAYEHME B KOHTEKCTE TICHXO0JIOr0-TIe-
JIaTOTMYECKON MTOMOIA OCOOCHHBIM IETAM, UX CEMbSM, a
TaKsKe 1 OOIIECTBY B IIEJIOM, YCUJIUBAst, C OJJHOU CTOPOHHI,
ero FyMaHI/ICTI/ILIeCKyIO I/IHKJIIOSI/IBHyIO HaITPaB/JIEHHOCTD,
a ¢ Zpyro cTopoHbl, Tpedys Bee HoJsiee YeTKOM, moapob-
HOH U TIIATeIbHON pa3pabOTKU OOLIEro HAIIPABIEHH U
KOHKPETHBIX METOMK PAOOTHI C PA3HBIMU JIETHMU.

Cpasy IporoBopIo, 4To B JaHHO paboTe HE CTaBUTCS
3a7a4a oApOOHOTO 1 IIIyOOKOIo aHaIM3a CaMOro MOHI-
TS «IlepeKUBAHUE>, He PEIaeTcs 3aa4a OMCKa YeTKO-
IO OIpee/IeHUsT JAHHOTO HOHATHS, a IIPeANPHUHUMAETCS
IOIBITKA BBIABUTD IIEHHOCTD HTOTO TIOHSTHS U [TOKAa3aTh
HEOOXOAMMOCTbD €ro JajbHelliell paspaboTKu 1S yCu-
JIeHUsT W yruyOJieHnus MO3UIMH KyJbTYPHO-UCTOPHYE-
CKOﬁ IICUXO0JIOTHUN B IIE€JIOM 1 CHeHI/Ia]IbHOﬁ IICUXOJIOTUN
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B YaCTHOCTH — KaK MIPAKTUKW KYJIbTYPHO-UCTOPUYECKOI
MCUXOJIOTUU. B cTarbe mpejicTaBieHbl Pa3MbIIICHUS,
KOTOPBIE OTIUPAIOTCS, C OJTHOI CTOPOHBIL, Ha paboTht JIbBa
CemenoBMYa BBITOTCKOTO Pa3HbIX MEPUOIOB €T0 KU3HU,
C ZIPYTOii CTOPOHDI, Ha COOCTBEHHYIO aKTUBHYIO MTPAKTH-
Ky paboThl aBTOPa ¢ 0COOEHHBIMU JIETHMH.

Ipunumas 1 pazpabaTbIBast TIOHSTHE <IIEPEKUBAHIE
KaK OCHOBHOE, KaK siJIepHOE JIJIS TICUXOJIOTHH YeJIOBEKa,
KaK JIMHAMUYECKYIO eJIMHUILY CO3HAHNH, HaM, BO3MOXKHO,
B GOJIBINIEH CTEMEHN yIacTCst PUOIUSUTBCS K TaKOi He
TOJITATONIEHCST TIPAMOMY HAYYHOMY WCCIEIOBAHUIO Cy6-
CTaHIUH, HO B TO K€ BPEMSI 0YeHb BasKHOM JIJIST TICUX0JIO-
ruu, Kak oywa. TIpyu 9TOM Ha/l0 MPU3HATH, YTO B HAYaJe
XX Beka, Korjla i Hayajiach pa3paboTKa KyJIbTYPHO-UCTO-
PUYECKON KOHIENIHN, ObIJI0 OY€Hb BBIPAKEHO CTPEMJIe-
HHUE OTKa3aThCd OT YIIOMUHAHUS JIYIIN, OTKPECTUTHCS OT
MeTapU3MIECKON YacTU TICUXOJIOTHH, He TIO//IAloNeiics
CTPOTOMY HAyYHOMY M3YYEHMIO C €CTECTBEHHO-HAYYHBIX
no3uninii. B TO Bpemsi aKTUBHO TIPOSIBJISAJIACD TTO3UIIUS
CO3/IaHUs1 HOBOTO YeJIOBEKa, TIOCTPOEHHsT HOBOTO (oJiee co-
BEPINIEHHOTO 0OIIECTBA, TI0ITOMY HOBast TICHXOJIOTHs (110
BbickasbiBannio camoro JI.C. Beirorckoro) Oblia opueH-
THPOBaHA Ha MATEPUATN3M, OOBEKTUBI3M U OUOCOIHATB-
HyT0 0CHOBY B uesioBeke ( Borrorckuii 1999, c. 14—15). Ho
AKCIEPUMEHTBI 110 TIOCTPOEHUIO HOBOTO Y€JIOBEKa U HOBO-
rO CIIPaBEIMBOTO O0IIeCTBA Ha TPOTsKeHNN XX BeKa,
MPSIMO CKaXKeM, He TIPUBEJIHA K TIO3UTUBHBIM PE3yJIbTaTaM.
U ceituac, B mactosiee Bpems, B XXI Beke, mocie Bcex
9KCIEPUMEHTOB 10 CO3/IAHUI0 HOBOTO YEJIOBEKA, & TaK:Ke
B CBSI3M ¢ Pa3pabOTKAMU M CTPEMUTEIBHBIM TIPOTPECCOM
B 00JIACTH HCKYCCTBEHHOTO MHTEJLIEKTA CTOUT 33/1a4a yT-
BEPIKICHUS TOTO, KaK Obimb 4es08eKoM, U jlajiee — KaK
ocmamucsa wenogexom. V1 a1o yxe TpyzAHas 3ajaya, U
ATOTO B 1IEJIOM yoKe Gojiee yeM J0CTaTOuHO. 3/IeCh I MPH-
coeIMHAIoCH K pasmbliieHuam A.I. AcmosioBa o ToM, 4To
B HacTosiIiee BPeMs 1opa y:Ke 0CO3HATh U TPUHSITH TOT
(axT, 4TO B IIETIOM MPYOHO ObiMb 1ES08EKOM 11 UTO OUCHb
HETIPOCTO COXPanumv Oyuwy 1 4eno8enecKoe 00Cmoun-
CM60 B CTPEMUTETHHO M3MEHSIONNXCS TTMBUIN3AIMOH-
HbIxX ycnoBusix (Acmosios, 2025, c. 28). Ha coBpemerntom
HCTOPUYECKOM 3Tarle CKOpee BCETO CTOUT 3a/aya coXpa-
HEHUS CAMOOBIMHO 4Hel08e1ecK020 USMEPEHUsL, KOTOPOE
HETIO/[BJIACTHO KOIMPOBAHUIO M BOCIIPOM3BENCHUIO HC-
KYCCTBEHHBIM MHTEJIEKTOM. V1 3TM u3aMepeHneM MosKeT
GBITH IMEHHO «TIEPEKUBAHIEY, KOTOPOE BJIMIKE BCETO CTO-
UT K TAaMHCTBEHHOM Jyllle Yesl0BeKa, YCKOJIb3aloleH /s
HEIIOCPEJICTBEHHOTO HAYYHOrO M3Y4eHUs, HO [IPOSIBJISIO-
mieiicst B Xy/I0KECTBEHHBIX OMMUCAHUSIX, KOTOPbIE BOCCO3-
JAI0T U MPOOYKIAIOT MEPEKUBAHUS, MOTYT TIPUBOIANUTH K
rryOOKOMY BHYTPEHHEMY TIOHUMAHUIO ¥ OCO3HAHUIO TOI
OCHOBBI JKU3HH, KOTOPast OOBIYHO HE TOIAETCSI CJIOBECHO-
MY OIHMCAHWIO U PAIIUOHATTEHOMY O0bSICHEHUIO.

Ynusurenpno, uro Jles CemenoBuu Beirorckuii B
CBOMX CaMbIX PaHHUX paboTaX, KOTOPbIE HEKOTOPbIE aB-
TOPBI CYUTAIOT JIONCUXOJOTHYECKUMU, TJIYOOKO TOTPY-
JKAJICA B BOIIPOCHI, CBSI3AHHBIE C 9K3UCTEHIIMAIbHBIMU
MeTadusudeckumMu npogBienusMu aymn: (<« Tparuko-
Mezus uckanuii» (2022), «Tparenus o Famiete» (1998),
«ITenxomorus nckyccray (1998). Ilosske, yske nMeHHO B
Tex paboTax, KOTOPbIE SBJISIIOTCST HEMTOCPEACTBEHHO TICH-
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XOJIOrMYECKUMU, BbIroTCKMii THiaTesbHo paspabaTbiBall
MeXaHUKy pPaboThl MCUXUYECKUX MPOIECCOB, MEXaHU-
Ky WX Mepexo/ia OT HUBIINX HAaTypPaJbHBIX (PYHKIWIA K
BBICIIIUM, TIPOU3BOJIBHBIM U camoperyJupyioiumcs. Ho
Jiajiee, B CBOMX IIOCJIEAHUX CTAThsAX, OH HPUIIes] K Heob-
XOJIUMOCTH TIEPECMOTPA TOUKHU OTCUETA, EJIHUITBI TICXO-
JIOTUYECKOTO aHAJN3a U OCTAHOBUJICS Ha MOHSATUU <He-
pexcueanues, KOTOpoe BCe Ke CHOBa NPUOJIMKAET Hac
K TIOMCKY YHUKJIbHOH IEJIOCTHOCTH 0y KaxK0T0 de-
JioBeka. MHe BUANTCS TEPCIEeKTUBHBIM TAaKOW B3TJIsA/l HA
paccMoTpeHne IMHAMUKH cofiep:kanust Tpy/oB JIpBa Ce-
MeHOBMYA BIroTCKOro s gaibheiinieil paboTbl 110 pas-
BUTHIO KyJIbTYPHO-UCTOPUYECKOI Ticuxosioruu. He crout
OCTaHABJIMBATHCSI HA [IUTUPOBAHUH TEKCTOB BBITOTCKOTO,
HA/I0 TTOCTAPaThCs TOHATH JIOTUKY JBVIKEHUS €TO pas-
MBIIIEHUH 1 TPOJIOJIKATH Pa3padOTKY COMEPKAHISI, Pa3-
BUBAIOIIETO KYJIbTYPHO-UCTOPUUECKYIO KOHIIETIIUIO U ee
MPAKTUKY, B YACTHOCTH CHEUATBHYIO ICUXOJIOTHIO

U ecnu ceiiuac, Ha AaHHOM MCTOPUYECKOM 3Tale B
XXI Beke, MbI cMeJIO TIOCMOTPUM PEAJIbHOCTH B TJIa3a,
pPeaTbHOCTH, B KOTOPOHM YPE3BBIUAWHO aKTyaJbHBI BO-
[IPOCBHl COXpAHeHUsr 00CmouHcmea uenoeexa 1 yHu-
KaAbHOCMU €20 0y, 1 TIOCJIE DTOTO JOCTATOUHO CMEJIO
U OTYETJIMBO MPUMeM B pa3paboTKy Hjieto BbIroTckoro o
nepe’cusanuu Kax OUHaAMU1eCKou eOuHUUe COIHAHUSL,
TO OTKPOIOTCSI HOBBIE TIEPCIIEKTUBBI — BHOBH aKTYyaJIu-
3UPYETCST TIETBIT Beep BOMPOCOB U TPOGIeMaTU3aIlHii,
HAaYMHasl OT IK3UCTEHIIUAJIbHBIX BOIPOCOB (UTO OYEHb
BakHO!) U 3akaHuMBast GoJiee TEXHUYECKUMHU 1 OTepa-
[IUOHAJbHBIMY, YTOUHSIONIMMU TOHATHUS KYJIbTYPHO-
UCTOPUYECKON TICUXOJIOTUN, TaKue KaK <«KYJbTypPHOE
pa3BUTHE», <«BBICITHE TCUXUYeCKHne (QYHKIIUU», <30HA
OIVKAIIIIEro PasBUTHUSI», <IIPOU3BOJBHOCTb», <«OIOC-
PEACTBOBAHHOCTB» M JIp. S Tak:Ke 1oJiaraio, YTo UMEHHO
B PaMKax CIeIUAJbHON IICUXOJOTUH U TIe/IaTOTUKY B He-
HOCPECTBEHHON paboTe ¢ 0COOEHHBIME JE€TbMU CTAHO-
BUTCsI erite Oosiee OTYETIMBBIM 3HAUYCHIE [TePEKUBAHMUST
KaK TUHAMUYECKON eJTMHUITBI CO3HAHUS.

Haunem ¢ toro, uro Jles Cemenosuu Boirorckuii
B OHOU W3 cBoux mocjeqHux pabor «IIpobiema ywm-
CTBEHHOU OTCTAJIOCTH» YKA3bIBAET HA OTCYTCTBUE 103U~
TUBHOH XapaKTEPUCTUKN OCOOEHHOCTEH JTUYHOCTH yM-
CTBEHHO 0TCcTaI0r0 pebenka (Berorckuii, 2003, ¢. 324).
W sT0 nelicTBUTENBbHO TaK, K coxaienuto. [laBaiite mpu-
3HAEMCSI YeCTHO, YTO CaMO HasBaHUe OOIIUPHON 001acTu
3HAHUM «/1ehEeKTOJOTUS» AaKIIEHTUPYET BHUMAHWE Ha Jie-
(hekre, uTO, KOHEUHO, Hen30eKHO BhI3bIBAET HETATUBHYIO
CMBICJIOBYIO KOHHOTaIn0. Kak Obl Mbl HH CTapajuch
VAEPKUBATHCS B MO3UTUBHBIX TYMAaHUCTUYECKUX yCTa-
HOBKaX, BCe JKe MePBOHAYAIbHOE YIIOMUHAHME JeheKTa
HEM3MEHHO MPUBOAUT K 00pasy MOJOMKH, HEIOCTATKA,
U3bsIHA, KOTOPbIE UMEIOTC Y pebeHKa ¢ 0COOeHHOCTIMM
ncuxopu3nyeckoro pazputusi. M Hajo 1npusHath, 4TO
5T0 GoJbliasg mpobaeMa — yMaJeHue IeHHOCTU Yesio-
BeKa, ecJim OH pojauiics (UM B TIPOIECCE KU3HU CTAJI)
OTJIMYAIOIIMMCSI OT TUIIMYHOIO PasBUTHUsL, 0COOEHHO B
CTOPOHY YMEHbIIEHUS KaKUX-TO aJalITUBHBIX BO3MOXK-
Hocteil. Benb kora untaens HaydHO 000CHOBAHHYIO Xa-
PAKTEPUCTUKY, CKAsKEM, YMCTBEHHO OTCTAJIOr0 PebeHKa,
TO CTAJTKUBAENIBCS C TEM, UTO Y HETO BCE XY:Ke, MEHBIIIE,
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npumMuTUBHEe U T. 7. Ho JKM3Hb MOKA3bIBAET, YTO ATO HE
BCEr/la U He COBCEM TaK, UYTO B OTPEIEICHHBIX JKIU3HEH-
HBIX MOMEHTaX PeOEHOK WU B3POCJBINH ¢ YMCTBEHHON
OTCTAJIOCTHIO MOKET TIPOSIBUTH c€0sT 0U€HbD JIAKE TOCTOMU-
HO U faxe Myapo (He mo6oCh Takoro cyiosa). 1 Bos-
MOKHO HECIIPOCTa UMEHHO B paboTe M0/l Ha3BaHHEM
«IIpobema ymcrBenHoi orcranocrtu» Jlesp CemeHoBuy
BoiroTckuii moctysmpyer HeOOXOAUMOCTh IETOCTHOTO
paccmoTpenust adpdeKrTa M MHTEJIEKTA, YTO, BEPOSITHO, 1
JIEXKUT B OCHOBE MOHATUS «IepeskuBanues: «Hamo moz-
HATHCSA BOOOIIE HAJl M30JINPOBAHHBIM METa(pU3MIECKIM
paccMOTpeHueM WHTesiekTa U adderra Kak camojo-
BJIEIOIIUX CYITHOCTEH, TPU3HATH UX BHYTPEHHIOIO CBSI3b
u equHCTBOY» (Boirorckwmii, 2003, ¢. 354).

Bosspariasich K mpobiieMe TTO3UTUBHBIX XapaKTepu-
CTHK, JaBaliTe OTMETUM CJIeLYIONNi (haKT: HECMOTPS Ha
UMeIoIIHiics «1eheKTs, HaIpUMep CHUYKEHNE UHTeLIEK-
TYaJIbHBIX BO3MOKHOCTEH, 9TOT peOEHOK ¢ 0COOEHHOCTSI-
MU B Pa3BUTUU JKUBET, U OH yiKe 00JIajlacT nepexcusa-
HUAMU, B KOTOPBIX B TOI MJIM WHOI CTEIIEHU TIPOTEKAET,
Ha TOM MJIU UHOM YPOBHE (DUKCHPYETCsI, 0CO3HAETCS €TO
coOcmeennas yHukanvuas xcusns. V1 91o yke camo mo
cebe ienHo. U et ecTh Kakue-TO HapYIIeHUsT WIH Jie-
(uruTH — CEeHCOpHBbIE, KOTHUTUBHBIE, OTIEPAITUOHAIb-
HbIE (JIesITeJTbHOCTHBIE ) UJIHM UX CJI0KHOE COUYeTaHre — TO
3TO COBCEM HE yMaJIsIeT caMoil JKu3H1 pebGeHKa U ero ce-
Mbl1. Bostee TOro, 3TH MepesKUBaHusT OIBAIOT HACTOJIBKO
rIyGOKUMM, YTO MOTYT IPUBO/IATE K TAKUM OCO3HAHISIM,
KOTOPbIE TPYAHO ObLIO OBl ke OKUAATH WU IIPEIBOC-
XUIIATH UX MOsIBJICHNE Y YeioBeKa (pebeHKa uin B3poc-
JIOT0) CO CHIKEHHBIM MHTEJIEKTOM HJIU HAPYIIEHHBIMU
ncuxudeckumu GyHKusaMu. Ho mpakTiyeckuii ombIT
00IIeHNsT U B3aUMOJICHCTBUS ¢ OCOOCHHBIMU JIETHMU U
B3POCJIBIMHU TIOKA3bIBAET, YTO TAKHe TIYOOKME 0CO3Ha-
HUST CTy9aioTcst. BBIBaeT u Tak, 9To OOBIYHbIE, HOPMOTH-
[TUYHBIE JIFOIM He BCETIa MOMAAaloT B 3Ty TIyOHHY, OHI
MOTYT KakK Obl IPOCKAKUBATh MUMO HepPeKMBAHUI, Jat0-
[IAX 9TU HECTaHAAPTHBIE TITyOOKKUE OCO3HAHMSL.

B kauecTBe TprMepa MOKHO OOPATUTHCS K 3aMeda-
TEJILHOMY OIMCAHUIO JIEBYIIKA PeGeKKH, CO3MaHHOMY
U3BECTHBIM OPUTAHCKUM MCUXOHEBPOoToM OJHBEpOM
Cakcom (Caxc, 2006, c. 228—238). ¥V Pebekku ObLI0
BBIPAKEHHOE HAPYIIIEHUE Pa3BUTHSI, 00YCJIOBIEHHOE Te-
HETHYECKUMU OTKJIOHeHusiMu. [Ipornmtupyio onucanue
aBTOPa: «...BHENIHOCTh PeGeKKH HOCHIa XapakTepHbie
OTITEYATKU TOTO K€ BPOKIEHHOTO PAcCTPOICTBA, KOTO-
poe ObLIO PUYMHON e(heKTOB ee YMCTBEHHOTO Pa3BH-
THSI: <BOJIUBS [TACTh» J00aBJIsyia K ee PeUN YPOIJUBBII
MIPUCBUCT; KOPOTKUE TOJICThIE MAJbIIBl OKAHYNBAIUCH
MJIOCKUMHY, /1e(hOPMUPOBAHHBIMUA HOTTSIMU; TIPOTPEC-
cupymoras OJU30PYKOCTh € JIeT€HEPATUBHBIMU 3Me-
HEHUSIMU CETYAaTKU TpeHOoBaJa OYE€Hb CHJIbHBIX OYKOB.
YyscrByst cebst BceoOIMM mocMerniineM, Pebekka Bbl-
pociia GosesneHHO poOKoil 1 3amkHyTOl» (Cakc, 2006,
c. 229). Onuep Cakc, Kak KBaJM(UITMPOBAHHBIN TICU-
XOHEBPOJIOT, OTMEYAJI, YTO UHTEJIEKTYaIbHbIE BOZMOK-
HocTr PeGexkn Takske GbIIM OTPAHUYEHHBI: «CEPhE3HbIC
npobaeMbl ¢ BHYTPEHHEN opraHusaiiell BpeMeHU |
MIPOCTPAHCTBA U BBIPA’KEHHBIE HAPYNIEHUS BCEX acIeK-
TOB OTBJICYUEHHOTO MBITIIEHUST: OHA HE MOTJIA COCUNUTATH
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c/lauy W MPOJIesiaTh TPOCTENIITIe BBIYUCICHUS, HE YMe-
Jla HU YUTaTh, HU MKCATh, U CPEAHUN KOdDDUIIMEHT ee
YMCTBEHHOTO pa3BUTHs ObLI HIKe 60 (CTOUT OTMETHTD,
YTO C S3BIKOBOI YACTHIO TECTOB OHA CIIPABJISJIACH TOPA3-
JI0 JIydlile, YeM ¢ pernerneM 3a1a4)» (Caxc, 2006, c. 230).

Ho 1ipu atom noktop Cakc oT™Meyas TATy AeBOYKH K
KHUTaM, K CJIOBY, OHa IIPOSABJIsiIA TIYOOKKE IPUBS3aHHO-
CTH, JIJIs1 Hee ObLIM XapaKTepHbl CUITbHBIE TePesKIMBAHMS,
KOTODbIe OHA, HAa YAMBJIEHUE, YMeJa BBIPAXKATH JOCTYII-
HBIMHU €ii cocobaMu: «...sI3bIK YYBCTBA, KOHKPETHOCTH,
o6pasa ¥ CMMBOJIA COCTABJISLT OU3KUH 1 HA YAWBJICHIE
JMOCTYIHBIH eit mup. JlunieHHass abCTPaKTHOrO W OT-
BJICYEHHOTO MBbIIIEHNS, OHA JIIoOUIa M 3Hajla CTHXH,
1 cama OblJIa XOTh W HEYKJIIOKUM, HO TPOTATEJbHBIM U
ecTecTBEHHBIM 10aTOM. Eff Jierko paBasmmch MeTadopbl
1 KasamMOypbl, OHa criocoOHa ObLIa K J0BOJIBHO TOYHBIM
CPaBHEHMIM, HO BCE 9TO BBIPHIBAJIOCH Y Hee Hellpe/cKa-
3y€eMO, B BUJIe BHE3AITHDIX U TIOYTH HEBOJIBHBIX TOITHYE-
ckux Benbiieky (Caxc, 2006, c. 229).

Onuep Cakc yIMBISETCS, YTO HECMOTPSI Ha BCe
nedexTsl Pebekka obiajiana TapMOHUYHOCTBIO, YTO €e
BHYTPEHHUN MUD TIEPEKUBAHUIT OB MOJOH TIyGOKOTO
CO3€epIIaHusI, KOTOPOe TO3BOJISAJI0 TPUHNMATh U OCO3Ha-
BaTh JKU3Hb B KAKUX-TO €€ Ba)KHBIX CYIITHOCTHBIX KaTero-
pusix. «B myiire y Pebekku mapuio omtyieHne riayboko-
IO CITOKOHCTBUS, IEJIBHOCTH ¥ TIOJTHOTHI OBITHST, UYBCTBO
cOOCTBEHHOTO JIOCTOMHCTBA M PABEHCTBA CO BCEME OKPY-
JKAIOMUMU. J[pyruMu cJI0BaMU, €CJu Ha WHTEJJIEKTY-
aJIbHOM YPOBHE OHa olrytiana cedsi HHBAJIUIOM, TO HA
JIYyXOBHOM — HOPMAJIbHBIM, TIOJIHOIIEHHBIM Y€JIOBEKOM»
(Cakc, 2006, c.230).

«B uem e 3akiouanack ocHOBa ee IEJbHOCTH U
ypaBHOBeNIeHHOCTN ?» — pasmbinisieT Oausep Cake. —
«OTBeT Ha 9TOT BOIIPOC JIE)KAJT B CTOPOHE OT CXEM U
aberpakiwil. S mogyman 06 ee yBJIEYEHUN UCTOPUSIMH,
[TOBECTBOBATEJIBHBIMU 00pasaMu ¥ MOCTPOCHUSIMHU, U Y
MEHsI BO3HUKJIO TIPENOJIoKeHe, YTo Pebekka — 0HO-
BPEMEHHO OuYapoBaTesIbHAS JIEBYIIKA U YMCTBCHHO He-
MTOJTHOTICHHAS TTAIMEHTKA, HelopasyMeHre TTPUPOJIBI, —
He UMesT JIOCTYTIa K cxeMaM U abeTpakiusiM (B ee cirydae
13-32 BPOKIEHHBIX /1e(DEKTOB 9TOT PEKUM MBIIILIEHUS
pocTo He paboTair), MOJIb30BANACH IJIsI CO3JaHUST OC-
MBICJIEHHOTO MUPa He (hOPMATIbHBIM, & XYJ0HCECNBEHHBIM
(TIOBECTBOBATEIBHBIM WU OPAMAMUYECKUM) METOJIOM.
PaszmymbIBast Ha/l 3TOI BO3SMOKHOCTBIO, ST BCTIOMHII, KaK
Pe6exka TaHiieBaia v Kak TaHEI YITOPSIOUUBAI €€ CIIy-
yaliHble, HeyKroskue aBrskenns» (Caxce, 2006, c. 232).

Tak, MpUUYKMHA TAKOH IIEJBHOCTH MOJKET ObITh B YHHU-
KaJIbHOW COTJIACOBAHHOCTH BHYTPEHHUX TI€PEKUBAHUN, B
KOTOPBIX IMTHAMUYIECKH YIAUHO U TAPMOHUYHO COUETAIOTCS
BXOJISATINE B 3TO €IMHCTBO TICUXUUYECKUE TIPOIECChI, KOTO-
pble KaKUM-TO 00pa3oM BbIPaiKAIOT Taiiny oymu Pebexku?
Kpowme Toro, s Boiziesmna ciosa Osmmsepa Cakca o Xyzno-
JKECTBEHHOM, /IPAMATUYECKOM METOJIE, T. €. O TOM B3TJIsifie
Ha JKU3Hb, KOTOPbIiL ObL1 0uenb 630K JIbBy CeMeHoBUYy
Boirorckomy. YTo6b! B MOTHON Mepe MPOUIITIOCTPUPOBATH
CBOV Pa3MBIIIJIEHVIS, ST TTO3BOJIO cebe MPOIUTHPOBATD CIIle
JIOCTATOYHO GOJIBIIION OTPBIBOK HTOTO MOBECTBOBAHUS.

«Pebexka cujena Ha cKaMelKe U ¢ SIBHBIM HACJTaK-
JICHVEM BIJISI/IBIBAJIACH B allPETbCKYIO JTUCTBY. B ee mose
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He OBLIIO U cllefla HEYKIIOKECTH, TaK MTOPa3UBIIEi MEHsT
HakanyHe... [Ipoctas neByika Ha (oHe cajia uCKpeHHe
pazioBasach BecHe. B 9TOT MOMEHT 5 6uden ee Kax weno-
6eK, a He KaKk HeBPOJIOT (68bi0eeno Hamit).

Y CJIbliaB MOU 11ard, OHa O0EPHYJIACH, YIBIOHYJIACH
MHE W clejiaja MUPOKUI KecT PyKoii, kak OyATO To-
Bopst: “CMmoTpuTe, Kak nipekpacer Mmup!” 3arem rnocJe-
JIoBajia cepusl JUKEKCOHOBCKUX BOCKJIUIAHUN, HEYTO
BpOJie CTPAHHOTO TO3ITUYECKOTO u3Bep:keHus: “Bec-
HA... POKIEHUE... PACIIBET... JBUKEHHE... IPOOYIKIeHUE
K JKU3HU... BpEMEHA rojia... BceMy cBoe BpeMms...”. MHe
BCIIOMHUJIUCH CTPpOKH 13 Bubmi: “Bcemy cBoe Bpems,
U BpeMsI BCSIKOI Bellu o1 HeboM. BpeMst poskaaThest u
BpeMs YMUPaTh; BpeMsi HacaxkaaTh W Bpems...” B cBo-
eit 6eCcCBSZHON MOITHIECKOI MaHepe 9Ta JEBYIITKA, KakK
O6ubelicKUil MyIpell, OIUChIBAa CMEHY BPEMEH Trojia,
obiee aBUKeHKME BpeMeHn!

JloraziaBIimch, 4To Pebekka ocTaeTcst MOJTHOIEHHBIM
1 TADMOHUYHBIM CYIIECTBOM B YCJIOBHSIX, TO3BOJISIIONINX
eil opraHn3oBaTh ce0sI XYA0KECTBEHHO, I CMOZ GbIAMU 30
PAMKU POPMATLHOZ0, MEXAHUCMUYECKOZ0 NOOX00a U PA3-
2150emb CKPLIMbLEL 6 Hell el068eUecKUll NOEHUUAL. ..

[enb MCUXOTOrMYECKOTO UM HEBPOJIOTUYECKOTO Te-
CTUPOBAHUST — He TIPOCTO OOHAPYKUTh U3bSHBI, HO Pas-
JIOKUTH YeJIoBeKa Ha cocTaBJstione (GyHKIni u gedn-
IUTOB, W, KaK U CJEJIOBAJIO OKU/ATH, TAKOW MOJXO/ HE
octaBusi 0T PeGexku kamHsI Ha KamHe. Ho BoT ceifuac,
B 9TOT BECEHHWH JIeHb, KAKUM-TO Uy/IOM M3 Pa3pO3HEH-
HBIX 9aCcTell y MeHs Ha IJ1a3aX coOPaaoCch FapMOHUYHOE 1
YPaBHOBENIEHHOE CYIIECTBO...

Mb1 obpaijaeM CIMIIKOM MHOTO BHUMAHUSI Ha Je-
(beKThI HANIUX TTAIIMEHTOB U CJAUIIKOM MaJIO — Ha COXpa-
HUBIIEC crocobHocTH; Pebekka mepBasi yKasajia MHe
Ha o10. Elte pas npuberHyBs K TEXHUYECKOMY KaproHy,
MOJKHO CKa3aTh, YTO HAC CJUIIKOM CUJBHO 3aHUMAET
“nedexromnorusa” u caunikom ciaabo — “Happarosorus”,
3a0bITast 1 COBEPIIEHHO HEOOXOAMMast HayKa O KOHKpET-
HoM» (Caxkc, 2006, c. 235).

«3areM, B HOsIOpe, ymepsa 6alyIiika, U CBET U pa-
JIOCTb arpesiss CMEHWJIMCh ThbMOU 1 cKopObio. Pebekka
Obljla TOTPsICeHa, HO JepKajiach ¢ 3aMedaTesbHbIM J10-
CTOMHCTBOM. ITa CTOWKOCTD, 3TO HOBOE JIyXOBHOE M3Me-
penue 106aBIUIIN ellle OMH ILIAH K CBETJION, IUPUIECKON
CTOPOHE ee YIITH, TaK MOPasuBIIell MEHsI ITPEsK/IE.

S zamen k Hell cpasdy ke, KaK yCJbIIIAT MeYaabHyIo
HOBOCTb, W OHA, 3aCTHIBIIAsI OT TOPSs, IPUHSJIA MEHS B
CBOEIT MaJIEHbKOI KOMHATKE OITyCTEBIIETO TeTeph I0Ma.
Ee peub cHOBa HaMTOMHUJIA MHE [KEKCOHOBCKOE “U3BEP-
JKeHue”, HO Ha 3TOT Pa3 OHO COCTOSIIIO U3 KOPOTKUX, TIOJI-
HBIX TOPEYH W CTPAJAHNS BOCKJIUTIAHNIA

— 3auem oHa ymma?! — BRIKpUKHYJIa Pebekka u 10-
GaBuia: — §1 muauy He o Hell, a o cebe. — W norom, 110-
ciie naysor: — C Gabyueii Bce B nopsiike. OHa B CBOEM
Jonrom lome.

Honruii Tom! Beur nu 910 ee cobCTBeHHBIA 06pas
WJIN TTO/ICO3HATENIbHBIN OTKJIMK Ha CJI0BAa JKKJIe31acTa’?

— Mue Tak X0JIO[IHO, — TIPOJIOJIKUIIA OHA, BCSI Che-
JKUBIIHUCH, — HO 3TO He CHAPY’KU. 3UMa BHYTPHU. X0JIO/I-
Hag, Kak cMepTh. — U 3akonunia: — Babyika Gblia ya-
cThIO MeHsI. HacTh MeHsT ymepJia BMecTe ¢ Hell.
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ITo 6BLIO HacTosIIEE TOpe, U Pebexka nposeisiiacy
8 HEM KaK NOTHOUCHHAS IUYHOCTD, 3A8ePULEHHAS. U MPd-
euunas, 6e3 Hamexa Ha YMCmeeHny Omcmaiocmy.

Yepes nosryaca K Heil Ha4aIM BO3BPAIIATHCS TETLI0 1
JKU3Hb, U, CJIETKA OTTAsIB, OHA CKa3aJa:

— Ceiiuac 3uma. 51 MepTBa, HO 3HAIO, YTO CHOBA Oy/IeT
BeCHA.

PebGekka Oblia mpasa: meaurenbHas pabora ckopOu
MpoTeKaga MeJJIEHHO, HO PaHa MOCTENeHHO 3aTsTuBa-
sgachk. OueHb MOMOIJIA CTapasi TETKA, CecTpa yMepiiei
GalOymuiky, Terephb nepeexasinag k PeGexke. [Tomoraa u
CHHATOra, PEJIMTHO3Hast OOIIIHA, U MTPEKIe BCero oOpsi
muBa 1 ocoboe nojoxenue “ckopbsueit”. Hageiocs, eii
HPUHOCKIN KaKOe-TO 0OJIeryeHre OTKpOBEHHbIE Hece/ibl
co MHO#. Hakowner, momoranan CHbI, KOTOPBbIE OHA C JKU-
BOCTBIO 1epecka3biBajia. CHbI 9TH B TOYHOCTU CJie/[0Ba-
JIV U3BECTHBIM CTA/IUSIM 3aKUBJICHUS TYTIEBHON PAaHbI»
(Caxc, 2006, c. 234).

B npepsioskenrom Bbinie pparmente pacckasza Ou-
Bepa Cakca OTYETJIMBO BH/IHO, YTO cMeHa (hoKyca ICH-
XOJIOTHYECKOTO aHaIn3a ¢ (DU3NYECKUX, aJalTHBHBIX,
UHTEJIEKTYaJbHbIX HapylieHuii PeGekku Ha ee 1epe-
JKUBaHUS OTKPBIBaeT HOBOE U3MEPEHNE B BOCIIPUATHN 1
MOHVMAHWUW ATOW JIEBYIIKN KaK 4eJloBeKa ¢ KUBOW JIy-
0¥, BOCTIPUHUMAIOIIEH U OCO3HAIOIIEH CBOIO KU3Hb,
JIEBYIIKH, KOTOpas TJIyOOKO W MYAPO TEPEKUBaeT U
0CO3HAET BayKHbIE JKU3HEHHbIE cOObITUSA. V1 Mbl BUIUM
JECTBUTENHHO TMO3UTUBHDBIE XapaKTEPUCTUKU JINIHO-
cti Pebexku, 4yBCTBYEeM LEHHOCTb €€ JKM3HU, KU3HU
OKPYZKAIOTINX, /Ia U JKU3HU B 1IEJIOM.

Takke X04y pacckasaThb OJHY U3 CBOUX JIMUHBIX
HCTOPHI, KOTOPbIE 3aCTABUJIN MEHST 33J[yMaThCsl O BaXK-
HOCTH IepeKUBaHmil pebeHKa, 0 AyIle, 0 BO3MOKHOCTIX
COBMECTHOTO TIOHUMAHUS He TOJBKO U HE CTOJIBKO Yepes
CJI0BA. DTa UCTOPUS CIYUUIIACH CO MHOW U C MAJIBYMKOM
ApocaaBom mectu set. Y Apocaasa cioskHOE HapyIie-
HUe PasBUTHS, CBS3aHHOE C TAaKUM TI'€HeTHYeCKu 00y-
CJIOBJICHHBIM 3a00JIeBaHNEM, KaK TyOepPO3HBIN CKJIEPO3,
KOTOPBI BBI3BIBAET HAPSIY C COMATUIECKIMU HapyIiie-
HUSIMU TaK)Ke U [MOPaskeHre HePBHOW CHUCTEMbI — IIIU-
JIETICUTO, HAPYIIIEHUsT Pa3BUTHUSI PEUN W MHTEJJIEKTYab-
HOe CHIDKeHHe, MasbyuK TIPOTIes CJIOKHOE JIedeHHe,
CBSI3aHHOE C OTIEPATUBHBIM BMEIATETHCTBOM Ha TOJIOB-
HOM MO3T€, 4TOObI YMEHBIINTD IMUJIEIICUIO — KaK OJ[HOTO
U3 TI0CJIeACTBHIIT OCHOBHOTO 3aboieBanus. U 10 cux mop
[IPUHUMAET ITPOTUBOCYAOPOKHbBIE TIpenapathl. Koneuno
Ke, s SIpociiaBa CJIOsKHBI MHOTHE YMEHUS, KOTOPbIM
JIETKO 00y4YatoTcst OOBIYHBIE IETH, ¥ B CBOM IECTH JIET OH
MIPAKTUIECKN He Pa3roBapuBas. Mos 3aj1aua coCTosIIa B
TOM, 4TOOBI HAJTAIUTh KOMMYHUKAIHIO ¢ peOEHKOM ¢ I10-
MOIIIBIO ITMKTOrPAaMM — BapUaHTa BKJIIOYEHUST OTTOCPE/]-
CTBOBaHUS B O0IIEHIE JOCTYITHBIME st pebeHKa 00X0/1-
HBIMU Ty TstME. Hazio ckasaTh, 4TO HECMOTPST Ha CHUITBHOE
HapylleHre pedeBoro oomueHus SIpociaB Ha caMoOM JieJie
KOMMYHUKAOEIbHbII MaJbYMK — MHUMHKA, BOKaJIM3a-
1UsI, TOBEeJIEHNE — BCE y HETO TOBOPsiliiee, HO TOBOPHUTD
OOBIYHBIM CIIOCOOOM — CI0OBAMHU, PEUYbI0 — OH He MOJKET,
KpPOMe corJiacusi <aa» u 6oJjiee PeAKo oTKasa «HeT». OH
paji IOB3auMO/IEHCTBOBATD C JPYTUMHU, HO €MY CJIOKHO
MIPUHSATH U MOHATh T€ UTPHI U 3aaHNs, KOTOPbIE, Tpe-
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OYIOT MOCITYIIAHUS, TIOBTOPA JKeJaeMbIX IeHCTBUM, Obl-
CTPOro OOYUEHUS YMEHUSIM, OIISITh 7K€ MOJIE3HBIM, Jallle
BCero yA0OHBIM B OOMTBINEN CTeTeHn 15T B3pocaoro. TTo-
aTOMy y SpociaBa ecTh epIINCTOCTb, HeCOTryIacHe, sKe-
JIaHWE C/IeIaTh PEATbHOCTD YA00HO /st cebst, a He s
B3POCJIBIX, MOCTOSHHO TPEOYIONINX YEro-T0 BEPOSATHO
[10JIE3HOT0, HO CKYYHOT'O UJIH HO03PUTETHHOTO.

OGyuenne oOMeHy wu300paskeHHsAMU ¢ SpociaBoM
1710 Tyro. Masiburk u3beras Jake KacaHust K KapTHHKaM,
XOTEJT TIOJYYHTh JKeJaeMoe Cpasy Wiu B 00XOA Tpejia-
raeMbIM IpaBUJIaM. A ecJIi He MOJIydall, TO OTKa3bIBAJICS
B0OOIIIE OT B3aUMOJICHCTBUS M HAUMHAJ UCKATh JPYTOE 3a-
nwarue. U Bcerga uto-To npuaymbisai! Jlaske mpakTmaeckn
B IIyCTOI KOMHATe, B KOTOPOU BCE UTPYIIKK ObLIH Y B3POC-
J010, SpocmaB Haxoana 6yMaxKy, TIPOCTO TOTIAT, CHUMAT
HOCKH U TIPY 9TOM BCET/IA CMOTPEJI Ha PEAKITIIO B3POCJIBIX,
BbI3bIBAS UX HA B3AMMOJIENCTBIE HA CBOMX YCIOBUSIX.

Ho nocrenenno Ham ¢ SpociaBoM ynanoch Ha 110-
3UTHUBE TMOJAPYKUTHCS C KAPTOYKAMHU, YSICHUTD, YTO MX
MOJKHO U HY>KHO I1€PeIaBaTh UJIK MIPUKJIENBATD HA TIJIAH-
IETKY, TIOTOMY 4TO 3TO TIOMOTAeT UTPaTh U 0OMATHCS.

W BoT a1 1pubImMKaoch K KJIKOYeBOil ApaMaTuIecKon
ucropun ¢ SpocmaBoM. Mbl CHOBa BCTPETHJINCH HA 3a-
HSITUH, ¥ CHOBA Y HEro OBLJIO ONpeJesIeHHOE YIOPCTBO
JIeJTaTh TI0-CBOEMY U HE COTJIAIATLCS Ha MOU TIPEJLIIOKe-
Hud. JIpocyiaB HEMHOTO TIOUTPAJ B MOU UTPYIIKU U IaKe
MOTIPOCHJT KapPTOYKOHM, HO TIOTOM IIBITAJICS BBIXBATUTH
UTPYIIKY, HO sI HE TO3BOJIIJIA MPOCTO Tak, 6e3 oOMeHa
KapTo4koi. MaJIbuiK BbIaJ PEaKIUIo CBOOOIHOTO CO-
MIPOTUBJIEHUS U HAYAJ UCKATD YTO-HUOY/[b MHTEPECHOE B
[PAKTUYECKH ITYCTONH KOMHATE — BEJb ATO 51 «OaHKUP» —
Y M€HsI BCe UTPYIIKH, KOTOPBIE 51 C PAIOCTHIO BbIAM, HO
MO MpaBWJIaM — TOJBKO B 0OMEH Ha KapTOYKY C COOT-
BETCTBYIOIIMM PHUCYHKOM. SIpociaB ke Hadaa yIIOPHO
WCKaTh 3aMEHy MOUM HUTpyIIKaM. U, o ykac, B 1aTpHeM
yIily KOMHaThI 110]] Oartapeeil OH HalleJ KyCOK CTEKJIA.
JleficTBUTENIbHO, MeCsSIeM paHbllle JPYrodl MaJbhbuhK
PasOuUIT CTEKJISTHHYIO KPY/KKY B 9TOH KOMHATE, U MbI BCE
TIATETHHO YOPaJIH, Ka3aaoch Obl, He OCTAIOCh HUKAKIX
cnenoB, HO He g SpociaBa — o Hamres! JTO MPSAMO
€ro CynepernocobHOCTh — HAUTHU YTO-TO HEOKUJIAHHOE
IS IPYTUX U MI3MEHUTD UX TIJIAHbI 1 HAMEPEHUsI.

Koneuno xe SIpocnas 6bun cuactms! Taxoil kinace-
HBIIl KPYITHBIN KYCOK CTEKJIA, KOTOPBIN MOKHO HOCUTH B
PYKe, 4epe3 KOTOPBIIf MOKHO CMOTPETH Ha CBET, KOTOPBIM
MOJKHO I[apararth CTeHY WU CTYJI — KaK MHOTO WT'D MOK-
HO TIPUyMaTh ¢ aTUM Kycoukom crekmual!l U rmaBHoe —
MOKHO OBITh HE3aBUCHMBIM OT B3POCJIOT0, OT €ro KOpob-
K C UTPYIIKAMK 1 OT €0 TpeOOBAHUI, ITyCTh Jaske TAaKUX
MUHUMAJIBHBIX, KaK OOMEHITh KAPTOUKY Ha UTPYIIKY.

A Mog 3a1a4a Oblia 3a06paTh OACHBIN IIPEAMET, KOTO-
PbIii, KOHEYHO, COBCEM He UTPYIIKa jJisi peberka. Boiio
OYEBU/THO, 4TO Gerath U 0OTOMPATh OMACHO — CKOPee Bee-
ro SIpocsiaB paciienuT 3To Kak Urpy, a Ipu MOMbITKe OTO-
OpaTh CHJION COKMET CTEKJIO B CBOEH JIaJOLIKEe U TOrIa
JIEHCTBUTENLHO Bee GyIET TIOXO.

Sl mocrapasach BHeIIHE 9MOIMOHATBHO KAK MOXKHO
CIIOKOfTHEE OTHECTHCH K €T0 HaXOJIKe, He GeraTh 3a HiM,
HO TIPH 9TOM YBJIEUEHHO UTPATh CO CBOMMI UTPYTTKAMHU
13 AMmuKa. B KoHIle KOHIOB SpociaB momories 1 3anH-
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TEPEecoBaJICS MAcCaKePOM, KOTOPBIH Ty/es U TapaxTell.
MasbymK o/10111es K CTOJTY, 32 KOTOPBIM ST CH/IeJIa, 1 1T10-
JIOSKUJI CTEKJIO; TIPU 9TOM OH OYEHb BBIPA3UTEIBHO TI0-
CMOTPEJI Ha MeHsI Kak ObI TOBOPST: «)TO — MOST UTPYIITKA
U TPOTaTh ee HeJib3si». Ho uTo MHe ocTaBasioch /enaTh —
51, KOHEYHO ’Ke, OBICTPO CXBATUJIA CTEKJIO U BHIOpOCHUIa
ero B okHo. Peaknus dpocnaBa nocnenoBaia MrTHOBEH-
HO, OHa ObLjIa TIpe/iIcKasyeMa 1 CIIpaBeljinBa — OH 00Ou-
JKeH, BO3MYIIEH, Belb Y HEr0 BEPOJIOMHO OTOOPAJIH €ro
e/IMHCTBEHHYIO JINYHO HalijleHHyto urpyimky! Maspauk
Gpocuiicst Ha I10JI, 3aKpUYaj, OTBEPHYJICS K CT€He W He
cobupaicst 6oJIbIe co MHOI 00IAThCSI.

1 cnesrasia maysy, 4ToGbl TIOyMaTh, 1, YeCTHO FOBOPS, B
THUXOM OTYASTHUH OMYCTHIJIACH HA TTOJI Y CTEHBI PSIZIOM C Jie-
SKAIAM 1 BOTISNIUM OT oT4astHusI S pocasom. [loguepkay
CXOJICTBO HAIIKX [IEPEKUBAHMUIL, st TOKe ObLTAa B OTUASTHUH,
[IOTOMY 4TO 3aHATHE OBLIO UCIIOPYEHO, IIOTOMY YTO TAKOEe
MOe BEPOJIOMHOE JIeiCTBUE MOTJIO HaBCerJa HapyIIUTh
TOHKUH MOCTUK JIOBEPHS, KOTOPBIN MBI TaK JOJITO CTPO-
win... IlepesxkuBas Beio rryOKMHY IIpOBaJia, S Hauaua roBo-
PUTH TUXUM CIIOKOHHBIM TOJIOCOM C TTOJIHBIM YBa)KEHUEM U
COYYBCTBUEM K €r0 MepekuBaHusIM. MeieHHO U co Beel
HWCKPEHHOCTBHIO 51 TOBOPHUJIA €MY, YTO OYEHb COKaJIer0, YTO
MOHUMAIO €ro OOMY U OY€Hb €My COUYBCTBYIO, BEb 9TO
6biia ero urpyiika. Ho s gosskHa Oblia 3abpath ee, oTo-
MY 9TO Ha CAaMOM JIeJie 9TO OUEHb OIACHBII MPEJIMET, a He
urpytka. VM n3BnHUIACH 32 CBOE BeposioMcTBO. [Ipenso-
JKIJIA TOCMOTPETh MOU UTPYIIKUA U BBIOPATH TO, UTO €My
HpaBuUTCA. S eiicTBUTEIbHO cotlepekuBasa eMy 1 JIesn-
JIACh CBOMMH TlepeskuBanusgmMu. Harmommio, 4To Mabunk —
HETOBOPSIIIUI U OTKPBITBIM OCTABAJICST BOIIPOC O TIOJTHOM
MOHUMAHUK MOKX CJIOB, HO KPOME CJIOB ObLIM €Ille U MO’
AMOIMOHAJIbHBIE TIEPEKUBAHUSI, MOE OTHOIIeHue K Spoc-
JIABY, K €r0 ¥ CBOUM JIEUCTBUSIM B CUTYaIUH.

Y amButesbHO, HO Yepe3 HEKOTOpoe BpeMs Spocsias
BCTAJI C TI0JI4, TTO/IONIes] KO MHE M TI0Ka3aJl Ha BO3/YTII-
wbeIi mapuk. A cnpocnia: «HanyTts mapuk?»> — On oT-
Betui: «/la». TTotoM MbI ¢ HUM urpaju, SIpocaas 6Gpa
KapTOYKH U TTepeiaBa, PAacCMaTPUBAJ MTOX0KNE PUCYH-
KI Ha KapTOYKAX — CHHUN MSUYUK U TOJyOOi BO3IYyII-
HBII 1rapuk. [IbITajicst pa3oOpaThesi, 4TO TaM HapHUCO-
BaHO, YTOOBI IOIIPOCUTD y MEHs. A ellle 4epe3 KaKoe-TO
BpeMsI IIPOCTO TIOAOIIE THOOINKE, KPEIIKO U J0BEPUYUBO
OOHsII MeHsI — 9TO ObLIU CaMble AParolleHHble MIHOBE-
HUS TOHUMAaHU U 0J1aT0aPHOCTHL.

[Tocne 3ansTus, noka sIpocias GbLI y APYTOro CIIEIH-
aJInCTa, 5T TIOroBOpHUia ¢ MaMoii. Pacckasasa eil, kak mrpo-
710 3aHATHE W KaK y/IaJl0Ch BBIMTH M3 CJIOKHOUN CUTYya-
IIWY € KyCKOM CTeKJIa, Kak S pociaB B TOPBIBE TOBEPUS U
GuiarogapHocTy 0OHI MeHs.. I MCKpeHHe cKa3ajia MaMe,
4TO U300pETATEHHOCTD SIPOCcIaBa B MOUCKE CBOUX aJib-
TEPHATUBHBIX 3aHATUI — HTO HA CAMOM JIeJie TIOKA3aTeh
AKTUBHOCTHU €T0 JINYHOCTU, €r0 BHYTPEHHETO MePEKNBA-
HUS HE3aBUCUMOCTH, €TO CTPEMJIEHUS K CAMOCTOSITE N b-
HocTu. U uTo s yBaykaio ero 3a 4esiieH /1Ky, KOTOpble MHe
MPUXOJIUTCS TPUHUMATh OT HEro Ha Ka’K/OM 3aHSATUM.
M mMama Toke MCKpeHHe nobmarogapuia MeHs. ymaio,
YTO 9TO OYEHb BAJKHO JIJIST POJIUTEJIEN, JIJIT UX CJIOKHBIX
Tepe;KUBAHNH, KOTOPBIMH HAITOJTHEH KayK/IbIH /IEHb B He-
MTPOCTOI HECTAHAAPTHOW )KM3HEHHOU CUTYaIUH.
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IToguepkHy eliie OHY CTOPOHY IPOOJIEMbI H3yUYeHUST
MePeKNBAaHNS, a UMEHHO y4YeT B3auMOJICHCTBUS Tiepe-
JKUBaHWN. BOT 071HO 13 BOCTIOMIWHAHWI O TPAKTUIECKOMN
pabore JIbBa CemeHnoBr4a BoiroTckoro: «... BO BpeMst 0/1-
HOI'O U3 KJIMHUYECKUX PasOOPOB, KOTOPBIE OH PErYJISIPHO
npoBoaus Ha 6aze DJIV 1 Ha KOTOPbIE CTEKATIOCH Yy Th
He TOJ0BUHA Tieparorudeckoil MockBbl, BbiroTckomy
HoKasaju pebeHKa, IIPUBE3EHHOI0 U3 AePEBEHCKON TJIy-
6unku. Bee B epeBHe cunTanu MaibunuKa cJ1ad0yMHbIM,
U JIUIIb POAHOIL el YIIOPHO He IPU3HABaJ 9TOI0 BCE0O-
IIEro MPUroBOpa M, KaK OKAa3aloCch, ObLI IpaB: y BHyKa
OOHAPYKUJIM TYrOyXOCTbh, cjaaboymue ske OBLIO BTO-
puunbiM, MHUMBIM. «Criacu6o Tebe, raaBHbIi», — CKa-
3aJ1, MOIONAS K BBITOTCKOMY M HM3KO TOKJIOHUBIINCH,
crapuk. — Cracu6o 3a TO, 4TO y3HAJ MOETO BHYKA, a KO
MHe, CTapUKY, OTHECCS ¢ TIouTeHneM. MHOTO, T71e st ObL,
a XOPOIIIUX JIOJIeN YBUJIEJ TOJBKO 3/1echy> ( Boirojckasi,
JIudanosa, 1996, c. 158—159).

Cuenyer o6paTUTh BHUMAHUE HA TO, YTO Ba’KHBIM B
ATOUN NCTOPUM SIBJISIETCS HE TOJIBKO BBISBJIEHUE HACTOS-
el TPUYWHBI OTKJIOHEHUS B PAa3BUTUH BHYKA, HO ¥ yYeT
MEPEesKMBAHUM JIEYIITKY, YBAKUTEIbHOE YeJI0BeYecKoe
OTHOILIEHUE K TIePEeKUBAHII0 OOJIM ¥ OTYASHUS, COMPO-
BOJKJIAOIIleE TTOCTOSIHHO POANTENeld 0COOEHHBIX JIeTei,
B€JIb 9TO U €CTh COIUATbHAS CUTYAIUsI PA3BUTHSI, B KO-
TOPOil pasBuBaeTcst PeOEHOK, (hOPMHUPYIOTCST €TO Tiepe-
SKUBAHUS U €T0 CO3HAHMeE.

«Korzia ThI IpUKacaenibest K CTpajlaHuio, ecim tebe
YJIAETCS TIOAAPUTD OTYASBIIEMYCSI HEMHOI'O CILJI, Ha TeOst
00pyIIuBaeTcsl CUJIbHOE U MCTUHHOE — J1000Bb, Ha-
BepHOe» — 3TO IuTara u3 KHuru «Hectpantupiii Mups»
Mapuu BepkoBuu. B aToii kHUTe TakKe MOXKHO HalTH
MHOTO IIEHHbBIX XYI0/KE€CTBEHHBIX ONUCAHUI OOIIeHMUsI
¢ 0cOOBIMU JIeTbMU ¥ HAOJIIOAEHUsI [epesKUBAHUI DTHX
neteit, a Takke camoro aBropa (bepkosuy, 2014, c. 22).

OGpatiast BHUMaHUE Ha ePEKUBAHIST, MbI CMOKEM He
TOJIBKO OOBSICHSITD, HO B TIEPBYIO ouepesib npuHuMath(!)
0co60ro pebeHKa U ero CeMblo B COIMYM, a 3TO Kap/u-
HAJBHBIM 00Pa30M MEHSIET TOUKY 3PEHUs], MO3BOJISIET HE
3aIUKJINBATHCA HA HEJIOCTATKAX, /ieheKTax, a HACTPAUBATh
HAIIl B3IJISAZl, HAILY OIITUKY Ha TO, YTO ysKe ecTb y pebeHKa,
U Jlajiee Ha TIOUCK TOTO, KaKUe PECYPChI eCTh Y 9TOTO pe-
Gernka u 'y ero ceMbi. Jlymalo, 4to 1pakTudecku Bce pabo-
TalolNe B IPAKTUKE CHEIUAIUCTBI COTJIACSTCS, YTO JIETH
[0-PasHOMY HPOSIBJIIOT cebsl, PACKPHIBAIOT CBOM YMEHHMSI
1 BO3MOKHOCTH B 3aBHUCHMOCTU OT OTHOIIEHUS K HUM, a
TakKe W K ux OJmkalinemy okpyskenuio. U smech Bos-
HUKaeT 0COOBIil pakypC Ui PACCMOTPEHHUST U YTOUHEHHST
coJlepsKaH¥st 30HbI OJIMKalIero passuTrst peOeHKa, T. €.
pa3paboTKa MOHATHS <«IIEPEKMBAHNIE> IO3BOJUT yTOY-
HUTb, TIPOJIOJIKUATH Pa3pabOTKH TAKOTO BAsKHOTO MOHSITHST,
KaK «30Ha OJIMKAIIIEero pasBUTHUSA», U 9TO 0COOEHHO BasK-
HO U J1ake HeOOXOAMMO /ISt CIIELHAIbHON [ICUXOJIOT U,

Eciu BepHyThest K 1mpobjiemMe COLUANbHON CcHTya-
LUK PA3BUTHS, B KOTOPOII IIPOMCXOAUT PasBUTHe pebOeH-
Ka, B TOM YHCJIe W BKJIIOYEHWE 3HAKA, KAaK BaXKHEHIIEro
ajieMeHTa it (POPMUPOBAHUS BBICHIMX TICHXUYECKUX
(yHkImii, To oueHb BakHA [paMa, KOJIU3WS, KOTOPas
HPOUCXOAMT IPU B3aMMOAEICTBUN B3POCJIOTO U pebeH-
Ka, CTOJIKHOBEHUE UX TEPEKUBAHUN U PelleHue B 9TOM
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B3aMMO/IEHICTBUHM KaKOW-TO CBOeW BHYTpPEHHeW 3a/1aun
camuM pebeHkroM. CoriacHO 3aKOHY KyJIbTYPHOTO Pas3BH-
THSA, B KOTOPOM ¥ (DOPMUPYIOTCS BBICITHE TICUXUIECKUE
(byHkIMu, B OCHOBE JIEKUT TIPOTUBOpeYNe, KOH(JIUKT,
JipaMaTH4YeCKast KOJLIM3KS MEKILY PeOEHKOM U B3POCJIbIM
(Bepecos H.H., 2016). /Iymaio, Ba;KHO UMETb BBUJLY, 4TO
9TOT 3aKOH paboTaer B 00e CTOPOHBI; HOBOE MOHUMAHNE,
OCO3HAHUE 4Yepe3 IePeKNBAHNE MOXKET IMOSIBJIATHCS He
TOJIBKO y pebeHKa, HO Uy B3pocoro. V1 oTu B3auMHbIE
MEPEKMBAHNS HE TOJBKO MMEIOT 3HAYeHUWe W CO3/Al0T
camy COTMAJIBHYIO CUTYAIIMIO Pa3BUTHS, HO U OIpe/Iesis-
10T paKypC PpaspelieHus IpaMaTHIECKH HaIpsKeHHOM
CONMAJIBHON cuTyannu. Bemb B3POCITBIN TakKe pelraeT
CBOU BHYTPEHHUE 33/1a41, U TOTZIA BOZHUKAET BOIIPOC CO-
IJIACOBAHHOCTH, B3aMMOIOHUMAHUS B3POCJIOro U pebeH-
Ka, a 9T0 0COOEHHO OCTPO CTOUT B CUTyallUu 0OydeHUst
pebeHKa ¢ OTKJIOHEHMSIMK B IICUXO(DU3MYECKOM Pa3BU-
TUM, TOCKOJIbKY Y JIeTell MHasl YyBCTBUTEIHHOCTh, MHbIE
UHTEPECHI U BO3MOXKHOCTHU, KOTOPbBIE €ellle HA/IO BBISIBUTH
U OPraHM30BaTh CUTYAIMIO TAKUM 00pasoM, 4TOOBI B3POC-
JIBIF CMOT OKa3aThCsl HA OJIHOM TEPPUTOPUU TIEPEKNBA-
HUii ¢ pebeHKOM, 4TOOBI JAPaMaTHYeCKOe CTOJIKHOBEHUE
He CBOJIUJIOCH TTPOCTO K MTOBEPXHOCTHOMY 9MOITMOHAJb-
HOMY BCILJIECKY, HO CUCTEMHO 3aTParuBajio BCIO NCUXU-
Ky ¥ IIPUBOJIMJIO HOBBIM COJIEPsKAHUSIM CO3HaHUs. Ecim
MbI TIPUHUMAEM B KauecTBe BeAyIieil mpobieMaTuky mo-
HATUS <IIE€PEKUBAHKME», TO JejaaeM 0Oojiee KU3HEHHBIM
U JIEUCTBUTEJILHO JIPAMaTUYECKUM BOIIPOC O TOM, KaK 1
KakiM 00pa3oM CO3/IaTh CUTyalnIo (OPMUPOBAHUS BbIC-
HIMX ICUXMYECKUX (DYHKIHIT y pebeHKa ¢ 0COGeHHOCTAMM
pasBUTHsL, KaK 0OeCrednTh eMy KyJIbTYpHOE PasBHTHE,
KaKoro pojia 00XOAHbIE Iy TH AOJKHBI ObITh IIOCTPOEHBI B
Ka’K/IOM KOHKPETHOM ciyvae. Take CTOUT yUUThIBaTh 1
TO BO3JEUCTBUE, KOTOPOE OKasbiBaeT peOEHOK Ha B3POC-
JIOTO, Ha €ro TepeKWBaHUs, TTOHNMaHUsS U OCO3HAHWS.
W 31ech BaskeH TIPOIIECC, caM MOKCK, JIBUKEHNE B BEPHOM
HaTpaBJIeHUU, TUHAMUKA, TTOCKOJIBKY 3a4acTyiO JIOCTH-
JKeHMe HOPMAaTUBHOTO YPOBHS Pa3BUTHS BBICITNX MTCUXH-
YeCcKUX (PYHKIMIA, TPOU3BOJIBHOCTH U CAMOPETYJISIINN B
HOBEJEHUH Y fieTel ¢ 0cOOEHHOCTSIMU PAa3BUTHS He BCera
BO3MOKHO. HecoBepIeHeTBO 4enoBeKa Mbl HabIogaem
JIayKe TIPU YCJIOBUY HOPMOTHUITMYHOTO ITCUXO(DU3UIECKOTO
Pa3BUTHSI, @ UTO Y3KE TOBOPUTD O TEX CJIOKHBIX Y TAX Pa3-
BUTUSI, KOTJIA €CTh TICUXO(PUZNOJIOTHUECKUE HAPYIIEHUSI.
Ho 3mech BaxxHbI caMo /IBUKeHME, HATIPABJIEHHOCTb, JITO-
Oble JOCTUKEHUST — 1 GOJIbLINE, 1 MaJIEHbKHUE, IOCKOJIbKY
MMEIOT CMBICJI B TIEPBYIO OYePelb MMEHHO TIepesKIBaHUS,
UX KauecTBO U TIyOuHa.

W cHOBa BO3BpAIAsCh K BOTIPOCY YN, MOKHO C yBe-
PEHHOCTbIO CKa3aTh, YTO UMEHHO B CIIEIUAILHON TICHX0JI0-
TUH, KaK HU B KaKO JPYTOil 06JaCTH TICHXOJIOTHH, OCTPO
JipaMaTUYeCKK BBISBJSIETCS IIPOOJIeMa CyLIeCTBOBAHMS
CO3HAHUS W JIYIITN Y YeJIOBEKa B YCJOBUSX HECOBEpPIIEH-
CTBA, TIOJIOMKN OHMOJIOTHYECKOI OCHOBBI IICUXUKH, OTSTO-
IEHHO cuTyanueil conuanbuoil usomsanuu. OcobeHHo
HAIPSKEHHO 3BYYMT TParndeckasd HoTa IryOOKOro Imepe-
JKuBaHud, Kotopoe Bbipazui Jles CemenoBud BoiroTckuit
B cBoell renuanbHoil padore o Tamuere: «Cambiil dakT
YeJI0BEYECKOro OBITHS — €ro POKIEHHE, ero JaHHAs eMy
JKU3HB, €T0 OT/IEJIbHOE CYIECTBOBAHUE, OTOPBAHHOCTH OT
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BCETO, OTHEIMHEHHOCTH U OIMHOYECTBO BO BCEJIEHHOI, 3a-
GPOIIEHHOCTD U3 MUPA HEBEIOMOTO B MUP BEIOMBIN U T10-
CTOSIHHO OTCIOJIa TIPOUCTEKAIONIAS €T0 OTAAHHOCTD JIBYM
Mupam — Tparudens» (Boirorckuii, 1998, c. 324).

Jlist ocoboro pebeHKa U ero CeMbH 3TOT TParu3M
0CO6EHHO OCTPO YyBCTBYETCSI, 0COOEHHO IIyOOKO Tepe-
JKUBAETCs, M OTCIOJIa MOKET POKIATHCSI HEBEPOSITHOM
ryOMHbBI 9K3MCTEHIUAIbHOE TOHUMAHKe, XOTS BbIPa-
JKEHO OHO MOJKET OBITh OTHIO/b He B CJIOKHOW BUTHEBA-
TOH (hopMe, a 0YeHb TIPOCTO, HO € MOTIAIAHUEM B CAMOe
CYIIECTBEHHOE.

BosMoikHO, 9TO TIOKa)KETCST CTPAHHBIM, HO ST BEPHYCh K
caMoli paHHel 3a(hUKCUPOBAHHOI PYKOIHCH 10HOTO JIbBa
Brirorckoro mon HazBammeMm «TparnkoMenuss MCKaHWIH»
(3aBepmreBa, 2022). B aToit pykomucu Boirorckuii ToBo-
PHT He TOJIBKO O JIyTlie, HO U O TIyTH CO3PEBAHUS [IyXa, KOTO-
PBIH TIPOXOANT Yepe3 TOPHIIIO OTYASTHIS, TPAreJnu 1 pac-
masa, Ho ¢ BOBMOXKHOCTBIO TTOMCKA CMBICTIA U OTTPABAAHMS
JKU3HH, MMOCTOSTHHOTO HAIILYTIBIBAHUS TTPUEMJIEMOTO, BO3-
MOJKHOI'O 1 IOCTOMHOTO YejioBeKa obpasa KU3HU. Bosestb
pebeHKa, OTKJIOHEHKE B ero PasBUTUH, HMOMCK BO3MOKHO-
CTH OpraHu3alliy JOCTOMHOro 00pasa KU3HU B 0OLIECTBE,
YJIABIMBAHUE TTPOSIBJIEHUIT €T0 NI — 9TO, HABEPHOE, Ca-
MbIii GOJIBIION SK3UCTEHIUAIBHBIN 3aIIPOC, BbI3BIBAIONINI
ry0OKKe Tparnyeckye MepesKUBaHus y POAUTesIe, a B
T0JIe ATUX MEePEKUBAHUIT HAXOAUTCST U caM pebeHoK. Mup
JIOJIZKEH ObITh OIIPaBAAH BECh, YTOObI MOKHO OBLIO JKUTh
nasibiiie. Yarre Bcero HET eIMHCTBEHHO IPABUJILHOTO PeTiie-
HUST, OKOHYATETHLHOTO TPUMHUPEHNST, HO €CTh TTOUCKH, €CTh
BaKHEHTIIIIe MOMEHTDI 3aPOKACHUS PEIICHU, 3aPOKACHUS
BO3MOKHOCTeN npumupenns. JKusup peberka ¢ ocodeH-
HOCTSIMU JOJIKHA OBITh OIIpaBAaHa BCS U 9TO OIPaBAAHIE
COZIEPIKUTCS B KU3HEHHDBIX NEPEHCUBAHUSIX.

3axaouenue

1. IpusHanue TOHITUS <IIePEeKUBAHUE» B KauecTBe
OCHOBHOTO, SIIEPHOTO IS KYJbTYPHO-UCTOPUUECKOH
TICUXOJIOTUU B I[€JIOM U CIEIMAJbHON TICUXOJOTUA B
YACTHOCTH, TIO3BOJIAT YBAKUTEIBHO U GEPEKHO OTHO-
CHTHCA K IIEHHOCTHU JII0OOT0 4eI0BEKa BHE 3aBUCIMOCTHI
OT ero MHTEJUIEKTYAJbHBIX U aJalTUBHBIX BO3MOKHO-
cTell, 06eCeYnT M3HAYAIbHOE MIPUMEHEHNE DK3UCTEH-
[UAJIBHOM M I'YMaHUCTUYECKON YCTaHOBKM IIpu pabore
¢ 0coObIMU feThbMU. IlepekuBaHuA KaxKIOro JeJoBeKa
YHUKAJTbHBI, OHU CKPBITHI BO BHYTPEHHEM MUPE CO3Ha-
HUs, TAWHCTBEHHBI, MX HE TOJIYYUTCS PaHKUPOBATh
KOJIMYECTBEHHO, TIPUITMCHIBAs OaJljibl, KaK IIPU OLEHKE
KOTHUTHUBHBIX WHTEJJIEKTYAJbHBIX TIOKa3areseil. ITo
[103BOJIsIET HaM U30eKaTh HE310POBOI ANXOTOMUK — i€~
JICHUSI JIFOJIEH Ha YMHBIX ¥ TJIYIIBIX, HA MTOJIE3HbBIX U Gec-
MOJIE3HBIX, HA BA)KHBIX U HE BAKHBIX, IEPCIIEKTUBHBIX U
6ecIepCIeKTUBHBIX.

2. Eciin Bo ryiaBy yrjia IOCTaBUTH MOHSATHE <Ilepe-
JKUBaHUE», TO CIIENUAJIbHAS TICUXOJIOTUSI B TEOPUU U
MPaKTUKe MOKET PACCMATPUBATHCS KaK HallpaBJIeHUE, B
KOTOPOM HEOOXOIMMO pacCMaTPUBATh [IEHHOCTD YeJI0Be-
YEeCKOU KM3HM KaK TAKOBOU U Jlajiee CO3/1aBaTh YCJIOBUS
JUUIST MAaKCUMAJIBHO BO3MOJKHOTO Pa3BUTHS TICUXUYECKUX
dyHKIMiA, 4TOOBI 06ECIIeYNTh MOAJAEPKKY ajalTallii,
CO3/1aHKs JJOCTOMHOro 00pasa JKU3HHU.
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3. OGpailieHrie K MOHATHIO <IIEPEKUBAHUE» BbI-
3BIBa€T HEOOXOAMMOCTD TIATEIbHOM PabOThI O Orle-
PAMOHANN3AIUKA 9TOTO TOHATUSI, Pa3pabOTKU €ro
000CHOBAHHOTO COZIEP/KAHUS, OMPENEJIEHHST TOTO, 4TO
Takoe rnepekMBaHNe, KAKOBbI €ro BHYTPEHHUE COCTaB-
JISTIONIE U UX MEHSIONIeecs: JMHAMUYECKOe eJIMHCTBO.
[l 5T0ro HeoOXOAMMO CHOBA 0OpaTUThCS K paboTam
JI.C. BpIroTcKkOro, BHUMATEJIbHO U3YUYUTh CPOPMYITHU-
POBaHHBIN UM 3aKOH KYJbTYPHOTO Pa3BUTHS U TO, KaK
MPOSIBJISIETCS ATOT 3aKOH B KU3HU, KAK HA OCHOBAaHUM
ATOrO 3aKOHA y 4YeJIOBeKa Pa3BUBAIOTCST KYJIbTYpPHbBIE
co3HaTeabHbIe (OPMBI OTHOIIEHWS C AeHCTBUTEID-
HOCTBIO. Belb OCHOBHOE cJie/icTBUE, BbITEKAIOIIEE U3
OCHOBHOTO 3aKOHAa — 3TO IpU3HAHWE MEPEKUBAHUS
enunuiieii cosnanus (Bepecos, 2007). U nasiee Bo3nu-
KaeT HeOOXOAMMOCTb YTOUYHEHUS] OCHOBHBIX MOHSITHI
KYJbTYPHO-UCTOPUUYECKON TICUXOJIOTUM, TAKUX Kak
«BBICIINE ICUXUIecKre QyHKIUN», «30Ha OImsKaiiie-
r0 Pa3BUTHUS», «OTIOCPE/ICTBOBAHHOCThY, «ITPOU3BOJIb-
HOCTb» U JIP. C y4eTOM pa3paboTaHHOIO COJepsKaHUs
TTOHATUS TTePEKUBAHUSI.

4. TuarenbHble paspabOTKK IOHSTUS <IIEPEKHUBa-
HUe» MPUBOAAT K HEOOXOAMMOCTH YTOYHSTH METOIMU-
yecKre paspabOTKU 110 KOHKPETHBIM HaIlpaBJIeHUSM
paboThl ¢ 0coObiMu eTbMu. C yueToM peaybHOCTH Tiepe-
JKUBAHUH peGeHKa U €T0 COIUATBHOTO OKPYKEHUST MOJK-
HO W HYJKHO WHAWBUAYAJU3UPOBATH OOYUAIOIIIe CTpa-
teru, a¢(heKTUBHEE OPTAHU30BBIBATD JKU3HDL PeOEHKA €
olpe/ieJIeHHBIMU 0COOEHHOCTSIMU PA3BUTHS, ONTHUMU3K-
pPOBaTh B3aMMOJIENCTBYE C COITMYMOM M PEIIaTh BOIPO-
ChbI UHKJIIO3UH C YYETOM TIOMCKA COBMECTHBIX TIEPEKUBA-
nuii. IIpuopuTeTHhIM cTaHOBUTCS 00ydYeHHe crocobam
OCO3HAHUS W BBIPAKEHUS CBOUX TEPEKUBAHUN KYJTb-
TYPHBIMU CPEJICTBAMU W BKJIIOUEHHE B TaKHe COIUAJIb-
HbI€ YCJIOBUS U B3aUMOEICTBUS, B KOTOPBIX PeOEHOK €
ocobGeHHOCTAME (a Jajiee U B3POCJbIT) CMOT MPOKUTH
JIOCTOMHO, aJlallTHPYSCh K HEITPOCTBIM KU3HEHHBIM 00-
CTOSITEJILCTBAM.

5. Ilpm axTyanusanuu COmEp:KAHUS ITTePesKUBAHIS
CTAHOBUTCS Ba)KHBIM HE TOJBKO KOHEYHBIN Pe3yJbTar,
HO U caM IPOLECC MOoMCcKa OOXOJHBIX IIyTeil, MPoIecc
B3aUMOICHCTBUS TIePEKUBAHUN JTIOIeH, MOMEHT MHCaii-
Ta 1npu (popMUPOBAHUM HOBBIX COJIEPIKAHUN CO3HAHUSI.
JBIzKeHe K HMOUCKY HOPMAIbHOCTH MOXKeT ObIThb Ha-
MTOJTHEHO CO3U/IAIONUMU TTEPEKMBAHUSIMU, 3/1€Ch BaXKHbI
He KyJbMUHAIIMOHHbBIE PE3YJIbTaThl, & UMEHHO TPOIECC
3apOXKIEHUST B 9TUX TEPEKUBAHUAX BASKHBIX JKU3HEH-
HBIX Oco3HaHwWii. [Iporiecc pa3BUTHS MTPOUCXOAUT TIO-
CTOSIHHO y BCEX, M HE TOJIbKO B3POCJIbIH yuuT pebGeHKa
1 CTIOCcOOCTBYET PasBUTUIO €r0 CO3HAHUS, HO U PEOECHOK
YUUT B3POCJIOTO, HATIOJHSIS €TO JKU3Hb HOBBIMHU BBI30-
BaMH, 00ecIieurnBast €ro MEePEKUBAHISIMU, BEAYIIUMHU K
GoJiee IOJIHOMY IOHMMaHUIO LeHHOCTH ObITHs. Ilesbio
CTAHOBUTCS He JIOCTUKEHUE U3MEPSIEMOTO COIUATBHOTO
yciexa, a exkenHeBHas pabora 1o co3danuto cobcmeen-
HOU UCMOPUU HCUZHU, COCTOSIIIEN U3 PA3TINUHBIX TIepe-
JKUBAHUH, BOTLJIONIEHHBIX B PeajibHble JIeHCTBUS, U TOT-
12 KasK[Iblil JeHb MMeeT 0co0YI0 LEHHOCTh M HaIlloJHEeH
MTOMCKaMU CMbBICJIA TIPU PENIEHNH JIa’Ke CAMBIX TPOCTHIX,
MTOBCETHEBHBIX 3a/1a4.
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MbIcCIsIIee TEJI0 B COIHATbHOM MPOCTPAHCTBE:
dunocodckne ocHOBaHUS HHKJIIO3UU B paMKaXx
KYJIbTYPHO-HCTOPHUUYECKOT0 MOAX0/1a (110 MaTepHajiaM
pa6ort JI.C Beirorckoro u 9.B. ibenkoBa)
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Keipreizcko-Poccniicknii CnaBguckuit yauepcureT umenu b.H. Enprinna
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Pesztome

[lenpio manHOTO WCCIIENOBAHUS SIBJsIETCS aHaIM3 TOro, Kak dumocodckue ugen JI.C. Boirorckoro u
9.B. Nbenkosa MOryT ObITh MCIIOJIb30BAHbI CETOAHS ISl OHMMAHUSA U MHTEPIIPETALMN HOHITUS COIIU-
aJbHOI MHKII03UN. B cBOMX pasmbinuienusix Miberkos onupasicst Ha njien CIIMHO3bI O TOM, UTO MBIIILIIEHIE
HEOT/IEIUMO OT «MBICJISIIIETO Tejia>. [Ipr TOM, 4TO B COBPEMEHHBIX JUCKYCCUSX 00 MHKJIIO3UBHOM 00pa-
30BaHUM yaiie 00CYKIAITCS MOHITUSI «ABTOHOMHOCTH», «ayTEHTUYHOCTU» U «BOILIOIIEHHOCTH>, B HUX
napajokcaJIbHbIM 00Pa30OM OTCYTCTBYET IIOHATHE «CYyOBEKTa», KOTOPOE ObLIO IEHTPAJIBHBIM JJIsl COBETCKON
11€/IarOTUYECKO TICUXOJIOTUH, CO3/IaHHOI B KYJIbTYPHO-MCTOPUYECKON Tpaguiinu. MOKHO MTPETIONIOKNTS,
YTO MPUYUHON ITOTO SIBJISIETCS CJAUIIKOM PAIMOHATBHOE M WHTEJIEKTYATU3UPOBAHHOE TIPE/ICTABJIEHE
00 aTOM «CyOBbeKTe». DTO 3HAUUT, UTO, €CJIM B JaHHOU Tpaauiuu oOCcyKaaTh peGeHKa ¢ HHBAJIUIHOCTHIO
KaK cyObeKTa I1earorudeckoro BO3AeHCTBUS B KAUECTBE «MbICJISIIIETO TeJIa», ECTh PUCK, YTO AKIIEHT OIS Th
OKaKEeTCsl Ha CJIOBE «MBICJISAIIEe», a He Ha CJIOBE «Tesioy». PalinoHajin3npoBanHasl pacCTaHOBKA aKIIEHTOB
HCKJIIOYUT TIpecTaBiienre 00 «aderTe» BO BCEX PACCYKIACHUAX O CAMOOTIPEIEIAIONIEMcs CyOheKTe Kak
IeJIN TIeIaTOTHYeCKOT0 BO3AEHCTBUS U Pa3BUTHs YesoBeka B 1ejoM. OIHAKO ecyu 1esblo 00pa3oBaHms,
BKJTIOYAsT MHKJIIO3WBHOE 06pasoBaHue, TPEACTAaBUTh «MBbICsIIee Teno» CHIMHO3BI, AeHCTBYIONIEe B MPO-
CTPAHCTBE JIPYTUX Tell, Kak CyOheKTa, TO «CyOheKT» MOKET OKa3aThCsl TEM IIOHSATHEM, KOTOpoe cobeper B
cebe U aBTOHOMHOCTb, M ayTEHTUYHOCTh, ¥ BOILIOMEHHOCTh, C TOUKM 3PEHUS KYJIbTYPHO-MCTOPHUECKOTO
MO/IXOJIA, «MBICJISAIIIEE TEJI0» ABUKETCS CPEU T, KOTOPBIE SIBJISTIOTCS «HEOPTaHUYEeCKUMU TelaMU YeJIoBe-
Kay, T. e. B cpeie npeamMeTHoit. C Ipyroit CTOPOHBI, MBICJISIIEe TEJO ABUMKETCS CPEIAU IPYTHX «MbBICJISIINX
TeJi», T. €. B Cpejle COIUaiibHOI. VIMEHHO 3TO /IBUKEHNE, KOTOPOE, B IIPUHITHIIE, HEBO3MOKHO Pa3/IeIuTh Ha
JIBA PA3HBIX TUIIA JIBUKEHUS B JIBYX PA3JIMIHbBIX CPefiaxX, U (hOPMUPYET «MBICJISIIIIEe TETO» U KaK «TeJ0», C
ero ahdexramu 1 GU3NIECKUMU PEAKIUSIMU, U KaK «MBICJISIIIEe> ¢ €0 MOHUMaHUEeM MHUPa U OTHOIIEHUEM
K Hemy. Vc1osib3yst TaKyI0 HHTEPIPETAIMIO YeJOBEKa, MOXKHO TTOIOUTH U K JIOTTOJIHUTEIbHBIM BO3MOKHO-
CTSIM KOHIETITYQJIN3AINN TOHATHS <UHKJIO3UN>.

Knroueewte cnosa: J.B. Unbenkos, JI.C. Beirorckuii, Crinno3a, MHTEJIEKTYaIbHbIe HAPYIIEHUST, «<MbICJISI-
1Iee TeJI0», COIMaabHast MHKJTIO3ST

Jlns muruposanus: barnacaposa, H.A. (2025). Mbicsistiiiee TeJio B COIUAIbHOM TIPOCTPAHCTBE: (hustocodckne 0cHOBa-
HIISI HHKJTIO3WH B PaMKaX KyJIbTYPHO-MCTOPHYecKoro moaxoza (o marepruanam pabot JI. C Boirorckoro n 9.B. Wiben-
koBa). Kynomypno-ucmopuueckas ncuxonozust, 21(3), 89—96. https://doi.org/10.17759/chp.2025210307
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The thinking body in social space: philosophical
foundations of inclusion in the framework of the cultural-
historical approach (based on the works of L.S. Vygotsky

and E.V. Ilyenkov)

Nina Bagdasarova

American University of Central Asia, Bishkek, Kyrgyz Republic

04 bagdasarova_n@auca.kg

Abstract

The aim of this study is to analyze how the philosophical ideas of L.S. Vygotsky and E.V. Ilyenkov can be
used today to understand and interpret the concept of social inclusion. In his reflections, Ilyenkov relied
on Spinoza’s ideas that thinking is inseparable from the “thinking body”. Although modern discussions of
inclusive education more often discuss the concepts of “autonomy”, “authenticity” and “embodiment”, they
paradoxically lack the concept of “subject” which was central to Soviet educational psychology created in
the cultural-historical tradition. It can be assumed that the reason for this is an overly rational and intel-
lectualized idea of this “subject”. This means that if in this tradition we discuss a child with a disability as
a subject of pedagogical influence as a “thinking body”, there is a risk that the emphasis will again be on
the word “thinking” and not on the word “body”. A rationalized arrangement of accents will exclude the
idea of “affect” in all discussions of a self-determining subject as the goal of pedagogical influence and child
development in general. However, if the goal of education, including inclusive education is to imagine Spi-
noza’s “thinking body” acting in the space of other bodies as a subject, then “subject” may turn out to be the
concept that will combine autonomy, authenticity and embodiment. From the point of view of the cultural-
historical approach the “thinking body” moves among bodies that are according to Ilyenkov (following
Marx) are “non-organic bodies of human”. This environment consists almost completely of the objects that
were made by humans or adjusted by humans for humans’ use. On the other hand, the thinking body moves
among other “thinking bodies”, that is, in the social environment. It is this movement (which simply cannot
be divided into two different types of movement in two different environments) that forms the “thinking
body” both as a “body”, with its affects and physical reactions and as “thinking” with its understanding of
the world and attitude towards it. Using this interpretation of human being is possible to come up with ad-
ditional aspects for conceptualizing “inclusion”

Keywords: EV. llyenkov, L.S. Vygotsky, Spinoza, intellectual disabilities, “thinking body”, social inclusion

For citation: Bagdasarova, N. (2025). The thinking body in social space: philosophical foundations of inclusion in the
framework of the cultural-historical approach (based on the works of L.S. Vygotsky and E.V. Ilyenkov). Cultural-Histor-

ical Psychology, 21(3), 89—96. https://doi.org/10.17759,/chp.2025210307

OHSITHE WHKJTIO3UH TIPUIIIO B PYCCKOSI3BIYHYIO aKajie-

MHUYECKYIO CPely M3 3alajHOM JUTEPaTypbl, U B CUITY
HTOr0, GOJIBIIMHCTBO ABTOPOB, PAOOTAIOIINX € STUM IIOHSITH-
€M KakK B TEOPHH, TaK W Ha TPAKTUKE, TIPEINIOUYUTAET BECTH
JIUCKYCCHU 00 9TOM IOHSITHH, CChLIASCH Ha 3aalHbIX (QHJI0-
codos ([llemanos, 2014; Anexuna, [llemanos, 2022). Takoit
HO/XO/] BBITJISIIUT JIOTUYHBIM, TIOCKOJIBKY B PYCCKOSI3BITHOI
JIATEPATyPEe ITO TOHSTHE JI0 TMOCTEIHETO BPEMEHU HAIIpsi-
MY He 00CYsKIAI0Ch U He OBLIO TIpeMeToM (huiocoheko-
o paccMoTpenwst. Borpoc o ToM, MOYKHO Ji PACCMATPUBATh
KaKOM-TO TepMUH C TOYKM 3peHHust ujiel, KoTopble Ccylile-
CTBOBAJIN JI0 €T0 BO3HUKHOBEHNST, MOJKET CUUTATHCST HETIpa-
BOMEPHBIM, HO UIMEHHO TaKO# aHAJIN3, 3a4aCTyI0, TOJbKO 1
MO3BOJISIET PA3MECTUTH HOBBII TEPMUH B yiKe MUMEIOTIIXCST
B TOM WJIM MHOM COOOIIECTBE OOIENPUHATHIX KaTerOpHsIX

U CEMaHTUYECKUX CTPYKTypax. B 1aHHOM TeKkcTe TpesicTaB-
JIeHa TIOTIBITKA OCMBICJIUTD TOHSTHE WHKJTIO3WH, & UMEHHO
COTMANIBHOM WHKJIIO3UH, CBSI3AHHON € WHBAJIUIHOCTHIO, B
paMKax KyJbTYPHO-UCTOPUYECKOTO TOJXO0/A, HWCHOJIb3YsI
paborsr J.B. Mibenkosa u JI.C. Buirorckoro.

Jlns Havama CTOUT OOpPaTUThCS K aBTOPUTETHOMY
orpejieNieHnTo TepMuHa. Huzke mpuBeieHbl onpesiesieHus
13 ABYX CaMbIX IOITYJIAPHBIX B MUPE TOJKOBBIX CJIOBA-
peit. Onpegenenne us KeMOPUAKCKOro caoBaps HOCUT
oueHb 001t XapakTep: «IHKJII03UST — 3TO UEST O TOM,
YTO BCE I0JKHBI UMETh BO3MOKHOCTD MOJIb30BATHCA O/1-
HUMHN 1 TeMU XKe yI[O6CTB3.MI/I, y4aCcTBOBAaTb B O/THUX U1
TEX K€ MEPOIIPUATUAX U I10JIyYaTb OI[I/IHB.KOBI)IfI OIIBIT,
BKJTIOYAsT JIIOJIE ¢ OrpaHUYEHHBIMU BO3MOXKHOCTSIMU
wn JpyruMu mpobsemamu» . Bosee geranbHoe onpeze-

U https://dictionary.cambridge.org/dictionary/english /inclusion (iepeBos moii. — H.B.) (mara oGpamenwst: 1.08.2024).
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nerune aaHo B OKchOpACKOM TOTKOBOM cioBape: «UH-
KJIIO3USI — DTO MPAKTUKA WU MOJUTHKA TIPEA0CTaBIIe-
HUS PABHOTO IOCTYTA K BO3MOKHOCTSIM U PECYPCAM LISt
JIOJIEll, KOTOpble B IPOTUBHOM CJIy4ae MOTJIM Obl ObITh
WCKJTIOYEHBI IV MapTHHAJTU3UPOBAHBI, HATIPUMEp, JJIst
Jofieit ¢ (pU3NIEeCKUMU NI YMCTBEHHBIMU HETOCTATKA-
MU | JIJIST IPEJICTABUTENIEN IPYTUX MEHBITHHCTB> 2,

O6a »THX oOmpeneeHrs XOPOIIM, XOTS, CKOpee,
(PYHKITMOHAJIBHBI, & HE KOHIENTYaJIbHbI, U, BO3MOXKHO,
MO03TOMY HU OJIHO U3 HUX HE OTBEYAeT Ha BOTIPOCHL: «/[Jist
4ero?» mian «3adeM HaM IPeAOCTaBJISITbh 3TOT PaBHBIN
HOCTYN?», — a JJIsl OTBETa Ha 9TH JBa BOIPOCA, HEOO-
XOJIMMO OTBETUTb Ha TPETHH, caMblii Ba)KHbBIH BOIIPOC:
«YTto Ha caMoM Jiesie IaCT ATOT PABHBIN AOCTYT JIFOSM
C OrpaHUYEHHBIMU BO3MOKHOCTSIMU?» [lelicTBUTENHHO
«paBHbIE€» BO3MOXKHOCTH, Kak TaM ckazano? Ckopee Bce-
ro, Bpszt . C ipyroii CTOpoHbl, B INOEPATLHOM JUCKYP-
Ce CKa3aTh «PaBHAst BO3MOKHOCTh» BITOJTHE I0CTATOYHO,
MMOTOMY YTO BITOCJIEJCTBUM BCE 3aBUCUT OT TOTO, KaK
4eJI0BeK COOMPAETCS MCIOJIb30BaTh 9TY BO3MOKHOCTD.
U 3pech crout o6paTUTh BHUMAHKUE HA TEPMUH <JIHOIM
C OrpaHUYEHHBIMY UHTEJIEKTYaIbHBIMU BO3MOKHOCTSI-
MI» 1 J00ABUTH CIOZIA TAKKE <JIOJEH ¢ TICUXUYCCKUMU
HapylieHusIMu». B 11esoM, Bce ocTajbHblE, BKIIOYAS
mozgeil ¢ pusrudecKuMy pobjaeMaMu WU TIPEJCTaBU-
TeJlell MEHBIINHCTB, BIIOJIHE CIOCOOHBI OICHMWBATh U
KCIIOJIb30BATh TIPE/IOCTABJIEHHBIE BO3MOMKHOCTH, TEM
nan UHbIM oOpasoM. OHM TakKe CIOCOOHBI HAXOAUTH
KaKMe-TO CMBICJIbI U LEeJIU JUIA UX UCIOoIb3oBaHuA. Ho
KaK HacueT JIo/ell ¢ WHTENIEKTYaJIbHBIMUA U TICHXIYe-
ckuMu 1pobsemamMu? Kak MoKHO 100paThest 10 caMOit
CYTH MX BHYTPEHHEr0 MUPa U BKJIIOYUTh UX B 00LIECTBO?
W BKIIOYUTH B KauecTBe KOro? A TjaBHOe — JIJIs 4ero?
J171s1 9ero 31O HAM cCaMUM U ATUM JIOJISIM (€CJIM MbI B aHa-
JINTUYECKUX 1EJIX PEIIUM Pa3/enTh Haile 00IecTBO
Ha «MBI» U <OHU» )?

BesycioBHO, OTBETHI HAa 3THU BOMPOCHI KacatOTCS
BCEX MCKJTIOUEHHBIX TPYII W OTAEJNbHBIX JIUII, HO €CJIN
IIOMECTUTDH 9TU BOIPOCHI B KOHTEKCT TaK Ha3bIBaeMOU
[ICUXUYECKON «HEHOPMAJIbHOCTU», TO CTAaHET BO3MOMK-
HO pa300JIa4uTh HEUCIIPABUMbII HEZOCTATOK MOJOOHBIX
OTIpeieJIEHUH, KOTOPbIe, KaK MPABUJIO, HCIIOJIb3YIOTCS
I paspabOTKU IMOJUTUKM U IEJArOTUYeCKUX BMe-
IaTeJbCTB — 3TU ONPEEJIEHUST YMATUYUBAIOT O CAMOM
riaBHoM. YToOBI 3ar0BOPHUTh 00 9TOM TJIaBHOM, (UJIO-
codbl, KOTOPbIE TBITAIOTCS JaTh CYINHOCTHOE OIpeje-
JIeHe MHKJII0O3UBHOCTHU, CIIPAIINBAIOT: KAaK 9TO MOHSTHE
MIPUMEHMMO K JIIOJISIM C MHTEJJIEKTYaIbHOI HeJl0CTaTou-
Hoctbio? (Ilemanos, 2014). B paGotax MHOTHX aBTOPOB
yoKe MpUBe/IeHA KPUTHKA KOHCTPYKTUBUCTCKOTO MTO/IXO-
Jla K COIUAJbHON MOJIeJIM WHBAJIMIHOCTU, HA KOTOPOU
1 6Ga3UpyIOTCI MHKJIIO3UBHBIE MOJUTUKUA U IIPAKTUKH.
Kpowme Toro, B MicciiefoBaHUSIX WHBAJUIHOCTH €CTh aB-
TOPBI, KOTOPBIE PACCMATPUBAIOT JIOJIEH He TTPOCTO Kak
«PaBHBIX» U B 9TOM CMBICJIE TEX K€ CaMbIX, HO OJTHOBPE-
MEHHO U KaK «JIPYTUX», UMEIOIINX ITPABO HA WHAWBHUJLY-
aJIbHOE W KOJIJIEKTUBHOE BBIPAJKEHUE CBOEH MHAKOBOCTH

B paMKax y/Ke He COIHAJbHON, a KyJbTYPHOU MOeTn
unBasnuaHoctu (Devlieger et al., 2003)

Tem He Menee, obpallieHue K COBETCKOM (UIocod-
CKOI TPAJUIIUU TIO3BOJIIET PACCMOTPETDH MOHSITHE WH-
KJTFO3UN C IPYTOHA CTOPOHBI M HAMETUTD MyTH €€ HOBOTO
MTOHUMAHWS JIJIST B3AMMOAENCTBUS C JIIOABMHU, Y KOTOPBIX
dhopMa MHBAJIMAHOCTHU IIPeACTaBsierTcsl HarboJjiee mpo-
GJIEMHOI — C JIIOABMU, UMEIOIUMY UHTEJLIEKTYalbHbIe
WIN TICUXUYECKUe HapYIIEHWs, TEM CaMBIM IPOSICHSISI
CaMo MOHSITHE MHKJIIO3UU.

CoBpeMeHHas 9THKa, KOTopast IpeodJiagaeT B Ucce-
JOBAHUSIX WHBAIUIHOCTH, KACAETCs, TIPEKIE BCETO TIPO-
THUBOIIOCTABJIEHUS COIUATTBHON 1 MEIMTIMHCKON MOJieieit
naBanuanoct. CoruanbHast MOJIENb, B OTJIIYIE OT ME/IU-
IIUHCKOH, (DOKYCUPYETCsT He Ha UHANBUJIE U €TI0 TEJIECHBIX
(uuraii — GoJIe3HEHHbIX ) TIPOGIEMaX, a Ha XapaKTePUCTH-
Kax CONMAIbHON CPeIbl, KOTOPast BOCIIPUHIMAET YeI0Be-
Ka ¢ WHBAJTUIHOCTHIO KaK «He-HOPMaJTbHOTO». VIMeHHO
13-3a 0COOGEHHOCTEN CPebl, HaunHasl ¢ UH(PPACTPYKTYPhI
M 3aKaHYMBasi OTHOIIEHUEM K JIFOJISIM ¢ MHBAJINHOCTBIO
Kak K (hopme GOJIe3HU NN HEKOI «9K30TUKE», TAKUX JIO-
Jeil TIOYTH He BUIHO Ha HALIMX YJIUIAX U B IIyOJUUHBIX
MecTax, He TOBOPS ysKe 00 UX aKTHBHOM yJYacTUH B [IOJIN-
THYECKON WJIH 0OIIECTBEHHO JKU3HU U [a’e MPOCTO 00
06braHOM TpebbiBaHnK Ha paboueM mecte. Ciemyer mpu-
3HATh, YTO COIUAIBHAS MOJIE/Ib IOBOJIBHO XOPOIIo pabo-
TAeT B OTHOIIEHUN (hU3MUECKUX U CEHCOPHBIX TPOBIIEM,
KOTOPbIE MOKHO IPEOJIOJIETh MyTeM cosiaHust «Oe30a-
PbEpPHOIT MHMPACTPYKTYPhI> W M3MEHEHWST OTHONIEHUSI
K JIIOJISIM € TaKUMU TUTTaMU WHBAJTUAHOCTH. Ecim ToBo-
puTh 06 OIpENEeJEHHBIX IICUXOJOIMYECKUX IIPOSIBJICHMU-
SIX MHBAJIMJTHOCTH, TO OT/IeJIbHbIE TTpencTaBuTesu ¢ PAC
i mmsodpennei, ob1agaole BHICOKUMI MHTeJLIeK-
TyaJbHBIMU (DYHKITUSIMU, TETIEPh TAaK)Ke TPUHSITHI B He-
KOTOPBIX co001IecTBaX 1 pabounx KoJuleKTuBax. Tem He
MeHee 3aMeTHasi WHTEJUIEKTYalbHasl HeJOCTaTOYHOCTD U
peajibHO acoIUaIbHbIE TICUXUIECKUE PACCTPONCTBA Pej-
KO OKa3bIBAfOTCA B IIEHTPE TOJTUTHYECKNX ANCKyccuid. Mx
60 n36eraroT, MO0 MOMEIAIT B OOLIUI CITUCOK <JII0-
el JIJIST BKITIOUEHUST» CPEIN MHOTHX JPYTHX, 6e3 0COOBIX
nozpobHOCTEN (KaK 9TO CIeJaHO B CJIOBAPHOM OIpEJe-
JIEHUW TIpUBEIEHHOM Bbitiie). CUTyaInst BBITJISIINT Tak,
YTO, KOTJIa MBI TOBOPUM O TICUXMUYECKUX PACCTPOIMCTBAX,
crapble ne6aThl TaK HAa3bIBAEMbIX «OHOTEHETUYECKUX> 1
«COITMOTEHETHYECKUX> TOJXOJI0B MasyaT 3a BCEMHU JIO-
KyMEHTaM¥, HA9MHasi ¢ 3aKOHOB U 3aKaHYMBAs yCTaBAMU
WHKJTIO3WBHBIX TITKOJI.

ITO NPOTUBOIOCTABJIEHUE «GHOJIOTHYECKOTO» U «CO-
[UAJIBHOTO» B 4YeJIOBEKe OBLJIO YPE3BBIUAITHO BAXKHO H,
B OIpe/IeJIEHHBIII MOMEHT, OY€Hb XapaKTEPHO JJIS CO-
BeTckoi mcuxosorun. CeromHsi 3T0 MPOTHBOCTOSIHUE
MOCTOSTHHO MAaCKUPYETCsl, 32 CUET PasHOro poga «6uo-
COIMO-KYIbTYPHBIX>  KOHIENTyaau3annii, TpHU3BaH-
HBIX TIPUMUPHUTH 3TO TpOTHBOpeune. MmeHHO 1M05TO-
My ceifyac Tak BasKHO 0OpPaTHTLCS K HACJIEAMIO TAKOIO
PAIUKATIBHOTO COBETCKOTO MBICJIUTENST, KaK IBaJb/l
MIbeHKOB, KOTOPbIiI HUKOTZA He AaBaj HudeMy <OHO-

2 https://global.oup.com/academic/category/dictionaries-and-reference /?lang=en&cc=gb (mepesox moii — H.B.) (mara obparmeHmus:

1.08.2024).
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JIOTUYECKOMY» HU €IWHOTO IIMaHCa B WHTEPIPETAINU
YeJI0BEYECKOTO TOBE/ICHWST M HE YCTaBaJ MOBTOPSITH B
TeX WJIN WHBIX BBIPAKEHUSX, UTO «...BCE YETOBEUECKOE B
yejioBeKe... npezcrassger coboio Ha 100% — ne wa 90 u
nake He 99 — pe3yJsbTaT COIMATBLHOTO PAa3BUTHS Yes0-
BeYecKoro obmectsa...» (Miabenkos, «buonormaeckoe u
conuaJbHOE B UueoBeKe»®, cM. Takke: ibeHkoB, 1968).
Opnako B HacToslee BpeMsl MOXKHO JIETKO HATKHYTh-
cs Ha cJelyIolne CTaTbhby Jlaxke B JKypHajax 110 JIMHT-
BUCTHKE (2 KTO OB COMHEBAJICS, YTO PEYb — ITO YUCTO
YETOBEYECKAS XaPaKTEePUCTHKA?): «SI3BIK B GHO-COIHO-
KyJIbTYPHOI KOHIIETIIINH: JIEKCHUECKUI W TpaMMaTH-
yecknit “ypoBHu’» (Apyxwunawn, Kapamamak, 2017).
ITomo6HbIe TeKCThI GasupyroTest Ha paboTaxX W3BECTHBIX
HEMPOIIcuxoJIoroB, Takux kak Y. Marypana u @. Bape-
JIa, 3 KOTHUIIUST B HUX ONPEIETISIETCS Yepe3 0coboe CTpo-
eHne <«..HeHPOHHBIX ceTell, paclpesiesIeHHbIX 110 BCeMY
OpraHu3My uesioBeKa 1 0OecrednBaonux paboTy Bbic-
1Ieil HepBHOI eI TeIbHOCTH B OECKOHEYHOM MHOKECTBE
CTPYKTYPHBIX B3aWMOJIEHCTBUII “desioBeK—cpena’ To-
CPEZCTBOM OITpe/IeJIeHHBIX KOTHUTHBHBIX /TIO3HABATEIb-
HBIX MEXaHMU3MOB, T. €. OYKBaJbHOIO “3alloMuHaHus”
CEHCOMOTOPHBIX PeakIUii OpraHu3Ma Ha II0BTOPLIOIHe-
cs1 (peKyppeHTHbBIe) 1 yeJaoxKHsonmecs (PeKypCcuBHbBIE)
BHENIHKME CTUMYJIbI, B PE3yJIbTaTe YETO BBICTPAUBAETCS
TO WJIM MTHOE TIOBEJZICHYECKOe pasynune — 3Hanue» (/Ipy-
sxuawmh, Kapmamnak 2017, ¢. 5; Matypana, Bapema, 2001).
[Ipo Takme wHTepmpeTanny YeJTOBEUYECKON TICUXUKU
(koTopble (haKTUYECKN HUKAK HE OTJINYAIOTCH OT OIIH-
CaHUS TICUXUKU KUBOTHBIX) VIIbeHKOB capKacTUYeCcKu
mcas emte 40 J1eT Hazaz, YTO OHU BEAYT <K “COLU0-010-
XUMHUYECKU-3JeKTPOhU3NUYECKU-MUKPODU3NICCKHU-
KBaHTOBO-MEXaHUYECKOMY  MOHUMAHUIO CYITHOCTH ye-
joseka.» (MiabeHkos, 19840).

W Bce-Takm, pu Bceil CBOEH «COIMOIOTH3aTOPCKON
MTO3UITUN», HACKOJIbKO VTheHKOB oTputian (gakTop Teme-
CHOCTH B JKU3HM mHanBHma? Kaxk mocsemoBaTebHBIN
MapKCHUCT ¥ MaTepranancT VIheHKOB HUKaK He MOT CJIe/0-
BaTh TAKOMY OTPUIIAHWIO. U1 /I HETO MOHATHE «Tejiay B
OTIpejieJIEeHIH YeJIOBEKA UTPAJIO OTPOMHYIO PoJib. Basknast
JacTh uzaen VibeHKoBa OCHOBBIBAJIACh Ha B3TJIAAaX be-
neznkra Crinnosbl. B cBoux pasmbiiienusax VabeHKOB
orrpasics Ha ujen CIMHO3bI O TOM, YTO MbIIILJIEHUE HEOT-
JIETUMO OT «MBICJISIIIETO Tesia». B cBoio ouepenb, CrimHo-
3a cienosas Pene /lexkapTy B mpejicTaBjIeHUN O TOM, YTO
OT/ICJTUTD OJTHO TEJI0 OT JPYTOTO MOKHO, TOJTBKO €CJIF OHO
HaxoquTcs B aBuskennn. Ho mss CritHO3bI HUA OJTHO TEJIO
He MOJKET JIBUTAThCST HE3aBUCUMO OT JIPYTUX TeJI, BCe TeJia
BO3JIEHCTBYIOT IPYT Ha pyra B ABMKeHUU. OIHAKO, econ
3TU TeJsla SIBJSIOTCS «MBICJSIINMA TeJaMi», OHU MOTYT
BbIOMpATh, KaK JABUIATbCs, B 3aBUCUMOCTU OT BJIMSIHUS
Japyrux test. CrimHo3a 3aiiest J0BOJIbHO JIaJIeKo, OlleHUBast
POJIb JIBUJKEHUs B CBSA3M ¢ MbilieneM. OH HacTauBall,
HAIIPUMED, Ha TOM, YTO YUCTO «abCTPaKTHAS»> MIesI FeOMe-
TPUYECKOU (DUTYPBI KPyTa He PUXOIUT K HaM U3 chepbl
<TIPEJICYTECTBYIONINX U/IEH», a BOSHUKAET TI0CJI€e TTOCTO-

3 http://caute.ru/ilyenkov /texts/sch/biosoc.html
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STHHOTO TOBTOPEHUS JABWKEHUST HAIUX PYK, PUCYIOITIX
KPYTH WJIH CJEIYIOMNUX KAaKUM-TO OKPYTJIBIM (hOpMaM.
(UmpenkoB 1984a, cc. 26—47) Otkasz Wapenkosa oTre-
JIATh TeJIECHOE OT TICUXOJIOTUYECKOr0 NUMEHHO Ha 9TOM U
6a3UpOBAJICS: «...MbIIILJIEHIE 1 TEJIO BOBCE HE JIBE pa3Hble
MTOPO3HD CYMIECTBYIOIINE U TOTOMY MOTYTITHE B3aUMOJI€eTi -
CTBOBATH BELIM, & 00HA U MA Jice BeUlb, TOJIBKO BbIPaKEH-
Hasl IBYMSI pasHbIMK criocobami. <...> MpIcJisiinee Teso
He MOJKET BbI3bIBATH U3MEHEHWI B MBITIIJICHUH, HE MOKET
BO3/IEHCTBOBATH HA MBIIILJIEHIE, KOO €ro CyIeCTBOBAHKE B
KauecTBe “MbICJIIIIEro” 1 ecTh MblITiieHue. Ecm Mpiciis-
1ee Tesio OesIeHCTBYET, TO OHO ysKe He MBICJISIIee TeJo,
a pocto Teso. Ecim ke OHO ZIeHCTBYET, TO HUKAK He Ha
MbIIILIEHUE, NOO CaMO ero JeiiCTBIE TIpe/ICTaBaseT coOoit
MBIIIIEHUE. ... MBIIIIEHRE He npodykm IeHCTBUS, a camoe
Oeticmeue» (Mnbvenkos 1984a, c. 30—31. — xypcus J.11.).

Ira MbICJIb Oblia OYKBAJIHLHO Pealn30BaHa B METOJIKE
PaGoThI CO CAEMOIIYXUMU A€THbMH B 3aropcke, TIe BECh
MIPOIIECC TTO3HAHMS CTPOUJICS HA TIOBTOPEHUH JIBUIKEHMIA,
u Oblna Gnectsiie onucaHa VIbeHKOBBIM B HEOKOHUYEH-
HoM acce «Iloama o noxke». Jloskka kak Tepoit TOTO
TekcTa Obljla CUMBOJIOM TaK Ha3blBAEMOTO «HeOopraHude-
CKOTO» YeJIOBEYECKOTO TeJjia, TIPUMEPOM Halllell Cpejibl,
KOTOpas IOJHOCTBIO Tpeodpa3oBaHa HAIMMU HOTPeOHO-
CTSIMU U TIesiaMu. 371ech MberkoB cienyer 3a Mapkcow,
KOTOPBI pa3BuBact aty ujeio CIIMHO3BI U TOBOPHT, UTO
YeJIOBEK, JIBUTASICH B €CTECTBEHHOI cpejie, peobpasyer ee
1oz cebst, npespaias BCIo CPeiy B «IIPOJOJIKEHNE> CBO-
ero 6uosiornueckoro (opranudeckoro) tena (MibeHKos,
1984a, Nnbenkos, 19846). B atom orHomenun «6e3da-
pbepHasi cpefiay, KOTopast MPOJBUTAETCST B paMKaX COIHU-
AJTbHOM MOJIENTH, TOKE MOJKET PACCMATPUBATHCST KAK YacTh
«HEOPTAaHWYECKOTO TeJia YeJIOBEKay, CPefla, HaCTPOeHHAsT
Ha OIIpezieJIeHHbIe TeJIeCHbIe 0COOEHHOCTH.

Irta Mbicab VbeHKOBa, OCHOBaHHas Ha paboTax
CruHosel 1 Mapkca, 6e3yCJIOBHO, KacaeTcst He TOJBKO
(bmzudeckoro B3aMMOENCTBUS TE€JI, HO U IICUXO0JIOTIYe-
CKOTO, ¥ COIMAJIBLHOTO, MTOCKOJBKY BO B3aMMOJICIICTBUN
npebbiBaer Tesio «Mbicasniee». ITo CnunHose, Joboe
CTOJIKHOBEHUE TeJl OTpakaeTcs: Ha HUX B (hopme <«ad-
(bexray, npuuem <«addexr> onpeesnsieTcs NnpeneSbHO
IIPOCTO: TO, YTO YBEJIMYMBAET CIIOCOOHOCTD Teja K Jeii-
cTBUIO (B CAMOM HIMPOKOM CMBbICJIE ), MOKHO PacCMaTpu-
BaTh Kak a(deKT MO3UTUBHBI; TO, UTO Y TeJIa CHUMKAET
MoTeHInal, — sBisiercs apdexrom HeratuBHBIM. O/HA-
KO, pacCMaTpuBasi MOMEHT, KOTZa 0COOYI0 3HAYMMOCTh
npuobperaer B3auMoelicTBIE TeJl, HeOOXOAMMO 00Opa-
TUTHCS K paboTaM APYroro yUeHOTo, KOTOPBINH HaXOIHT-
csI B CaMOM IIEHTPe TO¥ JIMHUHU, KOTOPasi HAaYUMHAETCS C
nneit CrinHo3bl 1 Mapkca, a 3aKaHUMBAeTCsl MHTePIIpe-
Taleil «MbICJISIIEro Tejiay U «HEeOPraHMYeCcKoro TeJia
yesioBeka» y MnbenkoBa. IToit purypoit sisisgercs Jle
CemenoBuu Beirorckuii.

Ecaun mepeckazath uzmen BpIroTckoro B TepMUHAX
CrinHo3pi— MIbeHKOBA, TO MBI TOJIYYHM PACCKa3 O BCTPe-
4ye HEKOETO MBICJISIIETO TeJIa € IPYTUME MBICTISIIIIUMU Te-
Jamu (B3pocJioro 1 pebeHka, pebeHKa ¢ IPYruMU JeThbMU
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u T. 1.), Grarofapst KOTOpOil CIIoCOGHOCTh 9TOTO Tesla K
JIBYZKEHUIO-MBIIIJIEHIIO Bo3pacTeT. XOTs Tpu HebJiaro-
MIPUSTHOM CIIEHAPUU 9TOU BCTPEYU TaKasi CIIOCOOHOCTH
MOJKET He M3MEHUTHCS WU Jaske CTaTh Menbiie. U 31ech
<UCTOPHSI O BCTPeue» leJlaeT Pa3BOPOT U CHOBA BO3BPa-
AeTCsT K BOMPOCY O COOTHOIIEHWU OMOJIOTHYECKOTO U
COIMAJIBHOTO B YeJIOBeKe, B JAHHOM CJIydae B Pa3BUBa-
foteMcst peGeHke, a elie To4Hee — B TaKoM pebeHke, y
KOTOPOTO €CTh OTIpe/ieJieHHble WHTEJIEeKTyalbHble Ha-
PYIIEHUS, YTO ¥ MOJKET CJIeJIaTh BCTPEUY MBICIIAIIUX TeJ
npobremarnynoit. OTKyZa MOJKET BO3HUKHYTH Mpobiie-
Ma? U3 TeslecHBIX HEOCTATKOB OHOTO M3 MBICIISATINX
TeJI, a IMEHHO M3 YMCTBEHHOI oTcTanocT pebeHKa, Bbl-
3BaHHOII 0cobeHHOCTsIME €10 Mo3ra? OTBer BBIrOTCKOTO
Ha TIOI00HOE MPEATIONOKEHIE — 9TO MOJTHOE HECOTIACHE,
Bonee Toro, mozumuss Beirorckoro mpsiMo IIpPOTUBOTIO-
JIO)KHA 9TOMY MPEANONIOKeHno (KOTOpOoe, Ha IIePBBII
B3TJIsA]I, KAKETCsI BIIOJIHE PAIIOHAIBHBIM U COOTBETCTBY-
eT 3/1paBoMy cMbicay). CyIHOCTb Y€JI0BEYECKOT0 Pa3BU-
THs, 10 BBITOTCKOMY, COCTOUT B Pa3BUTUU BBICIINX, & HE
AJIEMEHTAPHBIX NICUXIYeCKUX (GYHKINi. B aTOM cMmbicie
JIOTHIKA, CJIEysl KOTOPOH B YMCTBEHHO OTCTAJIOM pebeH-
Ke CTapaioTCsl Pa3BUTh CaMble MPIMUTHBHbBIE HABBIKU U
nsberatoT paboThl ¢ MbIILJIEHHEM, TIyOOKO OIMMGOYHA.
Berpeua siro6bIx MBICSIINX TEJT 0JKHA TPOUCXOAUTD Ha
YPOBHE BBICITUX MCUXUIECKUX (PYHKITHUIL.

Boirorckuii B pabote «K Bompocy 0 KOMIIEHCATOPHBIX
poreccax B PasBUTHH YMCTBEHHO OTCTAJIOTO pebeHKa
mucas 00 atoM Tak: «Ecsiu Mbr OyzieM TOBOPUTH O TPYII-
e YMCTBEHHO OTCTAJbIX JIETel, B OCHOBE OTCTAJIOCTH
KOTOPBIX JIEXKUT MATOJIOTUYECKAST HEOCTATOUHOCTD WU
MOPasKEHHOCTh MO3Ta, TO TaM SIJIPO CaMOM JIeOMIBHOCTH
U BCE SIBJIEHUs, CBSI3AHHBIE C HEJOCTATOYHOCTBIO, HAW-
6oJiee TYTO TIOJIAIOTCS MEATOTHIECKOMY BO3IEHCTBHIO.
OHHU yCTYIaoT TOJBKO KOCBEHHOMY, TPEHUPYIOUIEMY,
CTUMYJINPYIOLIEMY ITOCTOSIHHOMY BoszeiicTsuio. Ho tak
KaK BbI 6ECCUIIbHBI YCTPAHUTH KOPEHD ITON IIPUUNHBI, TO
BbI HE MOJKETE YCTPAHUTD U SIBIEHU, KOTOPBIE OTHOCSIT-
cs1 k sipy. CoBepiiieHHO WHaue ObIBAET, KOT/Ia TOBOPUM
00 OCJIOKHEHUSIX BTOPUYHOTO, TPETUYHOTO, Y€TBEPTOTO
u 1AToro nopsizika. OHu BO3HUKAIOT HA OCHOBE TIEPBUY-
HOTO OCJIOXKHEHUsI, CHUMAIOTCS B MEPBYIO OY€pPelib W,
KaK BBIPAJKAETCST OJIMH U3 COBPEMEHHBIX aBTOPOB, CHsI-
THE BTOPUYHOTO OCJIOKHEHUSI Y YMCTBEHHO OTCTAJIOrO
M3MEHSIET BCIO KIMHUYECKYIO KapTUHY NeOUIBHOCTH B
TAKOI CTENIEeHU, YTO COBPEMEHHAsT KJIMHITKA 0TKA3aJIach
OBl TPU3HATH AEOMILHOCTD, €CJIU GBI TPOIECC BOCIHMTA-
TeTBHON PabOTHI OBLT TOBe/IEH 0 KoHI@ay (BoIroTckuii,
1983, c. 130).

B aroii soruke, HapyIIeHUsT B Pa3BUTUU YMCTBEHHO
OTCTATIOTO pebeHKa CBSI3aHBI He ¢ COOCTBEHHO OpTraHuye-
CKUM J1e(heKTOM, a € TeM, YTO HA €r0 OCHOBE BO3ZHUKAIOT
BTOPUYHBbIE HAPYIIEHWS; HO MPUYMHA ITUX HOBBIX Ha-
PYIIEHNH — He MepBUYHBIA OUOJOrMYeCcKUil nedUIuT,
a HempaBuibHast paboTa B MpoOIlEcce B3auMOJACHCTBUS
¢ TakuM peberkoM. Eciim cHOBa BEPHYTLCS K TEPMUHO-
sorrt CiTHO3bI U VITbeHKOBa, TO BCTPeYa «MbICIISIIITIX
Tes» OblTa HEMOMHOIEHHON, HE0CTaTOYHO, TaKk Kak
OHa He TIPMBeJIA K YBEJNYEHITO BOBMOKHOCTEI 3TOTO pe-
Genka. Jlyist TIOMHOIEHHOH BeTpeur pebeHKy HeoOXoiu-
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MBI aJIeKBaTHAsSI Cpe/la M B3auMO/IeHCTBIE, BBICTPOECHHOE
crieruduueckuM st Hero obpasoMm. «Hempopassurue
BBICITUX (DYHKIIUN CBSI3aHO C KYJbTYPHBIM HEIOPa3-
BUTHEM YMCTBEHHO OTCTJIOrO PeOEHKa, ¢ BbIMaJeHIeM
€T0 U3 KYJbTYPHOTO OKPY’KEHUS, U3 “NUTAHUSA  CPElIbl.
N3-3a HemocTaTOUHOCTH OH BOBPEMST He UCITBITAJ BJIM-
STHUST OKPY>KaIOIEell CpeJibl, BCIEACTBUE YETO ero OTCTa-
JIOCTh HAKAILJTMBAETCS], HAKAILTMBAIOTCS] OTPUIIATEIbHbIE
CBOICTBA, 06ABOYHBIE OCJOKHEHWSI B BUJIE COIUAJIb-
HOTO HEeJOPa3BUTH:, I€JarOTHYeCcKOoll 3aIyIeHHOCTH.
<...> B 10I1 06CcTaHOBKE, B KOTOPOI OH PACTET, OH B3I
MEHBIIIE, YeM MOT; HUKTO H€ TIBITAJICSI COCJAWHUTH €T0
co cpesoi; u ecau pebeHoK ObLl Mano U GefHO CBSA3aH
C ZIETCKUM KOJUIEKTUBOM, TO 3/IeChb MOTYT BO3HUKHYTb
BTOPUYHbBIE OCJIOKHEHUsT> (TaMm XKe, ¢. 129—130). Hako-
MJIEHUE «OTPUIATEIbHBIX CBONCTBS TOBOPUT O TOM, UTO
«abdeKT» 0T aTOU BCTpeun ObLI HETATUBHBIM.

31ech obparaer Ha cebst BHUMaHUE, TO, Kak Bbiror-
CKUIl MMOIYEPKUBAET BAKHOCTh UMEHHO <«JIETCKOTO KOJI-
JIeKTUBa». B IpyroM TekcTe, KOTOPBIIl TaK 1 HA3bIBAETCS
«Konnektns kak ¢aktop pa3Butns nedeKTUBHOTO pe-
Gerka», OH HACTAUBAET HA HTOM U TOBOPHUT O TOM, UTO JIET-
CKUIT KOJUTEKTUB I0JKEH GBITh pasHoo6pastbiM (Beirot-
ckuit 1983, c. 196—218). B Toii yactu crarpu, KOTOpas
KacaeTcst YMCTBEHHO OTCTAJIBIX JIETEi, OH MHUIIET O TOM,
HACKOJIBKO BasKHO, UTOOBI y JieTei OB pasHble CTEIeHN
YMCTBEHHON OTCTAJIOCTH WJIN YPOBHU PA3BUTHS, TOTOMY
YTO UMEHHO 3TO U TIOMOTAET OTCTATIOMY PeOEHKY PasBu-
Bathbcsl. MHTEpecHO, 9YTO B MPUMEUYAHUSIX K ITOMY TeK-
CTy, COCTaBUTeM MUIryT Gpasy, KOTopas CKopee Mpo-
TUBOPEYUT cJjioBaM camMoro Boirorckoro. IIpumeuanue
KOMMEHTHUPYET CJIOBO «KOJIJIEKTUB», KOTOPOE BIIEPBHIE
MOSIBJISIETCST B TEKCTE BO BTOpoM ab3arie 6e3 JOoToTHu-
TeJbHBIX omnpezenennit: «[oBopst o KoJekTHBe, TPU-
MEHHUTETBHO K Ae(PEeKTUBHBIM JeTsIM, BBITOTCKUI 1Mes
B BUY 00bEANHEHNE UX B OOIIYO TPYIIIY 110 KAKOMY-TO
eIMHOMY TIpU3HAKy (BO3PACTHOMY, MPUHAJIEKHOCTH
K OJTHOU U TOW K€ KaTeTOPWUU aHOMAJHUHU, CTETICHN pa3-
BUTHUSI WJIN HEAOPa3BUTH)» (TaM ke, ¢. 354). Oxnako
B caMOl cTaTbe BhITOTCKUiI TumieT ciaemxyiomiee: «Ham
JLyMaeTcst, 4TO MpaBuIbHee ObLIIO ObI TOBOPUTDH HE O TOM,
4TO B CBOOOJIHBIX IETCKUX KOJIJIEKTUBAX PACKPBIBAIOTCS
HOBBIE CTOPOHBI JUMYHOCTU IJIyOOKO OTCTAIOr0 pedeHKa
(uTo camo 1o cebe BEPHO), HO, CKOPEe, O TOM, 4TO B ATHX
KOJUIEKTUBAX JIMYHOCTh TIyGOKO OTCTAnmoro pebeHka
IeliCTBUTENBHO HAXOAWT KUBOI MICTOYHIK PAa3BUTHS U B
mporiecce KOJIJIEKTHBHON JeITeIbHOCTH M COTPY/IHIYE-
CTBa MOAHUMAETCs Ha GoJiee BBICOKYIO CTyTIeHb. Ternepb
BUJIHO, KaK IJIyOOKO aHTHIEJArOTHYHO TO MPABUJIO, CO-
06pasHO KOTOPOMY MBI JiJist yA0GCTBA OAOUPAEM OTHO-
PO/IHBIE KOJIJIEKTUBBI OTCTAJBIX /leTeil. Jlesas aTo, MbI He
TOJIBKO WJIEM TIPOTUB €CTECTBEHHOW TEHJIEHIINU B Pa3-
BUTHH JIETEN, HO, 4TO TOPa3/0 O0Jiee BaKHO, MBI, JIUIIASI
YMCTBEHHO OTCTJIOTO pebeHKa KOJIEKTHBHOTO COTPY/I-
HUYECTBA U OOIIEHUST C JIPYTUMHE, CTOSIIIIUMU BBIIIE HETO
neTbMU, yeyryOusiem, a He obserdaeM OIMKaNIIyio Ipu-
YUHY, OOYCJIOBIUBAIOIIYIO HEJIOPA3BUTHE €r0 BBICIINX
ncuxudeckux pynkuuity (tam xe, c. 209).

ITOT parMeHT MPEeACTABISETCS YPE3BbIYAITHO BaK-
HBIM JIJTSI TOHUMAHWS TTPUHITATIOB MHKJTIO3WH C TTO3UTTAHT
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KyJIbTYPHO-UCTOPUYECKOTO TIozixoa. Kak mpasuio, mmu-
POKO M3BecTHOE (2 BO MHOTHMX 3apyOEsKHBIX YHUBEPCH-
TeTax — €INHCTBEHHO M3BECTHOE) TIOHSTHE <«30Ha OJiv-
sKatiero pa3sutusy (3bP) 1o ymosmuaHuio cBA3bIBAIOT
¢ B3aumozeiictBueM pebeHka u B3pocoro. OpHAKO Ha-
MHOTO Yaire ZIeTH MOHUMAIOT JPYTHUX JieTel Jrydiiie, yeM
B3pocabix. Kak Gbl TOYHO M aKKypaTHO He OBLIO BhIBEpe-
HO 3a/IaHKe YUYUTeNs WM BOCIIUTATEJS], KOTOPOe OH pas-
Mmermaer B 3BP, nerckas urpa m B3anmoseiicTBue nerei
MesKTy coOOM [Tt pasBuThst pebEHKa He MeHee, a, MOJKET
6bITh, GoJTee BayKHO. BBITOTCKIIA TIOCTOSIHHO yMaJ O He-
KOTOPOI1 30He, 3a/1afolell MepCreKTUBY Pa3BUTHS BBIC-
MIUX TICUXUYeCKIX (GYHKIMN y J1t060ro pebeHKa, U st
JieTell ¢ MHTEIIEKTYIbHBIMU HapyIIEeHUSIMI OH He JIesTal
uckioueHust. JIpyroe meso, 4to TpebOBaHME K TAKOMY
«CBOOOTHOMY > JIETCKOMY KOJUIEKTUBY U K TIEAATOTY, KO-
TOPBIA ¢ HUM paboTaer, MOTYT OKa3aThCsl OYEHb BBICO-
kumu. B 3akiouenve pasjena 06 YMCTBEHHO OTCTAJIBIX
JIeTSIX B pa3bupaeMoii cratbe oH muieT: «Mbl BUINM Ka-
KOe MepBOCTENEeHHOE 3HAUeHHE TIPUOGPETaeT Mefaroruka
KOJJIEKTHUBA BO BCEll CTPYKType BOCHHUTAHUS OTCTAJTIOTO
peGerka. Mbl BUZMM, KaKyio LIEHHOCTb IprodpeTaoT 06-
IIK€ KOJUIEKTUBBI OTCTAJIBIX 1 HOPMAJILHBIX JleTel, KaKy1o
BasKHOCTH TIPHOOPETAOT TTOAOOP IPYIII U MPOIMOPIK WH-
TeJUIEKTYaJTbHBIX YPOBHEH B HUX. B IaHHOM ciydae Mbl
HaXO/IM OCHOBHOW TIe/IarOTHYECKUI 3aKOH, KOTOPBIH SB-
JIIETCSI €JIBa JIK He OOIINUM 3aKOHOM JIJIsT BCETO BOCIIHATA-
HIsI HEHOPMAJIbHOTO pebeHKas (Tam ke, c. 210).

Taxum 06pa3oM, ujiest MHKIIO3UBHOTO 00pasoBaHus
B caMoOil cBOel CyTH BO MHOTOM COBIIQJIaeT C UIeIMU
KyJIbTYPHO-UCTOPUYECKON 11€JIarOTUKU: UMEET CMBbICJI
IIPE/IOCTABUTD CAMUM JICTSIM BO3MOKHOCTD JIJIS1 B3AMMO-
NeliCTBUST, KOTOPOE CTAHET BCTPEUEll «MBICJISIIIUX TeT» C
MO3UTUBHBIM adPeKToM.

W Bce-Taky, 3aMblkasg Kpyr, CJeLyeT BepHYTbCS K
TOMY BOIPOCY, KOTOPbIN OBLT MOCTABJECH B Havyaje JaH-
HOII CTaThU: a 3a4eM HYKHA Takas BcTpeda? B uem cmbic
1 KOHEYHas 11eJTh MHKJI03UN ? Be3ycIoBHO, OTBET Ha ATOT
BOIPOC CBSI3aH C TPEICTABIEHUEM O TOM, KEM BOOOIIIE SIB-
JISIETCS YesIOBEK, U, B YaCTHOCTH, B KAKOM KayecTBe 4esio-
BeK BbICTymaeT B (hutocodun o6pazoBanust, 6e3 KOTOPOil
HEBO3MOKHO PACCYKIATH O COUATBHON NHKIIIO3WN.

Xouercst 06paTUTHCS K OJHON M3 CePbe3HBIX HOBBIX
pa6or, B KoTOpOil 06CyxAaloTcs humocodpekmue U Me-
TONIOJIOTUYECKME OCHOBAHWA WHKJIO3MH, & MMEHHO K
yue6GHO-MeTomueckomy mocobuio «Dumocodcero-me-
TO/IOJIOTHYECKIE OCHOBBI MHKTIO3UBHOTO 0OPa30BAHWS»
(Anexuna, [llemanos, 2022). Bropast u TpeTbs TyaBh,
/e IPUBOIUTCS TEOPETUIECKUH aHAU3 PA3JTUYHbIX T10-
HSATHIH, OTIPEAEISIONINX Hallle TOHUMaHue UKJTI03UH, He
MOJKET He BBI3BIBATH BOCXHUIIIEHUS TeM, KaK BCECTOPOHHE
1 €MKO ITPE/ICTABJIEHbI B HUX BCE BAXKHBIE JIJISI TOW TEMBI
KoHIermu. K coxkaleHuio, KyJabTypHO-UCTOPUYECKUIA
MOJIXO/T TIPE/ICTABJICH B 9TUX TJIAaBaX OYEHb KOPOTKUM U
o6um 6j10k0M 00beMOM B ozHy crpanuily (AsiexuHa
[Mlemanos, 2022, c. 123—124), B KOTOPOM IOIYEPKUBA-
€TCS, YTO «PACKPBITHE ITOM TeMbl BO MHOTOM €lIle JK/ICT
CBOETO HCCIe[oBaTe sy, C YeM TPYIHO He COIJIaCUThCSL.

B Hawase BTOpPOW TIaBbl JAHHOTO MOCOOWMS MOKHO
HalTH TJI0CCApUid, B KOTOPOM TIPUBOJIATCS TaKne TTOHS-
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TUS KaK <ayTeHTUIHOCTh JJMYHOCTU» U «aBTOHOMHOCTH
JUYHOCTHY: «B OCHOBe TOHATHS ABTOHOMUU JI€KAT
MPE/ICTABJIEHUST O PAIlHOHAIBHOM, 3HaIIEeM cebs1, OT-
BETCTBEHHOM 32 CBOW BOJIEBBIE PEIIEHUST ITO, KOTOPOE
CTPEMUTCS IPEXKAE BCETO K caMopeanmsanuu u ode-
crredennio cebe 9TOro IpaBa Ha CaMOCTOSTEIbHOCTb.
AyTEHTHUYHOCTH K€ O3Hayaer cjejgoBanue cebe, cBOEil
PUPOJE, BEPHOCTD MOAIMHHOMY 00pasy cOOCTBEHHOIO
Obitust>. (Anexuna, llemanos, 2022, ¢. 59). O6a a1 110-
HATUA 0a3UPYIOTCS Ha KOHIENTYaJU3allK «CaMOOIIpe-
nenerust»: «Y. Teitsop BeIuieHsIeT B Ay TEHTUYHOCTH /[BA
acriexta. ITepBblil BKIOUaeT B ceOs1 MOMEHTBI KpeaTHB-
HOCTU ¥ KOHCTPYWPOBAHUS, CONPSIKEHHBIE ¢ HE3aBUCH-
MOCTBIO U IaKe OTITIO3UIINE B OTHOIIIEHUH COITUATTbHBIX
MIPAaBUJ, KOTOPas MOXKET IOXOUTH 10 KOH(MINKTA € HOP-
Mamu Mopasiu. Bropoii, ognako, tpebyer, o Teiinopy,
OTKPBITOCTU K TOPU30HTY 3HAYMMOCTHU, T. €. CUCTEME
SKU3HEHHBIX 1[EHHOCTEH, MpeTeHAyoInX Ha BceoOl-
HOCTH (IIpejcTaBIeHus 0 106pe U 3Jie, O YeJI0BEKe 1 ero
cBoboze, o bore u 1. 1.). <..> Teiinop noguepKuBaeT
HEIMPaBOMEPHOCTD  TIPEATIOYTUTETbHOTO BHUMAHUS K
[IePBOMY aCIeKTy ayTeHTUYHOCTH (aBTOHOMUU (e3 OT-
HECEHHOCTH K BCeoOlleMy IOPU30HTY 3HAYMMOCTH) B
yiep6 BTOpoMy (OTHECEHHIO K TOPU3OHTY 3HAUMMOCTH,
[peroaramieMy ¢cBoOOLy APYroro U OTBEPrafIieMy
HACHUJIHE), TIOCKOJIbKY 9TO TIPEATIOUTEHNE BeIeT K Kpaki-
HeMY CYObEeKTHBU3MY U IMMOPATA3MY» (TaM JKe).

YyTh HUKE, B 9TOM K€ TJIOCCApPUU 00CYKIAETCS TI0-
HSATUE «BOTILJIOMEHHOCTD JIMYHOCTUY, TJI€ TI0/{UePKIBAET-
Csl, UTO <...y4eHble COIUATbHO-KOHCTPYKIIMOHUCTCKOTO
HarpaBJIeHUs] OTPAHUYUBAIOTCS TEM, KAK B COIIMAIBHBIX
KOHCTPYKIIMSIX CaAMOTO 4eJIoBeKa WM IUCKypce o0iie-
CTBA, B €T0 MPE/ICTABJIEHUSIX U MPAKTUKAX WU B KYJIb-
Type Ipe/ICTaBJIeHO Teso. Tesno CBOANTCS K COIUaTIbHON
KOHCTPYKIIUH, K IUCKYPCY WJIN K €T0 TIPE/ICTAaBJIEHHOCTH
B TEPEXUBAHUSX 4YesoBeKa (B (PEHOMEHOIOrMUECKOM
HarpaBsieHnn). IIpu aTom JUYHOCTD YesoBeKa paccma-
TPUBAETCS HE KaK I1eJI0€, OXBAThIBAIOIIEE TEJIO U [IYX, 11e-
JIOCTHO BBIPAKAIOIIIIT cebst B MaTEPUAIBHOM KyJIbType
U ee CMBICTIOBOH CTOPOHE, a JIUIITH TPEK/IE BCETO KaK MC-
TOYHUK JIUCKYPCA, B KOTOPOM TeJIECHOCTD IIPe/ICTAaB/IeHA
B TOPSI/IKE 3HAKOB, PENPE3EHTUPYIONIUX HE caMy TeJie-
CHYIO PeaJIbHOCTh, & COIMAIbHbIe OTHOLIEHNS (OTHOIIIE-
HUS BJIACTH, IOMUHUPOBAHUS, CTATyCa U T. 11.)» (TaM JKe,
c. 59—60). Takum 06pasoM, B JAHHOM IOCOOUM YIEeJIs-
eTCsl CyIIeCTBEHHOE BHUMaHKe MPpobJjieMe TeleCHOCTH B
Pa3IMYHBIX WHTEPIPETANUSIX WHBAJIUIHOCTA U ee POJIn
B OpraHM3aIUU WHKJIO3MBHOIO 00pa3oBaHMsL.

B cBsi3u ¢ aTM X0UeTCsS BEPHYTHCS K TIPEICTABIECHH-
SIM O «MBICJISITIIEM TeJie» M «HEOPTaHMYECKOM TeJle Yeso-
BeKa», KOTopble paspabarbiBai Vnbenkos. [Ipu ToM, 4To
B JIAaHHOM 1T0COOUN OOCYKIAIOTCS TIOHSITUST «aBTOHOM-
HOCTH», «QyTEHTUUYHOCTU» U «BOILIONIEHHOCTU», B HEM
HapagoKCaabHbIM 00Pa3oM OTCYTCTBYET IOHATHE «CyOb-
eKTa», KOTOpPOe OBLIO LEHTPAIbHBIM JJIsI COBETCKOIL 11e-
JIATOTUYECKON TICUXOJIOTUU, CO3/IaHHON B KYJbTYPHO-
UCTOPUYECKON Tpaguiiuu. MOXKHO TIPE/MONIOKUTh, YTO
MIPUYMHOM ATOTO SIBJISIETCS CIAUIIKOM paIlMOHATbHOE 1
OPUEHTUPOBAHHOE HA BOJIEBBIE PEIIEHUS ITIPe/cTaBJie-
HUst 00 5TOM «cyGbekTe». VI eciii MbI TIOTIBITaeMCst 00-




Barpacaposa H.A. (2025)
Mbicoisinee Teslo B COIMATbHOM IPOCTPAHCTBE. ..
Kynbrypro-ucropudeckas ncuxosorust, 2025. 21(3), 89—96.

Bagdasarova N. (2025)
The thinking body in social space: philosophical foundations...
Cultural-Historical Psychology, 2025. 27(3), 89—96.

cyxaarh pebeHKa Kak cyObeKTa Iefarornieckoro Bo3-
NEUCTBUST B KAUECTBE <«MBICJISIIETO Tejla», €CTh PUCK,
YTO AKIEHT OTISAITh OKAKETCS Ha CJIOBE <MBICIAIIEE, a
He Ha CJIOBE «TeJI0y. Parmonanu3npoBaHHasi pacCTaHOB-
Ka aKLEeHTOB MCKJIIOYNT IpeacTaBieHne 06 «apdexres
BO BCEX PACCYXKJEHUSX O CAMOOIPEIEISIONEMCS CyOD-
eKTe, KaK IeJH IeJarorudecKoro BO3AeicTBUsS U Mpo-
1[ecca pasBUTHUs YesioBeKa B 11esioM. OHAKO TYT CTOUT
HATIOMHUTDb O TOM, UTO «IIPUHITUI eInHCTBA adderTa u
UHTEJIEKTa» i1 BBIrOTCKOro ObLI OAHUM U3 BEAYIIUX,
a CrimHo3a GBI repoeM OHO U3 ero mocaeHux (He3a-
KOHUYEHHBIX ) paboT.

Ecom nenbto oOpasoBaHust, BKIOYAs WHKIIO3UBHOE
obpasoBaHue, MPEICTABUTh «MbICJISIIIIEE TEJIO», IEHCTBY-
folllee B MPOCTPAHCTBE JIPYTHX TN, KaK CyOBEKTa, TO
«CyOBEKT> MOKET KaK Pa3 OKa3aThCsl TEM MOHSITHEM, KO-
Topoe cobeper B cebe U aBTOHOMHOCTD, U ayTEHTUYHOCTb,
U BoIwiomeHHocTh. C TOUKU 3peHus KyJbTYPHO-HCTO-
PHUYECKOTO TTOJIX0/IA, «MBICJISIIIIEE TEJI0» JBUKETCS Cpe-
JI1 T€JI, KOTOPBIE SIBJISTIOTCSI «HEOPTAaHUUECKUMU TeJlaMu
YeJIOBEKay, T. €. B CPeJie TIPEIMETHOH (B CMBICJIE PACCy K-
nenuit A.H. JleonTbeBa, IpozioJoKaoIiero ujaen BeiroT-
ckoro). C IpyToii CTOPOHBI, «MBICJISITIIEE TEJIO» JIBHKETCSI
CPEJIM IPYTUX «MBICJISIIIIAX TEJ», T. €., B CPeJle COIaIb-
HOI1. IMEHHO 5TO IBUZKEHIE, KOTOPOE B IPUHITUTIE HEBO3-
MOJKHO Pa3/IeJINTh Ha /[BA PA3HBIX TUTIA IBUKEHUS, 1 (hop-
MUPYET MBICTISIIIEE TEO W KaK «Tesl0», ¢ ero addexkramu
1 (DUBUIECKUMU PEAKITUSAMU, U KaK <«MBICJIAIIEE», C €r0
[MOHUMAHUEM MUPA U OTHOIIEHNEM K HeMY".

[IpencraBisieTcs HecaydyaliHBIM, YTO COBETCKAs TICU-
xoJiorus u pustocodus CTAHOBSTCS B TOCJIE/IHEE BPEMST
Bce GoJiee OMyYJISIPHBIMU BO BeeM mupe. laxke ecau 3a-
pyOeKHbBIE yYeHbIe W MeJIarord B OCHOBHOM OOpAliaioT
BHUMaHWE HA €e WHCTPYMEHTAJbHbIE AaCIeKThl, WH-
crpymentanmsanusa [1.A. Tanpnepuna siBisiercss WHOIM,
YeM MHCTPYMEHTBI, KOTOPbIE UCIOJB3YIOT, HAIIPUMED B
Applied Behavioral Analysis (ABA), moBeseHueckue e-
JIATOTU W TepareBThl. To ke camMoe MOKHO CKas3aTh U O
COBETCKOI TPaJUIINU HEHPOTICUXOJIOTHH, OepyIieil cBoe
Havaso ¢ A. Jlypuu, ydyennka BwiroTckoro, mpu cpas-
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HEHUU €€ CO CTOJb MOJHBIMU CETO/IHS MCCJEOBAHUS-
MU 3a pyOekoM. BesycsioBHO, €cTh «HHCTPYMEHTBI> U
<«MHCTPYMeHTbI». VI oHnMaHume 1ieseil NCroab30BaHms
3TUX UHCTPYMEHTOB MMEET Peniaoliee 3HaueHue, 1 OHO
3aBUCHUT UMEHHO OT 00pa3oBaTebHOI (husocobuu u ot
BUJIEHWST YeJIOBEKA KAK «UEJIOBEKA>.

B zakiiouenue xouyercs mpuBecTu muTaTy AJsiekcaH-
npa Cysoposa, npodeccopa TICUXOJIOTUU, CAMOTO W3-
BECTHOTO U TIPEJIAaHHOTO yueHuKa u apyra Vabenkosa us
3aropcKoro MHTEpHATa /Ui CIAenoriayxux aereir. Omu-
CBIBAsI [MAJIEKTUKY B3aWMOCBSI3W <«ayTEHTUYHOTO» W
«ITPUBHECEHHOTO» B TICMXUYECKOE PA3BUTHE, OH TIHCAJ:
<« nmpoBonmpoBaHue ¢ PyKOBOACTBOM, W COOCTBEHHbIE
MIOTIBITKY; U Pa3BUTHE, U CAMOPA3BUTHE... — HO HE TOTO,
YTO 3aJI0KEHO B “reHax Iallbl ¢ MaMoOIl’, a TOro, 4TO 3aJ10-
JKEHO B COBMECTHO-pa3/iesIeHHOH fesarenbHocT» (CyBo-
pos, 199§, c. 183—184).

Taxum 00pa3oM, MHTEPIPETAI] NHKIIO3UH C TI031-
U KyJbTYPHO-UCTOPUYECKOTO TI0IX0/1a CTUMYJIUPYET
HOBBIE UCCJIEOBAHNUS, KOTOPbIE MOTJIM ObI TOMOYb OTBE-
TUTh HA MHOTHE aKTYyaJIbHbIE BOTPOCHL. KakoBa KOHEUHasT
11eJTb MHKJI03UN? [/1e MbI MOJKEM HAWTH «TIOJJITMHHOTO>
YyeJIoBeKa B MHKJIIO3WBHOM TIOJINTHKE U Tiejjaroruke? Yro
MTPOUCXO/IAT € «MBICJISIIIIAM TEJIOM», KOTOPOE JIyMaeT He
TaK KaK Mbl IIPUBBIKJIHU, KOT/a MbI BCTYIIAeM B OOIIeHIEe
¢ vum? Kyna mnoiizer MbiiieHne peGeHKa ¢ 3ajiepik-
KOW TICMXWYECKOTO Pa3BUTHS, €CJU COIUATbHAS Ccpela
(ycTh maxke M HEOCO3HAHHO) OXKUIAET, YTO 3TO PA3BU-
THE PaHO WU TO3IHO OCTAHOBUTCS M OCTAHETCS <«He-
JIOCTAaTOUHBIM» WU3-32 <«ECTECTBEHHBIX» OrPAHWYEHUIT?
Kaxk Gyner BecTu ceOs 4esl0BeK, BRIPOCLIMIA B Cpelie, Ilie
ero JABUJKEHME B COLUAIBHOM I0Jie OyAeT HOCTOSHHO
OTPAaHUYMBATHCA HETATUBHBIMHU WJIU UTHOPUPYIOTIUME
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TPOJIUPYEM CBOU PEAKIIMU WM MbI HOChLIAeM PeOEHKY
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3. Hpyxunun A.C., Kapamamak O.A. (2017) <«dA3pik B

6UO-CONMO-KYJIBTYPHOU — KOHIIENIMN:  JIEKCUYECKUil U
rpaMMaTHYeCKuil «ypoBHU». Duionocuueckue Hayku 6
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Ot TpasMIMH K MHHOBALMK: KYJIbTYPHO-HCTOPHYECKUIL
BEKTOP 00pa30BaTeJbHBIX IPAKTHK ¥ COIMATN3ALMS
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Pesztome

Ilesp uccnenoBaHuss — BbISIBUTH IIPE/ICTABJICHUS TIPETIo/laBaTesieil maxMaT o TpaHcGopMalu JeTcTsa B
CBeTe KyJIbTYPHO-MCTOPUYECKON IICUXOJIOTHH, UX BOCIPUSTHE TPAAUIIMOHHBIX U MHHOBAIIMOHHBIX aCIIeK-
TOB MIAXMATHOrO 00PA30BAHUS U UX BJIUSIHUE HA MHTEPUOPUSAIMIO IIEHHOCTEN, PA3BUTUE COLMATIU3AIIMU
M KOTHUTUBHBIX QYHKIUI y feTeil. MeToabl. IMIUPIYECKas 4acTh UCCIE0BAHNS TTOCTPOEHA HA AHKETH-
poBarun 104 yuyureseil maxmar B apMSHCKUX MIKOJIaX. BTN MpUMeHeHbI KaK KOJTIMYeCTBEHHbIE METO/IBI
(bakTOpHBINT 1 KOPPESAIMOHHBIN aHAIN3), TaK U KaueCTBeHHbIe (KOHTEHT-aHATIN3 OTKPBITBIX OTBETOB).
OTzesibHOE BHUMAHUE Y/IeJIIeTCs TOMY, KaK CaMU I1e/IarOT OCO3HAIOT N3MEHEHMS, IPONUCXOSIINE B JIeT-
CKOM BO3pacTe, TpPaHC(OPMAINH I[EHHOCTHBIX YCTAHOBOK, & TAKXKE CBOE YIacThe B Pa3BUTHU CYOHEKTHOI
nosuruu y peberka. Pedyaprarst: [laxMaTsl BOCIPUHUMAIOTCS YUUTESIMU KAK 3HAKOBAS JIESITEJIbHOCTD, B
KOTOPOii peGEHOK YUUTCS ILIIAHUPOBATD, IIPOTHO3MPOBATH, AHAIU3UPOBATH [OCIEACTBUS CBOMX PELHIEHUN —
T. €. hopMupyer 6a30BbIe MeTAIPEMETHBIE HABBIKIL. BbiBOABI. BocmpusiTie maxMar kak 00pa3oBaTebHON
MIPAKTUKN TECHO CBSI3aHO C BO3PACTOM, CTHJIEM MIPEMOABAHNS M JINUYHBIM TT€/[aTOTNIECKIM OTIBITOM, MO~
TBEPIKAETCH KOJIMYECTBEHHBIMU JJAHHBIMHU, TIOJYYEHHBIMU C TIOMOIIBIO (DAKTOPHOTO U KOPPEJISIIMOHHOTO
aHasmsa. [IpenogaBaresn BOCIPUHUMAIOT MIAXMAThl He TOJILKO KaK MHCTPYMEHT UHTEJLIEKTYalIbHOTO Pas-
BUTHS, HO U KaK CPEJCTBO (DOPMUPOBAHUS JIMYHOCTHBIX, HDABCTBEHHBIX 1 ME/IarOTMYECKIX KaueCTB.

Kmoueevte cnosa: MJIaJilIre NIKOJIbHUKW, MeTallpe/IMETHbIE KOMIIETCHIINU, IITaXMAaTHOE O6p8.30BaHI/Ie, CO-
nuajan3alusd, yqe6Ha9{ A€ATEJIbHOCTD, HIEHHOCTHBIE OPUEHTAIIUN

Dunancuposanue. Vccienosanue npodunancrpoano MuHucTepcTBOM 06pa3oBaHiis, HAYKH, KYJIbTYPBI U criopta Pe-
crrybimkn Apmennst, Tocy1apCTBEHHBIM KOMUTETOM HayKu, mpoekT Ne 10-5/24-1.

s nurupoBanust: [esopsin, C.P., cnupsin, M.M., Capkucsin, B.JK., TageBocsin, A.B. (2025). Ot Tpaguiun K uHHO-
BaIlUK: KyJbTYPHO-MCTOPUYECKUIT BEKTOP 00Pa30BATENbHBIX TTPAKTUK M COIMATN3AIMS I€TEH B COBPEMEHHOM O0IIECTReE.
Kynvmypno-ucmopuuecxas ncuxonozus, 21(3), 97—105. https://doi.org/10.17759 /chp.2025210308

From tradition to innovation: The cultural-historical
vector of educational practices and the socialization
of children in contemporary society

S.R. Gevorkyan, M.M. Ispiryan, V.Zh. Sarkisyan ==, H.V. Tadevosyan
Armenian State Pedagogical University after Kh. Abovyan, Republic of Armenia
D< sargsyanvahan@aspu.am

Abstract

The goal of this study is to explore chess teachers’ perceptions of the transformation of childhood in the
context of cultural-historical psychology, their views on traditional and innovative aspects of chess educa-
tion, and their impact on the internalisation of value orientations, as well as on the development of chil-
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dren’s socialisation and cognitive functions. Methods. The empirical part of the study is based on a survey
of 104 chess teachers working in Armenian schools. Both quantitative methods (factor and correlation
analysis) and qualitative methods (content analysis of open-ended responses) were employed. Particular
attention is given to how teachers themselves perceive developmental changes in children, the transforma-
tion of value orientations, and their own role in fostering children’s agency. The results. Teachers view
chess as a symbolic activity through which children learn to plan, forecast, and analyze the consequences of
their decisions — thus acquiring essential cross-curricular skills.

Keywords: primary school students, meta-subject competencies, chess education, socialization, learning

activity, value orientations
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BBenenue

[l u3yyeHuss XapakTepuCTUK JMYHOCTH YesloBeKa
XXI Beka HEOOXOMMMO U3YUUTH PSI B3AMMOCBSI3aHHBIX
Bo1pocos. Ilpexie Bcero oueHb BaKHO [OHATD, KaKue
3JIEMEHTBI BJUSIOT Ha Pa3BUTHE W CONUATUBAINIO JTY-
HOCTH Ha Pa3HBIX BO3PACTHBIX JTANaxX M KaK HTH BJIUS-
HUS MOYKHO KOHTPOJUPOBATh. «I10CKOIBKY ETCTBO KaK
CTIOKHAST CHCTEMa, B KOTOPOH (hopMupyeTcs pacTymmuii
YeJIOBEK, CETO/IHS CYNIECTBYET B MPUHITUITHATBHO HOBOH
UCTOPUYECKON CUTYAIlMU U IMOABEPraeTcst TiyOOKUM U
CEPbE3HBIM M3MEHEHUSIM, CTAHOBUTCH aKTYaJbHOW He-
06X0IMMOCTh Pa3pabOTKU PACITUPEHHO TIPOTPAMMBI»
(Denpamreiin, 2009). B pesynbrare meaaroru u aKc-
MEePTHI BCE Yallle OTMEYAIOT HapacTaiolue mpobieMbl B
pasButiu u obyuennu jereit. Tak, 90% omporIeHHBIX
yuuTesel OTMEYaloT CHUIKEHE MOTHBAIMU K yuebe,
82% — mpobiieMbl ¢ KOHI[EHTpaIell BHUMAHUS 1 3aI10-
munanueM (TeBopksih, 2023). CrenoBaresbHO, HEOOXO-
JIMMO TIPOBECTH aHAJIU3 U MOHSATH, KaK YUUTEJs pearu-
PYIOT Ha U3MEHEHUS B JIETCKOM BO3PacCTe, a TaKKe Kak
eIaroruueckoe cooOIecTBO pearupyer Ha mpobJIeMbl,
CBA3aHHBIE C HTUM.

B xounenmun JI.C. Beirorckoro mnojuepKuBaercs,
4TO pasBuTHE pebEeHKA TPOMCXOAUT Yepe3 OBJAjIeHUe
KyJIbTYPHBIMU CPE/ICTBAMU, & UTPa — BasKHelillee U3 HUX.
[Tepexos1 0T TpaMIIMOHHOI UTPOBOI POPMBI K OPTaHU30-
BaHHOW COBMECTHOI YUeOHOM JIeATETLHOCTI MOKET CTATh
OCHOBOH /IJI1 UHTEPUOPU3ALMU HE TOJILKO MbICJIUTEJb-
HBIX OIepaIiii, HO U COIUATBHBIX HOPM, STHKHU, MOJIEJIH
noBenienust (Boirorckuii, 1982). CoBpeMeHHOE JETCTBO
TpaHchOPMUPYETCS O] BAUSHUEM 1TH(POBBIX TEXHOJO-
I'Mil, U3MEHEHUS COLMANbHBIX POJIeil U HOBBIX 0OpasoBa-
TEJIBHBIX TPeOOBaHWA, B HACTOSIIEM HCCIEOBAHUI MbI
OINMPAEMCs TAKIKE HA TOHUMaHNE y4eOHOI 1eATeNbHOCTH
B TOM BH/Ie, KaK OHA IIPe/ICTaBlIeHa B KyJIbTYPHO-UCTOPH-
YeCKOH MCUXOJIOTH U TEOPUU JIesITEIbHOCTH, B YaCTHO-
cru B paborax /[I.B. diapkonuna, B.B. Jasbigosa (DabKo-
HuH, 1974, /laBbiios, 1986) u ux nocsiefoBaTesieit.

KitoueBbie mpusnakyu y4eGHON AesSTeTbHOCTH —
9TO pasBuTHEe peduieKcuy, IIAaHUPOBaHMe, aHaIu3
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yCIOBUIA 3aja4y, a Takxke (GopMUpPOBaHUE YHHUBEP-
canbHbIX yueGHbIx geiictuil (Rubtsov, Ulanovskaya,
2020). ITu TpU3HAKU TaKKe COOTBETCTBYIOT IMOHS-
THIO cyObeKTHON mosuinu peberka (3apenkuii u ap.,
2020). KpurepusiMm yueOHOU A€ATENbHOCTH, CIOCOO-
CTBYIOIIEH COTMANN3ANNU U METANpPeIMETHOMY pa3-
BUTHIO, COOTBETCTBYET OJ{HA M3 YHUKaJbHbIX 00Pa30-
BaTeJbHbIX IPAKTUK, coueTaiolias B cebe 21eMeHThI
KyJbTYPHOTO HacJequsi U KOTHUTHBHO-COIUATHHOTO
pasBuTHs, — oOpasoBarejbHas IpOrpaMMa LIaxMar,
peanusyemasi B ADMeHWH.

DTOC HayabHOTO 06PA30BAHUS OTPAKAET KOHIIEII-
nuio KiaoueBbix koMmiereninii (4K), koropas ompene-
JisieT 0OpasoBaTe/ibHble Pe3ybTaThl 0011Iero 0OpasoBa-
HUS KaK CIOCOOHOCTH K pedJieKcnu, KOMMYHUKAIIUSIM,
B3anmoeiicteuto u corpyauuuectsy (Py6ios, Vcaes,
Konoxkorun, 2022). CorsiacHO COBPEMEHHBIM HCCJIE/I0-
BanusiM (Karakus, 2023; Kazemi et al., 2023; Maracine,
Mihaescu, 2023; Sala, Gobet, 2016; Sutar, Patil, 2023;
Tachie, Ramathe, 2022), maxmaTsl coco6CTBYIOT pas-
BUTHIO METAIIPEIMETHBIX KOMIIETEHITUH, TAKUX KaK KPH-
TUYECKOE MBIIIJIEHIE, IJITAHUPOBAHUE, CAMOPETY SIS 1
HABBIKU TIPUHSITUST PENIEHUI.

Oco6y1o pPoJib B PasBUTUH METAIIPEAMETHBIX KOMIIE-
TEHIUH WIPAET COBMECTHASI JIESITENBbHOCTh YYaIlTXCS:
KOJIJIEKTUBHOE OOCY’K/EHUE, COTJIacOBaHWE THIIOTES,
B3aUMHBIN KOHTPOJIb U MOCTPOEHUE CTPATETUU pelrie-
HUSL. YUeHUKH, 00y4Jarolirecs: Ha OCHOBe yueOHOI sest-
TEJILHOCTH, IEMOHCTPUPYIOT O0JIee BBICOKUE TOKA3aTEN
HE TOJBKO B KOTHUTWBHOW, HO U B COIMAJBbHON cdepe
passurust (Rubtsov, Ulanovskaya, 2020).

Wccenenoanust, MpoBeieHHbBIE B apMSIHCKUX ITKO-
nax (Tesopksam, u ap., 2024), obpamaior BHUMaHKIe Ha
TO, YTO JIIOJM BOCHPUHUMAIOT IAaXMaThl KaK COIUAJIH-
3UPYIOILYIO0 Y4eOHYIO AesATeJIbHOCTh. B 9TOM KOHTEKCTe
ocobenHo umHTepecHa kKouuenuus A. Tonuy (Goncu,
1999), B KOTOPOH YTBEPIKAAETCS, UTO KasKA0€ OOIIECTBO
OTIPEJICJISIET TO, UTO CUUTAETCS BAKHBIM [IJIST PA3BUTUS
pebenka. Kpome toro, uccaeposanue (Ilommsanosa,
CasonoBa, IIlakaposa, 2013) mokasajio, 4TO CIOKETbI
UTP BOCIIPOU3BOJAAT MEXKJIUYHOCTHBIC B3aWMOOTHO-
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IIeHUS yKe B JIONMKOJIbHOM Bo3pacTe. Pe3aybTaTer uc-
crenosanmii (Rogoff et al., 2003) moaTBepKIAIOT BTY
TOUKY 3peHust. BBe/ieHue maxmaT B 00pa3oBaTeIbHYIO
MPAKTUKY MOKHO PacCMaTPUBATh KaK MPUMEP TaKOTO
o0yueHust, Tie peOEHOK 0CBAUBAET HE TOJIBKO UTPY, HO
U OIIpejiesieHble TPUHIIUIIBI, CTPATETUH, JOTUKY Tep-
[EHUST U YBAXKEHUS K COIIEPHUKY.

Kpome Toro, kax mnomuepkuBaior JI. IlIapr,
. Bpancdopn u . Cupc (Schwartz, Bransford, Sears,
2005), o6yueHue, IIPOXOAIIee Yepes KyJAbTyPHbBIE IIPAK-
TUKW, TI03BOJIIET YYal[UMCS OCMBICJIUBATh 3HAHUS C
TOYKW 3PEHUS KyJIbTYPHOU W IMIHON 3HAUNMOCTH.

Tem He MeHee OCTatoTCs HePEIeHHbIMU CJIeIyTOTIIe
BOIIPOCHL: B KAKOW CTereHn 06pasoBaTeIbHbIE TPAKTIHKN
CTIIOCOOCTBYIOT Pa3BUTHIO COTUAIU3AIIUHI U (POPMUPOBa-
HUIO [IEHHOCTHBIX yCcTaHOBOK? Hackoibko moHMMaHue
YVUUTEJSIMUA TPAAUITMOHHBIX ¥ WHHOBAIIMOHHBIX METO-
JIOB OOYYeHUsI COOTBETCTBYET COBPEMEHHBIM 3arpocaM
obtiecTBa?

Ienv uccaedosanuss — BHISIBUTH TIPEJICTABICHIS
mperofiaBaresieil maxMaT o TpaHcOPMAIK JEeTCTBA B
CBeTe KYyJbTYPHO-MCTOPUYECKON TICUXOJOTUU, UX IIO-
HUMaHWe TPAJAWIINOHHBIX ¥ WHHOBAIIMOHHBIX aCTIEKTOB
[IaXMaTHOTO OOPa3s0BaHUSI B aCleKTe BJIMSHUS Ha WH-
TEPUOPUIAINIO TIEHHOCTEH, Pa3BUTHE CONUAIUBAINT 1
KOTHUTUBHBIX (DYHKITUI y JIeTeld.

MeTozbI ¥ BBIOOPKA HCCIIeJOBAHMS

B uccnepoBanun npunsnan yuactue 104 yuuress
maxMaT M3 PasHbIX paiioHoB ApmeHuu. B BbIGOpKY
BOIJIM YYHUTEJsI PA3HOTO BO3PACTOM, C PA3HBIM OIIbI-
TOM U CTUJIEM TIPENONABAHMS. JTOT METO/ MO3BOJIUI
OXBATHUTh NIMPOKUI CIIEKTP MeAATOTUYECKUX HIeH U
npakTuK. YToObl MOJYYUTH JOCTOBEPHbIE U PasHO-
CTOPOHHUE TaHHbIE, OBLIN MCTOMb30BAHbI CIEAYIOTIITE
METOJIBI.

Asmopckas ankema. Bxiodasa BOIPOCH O COBpe-
MEHHBIX JIETSIX, TaKhe KaK TeplieHue, aJaliTUBHOCTb U
WHTEPEC K TPAUIUOHHBIM UTPAM.

Memoduxa uennocmuovix opuenmauuii. Ilpenogasa-
TeJIW PAHKUPOBAJIM 1IEHHOCTU B 3aBUCUMOCTH OT TOTO,
HACKOJIBKO OHU, 110 X MHEHUIO, (POPMUPYIOTCS 4Yepe3
obyudeHue ImaxMaTaM.

Konwmenm-anams yuebnvix mamepuanos. OueHusa-
JIICh WCIIOJb3yeMble B IIKOJIAX IIaXMaTHble MocoOus,
yueOHUKM U HUdPOBble KypChl. AHAIU3 IIPOBOIMIIC
rpynmoit uz 10 axcnepToB (TpernoiaBaTesnu, ICUX0JIO0TH,
METO/INCTHI) TIO 8 KPUTEPUSIM.

Jlns aHanmM3a KOJIMYECTBEHHBIX JAHHBIX OBLIM C-
MIOJIb30BAHbBI CPAGHUMENLHBII AHAIU3 NO0ZPYNN; Koppe-
JSAUUOHHBLU U PAKMOPHBLIL AHAU3.

Pe3yabTathi

PesynbTatel, mosiydeHHbIe C MOMOIIBIO aBTOPCKOI
AHKeTBHI, MOKA3aJIH, YTO MPErnogaBaTe I C PasHoil Mmpo-
JOJKUTETBHOCTBIO TI€arOTHYECKOi /eI TeTbHOCTH TI0-
PasHOMY BOCIIPHHUMAIOT 3HaueHue maxmar (tabir. 1).

[IpenogaBarenn, 4YacTo WCIOJIL3YIONIME WHHOBA-
[IMOHHBIE METO/bI, 3HAYMUTEJHBHO BBIIE OIEHUBAIOT
BJIMSTHUE IIaXMaT Ha coluaiusaiuto aereil. OcobeHHO
BBICOKHME OIEHKH MOJTYYEHBI OT TE€X, KTO TPUMEHSET MH-
HOBAIIUK PETYJISPHO, YTO CBUAETENBCTBYET O BAXKHOCTH
METOIMYECKOTO TIOJX0/Ia TPU TIPENOIaBaHNN IIaxMaT
(tab. 2).

Wureproppesiirontas Mmatpuiia (tabJr. 3) mokasbiBa-
€T HACKOJIbKO COTJIACOBAHBI WJIU TIPOTHBOPEYBBI OTBETHI
yuuTeseil Ha 7 KIIOUYEBBIX YTBEPKIEHUI, KOTOPbIe OTHO-
CSATCS K OCHOBHBIM M3MEHEHISIM MJIA/IIITHX IITKOJBHIKOB.

Camast cubHaST TIOJIOKUTETbHAST CBSI3b ObLIa TOJTy-
yeHa MeXIy ToKasaTesiMu <«DBbicTpo azanTupyioTcs
K HOBBIM hopmaTam» 1 «CIIocOOHOCTH BBITIOJHITH He-
CKOJIBKO 3aJJaHIi ofHOBpeMeHHO> (T = 0,45).

Ta6uuia 1 / Table 1

Kareropusi neiaroru4eckoro craxa
Category of Teaching Experience

Crax npernogaBanus / Cpennsst olieHka,/ CraHzapTHO€E OTKJIOHEHHE,/

In-service teaching experience Average score Standard deviation N
11—20 et / 11—20 years 3,24 0,44 38
Bouee 20 et / More than 20 years 3,06 0,47 33
Memee 5 siet / Less than 5 years 3,06 0,53 15
5—10 ser / 5—10 years 3,21 0,53 18

Tabauma 2 / Table 2
Yacrora npuMeHeHNs] HHHOBAIMOHHBIX METO/I0B
Frequency of Using Innovative Methods

Yacrora npuMeHeHus / Cpennsis onenka/ CranmaptHoe OTKJIOHEHUeE / N

Application frequency Average score Standard deviation
Wnorpa / Sometimes 3,03 0,44 24
Penko / Rarely 2,76 0,81 3
Yacro / Often 3,18 0,47 64
ITocrosmuuo,/ Constantly 3,32 0,47 13
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Tabuua 3 / Table 3

Hurepkoppensnuonnast Marpuna CnimpMeHa no olneHKaM npenoaBareieii maxmar
CeMH XapaKTEPUCTHK COBPEMEHHOIO /IETCTBA
Spearman Intercorrelation Matrix Based on Chess Teachers’ Ratings of Seven Characteristics

of Modern Childhood
ITapamerpsl / Parameters 1 2 3 4 5 6 7
1. Metnee Teprie/TMBbI 1 BHUMATEIb- -0,04 0,12 0,04 0,1 0,19 0,08
nbl / Less patient and attentive group
2. CHmKeHMe UHTepeca K TPAJAUITHOH- -0,04 1 0,36% -0,07 0,1 0,32 -0,06
ubim urpam / Group of lower level of
interest in traditional games
3. [ludpoBbie TEXHOIOTUN CHIKAIOT 0,12 0,36* 1 -0,01 0,01 0,22 0,05
cTparternyeckoe Mbiuienue / Strate-
gic mindset level decreased because of
digital technologies
4. BeicTpo azanTupyioTcst K HOBbIM 0,04 -0,07 -0,01 1 0,17 -0,27 0,45*
dopmaram / Speedy adjustment to
formats
5. TpaauIoHHbIE METO/IbI HE BCET/IA 0,1 0,1 0,01 0,17 1 0,2 0,29
acpdexrusnnl / Traditional methods
do not always prove to be effective
6. HaBbiku camoperyJisiiiuu yxy/i- 0,19 0,32 0,22 -0,27 0,2 1 0,06
musucs / Self-regulatory skills have
declined
7. Crtocob6HOCTh K MHOTO33[a9HOCTH / 0,08 -0,06 0,05 0,45* 0,29 0,06 1
Multitasking ability
Ipumeuanue: <*» —xoppessiius 3nadnma Ha yposte 0,05 (1ByCTOpOHHSIS ).
Note: «*» —correlation is significant at the 0.05 level.
Tabuua 4 / Table 4
ITcuxonornyeckas MHTEpIpeTals BIMSHUS AXMAaTHOIO 00pa3oBaHKs Ha Pa3BUTHE
KJIIOUEBBIX KOMIIETEHIUH y yyaummxcs (110 OleHKaM Nperno/iaBaTeeii)
Psychological Interpretation of the Impact of Chess Education on the Development
of Students’ Key Competencies (Based on Teachers’ Ratings)
Bocems komnerennuii cpeaneii mkossl PA / Eight Key Competences Cpennsis onenka / Cranpaprioe
of Secondary Education of the Republic of Armenia Average score S OTKJIOHEHHE/
tandard deviation

1. SI3bIkOBas 1 KOMMYHUKaTHBHasE KoMIieTeHTHOCTh/ Language and communication 3,07 0,75
competencies
2. CamocrostesnbHoe o0yueHue u passutue / Autonomous learning and self-growth 3,36 0,71
3. Camonosnanue u conuanbibie Habiku / Self-awareness and social skills 3,16 0,74
4. [leMoKkpaTnyeckast U rpaskaiHckast KomnerentHocth / Democratic and civil 3,38 0,69
competencies
5. ludposast u meauarpamorrocts / Digital and media literacy 2,7 0,81
6. Kynprypaas kommerentaocts / Cultural competencies 3,16 0,8
7. MaTtemMaTuuecKast 1 eCTeCTBeHHOHAyuHast KoMreTeHTHOCTh / Mathematical and 3,22 0,74
natural-science competencies
8. dKxoHOMUYEeCKast KOMITETEHTHOCTh / Economic competencies 3,18 0,83

B Tabi1. 4 npecTaB/ieHbl CpeiHIe OLEHKU 1 CTaHAapT-
HbIE OTKJIOHEHUST TT0 BOCHMH KJIFOUEBBIM KOMITETEHIIUSIM,
OTPKAIONIUM BOCIIPUSTHE TIPETIOABATE/ISIMUA TIAXMAT
06pa3oBaTeIbHOIO MOTEHIIMAJA IAXMAaTHOTO Kypca.

Makropusiii anamu3 nenHocreit. [lenpio hakTopHOrO
aHasin3a ObLIO BBISIBUTH, KAKWE TPYIIIBI [IEHHOCTEH BOC-
MPUHUMAIOTCS TIPETIOIABATE/SIMU TAXMAT KaK HauboJiee
pa3BuBaeMble B Ipoilecce mperogaBanust maxmar. Dak-
TOPHBII aHaau3 ObLI IPOBEEH M0 22 IePeMEHHBIM, OTpa-
SKAOTINM TEPMUHAJIBHbBIE U THCTPYMEHTATbHBIE IEHHOCTH,
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Ha ocHoBe o11eHOK 104 pecrioH/IeHTOB — TIpernojiaBaTesiei
mraxmat. MeToj u3BJIedeHnsT — TJIaBHBI KOMIIOHEHTHBIN
anamms (Principal Component Analysis), ¢ Bpaiienuem
Varimax u Hopmasusaiueit Kaiizepa (Tabir. 5).

O1ieHKa MCTOIb3YEMBIX B TTKOJIAX MIAXMATHBIX TIO-
cobuii, yueOHUKOB, TIpoBejieHHas Tpynmoil u3 10 skc-
[IEPTOB TI0KA3aJjia, YTO IaXMaThl BOCIHPUHUMAIOTCS
Mperno/laBaTe/I MU KaK cpejia /i BHYTPEHHETO POCTa,
PasBUTHUS MHTEJLIEKTa, TAOKOCTU 1 KPUTHYECKOTO MbIIII-
nenus (tabu. 6).
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Tabauua 5 / Table 5

Bpamennas matpuna ¢akTOpHbIX Harpy3o0K 1o natu pakropam
(TepMHHaJIbHBIE U HHCTPYMEHTAJIbHbIE IEHHOCTH MIPemno/iaBaTesieil maxmar)

Rotated Factor Loading Matrix for Five Factors (Terminal and Instrumental Values of Chess Teachers)

daxkropubie Harpy3ku o komnonentam / Factor | Maktop 1 / | Maktop 2/ | Daxrtop 3/ | Dakrop 4/ | MDakrop 5/
Loadings by Components Factor 1 Factor 2 Factor 3 Factor 4 Factor 5
T1. Camoaucuumumna / Self-discipline 1,421884 1,162856 -0,55186 0,853485 -0,31502
T2. CamoctositesbHocTh / Autonomy 1,856276 1,3832 -0,11291 0,626002 —0,0415
T3. Tubkocts / Flexibility 1,877472 -1,83307 —-0,70855 0,0507 —-0,58551
T4. Kpeatusnsiii moaxon / Creative outlook 1,177311 —-2,15923 —1,07705 0,301838 0,335811
T5. Unpusuayanwhbiii moaxon / Individual stance 1,689758 -0,69353 -0,57259 0,401238 -0,12098
T6. OtkpbiTocTb kK HOBoMY / Openness to embrace 1,715524 0,964009 -0,12131 —-0,00565 0,339006
novelties
T7. Aucumnumna / Discipline 2,06705 —0,46454 —-0,33151 —-0,34167 1,062264
T8. Iudpossie urctpymentsl / Digital tools 1,66184 0,786847 0,342761 0,032285 —-0,15229
T9. Baoxtoasath yuenukos / Motivating learners 1,719723 —0,46968 0,830609 —0,0962 0,136056
T10. Opranusosannocts / Self-coordination 1,785228 -0,14627 0,767975 —1,55484 -0,2736
T11. Topueckue yuenuku / Creative learners 1,650783 1,619877 —1,14181 -0,7369 0,142857
T12. unosauuu B obpasosanuu / Educational 1,414023 0,259213 —1,06144 0,005223 0,219193
innovations
T13. O6mectBennoe npusHanue / Public 1,920997 —-0,38913 -0,81324 —-0,28252 —-0,41002
recognition
T14. Matepuanbroe Giaromnosyuue / Material 1,737946 0,691528 -0,30524 0,077581 -0,25603
prosperity
T15. Camopassurue / Self-growth 1,606038 0,416432 -0,50115 —-0,17257 —-0,6117
T16. Muremnexryanbhbie yayenuku / Intellectually 2,098611 0,087307 0,64425 —0,74693 0,083696
advanced learners
T17. Buyrpennsis rapmonus / Inner balance 1,944071 0,017614 0,880282 —-0,22709 0,042703
T18. Kpuruueckoe mbinuienne / Critical thinking 1,897133 0,449946 1,204822 0,83786 0,127055
T19. Conmasnbhas oTBeTCTBEHHOCTD / Social 1,976346 -0,55433 0,845023 1,133925 -0,20967
responsibility
T20. Tpaguimu maxmar / Chess traditions 1,918069 —1,49539 0,73254 0,170199 0,152556
T21. Corpynnudectso / Collaboration 0,065109 -0,04971 0,016535 -0,10921 —0,28208
T22. Tonepantocts / Tolerance -0,01581 —0,03149 0,100396 -0,1104 -0,33651

HpuM@uaHue: B TalOI. TIpeACTaBJECHbI YNCJIOBbIC 3HAYCHUA (baKTOprIX Harpys3oK, MOJTy4eHHBIX METOJOM TJIAaBHBIX KOMITIOHEHT C

BpallleHreM Varimax.

Note: the table presents the numerical values of the factor loadings obtained by the principal component method with Varimax

rotation.
Tabauna 6 / Table 6
IJKcnepTHas OlleHKa COeP KaHus i METOANYECKOT0 MOTEHIHAJIA IaXMaTHBIX
y4€eOHBIX TOCOOUIA, HCOIb3YEMBIX B MIKOJIAX
Expert Evaluation of the Content and Methodological Potential of Chess Teaching
Materials Used in Schools
3 :
S o N~ =) S
E S 8 ] : E ~ 3 (=]
R EEf |2EES
ag L R =]
Ne /m ITokazarens / Indicator < %;p s % i~ = ‘E sc:: 8
= =
25 | Ei5 |EEEF
g < O o g 2 QO
© »n
1 Croco6CTBYIOT JIM MaTEPUAIBI PA3BUTHIO CTPATETHYECKOTO MBITIIeHust / Do 4,00 0,82 0,20
the instructive materials imparted contribute to the development of a strate-
gic way of thinking?
2 UcnonpayioTes i 1 poBbie HHCTPYMEHTBI, UTPOBBIE U TPYIIIIOBBIE METO- 4,14 0,90 0,22
nbi / Are the respective sets of digital tools, game-based methods, and group-
based methods applied?
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3 Croco6CTBYIOT JIM MaTepUasIbl PA3BUTHIO HMOIIMOHATIBHOIO WHTEJJIEKTa, 4,29 1,11 0,26
camoBbIpazkenus u pediekcun / Do the instructive materials imparted
contribute to the development of emotional intelligence, self-expression, and
reflection?
4 ITocTpoenbl Jin 3aaHust TIOITAMHO € yY4ETOM BO3PACTHBIX ocobeHHocTell / Are 3,71 1,25 0,34
the tasks designed to increase in difficulty, in line with age-based peculiari-
ties, gradually?
5 SABastoTCs M MaTepuabl THKJIIO3UBHBIMU U a/IalITUPOBAHHBIMU T10]] Pa3HbIe 3,86 1,46 0,38
notpebroctn / Are the materials imparted sufficiently inclusive and adjusted
to the variety of respective needs?
6 CBsi3aHbl Ji1 MaTeprasibl ¢ OPMUPOBAHUEM IIEHHOCTHOII cucteMbl / Are the 3,86 1,46 0,38
materials relevant to the formation of the system of values?
7 HackosbKo 3a1aHust BBI3BIBAIOT IMOIMOHATBHBINA OTKJINK 1 HHTEPEC Y pebeH- 4,00 1,53 0,38
ka / How emotionally responsive and interested do young learners become
due to these assignments/tasks?
8 Hacxkosbko coueraioTcst B MaTepuasiax TpaAUIMOHHbIE U COBPEMEHHbIE 3,67 1,75 0,48
nemgarornyeckue moaxoasl / How do the materials imparted combine the
traditional and contemporary pedagogical approaches?
OﬁcymueHI/Ie pe3yabTaToOB C OTIBITOM, BO3PACTOM U CTHUJIEM IIPENO/IaBaHUs. ¥YUuTe-

Jist ¢ GOJIBIIIMM CTakeM ¥ BBICOKHMM YPOBHEM METOJIHYe-
IIpencraBiennoe uccjaeoBaHde II0O3BOJIAET II0-  CKOW THOKOCTH Yallle PACCMATPUBAOT [IaXMAThl KaK MH-
HOBOMY B3IVISIHYTDb Ha IIPOIIECCHI COIMAIU3AINU U Pa3-  CTPYMEHT, 000TaIlaloNii Pa3BUTHE yIAIINXCS.,
BUTHST KJIIOUEBBIX KOMITETEHIINN B MIKOJHHOM BO3PaCcTe AHanu3 9KCHEPTHBIX OIEHOK y4eOHBIX MAaTepUasOB
yepe3 MPHU3MY KyJbTYPHO-UCTOPHYECKOTO MOAXOAa M MO MIaXMaTaM IT0KasaJl, 4TO HauhoJiee BBICOKO OIleHeHbI
KOHKPETHOTO 00pa3oBaTeIbHOr0 (heHOMEHa — MIaXMaT.  TaKue KPUTePUH, Kak:

ITpenogaBaresin 0COGEHHO OTMEUYAIOT BKJIAJ IAXMaT B * pa3BUTHE IMOIMOHAIBHOTO WMHTEJJIEKTa U ped-
dbopmMupoBaHne OTBETCTBEHHOCTH, CIIOCOOHOCTH K ca-  jekcuu (cpeauuii 6asmn 4,29);
MOYIIpaBJeHU0 U npuHsTe npasui. Hanbosee Boipa- * KCIOJIb30BAHUE IM(PPOBBIX, UTPOBBIX U TPYIIIO-
JKeHHOe BJIMAHKe ObL10 3aUKCUPOBAHO 10 CAEAYIOMUM  BBIX METO/IOB (4,14);
KOMITETEHIIHSIM: * pasBuUTHE cTpaTernyeckoro Mbimnurenns (4,00).
* JIEeMOKPAaTHUYeCKasi U TPAKAAHCKAST KOMIIETEHT- ITU Pe3yIbTaThl HAXOAAT NPSIMOE COOTBETCTBHE B
HoCTb (3,38); JTAHHBIX, TTOTYYeHHBIX B pe3yJibTaTe (haKTOPHOTO aHAJN-
* caMoCTOsTeIbHOE 00yueHue u passuTie (3,36). 3a aHKeT TIperoiaBaTeiei.
I. IlykepmaH paccMaTpuBala OCHOBHBIMU COCTaB- B pesyibrare hakTopHOTO aHaIN3a OBLIN BHISIBJICHBI
JISTIONMIUMKA YMEHMSI YYUTbCs peduieKcuBHbBIE JeHCTBUS  caeayromue (hakTopbL.
(ILyxepman, 1996). Mexnay TeM BO MHOTUX CJIydasx ®akrop 1: JIMYHOCTHOE U MHTE/IEKTYAJIbHOE Pas-
YUUTEIST OTMEUYAIOT, UYTO IMAaXMAaThl MOMOTAIOT JETSIM  BUTUE.
0CO3HABATDh IIOCJIEJACTBUSA CBOUX JeHCTBUI, «ILJIaHUPO- ®Daxrop 2: ConuanbHoe TIPU3HAHUE U BHEIITHSIST MO-
BaTh HA HECKOJIBKO IIArOB BIIEPEy, <YUUTHCS YBAXKaTh  TUBALM.
COIIEPHUKAY, «HE PA3APAKATHCS IIPH TPOUTPDIIIIES. ®Daxkrop 3: [lemarormueckne M OpraHU3aIMOHHBIE
B pamkax pedieKCUBHO-IEATENBHOCTHOIO IHOAXO-  YMEHMS.
na (3apernkuii, 2013) BbIIEAAIOT HECKOJIDKO KIIOUEBBIX Daxrop 4: [yMaHU3M U OTKPBITOCTb.
[PUHIUIIOB, KOTOPBIE TIOMOTAIOT pebeHKy (hopMUpPOBaTh ®Daxrop 5: CTabUIBHOCTD U MOPSIOK.

YYBCTBO COOCTBEHHON CYOBEKTHOCTH. ITO, BO MEPBBHIX,
CaMOCTOSITESTLHOCTh BBIOOPA M yYacTHe B IJIaHWPOBa-

HHWHW; BO-BTOPbIX, TO, YEM 3aHHUMAECTCA p€'6€‘HOK, JLOJIZKHO SaKJIlO‘IeHI/Ie

HaXOAWUTbCA B IIpe/iejiax €ro 30Hbl OavrKaiero pa3Bu-

TUA — HE CJUIIKOM JIETKO, HO U HEe YpPE3MEPHO CJIOKHO, PGSYJII)TaTbI nuccjaegoBanrd IMMOKa3bIBalOT, YTO IIpe-
4TOOBI COXPaHAJTNCH UHTEPEC U MOTUBAIWA. Imo/iaBaTesin BOCIIPUHUMAIOT MIaXMaTbl HE TOJIbKO KaK

PeSy.HbTaTbI nccjaeg0Banmg IIOKa3bIBAaIOT, YTO ITO3U- WHCTPYMEHT MHTEJIJIEKTYa/JIbHOTO Pa3BUTHA, HO M KaK
TUBHOE BOCIIPUATHUE MIAXMAaTHOTO 06p330B3HI/IH CBA3aHO CpeacTBO (bOpMI/IpOBaHI/IH JIMYHOCTHBIX, HPAaBCTBEHHDBIX
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7 Tleflarornyecknx kadectB. OHN CKJIOHHBI pacCMaTpH-
BaTh IIAXMAThl HE TOJBKO KaK CPEJCTBO [T PAa3BUTUS
KOTHUTHBHBIX HABBIKOB, HO M KaK CPE/ICTBO TTOOIPEHUS
CaMOKOHTPOJIS, YCTOHUNBOCTH U YBAsKEHIST K ITPABUJIAM.

W est 0 TOM, 4TO BOCIIPUSITHE TAXMAT KakK 0Opa3oBa-
TeJbHOM TPAKTUKHU TECHO CBA3aHO C BO3PACTOM, CTUIIEM
MIPEeNo/aBaHusl M JIMYHBIM ITeJarOTMYEeCKUM OIIBITOM,
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Difference not deficit:
The Teach-Assess-Teach dialectical pedagogical
model for transformative education
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Abstract

Pedagogics is never and was never politically indifferent, since, willingly
or unwillingly, through its own work on the psyche, it has

always adopted a particular social pattern, political line, in accordance
with the dominant social class that has guided its interests.

L.S. Vygotsky (1997b, p. 348)

This quote from Vygotsky indicates how education functions as a mechanism for political ends. This
is perhaps most evident in a country such as South Africa where the apartheid regime systematically
undereducated and marginalised black' students in schools in a bid to produce workers for the, amongst
other things, mines. A multicultural society, South Africa has 11 nationally recognised languages, which,
together with its history of segregation lends itself to the use of cultural historical theory to understand
the complexities in this society, especially in relation to education. Seeking to overcome the segregated
education of the past, South Africa embarked in the late 1990s on a move towards inclusive education,
where neurodiverse? and neurotypical children would be primarily included in the same classrooms. It is
in the notion of inclusion, then, that Vygotsky’s understanding of defectology as entailing a dialectical
approach to development, that sees development as resulting from how an individual experiences and
is experienced in social context provides a useful lens for investigating pedagogy. In this paper a model
of pedagogy for inclusive education is outlined with reference to a single case study of students doing
their Honour degrees at a university in Cape Town. Findings from 52 students indicate that the model of
pedagogy outlined in this paper not only facilitates more interaction in a lecture hall but is also useful for
helping students to access high level concepts.

Keywords: defectology; inclusive education; pedagogical model
For citation: Hardman, J. (2025). Difference not deficit: Defectology and The Teach-Assess-Teach dialectical peda-

gogical model for transformative education. Cultural-Historical Psychology, 21(3), 106—113. https://doi.org/10.17759/
chp.2025210309

! The use of racial categories is recognised as problematic in the 21st century. However, these words continue to be used in the South African
context and have some ability to focus social justice interventions.
2T use the term neurodiverse here to distinguish children who do not follow the evolutionary norm that neurotypical students do.
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Pesztome

ITegaroruka HUKOT/IA He Oblia MOJUTUYECKH HEUTPaTbHOM, TOCKOJIbKY,

J0OPOBOJIBHO UJIM BBIHYKIEHHO, Yepe3 CBO0 PabOTy Haji IICUXUKOI OHA
BCerjia IPUHUMAJIA OTIPEEIEHHbII COIUATbHBIIT 06Pa3ell, TIOMUTHYECKYIO JIMHIIO

B COOTBETCTBU C TOCIIOJICTBYIONUM COIUAJIbHBIM KJIACCOM,
KOTOPBII PYKOBO/IUJI €€ MHTEPECAMHU.

JI.C. Boizomckuii (1997b: c. 348).

[TpuBenennblii pparment Tekcta 0OBICHSIET, Kak 00pa3oBaHNe MOXKET MCIIOJIb30BATHCS VIS IOCTHKEHUS
nosmtdeckux meseid. OcobenHo ato 3ameTHo B IOkHOIT Adpuke, rie BO BpeMeHa aliapTenia 4ePHOKOK e’
CTYIeHTbI ObLIA HENOOOYUYEHbI M MaPrUHAIM3MPOBAHBI, YTOOBI MOATOTOBUTH UX K TSDKEJION pabore, mpe-
K J1e Beero pabore B maxrax. I0xuno-Adpukanckas Pecny6inka npejcrasisier co60i MHOTOHAIIMOHAIBHOE
0611ecTBO, B KOTOPOM 11 0UIHATBHBIX SIBBIKOB U OOTaTask HCTOPUST UX PA3/eJeHHsT, YTO JIeTaeT BasKHBIM
HCIIOJIB30BAHIE KyJIbTYPHO-UCTOPUYECKON TEOPUH ISl TOHUMaHuUs 1pobJieM cucteMbl ob6pasosamust. [lo-
cyie OkoHuaHus araprena B kKoHie 1990-x rogos IOxuas Adprka Hauasia nepexoji K MHKJI3UBHOMY 00-
Pa30BaHUIO — T. €. K TOMY, 4TOObI HellpopasHooOpasHbie! 1 HEHPOTUITIYHBIE JIETH YUUIIUCh BMECTE B OJ[HUX
kyaccax. B atom konrekcre uien JI.C. Beirorckoro o sieeKToI0rui oMOTaioT ITOHTh PA3BUTHE YeT0BEKA
KaK Pe3yJibTaT ero B3auMOJAEHCTBHs ¢ OONIECTBOM U OKPYIKAIONIEH cpeloil. DTO BaXKHO JUisi Pa3paboTKu
METOJIOB 00yU€EHMSsI, KOTOPBIE YYUTHIBAIOT COMMATBHBII OIBIT KAKIOTO YesqoBeKa. B craTbe mpejiaraerest
MOJIEJTb [EATOTUKH JIJIsT MHKJTI03UBHOTO 0OPa30BAHNS Ha OCHOBE MCCJIEOBAHMS CTYIEHTOB MATHCTPATY PbI
B yHuBepcurere Keitrrrayna. AHa/IN3 JaHHBIX 52 CTY/IEHTOB MOKA3bIBAET, YTO 3TA MOJIEJIb [IOMOTAET C/IeJIATh
JieKIun 60Jiee MHTEPAKTUBHBIMU U CIIOCOOCTBYET JIYYIIEMY YCBOCHHIO CIOKHBIX MOHSATHIA.

Kmoueente cnosa: [[e(peKTOJIOI‘I/IH; WHKJIIO3UBHOE 06pa3013aH1/Ie; negarornyeckas Mo/zeJ/ib

Jns uurupoBanus: Xapaman, /Dk. (2025). Paznuune, a ne gedunut: uajeKTrdeckas mejarornyeckas Moiesb st
npeobpasyioiiero obpasosanust «O6yvaii — orenuBail — 00yuaii». Kyiomypno-ucmopuueckas ncuxonoeus, 21(3), 106—

113. https://doi.org/10.17759 /chp.2025210309

Defectology and the South African context

The shifts in the South African educational (and po-
litical) landscape are not dissimilar to the situation that
Vygotsky faced in 1924 when he left Gomel. Much like
Moscow in the 1920s, the new democratic dispensation
in South Africa post-1994 was concerned specifically
with redesigning education so that it would include all
children. This change attempted to move the country
away from a notion of deficit, which in the past had been
informed by IQ scores showing that Black and White
children were intellectually different, with Black stu-

dents identified as having sub-optimal IQs, effectively
pathologizing Black students as developmentally de-
layed (Dubow, 1991). Considering this and against
a political background of segregation, Black children
were given inferior education termed ‘Bantu’ educa-
tion, where students were not permitted to learn sub-
jects such as mathematics or science. Similarly, White
students who were differently abled were sent to ‘spe-
cial’ schools, effectively hidden away from the ‘normal’
public. The new democratic dispensation of 1994 was,
therefore, keen to shift this negative view of students by
developing a policy of inclusive education for all.

? Ucnosib30Banme pacoBbIX KaTeropuii mpusnaetcst mpobremariaibiM B X X1 Beke. TeM me Meree, B 10KHOAPPHKAHCKOM KOHTEKCTE ITH Tep-
MUHBI TI0-TIPEKHEMY TIPUMEHSIIOTCS 1 MOTYT CIIOCOOCTBOBATH aKIIEHTHPOBAHNIO BHUMAHUS Ha BOIIPOCAX COIUAIBHOI CIIPABEITIUBOCTH.
4 MHOIO HCTIOJTB30BAH TEPMIUH «HEHPOPasHO0OpasHbie» YTOOBI OTIIMINTD [eTell, KOTOPbIE He COOTBETCTBYIOT BOJIONHOHHON HOPME, TIPUCY -
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The purpose of this paper is to mobilize Vygotsky’s de-
fectology work to understand inclusivity in a multicultur-
al, multilingual context like South Africa. Tt is important
to note that Vygotsky’s defectology is not synonymous
with how we use the term ‘special education needs’ today.
The field of defectology in Russia in his time encompassed
the deaf, blind, seriously developmentally delayed, and
students with speech and language deficits (Petrovsky
& Yaroshevsky, 1998). Blind and deaf students would, of
course, be considered neurotypical, while students with
serious developmental delays or speech and language im-
pairments would be considered neurodiverse in the 21st
century. What T note here is that defectology was not
specifically engaged in the study of children who would
today be found in inclusive classrooms presenting with
behavioral, mental health, or learning difficulties where
the etiology of such disorders is found in the social rather
than the individual. However, the theoretical foundation
of defectology that locates deficits within a dialectical
relation between the individual child and the social con-
text certainly provides a basis for this work in inclusive
education. Indeed, the move to use defectology to de-
scribe learning difficulties, mental health challenges, and
emotional behavior has developed since Vygotsky’s time
(Daniels and Lunt, 1993; Smith-Davis, 2000; Malofeev,
2001; see esp. Smagorinsky (2012) for a discussion on
mental health and defectology). Specifically, Vygotsky’s
assertion that how one responds in a social situation to a
child presenting with a ‘disability’ has a powerful impact
on the child’s development.

Responding to a child with Down Syndrome, for
example, as differently abled rather than disabled, in a
context of care and respect impacts how this child expe-
riences him/herself in the world. A child with DS has no
notion that there is any kind of deficient functioning un-
til s/he encounters the social realm where people react
either with respect and care (as Vygotsky would argue
they should) or treat the person simply as deficient. It is
in the response from the social realm that development
unfolds. This understanding of how mediated interac-
tion can positively impact developmental delays informs
this paper. I note, though, that the current paper deals
with an inclusive model of pedagogy premised on social
justice by focusing more on educational delays as barri-
ers to learning that cause developmental delays rather
than focusing on organic disability.

Inclusion, here, refers both to students who have
learning/behavioral diagnoses as well as to students who
are neurotypical but present as learning disabled. In re-
lation to neurotypical students, in contexts where social
upheaval has led to homelessness, poverty, food insecu-
rity, and violent living conditions, these students simply
have not had access to the kind of cultural tools needed
for development. For example, a news item on the radio
in Cape Town recently reported that 1,600 children in
the Western Cape province (where this paper is located
contextually) were admitted to hospital for serious gun-
shot and knife wound-related injuries in October and
November 2024 (Cape Talk, 26/11,/2024; 6:43 a.m.). In
such a context, the source of a student’s apparent de-
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velopmental deficiency is not natural but cultural. For
example, research (Stewart, 2015) indicates that trauma
signs and symptoms mimic those of Attention Deficit
Hyperactivity Disorder (ADHD). We may well antici-
pate that children who have suffered gunshots or knife
wounds can present with signs of ADHD and be medi-
cated rather than receiving the requisite help for trau-
ma-related responses: a missed opportunity to intervene
in a way that is affirming and not pathologizing. This is
why Vygotsky’s view of special needs as being located
not solely in the child but in the socio-cultural context
in which the child is developing is of central interest to
countries such as South Africa. The current paper seeks
to answer two questions:

What can an inclusive, developmental pedagogy look
like?

How do students experience this type of pedagogy in
a university setting?

Sociocultural context

Like Russia in the 1920s, South Africans have expe-
rienced monumental changes to their way of life since
the end of apartheid. While apartheid may be over, the
historical traces of inequality persist in all aspects of
South African life, especially in schooling. Locating any
difficulties with learning or emotional regulation solely
within an individual child fails to account for the dispa-
rate upbringing, education, and access to cultural tools
faced by different children in South Africa. The truly
transformative nature of Vygotsky’s approach to de-
fectology lies, for me, in the positive view of what tra-
ditional psychologists would see negatively as a deficit.
It is society’s response to differently abled individuals
that must change, not the individual her/himself. This is
well captured by Vygotsky’s contention that the educa-
tion of the blind child is “..not so much the education
of blind children as it is the re-education of the sighted.
The latter must change their attitude toward blindness
and toward the blind. The re-education of the sighted
poses a social pedagogical task of enormous importance”
(p.86). In an inclusive pedagogy, instead of seeing a child
as ‘stupid’ or deficient, imagine viewing all children as
having something to offer the world; a perspective that
all students can attain knowledge, but some may do so
faster and others more slowly.

While Vygotsky’s defectology is generally used to
discuss children with developmental delays of organic
etiology, the current paper will focus on neurotypical stu-
dents — many of whom have serious educational delays
due to poor schooling, violent contexts, mental health
issues, sometimes social dislocation (as youngsters), and
poverty. While the model of pedagogy outlined here is
used with neurotypical students, I will argue that this
model can be equally effective when teaching differently
abled students — either in schools or in higher educa-
tion. The study reported here is located at a university in
South Africa. In this institution, depression and anxiety
levels among students are 45,9%, significantly impacting
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how students can approach their work successfully (Van
der Walt, Mabaso, Davids & De Vries, 2020). Even the
most ardent Western psychologist trained in psychopa-
thology would find it difficult to locate the etiology of
these disorders solely within individual deficits. When
almost half of the student body suffers from anxiety and
depression, the causes must lie in the dialectical relation-
ship between individual and social context — demanding
a pedagogical model capable of reaching and teaching all
students.

The Teach-Assess-Teach model of pedagogy

The model of pedagogy described in this paper draws
on the work of Vygotsky (1986), Hedegaard (1998;
2020), Craig (1996), and Wood et al. (1976). For Vy-
gotsky (1986), the only pedagogy that is useful is that
which moves ahead of development, working on what
he refers to as ‘buds’ of development. In this pedagogical
praxis, learning leads development through the guidance
of a culturally more capable other in a unique social space
called the zone of proximal development (ZPD), where
abstract concepts — initially external — are internalised
by the novice. These abstract concepts, Vygotsky (1986)
calls scientific concepts, and they are decontextualised,
abstract in nature, and can only be acquired through
teaching. Conversely, although dialectically entailed,
everyday concepts are those concepts that the child
uses to make sense of the abstraction being taught. For
knowledge to develop, one needs scientific and everyday
concepts to be intertwined in the developmental process.
A scientific concept alone is hollow and devoid of sense
for the child; while the everyday concept provides sense
to the scientific concept, the scientific concept comes
fully into conscious awareness through the everyday,
and this leads to the acquisition of a meaningful concept.
How exactly one intertwines these concepts in develop-
ment is outlined in Hedegaard’s double-move, where “...
the teacher guides the learning activity both from the
perspective of general concepts and from the perspec-
tive of engaging students in ‘situated’ problems that are
meaningful in relation to their developmental stage and
life situations” (Hedegaard, 1998:120). The engagement
in discrete tasks in classrooms can be facilitated, I argue,
using scaffolding — a form of task-related methods for
engaging students in a lesson (Wood et al., 1976).

A brief caveat, however: scaffolding is not mediation;
while mediation is geared toward development, scaffold-
ing is aimed at discrete tasks (Smagorinsky, 2020). A
scaffold can be seen metaphorically as a scaffold used in
building; as the building becomes more stable, the scaf-
folds are removed. So too in a teaching situation: when the
student becomes more proficient in problem solving, the
scaffold for a specific task is withdrawn. Scaffolding is not
a Vygotskian term and is not related to development — as
mediation is — because it takes place in real time during a
lesson, while mediation unfolds over a series of lessons and
over time. For the purposes of the model T have developed,
though, scaffolding can be used to engage students in dis-
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crete tasks during single lessons. The types of scaffolding
one can use take the form of recruitment, demonstration,
direction maintenance, frustration control, and reduction
in degrees of freedom. These pedagogical tools are useful
for completing tasks in a lesson and form part of the teach-
ing used in the Teach-Assess-Teach (TAT) model I out-
line in this paper.

The TAT model of pedagogy owes much to the work
of Craig (1996) and her colleagues at the former Natal
University in the 1990s. Tasked with opening access
to the university for students who were previously de-
nied access, the Teach-Test-Teach (TTT) programme
sought to afford students’ access to university through
a structured programme. While the TAT model is con-
cerned with inclusive pedagogy and not with access per
se, much of the logic of the TTT programme is useful
in classroom contexts. For Craig (1996), for students
to acquire knowledge, they needed to develop the abil-
ity to metacognitively reflect on their own approach to
knowledge. This requires that the student can distance
themselves from the opinions and beliefs they hold and
develop arguments based on evidence drawn from reli-
able sources. This, in turn, requires that students can
judge what counts as valid evidence by appreciating the
disciplinary norms and epistemic weight underpinning
the evidence they draw from — say — journal articles
(Muller, 2014; Craig, 1996). A student must be able to
step out of their everyday understanding to deal with
novelty. Assessment in the TAT model is continuous and
serves the function of ascertaining what students know
and what they still need to know. Importantly, feedback
is elaborated, and what counts as a valid answer is set
by disciplinary norms. Pace is determined more by the
students than by the teacher, with control over pace ly-
ing more with the students than with the teacher. Stu-
dents are required to engage in dialogue during lessons,
and questioning is encouraged. The focus on dialogical
interaction as important in learning is well established
in the literature (Lefstein & Snell, 2013; Khun, 2018;
Howe, Hennessey, Vrikki & Wheatley, 2019; Dessingue
& Wagner, 2025). Very specifically, the focus of dia-
logue is on developing what Mercer and colleagues refer
to as exploratory talk that is representative of reasoning
(Mercer & Wegerif, 2002; Mercer & Dawes, 2008; Mer-
cer, Wegerif & Major, 2019). Figure 1 presents a graphic
depiction of the TAT model.

As can be seen in Fig. 1, the first step in this model
is to create cognitive conflict in the student. Motiva-
tion, for me, draws much on Piaget’s work where dis-
equilibrium forces a student/child to seek resources to
overcome dis-ease. In this way, motivation is not exter-
nal but internal and is driven by an uncomfortable dis-
equilibrium that must be overcome for the student to
learn. While external motivation, such as praise or an
interesting hook to start a lesson, is useful in learning
(all learning requires motivation), I argue that external
motivation is transient and does not ensure that a stu-
dent stays engaged in what unfolds in the lesson. Once
the student is motivated to learn, the teacher can begin
teaching using the double-move, situating the abstract
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A pedagogical model that incorporates
assessment into teaching.

Based on Vygotskian foundations

HARDMAN'’S
TAT
PEDAGOGICAL
MODEL

Assess

Towards cognitive development

Fig. 1. TAT model

concepts being taught in the situated lived experiences
of the students. Scaffolds such as questioning can serve
to keep engagement on specific tasks. Assessment is then
used as a mid-point in teaching to ascertain what the
students know and what they still need to learn. This
knowledge informs the next round of teaching. Teaching
unfolds in a space that is characterised by respect and
an ethics of care. Here, an ethics of care recognises the
unique student and what they bring to the lesson and
adopts a moral stance towards teaching/learning, recog-
nising that learning is about both cognitive and affective
development. It is difficult to appreciate how a student
could learn in a space where they feel threatened or un-
able to voice their own opinions. Pacing is controlled by
the teacher but loosely so, enabling students to move at a
pace that enables them to learn. Feedback here is elabo-
rated, and what counts as a valid answer — in regard to
disciplinary norms — is outlined. Students are encour-
aged to provide reasons for their answers, whether right
or wrong, and questions such as ‘how’ and ‘why’ provide
the impetus for discussion.

In the study reported in this paper, students are
learning about theories of development; very specifically,
in this paper, they are required to engage with Piaget’s
notions of assimilation and accommodation. To create a
space of cognitive conflict, students are given 30 seconds
to look at Fig. 2 below and then given 30 seconds to rep-
licate this diagram. This task seeks to challenge them as
they are required both to solve this figure and to indicate
how they remember it.

It is impossible for a human brain to remember all the
elements of this diagram without some kind of cogni-
tive structure to do so. There are simply too many ele-
ments for the brain to remember. When asked how they
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remembered the diagram, some students indicated they
used their everyday concepts; the diagram looks like a
house with a roof and an aerial. Almost everyone remem-
bers the cross because it is a religious symbol that has dif-
ferent meanings for different religious groups. Everyday
concepts alone, however, are insufficient to remember
this diagram; three central abstract concepts are needed
to do so: an understanding of shape, colour, and num-
ber. Students often express surprise that they had used
these abstract concepts to remember the diagram be-
cause they did so unconsciously — that is, in a fossilised
manner and without reflecting on it, as these concepts

HARDMAN’S CONCEPTUAL FIGURE

Fig. 2. Hardman’s conceptual image
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are deeply embedded in their understanding. Once stu-
dents were motivated to engage with the teaching, the
lesson proceeded to introduce Piaget’s (1976) notions
of assimilation and accommodation. These concepts are,
themselves, imbued with cognitive conflict because they
do not resemble what is meant in English by these terms,
forcing students to discuss among themselves what these
concepts can mean to them. This part of the lesson was
conducted through group work during which students
discussed the concepts and provided examples — exam-
ples they could share with the class — of these concepts.

Methodology

This study adopts a case study design within an in-
terpretivist paradigm. A case study is useful for in-depth
analysis that focuses on how something happens in the
context. As this paper addresses a question that requires
interpretation, the study is located within an interpre-
tivist paradigm. The theoretical basis for this paper,
cultural-historical theory, lends itself well to an inter-
pretivist paradigm.

The students

A group of students registered for an honours course
in Education at a large university in South Africa vol-
unteered to take part in this study. There were 52 post-
graduate students who took part in this study, with an
average age of 36 years and a range from 24 to 56 years.
Forty-eight students were in-service teachers, and the
remaining four students were not teachers. Thirty of the
in-service teachers were primary school teachers, and 18
were high school teachers. The four students who were
not teachers were unemployed and studying full-time
towards an honours degree. Of these four students, three
were male and one was female. The lecturer (who is also
the researcher) is a white female who has been teaching
at the university for just over two decades. This mod-
ule introduces students to theories of development and
learning, beginning with the work of Piaget, which is
the focus of this paper. The module runs for 12 weeks,
with sessions once a week lasting 2 hours. Students are
usually assessed by means of a single essay at the end of
the module. In this group, however, given that it tests
a novel pedagogy, students were awarded marks for en-
gagement in discussions throughout the module. This
constituted 20% of their final mark, with the essay ac-
counting for the other 80%.

The study took place at a large university in the
Western Province of South Africa. This university has
approximately 5000 academics and 26000 students
across its various campuses. Demographically, the stu-
dent body is approximately 25% Black African and 22%
white; the remainder are either from other racial groups
or are international students.

The lecturer
As the lecturer and researcher in this study, I found
it important to reflect on my own engagement in this
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teaching/learning space. I am a white woman with
24 years’ experience in teaching, learning, and educa-
tional psychology. T consider myself to have a distinct-
ly different demographic profile from most of my stu-
dents in this particular study. The privilege (perceived
and real) entailed in being white in South Africa, given
its history, is not lost on me. I felt it was important
to constantly reflect on the asymmetrical power rela-
tions that could easily emerge in this course. This re-
quired giving time and space to group discussions and
encouraging dialogues, balancing the need for students
to acquire the correct concepts in the course with the
need not to completely disregard dialogue that may
not have been directly on topic. It also required that
any coding of the work be undertaken by me and an-
other researcher.

Analysis

Data was collected in the form of exit slips, which
asked students for their opinions on: 1) what aspects of
this pedagogy worked well, and 2) what did not work
and could be improved.

Findings and discussion

Students’ perceptions of the pedagogical model

In the final lecture, students were given an exit slip
to answer two questions: 1) what they liked about the
pedagogy, and 2) what could be improved in the model.
Two themes emerged from the data: increased interac-
tion and more accessible content.

Increased interaction

This theme pointed to the fact that students experi-
enced increased interaction in the lessons. Research in-
dicates that interaction in lessons — where students are
able to gain talk time and engage with each other — is
optimal for learning (REF).

PT: (36-year-old female primary school teacher) The
readings and interactive nature of the lectures helped me
remain engaged.

JS: (25-year-old female high school teacher) XX’s (the
lecturer) pedagogies were amazing! The examples, con-
tinuous interaction in class, and overall understanding of
context were very useful for me.

BN: (37-year-old male high school teacher) Learning
Jfrom colleagues and their ideas on how to teach certain
subjects, as well as the activities, were valuable.

AW: (26-year-old female high school teacher) I think
engagement is one tool teachers can use to bridge the gap
between not understanding and gaining knowledge, and
Prof XX is very engaging.

SB: (35-year-old high school teacher) Interactive les-
sons.

What we can see in the extracts above is students’ ap-
preciation of the interactive nature of the pedagogy used
in this module. This plays out both in terms of learning
from colleagues (BN) as well as from the interactive na-
ture of the lectures (PT).
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A second theme that emerged from the exit slips was
the accessibility of the content covered in the course.

Accessible content

The following are responses to the prompt: What
worked pedagogically in this course?

JK: (30-year-old male primary school teacher). I thor-
oughly enjoyed this course. Keep being you, Prof. The
best!!! The readings were hard, but you made them really
user-friendly. Your explanations of the concepts were so
clear, and your real-life examples really helped me under-
stand the concepts because I haven’t done any psychology
before.

MN: (29-year-old female primary school teacher). I
liked that you used relatable examples to explain concepts.
This made the work easier to grasp because I could link it
to something I understand.

SD: (34-year-old high school teacher). The structure
of how each concept was approached was excellent. Each
concept led into the next seamlessly and made it easy to
understand.

IV: (48-year-old male high school teacher). Her meth-
ods are so great that I understood every concept, even
though I don’t have a psychology background. Fvery sec-
tion was engaging — that is what works most.

SJ: (30-year-old primary school teacher). I really en-
joyed the teaching process. The explanations,/module were
well explained and easily digestible.
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Abstract

Childhood is a socially constructed phase of life shaped by political, economic, and cultural forces. While
often perceived as a natural and universal experience, childhood is deeply influenced by governmental poli-
cies, socio-cultural norms, and historical contexts. This paper explores how political structures and socio-
cultural positionality shape childhood experiences across different societies. By drawing from theories of
social construction, political influence, and cultural diversity, the study examines the impact of policies,
media, and economic factors on children’s rights and identities. It also discusses contemporary challenges
such as digital childhood, globalization, and social inequalities. This interdisciplinary analysis highlights
the need for policies that recognize childhood as a dynamic and context-dependent experience rather than
a fixed biological stage.
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Pe3stome

JleTcTBO — 3TO COIMATBLHO CKOHCTPYMPOBAHHAS CTAANA KU3HN YesaoBeka, (hopMupyeMast MOTUTHICeCKH-
MU, 9KOHOMUYECKUMU U KYJbTYPHBIMU cujlaMU. XOTd 3a4acTylo 9TOT I1€PUOJL BOCIPUHUMAIOT KaK ecTe-
CTBEHHBII U YHUBEPCAIBHBIIT OIIBIT, IETCTBO IJIyOOKO 3aBHCHT OT FOCY/IAPCTBEHHBIX MOJNUTHK, COIUAIBHO-
KYJIbTYPHBIX HOPM M UCTOPUYECKUX KOHTEKCTOB. B anHoOIl cTaThe UCCIeAYIOTCS MeXaHU3MbI, C IIOMOLIBIO
KOTODBIX IIOJIUTUYECKHEe MHCTUTYTbl M COLMATIbHO-KYJIbTYPHOE OKpY:KeHHue BIUAI0T Ha (hopMUpoBaHUe
JIETCKOTO OIbITa B Pa3iMYHbIX 0fIlecTBax. bepst BO BHUMaHWE TEOPUH COIMAIBHOTO KOHCTPYHPOBAHYSI,
HOJIUTHYECKOTO BO3AEHCTBIS U KYJILTYPHOTO MHOTOOOPA3Ms, MbI PACCMATPHBAEM BIINSHIE TOCYAaPCTBEH-
HbIX moauTHK, CMU 1 9KOHOMIUYECKIX YCJIOBHUI Ha IIpaBa n caMOOBITHOCTD JieTell. B ncenenoBanmm Tak-
JKe 3aTParnBaioTCs COBPEMEHHbIE MPOOJIEMBI, TAKKME KaK IN(POBOE JETCTBO, II0OATN3AIUS U COIMATBHOE
HePaBeHCTBO. MeXNCIUIINHAPHBIN aHAIN3 TTOYEePKUBAET HEOOXO[MMOCTD Pa3pabOTKU MOJTUTHYECKHIX
cTpaTeruil, KOTopble IPU3HAIOT JETCTBO KaK JAMHAMUYECKHIl U 3aBUCAIINI OT KOHTEKCTA OIBIT, a He Kak
GbUKCHPOBAHHYIO GHOIOTHYECKYIO CTAHIO.

Knoueevte cosa: JAETCTBO, MOJINTHUKA, COMUAIbHO-KYJIbTYPHAasA ITO3UIINOHAJIBHOCTD, COIMUAJIbHOE KOHCTPY-
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Introduction

Often idealized as a universal and innocent stage
of life, childhood is really strongly molded by political
ideas, economic systems, and cultural standards. Histor-
ically, childhood was not always considered a separate
stage; until the 18th century, children were frequently
viewed as small adults expected to contribute to house-
hold labour and society from an early age (Aries, 1962).
Modern views on childhood, on the other hand, stress
the importance of rights, education, and protection as
well as how social, political, and economic circumstances
shape children’s experiences.

Through legislation, rules, and rights frameworks, po-
litical systems help to define childhood significantly. The
United Nations Convention on the Rights of the Child
(UNCRC, 1989) established a global standard for children’s
rights, yet disparities persist in how different nations inter-
pret and implement these policies. Policies on healthcare,
education access, and economic disparities directly influ-
ence children’s prospects and well-being (UNICEF, 2021).

Likewise, socio-cultural positionality — shaped by
variables including race, class, gender, and ethnicity —
affects children’s lived experiences. For example, kids
from underprivileged areas frequently suffer systematic
inequities in legal protection, healthcare, and education
(hooks, 1994). Cultural expectations also shape child-
hood development; in collectivist societies, children
are brought up with a strong feeling of collective duty,
whereas in individualist cultures, independence and self-
reliance are stressed (Rogoff, 2003).

Given these intricacies, this article aims to inves-
tigate the interaction between politics, socio-cultural
positionality, and childhood. It looks at how children’s
reality is shaped by various political systems, media por-
trayals, and cultural frameworks. Drawing from multi-
disciplinary studies, this paper emphasizes the manner in
which childhood is built, lived, and changed across vari-
ous social settings. It is a theoretical paper and discourse
analysis has been used as an approach.

Theoretical framework

Understanding childhood through a socio-political
and cultural lens requires engagement with key theoret-
ical perspectives that highlight its constructed nature.
This section explores three primary theories: (1) the
social construction of childhood, (2) critical theories on
childhood and power structures, and (3) socio-cultural
theory. These frameworks provide insight into how po-
litical systems, cultural contexts, and power dynamics
shape children’s experiences.
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The social construction of childhood

Childhood is a socially and culturally constructed idea
that changes with time, place, and social settings rather
than a set biological stage. From the social constructionist
viewpoint, historical, economic, and political structures as
well as cultural ideas and social expectations shape infan-
cy (James & Prout, 2015). Unlike a universal and natu-
ral stage of human development, childhood is perceived
differently in different communities shaped by gender,
class, race, and historical period. This part looks at how
childhood is constructed, how its meanings change across
different cultures and historical settings, and how power
relations affect children’s experiences.

Defining childhood as a social construct

The social constructionist approach challenges bio-
logical determinism by emphasizing how society, cul-
ture, and politics affect children. This perspective is im-
portant when comparing childhood experiences around
the world because children have different autonomy,
labour involvement, and rights.

Childhood has evolved considerably. Philippe Aris
(1962) famously claimed medieval Europe had no un-
derstanding of children. Children were considered “min-
iature adults” who worked and socialized without appar-
ent maturity. After the Enlightenment and industrial
capitalism, childhood became a distinct and protected
stage of life, shaping modern education and child work
laws (Cunningham, 2014).

This perspective shift shows how social and histori-
cal factors affect childhood. Modern Western society
views children as innocent, defense less, and in need of
care, which reinforces strong boundaries between child-
hood and maturity (Jenks, 2005). Not everyone agrees.
Many non-Western societies have young children take
on chores, supporting sibling care or home work (Rogoff,
2003). Thus, the idea that youngsters should avoid work
and decision-making is cultural rather than biological.

Cultural variations in childhood

Cultural variances highlight even more that child-
hood is not a one, universal experience. Many Indigenous
groups, for instance, encourage children to learn by par-
ticipating in community life instead of through official
schooling (Nsamenang, 2006). By contrast, Western con-
ceptions of children stress organized schooling, play, and
postponed entrance into the labour (Montgomery, 2009).

Furthermore, gender expectations influence how
various communities build infancy. From early age, boys
and girls are socialized into separate roles in many soci-
eties, hence affecting their future possibilities and obli-
gations (Connell, 2009). These differences show how in-
fancy is ingrained in more general social systems, hence
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reflecting and repeating society standards and power
dynamics.

The role of power in constructing childhood

Power dynamics — including legal institutions, edu-
cational programs, and media representations — also
affect the construction of childhood. Governments and
institutions define childhood by laws governing age of
consent, education, and labour, so reinforcing certain as-
sumptions about what it means to be a child (Reynaert
et al., 2009). Furthermore, decisions affecting children’s
lives frequently exclude their voices, so putting them as
passive subjects instead of active social agents (James &
James, 2012).

Media and commercial sectors help to mold child-
hood even more by stressing consumer identities, gender
norms, and ideas of “suitable” conduct. Digital technol-
ogy’s growth has eroded conventional borders between
childhood and maturity, hence challenging new issues
regarding children’s autonomy, privacy, and agency
(Livingstone & Blum-Ross, 2020). These changing ideas
of childhood show that social, political, and economic
pressures are always reshaping the notion.

The social construction of childhood may be consid-
ered to question the notion that childhood is a universal
or fundamentally biological period of life. Rather, histori-
cal change, cultural beliefs, and power systems defining
what it means to be a child shape childhood. Understand-
ing childhood as a social construct helps to highlight the
need to rethink policies and practices that could support
inequities in children’s lives and enables a more inclusive
knowledge of different childhood experiences.

Critical theories on childhood

and power structures

The study of childhood has developed beyond de-
velopmental psychology and biological determinism to
include critical theories investigating how power shapes
children’s lives. Critical perspectives on childhood ques-
tion prevailing stories that depict children as passive,
dependent, and lacking agency. Rather, these points
of view emphasize how political, economic, and social
power structures affect childhood experiences, access to
resources, and chances for engagement in society (James
& Prout, 2015). To grasp how power shapes children’s
social positions and lived experiences, this part investi-
gates critical viewpoints on childhood including Marx-
ist, feminist, postcolonial, and Foucauldian theories.

Marxist perspectives on childhood and capitalism

Marxist philosophy questions how capitalism shapes
infancy as a time of need and vulnerability. Not just a
biological period, childhood is also a social category
formed by economic systems (Qvortrup, 2009). Often
in capitalist society, children are seen as economic de-
pendents, therefore highlighting the need for adult wage
labour and the commodification of childhood via con-
sumerism (Zelizer, 1985).

From a Marxist viewpoint, one major criticism is the
commercialization of childhood, in which children are

116

targeted as consumers via advertising, branded toys, and
digital entertainment (Buckingham, 2011). As richer chil-
dren have more access to educational resources and social
capital, this process simultaneously forms children’s iden-
tities and strengthens economic disparities. Therefore,
infancy is a social creation shaped by economic and class
systems rather than just a developmental stage.

Feminist theories on childhood, gender, and power

Feminist views on childhood investigate how gender
expectations and patriarchal power systems affect chil-
dren’s experiences. Often from early age, conventional
gender norms are forced on youngsters, hence affecting
their socialization, prospects, and life outcomes (Connell,
2009). According to feminist academics, childhood is a lo-
cation of gendered power dynamics where boys and girls
are socialized into varying expectations of behaviour, re-
sponsibility, and future roles (Walkerdine, 1990).

Feminist points of view also emphasize the gendered
work split in parenting. Historically, women have been
given the main responsibility of caring, hence supporting
the idea that childhood is a realm of maternal protection
and emotional work (Hochschild, 2012). This viewpoint
coincides with economic disparities since working-class
and underprivileged women frequently bear more weight
in juggling paid job and family obligations. Feminist
academics also underline the importance of questioning
strict gender stereotypes in media representations and
preschool education in order to build more fair society
structures (Thorne, 1993).

Postcolonial and critical race theories on childhood

Postcolonial and critical race theories question Euro-
centric ideas of childhood that overlook the experiences
of children in non-Western settings. Often reflecting
children in the Global South as either victims in need
of rescue or as ‘underdeveloped’ relative to Western cri-
teria, Western discourses on childhood (Burman, 2016)
tend to reinforce stereotypes and neocolonial power re-
lations. By putting Western definitions of childhood and
development onto different cultural contexts, these sto-
ries reinforce neocolonial power relations.

According to critical race theorists, racial hierarchies
affect childhood experiences by means of systematic in-
equalities in education, healthcare, and law enforcement
(Gillborn, 2008). For instance, Black and Indigenous
children in many Western nations experience greater
levels of school discipline, exclusion, and monitoring
than their white counterparts (Ladson-Billings, 2006).
These differences show how childhood is not a neutral or
universal experience but one profoundly shaped by ra-
cial power dynamics and legacies of colonialism.

Foucauldian perspectives: surveillance, discipline,

and childhood

Michel Foucault’s power and discipline theories
explain how institutions control childhood. Schools,
courts, and hospitals influence children’s behaviour and
identity through monitoring and discipline (Foucault,
1977). Discipline practices in schools include hierarchi-
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cal power systems, behavior management, and standard-
ized testing (Devine, 2002).

As technology advances, parents, schools, and com-
panies monitor children’s online behaviour (Livingstone
& Blum-Ross, 2020). By mirroring society’s concerns
about control, risk, and deviance, these systems reinforce
power dynamics that limit children’s independence and
self-expression. Foucault shows how knowledge and
discipline institutions regulate infancy by defining “nor-
mal” and “acceptable” behaviour.

Michel Foucault’s (1980) thoughts on power and
speech help explain how political and institutional in-
stitutions affect infancy. Social control over children’s
behaviour, knowledge, and agency comes from legal and
educational systems. Schools use standardized curricu-
la and behavioural norms to punish children and make
them compliant (Foucault, 1977).

To sum up, the important theories on childhood
question conventional developmental models by stress-
ing how power systems shape children’s experiences.
Marxist points of view draw attention to the economic
exploitation of children; feminist theories investigate
gendered power relations; postcolonial and critical race
theories attack Eurocentric prejudices; and Foucauld-
ian analysis shows how institutions control childhood
by means of discipline and surveillance. Applying these
critical viewpoints helps academics and legislators to
strive for more fair and inclusive approaches to child-
hood that acknowledge children’s agency and different
socioeconomic reality.

Socio-cultural theory and childhood

Socio-cultural theory offers a lens through which to
see childhood as a process molded by social interactions,
cultural norms, and historical settings. Unlike biologi-
cal or cognitive theories that highlight universal stages
of child development, socio-cultural theory stresses the
influence of social environment, language, and cultural
practices on children’s learning and identities (Rogoff,
2003; Vygotsky, 1978). This point of view questions
the idea of childhood as a static, natural stage and in-
stead frames it as a dynamic and culturally ingrained
experience. Key ideas of socio-cultural theory, its conse-
quences for childhood development, and its significance
in modern educational and social environments are dis-
cussed in this part.

Key principles of socio-cultural theory

One of the most important theorists in socio-cultural
theory, Lev Vygotsky (1978), claimed that social con-
tact drives cognitive growth. He proposed the Zone of
Proximal Development (ZPD), which defines the dis-
tance between what a youngster can do alone and what
they can accomplish with advice from more informed
people, whether parents, teachers, or peers. Vygotsky
believed learning to be a socially mediated process in
which children gain knowledge and abilities by interact-
ing with their surroundings.

Scaffolding — the transient support given by an adult
or more knowledgeable peer to assist a youngster finish a
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task they would find difficult alone — is another impor-
tant idea in socio-cultural theory (Wood et al., 1976). The
assistance is progressively removed as the child’s ability
increases, so enabling independent problem-solving. This
method emphasizes the importance of social connections
in promoting emotional and cognitive growth.
Socio-cultural theory also stresses the need of cultur-
al tools and language in forming children’s ideas. Lan-
guage is a tool for cognitive growth as well as a way of
communication. Children absorb cultural values, prob-
lem-solving techniques, and ways of thinking particular
to their communities by means of discussion, narrative,
and social interactions (Wertsch, 1991). Therefore, de-
pending on cultural ideas, customs, and social behav-
iours, childhood development differs between societies.

The role of culture in childhood development

One of the key benefits of socio-cultural theory is the
awareness that cultural settings impact childhood. Em-
phasizing that children learn by participating in cultural
events rather than by solitary individual development,
Barbara Rogoff (2003) built on Vygotsky’s concepts.
Many non-Western cultures, for instance, believe that
children learn by observing adults and participating
directly in family chores and community events rather
than by formal education. This questions Western-cen-
tric paradigms of childhood that give play-based learn-
ing and organized education first priority.

Based on their socio-cultural surroundings, cross-
cultural research has revealed notable differences in how
children learn and develop. For example, Indigenous
tribes in Latin America and Africa stress shared learn-
ing and responsibility from early age, where kids help in
family labour and decision-making (Gaskins, 2006). By
contrast, Western countries tend to encourage individu-
alism, organized education, and postponed autonomy
in childhood. These contrasts show how infancy is not
a universal experience but rather strongly ingrained in
cultural beliefs and economic structures.

Implications for education and socialization

Social theory must be rethought in light of the tre-
mendous changes in the modern world, according to this
article. Though cognitively significant, classical theory’s
assumptions, conceptions, and procedures are increas-
ingly out of sync with digitalization, decolonization, cli-
matic crises, and evolving global power dynamics. The
regeneration of social theory necessitates a shift in how
we define the social, whose knowledge matters, and how
we study.

First, the critique of universalism and positivism
emphasizes the need for a pluralistic epistemology that
accepts diverse knowledges. Revitalized social theory
positions Indigenous, feminist, postcolonial, and Global
South thinkers as integral to theoretical growth, not
supplementary.

Second, conceptual novelty matters. Relational, pro-
cessual, and hybrid frameworks better reflect modern
life’s interconnection and dynamic than binary and rigid
categories. Theorists must consider human, non-human,
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material, and digital actors, widening social science on-
tological frontiers.

Third, this transition requires methodological re-
newal. Ethical, collaborative research must oppose
extractive norms and emphasize reciprocity, reflexiv-
ity, and accountability. Participatory, decolonial, and
digital research methods demonstrate rigor and social
engagement.

Social theory revitalization is a continuing effort. It
requires humility, openness, and inventiveness because
theory is constantly temporary, intertwined in the world
it explains, and affected by power. Social theory must
imagine more just, inclusive, and sustainable futures in
an uncertain and changing world.

Childhood and politics

Childhood is a politically charged idea influenced by
government policies, legal frameworks, and ideological
discourses, not only a biological or developmental era.
Political systems shape how childhood is defined, safe-
guarded, and lived throughout different countries. The
function of the state in forming childhood, the effects of
policies on children’s life, and the political representa-
tion of children’s rights are discussed in this part.

The role of the state in shaping childhood

Governments shape childhood through laws, schools,
and social policies. The state determines childhood’s be-
ginning and conclusion, who is a child, and their rights
and safeguards (James & James, 2012). Many nations set
the legal age of adulthood at 18, although culture and
politics affect this.

Juvenile justice, compulsory education, and child
labour policies reveal how different parties see youth.
Some emerging countries allow child labour under spe-
cific conditions, while others prohibit it until adulthood
(Boyden, 2013). These discrepancies highlight how po-
litical economics impact childhood.

Political discussion also references childhood to ad-
vocate policies and changes. When discussing immigra-
tion, social welfare, or education funding, politicians
often utilize child protection to advance their interests
(Wells, 2015). Political decisions are sometimes influ-
enced by economic and ideological reasons; therefore,
these policies may benefit children but not necessarily.

Policies affecting children: education, labour laws,

and healthcare

Government policies affect children’s school, health-
care, and social services. By defining children’s growth
and education organization, compulsory education leg-
islation have substantially impacted childhood (Moss,
2012). Educational access and quality remain uneven,
especially for poor children.

Child labour laws vary globally. While international
organizations like the ILO aim to end child labour, eco-
nomic and political realities in many nations compel
youngsters into the job. Sometimes child labour laws ne-
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glect low-income families’ financial realities, resulting in
laws that don’t benefit children (Liebel, 2020).

Healthcare restrictions determine how much dietary
and medical aid youngsters receive. Universal health
care systems allow children more access to medical ser-
vices, but private systems may vary by socioeconomic
status (UNICEF, 2021). Some nations prioritize preg-
nancy and child health, whereas others less prioritize
child welfare.

Political representation of children’s rights

After the 1989 UNCRC ratification, political debate
has shifted to children’s rights. The UNCRC established
global children’s rights to education, healthcare, and
protection from exploitation (UNICEF, 2019). Despite
almost universal approval, these rights are implemented
differently in each country.

Children cannot vote or participate in politics; hence
they lack political representation. Therefore, adult-
led advocacy groups, NGOs, and politicians frequently
represent their interests (Reynaert et al., 2009). Young
activism has grown, especially with Greta Thunberg’s
climate advocacy, but children’s voices are still often ig-
nored in politics (Kallio & Hakli, 2013).

The politicization of childhood

in contemporary debates

Policy debates on education, immigration, and climate
change often politicize childhood. International condem-
nation of family separations at crossings has shaped immi-
gration discussions by affecting migrant children.

Climate change activism by youngsters has shown
how political decisions influence youth. Young activists
claim current political systems imperil future genera-
tions, emphasizing the need for more inclusive legislation
that considers children’s perspectives (Prout, 2019).

To conclude, governmental institutions, policies, and
ideologies profoundly affect childhood.

Through education, labour regulations, and health-
care, governments shape childhood across socioeco-
nomic and cultural contexts. Despite global awareness
of children’s rights, political representation remains a
barrier, needing continual activism and systemic change
to guarantee children’s voices are heard.

Socio-cultural positionality and childhood

Different social, economic, and cultural settings shape
childhood experience unevenly. Socio-cultural position-
ality — shaped by elements including class, race, gender,
ethnicity, and nationality — defines the possibilities, ob-
stacles, and identities children create. This part looks at
how childhood interacts with social class, race and ethnic-
ity, gender, and cultural variety, hence showing how these
aspects shape children’s experiences in many nations.

Class and economic inequality in childhood
A child’s quality of life, educational access, health
care, and well-being are all affected by socioeconomic
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status. In contrast to food poverty, limited schooling,
and poor healthcare, wealthy children often have bet-
ter education, extracurricular activities, and healthcare
(UNICEF, 2021).

Economic inequality shapes children. Early varia-
tions in baby development show in high-income na-
tions; wealthier infants benefit from better cognitive
and social environments (Lareau, 2011). However,
economically disadvantaged children may face poor
schools, unstable homes, and more stress and trauma
(Evans, 2004).

Race, ethnicity, and childhood inequality

Race and ethnicity affect childhood experiences, es-
pecially in countries with colonialism, systematic racism,
and discrimination. Racial and ethnic minority children
face structural inequalities in education, health care, and
legal protection (Gillborn, 2008).

Black and Latino kids in the US are more likely than
white youngsters to attend underfunded schools with
harsher discipline (Ladson-Billings, 2006). Indigenous
children in Australia, Canada, Asia, and Latin America
endure systematic barriers to adequate education and
healthcare due to colonial policy.

Migrant and refugee children face greater legal issues,
dislocation, and discrimination worldwide. Immigrant
children struggle with language, cultural, and social ser-
vice exclusion in many host nations (Lundberg, 2020).

Gender and childhood socialization

Gender influences how children are reared, educated,
and treated. Boy and female roles are often set in early
childhood, with expectations about their behaviour, in-
terests, and career objectives (Connell, 2009).

Traditional gender norms hinder females’ schooling
and personal liberties in many nations. Cultural beliefs
around gender roles, home duties, and early marriage
prevent millions of girls from attending school, accord-
ing to UNESCO (2020). However, boys may be pres-
sured to be strong and emotionally controlled, which
might harm their mental health and development
(Kimmel, 2010).

Cultural differences in childhood socialization

Cultural norms shape childhood. Many non-Western
cultures prioritize collectivism and cooperation in chil-
drearing, while Western countries emphasize individu-
alism and independence (Rogoff, 2003). These cultural
differences affect children’s family and community roles,
schooling, and parenting.

Children in many Asian and African societies are
expected to help with family chores and respect elders,
reflecting religious values. However, Western countries
prioritise children’s freedom and self-expression, helping
them form independent identities (Lancy, 2015).

Cultural differences affect educational practices
and discipline. While some cultures encourage le-
nient and child-centered approaches, others believe
tough discipline is required for character development
(Bornstein, 2012). These variances show how culture
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shapes childhood, challenging universal child devel-
opment theories.

The impact of globalization on childhood identity

By affecting cultural values, language, media expo-
sure, and social interactions, globalization has greatly
formed childhood identity. Children are growing up in
a world quite different from that of past generations as
information, commodities, and people transcend borders
in greater numbers. Although globalization has increased
educational possibilities and promoted cultural variety,
it has also raised questions about cultural degradation
and identity crisis. Considering both good and bad con-
sequences, this part investigates how globalization influ-
ences childhood identity.

The role of media and technology during
childhood

Digital technology’s fast development has signifi-
cantly changed childhood experiences by changing how
kids engage with the world, get information, and create
their identities. Media and technology can both em-
power people and create possible hazards, hence prompt-
ing debate regarding its influence on children’s political
awareness, socialization, and well-being. Digital child-
hood’s effects, media’s influence on children’s political
awareness, and ethical issues about children’s interac-
tion with technology are all covered in this part.

Digital childhood and the rise of social media

Technology has transformed childhood in a world
where digital devices, social media, and online learning
are essential. Children’s growing technology use affects
their cognitive development, social connections, and
educational opportunities, reflecting “digital childhood”
(Livingstone & Blum-Ross, 2020).

Many youngsters today utilize digital devices for
entertainment, communication, and education, exposing
them to screens early on (Holloway et al., 2013). Digital
tools enable online learning and global contact, but they
also raise concerns about screen time, cyberbullying, and
data privacy (Chaudron et al., 2018).

Social media especially shapes children’s identities
and peer networks. Tik-Tok, Hub, Instagram, and You-
Tube allow kids to follow global trends, be creative, and
join communities (Boyd, 2014).

Media influence on children’s socialization

and political awareness

The media shapes children’s worldview through poli-
tics, culture, and social issues. TV, movies, and digital
platforms show kids stories that reflect social norms and
power structures (Buckingham, 2013).

Digital media has substantially increased children’s
political exposure. Young people can engage in political
discourse, activity, and civic awareness via social media
(Kellner & Share, 2019). Climate activism, led by Greta
Thunberg, as mentioned earlier has grown in popular-
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ity among children and teens, highlighting how media
affects young people’s political engagement (Pickard,
2019).

Online content quality and reliability remain con-
cerns for children. Misinformation and biased news can
influence children’s political opinions by reinforcing
stereotypes (Jenkins et al., 2016). Developing critical
thinking skills to responsibly navigate digital content
has made media literacy education increasingly impor-
tant (Hobbs, 2010).

The commercialization of childhood through media

Digital media’s commercialization of kids generates
ethical questions around how companies and advertisers
focus on youngsters. Digital marketing has led to young-
sters being exposed to ads on streaming services, gaming
platforms, and social media, usually without knowing
the persuasive intent behind them (Montgomery, 2015).

Research indicates that marketing tactics using in-
fluencers, product placements, and interactive material
to influence their purchasing behaviour notably affect
children (Nairn & Fine, 2008). This has sparked discus-
sions on the morality of child-directed advertising and
the necessity for more rigorous rules to shield children
from exploitative marketing tactics (Gunter et al., 2005).

The digital divide and inequalities

in access to technology

Although digital technology has opened doors for
education and communication, it has also strengthened
socio-economic inequalities among youngsters. Often as
aresult of economic, geographic, or physical constraints,
the “digital divide” describes the disparity between chil-
dren with access to technology and those without.

While children from low-income homes may lack
fundamental technology capabilities, those from wealthy
backgrounds have more access to high-speed inter-
net, digital devices, and online learning materials (Van
Deursen & Van Dijk, 2014). Global problems like the
COVID-19 epidemic have drawn even more attention
to this digital inequality as differences in online educa-
tion access impacted children’s academic achievement
(UNICEF, 2021).

Ethical and psychological concerns

in digital childhood

Digital technology is altering children, making
mental health, data privacy, and online safety concerns
more pressing. High screen usage in children is linked
to anxiety, depression, and sleep issues (Twenge et al.,
2018). Cyberbullying and online harassment also harm
children’s mental health and self-esteem (Kowalski et
al,, 2014).

Kids often use digital platforms to collect personal
data for targeted marketing and monitoring, raising data
privacy concerns (Lupton & Williamson, 2017). Many
parents and children are unaware of how their data is
used, raising permission and digital rights concerns (Liv-
ingstone et al., 2018). Children’s digital privacy laws
have gained support from advocacy groups advocating
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for stricter data collection and online safety (Staksrud &
Livingstone, 2009).

Thus, media and technology have changed modern
childhood, offering both opportunities and challenges.
Digital tools give youngsters education, social connec-
tions, and political knowledge, but they also raise wor-
ries about digital inequality, commercialization, and
misinformation. Providing equal access to technology,
protecting children’s online experiences, and promoting
media literacy are needed to solve these issues.

Challenges and future directions

Significant obstacles remain in guaranteeing an equi-
table and fair childhood experience for all children even
with developments in child rights, education, and tech-
nology. Socioeconomic inequality, political unrest, en-
vironmental change, and digital hazards still impact in-
fancy in multifaceted ways. Key issues affecting children
worldwide are discussed in this part along with possible
future paths in policy, research, and activism.

Socioeconomic inequalities and access

to opportunities

The ongoing socioeconomic disparities that influence
children’s access to education, healthcare, and social
mobility are among the most urgent issues in childhood
studies. Although international bodies like the World
Bank and UNICEF have worked to lower child poverty,
especially in low-income and marginalized areas inequal-
ities still exist (UNICEF, 2021).

Children from economically underprivileged house-
holds are more prone to suffer malnutrition, subpar edu-
cation, and bad health outcomes (Walker et al., 2011).
The world wealth disparity also implies that whilst some
kids gain from sophisticated healthcare and elite private
education, others lack fundamental needs like stable
housing and clean water (Pickett & Wilkinson, 2015).

Future initiatives ought to emphasize closing these
gaps by means of fair policies including universal access
to high quality education, free healthcare for children, and
social safety nets for families in poverty (Sen, 1999). Long-
term remedies addressing the underlying causes of child-
hood disparities should be carried out by governments
working with non-governmental organizations (NGOs).

The impact of climate change on childhood

As global temperatures rise, natural disasters, and re-
source depletion disproportionately affect children, climate
change is becoming a major threat to their futures (UNI-
CEF, 2019). Children in developing nations, especially
coastal and rural ones, are more likely to be uprooted, hun-
gry, and exposed to natural disasters (IPCC, 2022).

Climate concern increases youth fear and despair
about the future (Hickman et al.,, 2021). In India, kid
activists are leading the fight against climate change by
promoting action, education, and responsibility. Young
Indian activists fight climate change by disseminating
knowledge and taking action. Many know Ridhima Pan-
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dey, who petitioned, and Licypriya Kangujam, who has
battled for climate action since 2018. These activists are
pressuring governments to address climate change and
inspiring others.

To mitigate these risks, climate policymakers must
prioritize children’s needs. Youth must participate in de-
cision-making. Education on sustainability and climate
resilience in schools should prepare future generations
for environmental issues (Chawla, 2020).

Political instability and the plight

of refugee children

Children in areas impacted by war, political strife,
and forced migration suffer great difficulties that un-
dermine their physical and mental well-being. UNHCR
estimates that more than 36,5 million children globally
have been forcefully displaced by armed conflict, perse-
cution, and economic instability as of 2022. Often, these
kids suffer from a lack of fundamental healthcare, trau-
ma, and interrupted schooling.

To guarantee their access to safe housing, schooling,
and psychosocial assistance, policies giving child refu-
gees and asylum seekers top priority must be strength-
ened (Lundberg, 2020). To offer humanitarian help and
relocation initiatives for children impacted by violence
and displacement, international cooperation is required.

Digital risks and children’s online safety

Digital privacy, cyberbullying, and false informa-
tion have all grown increasingly important as kids spend
more time online. Although technology provides great
social and educational advantages, it also exposes chil-
dren to exploitation, manipulation, and mental health
concerns (Livingstone et al., 2017).

Governments and technology businesses have to
cooperate to provide child-friendly digital spaces that
give safety, privacy, and media literacy top priority.
Stricter data protection legislation for minors, social
media content moderation, and awareness campaigns
about online threats are among policies required to
maintain children’s digital well-being (Staksrud & Liv-
ingstone, 2009).

The future of childhood studies

and policy development

Looking ahead, the field of childhood studies must
continue evolving to address the complex and dynamic
factors shaping children’s experiences. Future research
should focus on:

* Intersectionality and childhood: Examining how
race, gender, class, and disability intersect in shaping
childhood experiences.

 Children’s agency and participation: Expanding
efforts to include children’s voices in policymaking and
advocacy efforts.

 Post-pandemic childhood: Studying the long-term
effects of COVID-19 on children’s education, mental
health, and socialization.

¢ Global South perspectives: Moving beyond West-
ern-centric frameworks to incorporate

121

To summarise, although many romanticize childhood
as a time of innocence and safety, actual events like eco-
nomic inequality, political unrest, and digital threats un-
dermine this image. Dealing with these problems calls for
worldwide cooperation, inclusive policy development,
and a dedication to strengthening children’s voices. En-
suring that every child has access to a safe, encouraging,
and empowering environment has to stay a worldwide
goal as society develops.

Conclusion

Political, socio-cultural, and economic institutions
affect childhood, a complex and dynamic time. Histori-
cal contexts, political policies, cultural expectations, and
technological advancement shape an experience. This
study examines how political beliefs, socio-cultural po-
sitionality, and digital transformations affect childhood,
focusing on power, privilege, and inequality.

Political discussions over childhood highlighted
the state’s effect on children’s rights, education, labour
regulations, and social protections. While political and
economic factors affect implementation in different na-
tions, international treaties like the UNCRC set univer-
sal standards for children’s wellbeing. Children still lack
direct political representation, making advocacy and
youth action essential to ensure their voices are heard.

In its socio-cultural positionality analysis, this study
showed how class, race, gender, and culture affect child-
hood experiences. Socioeconomic gaps strongly influence
education, healthcare, and social mobility. Cultural stan-
dards affect parental behaviours, gender expectations, and
childhood notions, challenging the idea of a universal ex-
perience. Cross-cultural interaction and cultural unifor-
mity have further affected childhood due to globalization.

Another major concern is how media and technology
affect childhood. Technology has expanded children’s
access to knowledge and political participation, but it
has also caused cyberbullying, privacy difficulties, and
misinformation. Digital platforms’ commercialization of
childhood raises ethical problems about consumerism and
children’s autonomy, emphasizing the need for stronger
digital literacy and child-centered internet policies.

Digital risks, political unrest, climate change, and
economic inequality remain major concerns. These is-
sues require global cooperation, inclusive policymak-
ing, and more child participation in society and politics.
Governments, teachers, and child welfare groups must
work together to give every child a safe, supportive, and
empowered upbringing.

In conclusion, childhood is not just a biological stage
but a social and political construct. Understanding it
through an interdisciplinary lens — incorporating po-
litical science, sociology, and cultural studies — allows
for a more nuanced perspective on the forces that shape
children’s lives. By acknowledging the diversity of child-
hood experiences and advocating for policies that priori-
tize children’s well-being, societies can work towards a
more just and equitable future for all children.
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Abstract

Context and relevance. In Indian secondary schools, science classrooms often include students with vary-
ing learning needs, posing a challenge to traditional teaching methods. With increasing emphasis on in-
clusive education, particularly under the National Education Policy 2020, teachers are turning to digital
tools to manage this diversity. However, the lack of structured diagnostic methods and adequate training
hinders effective implementation. Educational psychology theories suggest that addressing learners’ indi-
vidual needs through informal diagnostic insights, supported by technology, can lead to better outcomes.
Objective. The purpose of this study is to explore how digital learning strategies, informed by educational
psychology and informal psycho-diagnostic techniques, can support differentiated teaching in mixed-abili-
ty science classrooms. Hypothesis. It is assumed that combining digital tools with diagnostic observations
helps teachers better engage diverse learners and design personalized instructional strategies. Methods
and materials. A qualitative research approach was used, involving 20 science teachers from both private
and government secondary schools in Delhi NCR. Data were collected through classroom observations,
teacher interviews, and reflective notes. The study used the Technological Pedagogical Content Knowl-
edge (TPACK) and SAMR (Substitution, Augmentation, Modification, Redefinition) models, alongside
theories from Gardner and Vygotsky, to analyze teaching practices. Results. Teachers employed observa-
tion-based diagnostics and basic digital tools such as videos, simulations, and quizzes. While some moved
towards modified instruction, most lacked training and access to advanced digital infrastructure. Despite
challenges, a clear link emerged between diagnostic awareness and meaningful use of digital methods. Con-
clusions. Integrating informal diagnostic strategies with digital teaching tools enables more inclusive and
responsive instruction. Strengthening teacher training and digital access is vital to make science education
more adaptive to diverse learners.
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Pesztome

Konrekcr u aktyanpHOCTh. B cpennux mkonax MHAUM yPOKH 110 €CTECTBEHHBIM HAYKaM YaCTO MPOXO0-
JSIT ¢ YIEHUKAMU, Y KOTOPBIX pagHble IOTPEOHOCTH B 00yUeHUU. DTO CO3AAET TPYAHOCTHU [IJist yIuTe e,
HCHOJIb3YIOUINX O6bl‘iHble METO/Ibl IIpeIojaBaHuA. B cBssu ¢ 6OJIblL[l/lM BHUMaHNEM K MHKJIIO3UBHOMY
obpazoBannio u B pamkax HarmoHanbHo# o6pasoBaTenbhoil moautrkn 2020 roga, yauTesas BCE dalie
UCTIONB3YIOT IUPPOBbIE HHCTPYMEHTBI, YTOOBI JIyYIIle CIPABJISATHCS € ITUM PasHO0OPA3HeM YUEHUKOB.
Ho Y HUX €CTb T[pO6]IeMbIZ HET YETKUX METO/JIOB /IMATHOCTUKU U OTCYTCTBUE ITO/ITOTOBKU. CorJtacHo Teo-
puAaAM HeﬂaFOFI/I‘{eCKOﬁ TICUXOJIOTUH, €CJIN YUUTEJS CMOTYT JIyYIIe ITOHATD MHANBU/YaJbHBIC HOTpe6HO-
CTH KayK/10TO yUY€HHKa C TIOMOIIbIO He(I)OpMaJILHI)IX METOA0B AUAarHOCTUKU U TeXHO]IOFI/II‘/'I7 9TO IIOMOJKET
VIIYUHIMTD Pe3yabTaThl 00ydenus Bcex yueHukon. Ileab. [lesb ncciemoBannst — U3yunTh, Kak 1udpo-
Bble cTpaTeruu oOy4eHUs, OCHOBaHHBIE HA TEOPUSIX MeIarornyecKoil MCUXOJIOTHH 1 He(OPMalbHBIX
MCUXOIMATHOCTUYECKUX METOJIaX, MOTYT MOAAEPKUBATh AuddepeHImpoBanHoe 00yYeHe eCTeCTBEeH-
HBIM HayKaM B KjlaccaxX ¢ PasHbIM YpPOBHeM criocoOHocTeil yuennkos. Funoresa. [Ipeanosaraercs, 4to
coyeTraHue ]_[I/Iq)pOBbIX WHCTPYMEHTOB C UCIIOJIb30BAHNUEM JNATHOCTUYECKUX METO/IOB ITIOMOTAECT yUUTE-
JIAM JIydIlle BOBJIEKATh YYEHUKOB C Pa3HBIM YPOBHEM ITOATOTOBKU U paSpa6aTbIBaTI) MHANBUAYaJabHbIE
yuebnble crpateruu. Meroasl 1 MaTepuaibl. Lcronb30BaINCh KAUeCTBEHHBIE METO/IbI UCCIIE0BAHMUSI,
B paMKax KOTOPBIX ObL10 orpoiieno 20 yunTesieil eCTeCTBEHHBIX HAYK U3 YaCTHBIX M FOCYAaPCTBEHHBIX
CPEeHUX MIKOJ B HAIMOHAILHOM CTOJMYHOM OKpyTe [lesm. [laHibie coOUPaInCh TOCPEACTBOM HabI0-
JICHUIT B KJlacce, MHTEPBBIO C YUUTENSIMU 1 3aMeTOK. B nccseoBannm npuMeHsiainch Mojenu TexHoo-
rudeckoro mnegarorndeckoro koutent-zHanuss (TPACK) u SAMR (3amena, nakorenune, Mmoanduka-
1nus, mepeorpezesneHue), a takke reopun ['oapaa lapauepa u reopun JI.C. BeiroTckoro s anannsa
METO/NOB IIpenolaBaHusd. PeByJI])TaT])I. Yuurensa ucmnosb3oBain JAUarHocTnyecKkmne MeToabl Ha OCHOBE
HabJroieHuil 1 mpocTbie G POBbIE UHCTPYMEHTBI, TAKUE KaK BUIEO0, CUMYJISIIIUN U BUKTOPUHBL. XOTSI
HEKOTOPBIE MeJaror Tepelin K MOAUGDUIIMPOBAHHBIM METO/AM IPEIOAaBaHst, GOJNBIIMHCTBO He
nMeJin ]IOCTaTOqHOﬁ TMMOATOTOBKU M JIOCTYITa K COBPEMEHHBIM IH/Iq)pOBbIM TEXHOJIOTUAM. HeCMOTpH Ha
TPYIHOCTH, SBHO TIPOCJIEKNUBAIACH CBSI3b MEXK/Y OCBEIOMJIEHHOCTHIO O IUArHOCTUKE 1 3 (HEKTUBHBIM
ucnosb3oBanueM 1uGpPoBbIX MeTo/10B. BeiBoabl. M HTerparus HeOpMaibHbIX AMATHOCTUYECKUX Me-
TOJOB ¢ IUMPOBBIMU yUeOHBIMU MHCTPYMEHTAMU TI03BOJIAET 0OeceduTh 6osee NHKIIO3UBHOE U THO-
Koe o0yueHue. YJIydllleHue MOJATOTOBKY YYUTEIel U PacHiupeHne JOCTyTa K u(bPOBBIM TEXHOJIOTUSIM
SIBJISIIOTCST BAXKHBIMU JIJISI TOTO, YTOOBI C/1eIaTh 0OydeHre eCTeCTBEHHBIM HayKaM OoJiee aaliTHBHBIM K
noTpeGHOCTSAM PasHbIX YUYEHUKOB.

Knmiouegvle cnosa: vnkmosusHoe obpasosanue, nudposoe odyuenue, auddepeHupoBanioe odyye-
HHE, KJIACChbl C Pa3HbIM YPOBHEM CllOCO6HOCTeﬁ, TICUXO/IUATHOCTUYECKUE CTPATETn U, IIPpEIro/ilaBaHne ecTe-
CTBEHHBIX HayK

Dunancuposanue. /[aHHoe Uccie0BaHUE He ObLIO TPOMUHAHCUPOBAHO 38 CYET BHENTHUX UCTOUHUKOB.

BaarogapaocTu. ABTOPBI BBIPAKAIOT 0JIar0IAPHOCTD YYACTBYIOIIMM YUHUTEISIM 1 COTPYIHUKAM IIKOJIBI 32 UX COTPY/THU-
4eCTBO BO BpeMst IpoBezieHus uccienoBanust. Ocobast 61aroapHOCTh PEIEH3EHTaM 3 UX OT3bIBBI 110 OBO/LY CTPYKTYPbI
HCCIIE0BAaHMs 1 €T0 Pe3yIbTaTOB.

I[OHOJIHI/ITCJIbeIe JAaHHBbIC. I[OHOJIHI/ITGJII)HI)IG JlaHHbIE, BKJIIOYaA KYpPHaJIbl Ha6JIIOZ[€HHI>'I N aHOHUMU3WPOBAaHHbIC UHTEP-
BbIO C YUUTEJIAMU, JOCTYIIHDI 10 3alIpOCY Y OTBETCTBEHHOI'O aBTOPA.

g wuruposanus: Yangep, C., Apopa, Y. (2025). [ludposoe obyyernne B Kiaccax ¢ pasHbIM YPOBHEM TOATOTOBKMU:

NCUXOMATHOCTUYECKUE TPOOJIEMbl M TIePCIEKTHBBI  [eAarornieckoil  meuxosorun.  Kyavmypno-ucmopuueckas
ncuxonoeusi, 21(3), 124—135. https://doi.org/10.17759 /chp.2025210311
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1. Introduction

1.1. Background

Indian science classrooms increasingly represent a
microcosm of learner diversity, influenced by dispari-
ties in socio-economic background, linguistic expo-
sure, and prior academic achievement. Although the
National Education Policy (NEP) 2020 envisions
an inclusive, competency-based education system,
classroom practices often reflect a one-size-fits-all
approach. Teachers are frequently underprepared to
deal with the nuanced instructional demands posed
by mixed-ability groups, particularly in the context of
science education, which requires conceptual under-
standing, procedural fluency, and application skills.
As noted in Arora & Chander, 2023, despite recogni-
tion of inclusive education in policy discourse, peda-
gogical strategies remain largely undifferentiated.
This research addresses this gap by exploring how
digital technologies — ranging from interactive simu-
lations to curated video content — can be strategically
employed to support differentiated learning in science
classrooms.

Drawing on Vygotsky’s (1978) Zone of Proximal
Development (ZPD), the study conceptualizes digital
tools as potential mediators between learner capability
and curricular demands. The study further leverages
Gardner’s (1983) theory of Multiple Intelligences to
identify opportunities for individualized instruction.
The introduction situates the research within India’s
current educational landscape and argues for a model
that integrates digital affordances with psycho-diag-
nostic responsiveness. Educational psychology pro-
vides essential frameworks for understanding learner
diversity in cognitive and emotional dimensions. In
mixed-ability classrooms, theories of cognitive devel-
opment and individual learning styles are instrumen-
tal in shaping effective instructional design. As high-
lighted in Arora & Chander, 2023, Vygotsky’s ZPD
remains central to differentiating instruction. Teachers
as observed during fieldwork (Arora & Chander, 2023)
often scaffolded content using peer tutoring, concrete
aids, and visual reinforcement to match students’ prox-
imal development levels.

Bruner’s concept of scaffolding (1966), which sug-
gests the gradual withdrawal of support as learners
gain mastery, was evident in task-based collaborative
work where students transitioned from guided in-
struction to independent problem-solving. This aligns
with cultural-historical views of learning as a socially
mediated process. Gardner’s Multiple Intelligences
theory informed several classroom interventions. For
instance, role-play in one government school allowed
kinesthetic learners to engage with scientific process-
es. Another classroom used student drawings to de-
pict scientific phenomena, thus accommodating visual
learners. The VARK model also found application, as
teachers structured activities using multimedia con-
tent and manipulatives to align with learner prefer-
ences.
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2. Research objectives and questions

Research objectives

The study aimed to:

1. Explore how science teachers identify and in-
terpret learner diversity — cognitive, emotional, and
linguistic — through informal psychodiagnostics tech-
niques in the absence of formal psychological services.

2. Examine the pedagogical integration of digital
tools in mixed-ability secondary science classrooms, fo-
cusing on how these tools are aligned with diverse learn-
er profiles.

3. Evaluate the extent to which established educa-
tional psychology theories — particularly Vygotsky’s
Zone of Proximal Development (ZPD), Gardner’s Mul-
tiple Intelligences (MI), and Bruner’s scaffolding — on
differentiated instruction in real classroom settings.

4. Develop a culturally contextual instructional
framework that connects informal psychodiagnostic
responsiveness with digital pedagogy for inclusive and
meaningful science learning teaching in Indian second-
ary schools.

Research questions

To address the above objectives, the study explored
the following questions:

1. RQ1: How do science teachers in diverse Indian
classrooms identify cognitive, linguistic, and emotional
learner variability without access to formal psycho-diag-
nostic services?

2. RQ2: What informal diagnostic tools or strategies
(e.g., behavioral observations, reflective journals, learn-
ing logs) are employed by teachers to guide instructional
adaptations?

3. RQ3: Which digital tools are most frequently inte-
grated in mixed-ability science classrooms, and how do
these tools correspond with learners’ readiness, prefer-
ences, and cognitive styles?

4. RQ4: How do teachers incorporate psychological
theories — such as Vygotsky’s ZPD, Gardner’s MI, and
Bruner’s scaffolding — into the planning and delivery of
digitally supported, differentiated instruction?

5. RQ5: What pedagogical challenges do teachers en-
counter in implementing diagnostic-responsive digital
instruction across varying school types (government,
private, urban, semi-urban)?

6. RQ6: How do students perceive the effectiveness
of differentiated digital learning approaches in enhanc-
ing their engagement, understanding, and participation
in science classrooms?

3. Educational psychology perspectives

3.1. Cognitive development theories

Educational theories from Piaget, Bruner, and Vy-
gotsky offer essential insights for understanding mixed-
ability classrooms. Piaget’s cognitive developmental
stages suggest middle school learners primarily benefit
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from concrete operational tasks involving hands-on ac-
tivities (Piaget, 1952). Classroom observations affirmed
the effectiveness of activity-based science experiments
aligning with Piaget’s theory.

Bruner’s scaffolding technique was frequently used,
demonstrating gradual withdrawal of support as learners
became independent (Bruner, 1966). Additionally, Vy-
gotsky’s ZPD provided a foundation for peer-supported
instructional strategies. Observations revealed improved
learning outcomes when students received scaffolded
peer interactions within their ZPD (Vygotsky, 1978).

3.2. Learning styles and multiple intelligences

The VARK model (Visual, Auditory, Reading/Writ-
ing, Kinesthetic) further guided teachers in lesson plan-
ning, ensuring multimodal instruction that catered to
varied learning styles (Fleming, 2001). Classroom strat-
egies included animations, peer discussions, worksheets,
and role-playing activities, validating Gardner’s multi-
ple intelligences theory (Table 1).

4. Digital learning tools and techniques

4.1. Integration of digital technology

Integration of digital technology in Indian class-
rooms, though advocated by NEP 2020, varied signifi-
cantly based on infrastructure and teacher readiness.
The Technological Pedagogical Content Knowledge
(TPACK) framework and the SAMR (Substitution,
Augmentation, Modification, Redefinition) model were
employed to assess digital integration levels (Puentedu-
ra, 2013). Digital tools utilized included DIKSHA vid-
eos for content reinforcement, PhET simulations for in-
teractive visualization, and Google Forms for formative
assessments. Teachers who effectively combined tech-
nological, pedagogical, and content knowledge achieved
higher instructional effectiveness, moving beyond basic
substitution towards task modification and redefinition.
Nevertheless, disparities existed between private schools
with extensive digital resources and government schools
limited by infrastructural constraints (Arora, 2023).

In Indian classrooms, particularly in science educa-
tion at the secondary level, psycho-diagnostic challenges
emerge due to the lack of access to formal assessment
tools and trained professionals. Teachers often rely on
informal techniques such as behavioral observations, an-
ecdotal records, and parental feedback to assess learner
needs (Chander, 2011; Arora & Chander, 2023). These
observational strategies help teachers adjust instruc-
tional strategies in real-time, especially in contexts with

limited psychological support infrastructure. Despite the
informality, these approaches are crucial for early detec-
tion of issues like attention deficits, social withdrawal,
and performance inconsistencies. Data gathered during
field visits revealed that customized interventions — like
peer mentoring, flexible grouping, and visual scaffold-
ing — were frequently deployed based on such insights
(Arora & Chander, 2023). The importance of teacher
well-being also surfaced as a key theme. Emotionally re-
silient teachers showed a higher capacity for diagnosing
and responding to student needs. Psychological support
systems for educators themselves remain a policy gap,
suggesting future directions for inclusive frameworks to
extend beyond students alone (ResearchGate, 2024).

Digital learning tools, when deployed effectively,
can act as cognitive amplifiers, enhancing the learning
process by providing opportunities for visualization, in-
teraction, and individualized pacing. In the context of
Indian secondary education, the implementation of such
tools is uneven and influenced by infrastructural and
pedagogical readiness (Zhao & Frank, 2003). The pres-
ent study adopted the SAMR model (Puentedura, 2013)
and the TPACK framework (Mishra & Koehler, 2006)
to evaluate the depth of technology integration observed
in science classrooms.

The role of digital technology in transforming Indian
classrooms has gained prominence through national ini-
tiatives like DIKSHA and policy shifts under NEP 2020.
In the observed schools, digital tools were integrated to
varying degrees depending on infrastructure, teacher
training, and learner readiness. These tools ranged from
multimedia lessons to interactive simulations and as-
sessment platforms. The study employed the TPACK
(Technological Pedagogical Content Knowledge)
framework to analyse teacher competencies across three
intersecting domains: content knowledge, pedagogy, and
technology use. Teachers who demonstrated stronger in-
tegration of all three domains created lesson plans that
moved beyond basic substitution to modification and re-
definition, as conceptualized in the SAMR model.

5. Theoretical framework

This research is situated within the broader discipline
of cultural-historical psychology, which emphasizes the
socially mediated and culturally situated nature of learn-
ing and development. Rooted in the theoretical lineage
of Vygotsky, the study positions the Zone of Proximal
Development (ZPD) as a diagnostic lens for understand-
ing learners’ potential and framing instructional interven-

Table 1
Learning modalities used in science classrooms
Modality Instructional strategy Example from field
Visual Use of animations and digital diagrams PhET simulations
Auditory Oral explanations, discussions Peer teaching
Reading / writing Worksheets and summarization exercises Concept maps
Kinaesthetic Experiments, role-plays, model making Magnet kit usage
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tions. The integration of digital tools is not seen as isolated
technological upgrades, but as instruments embedded in
a cultural context that mediate knowledge construction,
peer collaboration, and teacher scaffolding, In this way, the
study aligns with cultural-historical approaches by explor-
ing how sociocultural tools — such as language, group roles,
and technology — shape and transform the learning trajec-
tories of diverse learners in Indian classrooms.

The conceptual underpinnings of this study are
grounded in a triad of psychological and pedagogical
theories that support inclusive and differentiated in-
struction in mixed-ability science classrooms. These
include Gardner’s Theory of Multiple Intelligences
(1983), Vygotsky’s Sociocultural Theory (1978), and
Bruner’s model of scaffolding. Each contributes unique-
ly to understanding learner diversity, especially when
mediated through digital technologies. Gardner’s frame-
work highlights that students possess distinct cognitive
strengths — such as linguistic, logical-mathematical,
visual-spatial, bodily-kinesthetic, interpersonal, intrap-
ersonal, musical, and naturalistic intelligences — which
demand corresponding differentiation in content deliv-
ery and assessment formats. In the classrooms studied,
teachers were seen incorporating multiple representa-
tions such as storyboards, practical activities, and reflec-
tive logs to align with this plurality.

Vygotsky’s Zone of Proximal Development (ZPD) of-
fers a cultural-historical lens to examine how peer media-
tion, language, and tools (including digital ones) scaffold
student learning. Observations in urban and semi-urban

schools demonstrated that when teachers positioned stu-
dents within their ZPD — especially using peer collabo-
ration and guided digital interactions — engagement and
conceptual clarity improved notably. Bruner’s scaffold-
ing model complements the ZPD approach by suggesting
gradual release of responsibility to the learner. Teachers
adapted instructional pacing and digital tool usage based
on informal diagnostic observations, such as real-time
feedback and group participation.

These theoretical orientations coalesce in the in-
structional design adopted in this study. The following
conceptual flowchart (Fig 1) visualizes how these frame-
works interlink with digital pedagogy and psycho-diag-
nostic responsiveness to address learner heterogeneity in
science classrooms.

6. Psycho-diagnostic challenges
in mixed-ability classrooms

Addressing the diverse needs of learners in a mixed-
ability classroom necessitates that educators employ
diagnostic practices tailored to individual challenges.
However, formal psycho-diagnostic services, such as
the availability of trained school psychologists or ed-
ucational counselors, remain largely absent from the
infrastructure of Indian schools, particularly in gov-
ernment-run institutions. This significant gap places
the responsibility solely on teachers, who often turn to
informal strategies developed through their own expe-
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Fig. 1. Instructional framework based on Gardner, Vygotsky, Bruner, and digital pedagogies
(adapted from Arora & Chander, 2023)
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riences, shared practices from colleagues, or personal
instincts honed over time. These adaptive methods
play a vital role in understanding student difficulties
and customizing teaching approaches to ensure effec-
tive learning outcomes.

In many cases, teachers construct observation check-
lists, maintain learning logs, or record anecdotal instances to
monitor and evaluate student behavior, levels of participa-
tion, and overall engagement. These records allow educators
to identify patterns and recurring issues, such as tendencies
to avoid tasks, incomplete assignments, frequent inatten-
tion, or lack of verbal interaction during class activities. By
analyzing these trends, teachers can pinpoint learners who
require targeted modifications to instruction or remedial
interventions. Such informal diagnostics become crucial
in bridging the gap where formal systems are unavailable,
helping educators support students more effectively.

The National Education Policy (NEP) 2020 has set
forth ambitious goals to foster learner-centric environ-
ments that promote inclusivity, curriculum flexibility,
and competence-based education. Yet, despite these
guidelines, the absence of structured diagnostic train-
ing leads many teachers to rely on uniform instructional
strategies that may not cater to the varied needs of their
students. Instead of implementing differentiated teach-
ing methods, educators often struggle to adapt their
practices to accommodate mixed-ability groups. This
challenge underscores the urgent need for teacher de-
velopment programs that emphasize psycho-diagnostic
skills, enabling educators to navigate diverse classroom
dynamics with greater confidence and precision.

In such contexts, teachers often approach diagnostic
challenges by developing personalized strategies that align
with their unique teaching circumstances. These strate-
gies, despite being informal, have proven instrumental in
addressing student-specific needs and enhancing learning
experiences in classrooms that lack access to psychological
expertise or resources. By leveraging their observations and
intuition, educators contribute significantly to creating
more inclusive and adaptive learning environments that
support students’ individual growth and success.

7. Research methodology

This section expands on the preliminary methodologi-
cal overview presented earlier, providing a transparent

account of research design, sampling logic, data-collec-
tion instruments, and analytic procedures. The level of
detail adheres to COREQ guidelines (Tong, Sainsbury, &
Craig, 2007) to ensure replicability and evaluative rigour.

7.1. Philosophical orientation

The study is grounded in interpretivism, recognis-
ing that knowledge about classroom practice is co-con-
structed by participants and researchers (Lincoln &
Guba, 1985). A constructivist stance (Crotty, 1998)
shaped the open-ended data-generation processes and
the inductive — deductive analytic cycle. This onto-
logical and epistemological positioning legitimised thick
description, teacher narratives, and micro-interaction-
al evidence as primary data. This research adopted a
qualitative case study approach aimed at exploring how
digital pedagogies are implemented in mixed-ability sci-
ence classrooms, with an emphasis on psychodiagnos-
tics awareness and responsive instructional practices.
The design aligns with the interpretivist paradigm, ac-
knowledging the complexity of classroom realities and
the subjective meanings constructed by teachers and
learners. As outlined in the thesis, the methodology was
selected to accommodate the context-specific nuances of
Indian classrooms, particularly in government and pri-
vate secondary schools in Delhi NCR. A constructivist
lens, informed by Vygotsky’s sociocultural theory and
Gardner’s theory of multiple intelligences, guided the
research design and interpretation of findings.

7.2. Multiple — case study design

Following Yin (2018), a multiple — case design en-
abled analytic generalisation across six bounded cas-
es — three government and three private, co-educa-
tional, Hindi-/English-medium secondary schools in
Delhi-NCR. Each ‘case’ was a Grade 9 science classroom
observed over nine consecutive instructional periods
(~ 360 minutes). Case boundaries were demarcated by
school, teacher, and academic term, allowing within-case
depth and cross-case contrast (Stake, 2006).

7.3. Participant recruitment

Purposive sampling identified six science teachers
(4 female, 2 males; teaching experience 5 — 23 years).
Student assent (n = 180) and parental consent followed
Directorate of Education guidelines (Table 2). Pseud-
onyms protect identities.

Table 2
Data collection matrix
Phase Instrument Purpose Sampled artefacts
P1 | Structured observation Map digital-tool flow, interaction 36 lesson logs, 216 time-stamped field
checklist patterns notes
P2 | Stimulated-recall teacher Elicit diagnostic reasoning and tool 6 verbatim transcripts (= 54 000 words)
interviews selection

P3 | Focus-group student dialogues
of differentiation

Capture learners affect and perception

12 audio files, 90 student comments

P4 | Document harvest

curriculum

Triangulate enacted vs. planned

42 lesson plans, 18 Google Forms, 27
PhET screenshots
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8. Observations
Here are the observations from the data collected.

8.1. Classroom-level digital pedagogy patterns

The study revealed significant variations in digital
tool adoption across school types as mentioned in Ta-
ble 3 below.

Teachers in private schools used a combination of DIK-
SHA, PhET, and Google Forms, aligning with TPACK
competencies. In contrast, government schools largely re-
lied on DIKSHA videos in substitution mode. In one exam-
ple from School A, a teacher introduced the topic of force
using a DIKSHA video. This was followed by a PhET sim-
ulation allowing students to change variables such as mass
and slope. Students were then asked to complete a Google
Form that assessed conceptual understanding.

This sequence (Table 4) illustrates a transition from
augmentation to modification, as learners interacted with
content in non-linear, choice-based formats. At the substi-
tution and augmentation levels, DIKSHA videos and digi-
tal worksheets were employed to reinforce textbook con-

tent. In classrooms with higher digital literacy, tools like
PhET simulations enabled task redesign — aligning with
the modification and redefinition stages of SAMR (Arora
& Chander, 2023). Google Forms and mobile-based quiz-
zes were used to support formative assessment, providing
instant feedback loops that enhanced student engagement.
At the substitution level (Table 5), PDF-based materials
replaced textbooks. Augmentation included DIKSHA app
videos with rewind capabilities. However, it was in private
schools where meaningful modification occurred through
collaborative digital tools (e.g., Google Docs) and redefini-
tion with simulation labs (e.g., PhET).

Teachers’ digital integration was examined through
the lens of the SAMR and TPACK models. The majority
of usage remained within the Substitution and Augmen-
tation levels, with higher-order modification and redefi-
nition noted only in select private schools with robust
infrastructure (Table 6).

Anecdote: “We use DIKSHA videos at the start of
each topic — it helps set context. But the real change came
when we let students play with simulations and change
variables on their own.” — Science Teacher, School A

Table 3
Summary of digital tool usage in observed schools
Tool Function Context of use
DIKSHA App Content delivery (videos, PDFs) Used for concept introduction and reinforcement
Google Forms Formative assessment and feedback Post-lesson quizzes and polls
PhET Simulations | Interactive visualizations Teaching magnetism, atomic structure
PowerPoint Structured visual explanations Summary slides, visual mapping
YouTube Supplemental videos Showing real-life applications of science
Table 4
Levels of digital adoption in the observed schools using the SAMR framework
Level Description Classroom example
Substitution Technology replaces traditional methods without | Digital textbook used instead of print (Arora, 2023)
change in task
Augmentation Technology adds functional improvements to Online MCQs with instant feedback
traditional tasks
Modification Technology allows for significant task redesign Collaborative Google Docs assignments
Redefinition Technology enables previously inconceivable tasks | Virtual labs and simulations using PhET (Arora, 2023)
Table 5
School type and integration depth
School type Digital resource availability (Igzzgza(tﬁ)ggigg; instructional impact
Private Urban High Modification, Redefinition | Enhanced engagement, feedback loops
Government Semi- | Moderate/Low Substitution, Augmenta- | Visualization, basic reinforcement
urban tion
Table 6
Table digital adoption across schools (SAMR-aligned)
SAMR level Government Schools (%) private Schools (%) tools employed
Substitution 80% 30% PDFs, DIKSHA videos
Augmentation 65% 55% YouTube tutorials, online MCQs
Modification 30% 60% Google Docs for collaborative tasks
Redefinition 10% 45% PhET simulations, remote experiments
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Levels of Digital Tool Adoption by School Type (SAMR Framework)

80r

Percentage of Observed Use

Substitution

Augmentation

mmm Government Schools
B Private Schools

Modification Redefinition

Fig. 2. Levels of digital tool adoption by school type

Here is a visual representation (Fig 2) of digital tool
adoption levels in science classrooms across government
and private schools, based on the SAMR framework:

¢ Government schools predominantly remain at the
“Substitution” level (80%) with limited progression to “Re-
definition” (10%). Substitution is more common in govern-
ment schools (80%) where digital tools simply replace tra-
ditional methods without significant instructional redesign.

* Private schools demonstrate more advanced digi-
tal integration, with higher engagement in “Modifica-
tion” (60%) and “Redefinition” (45%). Augmentation
and Modification show higher usage in private schools
due to better infrastructure and teacher readiness. Re-
definition remains limited overall but is significantly
more present in private institutions.

Anecdote 2: Use of PhET simulations (school A)
“We used the simulation on magnetism. Students could
vary the mass, observe changes... It really helped the qui-
eter ones come forward and explain their understanding
without having to write.” (Science Teacher, School A)

Visual and interactive content served dual purposes:
clarifying concepts and accommodating non-traditional
learners who struggled with written tasks.

8.2. Psycho-diagnostic techniques

Teachers rarely had access to formal psycho-diagnos-
tic tools. Instead, instructional decisions were grounded
in continuous behavioral observation, peer group dy-
namics, and performance logs. Classrooms with stron-
ger diagnostic practices were better able to align tools
with learner needs. For instance, learners struggling
with English were paired with bilingual peers, and visu-
als were emphasized. In several cases, role-based group
activities helped mitigate withdrawal and boosted self-
efficacy among quieter learners (Table 7).

One teacher from School B shared: “I started main-
taining a notebook just to record what topics each child
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is struggling with. Over time, I could predict who would
need a slower pace or more visuals.” Another common
practice was the use of informal socio-emotional map-
ping. Teachers used structured group activities to ob-
serve peer dynamics and interpersonal confidence. In-
stances of social withdrawal or consistent exclusion from
peer interactions were flagged and addressed via seating
arrangements or peer-buddy systems.

Across contexts, teachers employed informal diag-
nostic strategies such as:

* Learning logs to identify low performers

* Peer mapping to observe social withdrawal

* Homework completion patterns for behavioral cues

In several case studies (Table 8), the teacher’s diag-
nostic awareness led to significant shifts in student per-
formance. One student initially labelled as “slow” due
to non-submission of homework was found to be experi-
encing parental neglect due to migration. A personalized
homework schedule and emotional support led to im-
proved attendance and classroom interaction. However,
these successes were tempered by systemic challenges.
These strategies allowed teachers to identify outliers, es-
pecially in classrooms with 40+ students, often without
any technological aid. In many instances, diagnostic ac-
tions preceded digital implementation.

Such insights led to instructional adaptations, in-
cluding:

* Group reshuffling

* Simplified task sequencing

 Use of bilingual content

Anecdote: Resource Gap and Student Frustra-
tion “We had this video on respiration in English and
Hindi, but the terms didn’t match our textbook. The
children were confused, and I had to re-teach.” (Teacher
Jfrom a semi-urban government school). These anecdotes
illustrate the tension between policy vision (NEP 2020)
and field realities.




Yanzep C., Apopa Y. (2025)
ITudpoBoe obyuenne B KJIaccax ¢ pa3HbIM YPOBHEM MOJTOTOBKH...
Kysbrypro-ucropuueckast nicuxosorust, 2025. 21(3), 124—135.

Chander S., Arora C. (2025)
Digital learning for mixed-ability classrooms...
Cultural-Historical Psychology, 2025. 27(3), 124—135.

Table 7

Common learning challenges and informal psychodiagnostics practices observed classrooms
(adapted from Arora & Chander, 2023)

Challenge

Observation method

Pedagogical response

Frequent absenteeism

Parent meeting, health review

Adjusted pacing, digital catch-up content, modules on
mobile devices

Language delays

Oral probing, written baseline test

Use of bilingual instruction aids

Attention deficit behaviours

Behavioural observation log

Task segmentation, tactile cues

Conceptual confusion

Pre/post worksheets

Peer remediation and group review sessions

Inattention

Behaviour Checklist

Task chunking, shorter instructions

Inconsistent performance

Peer interaction monitoring

Role rotation in group tasks, mentorship model

Anxiety/withdrawal

Peer feedback,

Peer buddy system, reduced homework

Poor comprehension

Repeated questioning, logs

Visual scaffolds, bilingual instructions

Table 8

Diagnostic indicator and instructional response

Diagnostic indicator

Observation Method

Instructional Response

Inattention

Behavior observation checklist

Proximity control, task chunking

Anxiety or withdrawal

Parent-teacher dialogue, journaling

Reduced homework load, peer buddy support

Inconsistent performance

Learning log review

Customized assignments and flexible deadlines

Low group participation

Peer interaction monitoring

Role rotation in group tasks, mentorship model

8.3. Multiple intelligences and instructional design

Teachers exhibited varying awareness of Howard
Gardner’s theory of Multiple Intelligences. While none
formally cited the framework, their practices demonstrat-
ed alignment. Classroom observations (Table 9) revealed
intentional multimodal design in lesson planning. Teach-
ers reported referencing the VARK model and Multiple
Intelligences to diversify delivery modes. In science, kin-
aesthetic learners benefited from hands-on kits, while vi-
sual learners thrived on diagrams and simulations.

These adaptive strategies underscore the organic
evolution of differentiated instruction — even without
explicit training — guided by teacher intuition, field ex-
perience, and basic ICT familiarity (Fig 3).

* Kinesthetic strategies (e.g., magnet kits, role play)
were most used (65%)

* Visual tools like PhET simulations and Power-
Point came next (60%)

 Auditory strategies such as peer explanation and
group discussion were at 55%

* Reading/Writing modalities (e.g., summaries and
worksheets) had 50% usage

Anecdote: “I let some kids draw circuits rather than
explain them in words. That’s how they think — visually.
And their answers were often more accurate.” — Teach-
er, School C

8.4 Mapping of key findings with objectives

Objective 1: To explore how teachers identify

and respond to learner variability

Key findings: Teachers employed informal psychodi-
agnostic tools such as observation checklists, behavior
logs, and reflective notes. These helped identify chal-
lenges like attention lapses, language barriers, and emo-
tional withdrawal. The absence of structured diagnostic
tools made teachers depend heavily on intuitive and
experience-based methods.

Objective 2: To examine how digital tools are

used to support differentiated instruction

Key findings: DIKSHA videos, PhET simulations, and
Google Forms were frequently used. In private schools,
the use of digital simulations led to task redefinition,
whereas in government schools, technology was often
used at the substitution level due to infrastructural limi-
tations. Teachers aligned content with VARK modalities.

Objective 3: To assess the extent to which

psychodiagnostic insights shape pedagogical

decisions

Key findings: Teachers adjusted grouping strategies,
task complexity, and pacing based on behavioral observa-
tions. For instance, students with low verbal engagement

Table 9

Instructional strategies and multiple intelligences

Intelligence type Observed strategy

Classroom example

Visual-spatial Diagram-based explanations

Atom structure drawing for Class 9

Bodily-kinesthetic Role plays, model making

Explaining food chains via group acting

Verbal-linguistic Oral narration, journaling

Students explaining Newton’s laws in Hindi

Interpersonal

Group work, pair collaboration

Peer explanation tasks in diverse groups

Logical-mathematical Simulation-based analysis

Titration demo using interactive applet
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Dliggr_ibution of Learning Modalities Used in Observed Classrooms

801

Frequency of Use (%)

Visual Auditory

Kinesthetic

Reading/Writing
Learning Modality

Fig 3. Distribution of learning modalities used in observed classrooms” showcases how frequently visual, auditory, reading/
writing, and kinaesthetic strategies were employed

were placed with peers who could support them through
collaborative work. Visual aids and simplified content for-
mats were used for students with language delays.

Objective 4: To analyze the role of visual aids, mul-
timodal tools, and differentiated grouping in enhanc-
ing participation and conceptual understanding

Key findings: Use of role-plays, science models, realia,
and drawing-based science explanations were docu-
mented. Students who struggled in pen-paper tests were
more responsive in kinesthetic or visual formats. Videos
and animation-based tutorials supported recall and en-
gagement. Figure 2 (SAMR integration) and Table 3
(Digital Tool Use) from the thesis substantiate this.

9. Results & discussion

Table 10 below captures the Objectives and their key
insights.

Objective 1: Learner variability and diagnosis

Findings support the view that informal psychodiag-
nostics — despite being intuitive — were instrumental in
identifying and responding to learner needs. These prac-

tices echo Vygotsky’s idea of individualized scaffolding
within the Zone of Proximal Development (ZPD), though
in a non-institutionalized form. The absence of systemic di-
agnostic infrastructure reveals a significant policy gap.

Objective 2: Digital differentiation

Digital tools acted as cognitive enablers when employed
thoughtfully. In contexts where the TPACK framework
was applied, learning experiences moved beyond surface
engagement to deeper conceptual understanding. Howev-
er, unequal access to digital tools widened the instructional
gap between private and government schools.

These approaches affirm the theoretical alignment
with Gardner’s intelligences and Vygotsky’s ZPD —
where peer scaffolding allowed students to bridge con-
ceptual gaps.

1. The findings of this study emphasize that the suc-
cess of digital and diagnostic strategies in mixed-ability
classrooms depends not only on tools and content but
also on the teacher’s preparedness. Despite the availabil-
ity of digital infrastructure in several schools, there was
limited translation into inclusive pedagogical practices
due to gaps in teacher training.

2. Feedback from students (field interview notes)
suggested:

Table 10
Key insights
Objective Key insights
1 Informal psycho-diagnostic methods like learning logs and socio-emotional observations help detect learner needs
2 Digital integration varies widely; private schools use SAMR modification/redefinition levels more effectively
3 Diagnostic responsiveness shapes instructional alignment more than the availability of digital tools
4 Multimodal teaching, rooted in Multiple Intelligences and VARK, results in better inclusion and engagement
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a. Preference for blended formats (video + teacher
support)

b. Improved conceptual understanding when digital
content was interactive

c. Reduced anxiety in peer-supported environments

Objective 3: Pedagogy informed by diagnosis

In alignment with Gardner’s theory, differentiated in-
struction strategies were evident — especially among teach-
ers who triangulated observation with learner preferences.
This finding validates the hypothesis that digital pedagogy
must be guided by diagnostic insight to be truly inclusive.

Objective 4: Visual and kinaesthetic strategies

Multimodal instruction enhanced student engage-
ment and participation, particularly for students who
struggled with conventional assessment formats. Role-
play, peer group activities, and tactile experiments be-
came vehicles for expression among kinaesthetic learners.

10. Results and conclusion

This section synthesizes the core findings from class-
room observations, teacher interviews, student work
samples, and institutional documents across a diverse
range of government and private schools in the Delhi
NCR region. The data were analysed using a combina-
tion of thematic coding and alignment with the research
objectives, specifically focusing on psychodiagnostic
awareness, differentiated instruction, and the integra-
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Abstract

Context and relevance. The paper examines contemporary post-apartheid pedagogy and its underlying
epistemologies that position teachers and their students as passively conforming to prescribed knowledge
and concepts disconnected from practical realities, goals, and students’ personal pursuit of meanings. Ob-
jective and Hypothesis. Such an approach, premised on values of adaptation to the status quo of preexist-
ing models and procedures, fails to promote knowledge premised on values of contribution to collective
social practices and self-identity development. Theoretical basis. That is, pedagogy so conceptualised in
the logic of colonial orthodoxies and solipsistic epistemologies, inevitably denies students and their teach-
ers their inherent capacities for agency and meaningful engagement with reality. Results and discussion.
Therefore, in instantiating decolonising approach to pedagogy, a young student the teacher had deemed to
be experiencing learning difficulties, enacts her embodied knowledge' and is thereby posited as debunking
the logic of colonial epistemologies that underpin contemporary post-apartheid pedagogy. Conclusions.
The student is therefore presented as enacting her culturally situated community practices and knowledge
traditions which she embodies, despite the continued exclusion of such knowledge practices within con-
temporary post-apartheid pedagogy.

Keywords: decolonising pedagogy, transformative agency, post-apartheid pedagogy, indigenous knowl-
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Pesztome

Konrekcr 1 akTyaapHOCTh. B crarbe aHaM3upyeTcst COBpeMEHHaAs [eIaroriKa B rmocTtanaprenickoit FOsxk-
HOIT AdpHKe 1 ee OCHOBHBIE UJI€N, KOTOPBIE TIPEJICTABJSIOT YUUTEe U YUeHUKOB KaK MaCCUBHBIX y4acT-
HUKOB, IIPOCTO CJAEAANMNX 3a YCTAHOBJICHHBIMU 3HAHWUAMUN 1 KOHIECHTIUAMU. STI/I 3HaHUA YaCTO OTOPBAaHbI
OT peaybHbIX YCIOBUIA, 1esieit 00ydeHnst U JIMYHBIX TOUCKOB CMBICJIOB caMiX yueHUKOB. Iless u runoresa.
Takoii 10IX0/1, KOTOPBIil OCHOBBIBAETCSI HA HEOOXOAUMOCTH TIPHCIIOCAOINBATHCS K CYIIECTBYIONIUM MO/Ie-
JISIM 1 [IPABIJIAM, He CIIOCOOCTBYET Pa3BUTHIO 3HAHUIT, CBSIBAHHbIX C y4aCTHEM B OOIIECTBEHHBIX TPAKTUKAX
n q)OpMI/IpOBaHI/IeM JIMYHON NACHTNYHOCTU. uapiMu CJIOBaMM, I1e/IarOTUKa, KOTOpadA OCHOBaHa Ha KOJIOHW-
AJIbHBIX B3IVIA/1aX 1 3aMKHYTBIX B CBOUX MPEACTABJICHUAX 3HAHUAX, JTUITACT YICHUKOB 1N y‘{I/ITeﬂeﬁ ux ecre-
CTBEHHOI CHOCO6HOCTI/I 6I)ITI) AKTUBHBIMU YYaCTHUKAMU U IIO-HACTOAIIEMY BSaHMOHeﬁCTBOBaTb C OKpYyJKa-
1o1iiell peasibHOCTIO. Pesdyabrarsl. Takum 00paszom, PU UCIIOJIb30BAHUHU [IEKOJOHU3UPYIOIIETO TTOAX01a K
00y4eHmIO, YIEHNUI[A, KOTOPYIO YYUTEIb CUMTA MCITBITBIBAIOIIEN TPYIHOCTH B OOYYEHUH, [TPOSIBJISIET CBOU
3HAHUS Yepe3 JeHCTBUs 1 TeJio (Tesecbie 3Hanust )% BpBoapl. DT0 MOKA3bIBAET, YTO YUEHUIA OCITAPUBA-
eT ujled KOJIOHUAJIbHBIX CIIOCOOOB MBIIILIEHUs, KOTOPbIE JIeJKaT B OCHOBE COBPEMEHHOII 1e/IarOTUKU B T10-
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Introduction

Three decades after the post-1994 negotiated dem-
ocratic transformation from apartheid schooling and
society to a post-apartheid democratic dispensation,
pedagogy and schooling in South Africa more gener-
ally have remained largely untransformed — beyond the
usual surface-level veneer — changes that left deeper co-
lonial structures and ideological foundations essentially
unscathed. Instead, colonial and Western-centric epis-

temologies have progressively entrenched themselves
deep into the structure of pedagogy and schooling, with
the majority of students not performing at the level and
with the quality expected of a transformative society
that has just been emancipated from oppressive apart-
heid and colonial systems.

Post-apartheid pedagogy in South Africa, in its con-
temporary manifestations, is therefore deeply rooted
in colonial ideals, espousing Western hegemonic epis-
temologies and a world rendered hierarchical in its

2 TIpum. nepes.: Tenecunie 3nanus (embodied knowledge) monsiTie, cormacHo KOTOPOMY 3HaHUSI — 3TO HE TOJBKO TEOPUM U YMCTBEHHbIE
W7IeN, HO 1 TO, YTO CBS3AHO C HAIIMM JIMYHBIM OIIBITOM, ONLYIIEHIAMI 1 TeM, KaK Hallle TeI0 B3aNMO/IeICTBYeT ¢ OKPY’KaloINM MIPOM. DTOT MO/~
X0/ FOBOPUT O TOM, YTO Mbl YUHUMCsI Uepe3 [IPAKTHYeCKIe eHCTBUS U JIMYHbIIL OIIBIT, [I0Ka3bIBas, KAK TEJIO IOMOTaeT HaM IOHMMATb 1 BOCIIPUHU-
MaTh OKPY’KaIOILYI0 PeasbHOCTDh. KOHIIEMIHs TelleCHBIX 3HAaHWI ocTiapuBaeT ycTapeBIiiee IPeCTaBIeHne O TOM, 9TO Pa3yM 1 TeJI0 — 3TO Pa3HbIe
BEIIH, ¥ TTIO{YEPKUBAET, YTO BOCIIPUSATHE TEJIOM BaXKHO /IS TOTO, YTOObI PA3BUBATH HAIIM 3HAHUST 1 HABBIKHL.
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racialized implications. By espousing methodological
individualism, students’ needs, interests, and goals are
disregarded, and students’ creativity and personal sense
are denied. Consequently, teachers resort to mechani-
cally connecting knowledge to their students’ subjec-
tive experiences.

Therefore, the norms of Eurocentric epistemologies
and associated orthodoxies were rendered logical and in-
dispensable for the socioeconomic success and survival
of post-colonial societies. For example, in arguing for the
organization of contemporary post-apartheid pedagogy,
the review committee stated that: “What we need to
provide is a clear statement of the ‘powerful knowledge’
(Young, 2007) that offers better learning, life, and work
opportunities for learners — especially for teachers who
have been dispossessed in the past, who are insecure in
the present, and uncertain of the future. Certainty and
specificity about what to teach and how to teach it will
help restore confidence and stability in the system and
enhance the learning opportunities we provide for our
students” (Department of Education, 2009, p. 62).

The idea of neutral, value-free, universal knowl-
edge — ‘powerful’ in itself — is often presented as a ready
solution to prevailing socioeconomic needs of societies.
Contemporary interpretations of Vygotsky’s framework
have also adopted such assumptions rooted in the idea
of a historical telos. As Jones (2021) has argued, despite
the crucial emancipatory goals underpinning Vygotsky’s
theory — such as progress — the idea cannot escape scru-
tiny within the context of decolonization of knowledge
and pedagogy. Jones (2021), however, admits that Vy-
gotsky continuously revised his theory until his untime-
ly death in 1934. Such revisions remain relevant today
as a way to counter coercive models and interpretations
that promote colonial domination and control — and
thereby deny the validity and legitimacy of local indig-
enous knowledge and traditions.

Theoretical basis

In proposing a form of pedagogy for post-apartheid
schooling, Miller (1984), for example, argues that peda-
gogy must engender, on the part of African children,
Western culture and thought processes. Further, to
this end, Miller (1984) argues — in contradistinction to
Cole’s (1996) position regarding the pedagogy of minor-
ity students in the American context — that models of
schooling based on cultural relativism could, unfortu-
nately, reproduce the same inequalities that apartheid
schooling had produced. That is, Miller (1984) argues
against a model of schooling that caters to cultural diver-
sity vis- -vis African students, as this, in his view, would
inevitably result in what he termed “cultural zoos.”
Such an approach, according to Miller (1984), would
further lock African students into their cultural milieus
and thereby restrict their conceptual capacity for suc-
cessful learning and development — similar to what had
been the case under the discredited apartheid schooling
(Miller, 1984; Matusov, 2008).

138

In a similar vein, Van Vlaenderen (1999) reports that
African students in her study demonstrated knowledge
assumptions, concepts, and problem-solving approaches
involving the perception of knowledge as ‘situationally
bound,” emphasizing ‘reciprocal interdependence with
others,” and foregrounding ‘social harmony.” At the same
time, these students assumed an inherent connectedness
between ‘cognitive and affective aspects’ of knowledge
(Van Vlaenderen, 1999, pp. 172 — 173). As a result,
Van Vlaenderen (1999) concludes that these young
people perceived the process of solving problems as pre-
dominantly interpersonal. That is, according to Van
Vlaenderen (1999), the students perceived knowledge
and truth as not absolute and not independent of those
who defined them. Therefore, Van Vlaenderen (1999)
suggests that these students need assistance in relin-
quishing their culturally constrained ways of thinking
and problem-solving and should be provided with more
effective cultural tools for competing on the global stage.

Similar calls for African students to abandon their cul-
ture and traditions of knowledge and language practices
in favor of Western epistemologies and worldviews have
continued from the early days of post-apartheid school-
ing and society in South Africa into the current decade
of student decolonial movements such as #RhodesMust-
Fall and #FeesMustFall (see Hardman, 2024; Griffiths,
2019; Jansen, 2017; 2019). Strong reactions to calls for
decolonizing pedagogy — which have spread into an in-
ternational movement spanning South Africa, the United
Kingdom, and many other countries — were unfortunate-
ly met with strong critiques and skepticism. For example,
Jansen (2019) argues that calls for decolonization amount
to ‘retrogressive nativism’ and a ‘retreat to indigenization’
(Jansen, 2017, p. 167; 2019, p. 62; Griffiths, 2019, p. 6).
Griffiths (2019) also supports this view by arguing that
such calls resemble “narrow,” ‘essentialist,” and ‘isolatory
practices,’ instead of representing a “genuine decoloniza-
tion” agenda. According to Griffiths (2019), in agreement
with Mbebe (2016), genuine decolonization requires ‘an
active reckoning with the forces of globalization’ that in-
volves ‘the acceptance of the Humboldtian University in
the global South’ (Griffiths, 2019, p. 6).

Nonetheless, in contradistinction to the sceptical pos-
ture of mainstream commentaries within South African
scholarship, Hardman (2024) argues from a Vygotskian
interpretive framework for a pedagogy that includes the
voice of the previously marginalized in a pedagogical de-
velopmental space where a culturally more competent
other (the teacher) guides the student towards the co-
construction of meaning as a mechanism for decolonial
pedagogy. However, Hardman proposes that such an
approach fails because pedagogy is political and requires
political will to shift the structures that have existed for
centuries. Consequently, Hardman (2024) advocates a
Kierkegaardian leap of faith involving critical engage-
ment with the colonial canon and its pedagogical basis.
Such engagement would, for example, involve re-evalu-
ating how teachers teach, prioritizing the kind of knowl-
edge that students need to navigate the 21st century
(Hardman, 2024, p. 156).
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Indeed, there is an unmistakable need to shift the
paradigm regarding the contemporary post-apartheid
approach to pedagogy in South Africa. However, it re-
mains unclear whether this shift should be merely a
corrective action based on a simple review of prevailing
methods and their associated knowledge assumptions.
This is especially critical given the current approach to
pedagogy, which tends to favor solipsistic and mentalist
approaches that position both students and teachers as
passive participants who have no will or agency to re-
alize their history and create their desired future — en-
acting goals and interests — and thereby transforming
society and themselves.

Therefore, it is essential to address the erosion of
agency among students and teachers — including the
development of students’ self-identity — by challenging
the myths of the Western canon and associated ortho-
doxies that render culturally situated knowledge and
community practices irrelevant and personal sense insig-
nificant. These myths require thorough debunking once
and for all. At the same time, a decolonizing approach to
pedagogy should be premised on the philosophical cen-
trality of activism and on students’ and teachers’ agency
as the foundation for a pedagogy based on learning-by-
doing — or performative pedagogy — rather than merely
epistemic approaches that promote solipsism and objec-
tivist methodologies.

Loss of agency and conflict of motives

Van Oers (2015) reports a similar consequence of
pedagogy regarding conflict of motives and loss of agency
on the part of teachers and their students within Dutch
primary schooling. Owing to the neo-liberal reform pro-
gramme in the Netherlands, teachers and their students
found themselves in the deep end of a fixed curriculum
model, premised on the idea of “school as an economic
production factor.” Within the context of neoliberal
schooling, teachers and students are rendered passive
participants without agency, and students’ ability to
make sense of problem situations by relating knowledge
to personal motives is compromised (van Oers, 2015,
p. 20). The demands for teachers and students to follow
strict procedures, prescribed methodologies, and pre-
established routines — in line with the fixed curriculum
model — inevitably lead to conflicts of interest on the
part of teachers and students vis- -vis the enactment of
personal sense and agency.

The fundamental problem with such neoliberal mod-
els of pedagogy, as van Oers (2015) contends, is that
they inevitably undermine the goals of fostering agency,
critical reflection, innovation, creativity, and social re-
sponsibility — especially by positing curriculum con-
tents and structures as neutral instruments that can be
implemented mechanically. As a consequence, concepts,
skills, and values become commodified, taking on objec-
tified meanings which, in turn, lead to alienation and
loss of agency and identity development. For van Oers
(2015), to overcome the negative effects of the commod-
ification of knowledge and the associated objectification
of meanings — vis- -vis teachers’ conflict of motives and
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their students’ ability to relate knowledge to personal
motives and make meaningful sense of problem situa-
tions — a play-based pedagogy for reinforcing agency
was introduced.

This “playfully formatted activities,” according to
van QOers (2015), become the “auxiliary means” or me-
diating tools for overcoming the assumption that peda-
gogy can be implemented with teachers merely serving
as mechanical links between subject matter knowledge
and concepts and students’ subjective experiences (van
Oers, 2015, p. 20). Consequently, according to van Oers
(2015), this model helped teachers act with agency and
be creative and innovative in their teaching — meaning-
fully connecting pedagogy to the needs and interests of
their students — while simultaneously fulfilling political
demands for transmitting objectified meanings within
the prescribed curriculum policy framework.

The logic of colonial legacies

For example, Enslin and Hedge (2023) have argued
that with the expansion of the colonial system, educa-
tion served as a de facto instrument of its legitimation
and validation, with schooling and knowledge in general
subjected to the evolving logic of colonial and neoliberal
ideologies. Knowledge — and education in particular —
served to justify and legitimize the logic of the colonial
world order, within its inherent injustices. At the same
time, the validity of indigenous cultures and the associ-
ated knowledge, practices, and traditions was systemati-
cally undermined. Therefore, knowledge was rendered
in the logic of colonial structures and their practices of
control and domination.

The unwarranted assumption about the inherent in-
feriority of culturally situated knowledge practices and
the associated indigenous knowledge traditions vis- -
vis Western epistemologies and worldview populations
needs to be challenged, and myths about the infallibility
of Western canons debunked. Stetsenko (2023), for ex-
ample, citing Newton (2009), presents a view debunking
the belief that the task of physics is to find out how na-
ture operates independently of our questions and meth-
odologies. This view is also supported by Popper’s (1994)
perspective that scientific knowledge is hypothetical or
conjectural. This view, undoubtedly, debunks the com-
mon assumption — and the associated politically expedi-
ent belief — that by following a ‘true’ scientific method
and adhering to Western canons of science, we are — in
some way — able to arrive at objective, neutral, value-
free data and facts, and an incontrovertible truth — once
and for all (Stetsenko, 2023).

Contemporary, post-apartheid pedagogy, in its fun-
damental organization, therefore embodies the ethos of
adaptation to the status quo of political quietism, in-
cluding associated coercive epistemologies premised on
assumptions of neutral, value-free, objective facts and
incontrovertible truth. Consequently, as in the case of
Young’s (2007) post-industrial UK context, goals of
post-apartheid schooling came to serve the economic
goal of securing employment and participation in free-
market economic activities. Therefore, post-apartheid
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schooling organized along neoliberal lines is envisioned
in instrumental terms with standardized assessment as
the regulatory mechanism for ensuring teacher account-
ability to authorities. With pedagogy defined in terms
of products — specialized disciplinary content — as op-
posed to process and quality engagement — knowledge
in contemporary post-apartheid schooling is organized
as a commodified product regulated essentially by stan-
dardized assessment procedures.

This approach prioritizes political goals of transmitting
culture and objectified meanings at the expense of mean-
ingful activities geared towards social transformation and
personal sense-making — including self-identity develop-
ment. In this pedagogical approach, students and teach-
ers are positioned as passive; meanwhile, teachers’ roles
are reduced to mechanically linking concepts to students’
subjective experiences. Consequently, rather than encour-
aging teachers and students to relate knowledge to their
personal circumstances, interests, and goals, contemporary
post-apartheid pedagogy advances a canonical view based
on pre-established procedures — orthodox ways of doing
things — as well as Western canonical knowledge reified
in concepts, methodologies, and procedures.

The point here is not to reject knowledge and science
outright — in a proverbial manner of throwing out the
baby with the bathwater. Rather, it is to sift sound peda-
gogy from coercive Western orthodoxies which — as
Cooper (2005) has argued — justify privileges through
rhetoric that claims scientific authority “to sell the idea
that historical inequities should be embraced as biologi-
cal inevitability” (quoted in Stetsenko, 2023, p. 30)

Centrality of activism and agency

Therefore, in forging a pedagogy premised on mor-
al and ethical commitment to a future-in-the-making
(Stetsenko, 2007), a future not deferred but unfolding
and enacted in the here-and-now of pedagogy that is re-
alized in — and through — agentic practices of teachers
and their students. Commitment to a future-oriented
pedagogy undoubtedly implies recognition of the his-
torical injustices of colonial and apartheid society and
schooling, while simultaneously committing to social
transformation, which is achieved through practices ori-
ented towards future possibilities involving what ‘ought
to be’ rather than ‘what is’ (Stetsenko, 2023; 2007).

Therefore, what is fundamental is that the organiza-
tion of such a decolonizing approach to pedagogy is not
based on the rational dimension of knowledge — ques-
tions of how knowledge is validated based on its truth
value. This approach has unfortunately characterized
hegemonic epistemologies, including contemporary
post-apartheid pedagogy, resulting in conflicts of motive
on the part of the majority of teachers whose activities
of teaching remain confined to the prescript of the fixed
curriculum structure. At the same time, this approach
denies students their potential for making sense of the
subject matter by relating knowledge to personal mo-
tives, interests, and goals.

On the contrary, post-apartheid pedagogy ought to
be organized in such a way that teachers and their stu-
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dents are not only positioned for passive adaptation —
fitting in and coping with established procedures, includ-
ing following putatively unalterable Western norms and
canons. Rather, post-apartheid pedagogy — premised
on ethical and political grounding and geared towards
emancipatory goals for society and schooling — should
prioritize providing cultural tools that enable students
and teachers to agentively take up and creatively employ
them in their quest to overcome the ethos of adaptation,
passivity, and neutrality — as well as the attendant solip-
sistic and contemplative epistemologies.

The cultural tools for achieving this profoundly
anti-colonial and anti-hegemonic standpoint, premised
on ubuntu ontology and proffering profound human in-
terconnectedness, social harmony, solidarity, care, and
togetherness, are embedded in culturally situated com-
munity practices embodied by students who carry these
practices and enact them as part of their learning and
development. This study therefore posits a pedagogy
premised on knowledge traditions and culturally situ-
ated community practices, which have historically been
excluded from mainstream pedagogy and continue to be
marginalized in contemporary post-apartheid pedagogy.
These practices, which range from indigenous knowl-
edge traditions and approaches to teaching and social-
ization practices in traditional forms of schooling, as well
as indigenous performance traditions such as storytell-
ing performances, dance, and song — all make up a vast
and intricate tapestry and a rich repository of didactic
approaches and methodologies.

The anti-colonial methodologies and approaches
herein proposed are therefore profoundly contradictory
to the ethos of adaptation to the status quo, including
the values of acquiescing to coercive epistemologies that
promote hierarchical and racialized social structures and
educational outcomes. That is, the political ideology of
an isolated individual who develops in total isolation
from others — in competition with — and in complete
alienation from — society and culture is superseded by
the ideology of agentic contribution to social transfor-
mation and self-development. The decolonizing ap-
proach to pedagogy emphasizes the ethos of agentive
contribution as opposed to passivity and political qui-
etism, as well as collective community practices geared
towards social transformation, self-realization, and iden-
tity development.

Consequently, there is a convergence of ethical-polit-
ical and ontological issues in the decolonizing approach
to pedagogy postulated herein. The process can be un-
derstood as presupposing what Stetsenko (2020a&b) has
named a forward-looking activism — an activism that is
profoundly purposive, with future-oriented actions that
are inherently ethical and geared towards changing the
world given a sought-after future. That is, as Stetsenko
(2020a&b) argues, it is impossible to imagine a possible
future without locating ourselves in its present instan-
tiations — and consequently, equally impossible to situ-
ate ourselves in the present and its history unless we can
imagine its future and simultaneously commit to creat-
ing it, thereby bringing this future into being.
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Results

Muthivhi (2025, forthcoming) provides a detailed
account of a non-epistemological, decolonizing ap-
proach to knowledge and pedagogy grounded in cultur-
ally situated community practices and knowledge tradi-
tions embodied by students and enacted in the course
of their everyday activities. In this discussion, examples
of culturally situated practices such as traditional per-
formances, storytelling traditions, etc., are presented,
and their implications for promoting the ethos of agentic
contribution to collective social practices and self-iden-
tity development are explained. In this performance of
culturally situated knowledge practices, students learn
about communal values such as responsibility for each
other, collaboration, accountability, and caring for each
other and the environment — including a worldview-
level assumption about personhood — the self and the
other — as profound interconnectedness phenomena.

Bele’s enactment of embodied knowledge practices

In this account, an instance of a ten-year-old girl,
Bele (pseudonym used), is described. Bele, a sixth-grade
learner in a primary school in Sibasa, northern South
Africa, was observed showing a demonstrable lack of
confidence in the written task the class was completing.
Contrary to the openness with which many of her coun-
terparts showed their work and confidently discussed it,
Bele avoided what could potentially be an embarrass-
ing situation for her by hiding her work from view and
shying away from discussing it with the researcher. The
teacher, explaining what seemed like an odd situation,
told the researcher that Bele was a slow learner who had
already been referred to authorities for a specialist inter-
vention program.

However, to my surprise, after I had finished my ob-
servation and was about to leave the classroom at the
stroke of the bell for midday break, Bele drew my atten-
tion, calling me ‘teacher,” and indicating that she wanted
to dance for me. Before T could acknowledge her, a cho-
rus of voices from her peers joined her in complimenting
her and urging me to observe her performance as well. T
was amused by the offer and expressed how honoured T
was. There was a sense of great anticipation among Bele’s
peers as she went to the front of the classroom and began
her performance. Unlike her prior withdrawn self during
the written task — marked by an unmistakable sense of
insecurity — Bele now exuded confidence and self-as-
surance. With her peers applauding, Bele performed an
intricate traditional dance of tshigombela, with elegant
movements of legs and hands — occasionally jumping and
stomping ground with both feet while hands were grace-
fully thrown up and down and front and back; sometimes
one hand landed on her back while the other stretched out
in front. After the performance, Bele elegantly performed
the traditional u losha tribute, connecting seamlessly with
her audience, who responded with cheers of joy and ex-
pressions of gratification. I was genuinely impressed and
joined in acknowledging the masterful skill displayed in
these elegant and graceful routines.
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Immediately after this event, the teacher, who had
just informed me a little earlier during the written task
that Bele had a learning difficulty, which had already
been reported to the authorities, approached me to ex-
plain that the girl was in fact the best performer in the
whole school. He further explained that Bele came from
a traditionally oriented family background and was
therefore extremely talented in traditional performanc-
es. Bele was therefore also responsible for teaching other
students and the teachers in the school, and their school
was rated one of the best among the schools in tradition-
al performances in the whole region. I was certainly most
disconcerted by the revelation of this patently self-con-
tradictory situation, vis- -vis Bele’s learning and devel-
opment within a schooling system that only prioritises
fixed curriculum products, objectified meanings, and
abstract, mentalist approaches. Such approaches, unfor-
tunately, deny students their inherent abilities to relate
knowledge to personal motives and make meaningful
sense of problem situations.

Discussion

Performatory pedagogy: a process

of knowing-through-doing

Therefore, knowledge, according to this approach,
becomes possible within the framework of students and
their teachers’ commitments and identifications with
possible futures. That is, the ethical dimension of knowl-
edge — regarding what is good and what is bad, or what
is right and what is wrong — including decisions about
what to do next, framed within the imagined goals of a
sought-after future — undoubtedly grounds all action
possibilities. Consequently, projected future-oriented
goals — as imagined endpoints — define the entire dy-
namic process of human development as an agentic con-
tribution to collective social practices. As Stetsenko
(2020a) has proposed, it is this inherent human subjec-
tivity that arises as an activist process of committing to
a sought-after future. As Stetsenko (2020a) has argued,
this commitment to a sought-after future:

[...] position us to see what is through the prism of
how the present situations and conditions came to be
and, also, in light of the imagined and sought-after fu-
ture, of what we believe ought to be. Thus, the historic-
ity and situativity of knowledge are ascertained along-
side the focus on its ineluctable fusion with an activist
future-oriented stance. An endpoint defines the whole
dynamics of human development and society, of know-
ing-being-doing; without and endpoint (albeit flexible
and ever-changing, like a horizon that shifts with every
step we make), it is impossible to move forward, to move
at all (Stetsenko, 20204, p. 9, emphasis in original).

Muthivhi (2021) describes a pedagogy enacted by a
teacher at a primary school in the northern part of South
Africa, deliberately envisaging a transformative future
that is different from her and her students’ prevailing
conditions of resource scarcity, socioeconomic disad-
vantage, and the constraining neocolonial and neoliberal
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pedagogy that systematically excludes and marginalizes
culturally situated community practices and indigenous
knowledge traditions as inappropriate for the purposes
of formal schooling. With a commitment to the goals
of social transformation and identity development, this
teacher employed culturally situated community prac-
tices and indigenous knowledge traditions — engaging
her students in traditional performances, exploring their
local conditions, analyzing the sociopolitical and histori-
cal factors that explain those conditions, and also posit-
ing pathways for their transformation.

The decolonizing approach herein proposed is ground-
ed in the ethos of collective community practices, revealed
in and through culturally situated knowledge traditions
and community practices embodied by students who en-
act such knowledge practices and traditions as historically
relevant, contextually meaningful, and personally signifi-
cant activities of their learning and development. That is,
students in the vast majority of South African classrooms
who have, unfortunately, been denied the opportunity to
enact their embodied culturally situated knowledge prac-
tices — and hence, self-identity development — come to
realize the relevance of their socio-political and cultural-
historical context and the associated knowledge practic-
es to their learning and development. At the same time,
teachers who have been equally compelled to mechani-
cally link curriculum products — objectified meanings in
the form of concepts, ideas, and facts — to their students’
subjective experiences overcome the alienating effect of
objectified meanings.

That is, teachers begin to perceive curriculum con-
tents through the prism of their students’ culturally sit-
uated knowledge practices, guiding them as they enact
the meanings embedded in their embodied knowledge
practices and thereby experiencing knowledge as it is
revealed in and through culturally situated practices.
Therefore, knowledge is revealed in the process of trans-
formation from embodied practices into concepts mani-
fested in — and through — the process of inquiry; it is not
static, reified curriculum products or concepts frozen in
time, immutable and fixed once and for all. Instead, stu-
dents are guided through critical exploratory activities
embedded in their culturally situated knowledge prac-
tices and enacted through performative activities geared
towards critically exploring knowledge and concepts
during their process of transformation.

This process, as Vianna and Stetsenko (2011) have
argued, can be understood as an agentic process of col-
lective contribution to communal practices and simul-
taneously as a process of active recreation of cultural
tools vis- -vis their application as tools of meaningful
quest and, therefore, identity development. The per-
spective, therefore, simultaneously links processes situ-
ated in communal practices to students’ forward-looking
and future-oriented activist practices of social transfor-
mation. In their connection to pedagogy, these future-
oriented, forward-looking activist practices of identity
development are therefore viewed not merely as an out-
come of teaching and learning but as the very substance
and fabric of pedagogy, and the vehicle through which a
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culturally situated, decolonizing approach to pedagogy
can be realized.

According to this view, knowledge is transformed both
by teachers and their students into tools for social trans-
formation and self-realization — and, simultaneously, as
a tool for the meaningful pursuit of self-identity develop-
ment. Therefore, pedagogy grounded in an ethos of agen-
tive contribution to social transformation and identity
development demands that teachers and students take
charge of the process of teaching and learning and thereby
transform knowledge — and their pedagogy — through an
active recreation of cultural tools as an enactment of their
envisioned future and identity development.

In this approach, therefore, the notion of identity
development is severed from the assumptions of dif-
ference, separation, and opposition — such as those
entailed in the postulation of racial segregation and
tribal-ethnic ideologies that historically underpinned
colonial and apartheid regimes in South Africa. On the
contrary, identity development in the transformative
worldview — grounded in values of solidarity, care,
and responsibility — emphasizes the positive ethos of
care, solidarity, responsibility, and accountability. The
values of the common good; ubuntu — postulating pro-
found human interconnectedness; justice; and equity
are privileged over the values of self-contained individ-
ualism, pernicious competition, and various forms of di-
chotomies and antagonisms — such as those manifested
in tragic concepts and associated practices related to
dogmas like racial segregation, slavery, ethnicity, gen-
der, religion — and various other incarnations of neo-
colonial and neoliberal regimes that are at the core of
many contemporary tragedies: apartheid doctrines, fas-
cism, genocides — and many other calamities affecting
our societies today.

Conclusion

Vygotsky’s framework, including its contemporary
post-Vygotskian extensions, offers important meth-
odological and theoretical tools for interrogating con-
temporary post-apartheid pedagogy and its underlying
epistemological foundations. That is, this framework —
in its extensive — and still growing — expansions and
elaborations — offers new insights into possible research
trajectories geared toward uncovering neocolonial and
neoliberal practices and approaches that promote forms
of rationality and objectivity which continue to dimin-
ish and deny the legitimacy and validity of culturally
situated knowledge practices and traditions under the
guise of neutrality and objectivity.

Indeed, the epistemic postulation of knowledge based
solely on its rationality and validity — at the expense of
its ethical grounding within contemporary post-apart-
heid pedagogy in South Africa — raises critical questions
about the fairness and impartiality of such an approach.
An approach to pedagogy conceived in such unjust and
inherently discriminatory ways — premised on quaint
colonial assumptions and ingrained hegemonic preju-
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dices — only perpetuates centuries-old stereotypes and
self-fulfilling prophesies of putatively inherent deficien-
cies of non-Western cultures and knowledge traditions.
Consequently, this affects the learning and developmen-
tal trajectories of students from such cultures within
Western-dominated systems of schooling, such as those
in contemporary post-apartheid education.
Consequently, the present analysis of the realities
of this form of schooling and pedagogy — including
its underlying epistemologies — rather than seeking
to propose another fixed and dogmatic approach to
pedagogy, posits an approach that grounds knowledge
not solely and exclusively on epistemic issues at the
expense of the ethical dimensions of knowledge, and
addresses questions about how knowledge — and peda-
gogy — could or ought to be organized in ways that
are fair and just for communities and students from
non-Western and especially African cultural and com-
munity backgrounds. This is not necessarily a call for
‘retrogressive nativism’ or ‘narrowly conceived rela-
tivism,” as some critics of decolonizing approaches to
pedagogy have charged, but rather a just call for fair
implementation and enactment of pedagogy that dis-
penses with the persistent myths promoted by neo-
colonial and neoliberal epistemologies — premised on
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Abstract

This article presents the Brincadas-COLINA project, a Brazilian educational initiative that emerges at the
intersection of geopolitical changes and epistemic reconfigurations in BRICS+ societies. Based on the prin-
ciples of engaged multiliteracy, curriculum de-encapsulation, and Insurgent Pedagogy!, the project brings
together children, educators, and families from quilombola, indigenous, and urban periphery communities
in collective learning experiences. In this article, we focus on the first Brincadas session in 2023. Data were
analyzed through videos, photos, interviews, artistic productions, and collaborative reflections. Data analy-
sis was carried out through critical reflection actions: describe, inform, confront, and reconstruct (Smyth,
1989). The results demonstrate how artistic, dialogical, and embodied activities allowed participants to
resignify ethical-political suffering and exercise collective agency. By situating Brincadas within broader
pedagogical movements in the Global South, this study contributes to theorizing education as a tool and
outcome for social and epistemic justice.
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Pestome

Crarbs pacckaspiBaetr 0 npoekre Brincadas-COLINA — 6pasuibckoii 06pa3oBaTe/ibHONM MHUIMATHBE,
KOTOpPasi BO3HUKJIA B YCJOBUSIX U3MEHEHUN MUPOBOIl IOJUTUKU ¥ HOBBIX MOJXOI0B K 00yYEHUIO B CTPa-
Hax BRICS+. Brincadas-COLINA ocHOBaH Ha MIPUHIIUIIAX AKTUBHOTO 00YY€eHUst Yepes MyJIbTUMeIUTHbIE
CPEIICTBA, TIEPEOCMbICIeH s y4eOHBIX MPOrPaMM, a TAKKE Ha WMIesX MITEKHOI meparoruku’. B npoexre
YYACTBYIOT JIETH, YIUTEJISI U CEMbU U3 OOIIMH KUIOMO0JI0, KOPEHHBIX 1 FOPOJCKUX GEHBIX PAHOHOB, KOTO-
pBIe BMeCTe yJaTcs U JIeJISITCS ONBITOM. B cTaThe OMICBIBAaETCS TIepBast cecCHst 3TOro mpoekTa B 2023 rogy.
Jl7ist anasmi3a MCmoIb30BaINCh Bieo, (hoTorpadun, MHTEPBBIO, XyA0KECTBEHHbIE PAOOTHI M COBMECTHDIE
PasMBIIJIEHUS] YIaCTHUKOB. AHAJIN3 MPOBOJMIICS B YETBIPE IAra: OIMMCAHUE CUTYAIlMH, [1PEIOCTaBICHIE
undopmarmu, obeyskaenue npobiieM U mouck perenuii (o Meropuke Smyth). PesyibTaTsl I0Ka3bIBAIOT,
YTO XyIOKECTBEHHBIE ¥ [[MAJIOTOBbIE AKTUBHOCTH IIOMOTJIM YYaCTHUKAM IEPEOCMBICJIUTD CBOIO GOJIb, BbI-
3BAHHYIO HECTIPABEIMBOCTBIO, M OOPECTH CUIY JIJIsl COBMECTHBIX JieficTBuil. MccsenoBanue moKkas3biBaer,
KaK TaKue MO/IXO/IbI 1 TIPOEKTHI MOTYT CITOCOOCTBOBATH PA3BUTHIO 00pa30BaHNsI KAK MHCTPYMEHTA U PE3YJIb-
TaTa COIUAJIBbHON ¥ ATIMCTEMUYECKON CIIPABEJINBOCTH.

Kantoueswte crosa: Brincadas, urpossie npakruku, BPYMIKC+, akTiuBHas MyJIbTUTPAMOTHOCTb, IEKOHCTPYK-
1¥st y4eOHOI TPOrPaMMbl, ITHYECKO-TTOJIUTHIECKIE CTPAIAHUST

Dunancuposanue. Vccnenosanue ObLIO TOAAEPKAHO BPasuibCKUM HAIMOHATBHBIM COBETOM 110 HAYYHBIM U TEXHO-
gorndeckuM paspaborkam (CNPq), Koopaunanueil 1o moBbiennio KBaauduKaum KaJpoB BbICHIEro 06pasoBarust
(CAPES) n HanmoHasnpHO# 1IporpaMMbl 110 TIPEIOCTABICHUIO CTUIICH/N [T HAYaJIbHOI e/[arOrnYecKoil MPakTHKN
(PIPEq/PUC-SP).

BuiarogapHocTi. ABTOPBI BBIPasKAIOT OJIar0JIAPHOCTD CTY/IEHTAM, TIEJIArOTaM U COOOIIECTBAM, YUYaCTBOBABIIKMM B [IPOCKTE
Brincadas, ubst ak THBHOCTb ClI€JTa/Ia BOSMOKHBIM TIPOBEJIEHIE ITOTO MCCTIe0BaHust. Mbl Takke GIarofapum 3a mojiepik-
Ky IManckuii karosmueckuit yausepceurter Can-ITayay (PUC-SP), B 0coO6eHHOCTH MBI IPU3HATEIBHBI YIACTHUKAM €T0
HCCJIeJIOBATEILCKUX U IIPOCBETUTEILCKUX [TPOTPAMM.

Ilnsa wuruposanus: Jiubepamn, @.K., Jlemoc, M., Mogecro-Cappa, JLK. (2025). MaATexHast megarornka u mMpoOEKT
«Wrposas 6purana» (Brincadas): urpa, areatHocts 1 TpanchopMmaius B KOHTeKCTe obpaszosatus ctpad BPYTKCH+.

Kynvmypno-ucmopuuecxas ncuxonozus, 21(3), 145—155. https://doi.org/10.17759 /chp.2025210313

Introduction

In recent decades, BRICS countries — Brazil, Russia,
India, China, and South Africa — have gained increas-
ing relevance in shaping global educational agendas. To-
gether, they account for more than 40% of the world’s
population and nearly a quarter of global GDP (IMF,
2023). Their education systems have expanded rapidly,
with improved access to primary education, rising en-
rollment in secondary and tertiary levels, and growing
participation in transnational initiatives (UNESCO,
2014; Gupta, 2017). However, this quantitative progress

reveals persistent structural contradictions. Educational
inequalities remain stark, quality is uneven, and policies
often fail to reflect the sociocultural realities of margin-
alized populations (Wolhuter, 2023).

The recent expansion into BRICS+, incorporating
countries such as Egypt, Ethiopia, Iran, Saudi Arabia,
and the United Arab Emirates, has added layers of geo-
political and cultural complexity. These countries bring
diverse educational histories, infrastructures, and social
challenges. Although this enlargement may strengthen
South-South cooperation, it also intensifies the chal-
lenge of developing educational policies that are both in-

2 Marexnas neparoruka (Insurgent Pedagogy) — 1o TepmuH, OmuchBaonuii 06pa3oBaTeIbHbIil MOAX0/, KOTOPbIil MPOTUBOCTOUT TPajIU-
[[IOHHBIM, ABTOPUTAPHBIM HJIH MOIABISIONIIM MeToaM o0yuenust. OH OpPHEHTUPOBAH Ha PA3BUTHE KPUTHYECKOTO MBIIIEHUST, COTPOTUBIIEHITE
COIMAJIBHOI U TTOJUTHYECKOI HECIPABE/INBOCTH, & TAKXKe HAa aKTUBHOE BOBJICYEHHE YUAIINXCS B IIPOIECC CO3/[AHUS 3HAHMI 1 OCYIIECTBIIECHIE

COIMANILHBIX TIPe0OpasoBaHuil (IPUM. IIEPEBOAUNKA).
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clusive and responsive to contexts marked by inequality
and historical injustice.

Reports on BRICS educational systems emphasize
the uneven distribution of progress. Gupta (2017) notes
that despite improvements, India and South Africa still
struggle with gender parity and equitable access, whereas
Brazil and Russia stand out for their relative investment
in public education. A UNESCO (2014) urges alignment
across education levels, as a tool for both economic growth
and social justice. More recently, Wolhuter (2023) points
to the exacerbation of existing disparities during the CO-
VID-19 pandemic, especially among marginalized com-
munities, and highlights the need for systems that pro-
mote inclusion, resilience, and flexibility — objectives that
remain distant in many BRICS+ contexts.

These disparities are further illustrated in Table 1,
which summarizes key educational indicators across
the five original BRICS countries — Brazil, Russia, In-
dia, China, and South Africa. The comparison includes
models, literacy rates, and education investment. These
figures highlight how uneven policy implementation,
structural investments, and historical legacies contin-
ue to shape educational outcomes. For instance, while
South Africa shows the highest percentage of GDP in-
vested in education, it still faces the effects of apart-
heid’s legacy in its hybrid model. India, with the lowest
literacy rate, struggles to reconcile rapid economic de-
velopment with inclusive access. Brazil stands out for
investment levels, yet continues to reproduce inequali-
ties through under-resourced schools, particularly in
peripheral regions.

Romariz (2019) argues that educational inequality in
BRICS countries results from stratified school systems,
low investment in human capital, and limited access to
quality education. In Brazil, despite legal guarantees and
urban expansion, regional disparities persist, and public
schooling often reproduces silencing and symbolic vio-
lence.

This aligns with the concept of ethical-political suf-
fering (Sawaia, Strappazzon, & Maheirie, 2022), a struc-
tural form of pain rooted in the denial of one’s capacity
to act and transform lived conditions. Rather than fos-
tering liberation, schools frequently reinforce confor-
mity and exclusion.

Han’s (2015) notion of the performance society in-
tensifies this suffering: freedom is reframed as obligation,

and individuals internalize the imperative to self-opti-
mize, interpreting failure as personal fault. Education
becomes a site of anxiety, self-surveillance, and affective
depletion.

Souza’s (2019) concept of precarious habitus ex-
pands this critique by showing how racialized and work-
ing-class populations in Brazil internalize feelings of
inferiority and fatalism. Instead of disrupting this logic,
schools often reproduce it through rigid assessments and
neoliberal standards of success.

Against this backdrop, the Brincadas-COLINA Proj-
ect emerges as a counter-narrative. Developed in pe-
ripheral communities in Sdo Paulo, it engages children,
educators, and families in insurgent acts of play, story-
telling, ecological exploration, and collective meaning-
making grounded in Freirean pedagogy (Freire, 1970),
cultural-historical theory (Vygotsky, 1997), and a trans-
formative activist stance (Stetsenko, 2023).

This article investigates how the first Brincada of
2023 operates as a transformative pedagogical practice
within the BRICS+ educational context. Through en-
gaged multiliteracies and curriculum de-encapsulation,
it explores how collaborative, dialogical, and multimod-
al practices confront structural injustices and reclaim
agency, resistance, and emancipatory educational fu-
tures in the Global South.

Ethical-political suffering, the performance
society, and the precarious habitus

This section deepens the analysis of educational ex-
clusion and resistance in Brazil, whose contradictions
mirror broader BRICS+ tensions. It connects theoreti-
cal concepts like ethical-political suffering, precarious
habitus, and the performance society to the lived reali-
ties of students and educators, situating Brazil within
global debates on neoliberalism, symbolic violence, and
affective economies in education.

In Brazil, exclusion is ontological and political. Eth-
ical-political suffering (Sawaia et al., 2022) describes
the systemic denial of one’s power to act and transform
reality — a structural effect of domination that erodes
voice, agency, and belonging. This suffering is exacer-
bated by neoliberal reforms that dismantle collective
bonds and promote self-management disguised as free-

Table 1
Key educational indicators in BRICS countries
Aspect Brazil Russia India China South Africa

Educational model Federal, decentra- | Centralized with | Mixed, private Centralized, national | Hybrid, legacy of

lized state control influence goals apartheid
Compulsory education | Ages 4—17 Ages 6—17 Ages 6—14 Ages 6—15 Ages 7—15
Literacy rate ~94% ~99,7% ~78% ~96,8% ~87%
Internationalization Limited, with fun- | High scientific ou- | Growing, with Leader in academic | Increasing

ding challenges | tput, low mobility |focus on IT and mobility and scho- | efforts, but still

medicine larships limited

Education investment ~5,9% ~3,8% ~3,0% ~4,0% ~6,2%
(% of GDP)
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dom, aligning with Han’s (2015) concept of the perfor-
mance society. In this context, schools shift from spaces
of emancipation to arenas of competition, docility, and
burnout.

Han clarifies the emotional economy of schooling:
autonomy masks coercion; success and failure are in-
ternalized as personal responsibility. Education be-
comes a site of permanent assessment, where creativ-
ity and play are marginalized. Crucially, this regime
overlays deep racial and economic inequalities. Souza’s
(2019) precarious habitus demonstrate how Brazil’s
working vulnerable internalize inferiority, forming dis-
positions of exclusion and fatalism. Schools often rein-
force this symbolic violence by demanding neoliberal
performances from students denied basic recognition
and stability.

This contradiction, between the call for autonomy
and the reality of exclusion, results in subjective disin-
tegration. Students and teachers are encouraged to see
themselves as agents yet constantly reminded of their
conditional worth. Ethical-political suffering thus be-
comes both a diagnosis and a call to restore collective
agency and reimagine education.

These dynamics intersect with Mbembe’s (2018)
necropolitics and generate a necroeducation (Liberali,
2020) in Brazil: a system that disciplines some bod-
ies while erasing others, valuing merit over collective
survival. Despite formal schooling, symbolic and mate-
rial violence persist. In this context, concepts like per-
formance society (Han, 2015) and precarious habitus
(Souza, 2019) become operative logics rather than de-
scriptors.

This system normalizes abandonment: overbur-
dened teachers (Amaral, Meaney & Lemos, 2024), dis-
connected poor and Black students (Toquet o, 2024),
and silenced LGBTQIA+ learners (Fiorotti, 2024) are
symptoms of structural design. Garrido (2024) names
this the necrocurriculum, which erases Black, Indig-
enous, and popular epistemologies. Soares (2024) and
Oliveira (2024) show how Deaf Indigenous students
and sign language educators are excluded from curricu-
lum, and from recognition.

Here, exhaustion is racialized, gendered, and classed.
Meritocratic ideals mask necropolitical exclusion. Yet
resistance persists. The Brincadas Project (Liberali &
Carrijo, 2024; Modesto, Diegues & Tiso, 2024) offers a
powerful response through collective play, memory, and
imagination. At CIEJA Perus I, educators addressed ba-
sic needs and restructured learning amid policy neglect
(Fialho et al., 2024). Dantas (2024) calls for curricular
representation of marginalized communities, Garrido
(2024) advocates for a curriculum of life grounded in
care and resistance.

These initiatives challenge the pedagogy of death and
point to insurgent alternatives for the BRICS+ educa-
tional landscape. In a world marked by global inequalities,
the task is to dismantle the architectures of exhaustion
that define who learn, who rests, and who is left behind.
Brazil reveals the workings of necroeducation and the po-
tential of insurgent pedagogies (Liberali, 2020).
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A transformative insurgent pedagogy
for BRICS+ education

This section outlines an insurgent pedagogy respond-
ing to ethical-political suffering, necroeducation, and
neoliberal subjectivation. Drawing from critical peda-
gogy, cultural-historical theory, and decolonial thought,
it proposes learning as co-authorship and resistance, to
confront symbolic violence in BRICS+ systems.

Transformative pedagogy, under conditions of struc-
tural exclusion and exhaustion, must center collective
agency, ethical engagement, and insurgent imagination.
This entails rethinking what is taught, how learning oc-
curs, and whose knowledge is legitimized. Freire (1967,
1970) and bell hooks (1994, 2008) insist on education as
a political practice of freedom grounded in love, commu-
nity, and dialogical participation. Love sustains critical
consciousness and cultivates solidarity.

Vygotsky (1933/1966) frames play as a symbolic
activity through which children exceed immediate con-
ditions and imagine new realities. Symbolic transforma-
tion begins in early development and continues through
collective world-making. Stetsenko (2017) expands this
view by defining agency as an ethical stance that emerg-
es through shared action. Education, then, invites par-
ticipation in constructing new social orders rather than
adapting to existing ones.

These perspectives challenge dominant curricular
models that isolate school knowledge from lived expe-
rience. Engestrom (1991) names this disconnection as
curricular encapsulation, where learning centres on ab-
stract symbols rather than meaningful activity. Encap-
sulated schooling privileges routine and performance
while marginalizing relevance and agency.

Engestrom (1987; 2015) proposes expansive learn-
ing as an alternative: a process rooted in contradiction,
critical reflection, and the collective reorganization of
practice. More recently, Engestrom, Kajamaa, and Titz
(2023) introduced expansive de-encapsulation, empha-
sizing student-led projects that transcend institutional
and disciplinary boundaries.

Building on these concepts, Liberali (2023; 2025)
introduces curriculum de-encapsulation as both peda-
gogical and epistemic intervention. Curriculum is rede-
fined as a historically situated, dialogical activity sys-
tem, shaped by ethical and political engagement. Rather
than a fixed sequence of content, it becomes an open and
evolving space grounded in learners’ realities.

Curriculum de-encapsulation challenges hegemonic
hierarchies by including excluded voices and disman-
tling rigid structures. It integrates socially urgent con-
tent and affirms knowledge as a contested, lived, and co-
created process. Central to this is the notion of funds of
perezhivanie (Liberali et al., 2023), experiential resourc-
es formed through lived tensions and relational histories.
These resources, activated through language, image, and
memory, mediate agency and collective transformation.

Within this framework, the Brincadas Project takes
shape as insurgent pedagogy. Through collective play,
multimodal creation, and co-authored meaning-making,
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Brincadas enacts curriculum de-encapsulation. It creates
spaces of presence in contexts of symbolic erasure, where
play mediates educational justice and affective repair.
Liberali, Mazuchelli & Modesto-Sarra (2021) show how
these practices resist symbolic violence and affirm the
capacity to imagine different futures, especially among
racialized and LGBTQIA+ communities.

Curriculum de-encapsulation confronts performa-
tive, technocratic, and exclusionary models by grounding
education in relationality, plurality, and collective au-
thorship. In BRICS+ contexts shaped by inequality, this
insurgent pedagogy enables learners and educators to co-
create dignified, transformative educational realities.

Toward a transformative, insurgent pedagogy:
Brincadas and the de-encapsulation
of curriculum

Ethical-political suffering, precarious habitus, and
performative violence demand a reconfiguration of edu-
cation, especially in BRICS+ contexts of inequality and
epistemic erasure. Education, in these settings, must be-
come a critical, collective, and insurgent praxis oriented
toward justice and transformation.

Vygotsky (1933/1966) emphasizes imagination and
play as symbolic tools central to development and tran-
scendence. This symbolic capacity fuels the co-construc-
tion of alternative realities. Stetsenko (2017) expands
this by framing human development as collaborative
world-making: agency arises through ethically situated,
collective action to transform oppressive conditions.

In this dialogical and affective process, funds of per-
ezhivanie (Author et al., 2023) are activated, understood
as historically rooted emotional-intellectual resources
that mediate agency in contexts of constraint. They me-
diate the creation of new meanings and possibilities.

Within this framework, Liberali (2020, 2022) propos-
es engaged multiliteracy as a pedagogical stance that goes
beyond multimodal skills. Literacy is approached as tool-
and-result: a mediational process enabling ethical, critical,
and collective action. Rather than a technical skill, it be-
comes a practice of reading and transforming the world,
aligned with Freire’s (1970) emancipatory vision.

This orientation demands de-encapsulation of the cur-
riculum (Liberali et al., 2022), an opening of rigid disci-
plinary boundaries in favor of relational, problem-based
learning. A de-encapsulated curriculum is responsive to
learners’ experiences, valuing epistemic diversity and
collective inquiry over fixed content mastery. It centers
knowledge production in lived tension and situated ethics.

The Brincadas Project exemplifies this approach
through insurgent play, multimodality, and collabora-
tive authorship. Ecological walks, TikTok manifestos,
affective maps, and co-narration create spaces where
participants imagine and reconstruct their worlds.

Brincadas mobilizes life experiences as epistemic re-
sources, expanding participants’ funds of perezhivanie
through shared tensions and re-signified memory. Each
activity functions as both a mediating tool and material-
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ization of agency, enabling participants to narrate other
futures grounded in justice and affect.

This pedagogical stance offers an alternative to per-
formance-oriented and colonial curricula. It proposes an
education centered on ethical positioning, critical imagi-
nation, and collective Liberaliship, and actively resisting
it. engaged multiliteracy, affirms the right to learn from
life, to speak across modes and languages, and to trans-
form shared realities from within.

Methodology

This study is part of the Brincadas-COLINA proj-
ect, a pedagogical and research initiative grounded in
Critical Collaborative Research (Magalhies, 2004; Lib-
erali, 2018), which brings together researchers, educa-
tors, children, and families to collectively reflect on and
transform educational practices. The methodological
approach draws from the Creative Chain, a process in
which participants engage in cycles of creation, reflec-
tion, and reconstruction, rooted in principles of equity,
co-authorship, and situated knowledge.

The data analyzed in this article come from the first
Brincadas session of 2023. Students and teachers from
quilombola, indigenous, and urban public schools par-
ticipated. The session was structured by engaged multi-
literacy (Liberali, 2022) which is based on the Freirean
conception in its three interconnected phases: immer-
sion, emergence, and insertion. These phases guided
participants through shared experiences involving play,
storytelling, art, movement, and dialogue.

Data were generated through multimodal means:
video and audio recordings, photographs, artistic arti-
facts, field notes, and interviews with participants. The
analysis followed Smyth’s (1989), four critical reflective
actions framework: Describe (what happened), Inform
(understand the context), Confront (identify contra-
dictions), and Reconstruct (imagine alternatives). This
framework enabled a layered interpretation of how sub-
jects engage with and respond to structural injustice.

Ethical procedures were ensured through informed con-
sent, ongoing dialogue with participants, and collective re-
flection. The research privileges local knowledge and lived
experience, resisting extractive logics and reaffirming the
transformative potential of collaborative inquiry.

Findings and discussion

To explore the transformative pedagogical potential of
the Brincadas Project in the context of BRICS+ educa-
tion, we analyze the first meeting of 2023, held on March
25th. This meeting marks the beginning of the second
phase of the project, in which the Collectives of Investiga-
tion and Action (COLINA) were formed. It functions as
a threshold moment that inaugurates a new cycle of dia-
logical, affective, and political engagement among differ-
ent educational communities. By revisiting this founda-
tional session, we aim to understand how the practices of
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immersion, emersion, and insertion — rooted in Freirean
pedagogy — generate spaces of collective agency, resis-
tance, and curriculum de-encapsulation. The activities
and interactions documented here serve as a powerful
entry point to reflect on how ethical-political suffering,
precarious habitus, and insurgent play are negotiated and
reimagined through engaged multiliteracy practices.

The first session of Brincadas COLINA took place on
March 25th, 2023, at the Pontifical Catholic University
of S o Paulo. Participants came from different schools;
some members are part of quilombos, others belong to
indigenous communities, while others come from rural
and urban regions within the State of Sdo Paulo.

As an icebreaker during the immersion phase, partici-
pants played “What do they call me,” sharing names used
by family and teachers. This activity enabled sharing
identity markers and affective connections, drawing on
their funds of perezhivanie (Liberali et al., 2023). Then,
they were invited to walk around the auditorium to mu-
sic, forming pairs when the music stopped to exchange
names, origins, and ages — beginning to build a collec-
tive presence and mutual recognition.

To deepen these connections, participants were di-
vided into groups by colors (Fig. 1). Each received a
strip of colored paper with questions to explore in a Po-
etic Circle: If the whole world gained superpowers, what
would yours be? What is your biggest dream? What do
you do when you get neroous or anxious? What do you do
together? How do you feel about the past? How do you
Jeel about the future? Among others. These poetic circles

served as entryways into dialogical and creative engage-
ment with each other’s histories while fostering principles
of engaged multiliteracy (Liberali, 2022).

One of the groups created the following poem:

When I am well, I control time and a whirlwind of
good and bad feelings comes to me We need to study for
the future because we don’t know what is coming I train
to forget the problems I study to ease the absence of my
father — he is the one who encouraged me to start every-
thing Even with time stopped, I feel the absence of my
father, I can’t train my mind

Following this, researchers presented a reconstruc-
tion of the painting Os Operdrios by Tarsila do Amaral
(Fig. 2), integrating their own faces into the composi-
tion. This collective re-imagining of a Brazilian symbol
of labor and diversity functioned as an act of curriculum
de-encapsulation (Liberali, 2023), as it brought cultural,
historical, and political imagery into the shared object of
reflection. The proposal was that diversity and the fight
for justice, as expressed by the painting, would also rep-
resent the research group.

By mobilizing visual and cultural memory as shared
artifacts, this moment illustrates how curriculum de-
encapsulation (Liberali, 2023) transforms symbolic
resources into collective inquiry. As a tool-and-result
(Newman, Holzman, 1993), this act redefined what
counts as curriculum, shifting from standardized content
to insurgent, situated meaning-making.

The icebreaking activities, poetic circle, and Os
Operarios moment enabled the creation of a dialogical

Fig. 2. Os Operarios and the reconstruction of the painting
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field of shared meaning-making that transcended basic
introductions. As Freire (1967, 1970) and bell hooks
(1994) propose, literacy is a practice of freedom — par-
ticipants began to read and write the world together.

Moreover, it provides engaged multiliteracy, tran-
scending the communications dimensions of the very first
contact people from different settings had. By joining the
three different moments participants could get to know
each other and construct knowledge at the same time. The
introductions provide an opportunity for participants to
reflect on and share their ways of being in the world.

Next, in the emersion moment, two groups worked
with two different tasks in four rooms. Groups A and
B discussed Identities and Differences. The first task
in these groups was to talk about privilege and race in-
equality. In the hallway, participants had to follow the
instructions: If your parents were present in your child-
hood, take a step forward; If you have lost your home
because you live in a risky area, take a step back; If you
have never studied in a public institution in basic educa-
tion, take a step forward; If you have had difficulty mak-
ing friends or getting a job because of your race/ethnicity,
take a step back. After answering these questions and
walking accordingly, participants were asked to look
around to check what they saw in the scene.

This embodied activity materialized what Souza
(2019) defines as precarious habitus: the internalization
of exclusion and inferiority by marginalized individuals,
shaped by historical oppression and naturalized by the
meritocratic discourse. Such habitus reproduces feelings
of unworthiness and frames structural inequality as per-
sonal failure. As Souza (2019) and Han (2015) argue,
such exercises surface the symbolic violence embedded
in daily life, as well as the emotional economy of perfor-
mance society.

After this embodied experience the groups were in-
vited to discuss the game in smaller groups, in two rooms.
As a second step, the researchers played two songs, ad-
dressing inequality, race, and social struggle and asked
the participants to pay attention to the respective lyr-
ics to discuss inequalities, vulnerabilities and identities,
correlating the songs to the game they played. They
were asked to prepare a presentation to share their con-
clusions to the large group. Drawing from Freire (1970),
these moments of critical reflection were acts of emer-
gence — spaces to name the world in order to change it.

Simultaneously, Groups C and D developed propos-
als to promote critical reflection by relating environ-
mental racism to the discussion on Identity. The groups
created two installations with images and objects of peo-
ple and places, which referred to an affluent area and a
vulnerable area of the city (Fig. 3). After preparing their
installations in the form of posters, the groups created
a theoretical exposition about the installations. Later,
there was a discussion on racism and prejudice, followed
by a theoretical exposition on Ecological Racism.

Their expositions and subsequent discussions invoked
necropolitical frameworks (Mbembe, 2003), situating
their lived experiences within systemic racialized injus-
tices. This dialogue revealed how systemic disregard for
marginalized territories and communities exemplifies the
workings of necroeducation, where the curriculum often
erases racialized and impoverished lives, denying them rec-
ognition and space for epistemic agency (Liberali, 2024).

Participants were then invited to present themselves
through dance, performance, and music — co-creating
multimodal manifestos. These activities illustrate how
knowledge production in Brincadas functions as tool-
and-result (Newman, Holzman, 1993): creative acts that
are both means and outcomes of transformation.

In the insertion into reality moment, all groups were
involved in the construction of resistance collectives to
discuss the concept of identity in relation to the topics
addressed. Each group presented their performances, re-
flecting on the ideas discussed in the four rooms. Group
A represented people looking at the cover of a book and
not understanding anything. They used this reflection
on the cover of a book as a metaphor for this attitude of
people towards those different from themselves and the
need to read different realities (Fig. 4).

Group B prepared a rap based on the following sen-
tence All we have is us, from the song Principia by the
rapper Emicida. The presentation consisted of a group of
white people going into the room by the left side, while
a group of black people going into the room by the right
side, forming a mix of colors in the middle, singing a par-
ody of Principia (Fig. 5).

You who think we are nobody, We are much more
than the someone, Black, white, indigenous, children
and adults, We repudiate racism, prejudice and insults,
We support equality, unity and social justice, All we
have is US!!!
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Fig. 5. Group B presentation

Group C portrayed the unfair conditions in which
they lived and demanded that their rights be taken into
consideration, using another Brazilian song (“Problema
Social”) (Fig. 6):

Indigenous leader: If T could, T would demarcate in-
digenous and quilombola territories. Quilombola leader
1: If T could, T would offer quality education to everyone.
Quilombola leader 2: Tf T could, T would give quilombola
territory to everyone.

These performances functioned as insurgent acts of
co-Liberaliship (Stetsenko, 2017), in which marginal-
ized knowledge, pain, and desire became publicly visible.

As bell hooks (2008) affirms, joy, music, and movement
are radical pedagogical tools that affirm humanity in the
face of dehumanization.

These multimodal performances are emblematic of
engaged multiliteracy (Liberali, 2022), which, as a tool-
and-result, mediates agency and meaning while being it-
self transformed through collective enactment. Here, lit-
eracy becomes an act of epistemic and political creation,
that is central to insurgent pedagogy.

The entire process was resumed with the theoreti-
cal discussion about the three moments of the meeting:
immersion, emersion and insertion, through photos.

Fig. 6. Group C presentation
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The session ended with all the participants dancing
samba songs that refer to the creation of unity and col-
lective.

Groups A, B, C and D collaboratively exposed unjust
conditions rooted in racism and prejudice, resisting the
neoliberal fragmentation that isolates and devalues col-
lective life. By expressing their ethical-political suffer-
ing (Sawaia, 2006), shaped by racialized exclusion and
territorial threat, they reaffirmed their power to act.
Through collective communication and engaged mul-
tiliteracies, participants transformed pain into creative
resistance, solidarity, and hope.

Ethical-political suffering, as conceptualized by
Sawaia et al. (2022), emerges when subjects are denied
the power to recognize and act upon the social struc-
tures that oppress them. Through the poetic circle, per-
formances, and collective actions, participants began
to restore their capacity to act by voicing their stories,
memories, and hopes, disrupting silence and reclaiming
visibility.

In this scenario, as we mentioned before, learning
could be reimagined as a process of co-Liberaliship and
resistance as a way of challenging the symbolic violence
education in BRICS+ societies. Through collective
tools — language, image, movement, memory — they
generated spaces of rupture and reconfiguration. They
put into evidence the ethical political demands that
emerged from their collectively lived experiences. De-
spite their different contexts, the different groups are ex-
posed to situations of oppression and necropolitics and
precarious habitus.

The first session was designed as part of the COLINA
initiative, with the main objective of establishing the
foundations for meaningful interaction among groups
from different institutions. This initial moment served
as a platform for participants to connect for the first time
and recognize themselves as part of a larger collective.
Throughout the encounter, the activities were carefully
structured to foster integration, dialogue, and collabora-
tion, encouraging participants to share their experiences,
expectations, and visions. The session therefore focused
on nurturing a sense of unity and a shared object — both
essential for building a solid foundation for future proj-
ect proposals and reaffirming the importance of coopera-
tion and shared understanding in sustaining a proactive
and engaged collective.

By collectively addressing themes such as racism,
loss, exclusion, and identity, participants shared expe-
riences of necroeducation and precarious habitus and

reconstituted their ethical-political agency. Brincadas
thus functioned as insurgent pedagogical spaces, where
suffering was re-signified into action and lives deemed
disposable under necropolitical regimes were reclaimed
through collective voice and creativity, as summarized
in the Table 2 below.

Through the analysis of the first session of 2023,
which inaugurated the second phase of the project and
launched the COLINA, we shared how Brincadas cul-
tivates educational spaces of insurgency. These spaces
enable participants to re-signify suffering into collective
agency and transformative praxis. In doing so, Brincadas
confronts the isolation and instrumentalism imposed by
neoliberal schooling, reclaiming curriculum as a co-au-
thored, plural, and justice-driven endeavor.

Final remarks

The Brincadas-COLINA project exemplifies how ed-
ucation can operate as an insurgent force against struc-
tures of exclusion and epistemic erasure. Rooted in So-
cio-Cultural-Historical Activity Theory and informed
by critical, decolonial perspectives, the project mobilizes
collective play, multiliteracies, and curriculum de-en-
capsulation as practices of resistance and re-existence.

By engaging children and educators from historically
marginalized communities in dialogical and creative pro-
cesses, Brincadas reconfigures learning spaces into territo-
ries of co-authorship and political imagination. The trans-
formation of ethical-political suffering into expression and
action illustrates how affect, embodiment, and meaning-
making are central to educational transformation.

Instead of positioning participants as passive recipi-
ents of knowledge, the project recognizes them as epis-
temic subjects capable of naming the world, confronting
structural contradictions, and imagining alternatives. In
doing so, Brincadas challenges conventional schooling
logics that reproduce silencing and hierarchization.

As BRICS+ nations face increasingly complex educa-
tional inequalities, the Brincadas experience invites re-
searchers, educators, and policymakers to rethink curric-
ulum as a living process anchored in voice, territory, and
justice. The pedagogical movements offer a methodology
that is capable of activating transformative agency.

By reclaiming play as a serious act of world-making,
Brincadas affirms education as a space of possibility,
where collective experiences generate knowledge, be-
longing, and hope.

Table 2

Summary of the first encounter’s contributions to project goals

Component Key activities Theoretical contributions Response to project goals
Immersion Games, poetic circle, iden- | Funds of Perezhivanie (Author et al., 2023); Establishing collective pres-
tity sharing Engaged Multiliteracy (Liberali, 2022) ence and affective connection
Emersion Privilege walk, song analy- | Precarious Habitus (Souza, 2019); Necropolitics | Critical reflection on structural
sis, installations (Mbembe, 2003); Freirean Pedagogy inequalities and positionality
Insertion Performances, manifestos, | Co-Authorship (Stetsenko, 2017); Curriculum Creation of collective responses
samba circle De-encapsulation (Author, 2023); Hooks (2008) | and resistance pathways
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Abstract

This article analyses how language teacher education in Brazil can be reimagined through the lens of cul-
tural-historical activity theory (CHAT), addressing broader educational challenges shared across BRICS
countries for social transformation (Tanzi Neto, 2021). Drawing from a Critical Collaborative Research
(PCCol) (Magalhies, 2007; Liberali, 2012) project with five English teachers in Technological Higher
Education, the study proposes Social Activity (Liberali, 2009, 2025) as a central curricular principle in the
teaching-learning of English for Specific Purposes (ESP) (Hutchinson & Waters, 1987; Valente & Ribeiro,
2023; Diegues, 2025). It seeks to answer the following guiding question: How can language teacher educa-
tion in Brazil — when grounded in Social Activity and cultural-historical principles — contribute to cultur-
ally responsive and socially transformative pedagogical practices within BRICS contexts? To explore this
question, a series of reflective workshops was conducted with English teachers at a Technological Faculty
in S o Paulo (FATEC-SP), Brazil. Based on participants’ local realities, the workshops aimed to foster criti-
cal pedagogical reflection and collaboratively develop teaching practices that meaningfully respond to the
sociocultural contexts of their students. Findings reveal that a reflexive, collaborative approach to teacher
education — deeply rooted in teachers’ lived experiences and social demands — enhances professional agen-
cy, intercultural awareness, and reconfigures teacher identity. The Brazilian case study highlights potential
pathways for BRICS nations to resist instrumentalist, neoliberal educational paradigms and to adopt trans-
formative, contextually grounded language education practices.

Keywords: language teacher education, English for specific purposes, social activity, cultural-social-histor-
ical activity theory, BRICS, critical collaborative research
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Pe3tome

B crarbe nccaenyiorcest HOBbIE TTOJIXO/IbI K ITOJITOTOBKE ITPEIojiaBaTesieil MHOCTPAHHBIX SI3bIKOB B bpasniu
C UCIIOJIb30BAHKUEM TI0JIOKEHUI KyJIbTYPHO-UCTOPUUECKON Teopru. B Hell paccmarpusaioTces 6oiee mmpo-
K1e 06pazoBaTebHbIie TPoOaeMbI, KOTOPbIe 00beanHsioT crpaibl BPMTKC, u nx ¢Bs3b ¢ COIMAIbHBIMU U3-
MEHEHUSIMH. ABTOPBI ONUPAIOTCS HA TIPOEKT COBMECTHOTO KPUTHUYECKOTO MCCICI0BAHUS € YYaCTUCM IIATH
[perojiaBaresieil aHIJIMHCKOTO sI3bIKa B 00JIACTU TEXHUYECKOTO Bbicliero o6pasoBanust. B pamkax atoro
[IPOEKTA MPe/JIaraeTcs UCIO0JAb30BATh KOHIIEIIINIO COIUAIbHOMN 1eATeIbHOCTH KaK TJIaBHBIN TIPUHITAIL IPU
00yuenr aHTINIICKOMY SI3BIKY JIJIS CIIETNAIBHBIX 1eJiell (HarpuMep, 1eJI0BOT0 aHTJIMIICKOT0 Win mpodec-
CHOHAJILHOTO aHTIMiCcKor0). [lesb paboThl — MOHATH, Kak 00yueHue TpenogaBaTeieil s3blkoB B Bpasuinu,
OCHOBAaHHOE Ha IPUHINIIAX COIMATBHON AEITeJbHOCTH U KyJbTYPHO-UCTOPUYIECKON TEOPUHU, MOKET TI0-
MOYb Pa3BUBATh MEAATOTMYECKUE MTPAKTUKU, KOTOPbIE YYUTHIBAIOT KYJIbTYPHBIE OCOOCHHOCTH CTYIEHTOB
1 CHOCOOCTBYIOT COlMANbHBIM M3MeHenusiM B crpanax BPUKC. [l aToro aBToOpbl POBEIH CEPUIO Ma-
CTep-KJIacCOB C IPENOaBaTeIAMI aHIJINICKOro sA3bika Ha TexHonornyeckom dakysbrere B Can-Ilayoy.
B xo/1e 3ansTHiT y9acTHUKY 0OCYIKAQIN CBOU PEAIbHbIE CUTYAIINN U BMECTe Pa3pabaThiBald METO/IBI TIpe-
TI0/IaBAHM, KOTOPbIE YCIENTHO OTBEYAIOT Hy KAaM NX CTY/IEHTOB M YIUTHIBAIOT UX KYJbTYPHBIH KOHTEKCT.
PesyabTatsl 110Ka3aiu, 4To MOAX0/1, OCHOBAHHbBII HAa COBMECTHON pedhIeKCUN U OTIBITE yUnTeIell, TOMOTaeT
UM cTath 060JIee UHUIUATUBHBIML, JIyYIIle IOHUMATh MEKKYJIbTYPHBIE PA3JIUUUsL 1 [IEPEOCMbBICIUBATE CBOKO
rnpodeccroHaIbHyIo poJib. B 11e10M, keiic n3 bpasusinu nokasbiBaeT Bo3MoskHble 1y TH st crpan bPUTKC
CONPOTUBJIEHNSI HABSI3AHHBIM HEOINOEPAIbHBIM 00Pa30BATENBHBIM MOJIEJISIM U BHEIPEHUST ITPAKTHKU 00-
YUEHMS MHOCTPAHHBIM SI3bIKAM, KOTOPBIC YUYNUTBIBAIOT KOHKPETHBIC COIUAJIbHbIE M KYJIbTYPHBIC YCJIOBUS.

Kniouesvte caoea: o6pasoBaHuie mpernojiaBaresieil MHOCTPAHHBIX SI3bIKOB, aHIJIMHCKUIA SI3bIK JJIsI CIIELU-
AJBHBIX 1EJIEH, COLMAIbHAS JIEATCIbHOCTD, KyJIbTypHO-ucTopnyeckas treopusi, BPUKC, kpurudeckoe co-
BMECTHOe€ 1UCCJieJ0BaHne

g uutuposanust: Tansu Hero, A., {uerec, V.K.K., Maranpaitnc, M.K.K. (2025). O6pasosanue npernogasareneii
HHOCTPAHHBIX $I3BIKOB Y€Pe3 COIUATBHYIO JAESTENbHOCTD: KyJIbTYPHO-UCTOPHYECKAs IepPCIeKTHBa OoT Bpasuinu K
crpanam BPUKC. Kynomypno-ucmopuueckas ncuxonoeus, 21(3), 156—165. https://doi.org/10.17759 /chp.2025210314

Introduction

Education in BRICS countries (Brazil, Russia, India,
China, and South Africa) and now with BRICS+ (Saudi
Arabia, Egypt, United Arab Emirates, Ethiopia, Iran,
and Indonesia) operates under the tension between na-
tional development agendas and global market impera-
tives. These nations share challenges such as deep social
inequality, colonial legacies, and external pressures to
align education systems with neoliberal logics. In this
geopolitical scenario, English language education be-
comes both necessary and a locus of ideological dispute.
As a lingua franca, English holds the promise of social
mobility and access to global opportunities. However,
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without a critical pedagogical approach, English teach-
ing risks becoming an instrument of symbolic domina-
tion, reinforcing linguistic imperialism and structural
exclusion.

In Brazil, this contradiction is acutely felt in the con-
text of Technological Higher Education, where ESP has
gained institutional space as part of workforce develop-
ment strategies. Nevertheless, ESP instruction in Brazil
often reflects decontextualized models imported from
the Global North, neglecting the social realities and as-
pirations of both students and teachers. As Tanzi Neto
(2015) argues, the teaching of English in Brazil must be
rethought as a social and ideological practice, embedded
in specific historical, cultural, and institutional contexts.
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Rather than focusing solely on linguistic skills, ESP
should function as a site for critical reflection, identity
construction, and collaborative transformative action.

This article responds to that call by examining a
teacher education experience rooted in CHAT and or-
ganized around the concept of Social Activity (Liberali,
2009). This approach emerges from a Brazilian tradition
of Applied Linguistics, which views language education
as inherently political and socially situated (Moita Lopes,
2006). It aims to move beyond technicist or neoliberal
paradigms, instead promoting agency, collaboration, and
critical reflexivity in teacher development. As we empha-
size in this article, this requires a reorientation of teacher
education programs to center the lived experiences, affec-
tive dimensions, and collective engagements of educators.

The present study, developed through Critical Col-
laborative Research (Magalh es, 2007; Liberali, 2012),
involved a series of workshops with five English teach-
ers at a Sdo Paulo Technological Faculty. Grounded in
participants’ local realities, the workshops sought to de-
sign and reflect on ESP teaching practices that respond
meaningfully to students’ sociocultural contexts. By
taking Social Activity (Liberali, 2009) as a curricular or-
ganizer, the process emphasized the co-construction of
knowledge, ethical-political commitment, and the rec-
ognition of linguistic education to social transformation
(Tanzi Neto, 2021).

Central to this experience is the notion of critical-
social transformation as defined in cultural-historical
psychology: not simply as structural change, but as the
creation of new forms of subjectivity, interaction, shared
meaning, and new ways of socially acting in the world.
According to Liberali (2012), transformation is insepa-
rable from dialogue, contradiction, and the expansion
of what is possible within a given social world. Teacher
education, from this perspective, becomes a process of
becoming — one that links theory, practice, emotion, and
ideology in dynamic ways.

Within the BRICS context, Brazil’s experience res-
onates with broader efforts to resist educational sover-
eignty and resist hegemonic pressures. The contradic-
tions explored in this research — between English as
empowerment and English as imposition, between local
needs and global norms — mirror those faced in India’s
postcolonial multilingualism, South Africa’s efforts to
decolonize language policy, and China and Russia’s bal-
ancing of national identity with internationalization.
This article argues that CHAT, when operationalized
through grounded, collaborative pedagogical practices,
can provide a viable framework for rethinking teacher
education in BRICS countries.

In this light, we pose the following guiding question
in this study to be reflected and discussed: How can lan-
guage teacher education in Brazil — when grounded in so-
cial activity and cultural-historical principles — contribute
to culturally relevant, socially transformative pedagogical
practices within BRICS contexts?

!'In Portuguese.
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English for specific purposes (ESP)

The teaching of ESP, known in its seminal litera-
ture by this name, experienced significant expansion
starting in the 1960s, within a post-World War IT con-
text in which English communication became essential
due to the geopolitical position of the United States at
the time (Valente & Ribeiro, 2023). This growth was
later intensified by globalization and technological
advancement, which increased the demand for faster
and more purpose-driven language learning (Valente
& Ribeiro, 2023). However, in its conception, we un-
derstand that this approach, though relevant in profes-
sional and academic contexts, can be criticized for its
restrictive and instrumental view of language, which
may come at the expense of a broader, critical, and
transformative linguistic education. To avoid this limi-
tation, Valente & Ribeiro (2023) argue that, precisely
because it is not confined to academic and professional
matters, it is essential to incorporate social contexts
into the teaching of ESP.

By focusing exclusively on the immediate needs of
a specific group, such as business professionals, medi-
cal practitioners, academia, or tourists, traditional ap-
proaches to ESP reduce language to a mere tool for func-
tional communication, thereby neglecting its cultural,
historical, social, and affective dimensions. Such an ap-
proach can limit learners’ potential to engage with the
language in deeper and more creative ways, overlooking
aspects such as literature, artistic expression, identity
construction, and the transformative power of language.
As aresult, the traditional view of ESP often relies on a
model grounded in functionality and efficiency, ignoring
essential sociocultural dimensions of language learning
and reinforcing a utilitarian logic that reduces language
to a technical tool, stripped of its identity-constructing
and political potential. For this reason, it is crucial to
consider more contemporary discussions within the ESP
framework that incorporates broader social contexts
(Diegues, 2025).

In line with this perspective, Bourdieu (2022) argues
that language is a field of power — its symbolic power
operates as a selective mechanism in society, enabling
or constraining speakers’ social and linguistic inclusion.
ESP instruction, by targeting specific groups, may in-
advertently reinforce existing social and cultural hier-
archies. Instead of promoting an inclusive and emanci-
patory language education, ESP can become a tool for
maintaining the status quo, limiting the transformative
potential of language.

In summary, ESP or LinFE (Lingua para Fins Es-
pecificos') approach represents a national evolution of
what was previously known in the literature as ESP, and
it has increasingly gained ground within academic dis-
course. It is a constantly evolving approach, with goals
and needs that must be addressed in today’s educational
and sociocultural contexts.
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According to Hutchinson & Waters (1987), British
educators and researchers who systematized the ESP
approach, ESP should be understood as an approach
rather than a product, as it encompasses theoretical as-
sumptions surrounding language and learning. As they
assert, “ESP is not a product, but an approach to lan-
guage teaching which is directed by specific and appar-
ent needs of particular learners” (Hutchinson & Waters,
1987:16).

Almeida Filho (2015) complements this understand-
ing by defining “approach” as a set of ideas, knowledge,
beliefs, and principles regarding what language is, what
foreign languages are, and how language learning and
teaching take place. This includes conceptions about hu-
man nature, the classroom environment, and the roles of
teachers and students in the teaching-learning process.
We align with this perspective, and we understand that
all the teacher’s actions in the teaching-learning process
reflect their underlying approach, from course planning
to classroom delivery.

Hutchinson & Waters (1987) also emphasize that
ESP developed in phases, undergoing a series of stages
that evolve at different paces depending on the specific
national and educational contexts. To understand this
historical trajectory, they outline five key stages that
contributed to the development of ESP. Importantly,
the authors highlight that ESP is not a uniform or uni-
versal phenomenon, but rather one that has evolved het-
erogeneously across diverse settings.

Cultural-historical activity theory (CHAT)
in the Brazilian context

In Brazil, the CHAT has been widely applied across
various fields, especially in education, teacher develop-
ment, school psychology, and social projects. Based on
the foundations laid by Vygotsky and further developed
by authors such as Leontiev and Luria, this theory influ-
ences pedagogical practices that understand human de-
velopment as a socially mediated and historically situated
process. In the educational field, the theory has guided
approaches that value the active role of students and the
cultural artifacts that mediate consciousness in school
environments as essential elements in the construction
of knowledge. Within this perspective, language is con-
ceived as a fundamental cultural tool, and learning is un-
derstood as a collaborative and interactive process rooted
in students’ social and cultural experiences.

In teacher education, CHAT has served as a founda-
tion for programs that emphasize critical praxis, reflec-
tion on teaching practices, and professional development
through dialogue and collaboration among educators.
Brazilian scholars such as Magalh es, Liberali, Fidalgo,
among others, contributed significantly to consolidating
this perspective, promoting the development of teach-
ers who are aware of their social role and their insertion
in contexts marked by inequality and systemic contra-
dictions. This critical vision is also reflected in school
psychology, where the theory supports practices that

159

consider the student as a whole, considering their social,
familiar, and cultural relationships. As a result, educa-
tional interventions are no longer limited to cognitive
aspects but include the historical, social, and political
dimensions that influence the teaching-learning process.

Moreover, the theory has inspired numerous academ-
ic studies at Brazilian universities such as University of
Sao Paulo (USP), Pontifical Catholic University fo Sdo
Paulo (PUC-SP), Federal University of Rio de Janeiro
(UFR]), Federal University of Sdo Paulo (UNIFESP),
Federal University of Rio Grande do Norte (UFRN),
where research groups explore themes related to inclu-
sion, human development, teacher education, and pub-
lic policies. This theoretical framework is also strongly
present in social and community projects, particularly
in initiatives focused on popular education, critical lit-
eracy, and work with populations in situations of social
vulnerability. These actions reaffirm the theory’s com-
mitment to social transformation, understanding that
human development emerges from active participation
in meaningful social practices.

In this sense, researchers, teachers, coordinators,
practitioners, activists in this field in Brazil work with
teaching-learning as a socially situated process medi-
ated by cultural tools, as mentioned, but emphasize the
dialectical relationship between individual agency and
collective activity. It is especially relevant to teacher
education in countries like those of the BRICS, where
systemic contradictions are abundant and demand peda-
gogical approaches that are sensitive to local realities.
Thus, CHAT, in its multiple expressions, has played a
central role in shaping more human, critical, and trans-
formative educational practices in our context.

In the Brazilian educational context, CHAT is per-
ceived as a theoretical and methodological framework
that, according to Liberali, Mateus, and Damianovic
(2012:7), can be understood as a theory of human na-
ture. This perspective views activity as intrinsic to the
human being, given their immersion in social relations
(Oliveira, 2012). The theory aims to understand how
the human being — including their consciousness — is
shaped within the context of social activities, based on
the premise that individuals cannot be dissociated from
the sociocultural environment in which they are situ-
ated (Cenci; Damiani, 2018). In this sense, as Rodrigues
(2012:41) states, “social life is essentially practical,” and
it is through praxis that individuals produce their means
of subsistence — a historical product resulting from hu-
man actions within society.

Rodrigues (2012) also highlights that, from the
CHAT perspective, there is an integrated relationship
between individuals and the world. This means under-
standing people as historically situated beings, located
in a specific time and space, embedded in contexts
shaped by economic, social, cultural, political, and his-
torical dimensions. Consequently, human development
is a socially and culturally mediated process.

Thus, social and cultural interactions play a cen-
tral role in individuals’ cognitive development, as both
learning and development are “integrated, situated, dis-
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tributed, and co-produced within contexts, while also
being intrinsically interwoven with them” (Stetsenko,
2008:477).

Another key aspect of the theory is its emphasis on
the mediation of cultural tools — especially language —
in the development of human thought. Learning, in this
view, is conceived as a collaborative process in which in-
dividuals construct knowledge together through social
interaction. In this regard, Magalhaes (2012:15) asserts
that language plays a mediating and constitutive role
in the formation of individual consciousness, emerging
as an essential element in critical and collaborative re-
lationships, and contributing to the understanding and
transformation of social, cultural, historical, ethical, and
political conditions that influence both individual and
collective action and thinking.

Learning, therefore, occurs as individuals internalize
cultural tools and use them to solve problems in their
environments. Human activities, at all stages and levels
of organization, are understood as social creations and
should be interpreted as outcomes of historical processes
(Daniels, 2002).

Furthermore, as Tanzi Neto, Liberali, and Dafermos
(2020) point out, Vygotsky’s cultural-historical theory
has been reinterpreted by numerous scholars around the
world, particularly in response to the complex challeng-
es of contemporary science. These reinterpretations have
broadened the possibilities for understanding and foster-
ing human development across various social, cultural,
and educational contexts.

Social activity as curricular organizer

In line with CHAT, which understands individuals
as active agents, creators, and transformers of knowledge
and the world around them, Social Activity is presented
as “the motive that drives the teaching-learning activity”
(Liberali, 2009:15), enabling subjects to act reflectively
and transformatively (Liberali, 2009:10). This activity
is conceived as a central curricular organizer, aiming to
bridge the gap between school and life, allowing learners
to connect what they learn with the demands of real life
(Liberali & Santiago, 2018:20). From this perspective, a
curriculum based on Social Activity promotes pedagogi-
cal practices grounded in CHAT, with a focus on the ar-
ticulation between theory and practice in the teaching-
learning process (Santos, 2015).

Founded on Leontiev’s (1977 /1997) concept of coor-
dinated actions carried out by a group to achieve a shared
objective, Liberali (2009) argues that the teaching-learn-
ing process through Social Activity enables coordinated
actions by individuals working toward a specific goal,
emphasizing the fulfillment of participants’ needs in the
context of “life as it is lived ” (Marx & Engels, 2006:26).
In a society marked by multiple demands, diverse rep-
resentations of reality, and coexisting worldviews, it is
essential to develop participatory modes that offer ana-
lytical and critical foundations, so that individuals can
make conscious decisions about who they are and wish
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to become, the attitudes they prefer to adopt, and why
(Liberali & Santiago, 2018:20). Within this context,
Rodrigues (2012) highlights that teaching-learning pro-
cesses must consider students as social beings with both
individual and collective needs and interests, shaped by
their socio-historical-cultural context. Therefore, learn-
ing environments should simulate real-life situations
that foster active participation. In alignment with this
view, Vendramini-Zanella and Delboni (2021:251) state
that Social Activity consists of subjects who are aware
of their needs and are driven by a specific purpose or de-
sired object.

Incorporating Social Activity into English language
teaching-learning is not only feasible but also valuable, as
such activities reflect real human actions and help develop
learners’ full potential (Richter, 2015:62). Participants
are encouraged to effect change within their contexts and
broader society, with this transformative capacity acting
as a driving force that inspires them to envision and pursue
improved living conditions and greater civic engagement.
Consequently, according to Vieira and Liberali (2021),
language teaching grounded in Social Activity seeks to
recognize individuals’ everyday actions and aims to em-
power them to master the discursive genres relevant to
effective participation in those activities. In selecting the
Social Activities to be addressed in the classroom, the idea
is that additional language learning should serve to en-
rich personal and cultural development, since “activities
related to cultural participation involve language issues”
(Liberali, 2009:16). This approach is also supported by the
intrinsic connection between Social Activities and every-
day life, as they emphasize collective action undertaken to
achieve a shared motive or goal, thereby meeting the con-
crete needs of the individuals involved (Liberali, 2009:11).

In order to elucidate the components of an activity-
namely, “agents (subjects) who recognize their needs and
are motivated by a purpose (object), which is mediated
by artifacts (instruments, tools) through a relationship
among individuals (community), constituted by rules
and the division of labor” (Liberali, 2009:19) — and to
relate them to the activity examined in this study, Table
1 below presents the components of activity as proposed
by Liberali (2009), drawing on Engestr m’s (1999) rep-
resentation.

Rodrigues (2012:54) argues that a curriculum orga-
nization grounded in Social Activity seeks to support
teachers in the comprehensive process of instructional
planning, which includes the design, sequencing, im-
plementation, and reflection on tasks to be carried out
by students, as well as on the teacher’s own classroom
practices. In addition, such a framework entails a critical
examination of the curricular content to be addressed,
considering the lived realities of students and beginning
from their needs to identify the most relevant social ac-
tivities to be incorporated into the pedagogical approach
(Liberali & Santiago, 2018:26 — 27).

Within the context of ESP, this means expanding
the scope of language teaching to include discussions on
power, identity, and inequality — topics often shaped by
colonial and neoliberal ideologies. Rather than repro-
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Table 1
Components of activity
Component Description
Subjects Those who act in relation to the motive and carry out the activity
Community | Those who share the object of the activity through the division of labor and rules
Division of Intermediate actions performed through individual participation in the activity, which alone do not fully sat-
Labor isfy participants’ needs. These include the tasks and functions assigned to each subject involved in the activity
Object That will fulfill the need — the desired object. It is dynamic in nature, transforming as the activity develops. It
involves the articulation between what is idealized, dreamed of, or desired, which evolves into the final object
or product
Rule The explicit or implicit norms established within the community
Artifacts / The means by which nature is modified to achieve the idealized object. These tools can be controlled by their
Instruments / |user and reflect the subject’s decisions. They are used either to achieve a predefined goal (instrument for a
Tools result) or can be formed throughout the activity itself (instrument and result) (Newman & Holzman, 2002)

Source: Liberali, 2009:12

ducing dominant narratives, educators are encouraged
to foster a dialogic classroom environment where learn-
ers critically engage with the sociohistorical dimensions
of language and power.

Drawing from decolonial theorists such as Maldona-
do-Torres (2008), Mignolo (2017), Quijano (1999), and
Walsh (2012), this pedagogical stance emphasizes the
need to unveil, and question taken-for-granted discours-
es rooted in coloniality. Quijano (1999), for instance,
conceptualizes coloniality as a persistent structure of
power that outlives colonialism, shaping knowledge,
identities, and social hierarchies. Mignolo (2017) ex-
tends this by calling for epistemic disobedience — that
is, a delinking from Eurocentric frames of reference to re-
center subaltern knowledges and practices. Maldonado-
Torres (2008) further deepens the critique by exposing
the logic of dehumanization embedded in coloniality, ar-
guing for a decolonial turn that reclaims human dignity
through ethical and political action.

In educational settings, as Walsh (2012) suggests,
this entails not only including diverse perspectives but
actively resisting epistemic violence and enabling stu-
dents to construct alternative, pluriversal meanings.
Language education, from this vantage point, becomes
a transformative space for disrupting hegemonic narra-
tives and cultivating critical, inclusive subjectivities ca-
pable of imagining and enacting more just social worlds.

This critical orientation is particularly pertinent
within the BRICS framework, where the negotiation
of national identity, linguistic diversity, and global
participation remains a central concern. By embedding
discussions that confront colonial legacies and racist
structures-framed within broader liberal discourses-lan-
guage education can better respond to the socio-cultural
differences of BRICS participants. Without necessarily
engaging in politically sensitive critiques, especially in
multilateral contexts, such a focus allows for an ethically
grounded and contextually sensitive approach to teacher
education. Ultimately, it strengthens the emancipatory
potential of language pedagogy while respecting the geo-
political complexities that define BRICS cooperation.

In this perspective, the teaching-learning framework
proposed by LinFE serves as a curricular orientation
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tool. It aims to map out the structure and operational
dynamics of a Social Activity, to establish meaningful
interactions among the constituent elements of the ac-
tivity system, thereby promoting a more situated and
contextually responsive educational experience.

Materials and methods

This research was conducted at a public Higher
Technological Education Institution in the State of S&o
Paulo, called the Faculty of Technology of Praia Grande,
located in the city of Praia Grande, in the Metropolitan
Region of Baixada Santista, Sio Paulo, Brazil. Higher
Technological Education in Brazil is characterized by
undergraduate programs known as Higher Education
Technology Courses, which typically last around two
years and are aimed at developing technologists — pro-
fessionals qualified in specific fields.

A Higher Education Technology Course stands out
as a form of Higher Education that, by combining theo-
retical and practical knowledge, offers fast, practical,
and market-oriented appropriation, setting it apart from
other modalities such as bachelor’s and teaching degrees.

With a strong emphasis on the immediate appropria-
tion of acquired skills, Higher Technological Education
becomes appealing to students seeking to enter the job
market with specific competencies: “Its specificity lies in
the fact that it provides specialized training in scientific
and technological fields, granting graduates the skills to
work in specific professional areas” (MEC, 2024).

This research is methodologically grounded in the
Critical Collaborative Research framework, hereafter
referred to as PCCol, as conceived by Magalhdes (2006).
It aligns with the critical research paradigm in which
the teacher-researcher investigates both the actions of
the participants — that is, the students — and their own
pedagogical action.

PCCol, whose critical-interventionist foundation is
rooted in collaboration as a methodological principle,
is: “partially derived from action research, although the
concept of collaboration in the research process is, for us,
central” (Magalhides, 2007:151—152).
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Accordingly, Magalhies (2006:156) describes PCCol
as an interventionist research method that:

¢ involves all participants in the mediation, collec-
tion, analysis, and understanding of concepts, in value
judgments, and in decision-making processes regarding
what to do and how to act;

* provides tools for all participants to engage in ob-
serving, questioning contradictions, and appropriating
and using new mediational tools to analyze and reorga-
nize their own practices;

¢ enables the analysis and understanding of differ-
ent discursive perspectives, considering multiple voices,
viewpoints, and approaches.

When considering collaboration, it is important to
understand that within PCCol it is intrinsically tied
to critical collaboration, which has been: constructed
over the years to challenge a Cartesian view of collabo-
ration/cooperation, incorporating categories such as
contradiction, conflict, intervention, mediation, nego-
tiation, and resistance (Magalhdes & Fidalgo, 2019:11),
that is, critical collaboration because it challenges
lexical and structural choices, and is fundamentally
grounded in discourse.

Table 2
Description of meeting
Schedule Activities
Social 1. Opening of the session with the song “Feelin’
activity Groovy” by Simon & Garfunkel

2. Discussion of section “1.3 Social Activities”
from the text “Foreign Language Teaching” by
Liberali (2009)

3. Collaborative co-construction of a mural with
ideas and keywords related to Social Activity

4. Discussion of the components of Social
Activity

5. Selection of intervention contexts for Social
Activity

6. Initial development of the Social Activity for
each selected intervention context

7. Completion of the session evaluation ques-
tionnaire

Source: Diegues 2025:112

The session began with the song “Feelin’ Groovy”
by Simon & Garfunkel, selected by one of the teacher-
participants. She shared the personal significance of
the song, which led the group into a discussion on the
importance of slowing down and reflecting on life in an
increasingly fast-paced world. The teacher-participants
shared their experiences regarding the pursuit of balance
between work, study, and self-care, touching on activi-
ties such as meditation, reading, and physical exercise.

Subsequently, the concept of Social Activity was dis-
cussed drawn from Liberali’s (2009) text. The reading
emphasizes the importance of reflecting on one’s life and
transforming it toward more meaningful participation in
society, highlighting the role of the CHAT in teaching-
learning. During this session, key points were raised

162

concerning the integration of students’ real-life experi-
ences into the teaching-learning process, thus promoting
agency and developmental potential.

Following the theoretical discussion, participants
collaboratively constructed a mind map (see Figure 1)
on Social Activity, highlighting key components such as
subjects, object, tools, and division of labor.

The practical task for this meeting involved select-
ing three intervention contexts related to Social Activ-
ity that consider the students’ socio-historical-cultural
backgrounds. The teacher-participants selected teach-
ing-related contexts, namely: (1) presenting a scientific
paper, (2) writing an email, and (3) producing a video
résumé. The session concluded with a discussion on the
preparation of the components of Social Activity for
each of the selected intervention contexts.

In Table 3 below, we present Excerpt 1, followed by
its data analysis and discussion.

The excerpt above (Table 3) and the mind map (Fig-
ure 1) highlights the collective construction of mean-
ing in education, focusing on the integration of theory
and practice through the concept of Social Activity
(Engestr m, 1999; Liberali, 2009). Researcher’s initial
intention was to provoke reflection and dialogue among
participants regarding the relationship between what
is learned and what life demands (Liberali & Santiago,
2018). Teacher 1’s remarks emphasize the necessity
of connecting educational content to students’ lived
experiences, promoting meaningful learning based on
real-life relevance and personal identification with the
topics discussed. This perspective aligns with a critical

O "Life as it is lived"
l

O Social cultural-historical activity theory (CHAT)
!

O Teaching based on reflections about life

!

O Desires

!

O Activities are built from historically
determined cultural interactions

!

O Three poles: subjects + object + instrument

O Possible experiences

!

O Instruments are mediators and genres
are psychological tools

O Language teaching is a means, not an end
O Collective purposes
0 SOCIAL ACTIVITY

Fig. 1. Collaborative Mural on Social Activity
Source: Diegues, 2025:114
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Table 3

Excerpt 1

means to you, and the key points you noted.

be collective participation, and it must have meaning.

Researcher: Thank you, would you like to add something?

we are a part of, in all its cultural and historical depth.

Researcher: [...] we can start with you — I'd like you to briefly share what you understood from the text, what social activity

Teacher I: Well, I try to bring it into our reality, and it’s something I believe in. Experience sustains the construction of lesson
content and engages students — or draws them in — so they can have a reference point, something they can identify with,
making it meaningful. I loved the phrase “life as it is lived,” because it’s from there that we can develop our strategies. There’s
no use in teaching something disconnected from the reality we live in — or that our students live in — because it will lack
meaning. It’s crucial that it has meaning for them. One important thing I noted — I even sketched a mind map — is that we
must start from the subject. From the subject, we move to the object, because there must be a desire, a motivation, to develop
the activities. These activities need to be instrumentalized, there has to be a network, rules, and division of labor. There must

Teacher II: Can I say something in my defense? I just remembered that this was part of a class I took — I think it was a course
on teaching methodologies — and we had to design an activity based on social activities. I'll try to find it on my old computer.
I remember I created something like “going to the movies,” and it included The Big Bang Theory — it turned out pretty well.

Teacher III: [...] A few points really caught my attention. I highlighted what [ Teacher 1] mentioned about reflecting on “life
as it is lived,”. So, bringing the reality of that community into the classroom, and from that reality, developing the activities.
Correct me if I'm wrong, because honestly I've never read much about social activities — maybe I misunderstood something —
but my understanding is that we bring the community’s reality and always work toward a collective goal. So, foreign language
activities aren’t defined solely by a linguistic aim — like acquiring a grammatical structure. They position themselves as

tools. That’s how I interpreted “tools”: the activity allows for collective thinking. These activities are constituted through
interactions — this is something the author emphasizes in the text — interactions that are part of culturally and historically
situated contexts. All of these elements permeate our teaching practice and also the learning process. I found it interesting that
she mentions there is no such thing as an isolated activity. Rather, there is a network, a system of interconnected activities. [...]
Researcher: That’s a crucial point — thank you, everyone. Regarding social activity, it is grounded in CHAT, which sees
subjects as always interacting with one another. In these interactions, within the collective construction of an activity,
mediated by an object or a shared goal, and through the use of tools, they are situated in culturally and historically dependent
contexts. Something you said, [ Teacher I11], is particularly insightful — that it’s not only about language as an end in itself.
This is something we've been reflecting on a lot. We’ve been questioning and discussing other theoretical perspectives, and
this one highlights that teaching English isn’t just about teaching the language per se. We must approach language teaching
through many other lenses. Social activity opens up multiple possibilities — ways of being, acting, living, and feeling the world,

Source: Diegues, 2025:113

approach that values the design of activities grounded
in the subject, their interactions, and collective partici-
pation (Magalhdes, 2007, 2009, 2012). In this regard,
we underscore the social role of the classroom, which
goes beyond the mere transmission of content and be-
comes a space for the formation of critical and engaged
citizens. Within this context, teaching contributes to
participants’ understanding of the interconnections
between learning and its application in social, profes-
sional, and cultural contexts.

Furthermore, Teacher III adds to the discussion by
stating that language teaching transcends the acquisition
of linguistic structures, functioning also as a tool for col-
lective action embedded in specific historical and cul-
tural contexts (Liberali, 2009). In this sense, the type
of knowledge and interactions fostered through teach-
ing contribute to the development of learners’ identi-
ties, enabling them to perceive themselves as historical
and social agents capable of transforming their realities
through language. The view of human beings and society
promoted through the pedagogical practice illustrated
in the excerpt is founded on principles of collectiv-
ity, autonomy, and critical reflection (Magalhaes, 2007,
2009, 2012). The human being is understood as an active
subject who learns and constructs knowledge through
interaction with others and the world, in a continuous
movement of transformation.
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Researcher reinforces that social activities, ground-
ed in CHAT, provide opportunities for education to
become multidimensional and meaningful, breaking
away from the traditional and reductionist views often
found in foreign language teaching. Thus, the excerpt,
rooted in the participants’ discussion based on Liberali’s
(2009) text, highlights the transformative potential of
teaching through multiple forms of interaction, reflec-
tion, and action.

However, activities such as producing video r sum s
or writing professional emails only become pedagogical-
ly powerful when students recognize their relevance and
feel seen through them. Integrating students’ perspec-
tives-through feedback, dialogic engagement, and par-
ticipatory curriculum development-not only validates
their agency but also fulfills the transformative discus-
sion of language education rooted in CHAT.

Conclusions

This study demonstrates that language teacher edu-
cation in Brazil, when grounded in Social activity and
cultural-historical principles, holds significant poten-
tial for fostering culturally relevant and socially trans-
formative pedagogical practices, not only locally but
across BRICS contexts. Through the PCCol process, we
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observed how reflective, dialogic engagement allowed
teacher-participants to reinterpret their professional
roles, reconnect with students’ lived realities, and de-
velop pedagogical strategies rooted in ethical, political,
and transformative commitments.

By centering the concept of Social Activity as both

a curricular organizer and a reflective lens, educators
moved beyond utilitarian or technical approaches to
ESP. Instead, they embraced language teaching as a so-
ciocultural, ideological, and identity-shaping practice.
The collaborative design of activities such as preparing
scientific presentations, composing professional emails,
and creating video résumés illustrates the viability of in-
tegrating students’ real-life needs into language learning,
while also resisting the neoliberal logic often imposed on
education systems in BRICS countries.

The findings reinforce the relevance of CHAT in

shaping a teacher education paradigm that is respon-
sive to systemic contradictions, historically situated,
and ethically grounded. This perspective enables

1

1

1

References

. Basturkmen, H. (2010). Developing Courses in English for

0.

—_

[\

Specific Purposes. Palgrave Macmillan.

Belcher, D. (2006). English for Specific Purposes: Teaching
to Perceived Needs and Imagined Futures in Worlds of
Work, Study, and Everyday Life. TESOL Quarterly, 40(1),
133—156.

Blommaert, J. (2014). Ethnography, superdiversity and
linguistic landscapes: Chronicles of complexity. Multilingual
Matters.

Castilho, S. (2021). English as a public property: Access,
power, and globalization. Revista de Estudos da Linguagem,
29(1), 1—15. https://doi.org/10.17851/2237-2083.29.1.1-15

Costa, H.R. (2019). English in global education: Discourses
and implications. Revista Brasileira de Linguistica
Aplicada, 19(4), 617—640. https://doi.org/10.1590/1984-
6398201915194

Dudley-Evans, T., & St John, M.J. (1998). Developments in
English for Specific Purposes: A Multi-disciplinary Approach.
Cambridge University Press.

Diegues, U.C.C. Inglés em linguas para fins especificos:
atividade social como pratica transformadora na
formagdo de professores. 2025. 305 f. Tese (Doutorado
Interdisciplinar em Linguistica Aplicada) — Universidade
Federal do Rio de Janeiro, Rio de Janeiro, 2025.

Engestrom, Y. (1999). Innovative learning in work teams:
Analyzing cycles of knowledge creation in practice. In:
Y. Engestrom, R. Miettinen, & R. Punamiki (Eds.),
Perspectives on activity theory (pp. 377—406). Cambridge
University Press.

Hutchinson, T., & Waters, A. (1987). English for Specific

Purposes: A learning-centred — approach. Cambridge
University Press.
Leontiev, AN. (1978). Activity, consciousness, and

personality (M.J. Hall, Trans.). Prentice-Hall. (Original
work published 1975)

. Liberali, F.C. (2009). A pratica docente como atividade

social. In: F.C. Liberali (Ed.), Praticas de linguagem e
Jormagdo docente (pp. 11—34). Pontes.

. Liberali, F.C. (2012). Critical Collaborative Research: A

cultural-historical approach to language and education.

teachers to become agents of change within institu-
tions that are often pressured to align with market-
driven imperatives. Within the broader BRICS
context-marked by diverse cultural heritages, postco-
lonial dynamics, and geopolitical tensions-this Brazil-
ian experience offers a pathway toward collaborative
resistance, decolonial epistemologies, and pluriversal
approaches to language education.

Ultimately, this study affirms that when teacher

education prioritizes dialogue, collective activity, and
transformative social action, it not only enriches the
professional development of educators, but also fosters
pedagogical practices that are responsive to diverse
social realities. By centering collaboration and critical
engagement, such approaches actively contribute to
the construction of more inclusive and equitable educa-
tional landscapes-both locally, within specific commu-
nities and institutions, and globally, as part of broader
movements toward social justice and educational de-
mocratization.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

164

DELTA: Documentagdo de Estudos em Linguistica Tedrica
e Aplicada, 28 (Special Issue), 341—368. https://www.
scielo.br/j/delta/a/SCpv4tKSQwgKkr3Xkv]FctC/?lan
g=en

Liberali, F.C. (2020). Necroeducation and social
transformation: A cultural-historical perspective. Revista
Brasileira de Linguistica Aplicada, 20(1), 143—166. https://
doi.org/10.1590,/1984-6398202015121

Magalhées, M.C.C. (2007). Pesquisa critica de colaboragao:
Implicagdes para a formagdo docente. Revista Brasileira de
Linguistica Aplicada, 7(2), 153—176.

Magalhdes, M.C.C. (2012). A critical collaborative
perspective for teacher education: Reconfiguring
meanings in development. In: M.C.C. Magalhdes &
S. Ninin (Eds.), Formagdo docente e praticas pedagégicas:
A perspectiva sécio-histérico-cultural  (pp. 17—40).
Mercado de Letras.

Maldonado-Torres, N. (2008). La descolonizacion y el giro
des-colonial. Tabula rasa, 9, 61—72.

Mignolo, W. (2017). Colonialidade: O lado mais escuro da
modernidade. Trad. Marco Oliveira. Revista Brasileira de
Ciéncias Sociais.

Quijano, A. (1999). Colonialidaddel poder, cultura y
conocimientoen América Latina. Dispositio, 24(51), 137—
148.

Ramos, R.C. (2004). ESP teacher education: A key issue in
the Brazilian context. The ESPecialist, 25(1), 1—20.
Stetsenko, A. (2016). The transformative mind: Expanding
Vygotsky’s approach to development and education.
Cambridge University Press.

Swales, J. (1990). Genre Analysis: English in Academic and
Research Settings. Cambridge University Press.

Tanzi Neto, A. (2021). Linguistica aplicada de resisténcia:
Transgressdes. Discursos e Politica. Campinas, SP:
Pontes Editores.

Valente, M.I. (2021). Language, identity and ideology in
ESP teaching in Brazil. Revista Brasileira de Lingu stica
Aplicada, 21(1), 1—23.

Vygotsky, L. S. (2001). A formagdo social da mente: O
desenvolvimento dos processos psicolégicos superiores
(4th ed.). Martins Fontes. (Original work published
1934).




Tausu Hero A., [luerec ¥Y.K.K., Maranpsitac M.K.K. (2025) Tanzi Neto A., Diegues U.C.C., Magalhdes M.C.C. (2025)
OG6pasoBanue penoaBaTeseii MHOCTPAHHBIX SI3BIKOB... Language teacher education through social activity...
Kyabrypro-ucropuyeckas cuxonorus, 2025, 27(3), 156—165. Cultural-Historical Psychology, 2025. 27(3), 156—165.

Information about the authors

Adolfo Tanzi Neto, Adjunct Professor, Department of Anglo-Germanic Studies, Chair of the Interdisciplinary Graduate Program
in Applied Linguistics (PIPGLA) Federal University of Rio de Janeiro, Visiting Professor at the Southern Federal University
(SFedU — Rostov — Russia), Orcid: https://orcid.org/0000-0003-0347-7077, Lattes: http://lattes.cnpq.br/2244801011056828,
e-mail: adolfotanzi@letras.ufrj.br

Ulysses Camargo Corréa Diegues, College Professor, Department of Languages, College of Technology of the State of Sao Pau-
lo — (FATEC-Praia Grande), Orcid: https://orcid.org/0000-0003-4939-1607, Lattes: http://lattes.cnpq.br/2010747075530278,
e-mail: ulyssesdiegues@gmail.com

Maria Cecilia Camargo Magalhdes, Full Professor at the Language Sciences and Philosophy Department, Applied Linguistics and
Language Studies Post-Graduation Program at the Pontifical Catholic University of Sdo Paulo, Brazil. Pontifical Catholic Univer-
sity of Sdo Paulo (PUC-SP), Orcid: https://orcid.org/0000-0002-8567-0358, Lattes: http://lattes.cnpq.br/3998447609308194,
e-mail: cicamaga@gmail.com

Hugopmayus 06 asmopax

Adoawgpo Tansu Hemo, samecturesib npodeccopa, Kadeapa aHIJIo-repMaHUCTUKHY, 3aBeAy0muil MeXaucumHapHoii aciupas-
TYpoOi 110 ipukJaiHoil uHreuctruke, Menepanbubiit yausepcurter Puo-ne-Kaneiipo, Puo-ne-Kaneiipo, bpasuius; npurianiéH-
Heiit mpodeccop [Osxknoro denepanbioro yausepentera (SFedU — Pocros-na-/lony, Poccust) Orcid: https://orcid.org/0000-
0003-0347-7077, Lattes: http://lattes.cnpq.br/2244801011056828, e-mail: adolfotanzi@letras.ufrj.br

Yauccec Kamapzo Koppea /luezec, nipocdeccop koJutemska, kadenpa g3bkoB, Texnunuecknii kostek mrata Can-Ilaymy, Can-
[Tayny, Bpasuaus Orcid: https://orcid.org/0000-0003-4939-1607, Lattes: http://lattes.cnpq.br/2010747075530278, e-mail:
ulyssesdiegues@gmail.com

Mapua Cecunust Kamapeo Mazanvsuc, npodeccop, kadezpa A3bIKOBbIX HAyK 1 (ustocodnn, aClMpaHT MPOrpaMMBbl TPUKJIAIHON
JIMHTBUCTUKM ¥ SI3BIKOBBIX MccaenoBannii B [Tanckom katomyeckom yuusepcutere Can-Ilayny, Can-ITayay, Bpasunus. Orcid:
https://orcid.org/0000-0002-8567-0358, Lattes: http://lattes.cnpq.br/3998447609308194, e-mail: cicamaga@gmail.com

Contribution of the authors
Adolfo Tanzi Neto — writing, annotation, design of the manuscript, theoretical ideas and correlation with Brics.

Ulysses Camargo Corréa Diegues — data collection; theoretical ideas and annotation, conduction the experiment; control over
the research.

Maria Cecilia Camargo Magalhaes — data analyses, theoretical ideas, visualization of research results.
All authors participated in the discussion of the results and approved the final text of the manuscript.

Bxnao asmopose
Anossdo Tanzu Hero — Hamnmcarnue tekcra, aHHOTHPOBaHIe, 0OpMIIEHHE PYKOITUCH, pa3paboTKa TeOpeTHYeCKUX UAel U X
cBa3b co ctpanamu BRICS.

VYaucceec Kamapro Koppea /luerec — c60p saHHbIX; pa3paboTKa TEOPETUYECKUX WJIEH 1 aHHOTUPOBAHUE, IPOBEJIEHUE HKCIIEPH-
MEHTa; KOHTPOJIb 32 UCCJIE/JOBAHUEM.

Mapua Cecusmst Kamapro Marasibsise — aHaan3 JaHHBIX, Pa3paboTKa TEOPETHIECKUX UJIeH, BU3YaIH3alis Pe3yIbTaTOB UCCIIe-
JIOBAHUS.

Bce aBTOpbI y4acTBOBAJIU B 00CYIKACHUU PE3YILTATOB U 0ZI0OPUIIN OKOHYATETLHBIN TEKCT PYKOITHCH.

Conflict of interest
The authors declare no conflict of interest.

Kongpauxm unmepecos
ABTOPBI 3a4BJAIOT 00 OTCYTCTBUU KOH(DIMKTA HHTEPECOB.

Ethics statement
The study was reviewed and approved by the Ethics Committee of Federal University of Rio de Janeiro (report no CAAE:
66650723.0.0000.5286, 2023 /18 /04).

3asenenue 06 smuxe

Vcceneposanne ObLIO pacCMOTPEHO U 0406peHo dtuueckum komurerom DenepaibHoro yausepeurera Puo-me-Kaneiipo (Ne npo-
tokosa CAAE: 66650723.0.0000.5286 ot 18.04.2023).

TTocrynuia B pepaknuio 16.07.2025 Received 2025.07.16
[MTocrymnuma nocte penensuposanust 10.08.2025 Revised 2025.08.10
[Tpunsara k mybaukarmm 15.08.2025 Accepted 2025.08.15
Omny6smkosana 30.09.2025 Published 2025.09.30

165



KyabTypHo-ucTOpryeckast ICUXoa0rust Cultural-Historical Psychology

2025.21(3), 166—174. 2025.21(3), 166—174.
https://doi.org/10.17759,/chp.2025210315 https://doi.org/10.17759 /chp.2025210315
ISSN: 1816-5435 (1ieuarHbrit) ISSN: 1816-5435 (print)
TSSN: 2224-8935 (online) ISSN: 2224-8935 (online)

Hayunag cratbg | Original paper

Dissemination of L.S. Vigotski’s cultural-
historical theory in Brazil

Zoia Prestes' =1, Elizabeth Tunes?, Mateus Thaler Beck?
! Fluminense Federal University (Niteréi/Rio de Janeiro/Brazil)

2 Brasilia University (Brasilia/DF /Brazil)

3 Fluminense Federal University (Niteroi/Rio de Janeiro/Brazil)

D4 zoiaprestes@id.uff.br

Abstract

Context and relevance. The article presents brief information on how the works of L.S. Vygotsky and his
collaborators arrived and spread in Brazil and data from a survey on the Platform of the National Council for
Scientific and Technological Development of the National Agency for Scientific and Technological Research
(CNPq), more specifically, on the Directory of Research Groups (DGP) which records data and production
of research groups in Brazil. Objective. The survey focused on research groups in the areas of education and
psychology and sought to identify Brazilian research groups that indicate, in their titles and summaries of
activities, that they carry out research based on the cultural-historical theory of L.S. Vygotsky. Methods
and materials. We carried out a survey to see how many research groups are active in Brazil working with
cultural-historical theory, specifically in the areas of education and psychology. The survey was carried out
through a series of searches on the DGP-CNPq’s parameterized consultation page, between June 1 and 10,
2025. Results. The survey showed that of the total of 154 groups found according to the descriptors cho-
sen, 140 groups (90.9%) are in public educational institutions and 14 (9.1%) in private institutions. This
data shows the importance that public educational institutions attach to recording activities carried out by
groups of their researchers. Conclusions. Although the arrival of Vygotsky’s works in Brazil took place almost
40 years ago, the dissemination of his thought unfortunately took place based on translations and editions that
mutilated his writings and thus misrepresented important ideas from his studies and theoretical-methodolog-
ical investigations. The survey presented in this text does not go into this issue in depth, nor does it discuss
the bibliographical references used in the intellectual production of the research groups registered with DGP-
CNPq. We have restricted ourselves to some more general aspects of the current scenario, even though we
know, as has been pointed out, that it does not correspond exactly to reality.

Keywords: cultural-historical theory, Vygotsky, scientific research, psychology, education
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Pe3stome

Konreker u akTyaabHOCTh. B crarbe npezcraBien kpaTkuii 0630p Toro, kak pa6orer JI.C. Beirorckoro n
€r0 COABTOPOB TOSBUJINCH U PACIPOCTPaHUINCh B bpasuimu, a Takke JaHHble O1POCa, IPOBEIEHHOTO Ha
nnargopme HalmoHa bHOTO coBeTa 110 Hay4YHbIM U TexHosorndeckum paspaborkam (CNPq), a umenHo B
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paszene «Karanor uccaenosaresnbckux rpymis (DGP), KoTopblii perucTpupyeT gaHHble U Pe3yJIbTaThl Je-
SITEJILHOCTU MCcJieioBaTebckux rpyin B Bpasusuu. Ieas. Onupoc Obl1 HAlIPaBJieH HA BbISIBJIEHUE HCCIIe-
JIOBATEJIbCKUX TPYIIIT B 06J1acTU 06PA30BAHUST U TICUXOJIOTUH, KOTOPBIE CO/IEPIKAT B HA3BAHUSIX U OIIMCAHUSIX
cBOMX paboT HHGOPMAIIIO O TOM, YTO OHU ITPOBOJISIT UCCJIEOBAHIS HA OCHOBE KYJIbTYPHO-UCTOPUYECKON
teopun JI.C. Beirorckoro. Merozpl 1 MaTepuajibl. Mbl IPOBEJU OIPOC, YTOObI ONPEAETUTh, CKOJbKO UC-
CJIe/IOBATE/ILCKUX IPYIIT AKTUBHO PabOTAIOT ¢ KyJIbTYPHO-UCTOPUYECKO Teopueii B Bpasuiiu, 0coGeHHO B
obsacTsix obpazoBanus 1 neuxosoruu. Onpoc OCYIIECTBIISIICS TOCPEACTBOM CEPUU TIOUCKOBBIX 3alIPOCOB
Ha cTpaHwuile apamerpusoBanHoil koHcysbraiimn DGP-CNPq4 B iepuo ¢ 1 o 10 uronst 2025 roga. Pe-
gyabraTbl. ONpoc MoKa3al, 4To 13 00IIETo YKcia HaliieHHbIX 154 TPyYIIT, COrIacHO BHIOPAHHBIM JIECKPUII-
topam, 140 rpym (90,9%) HaxomsiTes B rocyiapCTBEHHBIX 00pa3oBaTebHbIX yupeskaenusix u 14 (9,1%) —
B YACTHBIX YUPEKICHUSAX. ITU JIAHHbIE IEMOHCTPUPYIOT BaKHOCTD, KOTOPYIO TIPUAAIOT TOCYIAPCTBEHHbIE
o0paszoBaTeibHble YUPEKACHUST PETUCTPAIIUU JESITEIbHOCTH CBOUX UCCIIEA0BATEIbCKUX TPYIIIL. BbIBOIDI.
Xots pabotsl Boirorckoro nosgsunuch B bpasuanu mourn 40 jer Haszam, pacnpocTpaHeHue ero uiae, K
COKAJIEHUIO, TTPOMCXO/IMIJIO HA OCHOBE MEPEBOJIOB M U3IAHNIT, UCKAKEHHBIX ¥ YPE3aHHbIX, YTO MPUBEJIO K
HEIPABUJIBHOMY IPEJICTABJACHUIO O BAXKHBIX MJEAX €r0 MCCIeOBAHUI M TEOPETHKO-METOL0JIOTHYECKUX
pa3pabotok. [IpescTaBieHHbIIl B STOM TEKCTE OITPOC He YTIyOJIsSIeTcsl B TOT BOIIPOC U HE PacCMaTpUBaeT O-
GsmorpaduuecKiie HCTOYHUKH, UCTIOJIb30BAHHbBIE B HAYYHOM JeSITeJIbHOCTH 3aperucTpuposantbix B DGP-
CNPq uccreoBarebcKux rpyiin. Mbl OrpaHUYMINCH HEKOTOPBIMU GoJiee OOIIMMU aclieKTaMu TEKyIeit
CUTYAIIUU, XOTSI ¥ OCO3HAEM, KaK OBLIO OTMEUEHO PAHEE, YTO OHA HE TIOJHOCTHIO COOTBETCTBYET PEAIbHOCTH.

Kmoueevte cnosa: KYJIbTYPHO-UCTOPUYECKasA TEOPU:, JI.C. BbII‘OTCKPIfI, Hay4HbI€ MCCJIe/I0OBaHNA, TICUXO0-
JIoru:A, O6p3.30B3.HI/Ie

s wuruposanus: llpecrec, 3., Tynec, D., Bex, M.T. (2025). PacnpocrpateHruie KyibTypHO-UCTOPHUYECKON TEOPUI
JI.C. Boirorckoro B Bpasusin. Kynvmypuo-ucmopuueckas ncuxonoeus, 21(3), 166—174. https://doi.org/10.17759/

chp.2025210315

Introduction

The aim of this study was to identify and analyze the
dissemination of Lev Semionovich Vygotsky’s cultural-
historical theory in Brazil. To this end, information was
sought from the Directory of Research Groups in Bra-
zil (DGP-CNPq)!, managed by the National Council
for Scientific and Technological Development (CNPq)
and linked to the Lattes Platform, a Brazilian database
designed to record and monitor scientific and techno-
logical activity in the national science, technology and
innovation system.

In Brazil, the creation of this Directory by the CNPq
was anchored in two reasons: (I) “the need to build a sin-
gle science and technology (S&T) information system to
support the formulation of indicators” (Chiarini et al.,
2022, p. 6); and (IT) the continuous advance “of informa-
tion and communication technologies (ICTs), with com-
puterization and the boom of the internet and the world
wide web (www)” (Chiarini et al., 2022, p. 6) which, in a
way, forced many countries to adopt these tools. It was
launched in 1993, before the Lattes Platform, with the
aim of achieving unity and uniformity in data and statis-
tics on science and technology in Brazil. It was gradually
institutionalized and then the biannual censuses, statis-
tical summaries and a tool for drawing up dynamic tables
became available free of charge to the entire academic
community, all coupled to the Lattes Platform (Chiarini
et al., 2022). Since the production of knowledge is a col-

lective activity, the CNPq understood that it would be
up to the State to create a scientific and technological
information base for groups of researchers, thus treat-
ing the research group as a unit of analysis with one or,
exceptionally, two senior researchers who would lead
the assistant researchers, the technical support staff, as
well as the students, all around a common interest, shar-
ing equipment, facilities and resources in the scientific
research activity. Since it was set up, the DGP-CNPq
has undergone several updates and has proved to be an
efficient, accurate and fast tool, able to identify the re-
searcher, where they are, what they do and what they
have produced recently.

It has been common to analyze the characteristics
and scientific output of research groups via the DGP
to characterize the state of the art of research areas in
Brazil (see, for example, Prado and Sayd, 2004; Moreira,
Vilan Filho and Mueller, 2015).

Therefore, due to its characteristics, the DGP is an
instrument capable of providing precise information and
indications of the ways in which Lev Semionovich Vy-
gotsky’s cultural-historical theory has been assimilated
and disseminated in Brazil.

Methods and materials

It is quite difficult, if not almost impossible, to pin-
point the date on which Lev Semionovich Vygotsky ar-

U At the time of the search, the Directory was in version 2.0.8.10. Its access link is: http://dgp.cnpq.br/dgp/faces/consulta/consulta_param-

etrizada.jsf
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rived here. Perhaps we can only point to past events and
some dates that attest to when he had already begun to
wander around this remote West. In other words, we can
identify clues and, by following them, perhaps we can
establish some signs of his presence among us and the
times when he began to visit us.

For example, on a copy of the book by A.R. Luria and
F.I. Yudovich, bought at a bookstore around 2023, en-
titled Language and intellectual development in children,
you can see someone’s signature in ink, with the date
Aug/94. The copy belongs to the 2nd edition (1987) of
a translation by José Claudio de Almeida Abreu, a pro-
fessor at the Faculty of Languages and Literature of the
Federal University of Minas Gerais. The first edition
of the work was published by Artes Médicas in Porto
Alegre in 1985. As we know, A. R. Luria was one of Lev
Semionovich’s closest collaborators and there are several
mentions of him in the book mentioned here. The same
occurs in two books by the same author published previ-
ously in Brazil: (1) in Curso de psicologia geral, especially
in volume IV, published in 1979; and (2) in Fundamen-
tos de neuropsicologia, published in 1981. So, we already
know that since 1979, Vygotsky was already in these
tropical parts of the West, accompanying Luria.

We know that the book The Social Formation of the
Mind, (originally published in English under the title
Mind in society — the development of higher psychologi-
cal processes) had been circulating here in Brazil since
1984. However, the organizers of this volume state in the
preface: “The work of bringing together originally sepa-
rate works has been done quite freely. The reader should
not expect to find a literal translation of Vygotsky, but
rather an edited translation from which we have omit-
ted apparently redundant material and to which we have
added material that seemed important in terms of mak-
ing Vygotsky’s ideas clearer” (John-Steiner et al, 1999,
p. XIV). In other words, it cannot be said that the texts
were written by Vygotsky, so the decision has been made
here to disregard him.

Furthermore, and more importantly, we also know
that by tracing the dates of publication of translations
of works by Lev Semionovich and his two closest col-
laborators, A.R. Luria and A.N. Leontiev, we can begin
to identify the trails that lead us along the map of the as-
similation of cultural-historical theory in Brazil. Table 1
shows information on works translated into Portuguese
that have circulated and are still circulating in these sur-
roundings and of which we are aware.

Looking at Table 1, as far as we know, Luria was the
first author of the troika to be translated into Brazil-
ian Portuguese. This was done by Paulo Bezerra, who
translated directly from Russian, and was published
in 1979. In the excerpts from the translation below,
we can see, right at the beginning of the first volume,
Luria’s grandiose presentation of his master and friend
L.S. Vygotsky: 1. “The ways of overcoming the crisis
in psychology were first formulated by the outstand-
ing Soviet psychologist Lev Semionovich Vygotsky
(1896—1934); they became the basis for the subse-
quent evolution of psychology as a science, at first in
the USSR and then beyond its borders” (Luria, 1979,
p. 5); 2. “... For Vygotsky, the main task in overcom-
ing this crisis consisted in making the higher and spe-
cifically human forms of conscious activity the object of
research and focusing on them from the point of view of
scientific analysis, causally explaining their origin and
defining the objective laws to which they are subordi-
nate” (Luria, p. 6, emphasis added); 3. “... As Vygotsky
observed, the attempt to focus on the psyche as an im-
mediate function of the brain and to look for its source
in the recesses of the brain is as futile as the attempt to
consider the psyche as a form of existence of the spirit.
The psychic life of animals arises in the process of their
activity and is a form of representation of reality, it is
carried out by the brain, but it can only be explained by
the objective laws of this representational activity. Simi-
larly, the higher forms of conscious activity, active at-
tention, arbitrary memorization and logical thinking
that are specific to man cannot be considered a natural
product of the evolution of the brain but are the result
of the specific social form of life that is characteristic
of man. In order to causally explain the higher psychic
functions of man, it is necessary to go beyond the limits
of the organism and look for their sources not in the re-
cesses of the soul or in the peculiarities of the brain, but
in the social history of mankind, in the forms of language
and social work that have been constituted throughout
the history of society and have brought to life more per-
fected types of communication and new forms of con-
scious activity” (Luria, 1979, p. 6, emphasis added).

Luria’s presentation is undoubtedly highly motivat-
ing for the reader who is looking for new insights into
the study of human behavior. Certainly, his words mo-
tivated new searches in the direction of the theorist he
was talking about. In other words, Vygotsky was already
looking for us and we undoubtedly went to meet him.

Table 1
Works by Luria, Leontiev and Vygotsky published in Brazil
(in alphabetical order by the first author’s surname)
Author/authors Title, city, publisher, date Translated from Translator
Leontiev, A.; Psychology and pedagogy — psychological bases of Not informed Rubens Eduardo Frias
Vygotsky, L.S.; learning and development; Sdo Paulo: Editora Moraes,
Luria, A.R. and 1991; 2007.
others
Leontiev, A.N. The development of the psyche. Sio Paulo: Centauro, French Rubens Eduardo Frias.
2004.
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Author/authors Title, city, publisher, date Translated from Translator

Leontiev, AN. Activity, consciousness and personality. Bauru: Russo Priscila Marques
Mireveja, 2021.

Luria, A.R. Course in general psychology (Volumes Ito IV). Riode | Russo Paulo Bezerra
Janeiro: Civilizagdo Brasileira, 1979.

Luria, A.R. Fundamentals of neuropsychology. Sdo Paulo: Edusp, | English Juarez Aranha Ricardo
1981.

Luria, A.R. Thought and language — Luria’s last lectures. Porto Russian Diana Myriam Lichtenstein
Alegre: Artes Médicas, 1987. and Mario Corso

Luria, A.R. The construction of the mind. Sdo Paulo: icone, 1992. English Marcelo Brandao Cipolla

Luria A.R. The mind and memory — a little book about a vast English Claudia Berliner
memory. Sao Paulo: Martins Fontes, 1999.

Luria, A.R. Cognitive development. Sao Paulo: icone, 2010. English Fernando Limongeli Gur-

gueira’

Luria, A.R. and
Yugovich, F.I.

Psychology and Pedagogy — psychological bases of
learning and development. Porto Alegre: Artes Médicas,
1987 (1st edition — 1985).

Not informed

José Claudio de Almeida
Abreu

Paulo, Hogrefe, 2023.

Vygotsky, L.S. Theory and method in psychology. Sdo Paulo: Martins | Spanish Claudia Berliner
Fontes, 1996.

Vygotsky, L.S. Psychological development in childhood. Sdo Paulo: Spanish Claudia Berliner
Martins Fontes, 1998.

Vygotsky, L.S. The Tragedy of Hamlet, Prince of Denmark. Sao Paulo: | Russian Paulo Bezerra
Martins Fontes, 1999.

Vygotsky, L.S. Lev S. Vygotsky: Manuscript of 1929. Campinas: SP, Russian Alexandra Marenitch
ano XXI, 2000.

Vygotsky, L.S. The construction of thought and language. Sao Paulo: | Russian Paulo Bezerra
Martins Fontes, 2001.

Vygotsky, L.S. Pedagogical psychology. Sdo Paulo: Martins Fontes, Russian Paulo Bezerra
2001.

Vygotsky, L.S. Psychology of art. Sio Paulo: Martins Fontes, 2001. Russian Paulo Bezerra

Vygotsky, L.S. Pedagogical psychology. Porto Alegre: Artmed, 2003. | Spanish Claudia Schilling

Vygotsky, L.S. Imagination and creation in childhood. Sio Paulo: Russian Zoia Prestes
Atica, 2009.

Vygotsky, L.S. Imagination and creativity in childhood. Sdo Paulo: Russian Jodo Pedro Frois
Martins Fontes, 2014.

Vygotsky, L.S. Imagination and creation in childhood. Sdo Paulo: Russian Zoia Prestes and Elizabeth
Expressdo Popular, 2018. Tunes

Vygotsky, L.S. 7 lessons by L.S. Vygotsky on the foundations of Russian Zoia Prestes, Elizabeth Tunes
pedology. Rio de Janeiro: E-Papers, 2018 and Claudia C. G. Santana

Vygotsky, L.S. Fundamentals of defectology (Tome V.: Fundamentals | Spanish Does not specify the name of
of defectology). Cascavel: PR, Edunioeste, 2019. the translators

Vygotsky, L.S. Psychology, education and development: writings by Russian Zoia Prestes and Elizabeth
L.S. Vigotski. Sdo Paulo: Expressdo Popular, 2021. Tunes

Vygotsky, L.S. Problems of defectology (Volume I). Sdo Paulo: Russian Zoia Prestes and Elizabeth
Expressao Popular, 2021. Tunes

Vygotsky, L.S. History of the development of higher mental functions. | English Solange Castro Afeche
Sdo Paulo: WMF Martins Fontes Publishing House,
2021.

Vygotsky, L.S. Liev S. Vigotski: writings on art. Bauru: Mireveja, 2022. | Russian Priscila Marques

Vygotsky, L.S. Veresk — 100-year commemorative edition. S o Carlos: | Russian Zoia Prestes; Elizabeth Tunes;
Pedro & Jodo Editores, 2023. Jader J. M. Lopes and Marta

Chaves
Vygotsky, L.S. Psychology, human development and Marxism. Sdo Russian Priscila Marques

2 Tt is not clear who translated it (Fernando Limongeli Gurgueira or the group formed by Luiz Mena Barreto, Martha Kohl de Oliveira,
Miriam M. M. de Andrade and Regina Heloisa Maciel).
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and Luria, A.R.

Author/authors Title, city, publisher, date Translated from Translator
Vygotsky, L.S. The essentials of Vygotsky. Petropolis: R], Vozes, 2024. | Russian Priscila Marques.
Vygotsky, L.S. Imagination — selected texts. Campinas: Mercado de Russian Priscila Marques
Letras, 2025.

Vygotsky, L.S. The meaning of crisis in psychology. Sao Paulo: Russian Zoia Prestes and Elizabeth
Lavrapalavra, 2025. Tunes

Vygotsky, L.S. Studies in the history of behavior: the ape, the primitive | English Loélio Lourengo de Oliveira

and the child. Porto Alegre: Artes Médicas, 1996.

Vygotsky, L.S.;
Luria, A.R. and
Leontiev, A.N.

EDUSP, 1988.3

Language, development and learning. Sio Paulo: fcone,

Not informed Maria da Penha Villalobos

Source: prepared by the authors.

Table 1 shows that between 1979 and 1989, five
works by L.S. Vygotsky — and his main collaborators —
were translated into Portuguese; between 1990 and
1999, seven; from 2000 to 2010, eight; and from 2011 to
2025, fifteen. In other words, there was a slight increase
from one decade to the next. Although the increase is not
huge, it is significant if we look at the density of trans-
lated works: there has indeed been a notable increase in
the size and importance of works translated into Portu-
guese in Brazil. These data therefore seem to point to the
fact that the beginning of the 21st century is perhaps the
period of dissemination and assimilation of cultural-his-
torical theory in Brazil.

Approximately a century after Vygotsky’s birth, we
are beginning to learn more about and assimilate the
cultural-historical psychology he created. That’s a long
time, and it certainly had the contribution of the censor-
ship imposed on the author in the Soviet Union itself,
coupled with our own weaknesses.

How did this process of disseminating his ideas take
place in Brazil? That’s what we’ll see next, by examining
the groups registered with the DGP-CNPq. First, how-
ever, it is interesting to note that, as far as we have been
able to investigate, the first Brazilian studies based on
Vygotsky’s cultural-historical theory did not take place
in the field of psychology, but in the area of chemistry
teaching. These were four papers published by an inter-
disciplinary research group working at the Federal Uni-
versity of Sdo Carlos, in the interior of the state of Sdo
Paulo (Tolentino et al, 1986; Silva et al, 1986; Rocha-
Filho et al, 1988; Tunes et al, 1989).

It is known that L.S. Vigotski’s work was silenced
in the Soviet Union for more than 20 years and, when
it began to be published again, it suffered from cuts and
interference from publishers. Although the book Michle-
nie i retch [ Thought and Speech] (Vygotsky, 1934), for
example, was first published in its entirety at the end of
1934, six months after Vygotsky’s death, this was not the
case when the same book was published in the collec-
tion Izbrannie psirrologuitcjeskie issledovania |Selected
Psychological Investigations] (Vygotsky, 1956), in
1956, 22 years later. In this volume, edited by A.N. Le-
ontiev and A.R. Luria, the text of the aforementioned
book came out with cuts and was thus republished in the

3 On these works, see Prestes (2012, p. 147—161).
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2nd Volume of Sobranie sotchineni [Collected works]
(Vygotsky, 1982), in the early 1980s, without making
the necessary corrections, 26 years later. What’s more,
Vygotsky’s important and fundamental book was only
published again uncut and according to the original ar-
chive in the early 2000s.

However, while in the Soviet Union the book suffered
occasional edits and cuts, in the West it arrived in 1962
in a shattered edition, reduced to 168 pages, published
by the Massachusetts Institute of Technology (Prestes,
2012) and it was this version that proliferated around
the world, also landing in Brazil in 1987, in an English
version, under the title Thought and Language (Vigotski,
2005). In the fact sheet for the 2005 edition, you can see
how the transliteration of the author’s surname changes:
if in the first edition it is Vygotsky, then Vygotski ap-
pears and, in the most recent edition, Vigotski. We be-
lieve that this book was not written by Vygotsky and, for
this reason, we have not included it in Table 1.

Unfortunately, it was this edition (whether in Eng-
lish or Portuguese) that initiated studies of Vygotsky’s
thought in Brazil, as well as another book which, in our
opinion, is also impossible to consider as belonging to the
thinker’s pen and, for this reason, we have also left out of
Table 1. We are referring to the book Mind in Society: the
development of higher psychological processes (Vygotsky,
1984) which, here in Brazil, came out under the title A
Jormacgdo social da mente: o desenvolvimento dos processos
psicol gicos superiores (The social formation of the mind: the
development of higher psychological processes) (Vygotsky,
1999), a collection of texts adulterated by the organizers
at the Massachusetts Institute of Technology and which,
despite numerous academic works published in Brazil in-
dicating the absurdities committed by this edition with
Vygotsky’s work, continues to circulate and still “under-
pins” monographs, dissertations and theses in our country.

We carried out a survey to see how many research
groups are active in Brazil working with cultural-his-
torical theory, specifically in the areas of education and
psychology. The survey was carried out through a series
of searches on the DGP-CNP(q’s parameterized consul-
tation page?, between June 1 and 10, 2025.

Before we go on to detail our procedure, there are
some very important considerations that directly im-
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pact any study produced with data extracted from the
DGP- CNPgq: the most important is that, although it is
our main reference for obtaining this information, the
platform has instabilities, not only because of frequent
periods of downtime, but we also found significant dis-
crepancies in the display of results when equivalent in-
put specifications were used in the search options when
carried out at a different time, even when running on
the same version of the platform. In other words, the
platform displays divergent search results depending
on when the search is carried out, so that, for example,
a particular group located using certain search criteria
is no longer found weeks later using the same param-
eters, even though it is still active. These instabilities
had already been identified by other researchers, such
as Asbahr and Oliveira (2021) and Carvalho, Silvino
and Souza (2022). In addition to these instabilities,
we found other problems with the platform, such as:
(A) the names of the group leaders could change be-
tween those that appeared in the search and those that
appeared in the group’s mirror; (B) eventually, the
search returned some groups, in smaller numbers, that
did not have the keyword searched for anywhere in
their mirror; and (C) the opposite of the previous item
also occurred, i.e. research groups that contained the
keyword in their mirror did not appear in the search.
The procedures adopted to remedy this last problem
will be discussed below.

In order to collect information on the DGP-CNPq,
we used the following specifications: in the “Consult —
Current base” section, we considered the current census,
entering the keywords — which will be discussed in the
next paragraph — in the “Search term” field and select-
ing the “Groups” option in the “Consult by” field — since
the platform also offers the option of searching by names
of researchers, leaders, lines of research, among others. In
the “Apply the search to the fields” section, we selected
the options “Group name”, “Research line name”, “Re-
search line keyword” (these three were already select-
ed by default) and “Group repercussions”, with all the
others unchecked. In our tests, checking the “Certified”
and/or “Not up to date” options in the “Status” field did
not show any differences in the results displayed, so we
opted to keep the platform’s default options. Further-
more, no additional filters were used.

The keywords used to carry out this procedure were:
(1) Vigotski; (2) Vygotski; (3) Vygotsky; (4) Vigotsky;
(5) Leontiev; (6) Luria; (7) Historical-cultural; (8) So-
cio-historical; (9) Socio-historical; (10) Activity theory;
(11) Socio-cultural; (12) Sociocultural; (13) Socio-
interactionism; (14) Socio-interactionist; (14) Socio-
constructivism; (15) Socio-constructivist; (16) So-
viet psychology; (17) Psychology and Marxism; and
(18) Marxist psychology. The keywords, with the excep-
tion of “Activity theory” and “Marxist psychology”, had
the “All words” option selected in their searches, while
the “Exact search” field was selected in the two excep-
tions mentioned.

In all the searches, we checked whether the group in
question actually worked with the chosen theoretical
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framework and, to this end, we organized the results for
each keyword into five groupings: (a) “Search”, which
represented the exact number of results for each keyword
without any filtering by area or theme; (b) “Outside the
parameters”, which included groups from areas of knowl-
edge not covered by the study, i.e. research groups that
appeared in the results, but which are not in the area of
Education or Psychology; (¢) “Excluded”, which are the
results within the areas researched which, for some reason,
appeared as a result in the search although, on their re-
spective pages, they are listed as excluded on the platform;
(d) “Withdrawn from the search”, which are the groups for
which, after verification, not enough evidence was found
to affirm that they carry out studies based on cultural-
historical theory; and finally, (e) “Selected”, which are the
groups that met the criteria, i.e. presented evidence that
they use the theoretical framework in question in their re-
search output. In this way, the sum of the results of group-
ings “b”, “c”, “d” and “e” is exactly the amount of “a”. Ex-
cept for the excluded groups incorporated into item “c”,
the other situations encountered — groups certified by the
institution, not being filled in or not updated in the last
12 months — were considered in the others.

When there were doubts as to whether certain groups
actually used cultural- historical theory, we searched for
the keywords “Cultural-historical”, “Vygotsky” and its
variations (“Vygotsky”, “Vygotski”, “Vigotsky”), “Ac-
tivity theory”, “Socio-historical” — in order to cover the
possibilities “Socio-historical” and “Socio-historical” —
in the following places, respectively: (I) Text present
in “Repercussions of the group”; (II) Name given to the
lines of research of the group evaluated; (IIT) Search in
the Lattes of the group leader; (IV) Search in the Lattes
of the deputy leader, if there is one. The keywords “His-
torical-cultural” or “Socio-historical” necessarily had to
be associated with a noun such as “Theory”, “(theoreti-
cal) reference”, “Perspective”, “Psychology” etc. If they
were associated with nouns such as “context”, “subject”,
“diversity” or any other term not analogous to those al-
ready mentioned, this search was disregarded and the
order listed above was continued. If there were any
doubts and/or exclusive use of broader terms, such as
“socio-historical”, “socio- interactionism”, “socio-con-
structivism” — which do not necessarily indicate a link
with cultural-historical theory, as they could be linked
to authors from other theoretical frameworks -, it was
also checked whether Vygotsky or any of his closest col-
laborators (Aleksei Leontiev, Aleksandr Luria, Daniil
Elkonin, among others) had appeared as a bibliographi-
cal reference in at least 2 texts among the articles in sci-
entific journals published recently by the group leader
(and vice-leader, respectively).

Based on the criteria listed above, we arrived at the
following results:

Some research groups were displayed under more
than one keyword, so the final number does not cor-
respond to the simple sum of the “Selected” column in
Table 1. The total number of research groups we ob-
tained from this methodological procedure was 138, of
which 103 were in the field of Education and 35 in Psy-
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Table 2
Incidence by category of each keyword
Key words Search Outside the parameters Excluded | Removed from search Selected

Vygotsky 25 4 - - 21
Vygotski 3 1 1 - 1
Vygotsky 15 4 - 1 10
Vygotsky 2 - - 2
Leontiev 13 3 - 1 9
Luria 17 12 1 - 4
Historical-cultural 148 25 2 15 106
Socio-historical 70 43 - 10 17
Socio-historical 52 28 - 17 7
Activity theory 24 6 - 2 16
Socio-cultural 31 25 - 5 1
Sociocultural 116 74 - 36 6
Socio-interactionism 1 1 - - -
Socio-interactionist 1 1 - - -
Socio-constructivism 2 1 - 1 -
Socio-constructivist - - - -
Soviet psychology - - - - -
Psychology and Marxism 6 1 - - 4
Marxist psychology 2 - - 1 1

Source: prepared by the authors.

chology.However, as we mentioned earlier, we found
that the platform has a problem: certain groups are not
displayed as a result, even though they contain a key-
word in their mirror according to the selected criteria.
To alleviate this problem, we compared our data with
the inventory of Brazilian research groups in cultural-
historical theory, made by Asbahr and Oliveira (2021),
with data obtained in 2018, and searched DGP-CNPq
directly for the names of the missing research groups,
in order to confirm which of them were still active or
not, following the same selection criteria adopted for
the previous groups, especially the delimitations of area
of knowledge, given that the aforementioned inventory
does not restrict them. With this strategy, we found 16
groups that should have been displayed in the previous
searches — due to the problems with the platform itself
already mentioned — of which 11 are from Education
and 5 from Psychology, totaling 154 groups, of which
114 are from the Education sphere (74,03%) and 40
from the Psychology sphere (25,97%).

Results

As previously mentioned, in order to present an over-
view of Brazilian research groups that study or establish
a dialogue with authors of cultural-historical theory,
a survey was carried out on the CNPq platform, more
specifically, in the Directory of Research Groups. It is
important to note that the data obtained in the previous
section does not correspond exactly to reality, as not all
groups are registered on the platform. There are higher
education institutions, especially private ones, which do
not require their researchers to register. Therefore, the
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scenario we present corresponds to what we found on
the CNPq Platform and we emphasize that we are cer-
tain that the number of groups studying or carrying out
research related to cultural-historical theory in Brazil
could be much higher.

The survey showed that of the total of 154 groups
found according to the descriptors chosen, 140 groups
(90,9%) are in public educational institutions and 14
(9,1%) in private institutions. This data shows the im-
portance that public educational institutions attach to
recording activities carried out by groups of their re-
searchers.

Another significant finding is the greater presence
of groups in the field of Education. Of the total of
154 groups identified on the Platform, according to the
search keywords and eliminating the groups that show
no evidence of working with the theory, it was found
that 114 (74%) are concentrated in the field of Educa-
tion and 40 (26%) in the field of Psychology. This data
provokes a reflection related mainly to Vygotsky’s in-
tellectual production, since it is known that, although
he joined the tasks of the field of education after the
Russian Socialist Revolution of 1917, his studies con-
centrated on investigations into the development of
human psychological processes, revolutionizing the
field of psychology, which was steeped in a biological
and deterministic view. From the survey data we can
see that, in Brazil, his studies are much more present in
research linked to the field of education.

Another important fact revealed by the survey is
the regional location of these groups. Brazil is divided
into 26 states and the Federal District, where the coun-
try’s capital is located. When analyzing the data from
the survey, it can be seen that of the total (154), most
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research groups are in the Southeast (65/42,21%) and
South (27/17,53%) regions, with the state of Sao Paulo
concentrating the majority (38/24,68%), followed by
Minas Gerais (17/11,04%). There is a certain coherence
in this data, as the Southeast has historically been the
main center of economic and social development in Bra-
zil, attracting greater investment in education, research
and culture.

Boirorckuii’s surname has been spelled in different ways
since his works landed in Brazil. From the survey data, it
can be seen that the transliteration most used by the groups
is Vigotski (21), although the English transliteration (Vy-
gotsky) still appears with some occurrence (10).

It is worth highlighting a fact identified by the sur-
vey, which shows changes in the name of the theory de-
veloped by Vygotsky. It is still possible to see that there
are groups that use the names socio-historical (17) and
socio-cultural (7), but the vast majority name the theory
correctly — cultural-historical (107). In addition, the
survey shows that the terms socio-interactionism, socio-
interactionist, socio-constructivism and socio-construc-
tivist do not appear among the research groups.
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