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CraTbsl OCBSIIIIEHA aHAIU3Y TEOPETUYECKUX MOJEJel ¢ 11eJbl0 000CHOBAaHUSI METOAOJIOIMU SMIIMPUIYECKOTO
MCCJIeIOBAaHUSI OTHOILIEHUI B MHKJIIO3MBHBIX KjaccaX. PaccMarpuBaeTcsl TpeUIoKeHHasl UCCIeNoBaTeIsIMU U3
HunepnanmoB Mozieb COLMAIbHOTO YyYacTusl, MOJyYeHHass B pe3ysibTaTe aHajiu3a psijia HaydHbIX MyOJIMKallMii.
[MpuBoauTCSt 0630p 3apyOekKHBIX SMITUPUIECKUX UCCICTOBAHWI, CUCTEMAaTU3UPOBAHHBIX B COOTBETCTBUU C MOJIEe-
JIBIO COLMAIbHOTO yyacTus. JlaHHasi MOJeIb COMOCTABIISIETCSI CO CTPYKTYPOUl COLIMAIbHOM CUTYalluu Pa3BUTHS,
npennoxeHHoi O.A. Kapabanosoii. [To MHeHUIO aBTOPOB, MOHSTHE U CTPYKTYpa COLMATIbHON CUTYallMU pPa3BU-
THsI TTIO3BOJISIET Hanbosiee MOJHO MPoaHaIM3MPOBaTh MPOOIeMaTUKY OTHOIIEHUI B MHKJIFO3UBHBIX KJlaccax, 1aTh
OILIEHKY TCUXO0JIOTO-TeJarornyeCKMM YCJIOBUSIM M OTMCcaTh pa3BuBaroiine 3(heKkThl MHKIIO3MBHOIO Mpoliecca B

0o0pa3oBaHUM.

Karoueente caoea: NHKIIO3MBHOE 06paBOBaHI/IC, MHKJIIO3UA, COUHMaJIbHad CUTyallusd pa3BuUTUA, ocoObIe o6pa3o—
BaTCJIbHbLIC HOTpe6HOCTI/I, conuaJIbHOC y4yacTue, O6pa3OBaTeJTBHBIC OTHOIIUCHMUA, o0lLIeHUEe CO CBCpPCTHUKAMM.
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OcHoBoroJaralonieil naeeit UHKII03MBHOTO 00pa3oBa-
HUS SBJISIETCSl MAEsl TTIOCTPOEeHUsT Oyayliero obiiecTsa Ha
NPUHLMIIAX TPUHATUS W ydacTusl. LIeHHOCTH MHKII03UB-
HOW KyJIbTYPbl ODMEHTUPOBAHbI HA PA3BUTUE OTHOILIEHUIA,
KOTOpBIE CaMU T10 cebe SIBJISIIOTCS COLIMAJIbHO-TICUXOJIOT U -
YECKMMM pecypcaMu Pa3BUTUSI KaxKJIOTO U3 YYACTHUKOB
oOpaszoBaresibHOTO Tipoliecca. B HapacrtaloiieM IoToKe
HOBBIX HOPM U PETJIAMEHTOB, IIIMPOKOM IMCKYPCE O M0JIe3-
HOCTU MHKJIIO3UM BCE OCTPEE CTABUTCSI BOIPOC O CYTHU
CcaMoOi MJEU MHKJIO3UM M peaiu3alluy €€ B Ienaroruye-
cKoil mpakTuke. TemMa cOLMAIbHO-TICUXOJOTUYECKUX U
pa3BuBaromMnX 3(P(eKTOB 00pa30oBaHMS POXKIACT TUCKYC-
CHUIO O TIpeaMeTe TMPUKIIATHBIX MCCIeIOBaHUI TIpoliecca
MHKJIIO3WU 1 O TOU KJII0YEBOM KaTErOpuU, KOTOpasi CMOTJIa
Obl OTUETJIMBO TOKA3aTh 3BOJIOLMIO TPOIECCa B paMKax
TMCHUXOJIOTUYECKON TEOPUU PA3BUTHS YEJIOBEKA.

3amavya OCMBICJICHUs TTPOOJIEMBI TeTCKONW MHBAJIMIHO-
CTM KakK TMpoOJieMbl COLIMAJIbHOM, IMOCTaBJIE€HHAs ellle
JI.C. BoirorckuMm [4], TpeOyeT cOLMalIbHBIX pelIeHUii, B
TOM 4YMCJIe B KOHKPETHOM KJIacC€ U OTIAEJbHOW LIKOJE.
OcoOeHHOCTb MeIarOTUKH, B KOTOPOI MBI CETOIHS HYX/1a-
eMcsl U1l peaiu3aluy MHKI3UM, He B TOM, YTOObI c/e-
JIaTb YUEHUKOB C OCOObIMU 0Opa3oBaTeIbHBIMU TTOTPEO-
HOCTSIMM «OCOOCHHBIMU» WJIM OIIPENEIUTh UX OTrpaHUYe-
HHUS B 3I0POBbE, @ B MOCTPOEHUU YEJIOBEYECKOW OOIIHO-
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CTU, OIMPAIOILIEHCS IPEXIE BCEr0 Ha CO3MAHUE TaKON
COLIMAJIbHOM CUTyalliy Pa3BUTHUSI, B YCIOBUSIX KOTOPOM
KaXXIbIii YYEHUK MOT OBl IOCTUTaTh CBOETO JIMYHOTO YCIIe-
xa. M. Beprreiimep B padote «[IponyKTUBHOE MBIIIIEHUE»
ImMcaj, 4To collMajabHasl aTMocdepa, Lapsias B Kiacce,
OKa3bIBaeT 3HAUYMTEIbHOE BIMSHME Ha (opMUpOBaHME
MOJJIMHHOTO MBIIIeHUS [2].

CoBpemeHHbIe ucciienoBanus [13; 35] mokasbIBaloT,
YTO yXe caMa BO3MOXHOCTb OOILUEHMS AeTeil ¢ 0COObIMU
obpaszoBareIbHBIMU TOTpeOHOCTSIMU (maee — OOII) ¢
TUITAYHO PAa3BUBAIOIIMMUCS CBEPCTHUKAMM SIBJISICTCS IUTSI
ponuTenell OMHWM M3 OCHOBHBIX MOTHBOB IIpM BBIOOpE
WHKJTIO3UBHBIX ITIKOJI. HeKkoTopsle ponuTen TakKe moJia-
raloT, YTO O0YJYeHUE B MHKJIIO3UBHBIX IIIKOJIaX OyIeT UMETh
MO3UTUBHBIN 3(PPEKT IJIsI COMATBLHON MHKITIO3UM JIETEM C
OOII B monrocpounoii nepcrnektuBe [13; 35]. TTosTtomy
CTOJIb BaXXHO, UTOObl MHK/IIO3UBHOE OOpa3oBaHUE ObLIO
c(OKyCHpOBaHO HE TOJBKO Ha aKaIeMUUYCCKUX PEe3yJIbTa-
Tax, HO M Ha COLMAIBHBIX U 3MOIIMOHAJIBHBIX TTOTPEOHO-
crax ygammxed [1; 7; 13; 26].

Jns nccnenoBaHMWST OTHOIIEHU B MHKJTIO3UBHBIX KJTaC-
cax 3apyOeXKHBIMU YYEHBIMU HCTIONB3YIOTCSI TaKWe TTOHSI-
THSI, KaK COIIMaIbHOE yJacTHe, COllMaabHasl MHTeTpalus 1
coumanbHast THKTI03usI. C [eJIbI0 YTOUYHEHUS COepKaHUs
9TUX TOHSATHN WcclenoBaTeassMu u3 HwunmepiaHmoos,
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M. Koctepom u coaBropamu (M. Koster, H. Nakken,
S.J. Pijl, E. van Houten), 6611 MpoBeeH aHAJIU3 HAYYHbIX
nyonuvkauuit [13]. s aHajauTUyeckoro ob3opa ObUIU
0oTOOpaHbl 62 CTaThbU, OMYyOJIMKOBAHHBIC B MEXIyHApPO.I -
HBIX Hay4YHbIX XXypHajax B nepuon ¢ 1995 mo 2005 r., mo
TeMaM, CBSI3aHHBIM C BKJIIOYEHUMEM JIeTeld C OCOOBIMU
00pa3oBaTeIbHBIMU TTOTPEOHOCTSIMU B KOJUIEKTUB CBEp-
CTHUKOB Ha YPOBHE IOIITKOJILHOTO 00pa30BaHMsT M HaYaJlb-
HoIi 1KoJ1b1. [TpoaHanm3upoBaB 3TH MyOJIMKAIUK, aBTOPHI
TIPUIILTY K 3aKJIIOYEHUIO, YTO TEPMUHBI «COIIMAIBHOE yJa-
CTHUE», «COLMAJIbHAS MHKITIO3USI» U «COIMaIbHast MHTerpa-
LUST» UCTIOTb3YIOTCS KaK CHHOHUMBI JIJIS1 OTTMCAHUST OTHO-
IIEHWI B MHKJTIO3MBHBIX KJIaccax, HapsLy ¢ TAKUMU TTOHSI-
TUSIMU, KaK «COIMATbHOE TIPUHSITHUE», «IPYK0a», «COILM-
aJbHbIE HABBIKW», «COLMAJBHBIN CTaTyC», «COLMATIbHOE
B3auMMOoOJIeicTBUE», «S-KOHLEMLUs» U «BOCIPUHUMaeMast
KoMmIieTeHTHOCTb». [1o MHeHuto M. Koctepa u coaBTOpOB,
JUTSI OTIMCAHUST COLIMAJIbBHOTO acTieKTa MHKITIO3MM Hanbo-
Jiee TIOAXOSAIIM TEPMUHOM SIBJISIETCSI «COLMAJIbHOE yUa-
CTHE», TIOCKOJIbKY TEPMUH <«COIMaJIbHAs WHTErparius»
SIBJISIETCSl YCTapeBIIUM, a TEPMUH «COIMabHAs WHKIIO-
3UsT» TIPEICTABIISIET COOOM TUIEOHA3M, TaK KaK WHKITIO3US
yXe TpejroJjaraet coluaibHoe uameperue [13].

Ha ocHoBe aHanu3a U O00OOIIEHUST CONEPXKAHUS Psila
HayuHbIx ctateii M. Koctep M COaBTOPBI TPENTIOXKUIN
MOJIeJTb, BKJTIOYAIONIYIO YeThIPe KITIOUEBBIX aCTIeKTa COLIM-
aJbHOTO Y4YacTUsl JeTeil ¢ 0COObIMU OOpa3oBaTebHBIMU
MOTPEOHOCTAMU:

1) apyx0a 1 OTHOLIEHUS MEXIY OMHOKJIACCHUKAMU;

2) KOHTaKTbl U B3aMMOJIEACTBUS (COBMECTHAs yueOHas U
WUTPOBas AESITebHOCTD, y4acThe IeTeil ¢ 0coObIMU 00pa3o-
BaTeJIbHBIMU TIOTPEOHOCTSIMU B TPYIITTOBOIA JAESITETbHOCTH);

3) BocnpusiTUe aeTeil ¢ ocodbiMU 00pa3oBaTEIbHBIMU
MOTPeOHOCTSIMU (YIOBJIETBOPEHHOCTD IIIKOJION, BOCIIPHSI-
THE TIPUHSTUS CBEPCTHUKAMM, S-KOHIISTIIINS);

4) mpuHATHE NEeTell C OCOOBIMU OOpa3oBaTEIbHBIMU
MOTPEeOHOCTIMU CBepCTHUKaMU [13].

AKTyaJTbHOCTb TPEICTaBJICHHOW MOJIEN COLIMAIbHOTO
yyacTHsl TMOJTBEPXKIAETCS €€ WCIOJb30BAHUEM PSIIOM
3apyOeXHBIX aBTOPOB B KayeCTBE METONOJOTUYECKOM
OCHOBBI JUISI TIOCTPOEHUSI IMITMPUUYECKUX UCCIIeTOBAHUI
[11;25; 28; 30], a TakKe AJ1s1 cMCTeMaTU3alMy MaTepUaIoB
0030pHbIX cTaTei [17; 37] mo mpobiemMaTrKe OTHOIIEHU B
WHKJIIO3WBHBIX Kjaccax. Kpome Toro, Ha ocCHOBe JaHHOM
MoJieJIM ObLT pa3zpaboTaH U anmpoOMpPOBaH OMPOCHUK st
OILIEHKM COIIMaJIbHOTO Yy4YacTHsl YYEHUKOB C OCOOBIMM
00pa3oBaTeIbHBIMU TIOTPEOHOCTSIMU B WHKIJIIO3MBHOM
o6pazoBaHuu [10; 22; 24]. B HacTtosiiee BpeMsl CTaThsl
M. Koctepa M cOaBTOPOB, B KOTOPO#l TIpejicTaBjieHa
MoJieJib COLIMabHOTO yyacTus [13], mpoaoykaeT UMTUPO-
BaThcsT B cucteMax Web of Science u Scopus, uro cBuIe-
TEJIbCTBYET 00 MHTepece MPOodEeCCUOHAIBHOTO COO0O0IIe-
CTBa K pe3yJibTaTaM, MOJyYeHHbBIM aBTOPaMU.

IMpoaHanu3upyemM pe3yabTaThl 3apyOeKHBIX IMITUPH-
YECKUX MCCIIeNOBaHUI, OTHOCSIIMXCS K YEThIPEM acIiekK-
TaM COILIMAJIbHOTO yJacTusl. BIBOMIbI yUeHBIX, Kacaromue-
CS COLMATBHBIX M JPYKECKUX OTHOIIEHWI YYEHWUKOB C
0COOBIMU 00pa30BaTEIbHBIMU MTOTPEOHOCTSIMU B MHKITIO-
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3UBHBIX KJIaccaX, HEOAHO3HAaUHbl. HekoTophie uccienopa-
HUS TOKa3biBaloT, 4yTo yyeHUku ¢ OOIIl B HavanbHOIA
LIKOJIE UMEIOT MEHbBIIE APY3ei N0 CPABHEHUIO C TUITMYHO
pasBuBatomMmucs ceepctHukamu [11; 12; 31; 33]. OnHako
JIPYTUe UCCAENOBAaHUSI OMPOBEPraloT 3TU Pe3yJbTaThl [7;
19; 21], B TOM 4ncIie U [J11 YYEHUKOB C MHTEJJIEKTYaIbHbI-
MU HapylieHusiMu [18; 23]. BT naHHbBIE, CBUIETETbCTBRY-
0T O TOM, UTO JPYXKECKUE CBSI3U MEXKIY OMHOKIACCHUKAMU
OIpPEAeJISIIOTCS HE TOJIBKO OCOOEHHOCTSIMU AEeTeil, HO U
dopmMaMu opraHU3alMK UX COBMECTHOU NESATETBHOCTH.

Pesynbrathl McclaenoBaHUM, TMOCBSIIEHHBIX B3aUMO-
JIEMCTBUIO YYalllUXCsl B MHKIIIO3WBHBIX KJIaccaX, IMOKa3bl-
BaloT, uto obyvatomuecs ¢ OOII, kak mpaBuIO, MEHbIIIE
B3aMOJICHICTBYIOT CO CBOMMHU CBEPCTHUKAMH, YEM WX
oaHokJaccHuku [11; 12; 31]. B ocobeHHOCTH 3TO KacaeTcs
YYECHUKOB C MHTEJUIEKTYaTbHBIMUA HapylieHussMu [16; 23;
27; 34]. TlockosibKy OTCYTCTBUE OITbITA B3aUMOAEHCTBUS
CO CBEpPCTHUKAMM MOXET MPUBECTU K HECIOCOOHOCTU
JIeTel cOo3JaBaTh CTAOWIbHBIE COLIMAJIbHBIE U PYKECKUE
OTHOILIEHUS, BaXHO, YTOOBI TMEAAroru W CHelUaIuCThI
COIPOBOXICHUS 1IeJIEHANIPABIEHHO CO3IaBaJIM CUTYallUU
0OIIeHUS U MOIEPKMBAIU B3aUMOJIECTBIE MEXITY OJTHO-
KiaccHukamu [16; 17; 19].

PesynbraThl MccienoBaHUil BOCIPUSTUAS JTETBMU C
OOII oTHOIIEHUST K HUM OJTHOKJIACCHUKOB TaKXe MPOTH-
BopeuuBbl. Hampumep, B omHOM uccienoBanuu [34] He
ObLUIO OOHAPYKEHO PA3INMYUI MEXTY BOCTIPUSATUEM BKITIO-
yaembix jaeteil ¢ OOIl ¥ UX TUNWYHO PA3BUBAIOIIUXCS
OIHOKJIACCHUKOB, UMeEIOIIMUX 0ojiee BBICOKUI YypOBEHb
TIPUHSITUS CO CTOPOHBI CBEPCTHUKOB. B npyrom ucciemno-
BaHuu [31] ObUTO TOKa3zaHo, yTo oOyyvaromuecss ¢ OOIT
yale MepexXuBaloT CBOE OJMHOYECTBO MO CPAaBHEHUIO C
TUMMAYHO pPa3BUBAIOIIMMUCS CBEPCTHUKAMU. TeMm He
MeHee, B 1iejioM, Bocrpustue yueHukamu ¢ OOIT ux coru-
AJIbHOTO MTPU3HAHUS MOJOXUTENBHO, JaXe €CIU pealbHbII
YPOBEHb UX MPUHATHUS B K1acce HU3kuii [12; 34]. ODtu naH-
HbI€ CBUJETEIBCTBYIOT O BO3MOXXHOM CYIIIECTBEHHOM pa3-
JIMYnM 00beKTUBHOM no3uiiuu yueHukoB ¢ OOII B kacce
U ee CYObEeKTUBHOTO BOCIIPUATHS, YTO HEOOXOAUMO YUU-
TBIBAaTh MTPU MICUXOJIOTO-T1€JarOTUYECKOM COMPOBOXIACHUUN
MHKJII03UBHOTO TIpolIecca.

AHanu3 3apy0exXHbIX MyOJMKAalMid MO3BOJIIET CAeIaTh
BBIBOJI O TOM, YTO HamOoJiee U3YUYEHHBIM ACTIEKTOM COLU-
AJIbHOTO YYaCTHS SIBIISIETCS IPUHSATHAE CBEPCTHUKAMU BKITIO-
yaembix gereit ¢ OOIN. Psan uccnenosanwmii [12; 25; 26; 27;
29; 31; 32; 33; 34] cBunerennscTByeT, uTo aetu ¢ OOII, o0y-
yalolluecs B UHKIIIO3MBHBIX KJIaccax, yalle OTBEpPraoTcs u
pexe MPUHUMAIOTCS MO0 CPABHEHUIO C TUITMYHO Pa3BUBAIO-
IIMMUCS CBEPCTHUKAaMU. Mulajiive MIKOJbHUKU TIPEIIo-
YUTAIOT HE paboTaThb COBMECTHO C HEYCMEIIHbIMU CBep-
CTHUKaMH, B TOM YHCJIe C OOYydYalolIMMUCS, UMEIOIIMMU
OOIT [19; 29]. OTu naHHbIE IEMOHCTPUPYIOT BaXKHYIO POJIb
JOCTVKEHUI MITAJIIIMX IKOJbHUKOB B MX TIPUHSITUY CBEP-
ctHUKamMu. Kpome Toro, colMaibHOE MPUHSITUE CO CTOPO-
HBbl CBEPCTHMKOB 3aBMCUT OT COLIMAJIBHOTO TIOBENEHMS
BKJTI0YaeMbIX IIKOJAbHUKOB ¢ OOII [12; 29; 32]. TTpu aTOM B
psiie MCCIeNOBaHUI BBISIBIIEHO, UTO OTIBIT B3aUMOJIEHCTBUS
co ceepctHrKamu ¢ OOIT B yc10BUSIX MHKITIO3UBHOTO 0Opa-
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30BaHMST CITOCOOCTBYET WX TPUHSTHIO OIXHOKJIACCHUKAMU
[7; 15;20; 21; 22].

W3yueHue pe3yabTaToB 3apyOeKHBIX HCCIeI0BaHUI
rnokasajo, 4To coBMecTHoe oOyuyeHue nereit ¢ OOII ¢
TUTMTUYHO PA3BUBAIONIMMUCS CBEPCTHUKAMM COTPOBOXK/IA-
€TCSl PSIIOM TIPOOJIeM B OTHOIIEHUSIX MEXIY OJHOKJIAcC-
HuKamu. MHKTI031sT B 00pa30BaHUM HEe Pa3BUBAETCS aBTO-
MaTUYECKU C MPUXOAOM pedeHKa C 0COOBIMU MOTPEOHO-
CTSIMU B 00llle00pa3oBaTe/ibHYIO IIKOJY, OHa TpeOyeT
MpodecCUOHANBHBIX ACUCTBUI yIUTEEH U CIIeIIMaTNCTOB
COTIPOBOXKIIEHUST 110 CO3MAHUIO CIEIMaIbHBIX YCJIOBUIA, B
TOM YHCJIE TIO TICUXOJIOTO-TIEIaTOTHIECKOMY COTIPOBOXKIE -
HUIO OTHOIIIEHWI B MHKJTIO3UBHBIX KJlaccax.

Mogenb CcOIMaNIbHOTO Y4YacTHsI, IpeIIoXKeHHas
M. KocrepoM u coaBTopamu [13], Ha Hal B3rJsia, TpeOyeT
JOTIOJTHEHUST TIPU pa3paboTKe Au3aifHa 3MITMPUYECKOTO
WCCIIENOBAHUSI OTHOIIEHUI B WHKJIIO3WBHBIX KJaccax,
IMOCKOJIBKY OHa He BKJTIOYaeT aHaJIU3 MMO3UIIUK B3POCIIOTO
(yuurensi, ThIOTOpa) B CUCTEME OTHOIICHUN MEXIy JeTh-
Mu. MexXmy TeM, MHOTOYMCJIEHHBbIE MCCIIEIOBAHUS, TIPO-
BEJCHHBIE B PaMKaxX KyJIbTYpPHO-UCTOPUYECKON TCUXOJIO-
ruu JI.C. BBIFOTCKMM U ero rmocjieaoBateysiMu, OATBep-
JIAJTY 3HAYMMOCTb OTHOIIIEHUI CO B3POCJIBIMUA B Pa3BUTUU
JeTeil, a TakKe X BIMSIHUE Ha OTHOIIEHUSI MEXJIy OJTHO-
KinaccHukamu [3; 4; 5; 6].

ITpoBeneHHOE HAMU 3SMITMPUYECKOE WCCIEIOBAHUE
TICUXOJIOTUYECKUX YCITOBUI MHKITIO3UM Ha TIPUMEPE BKITIO-
yeHus aeteil ¢ cuHapoMmoMm JlayHa B o01IeoOpa3oBaTe/ib-
HbIE KJIacChl MOKA3aJlo, YTO B MJIAJIIEM IIKOJILHOM BO3-
pacTe TeIaror UTpaeT BaXHYIO POJIb B TIOCTPOEHUU OTHO-
IIeHW MeXIy YJYeHWKaMU B YCJIOBUSX WHKIIFO3UBHOTO
o0yueHus [8]. BeIOOpKY ncciienoBaHus COCTaBWIM 1IECTh
yuuTeNneil HadyaJbHBIX KJIACCOB C MEAArOTUIECKUM CTaXeM
ot 1 g0 25 net u 117 obyyaroluxcsl 1ecTU UHKJIIO3MBHbBIX
KjlaccoB B Bo3pacte oT 7 nmo 11 jer. CouuanbHo-
TICUXOJIOTUYECKUI cTaTyCc neTeit ¢ cuHapomoM JlayHa B
TpYIINie CBEPCTHUKOB OMpPEAeNsICSt C  TOMOIIIBIO
CouunomMerpun u LlBeToBOoro Tecta OTHOIICHUIA.
IMpodeccuonanbHbie TEUCTBUST YUUTEICH MO BKIIOUEHUIO
nereit ¢ cuHapoMoM JlayHa B 0011e00pa3oBaTe/bHbIN MPO-
1ecc (UKCUpOBaIach C MOMOIIBIO KPUTEPUATIbHO-OPHUEH-
TUPOBAHHOTO HAOJIOeHUS Ha ypokaX. KoppelssimoHHbI
aHaJIN3 TaHHBIX TTOKA3aJI HAJIMYKE CBSI3U MEXKIIY perepTya-
poM npodeccuoHaNIbHBIX ISUCTBUI yUunTeIei Ha ypoKax 1
cratycoM jeTeir ¢ cuHapomoMm JlayHa B Kiacce.
OOGHapyXeHO, YTO YeM LIUPe pernepTyap NeiCTBUIA reaaro-
TOB TI0 BKJIIOUEHUIO 00YyJarouxcs ¢ cuHapoMoM JlayHa B
o011eo0pa3oBaTe/bHbI TIpollecc, TeM OoJibllie OIHO-
KJTACCHUKOB MPUHUMAIOT TUX AeTeit [§].

B mouckax MeTomoIornueckoil OCHOBBI MCCIIeIOBAHUS
OTHOIIIEHUI B MHKITIO3MBHBIX KJIaccax Mbl OOpaTUIUCh K
HacJIeINI0 OTeYECTBEHHOU HayKu. B KyJbTypHO-HUCTOpH-
yeckoii Teopuu JI.C. BBITOTCKOTO 0CHOBO# TICUXWUYECKOTO
pa3BUTHS YeIOBeKa BHICTYMAaeT KaueCTBEHHOE U3MEeHEeHe
COLIMAJIBHOW CUTYyalllU.

IMoHsTHE «colMaTbHAsE CUTYallMs Pa3BUTHUsI» OBLIO
BBeneHO JI.C. BBITOTCKMM KakK CYIIHOCTHAsl XapaKTepu-
CTUKa TICUXOJIOTMYECKOT0o BO3pacTa. DTo «CBOEOOpasHoe,
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crieniuyeckoe sl TaHHOTO BO3pacTa, UCKIIOYUTENb-
HOE, eJIMHCTBEHHOE U HETMIOBTOPMMOE OTHOIICHUE MEXIY
peGEeHKOM U OKpYXalollleil ero AeliCTBUTEIbHOCTHIO, Mpe-
X7Ae Bcero couuanbHol» [3, c. 903]. ITpu atom cam pebe-
HOK SIBJISIETCSI YacTbhlO 3TOU COLMAJIbHOW Cpelnbl, a He
BHEIIHUM areHTOM IT0 OTHOIIEHUIO K HEM.

B coBpeMeHHOI1 TTCUXOJIOTUY AMHAMUYecKast CTPYKTypa
COLMAJIBHON CUTyalluM pa3BUTHUSI ObLIa IpemioXeHa
O.A. KapabaHoBoii [6]. B aTy cTpyKTypy BXOIAT JBa acrieK-
Ta: 1) OObEKTUBHBIN aCMEKT, KOTOPbIN MPEACTABISIET COOOM
OOBEKTUBHYIO COLMAIBHYIO TIO3UIMI0 peOeHKa, CUCTEMY
OXWIaHUI, HOPM M TPeOOBaHWIA, 3a/IAIONINX «UICATHHYIO
(bopmy» pazBuTHs, a Takke (OPMBI COTPYIHMYECTBA W
COBMECTHOW [JeATEeJIbHOCTU; 2) CYOBEeKTUBHBINA acCMeKT,
MPEeACTaB/SIOINI COO0I cuCTEMY OpUEHTUPYIOLIUX 0Opa-
30B, CyOBEKTMBHOE OTpakeHHE PEOEHKOM CBOETO OOBEK-
TUBHOTO MECTa B CHUCTEME COLIMAJIbHBIX OTHOILIECHUM.
OpueHTHUpYIONTNIT 00pa3 BBICTYIIAET KaK BHYTPEHHSISI ITO3U-
1Ms (HOPMAaTUBHBIN 00pa3 cBOE COLMATbHON MO3UIIMU U
LIEHHOCTHO-CMBICJIOBasl YCTAaHOBKA JIMYHOCTH B MEXJTNY-
HOCTHBIX OTHOLIEHUsIX), o0pa3 A (camoolieHKa), oOpa3
MapTHepa U 00pa3 MEXTMYHOCTHBIX OTHOLIEHUIA ¢ HUM [5].

CucteMa OpUEHTUPYIOLIMX 00pa30B pedeHKa Crelu-
¢duuna s Kaxmoro Bo3pacrta. «['eHe3uc BHYTpeHHeEU
MO3UILIMUA CBSI3aH C Pa3BUTUEM CIIOCOOHOCTU pedeHKa K
OCO3HaHUIO ce0s1 CHavYasia Kak cyObeKTa IeiCTBYSI, a 3aTeM
KaK COIMAJIbHOTO CyOBEeKTa, C OCOBHAHWEM CBOETO COILIU-
ajibHOTO fl U BOBHUKHOBEHMEM Ha 3TOW OCHOBE 1IEJIOCTHO-
IO OTHOIIEHUS K OKPYXAMOIIeMy MUDPY, JIOISIM U CAMOMY
cebe» [5, c. 74].

[MoHsiTME COLMAIBHONM CUTYalluM Pa3BUTHUS M MOJEb
ee JTMHAMUUYECKOU CTPYKTYpPBI ITO3BOJISIOT TTPOBECTU TITy-
OOKMII aHaJIM3 CUCTEMbI OTHOIIEHUU B WHKIIO3WBHBIX
KJIaccax, BKJIIOYAIOIEli OCHOBHBIE KOMITOHEHTBI CTPYKTY-
pPbl B MX B3aMMOCBSI3U: TUIAHBI OTHOIIEHUN MEXIY CBEp-
CTHUKAMM W B3POCJIBIMU, CUCTEMY CYObEKTUBHBIX OPUEH-
THUPYIOIINX 00Pa30B, a TAKXKE KOHTEKCT COLIMAIEHBIX HOPM,
TpeOOBaHU, OXXKMIAHWI U (hOPMBI COTPYTHUIECTBA.

Kpowme Toro, naHHas cuctemMa MOHSITUI TaeT BO3MOX-
HOCTb aHaJIM3a MPoIIecca Pa3BUTHS M BO3PACTHBIX 0COOEH-
HOCTEl OTHOIIEHUI MexXmy neTbMu. [ToaToMy MbI cumnTa-
€M, UTO TMHAMUYECKasl CTPYKTypa COIMATbHON CUTYyalluu
Pa3BUTHUS MOXET OBITh MPOIYKTMBHO MCITOJIb30BaHA JIJIsI
IJIAHUPOBAHUST AMITMPUYECKUX MCCIIeIOBaHUIT 00pa3oBa-
TEJTLHBIX OTHOIICHWI B MHKJTIO3MBHBIX KJIaccax.

B coBpeMeHHBIX 3apyOexKHbIX MyOJUKALMSIX Mbl HAXO-
JIUM MIPUMEPBI MCTIOH30BAHMST TIOHSTHS COLMATIBHON CUTY-
alluM pa3BUTHS JUTS aHaIM3a MHKITIO3MBHOI 00pa3oBaTeib-
Ho#l npakTuku. Tak, aBcTpaiuiickue ucciaenosarenu [9] ¢
TO3UINI KYJIbTYPHO-UCTOPUIECKON TICUXOJIOTMHU U3yJaioT
COIMaJIbHbIE B3aUMOJICHCTBUS NeTell MUTPAHTOB, 00yJalo-
LIMXCST B MEXIYHAPOIHBIX ITKOMaX. VX JaHHbIe TTOKa3aiu,
YTO MHKJIIO3US (BKIIIOUEHKE) U SKCKITIO3US (MCKITIOUEHUE)
CTaJlM 4YacThl0 IIEHHOCTE M HOPM B TaKWX KJaccax.
B BenukoOpuTaHuY 3MIUPUYECKOE UCCIeTOBAHUE TTPOJIe-
MOHCTPUPOBAJIO TIOTEHIIMAJT TeaTPaIbHOTO TBOPYECTBA IS
COIMAJIbHON WHKJIIO3UM TIOJAPOCTKOB C TIOBEICHUYECKUMU
HapYyUIEHUSIMA, HaXOISIIMXCS B CIIOXHBIX COILIMAIbHBIX
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cutyauusx pa3sutud [30]. B JaHuu obcyxaaercs co3aaHue
MOAAEPXKUBAIONINX COLMATBHBIX CUTYalluid pa3BUTHS IS
JeTeil ¢ MHBAJIMIHOCTBIO M TIOMYEPKUBAETCS BaXKHOCTD
oOMeHa 3HaHUSIMU 00 OCOOEHHOCTSIX TaKUX JNETe MEXIy
POIUTENSIMUA U COTPYAHUKAMU 1IKOJI [12].

TakumM oOpa3zoM, UCXOMST U3 Pe3YIbTATOB COBPEMEHHBIX
3apy0OeXXHBIX UCCIeTOBAaHUI, HEOOXOIUMO OTMETUTH TTPO-
OsieMbl B 00pa30BaTEIbHBIX OTHOLIEHUSIX MEXAY 00yJaro-
IUMUCST MHKJTFO3UBHBIX KJIACCOB, KOTOPHIE SIBIISIOTCS BO
MHOTOM CXOXWMM B pa3HBIX CTpaHax, HECMOTpPsI Ha pas-
IS 00pa3oBaTeIbHON TTOJIMTUKKA U KYJIbTYphl. AHAIN3
MOHATUN «COLMATIBHOE YYacTUe», «COLMalbHAsi WHKIIIO-

3US» U «COLIMAJIbHAsl MHTETpalvsi», MPOBEICHHBIN TOJI-
JIAHICKUMU WCCIIeIOBATEISIMU, TIOATBEPINI, YTO BCE OHU
WCTIONIB3YIOTCSI COBPEMEHHBIMM aBTOPAMM JIJISI OTIMCAHMS
OTHOIIIEHUI B MHKJTIO3MBHBIX KJIacCax.

Ha Ham B3risia, MOHSITHE M CTPYKTYpa COLIMAIbHOMN
CUTyalliu pa3BUTHSI, pa3pabOTaHHBIE B OTEYECTBEHHOM
TCUXOJIOTUYECKON HayKe, SIBJISIIOTCS Haubosee 00OCHO-
BaHHBIMU JIJISI MCCJIeOBaHUs MpoOJeMaTuKu oOpa3oBa-
TEJIBHBIX OTHOIICHUI B YCIOBUSIX UHKIIO3UU, TTOCKOJIbKY
TTO3BOJISTIOT TTPOBECTH TJTYOOKUIA U TIOJIHBIN aHAJIN3 TICUXO-
JIOTO-TIeJarOrMYECKUX YCJIOBUI M pa3BUBaAOINX d(Pdek-
TOB MHKJTIO3MBHOTO TIpoliecca.
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