sdzddzd yj M oOwv d Mmfj ydodz dzOv Clinical Psychology and Special Educati

2025.14(2), 1145 127, 2025.14(2), 1148 127.
https//doi.org/10.17759%pse2025140D7 https://doi.orgl0.17759/cpse.20251402
ISSN 23040394 (online) ISSN 23040394 (online)

1 Oz ydzOw @rigiGds paper |

dCIsdodetsimils: o orBtte] ftoddzj totso
COjotstcdiandzyitslgd ] Hfteskslsdf Oz k

MecOMMistesDPlsd Bigd yJ MEse s MY J CIstcO
Zz§5 5900 ¢ .Y stslse? sslstse O

sdzOdz' dzf 2 dMmMmdzj HB9 OIsj dzr MECd2 kdzdoe jtemdlilsj s fl
g2 mMeoOvw AjHJteOYydw

dg2mcovw OCOHjBdW dOttsHBdBEBE ~tLW2MiseaO® d ¢
dg2mMets?2 AjHJjOYydd, [tMmMSeO, (tMmMd2MEOw AjH,
=3 dariashipova @gmail.com

fdLe dgd
Kjdp OBBISO dzOf tcOo dzj dzO dzO fHtetsw mdzj dzdJ oL Od dZtsfe
desfisd fted or Btstej 1 toed d3j totDtctels tlfd tfj ® diztskn sH § Is jd20 Lzt
stsdzls j $Mils d OIb ®BEHdzeEB s, dhhdzj Hse OdzdW 7 B '
Hilsd M toée dddisls IswkzHdsMmisd M COIsjested Odz' dz
OB (ftoslslsdfOod), ftod {Istsd3 drn dOkzyjddj + ¢y
dzj lsdzd yojilsmw sls dzOkzyj dzffy st&H 'dzj d tc KOG 6 ddzh
l dzOMmlsswh jd3 dfmMmdzi Hise Odedd d3F McOo dzddzd € Olsj Gt
fdyder 7 Hjlsj?2 HBh 0 esdtsH ) REZONsPPEdz( &3 Isd -
fOds COjetstcdOdz: dgf » HtecOQaddz (fteslstslsdfr d o]t
WstedzOlsy @@L Usiddaddesdz ( MO BsMistswils j dzt dz" 2 o' BSte
ydd) fQtighdodesds (BJjL g 'def 5P OB se ffslsj L,
OClsdodesd3 W tstedzOlsjy dOkzyjddw E Hilj2 3 (o8 W
Zmtg J b dzaj J, uj & fted ¢ Ofmmde datsds, ssecHO C0O0¢ H
oW BtedzOIs] dOkzyj dedw dzit plzl gzisisdtfigg s L © daPsY e J' o H
zOm! COC dzO 1 s jls jdgdsiziyj dedevj, B EFOC o3 § J toj desM O
odd&zO. 1 JMmBslstew dzO Iss, yYbts Hjld M (ou o5 daj J
Wstcdzgdtetso Odzd fHtetslssisdtr , ftcd OCIdodessd3 W tstcd3C
Y jh@zig IjMmisy drn EfMfjh dshis: COjestedL Oydd
Bsds WstekOl,] BM d&ZO OCE2 ¥j o' MsSts?2, COC k d
sdzt yiorj S Odzse®edOdz! detsy dzgOkyjdedi, feslsslsdt,
OkzsdMmisdyj MSsets Mf jClste®, OCIkdodesj dzOkzyj dzed g .,

A dzOdzid e dN@)diz Hts0 Odzd j o' fsczdzj dzgs o tOBC OF ) L te

90dzd?2 1 rRU 12Zz¢C

114
Ezdftso0 . R.,5 tSSUEOERR028. .1 ¢. .

CC-BY-NC



zdf s Osrlskse ¢. ¢. ,20BIsso O ShipovaD.l., Kotov A.A., KotovaT.N. (2025)
dSIsdo datsmls 9 orBtstey ted ds. Activity in choosing examples improv
COjetstedOdz! detsy dOkYJ dedd categoricaprototype learning in childre
MecOMmMistets2 Milse sdz OkzIsdmisd yd fr with autismspectrum disorder (ASC
sdzd dzd yd M Ow d My J, 14@)ALAZ6 d2@ v Clinical Psychology and Special Educatidd(2), 1140 127.

[ dzv dytgtiso Oded ¥ s O, [ - R. , s tsls ts §2025)0h.Cdis.,0 dasthlsts o @, o
i od d3jzteizoyh OjIs COIjetsted Odz! detsy dzOkzyd dedd G tetslstsisd:
Ud M tndtg CIste O  s(drdgdad)u jdmB O y d O d'ide@ s, dzisi2)] 1145 127,
https://doi.org/10.17759/cpse.2025108@2

Activity in choosing examples improves
categorical prototype learning in children

with autism spectrumdisorder (ASD)

D.l. Shipoval=, A.A. Kotov}, T.N. Kotova?

1 HSE University Moscow,Russian Federation

2 The Russiacademy of National Economy and Public Administration under the President of the
Russian Federation, MoscoRussian Federation

=3 daria.shipova.i@gmail.com

Abstract

Objective. The aim of the study is to investigate the relationship between children's
activity when selecting examples and the success of prototype learning in children with
autism spectrum disorder (ASDEontext and relevance.Previous research has
shown that children with ASD experience difficulty with implicit rule learning (proto-
types), whereas their ability to learn explicit or verbal rules is similar to that of typi-
cally developing childrenMethods and materials In this study, we compare the
perfomance of categorical learning between typically developing preschool children
(n = 20) and those with ASD (n 20), using different types of rules (prototypes and
verbal) and learning formats (active, where children select their own examples, and
passive, where they are not given a choidgpothesis.According to our hypothesis,

we expect that in the active learning condition, children with ASD will perform better
on prototype tasks than in the passive condition, while there will be no difference in
perfamance between formats for verbal rule learniRgsults. The hypothesis was
confirmed both during the learning phase and in the test, which required the transfer
of learned rules. Despite the fact that children with ASD formed prototypes less suc-
cessfully than neurotypical children, they learned more successiiih an active
learning format. In the test, their success at categorizing prototypes using this active
format was as good as that of neurotypical children.

Keywords: categorization, prototype, learning rule, autism spectrum disorder, active
learning, passive learning
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