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ɸʢʪʠʚʥʦʩʪʴ ʚ ʚʳʙʦʨʝ ʧʨʠʤʝʨʦʚ ʫʣʫʯʰʘʝʪ 

ʢʘʪʝʛʦʨʠʘʣʴʥʦʝ ʥʘʫʯʝʥʠʝ ʧʨʦʪʦʪʠʧʘʤ ʫ ʜʝʪʝʡ 

ʩ ʨʘʩʩʪʨʦʡʩʪʚʦʤ ʘʫʪʠʩʪʠʯʝʩʢʦʛʦ ʩʧʝʢʪʨʘ (ʈɸʉ) 
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ʈʦʩʩʠʡʩʢʘʷ ʌʝʜʝʨʘʮʠʷ 
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ʈʝʟʶʤʝ 

ʎʝʣʴ. ʈʘʙʦʪʘ ʥʘʧʨʘʚʣʝʥʘ ʥʘ ʧʨʦʷʩʥʝʥʠʝ ʚʟʘʠʤʦʩʚʷʟʠ ʤʝʞʜʫ ʧʨʦʷʚʣʝʥʠʝʤ ʘʢʪʠʚ-

ʥʦʩʪʠ ʧʨʠ ʚʳʙʦʨʝ ʧʨʠʤʝʨʘ ʠ ʫʩʧʝʰʥʦʩʪʴʶ ʥʘʫʯʝʥʠʷ ʧʨʦʪʦʪʠʧʘʤ ʫ ʜʝʪʝʡ ʩ ʈɸʉ. 

ʂʦʥʪʝʢʩʪ ʠ ʘʢʪʫʘʣʴʥʦʩʪʴ. ɺ ʧʨʝʜʳʜʫʱʠʭ ʠʩʩʣʝʜʦʚʘʥʠʷʭ ʙʳʣʦ ʧʦʢʘʟʘʥʦ, ʯʪʦ 

ʜʝʪʠ ʩ ʈɸʉ ʠʤʝʶʪ ʪʨʫʜʥʦʩʪʠ ʩ ʢʘʪʝʛʦʨʠʘʣʴʥʳʤ ʥʘʫʯʝʥʠʝʤ ʠʤʧʣʠʮʠʪʥʳʤ ʧʨʘʚʠ-

ʣʘʤ (ʧʨʦʪʦʪʠʧʘʤ), ʧʨʠ ʵʪʦʤ ʠʭ ʥʘʫʯʝʥʠʝ ʵʢʩʧʣʠʮʠʪʥʳʤ ʠʣʠ ʚʝʨʙʘʣʴʥʳʤ ʧʨʘʚʠʣʘʤ 

ʥʝ ʦʪʣʠʯʘʝʪʩʷ ʦʪ ʥʘʫʯʝʥʠʷ ʫ ʥʝʡʨʦʪʠʧʠʯʥʳʭ ʜʝʪʝʡ. ʄʝʪʦʜʳ ʠ ʤʘʪʝʨʠʘʣʳ. 

ɺ ʥʘʩʪʦʷʱʝʤ ʠʩʩʣʝʜʦʚʘʥʠʠ ʤʳ ʩʨʘʚʥʠʣʠ ʢʘʪʝʛʦʨʠʘʣʴʥʦʝ ʥʘʫʯʝʥʠʝ ʫ ʥʝʡʨʦʪʠ-

ʧʠʯʥʳʭ ʜʝʪʝʡ ʜʦʰʢʦʣʴʥʦʛʦ ʚʦʟʨʘʩʪʘ (n = 20) ʠ ʜʝʪʝʡ ʩ ʈɸʉ (n = 20) ʨʘʟʥʳʤ ʪʠ-

ʧʘʤ ʢʘʪʝʛʦʨʠʘʣʴʥʳʭ ʧʨʘʚʠʣ (ʧʨʦʪʦʪʠʧʳ ʠ ʚʝʨʙʘʣʴʥʳʝ ʧʨʘʚʠʣʘ), ʠ ʧʨʠ ʨʘʟʥʦʤ 

ʬʦʨʤʘʪʝ ʥʘʫʯʝʥʠʷ ð ʘʢʪʠʚʥʦʤ (ʩʘʤʦʩʪʦʷʪʝʣʴʥʳʡ ʚʳʙʦʨ ʧʨʠʤʝʨʦʚ ʢʘʪʝʛʦʨʠʟʘ-

ʮʠʠ) ʠʣʠ ʧʘʩʩʠʚʥʦʤ (ʙʝʟ ʚʳʙʦʨʘ ʧʨʠʤʝʨʦʚ). ɻʠʧʦʪʝʟʘ. ʉʦʛʣʘʩʥʦ ʛʠʧʦʪʝʟʝ, ʧʨʠ 

ʘʢʪʠʚʥʦʤ ʬʦʨʤʘʪʝ ʥʘʫʯʝʥʠʷ ʫ ʜʝʪʝʡ ʩ ʈɸʉ ʬʦʨʤʠʨʦʚʘʥʠʝ ʧʨʦʪʦʪʠʧʦʚ ʙʫʜʝʪ 

ʫʩʧʝʰʥʝʝ, ʯʝʤ ʧʨʠ ʧʘʩʩʠʚʥʦʤ, ʪʦʛʜʘ ʢʘʢ ʜʣʷ ʚʝʨʙʘʣʴʥʦʛʦ ʧʨʘʚʠʣʘ ʨʘʟʣʠʯʠʝ 

ʚ ʬʦʨʤʘʪʝ ʥʘʫʯʝʥʠʷ ʥʝ ʙʫʜʝʪ ʠʤʝʪʴ ʟʥʘʯʝʥʠʷ. ʈʝʟʫʣʴʪʘʪʳ. ɻʠʧʦʪʝʟʘ ʧʦʜʪʚʝʨʜʠ-

ʣʘʩʴ ʢʘʢ ʥʘ ʵʪʘʧʝ ʥʘʫʯʝʥʠʷ, ʪʘʢ ʠ ʚ ʪʝʩʪʝ, ʪʨʝʙʫʶʱʝʤ ʧʝʨʝʥʦʩʘ ʚʳʫʯʝʥʥʦʛʦ ʧʨʘ-

ʚʠʣʘ. ʅʝʩʤʦʪʨʷ ʥʘ ʪʦ, ʯʪʦ ʜʝʪʠ ʩ ʈɸʉ ʤʝʥʝʝ ʫʩʧʝʰʥʦ, ʯʝʤ ʥʝʡʨʦʪʠʧʠʯʥʳʝ ʜʝʪʠ, 

ʬʦʨʤʠʨʦʚʘʣʠ ʧʨʦʪʦʪʠʧʳ, ʧʨʠ ʘʢʪʠʚʥʦʤ ʬʦʨʤʘʪʝ ʥʘʫʯʝʥʠʷ ʦʥʠ ʥʘʫʯʘʣʠʩʴ 

ʫʩʧʝʰʥʝʝ, ʘ ʚ ʪʝʩʪʝ ʠʭ ʫʩʧʝʰʥʦʩʪʴ ʢʘʪʝʛʦʨʠʟʘʮʠʠ ʧʨʦʪʦʪʠʧʦʚ ʧʨʠ ʪʘʢʦʤ ʘʢʪʠʚ-

ʥʦʤ ʬʦʨʤʘʪʝ ʙʳʣʘ ʪʘʢʦʡ ʞʝ ʚʳʩʦʢʦʡ, ʢʘʢ ʫ ʥʝʡʨʦʪʠʧʠʯʥʳʭ ʜʝʪʝʡ. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʢʘʪʝʛʦʨʠʘʣʴʥʦʝ ʥʘʫʯʝʥʠʝ, ʧʨʦʪʦʪʠʧ, ʧʨʘʚʠʣʦ, ʨʘʩʩʪʨʦʡʩʪʚʦ 

ʘʫʪʠʩʪʠʯʝʩʢʦʛʦ ʩʧʝʢʪʨʘ, ʘʢʪʠʚʥʦʝ ʥʘʫʯʝʥʠʝ, ʧʘʩʩʠʚʥʦʝ ʥʘʫʯʝʥʠʝ 

ʌʠʥʘʥʩʠʨʦʚʘʥʠʝ. ʀʩʩʣʝʜʦʚʘʥʠʝ ʚʳʧʦʣʥʝʥʦ ʚ ʨʘʤʢʘʭ ʇʨʦʛʨʘʤʤʳ ʬʫʥʜʘʤʝʥʪʘʣʴʥʳʭ ʠʩʩʣʝʜʦ-

ʚʘʥʠʡ ʅʀʋ ɺʐʕ. 
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Abstract 

Objective. The aim of the study is to investigate the relationship between children's 

activity when selecting examples and the success of prototype learning in children with 

autism spectrum disorder (ASD). Context and relevance. Previous research has 

shown that children with ASD experience difficulty with implicit rule learning (proto-

types), whereas their ability to learn explicit or verbal rules is similar to that of typi-

cally developing children. Methods and materials. In this study, we compare the 

performance of categorical learning between typically developing preschool children 

(n = 20) and those with ASD (n = 20), using different types of rules (prototypes and 

verbal) and learning formats (active, where children select their own examples, and 

passive, where they are not given a choice). Hypothesis. According to our hypothesis, 

we expect that in the active learning condition, children with ASD will perform better 

on prototype tasks than in the passive condition, while there will be no difference in 

performance between formats for verbal rule learning. Results. The hypothesis was 

confirmed both during the learning phase and in the test, which required the transfer 

of learned rules. Despite the fact that children with ASD formed prototypes less suc-

cessfully than neurotypical children, they learned more successfully with an active 

learning format. In the test, their success at categorizing prototypes using this active 

format was as good as that of neurotypical children. 

Keywords: categorization, prototype, learning rule, autism spectrum disorder, active 

learning, passive learning 
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