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Abstract
Context and relevance. The modern context of social uncertainty, growing in-
ternational tensions, and destructive technologies of new hybrid wars actualize 
theoretical and empirical research in the field of increasing the resilience of Rus-
sian youth to social risks and threats, searching for resources for effective social-
ization, and developing social flexibility and individual creativity. Objective. The 
aim is to determine and verify the psychological and pedagogical conditions for 
the effective development of students’ social creativity in the educational environ-
ment of a university by involving them in socially significant project activities using 
a specially developed program. Hypothesis. The development of social creativ-
ity will be facilitated by the implementation of a program for involving students in 
rich communicative and creative project activities in the reflective heuristic envi-
ronment of the university. Methods and materials. The study involved 142 first-
year students of Kostroma State University (average age M = 18,2; 19,7% boys, 
80,3% girls). The methodological complex included A.A. Korsakova’s question-
naire “The Level of Individual Social Creativity,” A.G. Samokhvalova’s question-
naire “Difficulties in Communicating with Peers and Adults,” T.Yu. Osipova’s test 
“Communicative Creativity,” and J. Averyll’s questionnaire “Emotional Creativity” 
adapted by E.A. Valueva. Results. At the ascertaining stage of the study, low in-
dicators of social creativity were established among students in the experimental 
and control groups, especially in the behavioral, communicative, and reflective 
components. At the formative stage, a project-based activity program aimed at 
developing social creativity was implemented for students included in the ex-
perimental subgroups. The program proved its effectiveness at the control stage 
of the study, since the participating students significantly increased their level 
of social creativity and experienced a decrease in the number of communica-
tive difficulties. Conclusions. Specially organized project-based activities in the 
reflective heuristic environment of the university contribute to the development 
of all structural components of social creativity and the overcoming of current 
communicative difficulties of student youth.

Keywords: student youth, educational environment of an university, social cre-
ativity, communication difficulties, project activities, psychological and peda-
gogical conditions, development
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Резюме
Контекст и актуальность. Современный контекст социальной неопреде-
ленности, рост международной напряженности, деструктивные технологии 
новых гибридных войн актуализируют теоретико-эмпирические исследо-
вания в области повышения устойчивости российской молодежи к соци-
альным рискам и угрозам, поиска ресурсов эффективной социализации, 
развития социальной гибкости и креативности личности. Цель. Опреде-
лить и верифицировать психолого-педагогические условия эффективного 
развития социальной креативности студентов в образовательной среде 
вуза через включение их в социально значимую проектную деятельность 
с помощью специально разработанной программы. Гипотеза. Развитию 
социальной креативности будет способствовать реализация программы 
включения студентов в насыщенную коммуникативно-творческую проект-
ную деятельность в рефлексивной эвристической среде вуза. Методы и 
материалы. В исследовании приняли участие 142 студента первого курса 
Костромского государственного университета (среднее значение возраста 
М = 18,2; 19,7% юношей, 80,3% девушек). Методический комплекс вклю-
чал анкету А.А. Корсаковой «Уровень социальной креативности личности», 
опросник А.Г. Самохваловой «Трудности в общении со сверстниками и 
взрослыми», тест Т.Ю. Осиповой «Креативность коммуникативная», опрос-
ник «Эмоциональная креативность» Дж. Эйверилла в адаптации Е.А. Валу-
евой. Результаты. На констатирующем этапе исследования установлены 
низкие показатели социальной креативности студентов эксперименталь-
ной и контрольной групп, особенно поведенческого, коммуникативного 
и рефлексивного компонентов. На формирующем этапе для студентов, 
включенных в экспериментальные подгруппы, была реализована програм-
ма проектной деятельности, направленная на формирование социальной 
креативности. Программа доказала свою эффективность на контрольном 
этапе исследования, поскольку у студентов-участников значимо повысился 
уровень социальной креативности и снизилось количество коммуникатив-
ных трудностей. Выводы. Специально организованная проектная деятель-
ность в рефлексивной эвристической среде вуза способствует развитию 
всех структурных компонентов социальной креативности и преодолению 
актуальных коммуникативных трудностей студенческой молодежи.
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Introduction
The modern context of an uncertain, 

dynamically changing social situation in the 
country — such as the aggravation of the 
military, political, and economic situations, 
the growth of international tensions and so-
cial isolation, cyberattacks, and information 
stressors — brings to the forefront theo-
retical and empirical studies in the field of 
increasing the resilience of Russian youth 
to variable risks and threats of "new wars," 
finding resources for effective socialization, 
identifying mechanisms for overcoming 
barriers to self-realization, inertia, lack of 
initiative, and detachment; as well as devel-
oping and implementing technologies for 
fostering social flexibility, adequacy, and 
creativity in individuals. Scientific research 
confirms that armed and unarmed (informa-
tional, economic, sociocultural, etc.) meth-
ods of destructive influence associated 
with the conduct of the special military op-
eration (Abdrakhimov, Liksok, 2024) trigger 
the development of negative psychological 
states in young people (Andreev, Andreev, 
Slobodenyuk, 2022), reduce the level of 
psychological well-being and quality of life 
(Samokhvalova et al., 2022). The last three 
years, characterized by a period of global 
turbulence (Kolennikova, 2023), have re-

sulted in disunity among young people and 
shaken their worldview and attitudes to-
wards themselves and their entire genera-
tion (Muraschenkova, 2024 https://stratpro.
hse.ru/social-policy/news/811726959.html)

The most important resource for over-
coming social difficulties and the intra-
personal problems of young people as-
sociated with such difficulties is the social 
creativity of personality (Samokhvalova 
et al., 2023). In contrast to communica-
tive creativity, which allows finding original 
communication scenarios, social creativity 
allows elaborating extraordinary solutions 
to social problems, interpersonal interac-
tion problems, and behavioral responses 
to external community factors (Korsakova 
(Kovalenko), 2023). A review of existing 
approaches to understanding social cre-
ativity allows defining it as an integrative 
trait of a personality, which enables one 
to quickly find and apply original, effective, 
and socially acceptable solutions to topical 
problems in interpersonal interaction. In the 
structure of social creativity we distinguish 
the motivational and value component, 
which focuses on extraordinary, but social-
ly acceptable ways of behavior; cognitive 
component, which complements creative 
search with planning and predicting  of ac-
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социальная креативность, коммуникативные трудности, проектная дея-
тельность, психолого-педагогические условия, развитие
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tivities; communicative component, which 
endows the communication form and con-
tent with creative plasticity; emotional com-
ponent, which ensures relaxedness and 
congruence in the expression of feelings; 
behavioral component, which is expressed 
in the readiness to demonstrate creative 
manifestations in social interaction; reflex-
ive component, enabling to make an objec-
tive assessment of social reality (Korsa-
kova (Kovalenko), 2023).

Higher educational establishments play 
a crucial role in developing adaptability, en-
terprising, and resilience in today's youth. 
Project activities gained a new vertex of 
topicality in the matters of youth policy and 
higher education (Order of the Ministry 
of Education and Science of the Russian 
Federation, 2020). We assume that it is a 
project activity that offers numerous poten-
tials for developing the social creativity of 
personality: problematization and creative 
search for optimal, extraordinary solutions 
to social issues; multiplicativity of strate-
gies for achieving goals; communication 
dynamicity under the conditions of simul-
taneous competition and collaboration; 
the emotiogenicity of intense and diverse 
joint activities; the uncertainty of the ac-
tions of different persons and the variability 
of behavioral scenarios; a comprehensive 
examination of the cause-and-effect rela-
tions, critical analysis of the process and 
the results of work.

The concepts of problem-oriented 
learning served as the methodological 
basis of the study, which determined the 
content of the experimental work: focus 
on the learning process rather than on 
the result, students’ independence in their 
work, facilitation and tutoring by a follow-up 
faculty member rather than management; 
interdisciplinarity, activity-based learning, 
collaboration, and group work. The social 
constructivism of problem-oriented learning 

presumes students’ independence in work-
ing with available information, choosing the 
forms and content of educational activities, 
and establishing meaningful contacts with 
the social environment for achieving self-
development goals (Khamidullin, 2020).

The performed analysis allowed to for-
mulate the goal of the study: to identify 
and verify psychological and pedagogical 
conditions for the effective development 
of students' social creativity in the educa-
tional environment of a higher educational 
establishment by engaging them in socially 
significant project activities by means of a 
specially developed program. In the study 
presented here, the following hypothesis 
was tested: implementing a program for 
engaging students in rich communicative 
and creative project activities in a reflective, 
heuristic environment of a higher educa-
tional establishment promotes the develop-
ment of their social creativity.

Materials and methods
The study was performed using a quasi-

experimental design with non-randomized 
groups. The sample group consisted of 142 
first-year students from Kostroma State Uni-
versity, aged 17 to 20 years (M  —  mean 
value = 18,2; SD = 2,7), who were divided 
into one control group (CG; N = 86) and 
three experimental groups (EG; N  =  56). 
The first experimental subgroup consisted 
of students engaged in project activities in 
the higher educational establishment envi-
ronment during their school years (N = 16); 
the second subgroup consisted of students 
of the same academic group (N = 18); the 
third subgroup included students from dif-
ferent academic groups, including that of 
non-pedagogical fields of study (N = 22).

The study design included three stages.
The ascertaining stage included a pri-

mary assessment of the initial level of 
creativity in the social, communicative, 
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and emotional spheres using a combina-
tion of methods: A.A. Korsakova's (Kova-
lenko's) questionnaire aimed at deter-
mining the level of the social creativity of 
personality (α =  0,87) (Korsakova, 2024), 
A.G. Samokhvalova's questionnaire "Dif-
ficulties in communicating with peers and 
adults" (α =  0,90) (Samokhvalova, 2014); 
T.Yu. Osipova's test "Communicative cre-
ativity" (α = 0,82) (Osipova, 2000); J. Av-
eryll's questionnaire "Emotional creativity" 
(α = 0,85) adapted by E.A. Valueva (Fro-
lova, 2017).

The formative stage included the imple-
mentation of a project-based activity pro-
gram in the experimental groups during an 
academic year. As part of the development 
and implementation of a socially significant 
project, each subgroup was engaged in 
active intra-group interaction, social chal-
lenges, interaction with the external envi-
ronment, routine reflection, analysis, and 
adjustment of individual and group goals, 
under the follow-up of the higher educa-
tional establishment faculty members. 
The program included the following com-
ponents: defining individual development 
pathways through project activities (self-
determination, problematization), project 
development (consolidation of knowledge 
and development of creative thinking skills, 
effective communication, and fruitful heu-
ristic collaborative work), project imple-
mentation (application of acquired compe-
tencies in the practice of socially significant 
activities), analysis and reflection (analysis 
of achieving the individual, group, and proj-
ect goals).

The control stage involves repeated 
measurement of indicators to assess the 
dynamics of changes 10 months after the 
start of the program.

Data processing was performed us-
ing mathematical data analysis methods: 
descriptive statistics, Pearson correlation 

analysis to establish correlations between 
the variables studied, Student's t-test for 
comparing two independent groups, and 
the Kruskal-Wallis H-test for comparing 
three independent groups, followed by pair-
wise comparisons using the Mann-Whitney 
test. Initially, the control and experimental 
groups were tested for distribution normal-
ity. The SPSS 21.0 software package was 
used for data processing.

The lack of randomization was com-
pensated for by the control over the exog-
enous variables (age, field of study) and 
by comparable initial indices in the groups. 
The substantiation for using a quasi-exper-
imental approach is related to the natural 
limitations of the educational environment, 
where randomization is not always pos-
sible. At that, a clearly arranged interven-
tion allows establishing cause-and-effect 
relations.

Results
The results of the ascertaining stage 

of the experimental work made it pos-
sible to identify the initial development level 
of social, communicative, and emotional 
creativity in students of two groups, as well 
as their communication difficulties arising 
in the process of interpersonal interaction 
(Table 1).

The lowest indices of students' social 
creativity were detected in the behavioral, 
communicative, and reflective domains. 
The level of communicative creativity in 
both groups was below average, which was 
supported by the presence of variable com-
munication difficulties among students, that 
were related to participants' personal traits 
(difficulties in empathy, aggressiveness, 
egocentrism, diffidence, conformism), and 
instrumental difficulties manifesting at the 
behavioral level (verbal and nonverbal dif-
ficulties, difficulties in establishing contact 
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Table 1
The level of development of creativity and current communication difficulties 

of students (according to descriptive statistics)

Parameters

G
ro

u
p

s

M(SD) M(SD) (m)

Social creativity

Motivational-value component CG 2,89 (0,98) 2,89 (0,98) 2,5≤m≤3,9

EG 2,85 (1,02) 3,13 (1,06) 2,5≤m≤3,9

Cognitive component CG 3,36 (0,90) 2,93 (1,02) 2,5≤m≤3,9

EG 3,33 (0,86) 3,30 (0,88) 2,5≤m≤3,9

Communicative component CG 2,56 (0,99) 2,88 (0,95) 2,5≤m≤3,9

EG 2,42 (1,05) 3,24 (0,93) 2,5≤m≤3,9

Emotional component CG 3,03 (1,02) 2,95 (1,03) 2,5≤m≤3,9

EG 3,04 (0,95) 3,36 (1,11) 2,5≤m≤3,9

Behavioral component CG 2,31 (1,00) 2,79 (0,95) 2,5≤m≤3,9

EG 2,32 (1,08) 3,31 (0,97) 2,5≤m≤3,9

Reflexive component CG 2,79 (0,91) 2,79 (0,91) 2,5≤m≤3,9

EG 2,77 (0,95) 3,38 (0,92) 2,5≤m≤3,9

General level of social creativity CG 2,83 (0,63) 2,89 (0,60) 2,5≤m≤3,9

EG 2,79 (0,61) 3,40 (0,62) 2,5≤m≤3,9

Communicative creativity

Level of communicative creativity CG 15,20 (5,03) 14,97 (4,95) 14≤m≤19

EG 14,80 (4,97) 16,75 (5,09) 14≤m≤19

Emotional creativity

Preparedness CG 25,86 (7,13) 26,26 (6,75) 23≤m≤30

EG 25,32 (7,44) 28,41 (5,72) 23≤m≤30

Novelty CG 39,22 (13,57) 39,78 (13,76) 38≤m≤52

EG 38,95 (14,15) 46,02 (13,29) 38≤m≤52

Efficiency CG 18,50 (5,21) 18,57 (5,42) 14≤m≤20

EG 18,68 (5,12) 20,39 (3,84) 14≤m≤20

Authenticity CG 12,66 (3,56) 11,84 (3,66) 11≤m≤16

EG 12,04 (3,16) 13,75 (3,43) 11≤m≤16

General level CG 96,24 (25,90) 96,44 (25,78) 90≤m≤113

EG 94,98 (25,73) 108,57 (22,71) 90≤m≤113

Communication difficulties

Basic difficulties CG 16,69 (8,32) 16,14 (8,13) 14≤m≤27

EG 16,46 (8,49) 12,34 (7,39) 14≤m≤27

Content difficulties CG 17,28 (8,66) 17,69 (9,37) 14≤m≤27

EG 17,55 (8,86) 12,59 (7,20) 14≤m≤27

Instrumental difficulties CG 15,55 (7,32) 15,26 (7,63) 14≤m≤27

EG 15,46 (7,34) 11,70 (6,42) 14≤m≤27
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and maintaining a leadership position, dif-
ficulties in listening and self-control). The 
emotional and cognitive components of 
social creativity were more developed. 
However, emotional creativity, with aver-
age indices of preparedness and novelty, 
has very low values ​​in terms of effective-
ness and authenticity parameters, which 
means that the students, having planned 
and elaborated original solutions to prob-
lems, experienced significant barriers in 
emotional self-expression, in expressing 
their individuality in interpersonal interac-
tions, which influences the effectiveness of 
social contacts.

It had been determined that the sample 
group followed the law of normal distribu-
tion, and the Student's T-test was selected 
for statistical data analysis of independent 
sample groups. A comparison of the exper-
imental and control groups at the first test 
revealed no significant differences between 
the two sample groups (p ≥ 0,05), which 
confirms the randomization of the groups 
by age and gender, as well as by the level 
of creativity (social, communicative, emo-
tional), and by communication difficulties.

Using Pearson correlation analysis, 
a significant direct correlation between 
the overall level of the social creativity, 
the communicative creativity (r = 0,31; 
p = 0,003) and the emotional creativity (r 
= 0,43; p = 0,02) of student youth has been 
established, as well as an inverse correla-
tion with communication difficulties: the 
basic ones (r = –0,37; p = 0,001), the sub-
stantive ones (r = –0,47; p = 0,03) and the 
instrumental ones (r = –0,53; p = 0,002). 

Consequently, the more communicable, 
empathetic, adequate, and flexible a stu-
dent is in terms of communication, the 
more ready he is for free self-expression, 
for choosing creative, unconventional 
solutions in difficult situations of social 
interaction; the less often he experiences 
difficulties in establishing contacts, goal-
setting, and planning his communications, 
selecting verbal and non-verbal means of 
influence on his partners.

At the formative stage of the experi-
mental work, in the educational environ-
ment of the Institute of Pedagogy and 
Psychology of Kostroma State University, 
a project program aimed at developing the 
social creativity of the experimental sub-
groups' participants was implemented. The 
logic of the experiment’s formation phase is 
shown in Figure 1.

The preparatory stage of the program 
was performed only for the first experi-
mental subgroup and involved immersing 
schoolchildren — future students of the 
institute — in project activities through 
three intensive courses held in the uni-
versity environment (practicing skills in 
identifying the project problem, plan-
ning solutions to overcome it, and public 
defense of the developed project idea). 
The orientation stage was organized at 
the beginning of the first year with the 
aim of finding strategies for developing 
social creativity within the framework of 
project activities and included incoming 
diagnostics of all three experimental sub-
groups followed by individual counseling 
of students. The training stage involved 

Parameters

G
ro

u
p

s

M(SD) M(SD) (m)

Reflexive difficulties CG 16,55 (8,07) 15,87 (8,25) 14≤m≤27

EG 16,38 (8,78) 11,82 (7,06) 14≤m≤27
Note: ЭГ — experimental group (n = 56); КГ — control group (n = 86).
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developing projects using specially 
selected psychological and pedagogi-
cal tools (creative thinking techniques, 
business and role-playing games, case 
studies, training exercises, etc.) for facil-
itating the solving of real-world social in-
teraction problems. The internship stage 
corresponded to the direct implementa-
tion of the developed project and allowed 
participants to practice and consolidate 
the previously acquired competencies in 
the sphere of creative social interaction. 
The psychological and pedagogical tools 
at this stage included social challenges, 
educational situations, and team self-
management. The assessment stage, 
with the use of follow-up assessment, 
individual and group analysis methods, 
and reflection, made it possible to evalu-
ate the dynamics of each participant's 
social creativity development, preferred 
behavioral patterns, and the degree of 
engagement in collaborative activities 
and their performance.

In order to implement the program, 
weekly classes were held for students out-
side of school hours, lasting 3–4 hours, 
depending on the content of the work. 
Furthermore, the interaction intensity was 
maintained through regular communica-
tion in messenger chats, the project team 
students and following-up faculty members 
were the participants, and additional meet-
ings were arranged to address topical is-
sues related to the project's preparation 
and implementation.

During the experimental work, adjust-
ments were made to the participants' 
individual social creativity development 
pathways by way of selecting specific 
exercises, rotating roles within the team, 
redistributing project assignments, and 
changing the level of the students' involve-
ment in solving various project tasks. The 
in-process adjustment was possible due to 

social creativity monitoring, which included 
individual discussions with the following-
up faculty member; reflective techniques 
(a letter to yourself, unfinished sentences, 
balance wheel, etc.); collective analysis of 
the process and the results of joint activi-
ties; mutual assessment; self-assessment 
and expert assessment scales reflecting 
the development level of separate compo-
nents of social creativity and the nature of 
students’ interaction.

The projects implemented by the exper-
imental groups were aimed at reorganiz-
ing extracurricular activities for university 
students, promoting voluntary work among 
the youth of the region, and establishing a 
creative residency to support the initiatives 
of the student youth.

At the control stage of the experi-
mental work, a follow-up assessment 
was performed in both the experimental 
and control groups to check the effec-
tiveness of the implemented program in 
engaging students in project activities 
aimed at developing their social creativity. 
While the initial Student's t-test revealed 
no significant differences between the two 
groups, the final stage showed significant 
differences in the studied indices between 
the groups (Table 2).

At the control stage of the experiment, 
no statistically significant changes were 
found in the overall value of social creativity 
in the control group (p ≥ 0,05). Analysis of 
separate criteria reveals statistical signifi-
cance of the behavioral and communicative 
components (p ≤ 0,01), which is caused by 
the intensity of the institute's youth policy 
and educational activities.

The overall value of social creativity 
of the experimental group at the control 
stage demonstrates positive dynamics in 
its formation (p ≤ 0,01). The increase in 
the mean values for each social creativ-
ity criterion was found to be statistically 
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significant, except for the cognitive one 
(p ≥ 0,05). This displays a common trend 
for all students participating in the study: 
a lower self-assessment of the cognitive 
component of social interaction at the 

second assessment, which is explained 
by the increased demands on the stu-
dents' cognitive abilities in the education-
al environment of a higher educational 
establishment.

Fig. 1. Project activities as a resource for developing students’ social creativity
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Table 2
Differences in the expression of the studied variables in students 

at the control stage of the experimental work
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Social creativity

Motivational-value component CG 2,89 0,11 1,4 0,24

EG 3,13 0,14

Cognitive component CG 2,93 0,11 2,2* 0,39

EG 3,30 0,12

Communicative component CG 2,88 0,1 2,2* 0,38

EG 3,24 0,12

Emotional component CG 2,95 0,11 2,2* 0,38

EG 3,36 0,15

Behavioral component CG 2,79 0,1 3,2** 0,54

EG 3,31 0,13

Reflexive component CG 2,79 0,1 3,8*** 0,65

EG 3,38 0,12

General level of social creativity CG 2,89 0,06 4,9*** 0,84

EG 3,40 0,088

Communicative creativity

Level of communicative creativity CG 14,97 0,53 2,1* 0,36

EG 16,75 0,68

Emotional creativity

Preparedness CG 26,26 0,73 2* 0,35

EG 28,41 0,76

Novelty CG 39,78 1,48 2,7** 0,46

EG 46,02 1,78

Efficiency CG 18,57 0,58 2,2* 0,39

EG 20,39 0,51

Authenticity CG 11,84 0,39 3,1** 0,54

EG 13,75 0,49

General level CG 96,44 2,78 2,9** 0,5

EG 108,57 3,04

Communication difficulties

Basic difficulties CG 16,14 0,88 2,8** 0,49

EG 12,34 0,99

Content difficulties CG 17,69 1,01 3,5*** 0,62

EG 12,59 0,96
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The greatest positive shift in students 
of the experimental group happened in the 
expressiveness of the overall level of social 
creativity, and also in its behavioral and 
reflexive components, which means that 
students started demonstrating unconven-
tional, improvisational behavior patterns in 
interpersonal interaction situations, finding 
creative ways to overcome the emerging 
difficulties, utilizing variable social roles and 
functions; they have also learned to identify 
non-obvious cause-and-effect relations in 
social situations, to evaluate the impact of 
their own actions on outcomes comprehen-
sively and creatively. This is also confirmed 
by the fact that the level of emotional and 
communicative creativity of students from 
the experimental group increased signifi-
cantly; they started experiencing communi-
cation difficulties more seldom, while finding 
adequate solutions in interaction situations. 
However, no significant differences were 
found in the motivational-value component 

of social creativity, although the average 
value of the index has increased slightly in 
the experimental group (from 2,85 to 3,13), 
which means that the developed qualities 
may prove to be unstable and not consoli-
date in the system of individual values ​​and 
motives.

Kruskal-Wallis H-test was used to iden-
tify differences in the level of social creativ-
ity development in the three experimental 
subgroups, which showed that the highest 
result was achieved in the first subgroup.

By way of pairwise comparison of the 
subgroups of the experimental sample 
group at the control experiment stage us-
ing the nonparametric Mann-Whitney test, 
the significant differences in the social cre-
ativity parameter between the subgroups 1 
and 2 (U = 56; p = 0,002), 1 and 3 (U = 68; 
p = 0,001) were confirmed, but no differ-
ences were identified between subgroups 
2 and 3, which indicates the homogene-
ity of the experimental results received for 
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Instrumental difficulties CG 15,26 0,82 2,9** 0,51

EG 11,70 0,86

Reflexive difficulties CG 15,87 0,89 3,0** 0,53

EG 11,82 0,94
Note: * — significance at p ≤ 0,05; ** — significance at p ≤ 0,01; *** — significance at p ≤ 0,001.

Table 3
The significance of the Kruskal-Wallis criterion for experimental subgroups 

at the control stage of the study

Experimental subgroups Number of people Middle rank χ2 Level of significance

1 16 40,75 13,159 0,001

2 18 21,78

3 22 25,09
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these groups. In the first group, the social 
creativity index clearly exceeds the values 
of the other subgroups, which we attribute 
to the fact that these students had experi-
ence of participating in project activities in 
the educational environment of a higher 
educational establishment before getting 
enrolled in it.

Results and discussion
The research performed and the statis-

tical data obtained confirmed the main hy-
pothesis that the engagement of students 
in rich communicative and creative project 
activities by means of a specially designed 
program contributes to the development of 
their social creativity.

The results obtained are consistent with 
earlier studies, which demonstrated that 
social creativity develops in accordance 
with the increase in abilities in the field of 
self-actualization, motivation, communica-
tion and social imagination (Popel’, 2005); 
that it is necessary to highlight and develop 
motivational, cognitive and pragmatist com-
ponents in the structure of social creativity 
(Myagkova, 2013); the effective interaction, 
which includes objectivity, external expres-
sion of activity, subordination to situational 
conditions, understanding of the mutual ex-
pectations of the subjects and their impact 
on each other should become a criterion 
for the social creativity formation (Osipov, 
2010). In addition to the enlisted compo-
nents, the communicative, emotional, and 
reflexive components were identified and 
substantiated in our study, along with the 
respective criteria of their formation.

The results obtained also confirmed 
that project activities enable developing the 
qualities that lay the foundation for social 
creativity, such as the ability to interpret 
and design situations of interpersonal con-
tact, predict the course of social interaction, 
maintain meaningful contact, assess the 

feelings and emotions of the interlocutor 
objectively, and ecologically defend one’s 
positions and views (Sorokumova, 2019); 
form value orientations and tolerance of 
personality (Barysheva, 2006); develop 
entrepreneurial competencies and inten-
tions (Zhang et al., 2022); reduce the risk 
of asocial creativity emergence in a threat-
ening social context (Meshkova, 2023). In 
fact, project activity in the educational envi-
ronment of a higher educational establish-
ment is a tool for mindful learning, which 
is understood as a person’s conscious in-
volvement in the learning process, whereby 
students notice contextual specifics, apply 
critical thinking, and take a creative ap-
proach. At that, the search for new knowl-
edge, one’s own conclusions, and ratioci-
nations must be perceived by the student 
as significant ones, and must be followed 
up with the support of a faculty member 
(Hassed, 2014). Project activities, in our 
opinion, are consistent with the basic prin-
ciples of mindful learning  —  being open 
to all new things, attentiveness to differ-
ences, presence in the moment, sensitivity 
to context, conscious self-regulation and 
emotion management, conscious choice 
and action, awareness of the existence of 
more than one perspective, flexible thinking 
(Bordunos, Miletich, Volkova, 2024).

In addition to that, the specific feature of 
the suggested author’s model for develop-
ing social creativity in students is that the 
focus is put into social projects built on the 
ideas of goodness, mutual help, and care 
for another Person, rather than into educa-
tional and professionally oriented projects. 
Such care is focused on supporting and 
helping another Person and arises from 
recognition of his value, respect for his per-
sonality, compassion in a difficult situation; 
and also in the manifestation of optimism in 
life, strong moral principles, and faith in the 
best (Ryaguzova, 2024).
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In the process of experimental work, the 
effectiveness of psychological and peda-
gogical conditions for the development of 
social creativity in students was proven. 
Thus, assessment and individually oriented 
counseling of the participants based on a 
systematic analysis of the process and the 
result of the activity, regular evaluation of 
the dynamics of the social creativity level 
and its separate indices, contributed to mo-
tivation for development and self-realiza-
tion along individual pathways. In our work, 
we ensured the inclusion of students in the 
system of problematic social challenges by 
taking into account the principles of devel-
opment, stimulating discomfort, freedom 
of choice, and psychological safety. In the 
context of the resource approach, these 
two conditions form a conscious self-reg-
ulation, which is a reflexive psychological 
tool including a system of regulatory com-
petencies of the operational and cognitive 
(planning, modeling, programming, evalu-
ation of results), regulatory and personal 
(flexibility, independence, responsibility, 
and reliability) levels (Morosanova, Filippo-
va, Fomina, 2023). The intensity of socially 
significant activities was ensured by means 
of dynamically changing the roles and func-
tions of the project team students. Each 
time a student is plunged into a situation 
of uncertainty, having to undertake new 
roles and choose a method for interaction. 
In such situations, integrity and identity are 
developed as integral characteristics of a 
personality; while overcoming the complex-
ity and uncertainty of a specific situation, 
students work on “identifying themselves,” 
“putting together” and “acquiring” them-
selves (Grishina, 2024).

The early engagement of potential 
applicants in the creative communicative 
educational environment of a university, in 
the “social-creative environment of a high-
er educational establishment” (Kaminska-

ya, Ertman, 2024) made it possible to en-
sure “adaptive readiness” of the students 
for project activities, which are regarded 
as a systemic personal education, char-
acterized with the experience of entering 
educational environment at psychophysi-
ological, psychological, socio-psychologi-
cal levels, whereby the mechanisms that 
ensure its successful acquisition in new 
situations of higher educational establish-
ment learning are launched (Shamionov, 
Sharov, 2025).

And, finally, the methodological sup-
port for the activities of higher educational 
establishment faculty members has be-
come a necessary condition for mastering 
the roles of a facilitator and moderator in 
relation to a student project group. Fac-
ulty members must be ready to act for 
students as Mentors, who will become a 
catalyst for the process of professional 
and personal self-determination, who will 
mediate the orientation of a maturing par-
ticipant in terms of building a professional 
career and developing certain values and 
worldview position (Krasilo, Repeshchuk, 
2025).

Conclusion
1. The demand for developing adapt-

ability and flexibility, forming positive life 
strategies, and developing social and com-
municative abilities among young students 
can be satisfied by means of targeted de-
velopment of such integrative personality 
traits as social creativity, which includes 
a person’s emotional and communicative 
creativity, reflects the originality, activity, 
constructiveness, and social standardness 
of interpersonal interaction, enabling to 
overcome the emerging difficulties in com-
munication and interpersonal relations in 
an effective manner.

2. The formation of each social creativ-
ity component can be ensured by project 
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activities that possess an entire range of 
potentials: problematization and creative 
search for optimal, extraordinary solutions 
for social problems; multiplicativeness of 
strategies for achieving a goal; dynamism 
of communication under the conditions of 
simultaneous competition and coopera-
tion; emotiogenicity of intensive, diverse 
joint activities; uncertainty of the actions of 
various participants and the variability of 
behavioral scenarios; comprehensive con-
sideration of cause-and-effect relations, 
and critical analysis of the process and 
the results of work. Within the framework 
of project activities, such students' social 
creativity development mechanisms are 
actualized as a focus on high social effec-
tiveness, attribution of new social interac-
tion scenarios, identification with creative 
partners, internalization of social values, 
empathy, and reflection.

3. The psychological and pedagogi-
cal conditions which determine the effec-
tiveness of the students' social creativity 
development through their engagement 
in project activities include systematic 
diagnostics and individually focused 
counseling aimed at developing self-un-
derstanding and reflection, identification 
of individual social creativity development 
pathways; engaging students in a sys-
tem of problematic social challenges with 
gradually increasing complexity of content, 
that are created while taking into account 
the principles of development stimulating 
discomfort, freedom of choice, and psy-
chological safety; ensuring the intensity 
of socially significant activities under the 
dynamically shifting roles and functions 

within the project team; ensuring the early 
engagement of potential applicants in the 
creative communicative educational en-
vironment of a higher educational estab-
lishment; methodological follow-up over 
the team’s activity by faculty members in 
order to develop their readiness to perform 
facilitating, stimulating, and developing 
functions in arranging the students’ project 
activities.

4. The implementation of a specially 
developed project-based activity program 
promotes the targeted, stage-by-stage 
development of social creativity in the stu-
dent. The selection of psychological and 
pedagogical tools to be used in the pro-
gram must be based on a subject-oriented 
approach. Such tools as collaborative 
creative work, group discussions, social 
and psychological training, creative think-
ing techniques, inventive problem-solving 
methods, case studies, business and role-
playing games, self-management, social 
challenges, educational situations, individ-
ual and group reflection techniques have 
proven to be effective.

 The perspective of the study includes 
identifying the resources for social cre-
ativity development at different stages 
of a student's life, as well as developing 
mechanisms for providing a socially cre-
ative environment at a higher educational 
establishment.

Limitations. Limitations of the study in-
clude the small sample size, non-random-
ization of comparison groups by gender 
and size, and the dominance of a nomo-
thetic approach to data collection.
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