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Researchers all over the world are studying principals from different perspectives attempting to draw a successful
school principal psychosocial profile. The authors used a qualitative approach which comprised focus groups with
principals and deputies to unveil leadership practices and their perceptions of key characteristics essential for “a suc-
cessful leader”. The study revealed five domains of the psychosocial profile of a Metropolis principal (building rela-
tionships, leading the organization, behaving in urgent or uncertain situations, school management, and school
improvement). The authors highlighted similarities and differences in characteristics of a Russian Metropolis prin-
cipal driven by specificity of the context while comparing with international profiles. “Successful principal” is
expected to be an effective communicator and possess such personal traits as honesty, fairness, and empathy in Russia
as well as in other countries. The peculiarity of the Russian Metropolis school principal profile is a focus on admin-
istering skills (operational-visionary, procedural, delegation competence) which were not identified in the interna-
tional bulk of studies. Moreover, solving conflicts and being assertive are also key characteristics of the Metropolis
principal.
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yIpaBJIeHYECKHUX MPAKTUK U TIPEACTABICHUI O KITIOUEBbIX XapaKTepUCTHKaX ycrenHoro aunepa. 1o pesyibratam
KCCIIeIOBaHNSI aBTOPBI BBIIEIUIN MATh TOMEHOB TCUXOCOLMATBHOTO TMPOMUIIST TUPEKTOPa KOl MErarojaunca:
BBICTpaBaHUE OTHOILIEHUI, BelEHUE OPraHU3alliK, YIIpaBIeHUe B CUTyallMi HEOTIPEAETIeHHOCTH, MEHEDKMEHT U
VAy4dIIeHUE IKOJIbl. ABTOPBI BBIIEIMIN CXOICTBA U PA3IUYMS B XapaKTePUCTUKAX JUPEKTOPA IIKOJIbI POCCUIACKO-
ro Meramnonuca, oGyCIOBICHHBbIE CIEHM(UKON KOHTEKCTa, MPU CPaBHEHUU C MPOGUISIMU OPYTUX CTPaH.
PesynbTarhl MCCIeI0BaHUS BBISIBUIM, UTO YCTIEIIHBIN AUPEKTOP, Kak B Poccru, Tak 1 3a pydexkoM, T0KeH ObITh
a(hbeKTUBHBIM KOMMYHUKATOPOM K 00J1aaTh TAKMMU JTUYHOCTHBIMU XapaKTepUCTUKAMU, KaK YeCTHOCTh, CIpa-
BEJTMBOCTD 1 dBMITaThst. OCOOEHHOCTBIO MPOMUIIS AMPEKTOPA IKOJIbI POCCUIACKOTO METAITOINCA SIBISICTCS aKLIEHT
Ha HaBBIKax aIMUHUCTPUPOBAHHUS (OTNIepallMOHHOE BUIIEHUE, YITPaBJIeHNE TIPOLIECCAMU M CITOCOOHOCTD K JIeJIerr-
POBaHUIO), KOTOPbIE HEe OBLTM BBISIBJICHBI B MEXIYHAPOIHBIX UCCIIeN0BaHUsIX. boee Toro, ymeHue pemiarb KOH-
(OIUKTBI U MPOSIBIISITh PEIIMTENIBHOCTh TAKXKE SIBIISTIOTCS KJTFOUEBBIMM XapaKTePUCTUKAMU JAMPEKTOpPA LIKOJbI

MmeraroJjmca.

Karouesvte cao6a: TUpeKTOp IIKOJBI, YIIPABIEHHUE IIKOJIOW, TUAESPCTBO, MICUXOCOLMATbHOE MPOGUIMPOBaHNE,

KOMMETEHLUU, POCCUMCKUIA METaIIoJIUC.
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Introduction

The significance of constructing a psychosocial profile of
personality is confirmed by various research and practices
[4; 9; 11 36; 37]. A psychosocial analysis may highlight the
interrelationship between the psychic and social, demon-
strating an in-depth analysis of the situated nature of an
individual’s experiences in different job roles. This is par-
ticularly crucial in the leadership context as leaders are
responsible for influencing, inspiring, intellectually stimu-
lating, and nurturing their staff [19; 30].

When discussing the concept of a psychosocial profile it
is important to note that this term is predominantly found in
medical research. However, there is a growing body of stud-
ies attempting to develop psychosocial profiles of pre-ser-
vice [9] and music teachers [11], students etc. The defini-
tion most aligned with our study was proposed by Roslan,
Sharifah (2012) who described a psychosocial profile as a set
of psychosocial characteristics, typically shaped by profes-
sionals’ background and environment [41]. Additionally,
the psychosocial characteristics of a leader’s personality
work as factors forming his communication style and man-
agement practices [17], and also shape its well-being and
workability [23; 24; 34; 45].

Researchers have endeavored to create profiles of leaders
across various fields [1; 6; 14; 41], but most of these studies
are framed within the contexts of leadership theory or man-
agement practices [22; 31], often neglecting the psychoso-
cial aspects of personality. Information regarding the psy-
chosocial and emotional characteristics, viewing these traits
as competences [37], is also getting special attention from
companies who want not only to consider knowledge and
professional background of the candidates but also possess
comprehensive information [8]. A similar trend can be
observed in the assessment of school principals’ psychoso-
cial profiles that are used to evaluate future candidates for

these roles [37] and prevent a global crisis of recruitment
and retention of school leaders [15; 17; 43].

A school principal today is a key figure in general educa-
tion responsible for building relationships among various
participants in the educational process, establishing a
schoolwide vision committed to high standards and the suc-
cess of all students, and steering the organization towards
achieving these goals [25; 35]. The preparation of a success-
ful leader requires not only extensive knowledge but an
exploration of the traits and skills that shape their psychoso-
cial profile. Zaccaro et al. (2004) highlighted the impor-
tance of psychological attributes and advocated for a broad-
er analysis of personality traits working together. They
argued that leadership is best predicted by a mix of cognitive
abilities, personality orientations, motives and values, social
judgment skills, problem-solving competencies, and general
and subject-specific experience [48]. Moreover, psychoso-
cial profiling of prospective principals helps in understand-
ing their psychological readiness for principal’s role [2; 14],
and facilitates the development of psychometric tools for
assessing the competencies of both future and current prin-
cipals [18; 28; 37].

It is important to note that psychological profiling of
school principals varies within different contexts. In
American and British educational leadership assessments,
the focus is on the transformational and instructional
aspects of leadership. Both constructs are reflected in vari-
ous indicators of principals’ behavior. For instance, trans-
formational leadership emphasizes an ability of the school
leader to positively influence school climate and culture
through their actions [32], requiring them to demonstrate
charisma and the ability to intellectually stimulate their
staff. In Indonesia the social aspect of the country demands
from the principal to be not only objective, democratic,
friendly, honest, disciplined, assertive, able to control emo-
tions, appreciate, motivate, fair and strong but also reli-
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giously observant and considerate of religious peculiarities
in policy implementation [44]. In South Africa, compe-
tences for school leaders include agility, communication,
expressiveness, collaboration, critical thinking, and prob-
lem solving, and creativity [10].

Russian researchers have also attempted to profile a suc-
cessful principal. However, none have specifically addressed
the unique demands of the Metropolis education system
which requires particular psychological traits and compe-
tencies due to the specific principals’ responsibilities [2].
The need to study Russian metropolises’ school principals
separately has been emphasized in other studies [3; 33].
Nevertheless, the existing research on Metropolis school
leaders’ profile mostly focuses on leadership practices and
decision-making styles of principals [3; 33].

Thus, this study aims to profile a Russian Metropolis
school principal defining their psychosocial characteristics
and examining them in the context of international experi-
ence. In fact, creating a distinct psychosocial profile of a
Russian Metropolis principal is crucial as it reflects a unique
context with a centralized system where school principals
manage large educational complexes. The findings of this
research can be utilized to develop various assessment tools
for measuring the competencies of Metropolis school prin-
cipals and comparing their profiles with international views.
Additionally, they provide a foundation for enhancing
school leadership practices that contribute to overall school
performance and give some possible explanation why some
current principals can leave or do not effectively enough do
their job [43].

Literature review

Researchers all over the world have been attempting to
establish a successful school leadership profile using various
approaches over the years [10; 21; 26; 27; 38]. The bulk of
studies portraying leadership profiles is based on the analysis
of “successful” leadership practices [21; 26; 27]. The char-
acteristics defining “a successful principal” often include
instructional, transformational, distributed leadership.
Kilag et al. (2023) propose that a school leader should be an
effective communicator as it is crucial for a principal to
build relations inside and outside the school [16]. Strategic
planning, problem-solving and decision-making, motiva-
tion and proficiency are other characteristics highlighted by
the authors [16]. Similarly, Gurr (2015) draws the profile on
the theories of instructional and transformational leader-
ship, but also highlights personal traits essential for a suc-
cessful school principal, such as trustworthiness, honesty,
heroism, empathy, openness etc. [27].

Significant research has also been focused on analyzing
principals’ reflections and perceptions of what constitutes
leadership and their professional development needs [29; 38].
In this way, Aydin et al. (2021) identified the skills school
principals stated they need to develop (leadership, problem
solving, empathetic communication etc.) [38]. Kara and
Ertrk (2015) profiled school leaders comprising personality

traits (honesty, fairness, trustworthiness etc.), behavioral
characteristics (innovativeness, taking risks, solution-orient-
ed etc.), skills (communication, management, empathy skills
etc.), physical characteristics (charismatic) [29].

A vast array of research is focused on the competences
required for school leaders to ensure quality education and
school improvement [10; 12]. Thus, recent studies empha-
size the importance of continuous professional development
for principals to keep pace with the Fourth Industrial revo-
lution and face the challenges it poses [10]. In fact, it is vital
that school principals upgrade their skills to meet the
demands of a rapidly evolving environment. The authors
draw a new portrait of a South African principal listing
essential skills due to the emergence of Al and other tech-
nologies: agility, information management and evaluation,
communication expressiveness, critical thinking and prob-
lem solving, creativity [10]. The authors argue that develop-
ing these skills is crucial for principals to integrate innova-
tive approaches into school leadership.

A separate part of literature review involved analyzing
professional standards worldwide, as these documents
encapsulate expectations set by the context and define lead-
ership directions. Professional standards for school princi-
pals in various countries (Australia, Germany, UK) encom-
pass key tasks and directions for leadership practice but
often do not focus on profiling. However, the professional
standard in the Netherlands stands out because, in addition
to leadership practices, it defines personal traits of a school
principal such as extraversion, humanity, conscientiousness,
determination etc [40].

School leadership profiles can also be identified when
analyzing existing psychometric tools for assessing princi-
pals’ traits. For instance, the Caring School Leadership
Questionnaire (CSLQ) [46] that measures school leaders
emotional intelligence. The CSLQ contains structured
Likert-type items with four response options ranging from
“not at all” to “to a large extent”, divided into three deter-
minants: psychological, workplace/organizational and
management. The questionnaire demonstrated good psy-
chometric properties with reliability (Cronbach’s Alpha) for
all three determinants above 0.9, and validity confirmed
using confirmatory factor analysis (CFA). Psychological
determinants of caring leadership include emotional intel-
ligence, interest in the person by displaying, meeting psy-
chological needs, intrinsic motivation etc.

Another instrument aimed at measuring different com-
petencesofschool principalsisthe online-based Competence
Profile School Management (CPSM) tool [28]. The instru-
ment combines several self-reflection scales to measure 24
key characteristics (tab. 1). The CPSM tries to integrate
different perspectives of cognitive abilities and personality
dispositions such as assertiveness, achievement motivation,
ambiguity tolerance (tab. 1). The items from existing scales
were reworded to fit the school context. This instrument
demonstrated high reliability coefficients (Cronbach’s
alpha) mostly between 0.70 and 0.86. However, it is impor-
tant to consider the relatively small sample size (n=396),
which may bias the results.
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Overall, finding valid instruments for assessing school
leaders’ personal traits in the research world is more compli-
cated compared to the business sphere, where there are
many more psychometric tools available. Even schools have
begun employing services from HR companies. One exam-
ple is the “School Principal Test” [42] designed to select
candidates with strong intellectual skills capable of handling
large amounts of information and making decisions. This
test was created by “Creative Organizational Design”,
Canada’s largest independent supplier of pre-screening
assessment tools. The test battery contains three parts: a
171-question personality inventory, a 44-item test of mental
ability (about equal number of items for verbal reasoning,
numerical reasoning, and abstract reasoning), and 46 open-
ended statements to which the candidate must type in short
answers. [t aims to measure conscientiousness, strong moral
code, agreeableness, intelligence among others.

The mentioned literature was further systemized so that
we can see the palette of characteristics and competencies
relevant and crucial for school leadership. In Table 1 we
demonstrate all the characteristics which appeared and col-
lided across various studies, instruments and standards. It
must be mentioned that the list of characteristics which
appeared in only one of the studies or did not collide with
other studies are not presented in the table (such as analyti-
cal thinking [28], competitiveness [42], perfectionist [29],
idealist [29], altruism [47] etc). Such a systematization
revealed that empathy, fairness, honesty, and firmness are
the most common personal characteristics met in the lead-
ership profiles. Meanwhile, only a few countries expect a
leader to be solution-oriented, innovative, rational, curious,
industrious, agile, resilient, democratic, committed, peo-
ple-oriented, stress-resistant or have humanity. This high-
lights the necessity for drawing school principals’ psychoso-
cial profiles as they are context specific and are influenced
by existing educational systems, cultural peculiarities and
approaches to leadership.

Sample

The study took place in one of the largest Russian
Metropolises which comprises over 500 schools. A unique
feature of this Metropolis is that schools are organized into
large educational complexes. Thus, 80% of the schools have
five and more buildings, which can be located in different
districts.

The sample included seven principals and five deputy-
principals from 12 different schools (4 males) within the
metropolis from 5 different districts, primarily from the
southern part. On average, the respondents had M=16.91
(SD = 4.38) years of teaching experience. Ten participants
had between 12 to 18 years of teaching experience, while
two had over 20 years. The average managerial experience
among the respondents was M=6.55 (SD=2.73) years with
a range from 1 to 9 years. This diverse range of experience
allowed for a well-rounded assessment of the traits that con-
tribute to a successful school principal.

The focus group sessions were facilitated by two modera-
tors. All respondents verbally agreed to be recorded.

Methods

We are following the behavior analysis methodology pro-
posed by Feldman and Valenty (2001) which consists of three
steps: collecting o qualitative data on the behavior of princi-
pals in a Russian metropolis through focus groups, categoriz-
ing this information into content categories, and analyzing to
identify the key competencies of successful principal [39].

To carry out the research we used the conceptual frame-
work of a school principal matrix developed by the
Laboratory for School leadership at the Institute of
Education, HSE University. The matrix was created based
on the School Principal Professional Standard [5], certifi-
cation requirements for principals, interviews with school
principals and deputies of the Metropolis, and analyses of
professional profiles and dimensions of successful school
leadership in other countries. In this way, the matrix encom-
passes key leadership directions, tasks, and focuses specific
to principal in the metropolis context. The matrix com-
prises four main leadership directions: educational process,
school administration, school improvement, and interac-
tion and collaboration with stakeholders.

The school principal matrix served as a foundation for our
focus group sessions with principals and their deputies
enabling us to unveil leadership practices. Overall, we carried
three focus group sessions with experienced principals and
deputies of a Russian Metropolis. Each session was divided
into two parts and lasted five hours with a 30-minute break:

1 part. Respondents were asked to uncover the compo-
nents within the matrix directions. For instance, “educa-
tional process” direction which includes elements such as
defining school mission, educational program development
etc. should have been presented by real-life behavioral
manifestations of leadership. The procedure was carried out
in several steps:

* individually;

* in pairs;

* in a group of four.

This approach allowed a detailed examination of the
leadership practices in the Metropolis.

2 part. The respondents were asked to share the issues
and challenges they faced within particular directions of the
matrix:

+ each respondent developed their own list;

* the respondents lists were combined;

+ respondents were asked to rank the issues;

» respondents were asked to develop solutions in pairs
and to create a list of leadership characteristics needed to
address the issue.

The results of the discussions were recorded using the
iPhone 12 audio recorder “Voice Memos” app and tran-
scribed manually by the authors of the article afterwards. The
mean of the overall volume of analyzed transcripts is
47299.67 (SD=7068.06).
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The research employs content analysis methods as part
of its qualitative methodology approach. We are following
the schemes suggested by Braun and Clarke (2006) which
includes six steps: familiarizing yourself with your data,
generating initial codes, searches for themes, reviewing
themes, defining and naming themes, and producing the
report [13].

Results

Both authors read all the transcripts to familiarize them-
selves with the full scope of the data containing various cases
from Russian Metropolis principals’ daily routine. After
that, we systematized the findings of the study into groups
representing different principal practices according to the
matrix used for data collection: educational process, admin-
istration of school, school improvement, and interaction
and collaboration with stakeholders. The matrix itself and
the focus group approach enabled us to develop a collective
profile of a successful school principal in the Metropolis
considering not only context-specific requirements but also
principals’ perceptions, experience, and practices. The
focus group sessions allowed us to observe different leader-
ship situations and challenges across various activities which
were then analyzed to identify and classify the key compe-
tences of a successful principal.

In the process of the analysis, it became clear that matrix
titles did not explain the usage of specific behavioral charac-
teristics and personality traits, thus we renamed and enlarged

the list of identified domains. As a result, we got a psycho-
social profile of a Metropolis principal consisting of five
domains: building relationships, leading the organization,
behaving in urgent or uncertain situations, school manage-
ment, and school improvement. Each domain comprises
skills which can be intertwined between the domains (fig. 1).
The focus group session data analysis revealed that when
exercising one operation principals can use several compe-
tences at once, for instance the importance of delegation
skills was highlighted in school management and behaving
in urgent or uncertain situation domains.

After identifying the domains, we searched for and
reviewed the themes using a table for the inductive coding
[7]. This table has two columns: one for transcribing the
fragments divided into sentences and another for the codes
to each fragment based on the competences titles listed in
Table 1. Below are some excerpts from these quotations.

The Russian Metropolis principals emphasized that they
spend most of the time building relationships, including
communication with educational authorities, teachers, stu-
dents, co-workers, etc. Based on their behavior patterns in
this domain, competences such as communication, adapt-
ability, and emotional intelligence — including its compo-
nents like self-awareness, self-management, social aware-
ness, and relationship management [20] — were identified:

“This is communication, the ability to build communica-
tion in conditions of certain conflict”.

“These are our external partners |[...] with whom the prin-
cipal can help everyone”.

Building the
relationships

Communication, adaptability and emotional
intelligence, resolving conflicts, collaboration
skills, work motivation, trustworthiness,
friendliness

Leading the

organization

Honesty, firmness, assertiveness and morality,
courage, quick thinking and action and handle
complexity and humiliation

Psychosocial Profiling
of a Russian Metropolis

or uncertain
situations

Bcehaving in urgent

Flexibility, agileness, self-development
(desirous to learn), the delegation skills, work
within an uncertain and aggressive environment,
stress resistanse.

Principal

School

management

Delegation skills, operational visionary and
systems thinking, fairness, problem-solving and
empathy.

School

improvement

Strategic planning, procedural competence,
competitiveness, analytical thinking,
responsibility

Fig. 1. The scheme of psychosocial profile of Russian Metropolis principal
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“[ The main responsibility is] to build communication logistics’

Finally, the school principal must build general climate
at school where he has to demonstrate collaboration skills,
work motivation, trustworthiness, friendliness:

“Communication with children, in my opinion, is a very
correct story regarding the formation of your image in their
eyes.”

“He (successful principal) must train in his management
team those people who can easily replace him at the stage of
this communication and conflicts, and so on.”

The competencies related to building relationships are
intertwined with the domain — leading the organization.
The principal is expected to embody the same qualities that
he expects from his subordinates. In this block the respon-
dents insisted on the importance of demonstrating honesty,
firmness, assertiveness and morality:

“If you say to the stage that, colleagues, we are profession-
als, but at the same time we must be honest, objective and
something else, you need to demonstrate the same qualities
with your behavior”.

“Ability to organize and lead”.

The Metropolis principal also should exercise courage,
quick thinking and action and handle complexity and even
humiliation well. Moreover, he should be ready to admit his
incompetence in some questions and collaborate with part-
ners and co-workers to find the way out of any problem situ-
ation as soon as possible.

“The principal here is not “almighty”, and, unfortunately,
he does not know the answers to all the questions and will not
know. And one of the tasks is precisely set in such a way that
the principal can [...] ask for help if he’s incompetent in solving
something”.

The next domain is related to the permanent urgent or
uncertain situations where the principal must demonstrate
its flexibility, agileness, self-development (desirous to learn),
and also the delegation skills:

“Operational (tasks), they postpone all current ones.
Strategic. From a management point of view, it looks like this.
Received information, I definitely read it, I understand to
whom I am delegating this”.

“Flexibility, yes. <...>, self-development, this is a very
important quality”.

Moreover, work in an uncertain and even aggressive envi-
ronment requires from the principal resist stress and demon-
strate creativity resolving different situations:

“As they say, stress resistance”.
“It is creativity. This is real, every time there are new
approaches to resolve this situation”.

At the same time, the principal also should be able to
focus on one thing if the urgent situation requires his per-
sonal attention:

“Focus on one thing at the right time”.

Another domain which defines Metropolis principles’
practices is related to school management itself. Unlike
principals of other countries, presented in literature review,
who typically oversee just one school, a principal of the
Russian Metropolis is responsible for a large educational
complex. This unique context necessitates competences
such as delegation skills, operational visionary and systems
thinking:

“And when we all met, I realized, after working for a year,
that if I don’t start to at least visually introduce people to each
other, so that they understand who works with whom <...> our
school is located in two districts”.

“A specific school building is a disparate organization...
That is, this is one team, the second is another team, which did
not interact with each other even before the pandemic. And
here, naturally, there was very direct manual control [by prin-
cipal]”.

In fact, the Metropolis context puts impediments on the
way of principal to actively participate in all aspects of
school life, as it is impossible to present everywhere at once.
Nevertheless, the respondents confirmed that if the situa-
tion involving teachers or students require their personal
attention, they must demonstrate fairness, problem-solving
and empathy:

“Well, I know that she is a good teacher. And here she [the
student’s mother], writes such (negative) letters”.

Strategic planning, procedural competence, competi-
tiveness, analytical thinking, and responsibility play a key
role in another principals’ practices domain — school
improvement. In fact, school improvement is primarily
implemented via analysis of school data as school princi -
pals have to ensure they meet the systems’ requirements.
A Metropolis principal controls school-wide efficiency
indicators set by the accountability system. Furthermore,
school leader carries the final responsibility for school
results before the government structures that affect the
salaries of his subordinates, financial support, school
rating:

“We say that we have made changes to the educational
program <...>. My role in the future is to see if our changes
have somehow affected the results and outcomes of a large
school or not”.

“If we talk about the olympiads, strategic planning, the
story goes there about how fo develop these movements, how to
increase them”.

“Willingness to take responsibility and these risks, this
also, it seems to me, is a very important quality. ”.
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Discussion

The purpose of this study was to develop a comprehen-
sive profile encompassing the psychosocial characteristics
and personality traits of school principals, providing a holis-
tic view of educational leaders in the Metropolis. The
research demonstrates how these characteristics align with
or diverge from global trends in educational leadership.

An examination of the findings related to the psychoso -
cial profiling of Metropolis principal indicates that, despite
contextual influence, some categories of school leader
profile appear to be universal. In both international and
Russian Metropolis contexts, “successful principals” must
demonstrate high communication and collaboration skills
that also imply specific psychological traits such as hon-
esty, empathy, trustworthiness, fairness and friendliness.
However, the characteristics such as openness and opti-
mism, often highlighted in foreign research, are difficult to
identify in respondents’ answers. Moreover, respondents
emphasized the importance of resolving conflicts and
assertiveness. The analyzed situations confirmed that a
“successful Metropolis principal” should be able to effec-
tively communicate with various parties involved (educa-
tional authorities, deputies, teachers, parents etc.) and
resolve arising issues.

The trend is observed in other domains as well. Some
personality traits and behavior characteristics complete -
ly coincide in most of the observed profiles, including
those from the Russian Metropolis, for example, stress-
resistance, flexibility, strategic thinking, system think-
ing, problem-solving and firmness. Nevertheless, certain
competences derived from the school management
domain, such as procedural competence, operational
visionary, and delegation skills, seem unique to Russian
Metropolis school leaders. In fact, the profile of a
Metropolis principal emphasizes administering skills,
and we assume these competences are specific not only
to the particular Metropolis principals but also to Russian
principals in other metropolitan areas. Several studies
carried out in Russia have demonstrated that Russian
principals spend one-third of their time on administra -
tive tasks [33; 3]. Additionally, the respondents also out -
lined that they receive operational tasks daily, thus,
although they acknowledge the importance of instruc-
tional leadership, the time they can dedicate to such
tasks is limited.

The analysis of literature as well as our research have
highlights that the psychosocial profiles of principals
from various countries share some similarities and differ -
ences. We suppose that considering these differences is
crucial as they help illustrate peculiarities of the
approaches of different educational systems to defining
“a successful principal”. These traits are context driven
and emphasize the varying challenges faced by principals

and the focuses of educational systems. In this way, such
studies allow us to analyze the multifaceted nature of
educational leadership.

However, the results of this study should be consid -
ered in light of certain limitations. Firstly, the study does
not aim to generalize its results to other Russian metrop -
olises. Given the vast cultural, socio-economic, and edu -
cational diversity across Russia’s numerous metropolises,
findings derived from this limited cohort may not fully
capture the broader spectrum of principals’ practices and
competencies required for success in varied educational
contexts within the country. Secondly, we suppose that it
is essential to replicate the study to refine the list of psy -
chosocial characteristics, as the presented study has a
relatively small sample size and lacks demographic data
on the respondents. To strengthen the conclusions and
increase the credibility of the study, it is worth expanding
the sample and validating the findings using quantitative
methodology, which the authors plan to do in the near
future. Additionally, the respondents acknowledged that
the psychosocial profile of a principal in Metropolis
might exhibit variations across different educational set -
tings. The qualitative methodology employed in this
research facilitated the construction of a generalized
profile of a “successful principal,” applicable across a
broad spectrum of school contexts. However, further seg -
mentation of schools could enhance this profile's appli -
cability and help develop more targeted leadership devel -
opment strategies.

Conclusion

The educational context, cultural peculiarities, and
school environment significantly influence the leadership's
psychosocial characteristics, underscoring the need for
leaders to possess a diverse array of traits tailored to facilitate
school improvement. This study aimed to synthesize a uni-
fied portrayal of an effective leader, specifically focusing on
the essential attributes for a principal in Metropolis. This
was achieved through analyzing the perceptions and experi-
ences shared by principals and deputy principals.

Future research should aim to validate the identified
competencies through quantitative methods and establish a
comprehensive competency framework. Such a framework
could then be recommended to governmental or corporate
entities to refine the selection and development processes
for school principals in Metropolis. Additionally, there is
potential to expand the identified psychosocial profile by
incorporating a wider range of behavioral patterns and per-
sonality traits of principals. This expansion would enrich
our understanding of effective school leadership and con-
tribute to developing leadership models that are both adap-
tive and context specific.
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KpaTkoe u3ioxenue coaepKanusi CTaTbH
HA PYCCKOM SI3bIKe

BBenenne

BaxHoCTh co3maHusl MCUXOCOLMATBHOTO MPObUs Y-
HOCTU TIONTBEPXKIACTCS PA3IUYHBIMU MCCIIEIOBAaHUSIMU U
npaktukamu [36; 37]. TlcrxocolMalbHBI aHAU3 MOXET
BBISIBUTh B3aMMOCBSI3b IICUXUYECKOTO U COLIUAIBHOTO, TTO3BO-
Jiisl MPOBECTU IYOOKUI aHalIu3 CUTYaTUBHOW MPUPOIBI
ONbITa OTAETIBHOIO YeJOBEKa Ul Pa3MYHbIX MoKa3aTesei
npodeccuoHaIbHOM nesiTeTbHOCTU. OCOOEHHO 3TO BaXKHO B
KOHTEKCTE JIMAEPCTBA, TOCKOJIbKY JIUAEPbl HECYT OTBETCTBEH-
HOCTb 3a BJIMSIHUE, BIOXHOBEHME, UHTEJUIEKTYaIbHOE CTUMY-
JIUpOBAaHUE U Pa3BUTHE CBOMX COTpyAHUKOB [30].
Hccnenosateny nmpeanpuHUMAaIN pa3IddHbIe MOMBITKA CO3-
JaTh TMCUXOCOLIMANIbHBIE MPOMUIN JUAEPOB B Pa3IMYHbIX
obsactsx [1; 6], omHaKO GOJBLUIMHCTBO U3 HUX OIMPAIOTCS Ha
TEOPUU JTUIEPCTBA WM YIIPABICHUECKUX MPAKTUK U HE (HOKY-
CHUPYIOTCSI Ha ICUXOCOLUMAIbHBIX MTPOMWISX JTUYHOCTH.
MNHdopMansi 0 TCUXOCOLMATBHBIX W SMOLMOHAIBHBIX
XapaKTepUCTUKaX, KOTOpPbIE 4acTO BOCIPUHUMAIOTCS Kak
KomreTeH1mu [37], Takke MpUBJeKaeT BHUMaHUE KOMITaHUA,
KOTOpPBIE XOTSIT HE TOJBKO YUUTHIBATh 3HAHUS U MPotheccuo-
HaJIbHBIIA OMBIT KAHAUAATOB, HO U pacrofiarats MHMopManyen
0 JIMYHOCTHBIX KauecTBax KaHauaaTa [8]. Takast xe TeHaeHIIusI
MOXET OBbITh 3aMEUEHA U B U3yYEHUM TICUXOCOLIMATBHOTO MPO-
(GuIMpoBaHUs IUPEKTOPOB LIKOJI, KOTOPOE UCTIOIb3YETCs MPU
OLeHKe OymynIux KaHIUAATOB Ha ux ponu [37].

JrpeKTop IIKOJIbI CETOMHS SIBJISIETCS KITI0UYeBOi (hUrypoit
B 00IIeM OOpa30oBaHUU, OTBETCTBEHHOM 3a BBbICTpaMBAHUE
OTHOLLIEHUI MEXIy pa3IuYyHbIMU YYaCTHUKaMKU OOpa3oBa-
TEJLHOTO Ipoluecca, (GhopMUpPOBaHUE OOLIETO BUICHUS
ILIKOJTbI, OPUEHTUPOBAHHOTO HA BHICOKME CTAHIAPTHI U YCIIEX
BCEX YYEHUKOB, 00ECTeYeHUE KAauecTBa U BeIEHUE LIKOJIbI K
JOCTUXKEeHUIO pe3yabraToB [25; 35]. [loaroToBKa ycneuHoro
Juziepa JoJKHa BKITIOYATh He TOJIBKO yUeT ero/ee 3HaHUi, HO
TaKKe JIMYHOCTHBIE YePThI M HABBIKU, (DPOPMUPYIOIINE ero/ee
MCUXOCOLMATbHBIN MOPTpeT. 3akkapo u ap. (2004) nokazanu
BaXXKHOCTb TICUXOJIOTMYECKMX aTPUOYTOB U TIPU3BAIU K OoJiee
IIUPOKOMY aHAIU3Y YepT JUIHOCTU. OHU yTBEpXKIAIU, YTO
JIMAEPCTBO JIy4llle BCEro IMpeacKa3bIBaeTCsl KOMOUHAaIMen
XapaKTepUCTUK, BKIIOYAIOIIMX KOTHUTUBHBIE CITOCOOHOCTH,
OPUEHTALIUIO JTMYHOCTU, MOTUBBI U LIEHHOCTU, COLUATBHO-
TICUXOJIOTMYECKUE HABBIKU BOCIIPUSITHUS, PELLIEHUS MTPOOIIeM,
o01ero 1 cneluduueckoro oneita. bosee Toro, MCUXOCOLV-
albHOE MNPOMUIMPOBAHNUE TOTEHIMATBHBIX IUPEKTOPOB
WUCTIOb3YeTCs AJIs1 IOHUMAaHUS TICUXOJIOTUYECKO TOTOBHO-
cTu Oyayiumx aupekTopoB [2; 14]. HakoHell, yeTKoe ncuxo-
COLIMAJIbHOE MPODWINPOBAHUE MO3BOJISIET CO31aBaTh MCUXO-
METPUYECKUE WHCTPYMEHTBHI I OLEHKU KOMIIeTEHIIUIA
OyayIIUX U TEKYILUX AUPEKTOPOB [28; 37].

Crnenyer OTMETUTh, YTO TMCUXOJOTUYECKOE MPOhUIn-
pOBaHUE IUPEKTOPOB IIKOJ Pa3InyaeTcs B Pa3IUYHBIX
KOHTeKcTaX. AMepUKaHCKass M OpuTaHCKasi OLEHKU
IIKOJBHOTO JIUJEPCTBA KOHIIEHTPUPYIOTCS HA €r0 TpaHC-
(bopMallMOHHBIX U Memarormyeckux cropoHax. Od6a KoH-
CTPYKTa OTPaK€HbI B PA3IUYHBIX MTOKA3ATESIX MTOBEICHUS

nupekTtopoB. Takum ob6pa3oMm, TpaHchHOpPMAIMOHHOE
JIMIEPCTBO HAMPABJIEHO Ha CHOCOOHOCTh IIKOJbHOIO
JIMIepa BIUSTh Ha ITKOJBHBIN KIIMMAT W KYJIBTYPY CBOMMU
neiictBusiMu [32], caenoBaTebHO, UM HYXKHO AEMOHCTPU-
pOBaTh Xapu3My U CIIOCOOHOCTh MHTEJIJIEKTYaTbHO CTUMY-
JIMPOBaTh CBOMX COTpYyAHUKOB. B MHmoHe3uu coluaib-
HBII aCIeKT CTPaHbl TPEOYET OT IUPEKTOPA OBITh HE TOJIb-
KO OOBEKTHUBHBIM, IEMOKPATHIHBIM, IPYKEITIOOHBIM,
YECTHBIM, OUCHUIUIMHUPOBAHHBIM, YBEPEHHBIM, CIIOCO0-
HBIM KOHTPOJIMPOBATh 3MOIUM, LIEHUTHb, MOTUBHUPOBAThH,
CIIPaBEIJIUBBIM M CYUTbHBIM, HO TaKKe OBITh PEIMTHO3HBIM
YeJIOBEKOM, KOTOPBIN amanTUpyeT yIpaBieHUE C y4EeTOM
peUTUO3HBIX ocoOeHHocTell cTpaHbl [44]. B HOxHoi
Adpuke KOMIETEHUMHU YCHENIHOrO IIKOJBHOrO JIHIepa
BKJTIOUAIOT TaKMe XapaKTepUCTUKU, KaK THOKOCTb, TBOpYE-
CTBO, OpaTOpPCKHWE HAaBBIKM, COTPYJIHUYECTBO, KPUTHYE-
CKO€ MBIIIJIEHUE U CITOCOOHOCTH peleHust mpodiiem [10].

Poccuiickue uccrienoBaTen yxe mpearpuHUMaTy Iaru
K COCTaBJIEHUIO TTOPTPETa YCTEITHOTO POCCUIICKOTO TUPEK-
Topa. OHAKO OHU HE YYUTHIBAIN CTIEHIM(MUKY TPeOOBaHMI
cucTeMbl oOpazoBaHuss MeTporojica, KOHTEKCT KOTOPO
TpeOyeT OIpee/IEHHBIX IICUXOJIOTMYECKUX KaYeCTB M KOM-
MeTeHLUUI OT JUpeKTopa LIKOJbI [2]. bojee Toro, BaxkHOCTh
WU3YYEHMS] AUPEKTOPOB IIKOJ POCCUUCKUX METarojrcoB
OT/IEJBLHO TIOATBEPKAAETCS U B IPYTUX MCCIIENOBaHUSIX [3;
33]. TeM He MeHee CYIIECTBYIOILIME UCCIeI0BaHUSs MPOoGU-
JIel pyKOBOJUTEJEH 11IKOJI MEraroJirica B OCHOBHOM COCpe-
JIOTOYCHBI Ha YIIPaBICHUYECKUX MPAKTUKAX W CTWISX TPU-
HSTUS pelieHuii aupekTopamu [3; 33].

TakuM 00pa3oM, LEIbI0 JAHHOTO UCCJICAOBAHUS SIBJIS-
eTcs TpoWIMpOBaHUE TUPEKTOpa IIKOJBI POCCUIMCKOTO
Meranonuca, ompeneieHne ero/ee TCUXOCOLMATbHBIX
XapaKTepUCTUK U PACCMOTPEHUE UX B CPe3e MEXTYHapO.-
HbIX ucchaenoBaHuii. MakTuyecku, co3maHue OTIAEIBLHOTO
TICUXOCOLMAILHOTO TIPOMWIIST TUPEKTOpa IIKOJIbI POCCUT-
CKOT0 MEramnoJjivica UMeeT pelliaoliiee 3HaYeHUe,, TOCKOJIbKY
TIPENCTABISIET COOO0M YHUKAIBHBIN KOHTEKCT C IIEHTPaTN30-
BAaHHOM CUCTEMOM, B KOTOPOW AUPEKTOPA IIKOJI YIPABIISIOT
OTPOMHBIMU 00PA30BATEILHBIMU KOMITJIEKCAMU.

MeToapl

Y4yacTHUKaMU UCCIeTOBAHUS CTATU 7 ONBITHBIX JUPEK-
TOPOB U 5 3aMecTUTeeld (4 My>XKUrHBI) U3 12 IKOJ OTHOTO
U3 CcaMbIX OOJbIIMX POCCUNUCKUX MErarojrcOB.
Criellu(rika TaHHOTO Merarojuca B TOM, UYTO IIKOJIbI
MPEJCTaBISIOT COOO OrpoMHBIE 0Opa3oBaTe/IbHbIE KOM-
rekcel. Tak, 80% 1Ko MMEIOT ISITh U OoJiee 3TaHUIA,
KOTOPbIE MOTYT OBITh PACIOJIOKEHBI B Pa3HbIX palioHaX.

COop maHHBIX TPOUCXOAWT B (hopmare (GOKYC-TpyI C
y4acTUEM JBYX MOJEpaTopoB. Bce yyacTHUKU nanu Bep-
OasibHOE comlache Ha aylauo3anuch. AHaIW3 AaHHBIX ObUI
MPOBEJIEH C TTOMOIIIbIO0 METOJOJOTUM MTOBEIEHUYECKOTO aHa-
nu3a, npemioxeHHoir @enpamanom u Banentu (2001),
BKJIIOYAIOLIEH TpU OCHOBHBIX 3Tana: coop MHMOPMALIU O
MOBEJACHUM AUPEKTOPA IIKOJbI MErarojuca ¢ MOMOIIBIO
KaueCTBEHHBIX TaHHBIX ((hOKYC-TpyMIbl), KiIacCUupUKalus
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10 KaTeropysiM Ha OCHOBE CONIEP>KaHUsI M aHau3 (BbISIBIIE-
HUe€ KJII0YEBbIX KOMITIETEHLIMH YCIelHOro aupekropa) [39].

Jisi TIpoBeNleHUsT MCCIENOBAHUSI MBI MCIIOJb30BAIN
MaTpUILy TUPEKTOpPA IIKOJIbI — KOHIIETITYaIbHYIO PAMKY, pa3-
paboTaHHY10 JJabopaTopuelt ynpapiaeHus koo MHcTuTyTa
obpazoBanust HUY BIIID. Marpuua 6bu1a cpopmupoBaHa Ha
OCHOBE TMPO(PECCUOHATBHOIO CTaHIApTa AUPEKTOPA IIKOJIbI
[5], TpeboBaHuMii K aTTecTalMM Ha JOJDKHOCTH AWPEKTOpa,
WHTEPBBIO C TUPEKTOPaMU U 3aMECTUTENISIMU TIIKOJT MeTario-
JMca, aHanm3a TpodeccHoHANBHBIX Tpodwieil W orbiTa
YCIIENTHOTO IIIKOJTbHOTO PYKOBOJACTBA B JPYIMX CTpaHax.
Takum o6pa3om, MaTpulia, C y4ETOM KOHTEKCTa, OXBaThIBAET
KJIIOUEBbIC HarpaBJIeHUs] YIIPABICHUS W 3aauM JUPEKTOpa
mkosibl Merarmosnvca. Marpuiia BKITIOYaeT YeThIpe KITIOUEBbIX
HamnpaBJIeHUsT YMOpaBJleHUs: 00pa3oBaTe/IbHBIN TMpoliecc,
yIpaBJIeHWe IKOJION, Pa3BUTHE IITKOJIBbI, TOCTPOEHUE OTHO-
LIEHUIA U COTPYAHUYECTBO CO CTEHKXOJIepaMHu.

Marpuiia IMpeKTOPOB IIKOJI CJYKMIa OCHOBAHWUEM TSI
MpoBeieHnsT (DOKYC-TPYMI C TUPEKTOPAMU U X 3aMECTH-
TEJISIMUA U TTO3BOJIMJIA HAM PACKPHITh TTOBEIEHYECKUE T1aT-
TEePHBI, IPOSIBJISIEMbIE yIIpaBleHIaMu. Bcero Mbl mpoBenu
Tpu (HOKYC-TPYIIIEI C ONBITHBIMU PYKOBOZUTEISIMU W
3aMEeCTUTENIIMUA POCCUIICKOro Meramnoiuca. Kaxnas cec-
cust ObUTa pasaesieHa Ha ABE YaCTU U JUIWIACh MSTh 4aCOB C
30-MUHYTHBIM MTEPEPHIBOM.

B mepBoii yacTi pecrioHIeHTaM TIPEIOKUIN pa3Bep-
HYTb KaXIblii M3 OJIOKOB, BKJIIOYEHHBIX B MaTpPUILY.
Hampumep, BHyTpM HampaBieHMsS «00pa3oBaTEIbHbBIN
MPOIIECC» PECIOHIEHTHl JOJKHBI OB TPEUIOXKUTH
peanbHbIe TTOBeAeHYEeCKNEe TIPOSIBJICHUSI U JICUCTBUSI, OCY-
MEeCTBJAsIEMbIe JUPEKTOPOM IIKOJBI  MeraroJjuca.
ITpouenypa mpoBoaAMIACH B HECKOJIBKO 3TAMOB, UTO MO3BO-
JIWJIO JEeTalu3UpoBaTh Pa3zHOOOpa3ue ympaBIeHUYECKUX
MPAKTUK TUPEKTOPOB IITKOJ B METAITOIMCE:

* WHAWBUIYaJIBHO;

* B IIapax;

* B IpYIINE U3 YEThIPEX YETOBEK.

Bo BTOpoOii YacTu pecrioHAeHTaM OBUIO TIPEIIOKEHO
TOACUTHCS BHI30BAMU U CIIOKHOCTSIMU, C KOTOPBIMU OHU
CTOJIKHYJIMUCh B KOHKPETHBIX HAIlpaBJICHUSIX MATPHUIIbI:

* KaXIblii peCOHAEHT COCTaBUJI CBOl COOCTBEHHBIM
CITUCOK;

* CITMCKM PECITOHACHTOB OB O0BETUHEHBI;

* PECIOHIEHTaM OBIJIO MPEeNTIOXKEHO PaHXUPOBATh
MpoOIeMBI;

* PECHOHIEHTaM ObLIO MPEemMIOXKeHO pa3paboTaTh
pelieHus B Iapax ¥ COCTaBUTh CITUCOK JTMIEPCKUX KAUeCTB,
HEOOXOIUMBIX JIJIST PEeIIEHUS TIPOOJIEMBI.

Pesynbrathl 00CYXIeHUIA ObLIM 3alKMCaHbl C MOMOILBIO
MPWIOXKEHUS I 3anucH 3ByKa «JlukrocdoH» Ha iPhone-12 u
BITOCJIEZICTBMM paciMpoBaHbl aBTOPAMU CTAThbU BPYYHYIO.

AHanu3 1 00paboTKa JaHHBIX ObUIM MPOU3BEIEHBI C
WCTIOJIb30BaHNEM METO/Ia KaYeCTBEHHOTO KOHTEHT-aHaAJIN -
3a, a TOYHEEe METOAO0JIOTMHU, pa3dpadoTaHHOU bpayHoM u
Kiapkom (2006), koTopast IpeaycMaTpUBAET IIECTh KITIO-
YEeBBIX OTAIIOB: 3HAKOMCTBO C IAHHBIMU, TeHEPAIIUsI UCXOT -
HBIX KOJIOB, TOMCK TEM, 0000I1IEHNE TeEM, UX OIpeeSeHe,
HavMEeHOBaHME U cocTaBieHue otyeta [13].

Pe3syabTaTsi

O0a aBropa INpPUHUMAJIM y4acTUE B aHaJU3¢ TpaHC-
KPUIITOB M OBUIM 3HAKOMBI CO BCEM OOBEMOM JaHHBIX,
CoNepXKaIlMX Pa3IMIHbIC CIIydau U3 eXeIHEBHBIX TPAKTUK
JIMPEKTOpa IIKOJIbI MeramnoJjuca. [lociie 3Toro pe3ynbraThl
HCCIIeIOBaHUSI ObUIM CUCTEMAaTU3WPOBAaHbBI Ha TPYMIIHI,
MPEACTABIISIONINE PA3IMYHbIe TTPAKTUKKA, COOTBETCTBYIO-
1IKMe MaTpuile, UCIOJb3yeMol mjisi cOopa maHHbIX. Ha
OCHOBE aHaJli3a ITOJYYEHHBIX JAHHBIX ObUIM BBISIBICHBI
KJIFOUEBblE KOMITETEHIIMU «YCIIEITHOTO TUPEKTOpa» Mera-
ToJIMca 1 IIpou3BeieHa UX KilacCupuKaim.

B mpouecce aHanm3a BBISICHUJIOCH, YTO Ha3BaHUs
0JI0KOB MAaTpUIIbI HEIOCTATOYHO YETKO OIMCHIBAIOT
HCIIOJIb30BaHNE KOHKPETHBIX MOBEACHYECKMX XapaKTe -
PUCTUK Y JUYHOCTHBIX KayeCTB, MO3TOMY OHM OBLIU
repeuMeHoBaHbl. B pe3yibTaTe Mbl OJIYYUIN IICUXOCO -
LIMaJIbHBIA Mpoduib IUPEKTOpa IIKOJIbI MeramoJjuca,
COCTOSIIINI U3 TIATU TOMEHOB: BHICTPAMBAaHNE OTHOIIIE -
HUIi, BellcHWEe OpraHM3alluu, yIpaBlieHUEe B CUTyallMu
HEOIpeaeJeHHOCTH, MEHEIKMEHT 1 YJyJllleHUue paboThI
IIKOJTBI.

AHau3 JaHHBIX ceccuM (DOKYC-TPYMIIbI TIOKa3all, YTo
MIpY pelIeHUM 3a7ad B paMKaxX OJHOTO JOMEHa AUPEKTOpa
IIKOJI MOTYT MCIIOJIb30BaTh HECKOJbKO KOMIIETEHIIUIA
OIHOBPEMEHHO, HalpuMep, OblIa IMMOAYEePKHYTa BAXKHOCTD
HaBBIKOB JIeJICTUPOBAHUS B IIpoOLiecce YIpaBICHUs KO-
JIOW U B CUTYaALIMSIX HEOIPEAEJIEHHOCTH.

[Mocne ompeneneHUss JOMEHOB MBI OCYIIECTBIISLIN
MOMCK Y aHAJIM3 TEM C TIOMOIIBIO TaOJUIIBI UHIAYKTUBHOTO
KoaupoBaHus [7] ¢ AByMs1 cToJIOLIaMU, B KOTOpOIi Opaiu
(bparMeHTBl TpaHCKpUIITA, pa3fc/ieHHble Ha MpPEIIOXe-
HUS, U IPUCBaUBAIN KaXXIOMY U3 HUX KOJIbl, B TOM YMCJIe
OIMpasiCh Ha Ha3BaHUsI KOMITETEHIIMI, KOTOpbIe BCTpeya-
JIUCh B 3apyOeXKHBIX UCCJIETOBAHUSIX.

PykoBomuTe M MIKOJ POCCUUACKUX METAIloJIMCOB IO -
YEPKHYJIM, YTO OOJBIIYIO YacTh BPEMEHU OHM TPaTIT Ha
BBICTpaMBaHKWE OTHOIICHUI, B TOM YUCJIe Ha OOIEHUE C
opraHaMM BJIaCTM, BHEIIHMMU MapTHepaMH, IperoaaBa-
TeJISIMU, y4alluMHUCs, KojuleramMu M T. 1. COINIacCHO HX
MOJEeJISIM TOBEACHUSI B 3TOM HaIlpaBJIeHUM, HauboJiee
3HAYMMBbI TaKUe KOMITIETEHIIUU, KaK KOMMYHUKAMUBHOCHD,
aoanmuerHocmov U SMOUUOHAAbHLII UHMENNeKM, KOMOpPbLil
eKAl0Maem 6 ce0s CAMOCO3HAHUe, CAMOYNPABAeHUe, COUUANb-
HYH0 oceedomaenHocms U ynpaeaenue omuowenusmu [20].

HaxoHe1, AupeKTop IIKOJIBI JOJKEH CO30aBaTh OOIIMIA
KJIMMaT B IIKOJIe, TA€ OH JOJDKEH IPOAEMOHCTPUPOBAThH
HaebIKU compyoHuHecmea, mpyoogyio MOMUBAYUI, Hadexic-
Hocmb, dpyacenrodue. KOMIETEHIIMU, CBSI3aHHBIE C TOCTPO-
€HMEeM B3aMMOOTHONICHU, TEepPeIUIeTaloTCsl C JTOMEHOM
BeleHUsI opraHu3anuu. B 3TomM 0OJIOKE PEeCIOHIECHTHI
HacTauBaJId Ha BaXXHOCTU ITPOSIBJICHUSI YECTHOCTH, TBEP-
JIOCTH, HAITOPUCTOCTHU U HPAaBCTBEHHOCTH.

JMpeKTOpY IIKOJIbI METAIloINCa TAKXKE CICAYET Nposie-
ASIMb  CMENOCMb, OblCPOmy MbluileHus U delicmeuil, a
maKice X0pouwio CApAaGAsIMbCs CO CAOICHOCMAMU U dadce ¢
YHuxcernuem. Takke OH JOJIKEH ObITh TOTOB K COTPYIHUYE-
CTBY C TapTHEPaMM M KOJIJICTaMM.
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Crenyonuii 1OMEeH CBS3aH C YIpPaBJI€HUEM B CUTya-
MM HEOoMpeaeIeHHOCTH, KOTAa IMPEKTOPY MPUXOIUTCS
JNEMOHCTPUPOBATh CBOIO 2UOKOCMb, N08KOCMb, CAMOPA36U-
mue (Jceaanue yuuUmocs), a MaKdice HagbIKU 0enecupos8anusl.
bornee Toro, AMPEKTOP MIKOJIBI METaoJINca TOJKEH ymems
pabomame He MOALKO 8 HEONPEOeAeHHOU, HO U dadce 8 azpec-
CUBHOIL cpede U Obimb YCMOUMUBLIM K CIPeccy.

Hpyroii ToOMeH, ONpenesstollnii yIpaBlIeHYeCKre Mpak-
TUKU JUPEKTOPOB LLIKOJI MErarnoJiica, CBsg3aHa ¢ MEHEeKMEH-
TOM OopraHuszauuu. B To BpeMst Kak, npoaHaIu3upoBaHHbIE B
0030pe JIUTepaTypbl TUPEKTOPA IIKOJ IPYTUX CTPaH yIpaBIist-
FOT OTHOM IIKOJIOM, IMPEKTOP LIKOJ POCCUIICKOTO METrarnoJiv-
ca OTBEYaeT 3a 00pa30BaTebHbII KOMIUIEKC. Takol creiv-
(UYECKUIT KOHTEKCT OompeesisieT MOoTPeOHOCTh B TAKUX KOM-
TIETEHIINSX, KaK HABbIKU OenecuposaHus, ONepayuoHHoe gude-
Hue u cucmemroe moiutnierue. PaKTMUECKU, KOHTEKCT MeTaro-
Juca 3aTpyAHsSIET ydyacTUe JUPEKTOpa B IIKOJbHON KU3HHU,
TOCKOJIbKY HEBO3MOXKHO MOSIBJISITCS BO BCEX MECTAaX OJHO-
BpeMeHHO. TeM He MeHee PeCrOHAECHTbI MOATBEPAWIM, UTO
€C/IM BO3HUKAET CUTyalls C YYUTEISIMU WIA YYEHUKaMHU,
TpeOyrolast UX JMYHOTO BHUMAaHUS, OHU JOJDKHBI TPOJEMOH-
CTPUPOBATH TaKKMe KaueCcTBA Y HABBIKW, KAK CHPABLONUBOCHb,
YMeHue peuiamb npodaemyl U coHygcmeaue.

Cmpameeuueckoe naanuposatue, ymerue c1e006ams onpe-
0eneHHOMY aneopummy, KOHKYPeHmOCHOCOOHOCMb, AHAAUMU-
yecKoe MvluieHue U OMmeemcmeeHHOCHb UTPAIOT KITIOUYEBYIO
POJIb B IPYTOM TIOMEHE ACSITEIbHOCTU AUPEKTOPOB — YIyd-
meHUn aboThI KOJBI (school improvement). PakTnyecku,
yJIy4ilieHre padoThl IIKOJ B MIEPBYIO OUYEPENb OCYILIECTBIS-
€TCs MOCPEACTBOM aHAJIM3a IIKOJIbHBIX JAaHHBIX, TOCKOJIbKY
JUPEKTOpa LIKOJ JOKHBI rapaHTUPOBATh, YTO OHU COOT-
BETCTBYIOT TpeOOBaHUSAM CHUCTEMbI. JIMPEKTOp IIKOJIbI
MeramnoJyiica KOHTPOJIUPYET OOLICIIKOIbHbIE MOKAa3aTeau
3((HEKTUBHOCTU, YCTAHOBJIEHHBIE MOJOTYETHOE CUCTEMOI.
Kpome Toro, nupekTop IIKOJbl HECET OTBETCTBEHHOCTh 3a
pe3yabTaThl pabOThl IIKOJBI Tepel ToCylapCTBEHHBIMU
CTPYKTypaMmu, YTO BJIMSET Ha 3apabOTHYIO IJIaTy ero moj-
YMHEHHBIX, (QPUHAHCOBYIO MOAIEPXKKY, PEUTUHT ILIKOJIbI.

TakuM 00pa3oM, aHAINU3 Pe3YJabTAaTOB, KACAIOIIUXCS TCH-
XOCOLMAIBHOTO MPOo(WIs OUPEKTOpa IIKOJbl MErarnojuca,
MOKAa3bIBaeT, YTO, HECMOTPS Ha BJIMSIHME XapaKTePUCTUK KOH-
TEKCTa, HEKOTOPbIE KaTeropuu npouis IKOJIbHOTO PYKOBO-
JIUTeNsT KaxyTcsl yHUuBepcalbHbIMU. Kak B MeXTyHapOIHOM,
TaK U B KOHTEKCTE POCCUICKOTO Merarojuca YCIeluIHble
JUPEKTOpa AOKHBI JAEMOHCTPUPOBATh BBICOKMI YPOBEHb
KOMMYHUKATHUBHBIX HAaBBIKOB W BbICTpAaMBaHMSI OTHOILIEHMIA,
KOTOpbIE TaKXKe MOApa3yMeBAIOT HAIMUKME ONpeeIeHHbIX MCH-
XOJIOTUYECKUX KayecTB, TaKUX KaK YeCTHOCTb, COUYBCTBUE,
HaJeKHOCTb, CMPaBeUIMBOCTh U ApyxXearodue. OaHaKo HEeKo-
TOpbIE XapaKTePUCTUKU, TaKKe KaK OTKPBITOCTb U ONTUMM3M,
MPOCJEXMBAIOLIMECS B 3apyOeXKHBIX WCCAEIOBAHUSX, HE
BCTPEUAIOTCs B OTBETAX PECIIOHACHTOB. [1py 5TOM pecrioHneH
ThI YAEJSIM 00JIblIOe BHUMAHUE Pa3pellieHUI0 KOH(IUKTOB U
HanopuctocTu. [TpoaHanmM3upoBaHHbIE CUTYaLIMU TTOATBEPIM-
JI, YTO YCHELIHbIA JUPEKTOp Meraroyiica AOKEH YMETb
JIOHECTU CBOIO TOUKY 3PEHMS O BCEX BOBJIECUYEHHBIX CTOPOH
(opraHoB ympaBiieHUs 0Opa3oBaHUEM, 3aMECTUTENIeH, yuuTe-
JIel, ponuTeieit U T.I.) U pelliaTh BOZHUKAIOLIME MPOOJIeMBbl.

IMogo6Hy10 CcUTyalMI0 MOXHO HaOIIOmaTh U B APYTUX
noMeHax. HekoTtopble 4epThl JUYHOCTA M TIOBEICHYECKUE
XapaKTepPUCTUKK COBITAIAIOT B OOJIBIITMHCTBE HAOIIOMAEMBIX
npoduseit, B TOM YUC/Ie B POCCUIACKOM METaroJvce, Harpu-
Mep, CTPeCCOYCTOMYMBOCTh, TMOKOCTb, CTpaTErmyeckKoe
MBIIIIJIEHWe, CUCTEMHOE MBIIIIIEHNEe, CIIOCOOHOCTh pellaTh
MPOOJIEMBI M CTOMKOCTb. TeM He MeHee HeKOTOphble KOMITe-
TEHIIMU, BBITEKAIOIIME U3 JOMEHa MEHEXKMEHTa, TaKhe Kak
YMEHUE JEWCTBOBaTh COMIACHO AITOPUTMY, OIEPaTUBHOE
BUIEHNE, HaBBIKU JIEJICTUPOBAHMS, TTO-BUIMMOMY, HE SIBJIS-
10TCS CNIETTM(UIHBIMU 15T TUPEKTOPOB IIIKOJ, TIPEICTABIICH-
HBIX CTpaH, B OTJIWYME OT POCCHUICKOTO Merarojuca.
JleicTBUTENbHO, OTHENbHBIN (hOKYC B Mpoduie AupekTopa
LITKOJIBI MeTarojmca ciejiaH Ha HaBBIKM aqMUHUCTPUPOBa-
HMsI. MBI TipeioiaraeM, YTo 3T KOMITETEHIIMHA XapaKTePHBI
HE TOJIKO UISI KOHKPETHOTO MPOMWIsS AUPEKTOPa IIKOJIBI
Merarojirca, HO TakKe CITPaBeTMBBI M JUIT POCCUHCKUX
JIMPEKTOPOB B 1IeJIOM. Psiji viccienoBaHuii, TIPOBEIEHHBIX B
Poccuu, nponeMoHCTpUpOBal, YTO POCCUMCKUE NUPEKTOPA
TpataT 1/3 cBOero BpeMeHM Ha BBITIOJIHEHWE aIMUHUCTPa-
TUBHBIX 3a1a4 [3; 33]. PeCnOHIEHTHI TaKKe OTMETWIM, YTO
OHU TIOJIyYalOT OTIepaTUBHBIE 3aJaHMsI KaXKIblii NeHb. B
CBSI3M C 9TUM HECMOTPSI Ha TO, YTO OHU TIOATBEPAMIIN BaXe
HOCTb YIpaBJIeHUs] 0Opa30oBaTeIbHBIM IPOLIECCOM, BpPEMSI,
KOTOPOE OHU TPATAT Ha TaKUE 3a1a4U, OTPAHUYECHO.

AHanu3 JMTeparypbl, a TakKe Hallld MCCJIeT0BaHUS
elle pa3 MoTYepKHYJIU, YTO TICUXOCOLUATbHbBIE TTPOMUIN
JMIMPEKTOPOB IIIKOJI Pa3HbIX CTpaH MMEIOT KaK CXOJICTBa,
TaK M pa3nuuusi. Mbl mojiaraeM, 9To y4eT TaKuX pasinduii
UMeeT BaXXHOE 3HavyeHWe, TTOCKOJIbKY OHM IIOMOTaioT
OTPa3UTh OCOOEHHOCTHU MOJXOMOB Pa3HbIX 0Opa3oBaTe/b-
HBIX CHCTEM K OIPENEJICHUI0 U TOHSTUS <«YCIEIIHbIN
IUpeKTop». Takue XapakKTepUCTUKU 3aJaloTcsl KOHTEK-
CTOM U TOAYEPKUBAIOT PA3INIMS B BI30BaX, C KOTOPBIMU
CTaJIKUBAIOTCSI TUPEKTOPA, a TAaKXKe MOAYEPKUBAIOT (POKYC
00pa30BaTEIbHBIX CUCTEM.

PesynbTaThl JaHHOTO UCCJIEAOBAHUS CIEAyeT aHaIu-
3UpOBaTh, YUYUTHIBAs CJEAyIOIIME OTpaHUYEHUS.
Bo-miepBbIX, uccieqoBaHue He MpecieayeT Leau 0000-
IIEHUsT Pe3yJIbTaTOB Ha Jpyrue meramojuckl Poccuu.
Bo-BTOpBIX, MBI cCUUTaeM HEOOXOMUMBIM PETUIMIIMPOBATh
pe3yJabTaThl UCCIEAOBAHUS, UCITOIb3YsI KOJTUYECTBEHHYIO
METOJIOJIOTUIO JIJISI YTOUHEHMST 1 000CHOBAHUST BaJTUIHO -
CTH TIOJTyY€HHOTO CITUCKA IMTCUXOCOIUAJIBHBIX XapaKTepy -
CTHUK, TTIOCKOJIBKY Pe3yJIbTaThl MCCIIENOBAHUS XapaKTepH -
3YIOT OTHOCHUTEILHO HEOOJIBIIYIO M0 pa3Mepy BBIOOPKY U
HE cofepxar geMorpauiIeckKnux XapaKTepuCcTUK PeCIoH -
neHToB. HecMoTpst Ha TO, UTO KaueCTBEHHasi METOIOJIO -
T'Us, UCMOJIb30BaHHAs B 3TOM MCCJIEJOBaHUU, 00Jieryuia
MOCTpOeHUE 0000IIEHHOTO MPOPUIIST YCIEUIHOTO JUPeK -
TOpa, KOTOPHI MOXKET OBITh MCIOJBb30BAaH B IIMPOKOM
CIIeKTpE IIKOJIbHBIX KOHTEKCTOB, BaXKHO MPU3HATH, YTO
JMajdbHelInass CerMeHTalus IIKOJ BHYTPU MeraroJiuca
MOXET CIOCOOCTBOBATh AaJbHEHIIIEMY PAa3BUTHUIO STOTO
npoduIst, MOBBIIIAS €T0 TPUMEHUMOCTD ITPU pa3paboTKe
nporpamMMm MpodecCuoHaIbHOTO Pa3BUTUS U CHOCOO-
CTBys OoJiee lieJieHanpaBJIeHHBIM MHUIIMATUBAaM, HaripaB-
JICHHBIM Ha pa3BUTHE JTUIEPCTBRA.
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