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Abstract
Context and relevance. In the context of labor shortage, employment issues 
for people with disabilities are of particular importance. The low level of employ-
ment of people with disabilities necessitates studying the psychological factors 
that influence their employment. Objective. The aim is to identify the state and 
typology of personal readiness for employment in students with disabilities at 
the stage of study at a university. Hypothesis. Students with disabilities exhibit 
a unique state of personal readiness for employment and variability in its com-
ponents. Methods and materials. The study involved 50 university students 
with disabilities. Personal readiness for employment was assessed using a set 
of diagnostic tools that measured its core components: university adaptation, 
level of subjective control, and subjective well-being. The data were analyzed 
using factor analysis, cluster analysis, correlation analysis, and logistic regres-
sion. Results. The fundamental heterogeneity of the labor potential of disabled 
people and three latent factors (emotional-regulatory resource, motivational-
volitional potential, social-academic adaptation) determining individual differ-
ences in personal readiness for employment are revealed. Three variants of 
personal readiness for employment are identified: those with specific risks of 
reduced readiness for employment, those with potential success, and those 
with a combination of limiting factors. Conclusions. The key vulnerability fac-
tors in the structure of personal readiness for employment in disabled people 
are a low level of emotional stability, a weak motivational-volitional base. Each 
individual’s cluster of personal readiness for employment requires special sup-
port measures. The variables should be taken into account when promoting 
employment and identifying a risk group.
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for employment

Acknowledgements. The authors thank M.A. Korneenkov and V.V. Druzhinina for their assistance 
in collecting data for the study.

Supplemental data. Datasets аvailable from https://doi.org/10.48612/MSUPE/z2gn-zatm-k6dg.

For citation: Lekhanova, O.L., Denisova, O.A., Mikhailova, A.V. (2026). Personal readiness for em-
ployment among students with disabilities. Psychological Science and Education, 31(1), 54–67. (In 
Russ.). https://doi.org/10.17759/pse.2026000001



55

Lekhanova O.L., Denisova O.A., Mikhailova A.V. (2026)
Personal readiness for employment among students...

Psychological Science and Education,
31(1), 54–67.

Леханова О.Л., Денисова О.А., Михайлова А.В. (2026)
Личностная готовность к трудоустройству у студентов...
Психологическая наука и образование,
31(1), 54–67.
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Резюме
Контекст и актуальность. В условиях дефицита трудовых кадров во-
просы трудоустройства инвалидов приобретают особую значимость. 
Низкий уровень трудовой занятости лиц с инвалидностью обусловли-
вает необходимость изучения психологических факторов, влияющих на 
их трудоустройство. Цель. Выявить состояние и виды личностной готов-
ности к трудоустройству у студентов с инвалидностью на этапе обуче-
ния в вузе. Гипотеза. Студенты с инвалидностью имеют своеобразие в 
состоянии личностной готовности к трудоустройству и вариативность 
в состоянии ее компонентов. Методы и материалы. В исследовании 
приняли участие 50 студентов с инвалидностью. Личностная готовность 
к трудоустройству оценивалась с помощью комплекса стандартизиро-
ванных валидных тестовых методик, обеспечивающих оценку ее ком-
понентов (эмоциональных, мотивационных, адаптационных, волевых). 
Для анализа применены факторный, кластерный, корреляционный 
анализы, логистическая регрессия. Результаты. Выявлены неоднород-
ность трудового потенциала инвалидов и три латентных фактора (эмо-
ционально-регуляторный ресурс, мотивационно-волевой потенциал, 
социально-академическая адаптация), определяющих индивидуальные 
различия в личностной готовности к трудоустройству. Выделены 3 вида 
личностной готовности к трудоустройству: с отдельными рисками сни-
жения готовности к трудоустройству, потенциально успешные, с сово-
купностью ограничивающих факторов. Выводы. Ключевыми фактора-
ми уязвимости в структуре личностной готовности к трудоустройству 
у инвалидов являются низкий уровень эмоциональной устойчивости, 
слабая мотивационно-волевая база. Представитель каждого кластера 
личностной готовности к трудоустройству нуждается в особых мерах 
поддержки. Переменные следует учитывать при содействии трудоу-
стройству и при выявлении группы риска.

Ключевые слова: личностная готовность к трудоустройству, студенты с 
инвалидностью, инклюзивное высшее образование, инклюзивное трудо-
устройство, виды личностной готовности к трудоустройству
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Introduction
According to the labor market forecast 

for Russia presented by the Ministry of 
Labor and Social Protection of the Rus-
sian Federation at the Federation Council 
in January 2025, the labor force deficit 
will reach 3,1 million people by 2030. 
This figure is 0,7 million higher than the 
December 2024 forecast. Despite govern-
ment support measures, the employment 
rate of persons with disabilities remains 
extremely low at 20,7% according to 2024 
Rosstat data. The importance of realizing 
the talents and resources of people with 
disabilities and the significance of work 
for achieving their quality of life have been 
emphasized in speeches by the President 
of the Russian Federation. Given the la-
bor resource shortage and the demand 
for increased employment of persons with 
disabilities, there is an objective need to 
study the factors determining their em-
ployment and to identify personal barriers 
and resources that affect their profession-
al realization.

Research in occupational psychology, 
including concepts of professional self-
determination, psychological readiness for 
work, professional reliability, and stress 
resistance, has established that successful 
entry into the labor market is determined 
not only by professional competencies but 
also by personal readiness for employ-
ment. The concept of personal readiness 
encompasses diverse characteristics. For 
instance, researchers have highlighted the 
ability to manage emotions, acceptance of 
professional values and meanings, desire 
for professional self-realization, absence 
of procrastination and learned helpless-
ness (Mitina, Mitin, 2020), acceptance of 
professional activity values, readiness for 
interaction and initiative (Denisova et al., 
2023), independence in problem-solving, 
conscious motivation for work (Guterman, 

Goryunova, 2023), and self-congruence as 
an internal disposition of personal auton-
omy (Sychev, Guryanova, 2025). Data on 
the interrelationship of personal readiness 
components for professional activity have 
been identified separately. For example, 
awareness of life perspective is directly 
related to the motivational, cognitive, and 
emotional components of readiness (Gut et 
al., 2021). Students' general self-efficacy 
is directly related to their academic per-
formance (Mussa, 2023). Characteristics 
of adaptive readiness are predictors of 
academic adaptation (Shamionov, Sharov, 
2025). Evidence suggests that intrinsic mo-
tivation for professional education and sat-
isfaction with the profession, which deter-
mine the intention to work in one's field, are 
not related to academic success (Sychev, 
Guryanova, 2025).

Regarding persons with disabilities, the 
problem of work readiness is traditionally 
described through the place of inclusive 
employment in the socialization and inte-
gration of persons with disabilities (Osmuk, 
2018), through identification of existing un-
employment risks and ways to overcome 
them (Zabelina, Sergeeva, 2023; Pavlova, 
Salogub, 2024), and through actualization 
of the tasks of forming a personal founda-
tion for continuous professionalization of 
persons with disabilities (Rubtsov et al., 
2023). Some studies indicate lowered ex-
pectations, negative attitudes, insufficient 
motivation to work, and inadequate as-
sessment by persons with disabilities of 
their personal and professional resources 
(Zhdanova, Mozheikina, 2020). The gap 
between physical capabilities, personal 
motivation to work, and labor market de-
mand has also been noted (Bazhin et al., 
2018). International studies confirm the 
presence of objective difficulties for per-
sons with disabilities in employment (Lind-
say et al., 2014).
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Factors positively influencing the em-
ployment of persons with disabilities have 
been identified: previous successful experi-
ence of the employer and the applicant, the 
applicant's compliance with requirements, 
their adaptation, and the presence of eco-
nomic support measures (Litwin et al., 
2023); conditions of previous education, 
experience with remote work, and positive 
perceptions of the future profession (Park, 
Bouc, 2018; Grigal et al., 2019; Nowell et 
al., 2022; Enticott, Dew, 2025). Studies 
emphasize the need to consider cultural 
traditions and national context, including 
the role of the Chinese family in support-
ing employment of persons with disabilities 
(Wang et al., 2025), special employment 
options for persons with disabilities in 
South Korea (Hwang, Roulstone, 2015), 
and the connection between unstable em-
ployment and low success in labor market 
integration among German citizens (Stuth, 
Jahn, 2019). Research has also focused 
on overcoming discrimination against per-
sons with disabilities in the labor market 
and establishing the concept of equal rights 
to work in society (Iwanaga et al., 2023).

Thus, predictors of successful employ-
ment include the presence of work mo-
tivation, readiness for business relation-
ships, adaptation to the environment and 
activities, meaningfulness of life position, 
and overall satisfaction with the situation. 
Although the problem of employment of 
persons with disabilities has been partially 
studied, the question of the specificity and 
types of personal readiness for employ-
ment of students with disabilities remains 
insufficiently explored. The causes and 
ways to overcome barriers in the field of 
employment of persons with disabilities 
have not been determined, which estab-
lishes the relevance of this study.

Taking into account the identified con-
tradictions and the stated relevance, the 

purpose of the study was determined: to 
identify the state and types of personal 
readiness for employment among students 
with disabilities during their university stud-
ies. In the course of the study, we proceed-
ed from the assumption that students with 
disabilities exhibit distinctive characteristics 
in the state of personal readiness for em-
ployment and variability in the state of its 
components.

Materials and Methods
Participants. The study was carried 

out in the 2023–2024 academic year, in 
the middle of the first semester. Fifty stu-
dents with disabilities participated: 94% 
were undergraduate students in their 2nd–
4th years and 6% were master’s students; 
66% studied full-time and 34% part-time. 
The mean age of respondents at the time 
of assessment was 22,6 years (range 19-
46). Distribution by nosology of impairment 
was as follows: 6% — visual impairments; 
12% — hearing impairments; 24% — mus-
culoskeletal disorders; 58% — disabil-
ity associated with general medical con-
ditions. Acknowledging that barriers and 
resources may differ substantially between 
nosological groups, the paper presents an 
aggregated analysis under the umbrella 
«students with disabilities» because the 
subgroup sizes were too small for method-
ologically valid comparative statistics. The 
sample was 38% male and 62% female. 
The sample mean grade point average 
was 4,17. Overall, 89,2% of the total popu-
lation of students with disabilities enrolled 
at Cherepovets State University at the time 
of the study participated; this included all 
students with disabilities in their 2nd year 
and above. The sample’s nosological and 
age composition and the diversity of study 
programs generally correspond to the over-
all structure of students with disabilities in 
Russian universities.
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The primary objective of the pres-
ent study was to identify internal differ-
ences and the structure of readiness for 
employment within the group of students 
with disabilities; the design did not involve 
comparisons with non-disabled students. 
Given the relatively small sample size (N = 
50), which was determined by the specific 
characteristics of the target population, this 
study should be regarded as a pilot and 
does not permit generalization to the entire 
population. Therefore, the results should 
be considered preliminary and hypothesis-
generating. The application of multivariate 
methods (factor and cluster analysis) in this 
study is also exploratory. Although factor 
analysis typically requires a larger sample 
(commonly at least 5–10 participants per 
variable), the authors note that, with N = 50, 
this criterion is only minimally met. Never-
theless, measures of sampling adequacy 
(KMO = 0,78) and a significant Bartlett’s 
test (p < 0,001) indicate that factorization 
is feasible for uncovering latent structure. 
We emphasize that the stability of the ex-
tracted factors and clusters requires further 
verification on larger samples of students 
with disabilities from multiple universities; 
however, the multivariate methods used 
retain heuristic value by revealing latent re-
lationships and generating hypotheses for 
subsequent research. Consequently, the 
present findings should be interpreted as 
a basis for further empirical testing within 
larger-scale projects.

Methods. The study procedure in-
volved administering a questionnaire. The 
first block comprised seven questions on 
gender, age, nosology of impairment, aca-
demic performance, year of study, mode 
of study (full-time/part-time), and field of 
study (UGSN). The second block com-
prised 84 items drawn from standardized 
instruments: the Subjective Well-Being In-
ventory (R. M. Shamionov, T. V. Beskova, 

2018), the Locus of Control Questionnaire 
(E.F. Bazhin, E.A. Golynkina, A. M. Etkind, 
1993), and the Scale for Assessing So-
cial and Academic Adaptation of Students 
(T.D.  Dubovitskaya, A.V. Krylov, 2010). 
These instruments allowed a comprehen-
sive assessment of characteristics that 
determine capacity for integration into the 
professional community and constitute the 
core of personal readiness for employment.

For analysis, we selected variables 
corresponding to the primary subscales of 
the chosen instruments, including: emo-
tional well-being; ego well-being; existen-
tial–activity well-being; social well-being; 
physical well-being; general situational 
well-being; internality in achievements; in-
ternality in failures; internality in interper-
sonal relations; internality in health; inter-
nality in family; internality in work; overall 
internality; relationships with instructors; 
relationships with peers; self-organization; 
acceptance of university norms; satisfac-
tion with education; acceptance of aca-
demic demands; emotional state; and en-
gagement.

Statistical processing was performed 
using Python (libraries: pandas, scipy, 
scikit-learn, factor_analyzer) and IBM 
SPSS. The analysis comprised several 
interconnected stages: (1) assessment of 
data distribution using the Shapiro–Wilk 
test; (2) factor analysis via principal com-
ponent analysis (PCA) with Varimax rota-
tion; (3) clustering using hierarchical anal-
ysis (Ward’s method) and the k-means 
algorithm; and (4) predictive modeling us-
ing logistic regression and decision trees 
(CART).

Results
The results of testing the suitability of 

parametric analytical methods using the 
Shapiro-Wilk criterion indicated that the 
distributions for all scales of the diagnostic 
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instruments deviated from normality (p  < 
0,05), which determined the selection of 
analytical methods applied at subsequent 
stages of the study.

To identify the latent structure of person-
al readiness, factor analysis was conducted 
using principal component analysis (PCA) 
with Varimax rotation. The Kaiser–Meyer–
Olkin measure of sampling adequacy was 
KMO = 0,81, indicating a high level of sam-
pling adequacy. Bartlett’s test of sphericity 
was statistically significant (χ² = 845,62, 
p < 0,001), confirming the suitability of the 
data for factorization. The analysis yielded 
three factors that together explained 69,4% 
of the total variance. Table 1 presents the 
factor loadings of the variables (loadings > 

0,50), reflecting the strength of the associa-
tions between the observed variables and 
the latent factors.

Within the framework of the study, each 
factor was assigned a descriptive label, 
and the characteristics of the key variables 
loading on each factor were identified and 
interpreted.

F1. Emotional-regulatory resource. 
This factor includes the following variables: 
emotional well-being, existential–activity 
well-being, social well-being, physical well-
being, general situational well-being, and 
ego well-being.

F2. Motivational-volitional potential. 
This factor is represented by internality 
in the domains of achievements, failures, 

 Table 1
Factor structure of personal readiness for employment of students with disabilities 

at the stage of study at the university

Factors
Variable

F1 F2 F3

Emotional well-being 0,78

Ego well-being 0,74

Existential-activity well-being 0,71

Social well-being 0,69

Physical well-being 0,64

General situational well-being 0,63

Internality in achievements 0,75

Internality in failures 0,71

Internality in interpersonal relations 0,70

Internality in health issues 0,68

Internality in family 0,67

Internality in work 0,65

General internality 0,63

Relations with teachers 0,73

Relations with peers 0,71

Self-organization 0,70

Acceptance of university norms 0,68

Satisfaction with studies 0,67

Acceptance of academic requirements 0,66

Emotional state 0,65

Engagement 0,63
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interpersonal relationships, health, family, 
work, and overall locus of control.

F3. Social-academic adaptation. 
This factor comprises variables related 
to relationships with instructors and fel-
low students, self-organization, accep-
tance of university norms, satisfaction 
with studies, acceptance of academic 
requirements, emotional well-being, and 
engagement.

Based on factor scores, three levels of 
expression were defined:

1. Low level (factor score < –0,5), in-
dicating a pronounced resource deficit and 
the need for targeted support measures;

2. Medium level (factor score from –0,5 
to +0,5), reflecting a baseline level of the 
resource sufficient for adaptation under 
standard conditions;

3. High level (factor score > +0,5), 
indicating a well-developed and stable 
resource manifested in behavioral compe-
tence and self-regulation.

Individual factor scores were calculated 
for each participant, which made it possible 
to assess the level of expression of each 
factor within the sample.

For F1, the distribution was relatively 
balanced but raises concern: 26% of stu-
dents demonstrated a high level of this re-
source, 46% a medium level, and 28% a 
low level.

For F2, this factor emerged as the most 
vulnerable. Only 18% of students showed a 
high level of motivational–volitional poten-
tial, whereas 48% were at a medium level 
and 34% fell into the risk zone (low level).

For F3, this factor represented a rela-
tive strength of the sample. A high level 
was observed in 26% of students, a me-
dium level in 52%, and a low level in 22%. 
Overall, more than half of the students 
demonstrated medium or high levels of 
social-academic adaptation.

Hierarchical cluster analysis (Ward’s 
method with Euclidean distance) was first 
used to determine the optimal number of 
clusters. Subsequently, the k-means algo-
rithm was applied to refine cluster boundar-
ies and content. Based on scores for the 
three identified latent factors (F1–F3), k-
means cluster analysis yielded three clus-
ters, representing distinct types of personal 
readiness for employment among students 
with disabilities (Table 2).

Based on the obtained data, the distri-
bution of students with disabilities across 
clusters was determined, and distinct types 
of personal readiness for employment were 
described.

Cluster 1. Students with individual 
risks of reduced employment readiness 
(32%, n = 16). This cluster is characterized 
by medium levels across all three factors. 

able 2
Clusters of personal readiness for employment of students with disabilities

Cluster
Average values of factors

Interpretation of the cluster s
F1 F2 F3

С 1 0,38 в –0,41 н 0,29 в With certain risks of decreased readiness for employment: 
emotionally stable, adapted, with low motivation (F2↓)

С 2 0,82 вв 0,75 вв 0,79 вв Highly motivated and socially active, emotionally stable (F1↑, 
F2↑, F3↑)

С 3 –0,77 н –0,69 н –0,81н Set of limiting factors: vulnerable in all parameters (F1↓, F2↓, 
F3↓)

Note: н — below average; нн — significantly below average; в — above average; вв — significantly above aver-
age.
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A noticeable gap is observed between so-
cial–academic adaptation (F3) and moti-
vational–volitional potential (F2). Students 
in this cluster generally demonstrate emo-
tional stability and adequate social adapt-
ability; however, intrinsic motivation, per-
sistence, and goal-directed behavior are 
less pronounced.

Cluster 2. Potentially successful stu-
dents (28%, n = 14). This cluster demon-
strates high levels across all identified fac-
tors. It includes students with well-developed 
emotional–regulatory resources and mo-
tivational–volitional potential, pronounced 
social activity, and a high level of adaptation 
to the academic environment. These char-
acteristics indicate a well-formed personal 
readiness for employment.

Cluster 3. Students with a combination 
of limiting factors (40%, n = 20). This cluster 
is characterized by low levels of expression 
for most factors, with particularly low scores 
on motivational–volitional potential (F2) and 
emotional–regulatory resources (F1).

Discussion
The results of the study confirm that 

personal readiness for employment among 
students with disabilities is a multidimen-
sional construct comprising emotional–reg-
ulatory, motivational-volitional, and adap-
tive components. Students with disabilities 
demonstrate varying levels of deficits and 
resources across these components of 
personal readiness for employment.

Factor analysis made it possible to 
identify three leading factors underlying 
personal readiness for employment among 
students with disabilities. The emotional-
regulatory factor (F1), which includes indi-
cators of emotional, social, physical, gen-
eral situational, ego, and existential-activity 
well-being, was highly expressed in 26% 
of students with disabilities. This group is 
characterized by emotional stability and a 

positive perception of life prospects. At the 
same time, 28% of students demonstrated 
low values on this factor, reflecting elevated 
anxiety and reduced life satisfaction.

The motivational-volitional factor (F2), as-
sociated with general internality as well as in-
ternality in the domains of achievements, in-
terpersonal relationships, health, family, work, 
and overcoming failures, was expressed at a 
high level in only 18% of students. This in-
dicates a pronounced goal orientation and a 
capacity for self-regulation. However, 34% of 
respondents showed reduced values on this 
factor, pointing to difficulties in goal setting 
and internal mobilization that limit readiness 
for professional self-determination.

The social and academic adaptation fac-
tor (F3), which includes indicators of relation-
ships with instructors and fellow students, 
self-organization, acceptance of university 
norms, satisfaction with studies, acceptance 
of academic requirements, emotional well-be-
ing, and engagement, represented a strength 
for 26% of students. These individuals dem-
onstrated a high degree of involvement in 
the educational process and confidence in 
communication. In contrast, low values on 
this factor were observed in 22% of respon-
dents, indicating difficulties in social integra-
tion and academic interaction. Overall, F2 
emerged as the most vulnerable factor: more 
than one-third of students showed insufficient 
development of goal-setting and self-regula-
tion mechanisms, which may reduce career 
resilience. At the same time, F3 functioned 
as a compensatory resource, reflecting op-
portunities for successful integration into the 
academic and social environment.

Cluster analysis identified three key clus-
ters: students with individual risks of reduced 
employment readiness (32%), potentially 
successful students (28%), and students with 
a combination of limiting factors (40%). Stu-
dents in the first cluster, despite a relatively 
high level of engagement in the academic 
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environment and acceptable indicators on 
the emotional–regulatory factor (F1), demon-
strated low values on the motivational–voli-
tional factor (F2). The substantial proportion 
of students with a combination of limiting fac-
tors (40%) can be explained by the inclusion 
of a wide range of parameters in the clus-
tering procedure, which naturally revealed 
a group with multiple deficits reflecting real 
adaptation difficulties experienced by some 
students with disabilities. We assume that 
disability is associated with increased vulner-
ability across several parameters of personal 
readiness. At the same time, high grade point 
average scores were found to compensate 
for deficiencies in F1 and F2, thereby reduc-
ing the likelihood of inclusion in the high-risk 
cluster (Cluster 3).

Cluster 3 can be considered a “pivotal re-
source” group, in which well-structured sup-
port has the potential to qualitatively change 
trajectories of professional development. 
Students in this cluster require assistance 
in strengthening work motivation, forming 
a professional identity, and mastering self-
presentation skills. The potentially success-
ful group demonstrates high adaptability 
to the academic and social environment, 
which is associated with emotional stability, 
a pronounced sense of meaning, and strong 
goal orientation. This group represents a 
strategic talent pool ready for integration into 
employment and primarily requires support 
in building long-term career development 
pathways. In contrast, students with a com-
bination of limiting factors experience signifi-
cant internal barriers, including insufficient 
emotional stability, low levels of internality 
in the work domain, and weakly developed 
goal-setting mechanisms. This group is at 
risk of social passivity and avoidance of em-
ployment and therefore requires systematic, 
interdisciplinary support.

Overall, only 28% of students with dis-
abilities demonstrated pronounced personal 

readiness for employment. This finding is 
consistent with previous studies pointing to 
the presence of internal vulnerability within 
this population. The identified intermediate 
group (approximately 32%) requires activa-
tion of motivational and volitional resources, 
which are critical for transitioning into the 
category of employed persons with dis-
abilities. Accordingly, practical recommen-
dations for supporting representatives of 
different clusters should be differentiated in 
terms of their primary strategies and tactics. 
For Cluster 1, the main strategy involves de-
veloping professional identity and engage-
ment in career-oriented projects; recom-
mended measures include participation in 
internships, employer-based mentoring pro-
grams, and the development of competency 
portfolios. For Cluster 2, the main strategy 
is targeted correction of weaker areas while 
maintaining overall resource levels; recom-
mended measures include tutoring support 
for challenging subjects, soft skills training 
(communication and self-presentation), and 
psychological support programs. For Clus-
ter 3, the primary strategy is comprehensive, 
long-term support with an emphasis on ba-
sic academic success and social inclusion; 
recommended measures include individual-
ized educational pathways, continuous tutor 
or mentor support, adapted employment 
practices (such as sheltered workplaces 
and preliminary internships in inclusive or-
ganizations), and collaboration with families 
and academic advisors.

The discussion of the findings indicates 
that the identified factors expand upon 
existing research in the fields of inclusive 
education and employment of persons with 
disabilities. The importance of emotional 
stability and motivation — assessed in this 
study through subscales of internality in 
achievements and work, as well as emo-
tional and ego well-being-corroborates the 
conclusions of previous national studies 
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(Zhdanova, Mozheikina, 2020; Zabelina, 
Sergeeva, 2023; Pavlova, Salogub, 2024) 
and confirms their key role in preventing 
social isolation among persons with dis-
abilities. The present study уточняет, that 
these characteristics function as compensa-
tory resources for overcoming barriers. The 
position of Tu, Liu, and Díaz (2024), who 
argue that academic motivation and per-
ceived support in the learning environment 
are directly related to the well-being and 
professional expectations of students with 
disabilities, is further refined here: motiva-
tion and emotional stability among students 
with disabilities operate not only as internal 
personal resources but also as mechanisms 
for overcoming stigmatization, existing defi-
cits, and risks of unemployment. Thus, the 
identified factor structure aligns with general 
research trends while simultaneously dem-
onstrating a qualitatively distinct pattern of 
personal resource manifestation among stu-
dents with disabilities.

The high proportion of students with a 
combination of limiting factors identified in 
this study is consistent with evidence for 
the existence of such groups, although it 
differs quantitatively from findings reported 
in thematically similar international studies, 
where comparable groups typically ac-
count for only 15-20% of samples (Lipka 
et al., 2020). This discrepancy may be ex-
plained by several factors, including more 
pronounced stigmatization of students with 
disabilities, processes of acceptance and 
inclusion (togetherness), and the impact 
of social identity threat on primary profes-
sionalization (Lipai, 2023), as well as the 
relatively early stage of development of 
individualized educational pathways and 
mentoring systems (Bazhin, Simonova, 
Bashmakova, 2018), alongside a labor 
market that remains insufficiently adapted. 
Identifying the leading contributors to this 
difference — whether internal barriers or 

external factors such as labor market con-
ditions and support systems for persons 
with disabilities in Russia and internation-
ally-requires further, more detailed analysis 
and empirical verification.

Conclusions
The study empirically confirmed that the 

personal readiness of students with disabili-
ties for employment is determined by the state 
of emotional-regulatory, motivational-voli-
tional, and social-adaptive resources, which 
critically influence the ability to overcome 
barriers and build an individual trajectory of 
professionalization. Students with disabilities 
demonstrate the most deficient motivational-
volitional potential, while the resource of 
social-academic adaptation remains the 
most preserved. Although emotional stability 
and motivation are traditionally considered 
key factors for successful employment, the 
findings of this study clarify their role specifi-
cally for students with disabilities. Unlike the 
general population, where these qualities 
are predominantly associated with individual 
career orientations, for students with disabili-
ties they perform a compensatory function, 
enabling them to overcome external barri-
ers such as stigmatization, limited available 
vacancies, and lack of an inclusive environ-
ment. Thus, the identified patterns reflect not 
general principles but specific mechanisms 
of professional development for students 
with disabilities, which constitutes the nov-
elty of the research.

Cluster analysis identified three types 
of personal readiness for employment: 
those with individual risks of reduced em-
ployment readiness, potentially successful 
individuals, and those with a combination 
of limiting factors. The latter cluster is most 
prevalent among students with disabilities 
and is characterized by pronounced inter-
nal barriers to employment. The study iden-
tified predictive risks in the sphere of unem-
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ployment among persons with disabilities, 
associated with the negative impact of 
deficits in each of the identified types. The 
resources and deficits of each type should 
be considered when implementing inclu-
sive higher education practices.

The identified factors expand existing 
understanding of the personal character-
istics of students with disabilities and the 
structure of their employment readiness. 
The findings enable the development of 
evidence-based, individually differenti-
ated trajectories for professionalization 
and employment facilitation. Thus, the data 
both confirm known patterns and demon-
strate new contextual features, allowing 
for a deeper examination of the specifics 
of personal employment readiness among 
students with disabilities and their correla-
tion with previous research in this field. 
The results offer a new perspective on the 
employment readiness of students with dis-
abilities and reveal both universal and spe-
cific patterns of their professional develop-

ment, enabling a transition from general 
statements to concrete support strategies.

Overall, the presented data confirm 
the relevance of developing the problem 
of employment readiness for persons with 
disabilities and demonstrate the existence 
of a distinct structure of personal employ-
ment readiness among students with dis-
abilities. The study has value as a pilot and 
exploratory phase, which allowed for the 
refinement of measurement approaches 
and identification of directions for fur-
ther analysis. At the same time, the data 
establish a justified agenda for the next 
step: expanding the sample, multi-center 
design and stratified analysis, as well as 
validation of model stability (clustering, 
logistic regression/CART) on independent 
subsamples. Such a transition will ensure 
methodologically rigorous, differentiated 
assessment of personal employment readi-
ness and enable the formulation of practi-
cal recommendations for universities and 
support services.
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